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Links to Resources

Links to Site Evaluation Resources:
« Nevada School Performance Framework (NSPF)
o SPCSA Academic Performance Framework Results
o SPCSA Organizational Performance Framework Results
o SPCSA Financial Performance Framework Results
o Best Practices

Links to Risk Based Monitoring Resources:
o Risk Based Monitoring Canvas
o Resource- Updated Policy Checklist: FY2025-2026 Policy and Procedure Checklist Fillable
o Grants Administration Canvas
o SPCSA Risk Based Monitoring Training Modules
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Summary of School

Location 1031 Railroad Street, Elko, Nevada 89081
Date of Monitoring January 29, 2026
Date of Report March 17, 2026

e Total Number of Students: 84
e (Qrade Levels: K-3

Nevada Classical Academy Elko
January 29, 2026
Page | 4



Part 1
Nevada Classical Academy Elko

Site Evaluation Report
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Executive Summary

This Site Evaluation Report offers an analysis of evidence collected during the school evaluation.
Pursuant to NRS 388A.223, the State Public Charter School Authority (SPCSA) conducts a
comprehensive review of evidence related to all charters within the portfolio during the first, third, and
fifth years of operation. This comprehensive analysis addresses the school's academic and organizational
effectiveness.

An analysis of the school’s academic and operational success is undertaken by reviewing the most
current versions of the Nevada State Performance Framework (NSPF)!, the SPCSA Academic
Performance Framework, and the SPCSA Organizational Performance Framework.

In addition, the Site Evaluation Team conducts classroom observations to assess both the classroom
environment and the instructional techniques on the day of the evaluation. The purpose of these
observations is to collect evidence using a rubric based on the Charlotte Danielson Framework for
Teaching. All classroom rating outcomes are displayed within this report. The overall numbers provide
information about the general nature of instruction at a given school during the day of the site
evaluation.

SPCSA staft conducts focus group interviews by speaking with school leaders, governing board
members, family members, those employed as staff, and most importantly, students enrolled at the
school. The information gained during these focus groups is summarized and included in this report.

The site evaluation is designed to focus on teaching and learning (e.g. curriculum, instruction,
assessment, and services for at-risk students) as well as leadership, organizational capacity, and board
oversight. The SPCSA uses the established criteria to provide schools with a consistent set of
expectations during each year of their charter. Final Site Evaluation Reports are published to the SPCSA
website and used in conjunction with other performance information to determine renewal decisions.

! NSPF is Nevada’s public school rating system designed by Nevadans and developed in accordance with the federal Every Student Succeeds Act (ESSA)
per NRS 385A.600 and classifies schools within a five-star performance rating system.
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Site Evaluation Findings: Strengths

A summary of strengths as observed through academic achievement indicators, classroom observations,
focus group feedback, and portions of the Organizational Performance Framework.

Personalized learning and a mission-driven culture

A key strength of Nevada Classical Academy (NCA) Elko as reported by school leaders and
corroborated through the leadership presentation and focus groups, is its intentionally small school and
class sizes, which support personalized instruction and the development of trusting relationships among
students, families, and staff. In its inaugural year serving the Elko community, the school prioritized the
deliberate development of a motivated, mission-driven team aligned with the principles of classical
education? and a shared commitment to student growth. School leaders and staff emphasized that this
close-knit environment enables educators to know students well, respond effectively to individual
academic and social-emotional needs, and consistently model the academy’s core values. During the site
evaluation, SPCSA evaluators observed classroom settings with enrollments ranging from 12 to 15
students, with many classrooms assigned an instructional assistant, providing direct evidence of this
intentional design. Collectively, these practices have contributed to the early establishment of a positive,
personalized school culture that authentically reflects the academy’s mission. Feedback from both the
family focus group and staff further reinforced these strengths, demonstrating alignment with
leadership’s perspective and affirming the school’s personalized, value-driven approach.

Family and community support and engagement

Another notable strength of NCA Elko is the strong support it receives from the local community and
families, as well as its focus on financial stability. School leadership and participants in the board focus
group reported significant community investment in the school’s mission, including approximately
$1,000,000 in financial contributions from community supporters, reflecting a high level of commitment
to the academy’s vision and long-term sustainability. Beyond financial support, families in the family
focus group highlighted their focus to be actively engaged as partners in the educational process,
contributing to a collaborative and supportive school environment. School leaders also emphasized the
Academy’s intentional efforts to educate and support families in understanding the classical education
model, school expectations, and student development, further strengthening home-school alignment.
Collectively, these strong community partnerships and financial resources enhance the school’s capacity
to sustain its mission, support students, and build a stable foundation for continued growth.

Commitment to developing and refining instructional resources

A strength of NCA Elko is its commitment to developing and refining instructional resources aligned
with the Nevada Academic Content Standards® (NVACS) and to vertical alignment* across grade levels.
Through staff focus groups and leadership interviews, educators demonstrated a shared awareness of the
importance of aligning instruction with both the NVACS and the school’s classical education model.
School leaders articulated the academy’s instructional philosophy, providing coherence and direction for

% The classical education model is a traditional, content-rich approach focused on cultivating wisdom and virtue by teaching students how to think rather than
what to think.

3 The Nevada Academic Content Standards (NVACS) are state-mandated benchmarks that define what K-12 students should know and be able to do in each
grade to be college- and career-ready.

4 Vertical alignment in education is the systematic, sequential organization of curriculum across grade levels to ensure instruction builds coherently from year
to year, minimizing gaps and reducing repetition.
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instructional planning and implementation. This shared understanding, reinforced through intentional
planning and collaboration, supports instructional consistency, fosters alignment across classrooms, and
strengthens the school’s capacity to deliver standards-aligned instruction grounded in its mission.

Explicit instruction, teacher clarity, and a focus on targeted intervention support

Another strength of NCA Elko is its consistent use of explicit instruction and high levels of teacher
clarity®, which support student understanding and opportunities for academic growth. During classroom
observations and staff discussions, teachers demonstrated a focus on explicit instruction, structured
lesson delivery, and purposeful modeling. In addition, school leaders highlighted Meet and Move
Fridays, the school’s intervention system that provides targeted, supplemental academic support for
students who need additional instruction. This structured intervention time allows educators to respond
proactively to student learning needs while reinforcing core instruction. Collectively, the emphasis on
instructional clarity and the implementation of Meet and Move Fridays reflect the school’s intentional
approach to supporting diverse learners and ensuring students have access to timely, targeted supports.

