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(1)

SPCSA Charter Proposal Cover Sheet

Identify the primary point of contact for your Committee to Form. If you are a Charter
Management Organization applying directly for sponsorship, please also identify the primary
point of contact for your organization.

Barring a change in the makeup of the founding group, this will likely be the liaison identified in the
Notice of Intent. This individual will serve as the contact for all communications, scheduling, and
notices regarding your application. The Primary Contact is expected to ensure that your founding
group receives all general communications promptly. Please note that, as with all aspects of your
application, names and contact information of the Primary Contact will become public information.

Primary contact person:
Mailing address:

Dr. Tammy Malich

Street/PO Box:
City:

Las Vegas

Phone Number:

State
day

Zip

89101

evening

Fax Number:
Name of team or entity applying:

Nevada

Email:
Strong Start Academy Elementary School

In accordance with NRS 388A.249, a Committee to Form or a Charter Management
Organization may submit an application to the State Public Charter School Authority. For
Committee to Form applicants please refer to the membership requirements below and note
that neither the Primary Contact nor any other member of the Committee to Form may be an
employee of a proposed vendor, including an educational management organization.
NRS 388A.240 Membership of committee to form charter school.
1. A committee to form a charter school must consist of:
(a) One member who is a teacher or other person licensed pursuant to chapter 391 of NRS or who
previously held such a license and is retired, as long as his or her license was held in good standing;
(b) One member who:
(1) Satisfies the qualifications of paragraph (a); or
(2) Is a school administrator with a license issued by another state or who previously held such
a license and is retired, as long as his or her license was held in good standing;
(c) One parent or legal guardian who is not a teacher or employee of the proposed charter school;
and
(d) Two members who possess knowledge and expertise in one or more of the following areas:
(1) Accounting;
Section 1: SPCSA Proposal Cover Sheet
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Planned Enrollment (Must Correspond to Budget Worksheet Assumptions)
K
1
2
3
4
5
6
7
8
9
10
11
12
Total

2022-23
60
60
60

2023-24
60
60
60
60

2024-25
60
60
60
60
60

2025-26
60
60
60
60
60
60

2026-27
60
60
60
60
60
60

2027-28
60
60
60
60
60
60

Proposed Location
If an exact location has not been determined, please provide a detailed description of the proposed
contact location including, geographic area, cross streets, and neighborhood.
Campus Location
Three incubation sites have been
identified: 1617 Alta Dr., 700
Twin Lakes Dr., and site on
Bonanza and Wardell (street
address TBD). The proposed
governing board is actively
looking to secure one permanent
location in a Downtown Las
Vegas facility.

County
Clark

Zip Code(s) to be Served by School
89101, 89104, 89106

Nevada law currently permits an operator to contract with a for-profit, Education
Management Organization or a non-profit, Charter Management Organization.
Does the proposed school intend to contract or partner with an education management
organization (EMO) or charter management organization (CMO) to provide school management
services? ☐Yes ×No
If yes, identify the
N/A
name of the EMO or
CMO and specify
which designation:
In accordance with NAC 388A.160(8), if this application was prepared by a person who is not
a member of the committee to form the charter school, or by another entity, including,
without limitation, an educational management organization, or if such a person or entity

Section 1: SPCSA Proposal Cover Sheet
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(2)

Meeting the Need

MISSION AND VISION
The mission of your school should describe the purpose of your school, including the students
and community to be served and the values to which you will adhere while achieving that
purpose. The vision of your school should describe what success looks like for students, for the
school as a whole, and for any other entities that are critical to your mission. The mission and
vision statement should align with the purposes of the Nevada charter school law and the
mission of the State Public Charter School Authority and serves as the foundation for the entire
proposal.
(1) Provide the mission and vision for the proposed school and briefly describe how they
serve as the foundation for the proposed school, including:
(a) The key components of your educational model
(b) The outcomes you expect to achieve
(c) Key supporters, partners, or resources that will contribute to your school’s
success
Vision: Strong Start Academy Elementary School is a culturally diverse learning community that
prepares children to excel academically and have a positive impact on an increasingly evolving and
global society.
Mission: The mission of Strong Start Academy Elementary School is to provide equitable, highquality academics as we prepare our civic-minded thinkers to maximize their potential in their
community and the world.
Students deserve equal access to opportunity and high-quality education, regardless of the zip code
in which they live, the color of their skin, their gender, the language they speak, or their country of
origin. Strong Start Academy Elementary School (SSAES) believes that every child has the ability to
excel given the right supports, and that all students have talents that can grow through formal
learning. SSAES will equip students with the knowledge, skills, and mindsets they need to put their
learning to use as active citizens. SSAES want students to love coming to school each day because
they feel valued, safe, supported, and respected by peers and faculty. The goal of SSAES is to
holistically cultivate the academic ground for these students with a rigorous and innovative
academic experience. SSAES will promote student achievement in a safe and enriching learning
environment where students will develop a sense of purpose and become responsible, independent
life-long learners.
As we live in an interconnected, diverse and rapidly changing world, global competency is vital for
the development of social-emotional skills, as well as values such as respect, self-confidence, and a
sense of belonging. SSAES will provide opportunities for students to critically examine global
developments that are significant to both the world and to their own lives. SSAES will create a
community of learners and leaders through encouragement of intercultural sensitivity and respect
by allowing students to engage in experiences that foster an appreciation for diverse peoples,
languages, and cultures.
SSAES’s goal is to serve students in Las Vegas with an interdisciplinary, project-based and research
driven curriculum. SSAES will implement interdisciplinary studies that will provide a broader
perspective and deeper learning experience for students. This approach will allow teachers to
integrate multiple subjects into one lesson or project, and enable them to progress through
curriculum faster and create richer, more meaningful learning experiences. SSAES will challenge
Section 2: Meeting the Need
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Civic
Engagement
Enrich the lives
of youth to
contribute to
the well-being
of the society

SSAES wants students to have the critical thinking skills to become productive and
active citizens in their community. Teachers will utilize project-based service learning
to create opportunities for students to reflect on what they are learning, which will help
students to begin to formulate their own opinions and views on topics. By embedding
service learning into instruction, students will see the impact they have on the
community and feel empowered to take action on issues they care about. This approach
will work to build leadership and citizenship skills throughout their childhood and as
they transition into adulthood. SSAES believes that helping children see their potential
and achieve positive change, leading to a profound and lasting impact on their academic
performance, social-emotional well-being, and contributing positively to the
development of society.

SSAES plans to open at three incubation sites, one at each of the city of Las Vegas’ (CLV) three
preschools -- Strong Start Academy at Alta, Strong Start Academy at Lorenzi, and Strong Start
Academy at Wardelle for the 2022-2023 school year. The three sites are located in CLV Wards 1, 3,
and 5, centering around zip codes 89101, 89104, and 89106, and extending into zip codes 89102,
89107, 89108, and 89110. Students in these zip codes have been historically underserved, with
17,659 students currently enrolled in a 1-star or 2-star rated elementary school, 1 with six of those
elementary schools located within 2-miles of the proposed incubation sites. SSAES will provide
high-quality public school seats for students in these neighborhoods and will be a 4-star or 5-star
option for parents and students. SSAES will begin the 2022-2023 school year with 180 students
across kindergarten, first, and second grades. In each subsequent year, an additional grade will be
added until the capacity of 360 is reached from kindergarten through fifth grade. SSAES will work
towards maximizing student achievement and fostering the development of life -long learners by
gradually scaling each year. This approach will ensure the proper professional development plan
for faculty and staff to support sustainability of school culture and student success. The
communities of CLV Wards 1, 3, and 5 will likely reflect the population of students that SSAES will
serve, predominately Latinx (approximately an average of 62%) and Black (approximately an
average of 18%) students,2 with roughly an average of 90% of the student population receiving free
and reduced lunch, an average of 40% being English Language Learners, and 12% special
education.3 It is important to successfully create an environment where students feel safe, cared
for, and confident in their abilities to learn. SSAES is committed to having a staff that is reflective of
the student population, leading to a more positive experience for students. Studies have shown that
the benefits of having teachers with similar demographic characteristics to their students result in
higher motivation, quality communication, and greater future aspirations. 4
Core Components
All programs, curriculum, instruction, and systems at SSAES play a critical role in the learning
environment. Driven by the core values, teachers will foster learning with understanding rather
than extensiveness of content coverage, and provide students with multiple opportunities to
Nevada SPCSA. (2021). Academic and Demographic Needs Assessment. Nevada SPCSA.
https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/News/2021/210122-2021Academic-and-Demographic-Needs-Assessment.pdf
2 Opportunity 180. (2018). Report Builder. Opportunity 180. https://greatschoolsallkids.org/reportbuilder.php
3 Nevada Report Card. (2019). Nevada Accountability Portal . Nevada Accountability Portal.
http://nevadareportcard.nv.gov/di/
4 Egalite, A., Kisida, B. (2017). The Effects of Teacher Match on Students’ Academic Perceptions and Attitudes.
American Educational Research Association.
https://journals.sagepub.com/doi/pdf/10.3102/0162373717714056
1
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Dual Language
Immersion (DLI)

Multisensory
Pedagogy

Small Group and
Individualized
Intervention

integrate SEL into the learning environment utilizing the Collaborative for Academic,
Social, and Emotional Learning (CASEL) five framework of self-awareness, selfmanagement, social awareness, relationship skills, and responsible decision-making.7
SSAES will support a schoolwide proactive behavior plan to ensure each child receives
the emotional supports necessary to maximize classroom experiences. Systems for
celebrating and rewarding students will be applied, as well as reconciliation and
restoration utilizing trauma-informed principles.
To engage students in the rapidly interconnected world, SSAES will focus on DLI
programming for students. Bilingual education develops important cognitive skills and
opens cultural pathways for young students. The goal of SSAES is for students to
demonstrate high levels of academic achievement, and to develop an appreciation for
and an understanding of diverse cultures. DLI education is the most effective tool for
promoting global competency, and fosters cross-cultural interaction creating a
multicultural context for learning. The cognitive benefits from bilingual education at
an early age not only increases vocabulary and knowledge of grammar, but overall
mental flexibility leading to better writing and speaking skills. Several factors that
contribute to effective implementation of DLI programs are administrative and home
support, high-quality instructional personnel, and professional development.8
All classroom teachers will utilize DLI programming to implement connected lessons
that incorporate literacy and culture. Implementation of the best practices in dual
immersion instruction will include reading, writing, listening, and speaking.
Multisensory learning is the practice of learning new subject matter by utilizing
multiple senses at the same time. It was the first approach to use explicit, direct,
sequential, systematic, multisensory instruction to teach reading. This method is
effective for all students because it improves essential functions of the brain such as
listening skills, vision, and tactile recognition. SSAES will implement multisensory
teaching techniques utilizing visual, auditory, kinesthetic, and tactile (VAKT) to help
students connect abstract, new, or difficult concepts to concrete experiences.
Multisensory teaching techniques stimulate the brain in a variety of ways, such as
utilizing whole brain learning so that each sensory system becomes more developed
and higher functioning. SSAES will utilize the Orton-Gillingham method, “a highly
structured approach that breaks reading and spelling down into smaller skills
involving letters and sounds, and then building on these skills over time.”9 Teachers
will engage students every day with multisensory activities by integrating VAKT into
their structured, personalized lesson plans. Activities will include adding auditory or
visual components to reading assignments, building the relationships between sound
and symbol, and the use of tactile methods such as tracing on rough or soft surfaces.
Using a multisensory approach to learning will help teachers to access individual
student needs while fostering a positive classroom environment.
In order to improve instructional quality, and provide all students with the best
opportunities to succeed in school, each student will have an individualized
assessment plan for success. SSAES will support the whole child by developing highquality small group and individualized interventions with students in addition to highquality core class instruction. Teachers will utilize the Multi-Tiered System of
Supports (MTSS) framework to support academic growth, as well as social, emotional
and behavioral needs. Students will receive daily, small group and/or individualized

CASEL. (2020). CASEL’S SEL FRAMEWORK: What Are the Core Competence Areas and Where Are They
Promoted? CASEL. https://casel.org/wp-content/uploads/2020/12/CASEL-SEL-Framework-11.2020.pdf
8 Alanis, I., Rodriguez, M. (2008). Sustaining a Dual Language Immersion Program: Features of Success.
Journal of Latinos and Education. https://www.tandfonline.com/doi/pdf/10.1080/15348430802143378
7

Institute for Multi-Sensory Education. (2020). What is Orton-Gillingham? Institute for Multi-Sensory
Education. https://imse.com/
9
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target interventions determined by teacher observation of student needs. In addition,
supplemental instruction during out-of-school time will be provided for students to
receive individualized intervention or remediation by trained staff that will help
students work on skills and concepts with which they are struggling. Statistics have
shown that minority and low-income students placed in smaller class sizes, especially
in primary grades, are amongst those that have shown the greatest gains.10 SSAES will
maintain a low student-to-teacher ratio in order to allow teachers opportunities to
identify students’ needs, rather than in a larger classroom setting; teachers will be
better able to provide for individual needs of the student in the more personalized
setting.

Outcomes
SSAES will provide families in CLV Wards, 1, 3, and 5 with a school option designed to provide an
equitable education, and ensure learning that prepares students for lifetime success, leadership,
and lasting impact in their community. The core values and components of the SSAES model will
directly lead to the achievement of the following outcomes:
Goal 1 – Academic Proficiency – Students will be proficient and/or make significant gains in core
subject mastery (math and English).




Grade-Level Reading Proficiency
o Students will read at or above grade level as measured by Fountas & Pinnell (F&P)
assessment and MAP after one full year at SSAES.
o Students will grow at least three F&P levels per year, as measured by F&P
assessment and MAP.
Grade-Level ELA and Math Proficiency
o Students will achieve proficiency of 10% gains or higher in reading, math, on the
Smarter Balanced Assessment Consortium (SBAC) after one full year at SSAES.

Goal 2 – Social-Emotional Learning – Students will reach age-appropriate social-emotional
developmental milestones in the CASEL five areas of social-emotional learning: self-awareness, selfmanagement, social awareness, relationship skills, and responsible decision-making.


Students will show age-appropriate progress and growth in the classroom on internally
created social and emotional assessments based on the CASEL 5 Framework.

Goal 3 – Bilingual Language Learning – All students will increase speaking, reading, and writing
skills in English and Spanish.
 80% of Grade 3 students will reach Novice Mid target for bilingual language proficiency
determined by the American Council for Teaching Foreign Languages (ACTFL) Assessment
of Performance toward Proficiency in Languages (AAPL).
Goal 4 – Restorative Practice Whole School Approach – Through restorative practice whole
school approach, students will enhance their ability to understand peers, manage emotions,
develop greater empathy, resolve conflict with parents, improve home environment, and maintain

Barrington, K. (2019). How Important is the Student-Teacher Ratio for Students? Public School Review.
https://www.publicschoolreview.com/blog/how-important-is-the-student-teacher-ratio-for-students
10
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positive relationships with peers. Restorative practice builds community and promotes healthy
relationships among educators and students in order to teach necessary conflict -resolution skills.
Goal 5 – The Board of Directors will provide effective oversight and demonstrate fiduciary
responsibility
 The Board will conduct formal annual reviews of school leadership using an evaluation tool
and metric determined by the first Board meeting of the annual calendar and aligned with
organizational goals and metrics.
 The Board will conduct annual self-evaluations to assess its strengths and weaknesses.
 The Board will conduct formal annual reviews of the school’s strengths and weaknesses.
 The Board will conduct formal annual reviews of its bylaws and all policies.
 The Board of Directors selects an external audit firm to perform an independent
examination of financial statements and internal controls on an annual basis and will
demonstrate that the school meets or exceeds professional accounting standards.
 Budgets for each year will demonstrate effective allocation of financial resources to ensure
effective execution of the mission as measured by yearly balanced budgets.
Key Supporters, Partners, and Resources
SSAES has been fortunate to have many supporters of the community, including local families, civic
leaders, non-profits, educational organizations and philanthropists. The school has partnerships
with several organizations that support the vision, but also plans to partner with additional
organizations to provide students at SSAES with the best possible resources. A key partnership for
SSAES is DISCOVERY Children’s Museum where they have committed to provide our educators with
professional development opportunities, access to the Educator Mix & Mingle event, subsidized
admission for field trips and DISCOVERY on Wheels program. Additional partnerships include
TNTP, Opportunity 180, University of Nevada, Las Vegas Schools of Medicine, Dental, and Nursing,
Trauma Recovery Yoga (TRY), Las Vegas-Clark County Library District, Big Brothers Big Sisters of
Southern Nevada, and many others that support SSAES’ goal of equal access to quality education for
all students. SSAES values strong educators, and through our partnership wit h TNTP, the school
will be able to develop a pipeline of effective, diverse educators that will support rigorous
academics for students. Boys and Girls Clubs of Southern Nevada has committed to providing
SSAES students with after-school programming that will reinforce academic and enrichment
activities that take place during the school day and in the after-school setting. SSAES will also work
closely with Targeted Creative Solutions in the development of evaluations for ongoing feedback of
curricular support and revisions of programming to best support student outcomes. Lastly, perhaps
our most important partner is the community itself. Since the official bylaws were approved on
June 16, 2021, just 29 days prior to application submission, SSAES has received 26 online interest
surveys, 320 social media engagements, and 11 letters of support from community partners.
Furthermore, more than 400 families of age-eligible children received information regarding the
potential direct pipeline from the Strong Start Academy preschools to the Strong Start Academy
Elementary School.
(2) A charter school must have as its stated purpose at least one of the goals set forth in NRS
388A.246. Please identify the statutory purpose(s) of the school and how these align to
the mission and vision of the school. The six statutory purposes are:
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(a) Improving the academic achievement of pupils;
(b) Encouraging the use of effective and innovative methods of teaching;
(c) Providing an accurate measurement of the educational achievement of
pupils;
(d) Establishing accountability and transparency of public schools;
(e) Providing a method for public schools to measure achievement based upon
the performance of the schools; and
(f) Creating new professional opportunities for teachers.
SSAES mission and vision align with five of the six statutory purposes:
(a) Academic achievement is the foundation of the SSAES model. All students will have the
opportunity to excel academically and to have a positive impact on an increasingly diverse
and global society. SSAES intends to become a 4-star or 5-star school within our first
charter term, upon authorization, and will utilize annual evaluations that examine academic
achievement and measure the outcomes listed in the previous section. Students will also
have regular progress monitoring to measure student performance throughout the year and
ensure student growth.
(b) SSAES project-based learning model (PBL), 11 dual language immersion programming
(DLI),12 and social-emotional learning (SEL)13 are proven effective and innovative models
that, along with high-quality implementation, will increase long-term retention, student
performance and proficiency. The combination of PBL and SEL is essential as social and
emotional development plays a vital role in a student’s core education. PBL engages
students in rigorous academic content while SEL allows students to learn, practice and
apply social emotional skills, therefore positively impacting students’ overall growth.14 In
addition, incorporating DLI programming with SEL will develop a greater empathy among
students, as well as the ability to communicate and understand other cultures.
(c) SSAES will demonstrate accurate measurement of the educational achievement of students
by utilizing the Buck Institute, High-Quality PBL Works learning rubrics, the CASEL socialemotional framework, and other curriculum based academic assessments such as
Northwest Evaluation Association (NWEA), Measure of Academic Progress (MAP), and
World- Class Instructional Design and Assessment (WIDA). Teachers will be using varied
methods and strategies to facilitate the learning of all students, which will result in
measureable growth each year, and mastery of knowledge, skills, and concepts in core
curriculum.
(d) SSAES will demonstrate accountability and transparency of serving traditionally
underserved populations that results in a 4-star or 5-star rating. SSAES will encourage and
promote open Board meetings, parent and community collaboration, and public records of
fiscal management, ensuring SSAES’ dedication to equitable education for all students, and
accountability of utilizing taxpayer dollars responsibly.
(e) This statutory purpose is not applicable to SSAES.
Vega, V. (2015). Project-Based Learning Research Review. Edutopia. https://www.edutopia.org/pblresearch-learning-outcomes
12 Steel, J et al. (2017). Dual-Language Immersion Programs Raise Student Achievement in English. RAND
Corporation. https://www.rand.org/pubs/research briefs/RB9903.html
13 CASEL. (2020) Benefits of SEL. CASEL. https://casel.org/impact/
14 Lucas Education Research. (2013 ). Why Social Emotional Learning is Essential to Project-Based Learning.
Lucas Education Foundation. https://www.lucasedresearch.org/wp-content/uploads/2021/02/SEL-WhitePaper.pdf
11
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(f) SSAES will foster continuous school improvement by providing proper professional
development and opportunities for teachers through the partnerships with Targeted
Creative Solutions, TNTP, and DISCOVERY Children’s Museum. SSAES will ensure teachers
have strong pedagogical content knowledge in all subject matter areas, including the
distinct combination of innovative PBL, SEL, DLI, and multisensory learning programming.