Parent academy nights and family education sessions

A strength of NCA Elko is its commitment to engaging families through Parent Academy Nights® and
other education sessions, which foster meaningful dialogue between the school and home. Families
participating in the focus group highlighted these sessions as valuable opportunities to better understand
the school’s classical education model, instructional practices, and student expectations. These events
not only provide families with practical strategies to support learning at home but also open two-way
conversations, allowing parents and staff to share their perspectives and express which practices or
approaches they would like to see reinforced in the school and home environments. By intentionally
connecting school and home, these sessions strengthen family partnerships, promote alignment with
instructional goals, and reinforce the academy’s mission to create a collaborative and supportive
learning community.

® Teacher clarity involves intentional planning regarding what students should know and do, using clear explanations, examples, and guided practice to foster
student understanding.

¢ Parent Academy Nights at NCA Elko are purposeful, informative sessions for families, designed to provide a range of school-related information and
resources to promote engagement, deepen understanding of the classical education model, and align home and school practices.
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Site Evaluation Findings: Challenges

A summary of challenges as observed through academic achievement indicators, classroom
observations, focus group feedback, and portions of the Organizational Performance Framework.

Lower-than-expected enrollment

A challenge facing NCA Elko is managing lower-than-expected student enrollment. In its inaugural year, the
school’s current enrollment of 84 students falls short of the anticipated 113, directly impacting funding and
requiring leaders to carefully balance financial resources while maintaining investments in high-quality
instruction, staffing, and student supports. Ensuring fiscal stability amid these fluctuations requires proactive
budgeting, strategic planning, and ongoing community engagement and support to sustain long-term
sustainability. The board and the leadership team emphasized their proactive approach to understanding this
challenge and navigating enrollment variability, with a focus on long-term sustainability. School leaders
reported monitoring enrollment trends, adjusting staffing and expenditures as needed, and strengthening
outreach and recruitment efforts to increase student enrollment. The board and leadership team also
emphasized the importance of clear communication with stakeholders and deliberate financial oversight to
ensure the school remains fiscally responsible while preserving instructional quality and essential student
services.

Recruiting highly qualified educators, including special education staff

As NCA Elko focuses on establishing a strong foundation for academic success and high levels of teacher
effectiveness in its inaugural year, recruiting highly qualified educators with deep expertise in the classical
education model has proven challenging. In particular, finding teachers with special education credentials
and experience to meet diverse student needs remains a key challenge. To address this challenge, school
leaders have taken proactive steps to help students receive appropriate services and support. NCA Elko has
contracted with private service providers to deliver specialized services, including special education support,
while continuing efforts to recruit and retain fully credentialed staff. Leaders emphasized that these
partnerships allow the school to meet student needs, work toward compliance measures, and uphold
instructional quality during the start-up phase, while providing flexibility as enrollment grows and long-term
staffing solutions are developed.

Implementing new programs, curriculum, and instructional resources

A key challenge for NCA Elko is to ensure that teachers and leaders have sufficient time to learn, implement,
and refine new programs, curricula, and instructional resources while also addressing students' diverse needs.
In a start-up school environment, balancing professional learning with day-to-day instructional
responsibilities can be demanding. School leaders noted that these challenges are typical for new schools,
and addressing them through targeted professional development, coaching, and intentional onboarding will
be essential to supporting teacher effectiveness, high-quality instruction, and long-term success in the Elko
community.

Keeping up with compliance (state and federal) requirements with a limited support staff

Another challenge noted by the leadership team is keeping pace with state and federal compliance
requirements while operating with a limited support staff. In its inaugural year, NCA Elko leaders are
balancing instructional leadership and school culture development with the complex demands of reporting,
documentation, and regulatory oversight. Managing these responsibilities with constrained staffing capacity
presents an ongoing challenge. Despite this challenge, school leaders have been proactive in establishing
systems and processes to ensure compliance tasks are completed accurately and on time.
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Site Evaluation Findings: Recommendations

Recommended items are provided so charter schools may increase their school-wide performance and
overall success. The Site Evaluation Team will follow up on these recommendations in preparation for
the subsequent site evaluation.

Continue strengthening the school’s multi-tiered system of support (MTSS) framework

The SPCSA staff recommends that NCA Elko continue to prioritize the development and
implementation of a cohesive, multi-tiered system of support’ (MTSS) framework to address academic,
behavioral, and social-emotional needs for all students. A robust MTSS framework ensures that
interventions are tiered, systematic, and aligned, providing the right level of support to every student
while promoting consistency and equity in instructional and behavioral practices.

e Tier One focuses on universal support available to all students, including high-quality core
instruction, clear behavioral expectations, and proactive classroom management. Establishing
consistent Tier One practices ensures that all students receive foundational instruction and
guidance aligned with the school’s mission and values.

o Tier Two provides targeted interventions for students who require additional support beyond the
universal level. This may include small-group academic instruction, such as Meet and Move
Fridays, behavioral support, or skill-specific interventions. Documented processes, data tracking,
and regular progress monitoring are critical at this level to ensure students receive timely and
effective support.

o Tier Three delivers intensive, individualized interventions, often aligned with individualized
education programs® (IEPs) or other specialized plans, for students with significant academic or
emotional-behavioral needs. Clear procedures, timelines, and communication protocols are
essential to ensure compliance, responsiveness, and family engagement.

School leadership and staff should continue to integrate MTSS systems across multiple domains:
behavior and discipline practices, Tier Three IEP implementation, structured communication timelines
with families, and clear procedural outlines for special education supports. Currently, several families
have noted a need for enhanced communication regarding Tier Three supports and special education
processes, highlighting the need to continue enhancing transparent, systematic approaches. Ensuring
coherence across tiers and clearly documenting roles, responsibilities, and expectations will strengthen
implementation fidelity, improve outcomes for all students, including those with diverse needs, and
build confidence among families and staff in the school’s support structures. By fully embedding MTSS
into the school’s culture and operational practices, NCA Elko can enhance student success, promote
equitable access to interventions, and create a coordinated framework that is sustainable as the school
grows.