TARGETED PLAN
(1) Explain how the educational model you wish to implement meets the needs of the
community you wish to serve.
SSAES has been in communication and meetings with community groups an d stakeholders to
conduct outreach and spread the intent and mission of the school. SSAES has gained valuable
feedback from trusted professional community members to ensure educational and operational
success. The school has been fortunate at this nascent stage to receive insight, questions, comments
and concerns from professionals in local government, public education, the Nevada Legislature,
higher education, Head Start providers, minority advocacy groups, philanthropy and community
service providers.
SSAES proposes an equitable, high-quality, and innovative educational school model to support the
communities of CLV Wards 1, 3, and 5. As identified in the section above, Wards 1, 3, and 5 are
among zip codes 89101, 89104, and 89106, and they extend int o zip codes 89102, 89107, 89108,
and 89110; these wards are the selected communities for SSAES, which are traditionally
significantly underserved populations. The economic reality is that funding systems allocate
inadequate resources to schools in higher poverty areas leaving them with less quality curriculum
materials, and significantly higher class sizes than in comparison to counterparts in more affluent
neighborhoods. Of the aforementioned zip codes where SSAES will be located and the communities
that will be served, an average of 30% of people are living below the poverty level. 15 The median
household income for 89101 is $25,310, nearly 58% less than the state median household income
of $60,365 (89104 has a median income of $36,448, and 89106 has a medi an income of $29,906). 16
Additionally, the average unemployment rate for the selected areas is 10.1% 17 compared to the
state average of 3.9%, 18 furthering the inherent gap that exists in the educational system as a direct
result of socio-economic disparities. Bridging the gap by bringing quality education to students that
have been traditionally undeserved gives them that ability to succeed, regardless of their
circumstances.
In our target community, more than 17,500 elementary students attend a 1 -star or 2-star school,
where students are less likely to demonstrate proficiency in core subjects such as reading and
math, a key risk factor that leads to lower high school graduation rates. The Annie E. Casey
Foundation’s Double Jeopardy reports “35% of children who were poor, lived in neighborhoods of

Healthy Southern Nevada. (2019). People Living Below Poverty Level. Healthy Southern Nevada.
http://www.healthysouthernnevada.org/indicators/index/view?indicatorId=347&localeId=25403
16 Income by Zip Code. (2019). Nevada. Income by Zipcode. https://www.incomebyzipcode.com/nevada
17 City of Las Vegas. (2019). City of Las Vegas Neighborhood Demographics. City of Las Vegas Community
Dashboard. https://communitydashboard.vegas/neighborhood
18 US Bureau of Labor and Statistics. (2019). Nevada Economy at a Glance (2019). US Bureau of Labor and
Statistics https://www.bls.gov/eag/eag.nv.htm
15
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concentrated poverty and not reading proficiently failed to graduate high school on time.” 19
Further extending the achievement gap is lack of grade-appropriate assignments that give students
the ability to demonstrate grade-level mastery. According to TNTP’s, The Opportunity Myth,
students are unable to reach their academic goals not necessarily because they are lacking, but
because they were not even given the chance, especially “students of color, those from low -income
families, English Language Learners, and students with mild to moderate disabilities.” 20 Students of
color have drastically fewer resources and very noticeably different learning opportunities than
white students, further increasing the need for equitable, high-quality education that will be
provided by SSAES.
(2) During the 2019 legislative session, AB 462 required the SPCSA to develop an Academic
and Demographic Needs Assessment. A copy of this document can be found here. Given the
demographic and academic needs as defined below, please describe how your proposed
school would meet one or more of the needs defined in the Academic and Demographic
Needs Assessment.
(a)Demographics: Applicants meeting this need will propose a school model that
includes demonstrated capacity, credible plans, and thorough research and analysis in
order to intentionally serve the following student groups, each of which has been
identified as persistently underperforming based on data provided by the Nevada
Department of Education: Students qualifying for free or reduced-price lunch, English
Learners, and students with IEPs. Successful applicants will demonstrate the capacity to
support these student groups in achieving academic performance at or above the state
average.
SSAES will implement a full range of services to meet the needs of our students, and meet the needs
outlined by the Academic and Demographic Needs Assessment. Specifically, SSAES will provide
supports to English Language Learners, Special Education students, students qualifying for Free
and Reduced Lunch, as well as academic need by serving zip codes wh ere students are attending a 1
or 2 star school. SSAES will create an inclusive learning environment to ensure the most
marginalized students are getting the instructional and emotional supports that they need in order
to be successful.
(b)Academic Needs: Applicants meeting this need will propose a school model that
includes demonstrated capacity, credible plans, and thorough research and analysis in
order to intentionally provide access to 3, 4 and 5-Star schools in zip codes where
students are attending a 1- or 2-Star school. A map and list of zip codes will be provided;
SPCSA charter schools will be removed from the data set used to identify zip codes.
Among elementary students currently enrolled in the primary zip codes 89101, 89104, and 89106,
currently 40% are grade-level proficient in ELA, 33% in math, and 15% in science. 21 In addition,
there is only one 4-star elementary school option located in all zip codes that SSAES will serve,
including the extended zip codes 89102, 89107, 89108, and 89110. Based on current
demographics and surrounding schools, SSAES will serve predominately Latinx (approximately an
Hernandez, D. (2012 ). Double Jeopardy. The Annie E. Casey Foundation
https://assets.aecf.org/m/resourcedoc/AECF-DoubleJeopardy-2012-Full.pdf
20 TNTP (2018). The Opportunity Myth. TNTP. https://tntp.org/assets/documents/TNTP The-OpportunityMyth Web.pdf
19

Opportunity 180. (2018). Report Builder. Opportunity 180. https://greatschoolsallkids.org/reportbuilder.php
21
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average of 62%) and Black (approximately an average of 18%) students,22 with roughly an average
of 90% of the student population receiving Free and Reduced Lunch, an average of 40% being
English Language Learners, and 12% receiving special education services. SSAES will support
student needs with an innovative program model that combines project -based and social-emotional
learning, as well as utilizing dual-immersion language and multi-sensory pedagogy to craft a unique
learning experience for all students. SSAES will address the achievement gap from a holistic
perspective and intends to earn a 4-star or 5-star ranking within the first charter term. This ranking
will contribute to overall student success for more than 350 students that will receive equitable,
high-quality, tuition-free, educational programming at SSAES. This is an ideal model for the target
population, fostering an environment maximizing each child’s learning potential, where students
will feel empowered to take risks in their learning, with strong expected academic outcomes
throughout their educational experience.
Zip Codes: 89101, 89102, 89104, 89106, 89107, 89108, 89110 23
1, 2, & 3 Star Schools

Opportunity 180. (2018). Report Builder. Opportunity 180.
https://greatschoolsallkids.org/report-builder.php
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Opportunity 180. (2018). School Map. Opportunity 180. https://opportunity180.org/school-map.html

Section 2: Meeting the Need

20

4 & 5 Star Schools

(c)Academic Need: Applicants meeting this need will propose a public charter school
model that includes demonstrated capacity, credible plans, and thorough research and
analysis in order to prevent at-risk students from dropping out of school. Models may
include but are not limited to programs designed for student groups that are most atrisk of dropping out or programs aimed at enabling credit-deficient students to get back
on track to graduate. Applicants should demonstrate a strong understanding of gradelevel appropriate indicators for successful high school completion, such as early
literacy, attendance, and credit sufficiency and plans to enable students to successfully
meet these milestones.
Note that the SPCSA will evaluate charter applications based upon both the public charter school
application rubric and the proposed school’s plans to meet statewide academic and demographic needs
found within the Needs Assessment.

As mentioned above, there are approximately 17,500 students enrolled in an elementary school
that is a 1-star or 2-star star school, and where 40% are grade-level proficient in ELA, 33% in math,
and 15% in science. 24 Based on current demographics and surrounding schools, SSAES will serve
predominately Latinx (approximately an average of 62%) and Black (approximately an average of
18%) students,25 with roughly an average of 90% of the student population receiving Free and
Reduced Lunch, an average of 40% being English Language learners, and 12% receiving special
education services. As there is only one 4-star elementary school option located in the primary zip
codes of 89101, 89104, and 89106, including the extended zip codes 89102, 89107, 89108, and
89110, SSAES will meet academic needs by using a continuous learning model that relies on
assessments to inform, guide, and evaluate learning at regular intervals. These measures will be
rooted in equity to guarantee students that are often the most marginalized, such as at-risk
Opportunity 180. (2018). Report Builder. Opportunity 180. https://greatschoolsallkids.org/reportbuilder.php
24

Opportunity 180. (2018). Report Builder. Opportunity 180.
https://greatschoolsallkids.org/report-builder.php
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students, students qualifying for Free or Reduced Lunch, English Language Learners, students of
color, and students with Individualized Educational Plans (IEP) are able to meet grade-level
outcomes. All students will be assessed at the start of each school year, where a personal
educational plan will be created for each student, and will include assessment data inclusive of
academic, social-emotional, and self-assessments. This plan will create an annual baseline, and
address learning gaps against grade-level standards or student standards, and outline goals that
have been created through the collaborative process.
SSAES will create a sense of belonging for all children, and challenge them to meet a high bar of
academic excellence. PBL has been proven to have benefits for special educat ion students by
successfully integrating experiences and activities in an inclusive classroom setting. 26 PBL develops
critical thinkers in more authentic learning environment that encourages solving real -world
problems, collaboration, and effective communication. Furthermore, the explicit use of critical
thinking and communication skills can accelerate student learning, make learning more relatable,
and show major growth for students, especially those that are English Language Learners. 27 DLI
programming was initially recognized as being primarily beneficial for English Language Learners,
but results have shown benefits of this program also increases achievement and opportunity for all
children, including children with special needs28 and children facing adversity. Utilization of MTSS
and Response to Intervention (RTI) plans will ensure that all children, regardless of their history or
circumstances, can be successful at SSAES.
PARENT AND COMMUNITY INVOLVEMENT
(1) Describe the role to date of any parents, neighborhood, and/or community members
involved in the development of the proposed school.
(2) Describe how you have engaged the local community to date as active partners in this
application. What specific strategies have been implemented to date?
Community Involvement
SSAES has been in communication and meetings with community groups and stakeholders to not
only conduct outreach and spread the intent and mission of the school, but to gain valuable
feedback from trusted professional community members to ensure educational and operational
success. As outlined below, the school has been fortunate to gain insight, questions, comments and
concerns from professionals in local government, public education, the Nevada Legislature, higher
education, Head Start providers, minority advocacy groups, philanthropy and community service
providers.
Local Government – City of Las Vegas
 Las Vegas Mayor and City Council: Carolyn G. Goodman, Stavros S. Anthony, Michele Fiore,
Cedric Crear, Brian Knudsen, Victoria Seaman, Olivia Diaz

Guven, Y., Duman, H. (2007). Project Based Learning for Children with Mild Mental Disabilities.
International Journal of Special Education. https://files.eric.ed.gov/fulltext/EJ814472.pdf
27 Wolpert-Gawron, H. (2017). PBL with English Language Learners: A Vital Need. Buck Institute for
Education. https://www.pblworks.org/blog/pbl-english-language-learners-vital-need
28 Collier, V and Thomas, W. (2017). Validating the Power of Bilingual Schooling: Thirty-two Years of Largescale, Longitudinal Research.
https://static1.squarespace.com/static/5d854ac170e64a71d1de71d3/t/5d9cb55f26d64b44562c6069/157
0551181085/ARAL+2017+%28typed%29.PDF
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City Manager Office (CMO): Jorge Cervantes, Tom Perrigo, Gary Ameling, , Dr. Lisa Morris
Hibbler, Tim Hacker, Mike Janssen, Michael Sherwood, David Riggleman

Meetings with the city of Las Vegas Mayor, City Council, and City Manager’s Office (CMO) included
City Council Meeting Briefings and City Council Meeting. Briefings included conversations between
Dr. Tammy Malich and the officials outlined above through which she informed in a group setting
about the mission and vision of the school. She provided written updates to council and CMO that
included background information on comparable charter schools, school governance structure,
timeline and financial information. At the City Council Meeting on June 16, 2021, City Council
approved two items for SSAES: bylaws of CLV Strong Start Academy Elementary Schools, Inc. a
Nevada Nonprofit Corporation and the appointment of the Board of Directors for the school.
Public Education- Clark County School District and Nevada Department of Education
 Dr. Jesus Jara, CCSD Superintendent
 Dr. Linda P. Cavasos, CCSD Trustee Board Member
 Jhone Ebert, Superintendent of Public Instruction at Nevada Department of Education
Meetings with public education officials occurred early in the application process, dating back to
March 2021 before SSAES submitted a letter of intent. These preliminary discussions with the
officials mentioned above were regarding the intent of applying for a charter, reasoning behind it ,
and to clear up any misconception that this application was a form of disagreement or protest
against the CCSD, its leadership, or governing Board.
Nevada Legislature – Senate and Assembly
 Assemblywoman Brittney Miller
 Assemblywoman Shondra Summers-Armstrong
 Senator Dina Neal
Discussions with the legislators took place during a Las Vegas Alliance of Black School Educators
(LVABSE) meeting. The group had concerns regarding the potential charter school and it gave an
opportunity to clear up misinformation regarding the funding of the school, location , and intent.
The constructive criticism and concerns of the group were welcomed, as it allows for the governing
Board of the school to have a comprehensive and diverse understanding of the community the
school plans to serve and it also prompts school leadership to continue to be a high-functioning
team to ensure student success.
Higher Education – University of Nevada, Las Vegas
 Dr. Alain Bengochea, Assistant Professor of Early Childhood, Multilingual, and Special
Education
 Dr. Sylvia Lazos, Justice Myron Leavitt Professor of Law
 Dr. Joe Morgan, Associate Professor of Special Education and Graduate Coordinator in the
Department of Early Childhood, Multilingual, and Special Education
 Dr. Danica G. Hays, Dean of the UNLV College of Education
Higher Education professionals shared their expertise in each of their respective fields, and also
expressed support and enthusiasm in the vision and mission of opening up a school where bilingual
and multicultural education is a priority. Dr. Sylvia Lazos and Dr. Alain Bengochea have
transitioned from partners and community supporters, to becoming part of the committee to form.
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Head Start Provider – Acelero Learning Clark County (ALCC)
 Dr. Michael Maxwell, Vice President Clark County Acelero Learning Head Start
ALCC is a long-term partner of the CLV, as they are the operator for the CLV Strong Start Academies
preschools. Through conversations with ALCC, the three incubation sites referenced in this
application were selected. ALCC also showed and expressed support for creating opportunities for
a pipeline from Pre-K – 5th grade for the Strong Start Academies students.
Philanthropy – Mayor’s Fund for Las Vegas LIFE (MFFLL)
 Carolyn G. Goodman, Mayor of the City of Las Vegas
 Cindy Ellis
 Maria Gatti
 Dr. Gard Jameson
 Brian Kunec
 Tom Thomas
 Dr. Roy Whitmore
SSAES was a topic of discussion during the February 25 board meeting for the MFFLL. Mayor
Carolyn G. Goodman brought the topic to the table to inform the group of the initiative and
discussed the school becoming a development item for the group. SSAES aligns with the third goal
outlined in the Mayor’s Fund Strategic Framework: By 2037, Las Vegas will set the national
standards for early childhood health and education.
Minority Advocacy Groups
 Cecia Alvarado, Mi Familia Vota Nevada State Director
 Erika Castro, Nevada Immigration Coalition
Conversations with each of the organizations included education on the background, mission, vision
and goals of SSAES. The priority of serving English Language Learner (EL L) and migrant students
and families was highlighted. Data shows that around 40% of the student population will be ELL,
therefore it is imperative to connect with migrant and minority serving organizations from
inception.
Community Service Providers
 Andy Bischel, President/ CEO of Boys & Girls Club of Southern Nevada
 Molly Latham, Chief Executive Officer of Big Brothers Big Sisters of Southern Nevada
Community partnerships are key to the success of any organization and especially schools. It is
through a comprehensive network that SSAES will be able to holistically support students. Boys &
Girls Club highlighted the need for after-school programming, and partnership for those services
was discussed. Big Brothers Big Sisters of Southern Nevada offered advice and connections with
potential finance firms based on history of proven success with non-profits and charter schools.
(3) Describe how you will continue to engage parents, neighborhood, and community
members from the time the school was conceptualized to when the application is approved
through the opening of the school. What specific strategies will continue to be relied upon to
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establish buy-in and to learn parent priorities and concerns during the transition process
and post opening?
Family Engagement – Pre- and Post- Opening
Family engagement is a fundamental part of the core values and operations of SSAES to build
positive and lasting relationships with families. The goal of SSAES is to encourage parents to be
active participants in their child’s education, give the community ownership of a high-quality
educational program, and teach children to be civic-minded and socially responsible. Parents,
guardians, and community members will have extensive opportunities for involvement in aspects
of school operations through parent/teacher groups, advisory council, and other committees that
allow for parent and community representation. SSAES’ focus on family involvement and
engagement will ensure all families feel connected, valued, and supported in ways that make them
not only want to keep their children enrolled at SSAES, but also spread the word. School
administration will require all faculty and staff to uphold a strong belief in and understanding of the
SSAES mission, vision, and core values to ensure inclusion of families in the educational process.
SSAES will highly encourage participation of parents, guardians, and other family members in
regular, two-way and meaningful communication involving student learning and other school
activities. Fostering these relationships and implementing a strong family engagement plan will
have a positive impact on school attendance, student performance and improve classroom
behavior.
Pre-Opening
Prior to opening, SSAES will encourage input and inform the community of our family engagement
approach in the following ways:






Events – host bi-monthly parent information sessions and attend community events to
spread the word about SSAES, and encourage input from families and the community
regarding improvement of student academic achievement, and school performance, climate
and culture.
Marketing materials - contain inclusive language to inform parents that all students are
welcome to apply to SSAES regardless of their socio-economic status, race/ethnicity, home
language, or enrolled academic program (i.e., Special Education, English Language Learners,
etc.).
Digital and social media advertising will be used to reach out to a broad audience through
targeted ads, and directing parents/guardians to the school’s website.

Post-Opening
SSAES will encourage family involvement in the following ways:
 Advisory Council – A group consisting of school personnel, parents/guardians, and
community members. Members will be able to address and vote on pertinent school
matters on a monthly basis.
 Family Orientation – Every family will attend an annual orientation where there will receive
a guide, be connected to resources, and will be acquainted with school norms, policies, and
expectations.
 Parent/Guardian & Teacher Conferences – Hosted in the evenings at the school where
parents can discuss topics that affect their children’s educational progress.
 School Website/Social Media – Website and social media will have information on
enrollment, opening timelines, curriculum examples, location and registration procedures.
Both will updated regularly to disseminate information and maintain open lines of
communication with students, families, and the community.
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Children's
Advocacy
Alliance (CAA)
DISCOVERY
Children's
Museum

Las Vegas-Clark
County Library
District

Opportunity 180
(O180)

Targeted Creative
Solutions (TCS)

TNTP

Trauma Recovery
Yoga
(T.R.Y)

administrators to serve students with an interdisciplinary, project-based and
research driven curriculum.
CAA is a community-based nonprofit that understands the importance of mobilizing
people, resources, creating a better future for our children. CAA will partner with
SSAES to ensure educational equity and advocate on behalf of students and families
regarding policy changes, resources, and crucial community support necessary to
ensure safe, stable and healthy families.
The mission of the DISCOVERY Children's Museum is to foster a welcoming
environment where all are invited to engage in playful educational experiences that
ignite a lifelong love of learning. The museum will provide for SSAES students and
teachers: professional development for educators, access to museum events such as
the Educator Mix & Mingle, subsidized health sciences education, subsidized field
trip admission, classroom guest speakers, and family resources such as the Museums
for all access programming.
The Library District's mission is to improve educational, economic, and social wellbeing of individuals and communities in Southern Nevada. The Library District will
provide SSAES students and teachers with online and neighborhood library branch
collections that fosters learning that is grade-level appropriate, multi-cultural, and
current. In addition, inclusive library services and online resources, including both
live and online homework help services, school-age project-based programs, and
tech labs that give youth access to new technologies, employment and life skills.
They will also engage students in online and library branch activities, programs,
services, and learning opportunities to foster a culture of respect for themselves,
other students and the community.
O180 is a nonprofit organization whose mission is to add more high-quality public
schools seats in neighborhoods of the greatest need. O180 has provided guidance
and support through the design phase of SSAES and has aided in community
connections and professional development support in the creation of SSAES charter
school. In addition, once authorized, SSAES will be eligible to apply for Year Zero
grant funding for $150,000, as well as the Charter School Planning Grant (CSP), in the
sum of $1.5 million.
TCS’ mission is to use data, research, and evaluation to identify and implement
supports for Nevada’s most vulnerable youth. TCS has worked in partnership with
the CLV since 2014 in a variety of capacities, including planning and implementation
of programming related to ReInvent Schools Las Vegas and the Las Vegas My
Brother’s Keeper Alliance, as well as ongoing evaluation and feedback provided to
the effectiveness and efficacy of education initiatives implemented by the city. As a
partner with SSAES, TCS will continue to provide guidance to SSAES related to
professional development and curricular support for student outcomes, evaluation
services related to the effectiveness of instructional programming, and ongoing
feedback regarding revisions to programming to ensure student success.
TNTP believes our nation’s public schools can offer all children an excellent
education. A national nonprofit founded by teachers, TNTP helps school systems
address educational inequities. TNTP works at every level of the public education
system to attract and train talented teachers and school leaders, ensure rigorous and
engaging classrooms, and create environments that prioritize great teaching and
accelerate student learning. TNTP has partnered with the CLV over the last several
years to host multiple summer learning academies with the aim to support students’
academic growth. TNTP is committed to partnering with SSAES to develop a pipeline
of effective, diverse educators as well as develop and support rigorous academics to
provide excellent educational opportunities for students and families.
The mission of T.R.Y is to educate, advocate, uplift and inspire, guide and train
individuals in the T.R.Y method of yoga science. Through the science of traumarecovery yoga, deeply understanding how trauma manifests in the body and what
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UNLV School of
Dental
Medicine

UNLV School of
Nursing
(SON)

practices can heal trauma. The T.R.Y method incorporates self-regulation instruction,
breath work, gaze point, visualizations, and positive affirmations. T.R.Y is committed
to partner with SSAES to include the opportunity to certify teachers in T.R.Y
practices and implementing trauma-recovery yoga into the school day for students
and teachers.
UNLV School of Dental Medicine, the only accredited dental school in Nevada,
opened its doors during fall 2002 offering a doctor of dental medicine degree to an
initial cohort of 75 students. Today, the school leads multiple community outreach
programs; and has more than 70,000 patient visits per year. UNLV School of Dental
Medicine’s partnership with SSAES will help to improve education for our citizens by
supporting school resource fairs, equal access to high-quality dental care, screenings,
fluoride varnish, and risk assessments.
The mission of the UNLV SON is to educate nurses at the undergraduate and
graduate levels to meet the health care needs in Nevada and beyond. The SON
promotes, improves, and sustains human health through evidence-based education
and advances in research and practice. SON’s partnership with SSAES will help to
improve health education for citizens by supporting school resource fairs, and
provide educational and workforce opportunities through guest presentations and
events.

(6) Describe the Committee to Form or CMO’s ties to and/or knowledge of the target
community. What initiatives and/or strategies will you implement to learn from and engage
the neighborhood, local community?
The Committee to Form of SSAES will use their vast community connections to spread the word
about SSAES while continuing to build relationships with community groups and organizations
through informational events, partnerships, and public community meetings.
Linda Verbon is a retired licensed teacher in Nevada with over 40 years of educational experience,
and has extensive experience in instruction, professional development, and curriculum design. Dr.
Nancy Brune, is the founding Executive Director of the Guinn Center, and has extensive expertise in
educational policy, law, grant writing and administration, and finance/accounting. Dr. Sylvia Lazos,
is the Justice Myron Leavitt Professor at William S. Boyd School of Law, University of Nevada Las
Vegas, and has experience in Constitutional Law, Education Reform, and Legislative Process, and
her research focuses on civil rights, education, and the importance of diversity in the judiciary.
Alain Bengochea, Ph.d. is an Assistant Professor of English language learning in the Department of
Early Childhood, Multilingual, and Special Education at the University of Nevada, Las Vegas, and has
expertise in bilingualism, dual language immersion, high-quality early childhood education,
curriculum development, and assessment. Nicole Thompson is a licensed teacher in Nevada, and
has experience in instruction, professional development, curriculum, and Board development.
Lorna James-Cervantes is a licensed teacher and administrator and has worked at Clark County
School District for the past 30 years, and has extensive experience in proved student achievement,
instructional leadership, professional development, parent and family engagement, and curriculum
development. Dr. Joe Morgan is an Associate Professor of Special Education and Department Chair
for the Department of Early Childhood, Multilingual, and Special Education, and has extensive
experience in teacher and leader evaluations, instructional development, and student data analysis
and design. Dr. Tara Raines, is a Clinical Assistant Professor in the Psychology department at UNLV,
and has experience in establishing the validity and utility of universal screening for behavioral and
emotional risk as well as early identification of behavioral and emotional disorders, subsequent
interventions and outcomes across different groups.
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(3)

Academic Plan

TRANSFORMATIONAL CHANGE
In its 2019-2024 Strategic Plan, the SPCSA lists goals related to school performance that
charter school applicants must consider in setting their own respective goals:
1. Provide families with high-quality schools. The SPCSA aims for a majority of schools to
be rated as 4- or 5-stars.
2. Ensure that every SPCSA student succeeds - including those from historically
underserved student groups: the SPCSA aims for all sponsored schools to demonstrate
strong academic growth, high levels of proficiency and on-time graduation across all
student groups, including historically underserved student groups.
(1) How will you ensure that your school either earns a 4- or 5-star rating or is on track to
earn a 4- or 5-star rating by the end of your first charter term?
Prior to the pandemic, the educational outcomes in Nevada were largely dismal, although there
were pockets of success. Unfortunately, the pandemic has negatively affected the outcome data,
compounded by a host of other challenges that Nevada’s youth and their families have encountered.
Among the educational successes are some of the State Public School Charter Authority (SPSCA)
sponsored schools.29 Accountability data from 2018 shows that state-sponsored (SPSCA) charter
schools demonstrated higher star ratings, on average, than traditional district public schools. 30 The
support and oversight provided by the SPSCA have yielded greater success overall compared to
both traditional district schools as well as district sponsored charter schools. SSAES acknowledges
and respects the fact that per Nevada Revised Statutes (NRS), the charter sponsor, SPSCA in the
case of SSAES, is responsible for monitoring the performance of the school. With that, SSAES
intends to provide student achievement data to SPSCA on a quarterly basis. The school’s Executive
Director will also provide quarterly student achievement data updates to the Las Vegas City Council
and Mayor through the City’s Director of Youth Development and Social Innovation Department.
SSAES holds the responsibility of student achievement as a commitment to the SPSCA, Las Vegas
City Council and Mayor, the community and most importantly the youth that will be served. The
school will create an intentional focus on and mindset for consistent and ongoing progress
monitoring of student achievement, as annual reporting is not sufficient to en sure students are
showing growth. To maintain that focus and ensure local accountability, an outstanding team of
governing Board members have been assembled for the committee to form and additional team
members have been added as an advisory team ensuring that statutory requirements for
membership are met and expanded with experts in other key areas of focus for the mission of the
school. The expanded team includes a teacher, an administrator, an expert in law, an expert in
finance and policy, higher education representative, a community tutor, nonprofit representative,
an occupational therapist and tester for Child Find, and an educational psychologist and early
childhood expert. Although SSAES currently does not have a parent representative, the intent is to
include two parents of children who are attending the school, once we have students enrolled.

29 Guinn Center. (2018). Presentation at Charter School Association of Nevada Conference. Las Vegas, Nevada.
30 Guinn Center. (May 2018). Demographics, Enrollment, & Performance Metrics at K-12 Schools in Nevada.

https://guinncenter.org/photo-essay/demographics-enrollment-performance-metrics-at-k-12-schools-in-nevada/.
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Not only will accountability and oversite be key in the commitment to ensuring that the school is on
track immediately to earn a 4-star or 5- star rating by the end of the first year, SSAES will also
operate with some core values that have proven successful in the top performing charter schools. 31
SSAES will use a continuous learning model that relies on assessments to inform, guide and
evaluate learning at regular intervals instead of simply assessing learning at the end of the year,
once the damage has been done and the opportunity has been missed. The instructional program
will follow a multicultural, multilingual mission. SSAES will establish true partn erships with
parents/guardians/ and families of the youth served, honoring and recognizing them as the first
teachers of their children and providing opportunities and expectations for engagement and
participation, as well as multigenerational educational opportunities. The nonnegotiable for all
staff at the school will be the expectation that they, collectively, remain committed to the vision,
embrace innovation, and hold staff responsible for a strong accountability system to create learning
communities that operate in a culture of continuous improvement. Success “hinges on academic
achievement and other performance indicators, not on regulatory compliance or standardized
procedures”.32
(2) How will you drive growth among students at all achievement levels, accelerating the
levels of proficiency and on-time graduation of those who are most behind?
All students will be assessed upon entering and at the start of each school year and then a personal
educational plan will be created for each student. That plan will include assessment data inclusive
of academic, social/emotional, behavioral, and self-assessments, and will be created in partnership
with the student and parent/guardian. The plan will create an annual baseline, address learning
gaps against grade level standards or student standards, whichever is higher, and outline goals that
have been created through the collaborative process (academic, social/emotional, and personal
goals). The plan will be the map for each student’s journey towards academic achi evement. The
academic map will be used during weekly reflections, monthly status updates and goal and gap
analysis, quarterly in alignment with Measures of Academic Progress (MAP) student growth results,
Smarter Balanced Assessment Consortium (SBAC) interim assessments and at the end of the year to
determine annual progress status and recommend extended learning, when appropriate.
SSAES will incorporate foundational best practices for improving student achievement at the
classroom level, will budget an increased salary schedule, and will be working with TNTP to attract
and retain the highest quality teachers and educational professionals. TNTP will provide
recruitment, selection, support, training, and coaching of staff. SSAES Board members recognize
that the most significant factor for improving student achievement is the teacher in the classroom.
A high quality, experienced and credentialed teacher has the greatest impact on achievement of all
students, especially students of color. 33 Our teachers will actively utilize the 10 Classroom
Strategies to Dramatically Improve Student Achievement.34 All teachers will establish a climate of
mutual respect, set high and clear expectations for quality work, and insist on high quality by
teaching students to polish their work, get students to read twice as much every day, get students to
write twice as much each day, establish a culture of evidence and justification in their classrooms,
introduce and discuss one new “power word” every day, have students think with numbers every
31

U.S. Department of Education, Office of Innovation and Improvement. (2004). Innovations in Education: Successful Charter Schools.
Washington, D.C.
32 Finn, C., Manno, B., and Vanourek, G. 2004. Charter schools in action. Princeton, NJ.: Princeton University Press, p. 267.
33 Nagal, David. (May20, 2019). THE Journal. Education Research: Qualifications the Most Significant Factor in Improving Student
Achievement. https://thejournal.com.
34 Azcuy, Rudy. (October 31, 2017). Teach & Kids Learn. 10 Classroom Strategies to Dramatically Improve Student Achievement.
https://www.teachnkidslearn.com.
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day, maximize the percentage of time that all students are engaged in the content, and when
introducing an important new concept or skill, make sure that everyone understands the concept
before moving on. SSAES teachers will also use inquiry-based, real world instructional
components. By teaching through a real world, inquiry-based model, SSAES will not only teach
problem solving and application skills, but allow students to be able to make the learning applicable
as community members while encouraging them to give back to their community through
meaningful service projects and project-based learning. While Project-Based Learning (PBL)
benefits all students, PBL has proven to have long-term effects on special education students with
even greater impact when incorporated in an inclusive classroom setting. 35 Furthermore, the
explicit use of critical thinking and problem solving skills can accelerate student learning and make
learning more relatable for students; this approach and process, when coupled with proper
supports, have also shown positive impact for English Language Learners.36
SSAES will implement tiered models of intervention and support through Response to Intervention
(RTI) and a Multi-Tiered System of Support (MTSS) for academic and social emotional
interventions and supports. These tiered systems are aligned with SSAES’s personal educational
plan approach. As a tiered system it allows for and encourages more intensive supports and
interventions for students with the greatest needs and provides for acceleration for students that
are at grade level and need additional opportunities to grow and excel. It is imperative that SSAES
analyze, evaluate, and provide front loaded supports to students who have social and emotional
needs the same as for students with academic needs. SSAES will be serving students in
communities that are faced with multiple, complex challenges. Current educational programs
operated by the city of Las Vegas acknowledge and support social emotional programming a nd
proactive and preventive supports as well. Many of the youth served are impacted by trauma, both
cyclical and historical trauma as well as situational but significant trauma. SSAES has seen
firsthand and research shows that schools that do not address social emotional learning (SEL)
needs are not successful, as processing content and focusing on academics are crippled by more
compelling and compounded needs.37 SSAES will have a counselor and a social worker on the
staffing team, recognizing the benefit of both professionals through a tiered approach- a counselor
to provide academic counseling and put in place preventive measures to address student and family
needs such as individual and small group instruction on self-regulation behaviors, coping skills,
support groups; and a social worker to expertly address the mental health needs of our youth and
provide more intensive and targeted supports.
(3) Describe the distinguishing features of your school, including programming and
curricular choices that make your school unique. For each feature, describe how it will be
implemented. Key features may include:

35

Fiyola, T.E., and Azizah, N. (January 2019).Research Gate. Conference: Proceedings of the International Conference on Special and
Inclusive Education. Project Based Learning in Improving Critical Thinking Skill of Children with Special Needs .
https://www.researchgate.net.
36 Brooke, Dr. Liz, Chief Learning Officer, Lexia. 6 Evidence-Based Strategies to Boost English Language Learner Achievement. Project-