Continue to provide professional development opportunities to staff

The SPCSA staff recommend NCA Elko continue prioritizing targeted professional development to
strengthen instructional capacity, program implementation, enhance school culture, and student
outcomes. In addition to training aligned with the school’s classical education model, curriculum, and

" The multi-tiered system of support (MTSS) is a proactive, comprehensive framework that schools use to provide targeted academic, behavioral, and social-
emotional support to all students, aiming to prevent and address problems early.

8 An Individualized Education Program (IEP) is a legally binding, written document for public school children in the U.S. (ages 3-21) with disabilities that
guarantees a free appropriate public education (FAPE).
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MTSS framework, professional development can include support for teacher technology needs, ensuring
educators can effectively integrate digital tools for instruction, data tracking, and intervention
monitoring. Lastly, the leadership team can consider sessions devoted to team building to solidify the
school’s culture and promote overall staff efficacy. Sustained coaching, collaborative planning,
technology support, and a focus on team building can empower teachers, enhance instructional
consistency, and promote high-quality learning for all students.

Continue to work towards high levels of organizational effectiveness

The SPCSA staff recommend that NCA Elko continue its efforts to achieve and sustain high levels of
organizational effectiveness and to complete all required compliance tasks accurately and on time. The
school is also encouraged to continue actively engaging with the SPCSA staff and to take advantage of
available training and grant opportunities to ensure school leaders remain current with the latest
information, best practices, and resources.

Continue enhancing the teacher evaluation process to promote continuous improvement
The SPCSA staff recommend that NCA Elko continue to strengthen and refine its teacher evaluation
process to support instructional excellence and foster a culture of continuous improvement. A
comprehensive evaluation system, aligned with the school’s classical education model and instructional
priorities, provides opportunities for meaningful feedback, reflection, and professional growth. School
leaders may find it helpful to reference the Nevada Educator Performance Framework® (NEPF).

[

Display of McKinney-Vento Information

SPCSA staff recommend that NCA Elko post McKinney-Vento posters in visible and accessible
locations throughout the school. Federal McKinney-Vento requirements mandate schools to provide
public notice of students' educational rights when experiencing homelessness, including posting posters
in areas such as the front office and family engagement spaces. The SPCSA Weekly Newsletter serves as
a primary source of compliance-related communication; therefore, school leaders are responsible for
reviewing this information and ensuring it is disseminated to designated McKinney-Vento and Foster
Care liaisons. McKinney-Vento posters and related guidance have been provided through the SPCSA
Weekly Newsletter since October 2025 and reinforced during SPCSA monthly meetings. Schools are
expected to be in compliance currently.

° The Nevada Educator Performance Framework (NEPF) is a statewide evaluation system for teachers and administrators, established by the Nevada
Department of Education to improve instructional practices and boost student learning.
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Site Evaluation Findings: Strong Recommendations

Strong recommendations identified during this site evaluation are listed here, if applicable.
No strong recommendations were identified during this site evaluation.
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Site Evaluation Findings: Deficiencies

Deficiencies identified during this site evaluation are listed here, if applicable.
No deficiencies were identified during this site evaluation.

Nevada Classical Academy Elko
January 29, 2026
Page | 13



Focus Group Participation Data

Focus groups are conducted on the day of the site evaluation and last for 45 minutes. During an

abbreviated site evaluation, focus groups are not conducted.

Name of Focus Group

Number of Participants

Governing Board '’ 3

Family Members, Parents, and Guardians 10
Faculty and Staff 5

School Leadership 2

Students 6

10 Quorum was not met, and Open Meeting Law was not violated.
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Focus Group Summary: Governing Board

The Board focus group reflected thoughtful governance practices and a deepened understanding of the
responsibilities associated with overseeing a start-up classical charter school. Board members shared
that one of the key lessons learned during the first semester is the importance of balancing strong
mission oversight with practical expectations for a first-year operation. Participants emphasized the need
for board-level decisions to remain grounded in financial sustainability, enrollment realities, and the
phased implementation of the classical model, while continuing to provide strategic support and
guidance to school leadership.

Board members identified enrollment as a current challenge facing the school. Discussions highlighted
their proactive mindset regarding the impact of cash flow on staffing, instructional resources, and long-
term planning. In response, the board has prioritized regular financial monitoring, enrollment
projections, and transparent communication with school leadership. Staffing capacity, particularly the
recruitment and retention of educators with classical education experience, was also identified as an
ongoing matter, and the board supported leadership through policy flexibility, targeted investments, and
long-term workforce planning.

The focus group also underscored several strengths and assets of the school. Board members
consistently cited the clarity of the school’s mission, proactive leadership, and the strong staff
commitment as foundational strengths. Positive family engagement and community interest in the
school were viewed as indicators of long-term viability. Board members shared recent celebrations,
including successful school events such as the Halloween historical-themed event, the student-centered
process for selecting a school mascot and song, and positive parent feedback, as well as early indicators
of student engagement and academic growth during the first semester.

Board members described a structured process for evaluating the school leader that includes regular
check-ins, the creation of an evaluation rubric or outlined standards, the review of academic and
operational data, and feedback aligned with the school’s mission and strategic priorities. Members also
noted that many board members maintain an active presence by visiting the school and attending events,
which helps inform governance decisions and strengthens alignment with day-to-day realities.