Based Learning: A Beneficial Approach for English Language Learners. https://www.lexialearning.com.
37 Botto, Giancarlo. (June 4, 2018). 21 ST Century Skills. The Future of Education Depends on Social Emotional Learning: Here’s Why .
https://www.edsurge.com.
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(a) Programs (e.g., curriculum, PD, afterschool program, parent program, etc.)
(b) Principles (e.g., no excuses, individualized learning, learn at your own
pace, etc.)
(c) Structures (e.g., blended learning, small learning communities, small class
sizes, etc.)
SSAES will structurally function from a macro to micro approach, within the total learning
community. The Committee to Form and then the governing Board will be r esponsible for
governance, oversite and ensuring accountability. The School will operate under the guidance of an
exceptional and proven leader, in partnership with vendors/contractors to provide supportive
teacher pipeline, curriculum and operational assistance. Schoolwide expectations will include
consistent use of data to inform/drive/monitor/assess instruction, personal educational plans,
bilingual education, and creating a multigenerational learning community. Every classroom will
utilize project-based learning, and rigor; high academic standards will be expected and a
multisensory approach to instruction will be used across the curriculum. Teachers will be valued
and paid as professionals and will be given the autonomy to organize and lead instruct ion through
instructional rounds, small learning communities and grade level teams. All teachers will be
required to be endorsed to teach English as a Second Language (TESL), the endorsement will be
beneficial for the English Language Learner students being served as well as for implementing a
bilingual education. All students and their parents/guardians will be responsible for taking an
active role in their academic journey from collaborating on the academic road map to actively
engaging in the learning community to providing services/supports through volunteerism or
community outreach.
Programs- SSAES will use a bilingual curriculum, in both English and Spanish as follows:
Literacy: Pearson’s ReadyGen Biliteracy Pathway, McGraw Hill’s Maravillas, and the
parallel McGraw Hill Reading Wonders)
Mathematics instruction: Houghton Mifflin Harcourt’s ¡Vivan las matematicas!, and
parallel Houghton Mifflin Harcourt’s Go Math!
Great Mind’s Eureka Math en Español, and parallel Great Mind’s Eureka Math
Social Studies: McGraw Hill’s Impacto Social Studies Spanish program, and parallel
Impact Social Studies curriculum
In addition, all teaching staff will utilize the Dual Language Learner Teacher Competencies. 38 SSAES
holds the belief that parents and guardians are the first educators of their children and must be
engaged as partners in the academic journey of all children. Parents/guardian s will be required to
sign a Home/School Contract and a Volunteer Contract, committing to full participation in the
academic journey. TNTP will be the Talent Support contractor, providing recruitment, selection
and staffing; teacher onboarding and induction; teacher coaching and support; and leader coaching
and support. TNTP will also serve as the contractor for intensive literacy support through a phased
approach, with Phase I supporting development of vision for excellence in literacy instruction and
implementation; Phase II facilitating a Literacy Leader Institute; and Phase III supporting
implementation of literacy vision and strategy. SSAES will use Sanford Harmony Social Emotional
Learning Program, an evidence based program designed by researchers from the Sanford College of
Education at National University.
TNTP’s literacy support model includes a comprehensive approach beginning with diagnosticcollecting student learning information to determine what students know academically and
38 Alliance for A Better Community. (Winter 2012). Dual Language Learner Teacher Competencies (DLLTC) Report. In collaboration with
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independently of school; curriculum- determining what students need to learn within a grade level
and across grade levels using curriculum aligned to the Nevada Academic Content Standards;
assessment- developing a comprehensive assessment strategy that allows for adjustments to
instruction as needed; teacher development- establishing customized professional practices that
supports teachers and refines their skills; and partnership- creating a coherent literacy experience
for students by partnering the elementary school with early childhood centers to create alignment.
Social Emotional Learning is not a new idea; it is the evolution of character -based education
programs that have existed for years. SEL programs do expand beyond teaching positive character
traits to include focusing on creating a deeper understanding of self, others and the community or
world. SEL has been connected to increased academic outcomes in many studies, including racially
and socioeconomically diverse populations similar to those that will be served by SSAES.39
Additionally, learning social-emotional skills can have a dramatic long-term impact into high school,
college and beyond, especially on social health, work habits, test scores, and on -time completion of
high school. The Collaborative for Academic, Social, and Emotional Learning (CASEL) compiled
some compelling statistics based on a meta-analysis that included 213 studies and more than
270,000 students. 40 The study found that:
 SEL interventions that address the CASEL core competencies increased students’
academic performance by 11 percentile points.
 Students participating in SEL programs showed improved classroom behavior,
increased ability to manage stress and depression, and have better attitudes about
themselves, others, and school.
 SEL programming can have a positive impact up to 18 years later on academics,
conduct problems, emotional distress, and drug use.
 SEL decreased the likelihood of living in or being on a waiting list for public housing,
receiving public assistance, having any involvement with police before adulthood,
and ever spending time in a detention facility.
Principles- SSAES Core Values:
 SSAES will strive for high academic standards and expectations for all students in an
environment that stimulates learning.
 SSAES will promote students’ self-esteem with positive reinforcement and build
good character so each student can be successful.
 SSAES believes in programs that allow students to progress academically through
appropriately leveled instruction.
 SSAES believes our parents/guardians and families should be equipped with
information and resources in order to support their child’s learning.
 SSAES respects diversity and individual differences in our students and staff.
 SSAES believes students should be provided with opportunities to learn a second
language.
 SSAES uses technology to help our students, parents, and staff prepare for the
future.

39 Bavarian, N., Lewis, K., DuBois, D., Acock, A., & Vuchinich. (2013). Wiley Online Library. Using social-emotional and character

development to improve academic outcomes: A matched-pair, cluster-randomized controlled trial in low-income, urban schools. Journal of
School Health 83 (11).
40 Collaborative for Academic, Social, and Emotional Learning (December 2020). Benefits of SEL. The research documenting the impact
of SEL is compelling. https://casel.org.
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The principles that SSAES will operate within are those identified in the 10 Classroom Strategies to
Dramatically Improve Student Achievement. 41
SSAES Principles:
Establish a climate of mutual respect.

Collaboratively set classroom behavior
guidelines in partnership with students.
Enforce those guidelines consistently to ensure
mutual respect and honor everyone’s right to
learn.
Set high and clear expectations for quality of
Explain the expectations as well as the rubric
work.
for grading the work to students so that they
know how they will be assessed before they
submit the work.
Insist on high quality by having students polish Establish a culture of planning, drafting,
their work.
critiquing, and polishing work.
Get students to read twice as much every day.
Reading is key to all other subjects, and most
students do not read enough. In addition to
doubling reading time, have students talk
about and write about what they have read.
Get students to write twice as much every day. Students need plenty of opportunities to write.
Have them write as a means of clarifying their
thoughts as well as a means of personal
expression.
Establish a culture of evidence and justification Opinions are allowed, but students must be
in the classroom.
taught to justify their opinion, using evidence.
Introduce and discuss one new “power word”
Power words are abstract vocabulary words
every day.
that are useful for further discussion about the
content. They are the kind of words that
appear in prompts for test items. Power words
help children think and express their thoughts
at a higher level.
Have students think with numbers every day.
Spend part of every class period counting,
measuring, estimating, calculating, etc. Show
data in tables, graphs, and other visual formatsalways emphasize meaning and analysis, not
just collection.
Maximize the percentage of time that all
Take steps to ensure that all students are
students are engaged in the content.
engaged in the academic content as much as
possible at all times.
When introducing an important new concept
Use performance assessments to ensure
or skill, make sure everyone understands
mastery and understanding. Use cooperative
before moving on.
learning and other strategies to ensure
students take responsibility for their own
learning and the learning of others as well.
Have all students show that they understand.
Make sure all students get the help they need.

41 Azcuy, Rudy. (October 31, 2017).Teach & Kids Learn. 10 Classroom Strategies to Dramatically Improve Student Achievement.

https://kidslearn.com.
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Create a safe classroom where students are
comfortable asking for clarification and help.
Structures – SSAES will operate in a structure that will support all students and ensure success.
The school will operate on an extended academic schedule, the academic day for students will be
seven hours and we will offer an extended academic year, providing programming in June for
students that need a summer bridge program. The additional hour added to the instructional day
will allow for an additional 30 minutes of English language arts instruction and 30 minutes of
mathematics instruction each day, for a total of an additional 150 minutes of instruction weekly in
each content area. Class size will be limited to 20 students per class at each grade level, a llowing
teachers to make a significant impact. Students will be required to wear uniforms and the uniforms
will be provided to them free of charge. The school campus will require parents and guardians to
be engaged and included in their child’s academic journey during the day, but it is also expected
that this will lead to their children feeling inspired by their presence and commitment as they help
encourage their children toward success. There will also be adult academic opportunities in the
evenings; SSAES will work with community partners to provide adult English Language Learner
classes, adult conversational Spanish classes, adult education classes and high school equivalency
preparation classes. This multigenerational approach creates efficient use of the building, provides
services and support to the community, minimizes opportunities for vandalism by increasing
presence in the building during atypical times, shows our students the value of education, and
creates a community school model. SSAES will value diversity and embrace the differences within
and among our students and staff, while recognizing the similarities as well. SSAES will provide
bilingual education for all students in both English and Spanish. All instructional materials and
curriculum will be reflective of diversity and appreciation for multicultural awareness. As
mentioned, SSAES will utilize tiered systems of intervention and support, RTI and MTSS. In addition
to the structures noted, that will serve and support all youth, SSAES will provide additional targeted
support to student groups that may have additional needs.
 Structures to support English Language Learners- ELL students will be grouped
heterogeneously, allowing for greater language acquisition and providing
opportunities to practice language development and discourse with peers. All teaching
staff will hold a TESL endorsement. Teachers will track ELL student progress with
listening, speaking, reading, and writing skills and provide additional support such as
small group instruction, sheltered instruction, differentiated instruction and/or
materials. However, keeping in mind that in order to grow language skills, students
need to receive a full dose of instruction that’s one level higher than their current
language proficiency.
 Structures to support special education students- SSAES will use a full inclusion model,
providing any additional supports and/or services identified in the student’s
Individualized Educational Plan. SSAES multisensory methodology will benefit sp ecial
education students, allowing them to learn in the modality that is their strength or
most comfortable. Interventions identified through the RTI process that are successful
for each student will be incorporated.
 Structures to support academically deficient students- Academically deficient students
will be homogeneously grouped during supplemental literacy and mathematics
instruction to rapidly accelerate their academic development and ensure that they
meet quarterly growth goals until they are at grade level in both subjects. SSAES will
also offer both an extended academic day and an extended academic school year to
support their growth.
Section 3: Academic Plan

37



Structures to support Gifted and Talented students- Students who demonstrate
achievement and capacity above grade level will receive extended academic
enrichment to ensure that they have opportunities to develop and are being challenged
academically.

(4) Describe the reasons for which the features you described in (3) will influence student
success. Please provide evidence from your own experience and/or valid research.
SSAES’s approach, programs, principles, and structures are not new or innovative; they are tried
and true methods for improving student outcomes. The features that SSAES will use have either
been identified due to personal experience and success or because they are research based best
practices, or both. The governance structure honoring the tradeoff of autonomy for accountability
demands the use of strong, quantifiable systems in place. Project-based learning, multisensory
approaches, strong parent engagement and bilingual education are all programs that are being used
at one or more of the schools identified in the U.S. Department of Education, Office of Innovation
and Improvement’s Successful Charter Schools study. The schools highlighted were identified for a
variety of indicators, but first and foremost, based on student performance. The key programs that
SSAES will be using are also research based models of success. TNTP is currently working in m ore
than 50 cities providing support and has successfully been doing this work since 1997. TNTP will
serve as SSAES’s teacher pipeline, including coaching, mentoring and evaluation and school leader
development provider. They will also provide their literacy support model services; the
methodology and design model has gone through a rigorous five-year pilot study in Nevada.
The SEL program, Sanford Harmony was developed by researchers from National University and it
was used by 80 elementary schools in the Clark County School District (CCSD) for five years with
great success. The program is evidence based and aligned to the CASEL standards. The research
study done by CASEL and their subsequent meta-analysis, which was noted and cited, included 213
studies and more than 270,000 students, which shows validity and reliability, and yielded
statistically significant positive results. The guiding principles we are committed to come directly
from the 10 Classroom Strategies to Dramatically Improve Student Achievement as noted and cited.
The structures SSAES will employ are not only research based, but have been used at schools in
CCSD with success. Dr. Tammy A. Malich, Director of the City’s Youth Development and Social
Innovation Department, has taught in an extended day program and she has seen the benefits
firsthand, especially for struggling students. She also taught in a literacy block and was able to
cover content with greater breadth and depth with the extended time. In her role as a principal, she
opened a four-by-four block high school, and the impact on student achievement was significant.
The student achievement data and ranking of the school was well above similarly situated high
schools with like student demographics. Students had more opportunities for credits and were able
to make administrative academic decisions that created positive outcomes for students and for the
school without compromising student choice. In her school, they double blocked mathematics for
those students that were struggling, giving them a mathematics preparation and support class
matched with their mathematics credit course; and for on grade level and advanced students, they
were given two mathematics credit courses, allowing them to progress through the complete
mathematics course offerings provided by CCSD. As both a teacher and a school administrator, Dr.
Malich had the opportunity to work in full inclusion schools, where all special education students,
both resource and self-contained, were fully included in the general population. It was more work
for teachers, but far more beneficial for students, academically, socially, and emotionally, based on
teacher feedback.
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(5) Are there any portions of an existing network or school's model that you will utilize in
this proposed school? If so, please identify and describe the student performance results of
that particular programming.
SSAES is not modeling the school after any one particular school model, however, are using
components of multiple successful, existing charter school model programs. SSAES began this
journey by listening to the community and taking note of their needs. Through the city of Las Vegas
operations, independently and in partnership with Acelero Learning, the local Head Start provider,
in Wards 1, 3, and 5, SSAES has heard the pleas from families since starting this work to keep their
children a little bit longer before sending them to the massive CCSD. They have expressed their
gratitude for the progress their little ones made in CLV programs, but fe el that they are not quite
ready for the size and institutional feel of the CCSD. During the pandemic, the city of Las Vegas
Department of Youth Development and Social Innovation worked with Las Vegas-Clark County
Library District to open 10 Vegas Strong Academy sites that provided full-day care with distance
learning support, allowing parents who were able and first responders/essential employees to
continue working. In total, the city served 1,136 children from 781 families for eight months. Each
site served around 100 children in total, with classes of 10-20 children. Again, CLV heard from
families that their children had greater success in their program, academically and behaviorally,
than they had previously in CCSD due to the city’s small instruction setting size and personalized
attention. After the Mayor addressed the requests during a Las Vegas City Council Meeting and
asked staff to look further into the idea, a group of leaders in the surrounding communities within
Wards 1, 3, and 5 were pulled together to brainstorm current gaps within CCSD for youth living in
and attending schools in those Wards. The results of advisory meetings were the following
recommendations: address multicultural curriculum and resources, diversity among staff, early
screening to identify gaps, culturally responsive practices, bilingual education, restorative models
of discipline, MTSS model, two generational educational approach, and integrated services.
The following charter school models validated the suggestions through their recognition as
“Successful Charter Schools” and student achievement success through implementation of these
recommendations:42
The Arts and Technology Academy Public Charter School- grades K-6, focused on “propelling
students beyond their economically depressed community”. The arts are used as the foundation for
building academic success. They run an extended school day and an extended academic school
year, use a robust multicultural curriculum, and all students learn English and Spanish. Res pect is a
core value and they use a restorative justice discipline model. The school has a strong focus on a
continuous learning model that is informed by data on a regular basis and are held firmly
accountable by their governing Board. Parents and guardians are seen as partners and are required
to engage and volunteer, and have access to multigenerational academic programs on the school
campus. The school has demonstrated success by every measure, despite multiple challenges for
the families they serve.
Community of Peace Academy- grades K-12, focused on empowering students to make thoughtful,
non-violent life choices. The mission of the school is to create a peaceful environment in which all
people are treated with unconditional positive regard and acceptance. The school uses a
continuous learning model with a heavy reliance on assessment, data and evaluation. Students

42

U.S. Department of Education, Office of Innovation and Improvement. (2004). Innovations in Education: Successful Charter Schools.
Washington, D.C.
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wear uniforms at the school. The school leverages funding and support for a strong English
Language Learner program.
Ralph A. Gates Elementary School- grades K-6, focused on a multicultural and multilingual mission.
The school offers academic and extracurricular programming for parents and family members in a
multigenerational approach. The school uses a bilingual curriculum in Engl ish and Spanish. The
teachers take on a strong leadership role and are instrumental in providing, but also in planning for
and driving instruction. They use a continuous learning model that is based on regular and current
data. Parents are partners and must volunteer in some way to contribute to the school community.
The students have demonstrated success on state assessments and have shown great growth in
literacy.
CURRICULUM & INSTRUCTIONAL DESIGN
The framework proposed for instructional design must both reflect the needs of the
anticipated population and ensure all students will meet or exceed the expectations of the
Nevada Academic Content Standards.
(1) In accordance with NRS 388A.246, provide a description of the proposed instructional
design of the charter school and the type of learning environment the charter school will
provide, including, without limitation, whether the charter school will provide a program of
distance education, the planned class size and structure, the proposed curriculum for the
charter school and the teaching methods that will be used at the charter school. Required
courses, such as physical education, financial literacy43 and computer science44, should be
included.
The SSAES curriculum model combines direct instruction delivered with multimodal teaching
strategies with creative learning opportunities following The Foundation, The Creative Curriculum
for Kindergarten model for the first semester. The program uses a building block style of teaching.
Children begin the program with systematic instructions and move into working independently.
Structured, explicit instruction is effective and efficient in building the foundational knowledge in
young students. Having skills and knowledge as tools allow students to be more effective in
creative exploration, analysis and evaluation of projects. The program is especially strong in using
all modalities in every area of the curriculum. Multisensory teacher-directed instruction is
designed to be developmentally appropriate, systematic, cumulative, and responsive to formative
assessments for emergent readers and writers. Direct instruction is reinforced and extended with
skills applied in higher thinking activities through Interest Areas and other engaging activities in
The Creative Curriculum framework. The program can adapt to accommodate the needs of each
incoming kindergarten class. The effectiveness of the instruction and curriculum methods have
consistently shaped kindergarten students that perform well above grade level. The program has
been effectively implemented over several decades in the Clark County School District (CCSD) and
at The Meadows School, a college preparatory, independent school in Las Vegas that has been
recognized for inspiring a love of learning. The program will continue to incorporate new
resources and technology that becomes available to enhance student-learning experiences.
Language Arts
Reading
Reading is the central curriculum component to this program. Students are immersed in a literacyrich environment and given tools to approach books and text in their environment with
43
44

NRS 389.074
NRS 389.072
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independence and confidence. Explicit phonics instruction is a key component to the Kindergarten
literacy program. Multisensory instructional methods in this program provide pathways to text
and literature for all types of learners. Sadlier Phonics to Reading provides leveled materials and
activities for phonemic awareness, alphabetic knowledge, decoding skills, sound-symbol
correspondences and manipulating and building words. The program comes with traditional and
on-line resources. Daily Large Group Phonics features multisensory phonics instruction with
movement, visual, oral and auditory learning. The lesson sequence builds from introduction of
phoneme-grapheme correspondence, then progresses to blends, clusters, digraphs, and other
orthographic conventions. The Large Group sessions also include lessons on phonetic blending,
word attack skills, and reinforces perceptual skills. Phonics skills are practiced on selections from
Sadlier Phonics, Grade K through Grade 2.
Daily Small Group reading is a basal reading program with emphasis on both decoding and reading
comprehension. Guided reading in Small Groups, selected by reading level, features books that are
a) text-rich, b) genre and style diverse, with c) vocabulary that is appropriate for instruct ional level
phonetic practice. The sequence and progression of leveled books provides students with practice
recognizing previously introduced words, decoding and using word attack skills on new vocabulary.
The Reading program is designed to support student reading development in three steps: 1)
decoding, development and improvement of word recognition; 2) fluency, reading at appropriate
pace and accurately; and 3) reading for comprehension. At the beginning of Small Group reading,
teachers review vocabulary definitions in context to the selection, prior to reading the story.
During guided reading, teachers instruct and model phrasing, pace, and expression. Then students
practice reading as a group, and then individually while others practice tracking and silent reading.
Throughout the session, teachers model questioning and processing strategies to tea ch students
how to be proficient readers. Final reflection discussions explore story and genre elements,
themes, perspectives and writing conventions. Simultaneously, other students experience stories
in Auditory Centers to develop listening skills with books and poetry using a digital library, Epic!
headphones, and iPads or computer stations. Library selections can be individually assigned based
on reading level, student interest, or current topics of study. The Auditory Centers provide
students great exposure to a wide range of vocabulary words, visual encounters with print,
different fonts, unencumbered by having to decode the words, and exposure to an even greater
number of literary works and styles. The Auditory Center can eventually be student di rected and
can allow for self-motivated exploration or level advancement.
Spelling
Spelling follows the standards-based program, Everyday Spelling Scott Foresman, that includes
handwriting of letters and numbers, and word lists that progress from consona nt-vowel-consonant
(CVC) words, through beginning and ending sounds, short and long vowels, to blends and digraphs.
The spelling conventions are integrated and coordinated with Large Group Phonics Instruction.
Word lists include commonly misspelled words, common spelling patterns and strategies.
Activities include word games, proofreading and editing, and challenge activities.
Writing
Daily Creative Writing lessons feature handwriting for letters and numbers. The lessons encourage
student expression of formal and inventive spelling. Writing lessons include sentence structure,
parts of speech, expository, descriptive, narrative, persuasive, and poetry. Topics discussed in
other curriculum areas, such as math, science, and social studies, are integrated into writing
projects as subject matter.
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Math
The Math program implements the Saxon Math Curriculum. It is an effective, systematic,
multisensory, differentiated, and comprehensive program. The curriculum relies heavily on
student exploration with manipulatives, activities, and practical applications to support mastery of
foundational math concepts. Each lesson introduces a new concept, and previous concepts are
developed, reviewed, and practiced cumulatively to ensure retention and sustained impr ovement.
Regular formative assessments provide immediate feedback for intervention or extension activities
provided within the program. The modules emphasize logical thinking, conceptual understanding,
and problem solving, as well as accurate computation. Concepts taught include number sense and
numeration, whole-number operations, fractions, money, patterns, geometry, times and dates,
temperature, linear measurement, weight, capacity, area, data analysis and statistics, skills and
strategies for problem solving.
Social Studies
The Social Studies program expands the students’ social awareness of self as a member of a family,
classroom, school, neighborhood, community and the world around them. Lessons include
citizenship principles and responsibilities, rules and laws, and explores future career roles. Basic
physical landforms and environments are studied as well as the way people are influence d by, and
influence, the land. Geographic tools like maps, globes, and compasses, as well as timelines of
historic events are introduced as sources of information. Diversity of cultural backgrounds,
celebrations, symbols, belief systems, and languages are explored. Topics are the basis for research
and art projects with a strong emphasis on expository writing.
Social Emotional Learning
Sanford Harmony, Social Emotional Learning curriculum is supported through the PurposeFull
People CharacterStrong’s Pre-K –5 toolkit. It is designed to support any work the classroom
teacher has in place around character education and social-emotional learning. The program can
also be used independently. Connections of the program are applicable with student to staff,
student to family, student to community, and student to student. Traits focused on, but not limited
to, are courage, perseverance, honesty, respect, gratitude, kindness, responsibility, cooperation,
creativity, and empathy. Teachers have the option of incorporating character education lessons on
a daily or weekly basis.
Science
Science is a multisensory exploration of topics in life science, earth science, and physical science.
The students learn the process framework of the predict, hypothesize, investigat e, analyze, and
conclude model. Topics are reinforced through realia, lab investigations, songs, and books and
other technology to allow students to make connections to their own lives and make sense of new
concepts and ideas. Topics are the basis for research and art projects with a strong emphasis on
expository writing, information documentation and graphs and charts.
Music
Songs and creative, or choreographed, movement are used to reinforce topics or content in other
content areas, such as spelling, science, math, and social studies. The students explore rhythm,
pitch and cooperative singing. The songs help students organize and recall or retain information or
new concepts. Songs and dance are incorporated to performance programs that develop
cooperation, confidence and communication skills.
Art
Art instruction is incorporated into daily classroom activities as well as in formal instruction.
Creativity is encouraged. Curriculum includes introduction to various mediums, including clay,
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paint, cut paper, tissue paper, and found objects as well as introduction to art tools. The teacher directed art activities are designed to develop listening skills, multi-step direction following, fine
motor and perceptual skills. The subject matter often correlates to topics in other curriculum areas.
A multisensory approach to directed art instruction is used, in which the teacher demonstrates a
visual and verbal example, then allows students to do it themselves, with teacher assistance if
necessary. Creative art projects allow students to experiment and explore the style and mediums
experienced in directed lessons.
Physical Education
Physical education instruction will communicate knowledge, offer group experiences, teach the
importance of effort and achievement, and build long lasting recreational interests. The program
will strive to be coupled with the current practices and procedures in education and contribute to
the all-around development and education of students. The program will consist of a standardsbased, balanced, sequential and progressive program involving moderate to vigorous physical
activity. The program will also include Health education that builds student knowledge, skills, and
positive attitudes about health. The Health education program will teach about physical, mental,
emotional, and social health. The program will deliver additional knowledge in the concepts,
providing students with supplementary educational experiences, enabling students to learn skills
and make healthy choices throughout their lives, as well as promote increased learning in other
subject areas. Moreover, the health competencies will focus on educating students to develop
habits of health that contribute to the continued health functioning of the body. Once SSAES has
fourth and fifth grade students, the health program will begin to incorporate a “Say No to Drugs”
and anti-tobacco and vaping campaign utilizing a prevention and awareness curriculum.
Financial Literacy
Although there will not be a need to provide financial literacy until the second year of operations
due to the incubation grades, SSAES has put together a draft curriculum to begin with the third
grade class in 2023. Financial literacy instruction will include personal finance and economics
education. Instruction will provide students with a basic understanding of the US and world
economy. The early introduction to economics and finance at this early age will provide a real life
ecosystem where students learn the importance and value of money and savings through
simulation of doing chores, earning an allowance, spending, over-spending and owing debt, saving,
and earning interest. The simulation will be related to adult financial decision making with regard
to spending, over spending and saving and economic impact of each. The overall goal will be to
reduce the later likelihood of over spending and encourage limited personal debt, increase the
likelihood of having emergency savings, and decrease the likelihood of using high -cost methods of
borrowing.
Computer Education
In order to prepare students for the required computer education course before the end of
elementary school, SSAES will begin laying the foundation for technology education in first grade.
SSAES will begin working with students on solving problems, through drag-and-drop coding blocks,
leading to simple algorithms. This instruction will aid in problem solving and perseverance. The
program will advance to simple robots, allowing learners to practice sequence, loops, and basic
commands to create a foundation for coding. Block-based coding skills, including variables,
animation, and music will be incorporated into the program. Once prepared, students will be able
to independently code a variety of projects, including animations, games, and music. The program
will include augmented and virtual reality and work with more complex robots capable of
performing tasks for intermediate grades. The intermediate grade program also includes moving
students from visual code blocks to text based coding like Javascript or HTML. The evolution of the
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program leads to more complex coding skills, working with professional game making software and
complex autonomous robots.
SSAES will provide a balanced instructional model of direct instruction and inquiry based
opportunities. Project-based learning will be used schoolwide, as will bilingual education in both
English and Spanish. The overview of the academic programs included provides a broad scope of
the content. The Content by Strand table provides more specifics on skills that will the focus in our
opening year with grades K, 1 and 2. Multiple curriculum components will be used in tandem to
provide a thorough and comprehensive education for our students. The curriculum selections were
identified in the scope for each of the content areas and in the program section of the
Transformational Change section. The extended academic day and the extended academic year will
provide opportunities to both build skills for students with academic gaps and provide enrichment
for students on grade level and advanced. Class sizes will be capped at 20 and grade levels will be
capped at three for each grade level, serving grades K, 1 and 2 in 2022 -2023 and rolling up to the
next grade each year for the next three years until we have grades K through 5 in 2025 -2026.
(2) Describe the instructional strategies that you will implement to support the education
plan and why they are well suited for the anticipated student population. Outline the data,
methods, and systems teachers will use to provide differentiated instruction to all students.
All students at SSAES will have a personalized learning plan. The plan will be informed by baseline
data at the beginning of each school year and will be updated with quarterly assessment and
evaluation data and monitored by the student and the teacher monthly for progress monitoring and
weekly for reflection. The creation of the plan is collaborative; to keep ownership of the plan,
academic achievement, and outcomes with each student. Although the students cannot assume all
responsibility for their learning, we expect them to be active and engaged partners in their own
learning. This is critical for youth and families that have not always felt welcomed or a sense of
belonging in the public school system. The pushout for youth of color in urban school districts has
resulted in many families of and youth of color to feel defensive and blame the schools for their
progress or lack thereof; SSAES wants to empower students to feel that they have a great deal of
control and responsibility for their learning. SSAES will operate on an extended day and an
extended school year schedule. The additional time will allow for blocked time for English language
arts and mathematics. This will support students with gaps by providing additional opportunities
for support and remediation, and for our students on grade level and above to have additional time
for enrichment and extension opportunities. This will also impact student achievement positively,
given the increased time. Teachers will use a balanced instructional approach between direct
instruction and inquiry based learning. They will also employ a multisensory approach to learning
across the content. The varied instructional approach and the multisensory approach will support
all students, regardless of learning modality. Students who have a strong learning modality,
students with learning disabilities and English Language Learners are more successful if they can
connect to the instruction, and they are more likely to connect if they are being taught in their
modality of strength, which will be the case in a multisensory classroom.
SSAES teachers will incorporate a designated Social Emotional Learning (SEL) program into their
daily instruction and will use trauma informed approaches, as many of our students have and are
suffering from situational or cyclical trauma; unless teachers give grounding to the whole child,
students will not be successful. It is not possible to make as significant of an impact academically
until or unless teachers address the social, emotional and mental health needs of our students. All
teachers will utilize project-based learning which supports a community school model. The mission
is to help our youth see themselves in context with their family, their community, their classroom
and their school. Project Based Learning (PBL) teaches concepts using a practical application
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approach, which is very concrete and easier to comprehend than abstract concepts without the
practical application. For some youth, PBL gives formal learning a sense of purpose, especially for
youth and families that do not see formal education as an option for all or who see education or
workforce as an “or” not an “and”. PBL also provides an opportunity to teach our students the
impact and benefit of giving back to their community, school or neighborhood. This maintains the
school as a community and our students as a connection, creating sense of belonging.
Parents/guardians and families must be seen and treated as true partners if schools expect or want
them to collaborate in this journey. SSAES will find ways for all parents/guardians and families to
get involved and volunteer or provide a benefit or service to the school community. That
relationship will continue to support the sense of belonging for the students as well as for their
families. SSAES students will wear uniforms, which will be provided to them to remove any
potential barriers. Uniforms fuel the membership and belonging; they set the tone for learning for
many students and create a sense of pride. Finally, uniforms create an opportunity to escape the
struggles and challenges of school clothes for families in poverty or with important competing
needs.
The targeted zip codes for SSAES include families of diverse backgrounds. It is one of SSAES’s top
priorities to ensure that diversity is acknowledged, respected and celebrateed at SSAES. The
curriculum, textbooks, and materials will honor and respect diversity. The Committee to Form is
diverse and focused on intentionally addressing it through a commitment of resources, profession al
development, staff selection and accountability. Using the Dual Language Learner Teacher
Competencies to guide literacy and bilingual educational approach will strengthen both literacy
skills and bilingual skill development for students, but as importantly, will establish a level of
mutual respect between students and our staff. 45 All teachers will be expected to be or get Teach
English as a Second Language (TESL) endorsed, and all staff will receive training on Culturally
Relevant and Responsive Pedagogy. 46 All staff will also receive training from Infinity: Diversity
Matters on strengthening classroom practices as they relate to equity, focused student engagement,
culturally responsive practices, and equity literacy.
(3) Explain how the proposed instructional model and curriculum will be used to meet the
needs of and enable measurable growth for all students according to the Nevada Academic
Content Standards, including those that are in need of remediation and those that are
intellectually gifted.
SSAES will focus on data and use data to inform, plan for, guide, progress monitor and evaluate
instruction to support the school’s continuous growth model and ensure that staff remain focused
and attentive on student achievement and growth at the individual stu dent level. Personal
educational plans will contain goals based on individual student data and benchmarked against the
Nevada Academic Content Standards. 47 48 The scheduled and ongoing data reporting and regular
reflections and status checks on personal educational plans will keep the focus on the expectation
of continued growth and progress. These practices will also keep school staff and leadership
informed of the status of each child and allow for more intensive remediation if needed.
45

Alliance for A Better Community. Winter 2021. Dual Language Learner Teacher Competencies (DLLTC) Report. In
collaboration with National Council Of La Raza (NCLR).
46 Ladson-Billings, G. (2021). Culturally Relevant Pedagogy: Asking a Different Question. Culturally Sustaining Pedagogies
Series. Teachers College Press,
47 Nevada Department of Education. (March 28, 2017). Nevada Academic Content Standards for English Language Arts &
Literacy in History/Social Studies, Science and Technical Subjects.
48 Nevada Department of Education. (March 28, 2017). Nevada Academic Content Standards in Mathematics.
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The use of a Response to Intervention (RTI) model, and the extended school day and school year,
allowing for 60 additional minutes of instruction daily split between the areas of English language
arts and mathematics, will allow opportunities to provide focused, intensive support for students
who are in need of remediation and extension activities for students who are on grade level or
excelling. Teachers will have weekly planning meetings to focus on the Nevada Academic Content
Standards and plan instruction collaboratively to ensure that our students successfully meet all of
the content standards and to share struggles and brainstorm solutions. The small class sizes will
ensure that teachers truly get to know their students as individuals, more quickly. It also allows
teachers to focus on academics and achievement of each student in a more thorough and
comprehensive way. Teachers will have professional flexibility to regroup students among the
grade level team for academic grouping purposes, to provide more intensive instruction, facilitate
project-based learning, capitalize on content strengths of students and/or staff, etc.
The RTI model will facilitate a process for early intervention and provide for research -validated
interventions when students first begin to struggle, including both students with disabilities as well
as those without disabilities. Students who are struggling academically receive more immediate
attention, support and intervention. The model will ensure that all students receive high-quality
instruction in general education classrooms. RTI will also eliminate inappropriate referrals and
placements in special education. The sooner the school identifies challenges for students who are
struggling academically, the more quickly staff can begin to address those challenges and make an
impact. RTI will be one of the frameworks used within the MTSS structure. The MTSS structure
provides for both an RTI model for academics as well as Positive Behavioral Interventions and
Supports for social and emotional interventions and supports. 49 The core components of an MTSS
framework: high-quality, differentiated classroom instruction, systemic and sustainable change,
integrated data collection, and positive behavioral supports are foundational to ensuring success
for all students.
(4) Explain how the school will identify and differentiate to meet the needs of intellectually
gifted students in a way that extends their learning and offers them unique, tailored
opportunities. Include information on how staffing will be structured to ensure that gifted
students are adequately supported. Please note that Nevada law classifies intellectually
gifted students as eligible for specific support services. How will staffing be structured to
ensure that gifted students are adequately supported?
SSAES will provide support to our gifted students to ensure that we continue to provide
opportunities for them to excel and ensure that they do not become bored. Within their grade level
classroom, teachers will get to know them and how they think and learn as well as any struggles
that they do face. During instruction, teachers will create tiered assignments for students to
provide grade level standards work, and increased challenges for gifted students, for example, more
complex numbers could be used for math assignments or more complex text for reading or literacy
based subjects. Assignments can also be adjusted to add additional components such as having
gifted students add a real-world application situation to the assignment or provide an explanation
describing their thought process. Reading libraries in classrooms will provide a variety of texts in
ability and interest, ensuring that more complex reading ability choices are in alignment with
interests of the gifted students in that classroom. Teachers will brainstorm how to utilize the
talents and interests of their gifted students so that when they complete work or assignments