Looking ahead, the board outlined several priorities for the spring and summer months heading into year
two. These goals include strengthening enrollment efforts, stabilizing the budget, supporting leadership
development, exploring ways to expand space, and ensuring systems are in place to support stronger
instructional implementation in year two. Board members expressed optimism, noting that while
challenges remain, the lessons learned in the first semester have positioned the board to provide more
targeted, strategic support in service of sustainable, high-quality classical education. Lastly, the board is
composed of individuals with expertise in education (leadership, curriculum and instruction, data-based
decision-making), private, public, and nonprofit governance with strong community ties, parent
leadership in family engagement and communications, and financial management, including budgeting,
reporting, controls, and fundraising.
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Focus Group Summary: Family Members, Parents,
and Guardians

The family focus group reflected a generally positive experience during the school’s inaugural year,
with many families’ expressing appreciation for the opportunity to access a classical education option in
rural Elko. Several participants shared that they intentionally selected the school because of its classical
model and values, noting that this approach feels distinctive and well-suited to their children’s academic
and character development. Families acknowledged that the first year included typical start-up
challenges, such as establishing daily student routines and consistent discipline practices, but
emphasized their overall satisfaction with the school’s direction and mission.

Families shared several recent successes, including noticeable growth in their children’s reading skills
and stronger engagement with schoolwork. Participants highlighted their appreciation for their
children’s increased dinner table discussions as positive learning experiences. Many families expressed
pride in seeing their children discuss books, historical topics, and ideas at home, reinforcing the impact
of the classical model beyond the classroom.

When discussing the school’s strengths, families consistently cited small class sizes, caring and
dedicated teachers, and a clear academic focus. The classical curriculum was viewed as a major asset,
particularly in a rural setting where families noted limited access to alternative educational models.
Participants shared that their children are engaged in learning foundational literacy, math, history, and
literature, and that the school's emphasis on knowledge-building and focus on virtues distinguishes it
from more traditional options. The group also highlighted the value of Parent Academy Nights, noting
that these sessions have strengthened their ability to support their children’s learning while deepening
their understanding of the school’s educational model and expectations.

Communication emerged as a promising point, with most families reporting frequent, transparent
updates from teachers on classroom learning, expectations, and student progress. School leaders were
also described as accessible and responsive, providing regular communication through newsletters,
meetings, and school-wide messages. This open communication was seen as helping families feel
informed and connected during the school’s first year.

Families also identified areas for growth, including continued refinement of the school’s special
education programs and systems and sustained staffing stability as the school grows. Recommendations
focused on maintaining strong communication, especially with families of children receiving special
education services, expanding extracurricular or enrichment opportunities over time, and continuing to
strengthen the classical program. Overall, families expressed positivity about the school’s future and a
strong desire to see the school continue to grow and thrive as a high-quality classical education option in
Elko.
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Focus Group Summary: Faculty and Staff

The staff focus group discussed their commitment and resiliency during the school’s first year of
operation. Staff shared that the inaugural year has been both demanding and rewarding, as they worked
to establish routines, implement a new classical curriculum, and build relationships with students and
families. Despite the challenges inherent in opening a new school, participants expressed pride in their
collective efforts and noted a growing sense of stability and confidence as the year progressed.

Staff highlighted several recent successes, including increased student engagement, successful school
events, and early academic growth aligned with the virtues of the classical model. Teachers identified
small class sizes and personalized attention as significant assets, allowing them to better understand
individual student needs and provide meaningful feedback. The vertically and horizontally aligned
curriculum, along with the use of rich, classical texts, were also cited as strengths that support
instructional coherence and deepen student learning across grade levels.

In classroom discussions, staff described a strong focus on building foundational knowledge, literacy,
and critical thinking through classical instructional practices such as close reading, discussion, and
writing. Non-classroom staff shared that their efforts center on student support, operations, and family
communication to reinforce the school’s mission. Professional development was described as essential
to helping staff deepen their understanding of classical education, with participants noting that ongoing
training, modeling, and collaboration have positively influenced lesson design and instructional rigor,
even as they continue to build confidence with the classical model.

Collaboration structures, including professional learning communities'' (PLCs) and grade-level or
departmental meetings, were viewed as increasingly effective forums for sharing strategies, reviewing
student data, and focusing on vertical alignment. Staff reported that data is used to inform instructional
adjustments, identify students needing additional support, and plan targeted interventions.
Communication with families was frequent and intentional, using multiple channels to keep parents
informed about academic progress and school events.

Overall, staff described the school culture as supportive, mission-driven, and collegial, with leadership
maintaining open lines of communication through regular meetings, updates, and opportunities for
feedback. Several staff stated, “Everyone is helpful” and “willing to help.” While staff shared
recommendations for continued growth, including additional planning time, improved equipment and
technology, and continued professional development opportunities as the school matures, they expressed
optimism about the school’s direction. Participants conveyed confidence that with sustained support and
refinement, the school can continue to strengthen its instructional practices and culture in the coming
years.

"' In education, PLCs stand for Professional Learning Communities. It is a structured, collaborative group of educators who meet regularly to share expertise,
analyze student data, and work together to improve teaching skills and academic performance.
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Focus Group Summary: School Leadership

The leadership focus group highlighted several strengths that have supported NCA Elko during its first
year of operation. Leaders emphasized the school’s commitment to small, personalized attention, noting
that modest class sizes allow staff to build strong relationships with students and families. School
leaders also pointed to their focus on creating a vertically and horizontally aligned program guide and on
developing and refining instructional resources as foundational strengths, with a focus on coherence
across grade levels and on supporting long-term instructional planning. The use of rich, time-tested
literature across all grades, along with intentional efforts to build home libraries beginning in third
grade, was identified as a meaningful way to extend learning beyond the classroom and reinforce the
classical model.

Family and community support emerged as another significant asset. Leaders shared examples of strong
family engagement, volunteerism, and positive community response to the school’s mission, including
substantial donations to support the school in its first year of operation. Staff were characterized as
highly motivated and mission-driven, working collaboratively to establish a school culture that reflects
classical values, high expectations, and a shared commitment to students.

The focus group also highlighted several challenges typical of a start-up charter school. Enrollment
levels and the resulting cash flow constraints were cited as ongoing concerns, requiring careful financial
planning and regular communication with the board. Recruiting and retaining highly qualified educators
with direct experience in the classical model and special education expertise remains difficult,
particularly given regional labor-market constraints. Leaders noted that onboarding staff into a new
program and curriculum requires significant time, coaching, and patience, especially in the first semester
of implementation.