Wyoming Department of Education. Parents Helping Parents, Parent Information Center. Multi-Tiered
System of Supports (MTSS). Disability Brochure #34.
49
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ahead of the class, they are not given busy work to do but actually complex tasks that utilize their
talents and interests.
Teachers at SSAES have the ability to use grouping to meet the needs of gifted students as well.
They can do so across the same grade level, with another grade level or within their own classroom,
depending on what is best for each student. Grouping is the most effective and efficient way to
provide more challenging coursework, giving gifted students’ access to advanced cont ent and
providing a peer group. 50 Effective grouping is not static but adapts to the student, the content and
the situation. Grouping will remain flexible and targeted, and not permanent. Flexible ability
grouping will allow our teachers to deliver the right content to the right student at the right time.
Finally, SSAES will ensure that one of our specialists has a Gifted & Talented Education (GATE)
endorsement. The GATE specialist will provide pull-out programming for 50 minutes a day, three
days per week. If our GATE enrollment is sufficient to hire a full-time GATE specialist, then we will
do so. Using a combination of strategies including acceleration, flexible ability grouping, and
specialized pull-out programming, SSAES will best meet the needs of gifted students and continue
to support them to increase their achievement levels.
(5) Describe the professional development teachers will receive to ensure high levels of
implementation of the instructional model and curriculum.
Professional development for all SSAES is critical to the school’s success. It is imperative to develop
staff and provide them with time to develop each other as well. SSAES will operate on a schedule
that closely mimics that of CCSD since our families may have children in CCSD schools as well. Once
the CCSD 2022-2023 school calendar is approved, SSAES will set the school calendar. Two weeks
prior to the first day of school for students, SSAES will bring staff back each school year for
professional development and to prepare for the new school year. Additionally, SSAES will have
quarterly full-day staff development days. Teachers will have professional learning community
time, above and beyond their preparation period and instructional time. For the opening year, the
professional development will focus on programs and expectations. Professional development
during the school year will focus on needs of the students or staff, based on data and desires.
TNTP will serve as the teacher pipeline provider, assisting the school in finding, developing and
retaining a diverse group of talented and committed staff. Following recruitment and selection of
staff, SSAES will work with TNTP leadership to design and develop onboarding and induction
training. In addition to the mandated training such as Bullying, Working With Vulnerable
Populations, Child Abuse and Neglect Signs and Reporting Responsibilities, SSAES staff will receive
the following professional development from TNTP trainers: School Visioning for Instructional
Excellent and Student Experience, Instructional Rigor and Expectations of Nevada Academic
Content Standards in Core Subjects, Planning and Implementing Strong Instruction in Core Subjects,
Analyzing Instructional Tasks and Student Work to ensure access to Grade-Appropriate
Assignments, and Building and Maintaining Student Engagement in Daily Learning. The sessions
will be collaborative and include a balance of direct instruction, practical application, and reflection,
allowing teachers time to process and internalize the new information.
TNTP will also work with SSAES staff to ensure a strong literacy program. TNTP will used a phased
training approach to work with our teachers to prepare them to engage all students in research based, culturally relevant and responsive experiences to prepare them to be readers, writers,
critical thinkers, and communicators to meet their goals. In the Spring of 2022, Phase I will begin
National Association for Gifted Children. 1300 I Street, NW, Suite 400E, Washington, DC 200005.
https://www.nagc.org.
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with TNTP providing support for the development and vision for excellent literacy instruction and
an implementation plan. The training will include all teachers and any support staff that support
instruction. Phase II will begin in the Summer of 2022, a Literacy Leadership to prepare our
Executive Director for best practices in observing and in engaging in meaningful feedback cycles
around literacy instruction. Phase III will take place from the Fall of 2022 through the Spring of
2023. This phase will involve support through the implementation of the literacy strategy.
One of the school’s Board members is the assistant professor of multilingual education for UNLV.
He will provide training to our teaching staff on the Dual Language Learner Teacher Competencies.
The training will include the Language and Literacy strategies such as processes of first language
development, second language acquisition, first language literacy development, and cognitive and
social benefits of bilingualism and biculturalism. The socioemotional theories including the
interrelationship of a child’s first language and culture, the importance of teacher-child
relationships, the importance of socioemotional development and its relationship to secon d
language acquisition, equitable social interactions related to language and cultural differences and
the importance of teacher/parent relationships.
All SSAES staff will participate in equity training provided by Infinity: Diversity Matters. The
training will focus on strengthening classroom practices related to equity. The training covers the
importance of student engagement, especially for our target demographic. Attendees will also learn
how to develop a cultural self-awareness and how to appreciate the value of diverse views.
Participants will examine their own cultural bias and how to avoid allowing personal bias to
interfere with teaching. Finally, the team will examine how to build on our students’ cultural
strengths.
There will also be training provided for curriculum and program implementation. Sanford
Harmony will provide training on how to best utilize and incorporate their Social Emotional
Learning curriculum. Each of our curriculum providers will provide training on how to incorporate
the bilingual textbooks in tandem with the traditional textbooks. Infinite Campus will provide
training on how to use the student information system, based on position.
(6) If the proposed charter school intends to include a vocational or career and technical
education program, provide a description of the career and technical education program
that will be implemented by the charter school.
Strong Start Academy Elementary School will not provide a vocational or technical education
program; this section is not applicable.
PROGRAMS OF DISTANCE EDUCATION (Distance Education Applicants Only)
A charter school that wishes to provide distance education (online, virtual, cyber, etc.) courses and/or
programs (NRS 388.820-388.874 and NAC 388.800-388.860) must submit a distance education
application to the Nevada Department of Education prior to or in conjunction with its application to
the SPCSA. For applicants who do not propose to offer a program of distance education, please
provide a brief statement explaining that the questions in this section are not applicable.
(1) Describe the system of course credits that the school will use.
(2) Describe how the school will monitor and verify the participation in and completion of
courses by pupils. Please include an explanation as to how the proposed school will
document and monitor student attendance to ensure meaningful participation in courses.
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(3) Describe how the school will ensure students participate in assessments and submit
coursework.
(4) Describe how the school will conduct parent-teacher conferences.
(5) Describe how the school will administer all tests, examinations or assessments required
by state or federal law or integral to the performance goals of the charter school in a
proctored setting.
(6) Describe the support that will be available to each pupil, in his or her home or
community, including the availability and frequency of interactions between the pupil and
teachers.
(7) Describe the criteria pupils must meet to be eligible for enrollment at the proposed
charter school for distance education and the process for accepting pupils.
Strong Start Academy Elementary School will not provide a program of distance learning; this
section is not applicable.
PRE-KINDERGARTEN PROGRAMS
A charter school that wishes to provide pre-kindergarten services to students who will later
enroll in its K-12 programs must apply separately to the Nevada Department of Education to
offer education below the kindergarten level following charter approval. Approval to offer prekindergarten cannot be guaranteed. Consequently, revenues and expenditures related to prekindergarten should not be included in the initial charter application budget. Please note that
state-funded pre-kindergarten programs are not directed through the state Distributive
Schools Account for K-12 education. In addition to a limited amount of state pre-kindergarten
funding available through the Department of Education, the SPCSA is also a sub-recipient of a
federal grant to expand early childhood services in certain high-need communities through
programs approved by NDE. Applicants are encouraged to review resources available at
http://www.doe.nv.gov/Early_Learning_Development/. For applicants who do not propose to
offer pre-kindergarten, please provide a brief statement explaining that the questions in this
section are not applicable.
(1) Identify whether the school plans to offer pre-kindergarten in the first year of operation
or any subsequent year of the charter term.
(2) Identify whether the school will offer fee-based pre-kindergarten services. If the school
does plan to offer fee-based pre-kindergarten, explain how the school will ensure that
parents will be informed both initially and on an ongoing basis that both state and federal
law preclude a K-12 charter school from giving admissions preference to students to whom
it has previously charged tuition.
(3) Describe the school’s plans for ensuring that the pre-kindergarten program aligns with
the mission, vision, and program of the school’s other grades and meets all other state
requirements.
(4) Explain how the school’s proposed pre-kindergarten program may meet the federal prekindergarten expansion grant criteria.
Strong Start Academy Elementary School will only operate as a K-5 school and will not have a prekindergarten program; this section is not applicable.
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PROMOTION AND HIGH SCHOOL GRADUATION REQUIREMENTS
Please note that high schools approved by the SPCSA will be required to meet or exceed Nevada
graduation requirements.
(1) Explain how students will matriculate through the school (i.e., promotion/retention
policies) and how stakeholders will be informed of these standards.
(2) For schools proposing a high school program, explain how the school will meet state
graduation requirements. Describe how students will earn credit hours, how grade-point
averages will be calculated, what information will be on transcripts, and what elective
courses will be offered. If graduation requirements for the school will exceed those required
by the State of Nevada, explain the additional requirements.
(3) For schools proposing a high school program, explain how the graduation requirements
will ensure student readiness for college or other postsecondary opportunities (e.g., trade
school, military service, or entering the workforce).
(4) Explain what systems and structures the school will implement for students at risk for
retention and/or dropping out and/or not meeting the proposed graduation requirements,
including plans to address students who are overage for the grade level. For high schools,
describe your plans to support students needing to access credit recovery options.
Strong Start Academy Elementary School will only operate as a K-5 school and will not extend
beyond those grades; this section is not applicable.
DUAL-CREDIT PARTNERSHIPS
High schools approved by the SPCSA will be expected to enter into cooperative agreements with
one or more community colleges, state colleges and universities to offer dual credit courses per
NRS 389.310. For applicants who do not propose to operate a high school program during the
initial charter term, please provide a brief statement explaining that the questions in this
section are not applicable.
(1) Discuss the scope of the services and resources that will be provided by the college or
university.
(2) Describe the proposed terms of the relationship between the charter school and the
college or university including
(a) proposed duration of the relationship and the conditions for renewal and
termination
(b) the manner and amount that the college or university will be compensated
for providing such services and resources, including, without limitation,
any tuition and fees that pupils at the charter school will pay to the college
or university
(3) Describe the manner in which the college or university will ensure that the charter
school can effectively monitor pupil enrollment and attendance and the acquisition of
college credits.
(4) Identify any employees of the college or university who will serve on the governing body
of the charter school.
(5) Provide as Attachment 2, a draft memorandum of understanding between the charter
school and the college or university through which the credits will be earned and a term
sheet confirming the commitment of both entities to the specific terms outlined in this
charter application. If the school is not planning to provide a dual-credit program, please
upload an attestation explaining that this request is inapplicable.
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Strong Start Academy Elementary School will only operate as a K-5 school and will not extend
beyond those grades; this section is not applicable.

DRIVING FOR RESULTS
The SPCSA will evaluate the performance of every charter school annually, and for renewal,
replication, and replacement (restart or reconstitution) purposes according to a set of
academic, financial, and organizational performance standards that will be incorporated into
the charter agreement and measured by the SPCSA Charter School Performance Framework,
the Nevada School Performance Framework adopted by the Nevada Department of Education,
and applicable law and regulation. The academic performance standards consider status,
growth, and comparative performance based on federal, state, and school-specific measures.
The financial performance standards are based on standard accounting and industry
standards for sound financial operation. The organizational performance standards are based
primarily on compliance with legal obligations and state law and regulation and SPCSA
policies, including fulfillment of the governing board’s fiduciary obligations related to sound
governance.
Applicants are expected to propose additional mission-specific goals to complement or
supplement, but not supplant, the SPCSA’s performance standards with school-specific,
mission-driven academic, financial, or organizational goals. All such indicators, measures,
and metrics are expected to be rigorous, valid, and reliable.
(1) Describe the mission-specific academic goals and targets that the school will have. State
goals clearly in terms of the measures or assessments you plan to use and describe the
process by which you will determine and set targets.
Academic Proficiency- All students will be proficient and/or make dramatic gains in core subject
mastery (Mathematics, English, Science, Social Studies)
 SSAES students will read at or above grade level as measured by Fountas & Pinnell (F&P)
assessment after one full year of enrollment at SSAES.
 SSAES students will grow at least three F&P levels per year, as measured by Fountas &
Pinnell assessment.
 SSAES students will achieve proficiency of 10% gains or higher in reading and mathematics
on the Smarter Balanced Assessment Consortium (SBAC) after one full year of enrollment at
SSAES.
Social-Emotional Learning- All students will reach age-appropriate social-emotional
developmental milestones in the Collaborative for Academic, Social,
and Emotional Learning (CASEL) five areas of social-emotional learning: Self Awareness,
Responsible Decision Making, Relationship Skills, Social Awareness, and Self-Management.
 All SSAES students will demonstrate age-appropriate growth on internally created
assessments based on the CASEL 5 Framework.
Bilingual Language Learning- All students will increase speaking, reading, and writing skills in
English and Spanish.
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80% of Grade 3 students will reach Novice Mid target for bilingual language proficiency
determined by the American Council for Teaching Foreign Languages (ACTFL) Assessment
of Performance Toward Proficiency in Languages (AAPL).

Operational Oversight and Fiduciary Control- SSAES governing Board will exercise their
oversight and fiduciary responsibilities to ensure effective and efficient operations of the school.
 The Board will conduct formal annual reviews of the SSAES school leadership using an
evaluation tool and metric determined and agreed upon at the first Board Meeting of each
school year.
 The Board will conduct annual self-evaluations to assess strengths and weaknesses and
increase Board member accountability and commitment.
 The Board will conduct formal annual reviews of its bylaws and policies.
 The Board will select an external auditor to perform an independent examination of
financial statements and internal controls annually, to ensure that SSAES meets or exceeds
all professional accounting standards.
 Annual budgets will be approved by the Board and they will ensure effective allocation of
financial resources aligned with the mission.
Restorative Practices Whole School Approach- All students will demonstrate an ability to
understand peers, manage emotions, develop greater empathy, resolve conflicts with others, and
maintain positive relationships with peers through a whole school restorative practices approach.
Restorative practice builds community and promotes healthy relationships among students and
between students and school staff.
 Schoolwide student discipline referrals will reduce by 5% each quarter, as measured by
Behavior, Infinite Campus.
 Every quarter, the percentage of students who have 0-1 discipline referral will increase by
10%, as measured by Behavior, Infinite Campus.
 Each semester the percentage of students who have been recognized for positive behavior
related events will increase by 20%, as measured by Awards, Infinite Campus.
(2) In the table below, outline the clearly measurable annual performance and growth goals
that the school will set in order to meet or exceed SPCSA expectations as outlined in the
SPCSA Academic Performance Framework indicators and to meet state expectations for
student academic growth in accordance with the Nevada School Performance Framework
(NSPF) adopted by the Nevada Department of Education. You may add or delete rows as
needed. Also:
(a) Describe your presumed baseline and explain how it was set.
(b) Articulate how the organization will measure and evaluate academic
progress – of individual students, student cohorts, sub-groups, campuses
(for invited multi-site applicants), and the entire school – throughout the
school year, at the end of the academic year, and for the first three years of
operation.
SSAES will track and report student, student group, and school annual performance based on state
proficiency assessments, Smarter Balanced Assessments for English Language Arts and
Mathematics for grades 3-5. Although that will be the data reported for state reporting purposes,
SSAES staff will be monitoring, tracking, and using a more robust data set on a consistent and
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Infinite Campus as the only student information system and provide training and access to all staff
and Board members, appropriate to their roles and functions.
(5) How will the school monitor for disparities in academic performance between student
groups? What actions with the school take to address identified disparities?
All students will be assessed upon entering and at the start of each school year and then a personal
educational plan will be created for each student, that plan will include assessment data inclusive of
academic, social/emotional, and self-assessments, and will be created in partnership with the
student and parent/guardian/caregiver. The plan will create an annual baseline, address learning
gaps against grade level standards or student standards, whichever is higher, and outline goals that
have been created through the collaborative process. The plan will be the map for each student’s
journey towards academic achievement. The academic map will be used during weekly reflections,
monthly status updates and goal and gap analysis, quarterly in alignment with Measures of
Academic Progress (MAP) student growth results, and at the end of the year to determine annual
progress status and recommend extended learning, when appropriate.
SSAES will implement tiered models of intervention and support through Response to Intervention
(RTI) and a Multi-Tiered System of Support (MTSS) for academic and social emotional
interventions and supports. These tiered systems are aligned with the personal educational plan
approach as a tiered system allows for and encourages more intensive supports and interventions
for students with the greatest needs and provides for acceleration for students that are at grade
level and need additional opportunities to grow and excel. It is imperative that SSAES staff analyze,
evaluate, and provide front loaded supports to students who have social and emotional needs , the
same as is done for students with academic needs.
AT-RISK STUDENTS AND SPECIAL POPULATIONS
Pursuant to State and federal law, SPCSA schools are required to serve the needs of all students
in special populations.
The SPCSA operates under the following principles with regards to special populations of
students:
1. SPCSA schools serve all eligible students. SPCSA schools do not deny the enrollment of
any student based on needs or disability.
2. SPCSA schools are to ensure streamlined access for all students requiring special
programs.
3. SPCSA schools develop programs to support the needs of their students.
4. SPCSA schools do not counsel or kick any students out.
5. SPCSA schools utilize best practices to expose students to the most inclusive
environments appropriate.
6. If necessary, an SPCSA school is responsible for developing more restrictive placements
to meet the needs of the highest need students, including but not limited to clustered
placements in consortium with other charter schools.
7. SPCSA schools are responsible for providing high functioning, trained special education
teams, which focus on student advocacy and high expectations. IEP teams (including
school’s leadership) make placement decisions at IEP meetings. Decisions are made
based on evidence/data to support what is best for the student.
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At-Risk Students
(1) How do you define “at-risk” students? What are the methods for identifying at-risk
students through academic and behavioral processes?
Based on zip codes that SSAES is focusing outreach on and the preschool programs operated
currently within those zip codes, SSAES anticipates a significant percentage of students that fall in
the category of at-risk. SSAES considers students who require temporary or ongoing intervention
in order to succeed academically at-risk. Characteristics of students who require intervention for
success include: low academic performance, poor attendance, disconnected from school, emotional
or behavioral problems. Students who fall into this category have had limited access to
opportunities to excel for a variety of reasons, and in CCSD have historically been students in highpoverty households, students who are in low performing schools, students of color, students whose
native language is not English, students with special needs, and students who have been system
involved (foster youth, homeless youth, Child Haven youth, and juvenile detention youth). Given
the incubation sites for the school and the planned location for the permanent site, as well as the
mission, vision and focus, SSAES anticipates a significant percentage of students who could be
identified as at-risk. As mentioned throughout the application and specifically throughout the
Academic Plan chapter, SSAES has a concrete plan for addressing the needs of all SSAES students,
and especially those students who have traditionally fallen into the at -risk category.
Identification of at-risk students will occur initially at enrollment, as parents will populate student
information that will begin the process of student identification. However, the continuous cycle of
learning and personal educational planning for all students at SSAES will further inform the
identification process. Enrollment information and baseline performance and historical data for
each child will play a large role in identification of student needs. SSAES is less concerned about
making an identification and labeling a child “at-risk” and more focused on the needs of each child
as an individual regardless of how many of the traditional at-risk factors are present or absent.
As previously outlined, the focus at SSAES will be academic performance for all students based on
baseline data and assessment and survey data as well as established goals and measurable progress
toward those goals. The expectations have been established by setting the tone from the committee
to form level with a strong accountability structure, regular data reporting, schoolwide
expectations, and classroom strategies. Teachers will get to know their students and families prior
to the school year beginning to create a collaborative partnership. Regardless of incoming student
achievement data, high expectations will be set for all students and rigor in every classroom with
the standard, with supports in place to ensure that students do not fall through the cracks or give
up. Differentiated instruction will be universal, with all teachers expected to create diverse
educational opportunities and learning experiences based on student needs and learning styles.
The multisensory approach to learning will aid in the process of differentiation and provide
students with multiple ways to process the information and demonstrate knowled ge. SSAES will
use RTI/MTSS framework as a prevention oriented approach to link assessment and instruction,
which will ensure that teachers are using real-time data from frequent and varied assessment
results. This process will allow teachers to employ targeted interventions such as flexible grouping;
targeted tutoring before, during and after school; supplemental intervention programs and support
within core content areas in the classroom; small group or individual pull -out targeted intensive
support.
(2) Describe how you will identify the needs of all students. Identify the research-based
programs, strategies and supports you will utilize to provide a broad continuum of services,
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ensure students’ access to the general education curriculum in the least restrictive
environment.
In accordance with the Individual’s with Disabilities Education Act (IDEA) Child Find Provision and
Nevada laws governing students with disabilities, SSAES staff will be trained by Legal Aid of
Southern Nevada staff on the requirements to actively locate, identify and evaluate all students who
may qualify for special education and related services. A Multidisciplinary Team, consisting of the
parent/guardian, general education teacher, special education teacher, specialists as appropr iate,
social worker, and counselor will work together to determine eligibility for services. Students who
do not qualify for specialized services through an IEP but need accommodations and modifications
for equal access to classroom instruction and academic opportunities will be considered for a 504
Plan.
The RTI/MTSS structure will serve as the initial screening process, and typically students will
receive interventions through this process before a recommendation for special education services.
During the period of intervention, the educational and behavioral intervention strategies and the
student’s response will be closely monitored on a weekly basis by the RTI/MTSS Committee. If
progress is observed, the Committee will determine whether to continue with the chosen
intervention, try new interventions, or recommend a referral for determination of eligibility for
special education services. If, after three weeks, measurable progress is not evident, intervention
strategies will be modified, while continuing to track the student’s progress. If, after ten weeks, the
student is not progressing, a recommendation may be made to the student’s parent/guardian that
the data collected indicates there may be reason to have a more extensive diagnostic evaluation b y
relevant clinicians. If a student is deemed eligible for special education services at a subsequent
Eligibility Meeting, the team will develop an IEP. If the student is not found eligible for special
education services, the team will consider a 504 Plan and develop one if appropriate. If neither an
IEP nor a 504 Plan is appropriate, but the student is still struggling, the team will schedule a
meeting with appropriate staff to determine a behavior and/or academic support plan.
In accordance with best practices, SSAES will provide a continuum of support and services targeted
at assisting students in the least restrictive environment and ranging to increasingly restrictive
options in order to meet the needs of each student. Students with disabilities wil l be provided the
services specified in their IEP.
 Related Services- services that are developmental, corrective, and other support services
required to help students with disabilities benefit from instruction within the general
education curriculum. Related services may include, but are not limited to: counseling,
occupational therapy, physical therapy, health services, speech, language, hearing, and
vision.
 Supportive Services- other supportive services include, but are not limited to: assistive
technology, behavior intervention plans, and curriculum modifications.
 Supplemental Services- students may receive specially designed supplemental instruction
based on their needs identified in the IEP. The special education teacher works to adjust
the learning environment and adopt instructional techniques and methods to meet the
student’s individual needs.
 Collaborative Consultative Model- classrooms where students with disabilities and general
education students are educated together, by a general education teacher and a special
education teacher. The general education teacher collaborates with the special education
teacher and the pair provides instructional support, adaptations and modifications as
needed.
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Curriculum/Instructional Adjustments- all teachers will be trained to make adjustments
and modifications to the curricular and instructional programs and practices to meet the
needs of special education students