Operational capacity was another area of challenge, particularly in maintaining compliance with state
and federal requirements with a limited support staff. Leaders reported making steady progress by
prioritizing systems, seeking external guidance when needed, and gradually building internal capacity.
Data-informed instruction is still developing, with leaders working to establish consistent routines for
reviewing academic data and using it to inform instructional decisions. Professional development is
currently focused on strengthening classical instructional practices, curriculum implementation, and
classroom management, all aligned with the school’s mission.

Overall, leaders described the school’s current culture as positive, collaborative, and resilient. Despite
financial and staffing challenges, there was a clear sense of optimism, grounded in early successes such
as Meet and Move Friday, strong relationships, and lessons learned during the first semester. The
leadership team expressed confidence that continued refinement of systems, sustained professional
development, and ongoing family engagement will support the school’s growth and strengthen
implementation of the classical model moving forward.
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Focus Group Summary: Students

The student focus group reflected on a generally positive experience during the school’s first year of
operation. Students shared that while the year has been an adjustment as the school established routines
and expectations, they feel increasingly comfortable and supported. Many students expressed pride in
being part of a new school and appreciated the smaller school environment, which they described as
more personal and welcoming than previous educational settings.

Students reported learning a range of subjects grounded in the school’s classical approach, including
literature, writing assignments, history, mathematics, and science. Specifically, students shared that they
are currently learning multiplication and division, spelling, graphing, reading Farmer Boy'?, weather
and climate in science, clouds, Native Americans, fossils, and ancient Rome. They also described
learning about virtues, honesty, perseverance, how to be friends, and being nice to each other, as well as
participating in service activities. Several students noted that they are reading more challenging texts
than in prior schools and are encouraged to take notes and highlight key details. This emphasis on
reading, writing, discussion, and character development was described as both challenging and
engaging.

When asked about what they like most about the school, students frequently mentioned their teachers,
small class sizes, and the relationships they have built with peers and adults on campus. Teachers were
described as supportive and approachable, providing feedback through written comments, one-on-one
conversations, flashcards, and verbal guidance during class. Students shared that this feedback helps
them understand how to improve their work and feel more confident in their learning.

Students identified a few factors that sometimes interfere with learning, including noise and classroom
behavior distraction. Despite these challenges, most students reported feeling physically and emotionally
safe on campus. All students indicated having at least one trusted adult they can go to for help, which
contributed to a strong sense of belonging and support.

Students also discussed engaging in recess activities such as football and soccer, and shared positive
experiences of selecting the school mascot (a lion). In their recommendations, students suggested
expanding extracurricular offerings, adding more activities as the school grows, a larger playground, and
adding more options for specials such as physical education (PE), music, and computer science. Overall,
students expressed optimism about the school’s future and a desire to see it continue to improve and
expand in the coming years.

12 Farmer Boy, the second book in Laura Ingalls Wilder's classic Little House series, chronicles the1860s childhood of her husband, Almanzo Wilder,
growing up on a New York farm.
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Classroom Environment and Instruction
Observation Rubric

A total of 13 elementary school classrooms were observed for approximately 15 minutes on the day of
the site evaluation.

Classroom Environment

Distinguished

Highly Proficient

Approaching
Proficient

Unsatisfactory

Not Observed

The teacher

Talk between the

The quality of

The teacher is

This criterion

demonstrates teacher and students interactions between | disrespectful toward was not
knowledge and caring | and among students teachers and students, | or insensitive to observed or
about individual is uniformly or among students, is | students’ ages, rated.
students’ lives respectful. uneven, with cultural backgrounds,
beyond the class and occasional disrespect | and developmental
school. The teacher or insensitivity. levels.
successfully responds
Cl When necessary, to disrespectful The teacher attempts | Students’ body
assroom . .-
. students respectfully | behavior among to respond to language indicates
Leal.‘nlng . correct one another. students. disrespectful feelings of hurt,
Env1ron.ment 1S behavior among discomfort, or
Conducive to Students participate Students participate students with uneven | insecurity.
Learning without fear of put- willingly but may be | results.
downs or ridicule somewhat hesitant to The teacher displays
from either the offer their ideas in The teacher attempts | no familiarity with, or
teacher or other front of classmates. to make connections care about, individual
students. with individual students.
The teacher makes students, but student
The teacher respects | general connections reactions indicate that
and encourages with individual these attempts are not
students’ efforts. students. entirely successful.
TOTAL: 1 TOTAL: 12 TOTAL: 0 TOTAL: 0 TOTAL: 0
The teacher The teacher The teachers’ energy | The teacher conveys | This criterion
communicates communicates the for the work is that there is little or was not
passion for the importance of the neutral. no purpose for the observed or
subject. content and the work, or that the rated.
conviction that with The teacher conveys | reasons for doing it
Students indicate hard work all high expectations for | are due to external
through their students can master only some students. factors.
Establishing a questions and the material.
Culture for comments a desire to Students exhibit a The teacher conveys
Learning understand content. The teacher conveys | limited commitment | to at least some
an expectation of to completing the students that the work
Students assist their high levels of student | work on their own. is too challenging for
classmates in effort. them.
understanding the The teacher’s primary
content. Students expend good | concern appears to be | Students exhibit little
effort to complete to complete the task or no pride in their
work of high quality. | at hand. work.
TOTAL: 0 TOTAL: 13 TOTAL: 0 TOTAL: 0 TOTAL: 0
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Classroom Environment and Instruction
Observation Rubric

A total of 13 elementary school classrooms were observed for approximately 15 minutes on the day of
the site evaluation.

Classroom Instruction

Distinguished

Highly Proficient

Approaching
Proficient

Unsatisfactory

Not Observed

If asked, students can

The teacher states

The teacher provides

At no time during the

This criterion

explain what they are | clearly, at some point | little elaboration or lesson does the was not
learning and where it | during the lesson, explanation about teacher convey to observed or
fits into the larger what the students will | what students will be | students what they rated.
curriculum context. be learning. learning. will be learning.
The teacher explains | The teacher’s The teacher’s Students indicate
content clearly and explanation of explanation of the through body
imaginatively. content is clear and content consists of a | language or questions
invites student monologue, with that they don’t
Communicating The teacher invites participation and minimal participation | understand the
with Students students to explain thinking. or intellectual content being
the content to their engagement by presented.
classmates. The teacher makes no | students.
content errors. Students indicate
Students use The teacher may through their
academic language Students engage in make minor content questions that they
correctly. the learning task, eITorS. are confused about
indicating that they the learning task.
understand what they | The teacher must
are to do. clarify the learning
task.
TOTAL: 0 TOTAL: 13 TOTAL: 0 TOTAL: 0 TOTAL: 0
Students initiate The teacher uses The teacher frames Questions are rapid- This criterion
higher-order open-ended some questions fire and convergent was not
questions. questions, inviting designed to promote | with a single correct | observed or
students to think student thinking, but | answer. rated.
The teacher builds on | and/or offer multiple | many have a single
and uses student possible answers. correct answer. The teacher does not
. responses to ask students to
Usmg. . questions to deepen Discussions enable The teacher invites explain their
Questioning student students to talk to one | students to respond thinking.
and Discussion | ynderstanding. another without directly to one
Strategies ongoing mediation by | another’s ideas, but Only a few students
Students extend the the teacher. few students respond. | dominate the
discussion, enriching discussion.
it. Many students The teacher calls on
actively engage in the | many students, but
Virtually all students | discussion. only a small number
are engaged. participate.
TOTAL: 0 TOTAL: 11 TOTAL: 1 TOTAL: 0 TOTAL: 1
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Classroom Environment and Instruction
Observation Rubric

A total of 13 elementary school classrooms were observed for approximately 15 minutes on the day of
the site evaluation.

Classroom Instruction

Distinguished

Highly Proficient

Approaching
Proficient

Unsatisfactory

Not Observed

Virtually all students

Most students are

Some students are

Few students are

This criterion

are engaged in the intellectually engaged | intellectually engaged | intellectually engaged | was not
lesson. in the lesson. in the lesson. in the lesson. observed or
rated.
Lesson activities Most learning tasks Learning tasks are a Learning tasks,
require high-level have multiple correct | mix of those activities, and
student thinking and | responses or requiring thinking materials require only
explanations of their | approaches and/or and those requiring recall or have a single
thinking. encourage higher- recall. correct response.
. order thinking.
Engaglng. Students have an Student engagement | The lesson drags on
St“del}ts n opportunity for Students are invited | with the content is or is rushed.
Learning reflection and closure | to explain their largely passive.
on the lesson to thinking as part of
consolidate their completing tasks. The pacing of the
understanding. lesson is uneven—
The pacing of the suitable in parts but
lesson provides rushed or dragging in
students with the time | others.
needed to be
intellectually
engaged.
TOTAL: 0 TOTAL: 12 TOTAL: 1 TOTAL: 0 TOTAL: 0
Students indicate The teacher makes There is little The teacher does not | This criterion
they clearly the standards of high- | evidence that the indicate what quality | was not
understand the quality work clear to | students understand work looks like. observed or
characteristics of students. how the work is rated.
high-quality work. evaluated. The teacher makes no
The teacher elicits effort to determine
The teacher uses evidence of student The teacher monitors | whether students
Using multiple strategies to | understanding. understanding understand the
Assessment in monitor student through a single lesson.
Instruction understanding. Students are invited method, without
to assess their own eliciting evidence of | Students receive no
Students monitor work and make understanding from feedback, or feedback
their own improvements. students. is global or directed
understanding. to one student.
Feedback includes Feedback to students
Feedback comes specific and timely is vague.
from many sources. guidance.
TOTAL: 1 TOTAL: 11 TOTAL: 1 TOTAL: 0 TOTAL: 0

Nevada Classical Academy Elko
January 29, 2026

Page | 22




Classroom Observations and Additional Comments

Students worked through a phonics lesson with the teacher, repeating letter names and sounds as they
decoded new words. They were active participants, calling out sounds, reading words aloud, and writing
them in their notebooks. When the word “year” came up, the teacher briefly asked, “How many days are
in one year?” and students responded correctly. A sense of urgency and focus on learning new content
was evident throughout the lesson.

Primary grade students engaged in a structured spelling lesson focused on both word analysis and
meaning. The teacher reviewed words such as temperature and cotton by writing them on the board and
guiding students through a discussion of spelling patterns, number of syllables, meanings, and correct
pronunciations. This explicit instruction supported vocabulary development, phonics skills, and oral
language growth. There were 14 students in the classroom, supported by both the teacher and an
instructional assistant, enabling effective monitoring and individualized support. Students actively
participated throughout the lesson, offering relevant responses and asking thoughtful questions that
demonstrated engagement and understanding.

Students stood and counted by twos, fours, and fives chorally. Throughout the activity, the teacher posed
quick checks for understanding to build number sense, including questions such as, “When we multiply
by two, what numbers are always in the ones place?” One student responded, “Zero, two, four, six, or
eight.” Students then transitioned to sorting and writing words, including cool, by phonogram type based
on spelling patterns they had previously decoded and discussed.

Primary-grade students worked independently to complete a review worksheet that included multiple
math questions requiring them to identify and fill in missing numbers, as well as a writing component in
which students composed a simple sentence. This integrated task supported both numeracy and early
writing skills. The teacher and an instructional assistant circulated throughout the room, actively
monitoring student progress, providing targeted support, and offering timely feedback. Their presence
allowed for immediate clarification and reinforcement, helping students remain engaged and on task.
The classroom environment was calm and productive, supporting student focus and independent work.

In a one-on-one pull-out special education session, the student listened to an audio story about a
friendship conflict, with the teacher pausing throughout to check comprehension. She asked questions
such as, “How is the character feeling now?” and “Which strategies does the mom want the child to
use?” The student identified the strategies as staying calm, taking a deep breath, and pausing. The
teacher also coached the students on shifting their response to support emotional regulation.

Students engaged in a phonics review activity, transitioned smoothly into a bar graph review, and then
completed a math assessment. The classroom environment was well structured, with established routines
and clear expectations that supported student focus and productivity. Students remained highly engaged
throughout each phase of the lesson, demonstrating attentiveness and readiness to learn. Instruction was
explicit, purposeful, and well-paced, allowing students adequate time to review concepts before
applying their skills independently. The class size of 13 students supported a more personalized learning
environment, enabling the teacher to closely monitor understanding, provide timely feedback, and offer
individualized support as needed.
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Measures of Progress from Previous Site Evaluation

The extent to which the school has been successful in maintaining areas of strength, removing
challenges, and acting upon the recommended items made by the SPCSA Site Evaluation Team during
the school’s previous site evaluation.