SSAES staff will comply with all state and federal laws to ensure students with disabilities ar e
served in the Least Restrictive Environment (LRE), where they have access to general education
curriculum and inclusion with their non-disabled peer, with appropriate modifications and
accommodations as mandated in their IEP. General education class enrollment will not be
comprised of more than 20% of students with disabilities. SSAES will use the general education
classroom, co-teaching, push in/pull out support, alternate assessments, and in the rarest cases,
self-contained classrooms to provide each special education student the most appropriate LRE to
meet that student’s needs. Placement decisions will be made based on each student’s abilities and
needs.
(3) Describe the school’s approach to help remediate students’ academic
underperformance. Detail the identification strategy, interventions, and remediation to be
implemented. Cite the research/rationale for the chosen methods. How will you measure
the success of your academic remediation efforts (in year 1, year 3, year 5, and beyond?)
The needs of students are identified in a variety of ways, as SSAES will operate in a structure that
will support all students and ensure success for those students with the greatest needs. The
identification of students who are experiencing academic underperformance will happen through
Infinite Campus, the student information system, student achievement and assessment data
(Brigance Early Childhood Screens III for entering kindergartners, MAP for kindergarten through
second grade in year 1) and personal educational plans. Following the creation of the personal
educational plans, diagnostic assessments will be used to track and monitor the plans, which will be
an ongoing method for identification of students who are underperforming. The school will operate
on an extended academic schedule, the academic day for students will be seven hours and we will
offer an extended academic year, providing programming in June for students that need a summer
bridge program. The additional hour added to the instructional day will allow for an additional 30
minutes of English language arts instruction and 30minutes of mathematics instruction each day,
for a total of an additional 150 minutes of instruction weekly in each content area. All students will
have this opportunity, but how the school structures the time will vary based on students’ needs as
identified by personal educational plans, which include assessment data. Class sizes at SSAES will
be limited to 20 students per class at each grade level, allowing teachers to make a signi ficant
impact and provide more personalized attention to each student. The school campus will not only
require parents/guardians to be engaged and included in their child’s academic journey during the
day, but also will provide adult academic opportunities in the evenings. SSAES will work with
community partners to provide adult English Language Learner classes, adult conversational
Spanish classes, adult education classes and high school equivalency preparation classes. This
multigenerational approach shows students the value of education among other things, and creates
a community school model. The school will value diversity and embrace the differences within and
among our students and staff, while recognizing the similarities as well. SSAES will provide
bilingual education for all students in both English and Spanish. All instructional materials and
curriculum will be reflective of diversity and appreciation for multicultural awareness. As
mentioned, SSAES will utilize tiered systems of intervention and support, RTI and MTSS. In
addition to the structures noted that will serve and support all youth, SSAES will provide additional
targeted support to student groups that may have additional needs.
SSAES’s approach, programs, principles, and structures are not new or innovative; they are tried
and true methods for improving student outcomes. The features that the school will use have
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either been identified due to personal experience and success or because they are research based
best practices, or both. Project-based learning, multisensory approaches, strong parent
engagement and bilingual education are all programs that are being used at one or more of the
schools identified in the U.S. Department of Education, Office of Innovation and Improvement’s
Successful Charter Schools study. The schools highlighted were identified for a variety of
indicators, but first and foremost, based on student performance. The key programs that we will be
using are also research based models of success. TNTP is currently working in more than 50 cities
providing support based on the services they offer and their success with doing so and has been
doing this work since 1997. TNTP will serve as our teacher pipeline, including coaching, mentoring
and evaluation and school leader development provider. The greatest impact to student
achievement is the classroom teacher; the teachers hired and the support they receive will be the
most impactful way to address academic underperformance. TNTP will also provide their literacy
support model services, the methodology and design model has gone through a rigorous five -year
pilot study in Nevada. The SEL program, Sanford Harmony was developed by researchers from
National University and it was used by 80 elementary schools in the Clar k County School District
(CCSD) for five years with great success. The program is evidence based and aligned to the CASEL
standards. The research study done by CASEL and their subsequent meta-analysis, which was noted
and cited, included 213 studies and more than 270,000 students, which shows validity and
reliability, yielded statistically significant positive results. The guiding principles SSAES is
committed to come directly from the 10 Classroom Strategies to Dramatically Improve Student
Achievement as noted and cited earlier in this chapter. The structures SSAES will employ are not
only research based, but have been used at schools in CCSD with success. Success will be measured
by a reduction in the percentage of students who are performing below gra de level. The fall of
2022 will provide baseline data and at the end of year one, we expect to see a 10% decrease in the
percent of students performing below grade level, as identified on the Spring administration of MAP
Growth Reading and Mathematics for grades K-2. At the end of year three, SSAES expects to see a
10% decrease in the percent of students performing below grade level, as identified on the Spring
administration of MAP for grades K-2 and a 10% decrease in the percent of students performing
below grade level, as identified on the SBAC in English Language Arts and Mathematics for grades
3-4.
(4) Describe your Response to Intervention model in detail, including the interventions and
the anticipated proportion of the student body served at each tier level. Please provide the
rationale used in this approximation.
Leadership and staff for SSAES understands that not all students will excel or succeed equally or at
the same rate in our classrooms. With that in mind, identification, monitoring, and intervention for
at-risk students will be a shared responsibility among leadership, teachers and staff. The school’s
primary system for identification and monitoring students’ social and emotional needs will be the
MTSS, which is a structure for providing high quality instruction and interventions matched to
student needs, monitoring progress frequently to make decisions about instruction or goals. Under
the umbrella of MTSS, RTI will be used to identify students with academic needs and PBIS will be
used to identify students with social or emotional needs. Both RTI and PBIS operate within a tiered
system that resembles a pyramid.
 Tier 1- the base of the pyramid represents the largest percent of students (approximately
80%) whose needs, academic, behavioral and emotional, can be met through high quality,
research-based instruction, differentiated to meet their needs and screened weekly to
identify struggling learners who need additional support. Academic interventions include
core curriculum and whole-class instruction and interventions. Behavioral interventions
include schoolwide discipline policies and positive behavioral interventions and supports.
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Tier 2- the middle of the triangle (approximately 10%) and includes students
demonstrating at-risk capacity in academics or behaviors. These students require moderate
supports to take full advantage of the standard classroom environment. Supports should be
matched to each student’s needs including, but not limited to, small group instruction, one on-one re-teaching, pull-out interventions, individualized instruction, and tutoring.
Tier 3- the top of the triangle and usually the smallest percentage, but slightly higher for our
target population (approximately 10%). These students require significant supports to
participate in the general education curriculum. These students are often already or have
been recommended for special education supports. These students need more frequent,
intense and individualized instruction on a regular basis. Daily pull-out, tutoring, one-onone instructions, behavior intervention plan, intensive individualized academic plans.