NCA Elko is in its inaugural year and has no prior recommendations. Thus, this section is not applicable

(N/A).

Prior Recommendation by Site
Evaluation Team

School Assessment of Progress

SPCSA Staff Assessment of
Progress

N/A

N/A

N/A
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Operational Compliance Checks

Fire Extinguisher

Nurse’s Station
McKinney-Vento Poster
Evacuation Plan in Classrooms
Food Permit

Elevator Permit

O X X

X

N

YES
YES
YES
YES
YES

YES

X 0O O

0 O o

NO
NO
NO
NO
NO
NO

N/A

N/A
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Part 2
Nevada Classical Academy Elko

Risk Based Monitoring Report
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Executive Summary

Risk Assessment and Quality

As a pass-through entity for federal funds, the SPCSA conducts formal risk assessments under 2 C.F.R.
§200.332(c). It is important to note that these assessments are specifically designed to measure
compliance and fiscal accountability. While they are essential for identifying areas where a school may
need additional technical assistance or oversight, they are not a subjective measure of instructional
quality or a determination of future funding eligibility.

Commitment to Accountability

Ultimately, this report serves as a transparent record of a school's commitment to sound governance.
Through proactive monitoring, the SPCSA partners with school leaders to mitigate risks, protect
taxpayer investments, and maintain a high standard of accountability across all sponsored institutions.
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Risk Based Monitoring: Visit Objectives

The purpose of the monitoring visit was to assess the capacity, performance, and compliance of a
subrecipient charter school. Specific objectives included addressing high-risk issues requiring immediate
attention, evaluating the fidelity of program delivery, and ensuring that any subaward of federal funds
was used for authorized purposes in compliance with federal statutes, regulations, and the terms and
conditions of the subaward. Additionally, the visit aimed to confirm that subaward performance goals
were being met. The review identified areas of strength, recommendations, and issues based on the
school’s preparation of supporting documentation and presentation of information.

These findings are not exhaustive, and additional concerns may exist beyond those observed. It remains
the responsibility of the school to maintain ongoing internal oversight of grants and grant management
processes to ensure full compliance with all applicable federal and local statutes, regulations, and policy
requirements. As areas for improvement have been identified, a School Support Plan is required to
address these concerns.
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Risk Based Monitoring: School Overview

¢ Fiscal Administrative:

e Grants with Active Subawards:
o N/A —New to SPCSA portfolio

e Grants with Allocations (subaward pending):
o FY27 Special Education (IDEA, Part B)
o FY27 Title II, Part A
o FY27 Title 11, Part A — State Off Set
o F27 Transportation Funding (as stated in the report)

e Total Federal Funds Expended in Previous FY (FY25):
o N/A—New to SPCSA portfolio

¢ Single Audit Required:
o N/A—New to SPCSA portfolio

e Current Risk Level:
o N/A—New to SPCSA portfolio

e Prior Risk Level:
o Not applicable — Not part of SPCSA portfolio

Nevada Classical Academy Elko
January 29, 2026
Page | 29



Risk Based Monitoring: Scope of
Review/Methodology

The following activities were completed during this monitoring visit:
e Scope of fiscal review:
e Compliant system of internal controls

e Compliant system to determine allowability of costs

e Compliant financial management and accounting system
e Compliant procurement system

e Compliant plan for audit resolution

e Compliant system for inventory management

e Compliant system for records retention

e Appropriate use of funds (monitored in conjunction with program implementation)

e Scope of program review:
o Special Education
= ]EP development/meetings/records; full implementation; progress monitoring;
parent engagement; file review

o TitleIA
= Needs assessment & outreach; SPP alignment; implementation fidelity;

parent/community involvement; data collection & progress monitoring; evidence
of progress for CSI/TSI/ATSI (if applicable)

o Additional Areas
=  McKinney-Vento
=  Foster Care
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Risk Based Monitoring: Areas of Strength

e Monitoring Area:
o Fiscal:

= Leadership and staff demonstrate a strong commitment to using available funds to
support academic outcomes. Creative classroom programs were observed
(primarily supported by general operating and/or sponsorships). The school
currently receives IDEA federal funding; Title IIA was declined due to the small
amount. A random perpetual inventory check was completed; staff shared tagging
and tracking methods. Updating policies and procedures (segregation of duties;
internal controls) was identified as a need. SPCSA staff extend thanks for the
school’s hospitality and congratulate them on a successful start.

e Monitoring Area:
o Special Education: Program:
= Established locations, personnel, and schedules for service delivery; services
organized to meet individual needs. Administration provided documentation and
engaged constructively in debriefs to strengthen compliance and practice

e Monitoring Area:
o Additional Areas:
= McKinney-Vento & Foster Care
e McKinney-Vento supports were utilized to provide bus passes, removing
transportation barriers and promoting attendance. Staff demonstrate clear
understanding of Foster Care needs and leverage systems/resources to
ensure stability and access in alignment with district and state guidance
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Risk Based Monitoring: Areas of
Improvements/Recommendations

e Monitoring Area:

o Fiscal:

Policies & procedures: Increase detailed documentation (how/who/when) with
explicit alignment of procedures to policies; conduct annual evaluations to
address process gaps and efficiency. Segregation of duties: Reduce concentration
of responsibilities with the principal to strengthen internal controls. Budget
implementation: Define commitments/expenditure approvals; clarify oversight
roles, including third-party vendor (Classical Academy Management) vs.
school/board responsibility. Disbursement/credit card oversight: Clearly delineate
roles (check signers/approvers; credit card users). Update Single Audit threshold
to $1M. Grant-funded salaries: Implement blanket certifications/PARs. Travel:
Embed GSA per diem link in templates. Inventory/disposition: Create an internal
investigation form for lost/stolen property. Grant management: Monitor
spend-down in GMS; submit required Epicenter fiscal reports by deadlines;
prepare FY27 Allowability of Costs policies (Health & Welfare; Fringe Benefits)
using RBM resources; pursue Uniform Guidance professional learning (Brustein
& Manasevit, NAFEPA, NGMA).

e Monitoring Area:
o Special Education: Program:

Strengthen PLAAFP specificity (academic, functional, ELL/LEP details incl.
WIDA), develop measurable goals (proficiency + frequency), ensure PWN
10-day notifications, document language access (offer interpreter; record parent’s
response), maintain service logs, provide ongoing staff training and access to the
SPCSA SPED Guidance Manual, and correct items identified in the SPED file
review

e Monitoring Area:
o Additional Areas:

McKinney-Vento & Foster Care
e Ensure the McKinney-Vento poster is placed in a highly visible and
accessible area in the school.
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Risk Based Monitoring: Areas of Non-Compliance/
New School Support Plan

e Monitoring Area:
o Program: Special Education
= No access list maintained for public inspection
e Criteria Used
o NAC §388.289
o FERPA
e Improvement Plan
o Complete, post, and maintain an access list near confidential
folders; submit copy; obtain staff training acknowledgments

e Monitoring Area:
o Program: Special Education
= Annual Individualized Education Program (IEP) held past the annual review date
e Criteria Used
o NAC §388.281
e Improvement Plan
o Schedule/ hold annual IEPs within 365 days; submit evidence;
staff training acknowledgments.
e Monitoring Area:
o Program: Special Education
» Missing parent signature acknowledging Procedural Safeguards (Statement of
Rights Annual Notification)
e Criteria Used
o NAC §388.300
e Improvement Plan
o Provide safeguards at initial/annual/ re-eval/manifestation
meetings; obtain wet/ e-signature on IEP; submit next IEP showing
signature; staff training acknowledgements
e Monitoring Area:
o Program: Special Education
= No Prior Written Notice (PWN) to implement developed IEP
e Criteria Used
o NAC §388.281
e Improvement Plan
o Provide PWN of intent to implement after IEP meeting; submit
next [EP with PWN; staff training acknowledgements
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e Monitoring Area:
o Program: Special Education
* Meeting notice/ PWN not provided at least 10 days before IEP meeting

e Criteria Used
o NAC §388.281

e Improvement Plan
o Provide PWN & meeting notices >10 days prior; submit evidence;

staff training acknowledgements

e Monitoring Area:
o Program: Special Education
= Parent’s native language not documented; interpreter needs are not identified
e Criteria Used
o NAC §388.281
e Improvement Plan
o Verify/document parent language; offer interpreter and log
status/response; submit IEP/status log/ staff training
acknowledgements

e Monitoring Area:
o Program: Special Education
= Present Levels of Academic Achievement and Functional Performance (PLAAFP)
lacks current performance statements

e Criteria Used
o NAC §388.284

e Improvement Plan
o Include current academic data /narratives; submit next IEP; staff

training acknowledgements

e Monitoring Area:
o Program: Special Education
=  PLAAFP lacks functional performance statements

e Criteria Used
o NAC §388.284

e Improvement Plan
o Include current functional data/narratives; submit next IEP; staff

training acknowledgements

e Monitoring Area:
o Program: Special Education
= PLAAFP lacks English Language Learners (ELL)/ Limited English Proficiency
(LEP) details
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e Criteria Used
o NAC §388.284
e Improvement Plan
o Include accurate LEP status and World Class Instructional Design
and Assessment (WIDA) scores; submit next [EP; staff training
acknowledgements

e Monitoring Area:
o Program: Special Education
= Special Factors: Language Needs marked “No” for an LEP student

e Criteria Used
o NAC §388.284
o 34 CFR
o NAC §300.324(a)(2)(i1)

e Improvement Plan
o Mark LEP special factors = Yes when applicable; address language

needs in IEP; submit evidence

e Monitoring Area:
o Program: Special Education
= Software as a Service (SaaS) accommodations frequency vague “school day”
e Criteria Used
o NAC §388.281
e Improvement Plan
o Define specific frequency (how/when); submit next IEP; staff
training acknowledgements

e Monitoring Area:
o Program: Special Education
= No staff signature confirming IEP copy provided to parent

e Criteria Used
o NAC §388.281

e Improvement Plan
o Staff sign to acknowledge copy to parent; submit next IEP with

signature

e Monitoring Area:
o Program: Special Education
= Behavior needs not addressed per prior IEP (Functional Behavioral Assessment
{FBA}/ Behavior Intervention Plan {BIP} not conducted)
e Criteria Used
o NAC §388.284

Nevada Classical Academy Elko
January 29, 2026
Page | 35



e Improvement Plan
o Address behavior in PLAAFP, goals, Specially Designed
Instruction (SDI); conduct FBA/BPI as documented; submit next
IEP; staff training acknowledgements

e Monitoring Area:
o Program: Special Education
= No evidence of Progress Reports provided to parents
e Criteria Used
o NAC §388.284
o 34 CFR
o NAC §300.320(a)(3)
e Improvement Plan
o Complete, /send quarterly progress reports; document in status log;
submit 3™ & 4™ quarter reports; staff training acknowledgements
e Monitoring Area:
o Program: Special Education
= No evidence of WIDA test scores in I[EP
e Criteria Used
o NAC §388.284
e Improvement Plan
o Include WIDA scores in PLAAFP; submit next IEP; staff training
acknowledgements
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Part 3
Nevada Classical Academy Elko

School Response

Nevada Classical Academy Elko
January 29, 2026
Page | 37



School Response to Site Evaluation Team Findings

The school may choose to submit a response to the SPCSA Site Evaluation Team’s findings. This
response will be included with the report in the public domain. The final report is submitted to the
school’s leadership and governing board, the SPCSA board, and into the public record via the SPCSA’s

website.
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School Response to Risk Based Monitoring Team
Findings

The school may choose to submit a response to the SPCSA Risk Based Monitoring Team’s findings.
This response will be included with the report in the public domain. The final report is submitted to the
school’s leadership and governing board, the SPCSA board, and into the public record via the SPCSA’s

website.
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