In many school settings the pyramid and accompanying percentages of students at each tier
decreases with only about 5% at the top of the pyramid. Based on Nevada Report Card data for
elementary schools within a 2 mile radius of our incubation sites, we are predicting a higher
percentage of students in need of more intensive supports.
(5) How will you communicate the need for remediation to parents?
Families will receive regular, bi-weekly communication about their child’s grades, progress and
behavior in class. Teachers, the counselor and/or social worker will communicate with families
directly regarding the need for remediation and/or more intensive interventions. Families will be
provided with tips and suggestions for how they can support their child at home in between class as
well. In addition to bi-weekly progress updates, families will receive quarterly report cards and
quarterly progress reports. Parent-teacher conferences will be held each semester. For students
that are being considered for special education services, families will have access to the data
collection taking place through the RTI process and will be able to offer feedback as well. Prior to a
student being tested for special education, a meeting is held with the parent/guardian and consent
must be provided.
(6) What interventions will be offered for students exhibiting early signs of behavioral
concerns? How will individual behavior plans for students be implemented and monitored?
Students who are exhibiting behavioral concerns will be provided with a Restorative Plan of Action
as required under NRS 392.4644.51 The Restorative Plan of Action will include, without limitation:
accountability for exhibited behavior, restoration or remedies related to the behavior, relief for the
victim (if applicable), and a plan to change the behavior. Restorative Justice (RJ) efforts promote
student accountability, increase student sense of community and belonging, and have a proven
track record of reducing disciplinary infractions for all students.52 RJ also reduces racial disparities
and over-representation of students of color identified as “behavior concerns”. 53 Students who
demonstrate a pattern of behavioral incidents, as evidenced by PBIS data, will be monitored and
provided with interventions similar to students exhibiting a pattern of academic challenges. All of
this will be done through our MTSS model. Behavior interventions can be established, when
necessary, such as providing students who struggle to remain attentive when they are not actively
engaged, with a stress ball to squeeze during down time or listening time to keep them focused,
Nevada Revised Statute 392.4644. Plan for restorative discipline and on-site review of disciplinary
decisions.
52 The Benefits of Restorative Practices. (2020). There are any benefits to using restorative practices. Youth
Restoration Project. Yrpofir.org/benefits-of-restorative-practices/.
53 Fronius, T. WestEd. Restorative Justice in U.S. Schools: An Updated Research Review. 2019.
51
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using proximity to remind the student to focus, or simply drawing the student into the lesson or
activity in a nonthreatening way. Often times, students exhibiting antisocial behaviors are bored
and need to be challenged at a higher level so SSAES will impress upon staff the importance of
handling students who are struggling with behaviors similar to those that are struggling with
academics, looking for remedies, solutions, and interventions instead of punishing. Staff will
address student behavior with dignity and through corrective action that includes tea ching the
behavior that is preferred.
Special Education
(1) Track Record: Please explain the extent to which one or more members of the founding
school team (e.g., founding board, instructional leader, etc.) has experience working to
achieve high academic outcomes of students with disabilities, including students with mild,
moderate, and severe disabilities.
The licensed administrator on the committee to form, who will become our Executive Director upon
authorization, served as the principal at John S. Park Elementary School in CCSD. During her seven
years at Park, she improved English language arts student achievement for 40% proficient to 65%
proficient and improved mathematics student achievement from 45% proficient to 70% proficient
and moved the school rating from a 2-star school to a 5-star school. Park Elementary School served
66% Hispanic and 15% African American students with 100% free and reduced lunch, 40% ELL,
40% transiency rate, and 14% special education at that time.
(2) Identification: How will the school identify students in need of additional supports or
services?
(a) (Elementary Schools Only) How will the school accurately identify students
prior to enrollment (e.g., those who require pre-school special education
and related services) and in the early grades (PreK, K, 1, or 2) for
appropriate services?
The city of Las Vegas operates preschool sites at each of our incubation sites. CLV has access to
those students and their assessment data as a current community partner serving students in the
targeted zip codes. All incoming kindergartners will take the Brigance Early Childhood Screen III,
which will provide literacy readiness for all incoming kindergartners. For incoming first and
second grade students in our opening year, SSAES will have access to their Infinite Campus
information if they are coming from a public school in Nevada. At the beginning of each school year,
each student will have a personal educational plan created in collaboration with the teacher,
parent/guardian, student and informed by data from the previous school year. One of SSAES’s
committee to form advisory members is a tester for Child Find and a school occupational therapist,
so she will guide and advise us on the process for those students coming in with IEPs. For any
students coming in without an IEP but who appear to be struggling, we will begin the RTI process to
determine how to best serve them.
(b) (Middle and High Schools) How will the school identify and serve students who
require special education services and develop transition plans?
Not Applicable.
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(c) (All Schools) How will the school handle over-identification of students as
having a disability that qualifies them for special education services?
What will be the process to transition a student out of special education
who has been incorrectly identified as having a disability in the past?
Students that are enrolled in SSAES will move through the school’s RTI process and determined
eligible for testing prior to being tested for special education services. If a paren t/guardian requests
testing then the student would be tested, but still must qualify to receive services. Students that
enroll at SSAES that have been incorrectly identified as special education, will be monitored and
data will be collected to ensure that the student should be exited from special education. If an IEP
team member recommends that the student be exited, the team can meet and data and progress
monitoring will be used to show there is not a need for services. If the team comes to consensus
there is an exit IEP and the student can transition to general education settings. If the parent
determines that the student will not continue to receive special education services, the parent has
the right to refuse services.
(3) Continuum of Services: How will the operator provide a broad continuum of
instructional options and behavioral supports and interventions for students with a range of
disabilities? Specifically describe how students with severe intellectual, learning, and/or
emotional disabilities will be served.
As noted earlier in this section, and in accordance with best practices, SSAES will provide a
continuum of support and services targeted at assisting students in the least restrictive
environment and ranging to increasingly restrictive options in order to meet the needs of each
student. Students with disabilities will be provided the services specified in their IEP.
 Related Services- services that are developmental, corrective, and other support services
required to help students with disabilities benefit from instruction within the general
education curriculum. Related services may include, but are not limited to: counseling,
occupational therapy, physical therapy, health services, speech, language, hearing, and
vision.
 Supportive Services- other supportive services include, but are not limited to: assistive
technology, behavior intervention plans, and curriculum modifications.
 Supplemental Services- students may receive specially designed supplemental instruction
based on their needs identified in the IEP. The special education teacher works to adjust
the learning environment and adopt instructional techniques and methods to meet the
student’s individual needs.
 Collaborative Consultative Model- classrooms where students with disabilities and general
education students are educated together, by a general education teacher and a special
education teacher. The general education teacher collaborates with the special education
teacher and the pair provides instructional support, adaptations and mod ifications as
needed.
 Curriculum/Instructional Adjustments- all teachers will be trained to make adjustments
and modifications to the curricular and instructional programs and practices to meet the
needs of special education students
SSAES staff will comply with all state and federal laws to ensure students with disabilities are
served in the Least Restrictive Environment (LRE), where they have access to general education
curriculum and inclusion with their non-disabled peers, with appropriate modifications and
accommodations as mandated in their IEP. General education class enrollment will not be
comprised of more than 20% of students with disabilities. SSAES will use the general education
classroom, co-teaching, push in/pull out support, alternate assessments, and in the rarest cases,
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self-contained classrooms to provide each special education student the most appropriate LRE to
meet that student’s needs. Placement decisions will be made based on each student’s abilities and
needs. Students with severe intellectual, learning, and/or emotional disabilities will be served
according to their IEP and the needs and best interests of the student. The fact that a student has a
severe disability does not prohibit them from achieving success in a general educat ion classroom,
especially for some content areas and specials. The goal for SSAES is to address the student’s needs
in the least restrictive environment.
(4) General Education Collaboration/Access: How will special education and related service
personnel collaborate with general education teachers (e.g., team teaching, team planning,
etc.) to ensure that all students are able to access a rigorous general academic curriculum?
SSAES will operate under a full inclusion model, providing special education services in the general
education classroom to extent possible. Having students with disabilities in general education
classrooms exposes them to the same rigorous curriculum and instruction as their nondisabled
peers. All teachers will be trained on the RTI model and on how to modify curriculum and
instruction to effectively meet the needs of all students on their caseload, including students with
an IEP. With small classes and a capped enrollment of special education students per class, it is
possible that all or most special education students can thrive in that setting with interventions,
modifications and adaptations. An inclusion model allows for a more effective use of special
education staff. They can serve as co-teachers in the general education class and in that setting can
support and assist any student in the classroom, regardless of special education status. When
needed, the special education teacher can pull out a small group of students, both those with an IEP
and those without, to do more intensive instruction or provide remediation when needed. The
personal educational plan for the special education students will be assigned to the special
education teacher for additional support, progress monitoring, and management. If the school has
a special education student who has intensive needs and cannot be successful in a ge neral
education setting, the school will provide additional supports in a resource room or self-contained
classroom, whichever is most appropriate per the IEP. If a resource room or self-contained
classroom must be added, the special education team will remain a part of the grade level team and
grade level data team to ensure that they are actively involved in all grade level instructional and
data planning.
(5) Staffing: How will you ensure qualified staffing to meet the needs of students with
disabilities? Note: Federal and Nevada law requires licensure for the special education
teachers, related service personnel, and psychologists at all charter schools.
SSAES has included one special education teacher in the staffing plan for Year 1 to serve an
estimated 19-20 special education students. SSAES is projecting 11% special education based on
the percentage of special education students at the surrounding schools and if opening at full
capacity for Year 1 of 180 students. That would make the special education population of students
served at be at just under 20 students. SSAES increased special education teaching staff to two in
our second year. This staffing level would keep us at a 20:1 ratio as required. Due to the small
projected numbers of special education students, SSAES will only hire licensed teachers for all
teaching positions. For the school psychologist and related services support, SSAES will contract
out those services due to our small projected numbers. On the committee to form advisory team,
SSAES has a CCSD occupational therapist/child find tester and a school psychologist. SSAES also
included a licensed counselor and a licensed social worker in our staffing plan.
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(6) Staff Development: How does the school plan to train general education teachers to
modify the curriculum and instruction to address the unique needs of students with
disabilities?
One of the community partners who was counsel for Legal Aid of Southern Nevada, handling all
special education cases against the CCSD, will provide training for staff on special education laws,
requirements, and expectations. All staff will receive training on RTI and MTSS, reading and
interpreting IEPs or 504 Plans, implementing accommodations/modifications, roles and
responsibilities in a successful cooperative consultative model of instruction, and collecting and
tracking data to best serve students with special needs. Special education teachers will be trained
on communication with families of students with suspected disabilities, continuum of services
provided, placement of students, supporting teachers in the general education setting to serve
students, and how to facilitate a successful cooperative consultative model of instruction.
(7) Discipline: Explain how the school will protect the rights of students with disabilities in
disciplinary actions and proceedings and exhaust all options in order to promote the
continuation of educational services in the home school.
Students demonstrating behavioral concerns will be placed on a restorative plan of action at the
onset to provide interventions and supports to assist the student with managing their own
behaviors. SSAES will operate under a restorative approach with discipline for all students and will
not allow exclusionary discipline unless the executive director perceives a threat to the safety of
students or staff. Through the MTSS process, a student who needs behavioral interventions and
supports, will be placed on a behavior intervention plan with support provided the same as if there
are academic concerns.
If a recommendation for suspension or expulsion results from the executive director evaluation,
within 10 school days of the recommendation for suspension or expulsion, a manifestation hearing
will be conducted. The IEP team will convene for the manifestation hearing. The purpose of the
hearing is to determine the root cause of the behavior and to determine if the behavior was related
to or caused by a direct or substantial relationship to the student’s disability or caused by the direct
result of the school’s failure to implement the IEP/504 Plan. If either is determined to be the cause
of the behavior, the team will conduct a behavioral assessment and im plement behavior
interventions for the student or if the student already has a behavior intervention plan, re -evaluate
the plan to modify it as necessary to address the behavior, and return the child to the placement
from which the child was removed.
(8) Monitoring: What are your plans for monitoring and evaluating both the progress and
success of students who qualify for special education and related services, and the extent to
which your special education program complies with relevant federal and state laws? How
will curriculum and instructional decisions be tracked and monitored by IEP teams and
school personnel?
Students qualifying for and receiving special education services will be monitored daily through
observations gathered during instruction. Special education teachers are required to monitor
students’ progress toward IEP goals on a weekly basis through assignments and assessments. The
data from progress monitoring will be shared with parents/guardians on a quarterly basis.
Additionally, annual IEP meetings are required for all students receiving services to evaluate data
and update individual education plans. The same is expected for students with a 504 Plan. The
Executive Director, as the educational leader, is responsible for ensuring compliance with all state
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and federal laws, monitoring student records, and providing necessary professional development to
all staff.
(9) Parental Involvement: What appropriate programs, activities, and procedures will be
implemented for the participation of parents of students with disabilities?
Family engagement and participation is not only encouraged for families of SSAES students, but
required. Families are active partners in their child’s educational progress and as their first
teachers, will be involved in the annual creation of the personal educational planning process for all
students. The focus on achievement and academic progress for all SSAES students involves data
reporting on a monthly basis to address progress made towards goals that were collaborati vely set
during the planning process for the personal educational plan. For students with disabilities,
parents receive additional communication and are intimately involved in the IEP or 504 Plan
process as a member of the team. Parents/guardians are advised of their rights under IDEA and
Section 504 annually in preparation for the IEP or 504 Plan review and update. Transition
meetings will be held with IEP/504 parent/guardians and students as they prepare to transition
out of SSAES and into middle school.
(10)For Distance Education Schools: Describe how the school will provide appropriate
services in the distance education learning environment to students with disabilities. If you
are not proposing to operate a distance education or virtual school, please explain that this is
not applicable.
SSAES will not operate as a distance education school. This section is not applicable.
(11)Please approximate how many students would qualify for these services. Please provide
the rationale used in this approximation.
Based on demographic enrollment data at elementary schools within a two-mile radius of our three
incubation sites, we are projecting enrollment of 12% students with disabilities. Year one at full
capacity with 180 students that will be just under 22 special education students and at Year four
with all grades represented, at full capacity, that will be 43 special education students.
English Language Learners
(1) Identification: What methods will you employ to identify English Language Learners?
How will you work to avoid misidentification?
English Language Learners will be identified as such upon enrollment in SSAES. The enrollment
packet includes a Home Language Survey which must be completed by each parent/guardian. The
Home Language Survey includes three questions to determine the student’s primary language, as
indicated by Nevada Department of Education, Title III Guidance and NAC 388.620:
 What was the first language spoken by the student?
 What is the primary language spoken in the home?
 What is the language most spoken by the student?
If a language other than English is provided as a response to any of the questions in the Home
Language Survey, the student will be assessed using the state approved assessments (Kindergarten:
WIDA-APT, Grades 1 and up WIDA Screener) if the child has not previously been tested and
identified as an English learner by another Nevada public school or there is no record of WIDA
ACCESS results. The appropriate WIDA placement screener will take place within 30 days of the
start of the school year or within two weeks after the date of the student’s first enrollment.
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(2) Placement: How will the results of the W-APT assessment and other identification and
program placement decisions be communicated to staff and parents?
Once the student has taken the appropriate WIDA assessment, results will be used to create an
Individual Language Education Plan (ILEP) for the student. The plan will describe the student’s
level of English proficiency based on the score for the WIDA assessment, the type of service the
student will receive, accommodations for both classroom instruction and assessments, and
language goals for the student. The ELL Coordinator will be responsible for creating the student’s
ILEP in collaboration with the parent/guardian and sharing the final plan with the student,
parent/guardian, and classroom teachers. For students who are newly identified as an English
Language Learner, results from the WIDA Screener and the ILEP will be mailed home as well.
For ELL students returning to SSAES, the ELL Coordinator will update the student’s ILEP with WIDA
ACCESS results from the previous year. Classroom teachers will receive a copy of the Individual
Language Education Plans for students assigned to them.
(3) Staffing: How will you ensure qualified staffing to meet the needs of ELL students,
conduct assessments, and monitor the progress of ELL students? Note: Nevada law requires
licensure (TESL endorsement) for the primary teacher providing ELL services in pull-out and
inclusive environments at all charter schools.
When hiring staff to meet the needs of our ELL students, all teachers will be required to hold or be
in the process of completing either Teaching English as a Second Language (TESL) or English
Language Acquisition and Development (ELAD), in addition to their Nevada Elementary Teaching
License. Priority hiring for teacher who are bilingual.
The English Language Learner (ELL) Faciliatator will be responsible for administering the
appropriate WIDA screener to new students. The ELL Facilitator will be certified to administer
WIDA assessments, both the WIDA Screener and the annual ACCESS assessments, certification will
be achieved through online training and certification provide by WIDA. The ELL Facilitator will be
responsible for the monitoring of the ELL students, in coordination with the classroom teachers.
The ELL Facilator will work with the classroom teachers to explain the purpose of monitoring ELLs
and what will be done with the monitoring data. If an ELL is not making progress in the classroom,
the ELL Faclitator will update the student’s ILEP with accommodations that are needed as well as a
change in services provided by the ELL Coordinator and ELL teachers. Parents will be notified of
any changes in their child’s ILEP and ELL services; changes made during the school year will be
communicated with parents/guardians by mail and telephone call.
(4) Curriculum and Instruction: What specific instructional programs, practices, and
strategies will be employed to ensure academic success and equitable access to the core
academic program for English Language Learners?
The core academic program of SSAES has been designed with the needs of English Language
Learners in mind. With an anticipated population of approximately 40% ELL students, SSAES is
committed to ensuring that strong language acquisition practices are common in all classrooms.
Project-based learning is research proven to be an additionally effective pedagogical approach,
producing stronger language acquisition than traditional direct-instruction methods.54 All students,
particularly ELL students, will benefit from additional focused time in literacy and mathematics.
We are able to provide an additional 30 minutes per day of English language arts and 30 mi nutes
Wolpert-Gawron, H. (June 13, 2018). PBL with English Language Learners: A Vital Need. PBL Works.
https://www.pblworks.org.
54
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per day of mathematics. This allows for a longer blocked instructional period for both subjects,
which provides opportunities for our ELL students to get additional instructional time, receive
more intensive interventions without comprising the standard instructional time, and allow
teachers to take the time to cover the Nevada Academic Content Standards with more depth and
breadth. SSAES teachers will be provided with intensive literacy professional development
throughout the opening year to ensure that all teachers are trained in development and
implementation of excellent literacy instruction by TNTP. The multisensory approach to
instruction provides the same information taught using all of the senses, which ensure s that the
school is meeting the needs of kids regardless of their learning style. The commitment to a
thoughtful focus on diversity and multicultural appreciation and culturally responsive teaching will
support all students of color. Providing bilingual education to all students in both English and
Spanish is beneficial to both English speakers and Spanish speakers. Spanish speaking students in
bilingual programs perform well on tests of Spanish achievement and score higher on all other core
academic subjects.55 Finally, within our multigenerational approach, SSAES will offer adult ELL
classes onsite in the evening to assist and support parents/guardians or other family members with
learning English. This supports the school community and the geographic community and models
the importance of bilingual education for our students.
(5) Monitoring: What plans are in place for monitoring and evaluating the progress and
success of ELL students, including the process for exiting students from ELL services as
needed?
Classroom teachers in collaboration with our ELL Coordinator will be responsible for monitoring
the progress of ELL students. They will monitor student performance through direct work, writing
samples, small group work, whole group work, reading instruction, informal assessments, and
formal assessments. Teachers and the ELL Coordinator will work collaboratively using interim
assessments to assess ongoing progress and the efficacy of EL instruction. SSAES will exit students
identified as English Language Learners from the program when they reach proficiency as defined
as 4.5 Composite scores on WIDA ASSESS assessments, per the goal of the Nevada Department of
Education and the authorizing agency, SPCSA.
(6) Parental Involvement: What appropriate programs, activities, and procedures will be
implemented for the participation of parents of ELLs?
As noted in other sections, SSAES has a high expectation for parent engagement and involvement
and will also offer supportive services to families onsite and outside of school hours.
Parents/guardians will be involved in working collaboratively with their child’s teacher to create
their personal educational plan at the beginning of each academic year and will receive a status
update of that plan bi-weekly. Parent communication will take place in a variety of ways including,
but not limited to: monthly newsletters, quarterly progress reports, quarterly report cards,
semester parent:teacher conferences and special events and performances. Parents/guardians will
all have the opportunity and requirement to volunteer at least one time each school year as an
engagement activity.
(7) For Distance Education Schools: Describe how the school will provide appropriate
services in the distance education learning environment to ELLs. If you are not proposing to
operate a distance education or virtual school, please explain that this is not applicable.

Thomas, W. and Collier, V. (2002). The Effects of Bilingual Education Programs on English Language
Learners. A national study of school effectiveness for language minority students’ long-term academic
achievement. Center for Research on Education, Diversity & Excellence.
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SSAES will not operate as a distance education school; this section is not applicable.
(8) Please approximate how many students would qualify for these services. Please provide
the rationale used in this approximation.
Based on demographic enrollment data at elementary schools within a two-mile radius of
the three proposed incubation sites, SSAES is projecting enrollment of 40% ELL students.
Year one at full capacity with 180 students will be approximately 72 ELL students and at
year four with all grades represented, at full capacity, will be 144 ELL students.

Homeless/Migrant Services
(1) Identification: What methods will you employ to identify families who qualify for
homeless and/or migrant services? How will you work to avoid misidentification?
Identification of homeless/migrant students is critical as a means to provide the necessary support
to students. Using federal McKinney-Vento Homeless Assistance Act as a guide, SSAES will ensure
that students qualified as homeless have access to the same, free and appropriate education and
related services/supports as provided to other children. Students who are homeless or in
transition, such as foster youth, refugees, or unaccompanied youth will be identified by school staff
at registration and enrollment and supported through coordinated services provided by multiple
agencies, including the city of Las Vegas. SSAES will use the Residency Questionnaire provided by
the SPCSA to assess a student’s housing security status to enroll accordingly and trigger supportive
services. Staff will also be trained to actively listen for indicators that qualify as homeless even
though the child and family may have a temporary living arrangement, for example the child living
with a friend’s family that does not have custody of the child, or the family residing with another
family in an informal cohabitation arrangement. Teachers need to be watchful for indicators as
well to identify students and families who may become homeless after registration.
Academic performance for this student group will be tracked and monitored the same as for other
student groups to ensure that all students have access and opportunity for equitable outcomes. For
homeless students, modification may need to be made to ensure that the student has the means to
complete out-of-school activities and assignments in an equitable way. The school counselor will
schedule standing check-ins with students in this student group to ensure that they have what they
need to succeed and are coping and provide support or referrals when appropriate.
(2) Meeting the Need: How will you ensure that identified families receive the required
services within the mandated timeframe?
The city of Las Vegas has a robust homeless initiative that resides in the Department of Office of
Community Services and has access to information, providers, and services. In the school’s youth
programming office, SSAES will have access to numerous supportive services providers and can
provide bus passes, workforce assistance, clothing and shoes from the school’s clothes closet,
school supplies, etc. SSAES has commitments from great community partners that can support
homeless youth as well, including: Big Brothers, Big Sisters of Southern Nevada; Children’s
Advocacy Alliance; DISCOVERY Children’s Museum; Las Vegas-Clark County Library District;
Opportunity 180; Targeted Creative Solutions; TRY Yoga; and UNLV Schools of Medicine, Nursing,
and Dental. With the ability of the City to secure resources and all of our community partners,
SSAES will have no problem securing required resources in the mandated timeframe for ou r
homeless students.
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(3) For Distance Education Schools: Describe how the school will provide appropriate
services in the distance education learning environment to students who qualify for
homeless and/or migrant services. If you are not proposing to operate a distance education
or virtual school, please explain that this is not applicable
SSAES will not operate as a distance education school; this section is not applicable.

SCHOOL STRUCTURE: CULTURE
(1) Describe the culture or ethos of the proposed school. Explain how it will promote a
positive academic environment and reinforce student intellectual and social development.
The culture of SSAES is centered on providing equitable academic opportunities for all children,
especially those that reside in zip codes 89101, 89104, and 89106. Children in those zip codes
attend schools where the combined, average proficiency rate is 40% in English language arts, 33%
in mathematics and 15% in science. There is only one 4-star and one 5-star elementary school in all
three zips codes combined. Families living in those zip codes realize higher unemployment and
underemployment rates, contributing to increased housing, food, and health care insecurities. The
opportunities that SSAES is providing includes high-quality, rigorous academic standards;
continuous cycle of improvement including data analysis, goal setting, progress monitoring,
reflection; extended school day/year; bilingual education, SEL curriculum, family engagement
partnership, multigenerational educational opportunities where children go to school during the
day and adults can participate in adult education, high school equ ivalency and adult ELL in the
evenings- investments in the communities with the greatest need.
SSAES will be a place that is warm and welcoming with a focus on what is best for children, their
families and the community. In order to create a warm and welcoming environment there must be
trust. Honesty, integrity, transparency and respect build trust. Parents/guardians and students
will feel the difference and see the character traits in daily practice. The parent/guardian
partnership is key to the success of the school; parents will be included in personal educational plan
development and informed with consistent data reporting. An exceptional school leader with a
history of success with like student groups has been identified. Excellent teachers will be hired
with the understanding and expectation that they are committed to the success of every child.
Systems and structures will be in place to identify gaps and needs to trigger interventions and
supports. All staff will be grounded in culturally responsive practices and teaching. SSAES will
serve as a community school model that educates, supports, serves, and uplifts the community.
(2) Explain how you will create and implement this culture for students, teachers,
administrators, and parents starting from the first day of school. Describe the plan for
enculturating students who enter the school mid-year.
Once the charter is approved, the work begins. Initially, the work will focus on seeking and hiring
the best and most qualified staff that believe in and can execute the vision. Parallel to staffing will
be more focused on community outreach to finalize partnerships and contracts for the work and
continue, with more certainty, recruiting students and families. Planning will begin as soon as staff
comes on board as the committee to form members and the city of Las Vegas have created a one
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dimensional, research based plan; have taken into consideration comments and concerns voiced by
the community; and have a solid foundation and structure for the school. It is imperative that staff
is involved in the planning. Staff needs to take ownership of the school to allow their passion to
spark the operations. As families complete a notice of intent, a database needs to be kept so that
communication can be provided on a regular basis and they can weigh in on decisions about the
school. It is critical to take the necessary steps to connect staff and families to each other and to the
school throughout the initial preopening phase to create a community culture. That needs to take
place before the first day of school.
The opening day will be a big event that celebrates the journey to that point and welcomes the
opportunities to come. Students will have the opportunity to meet their teachers and see the school
and attend an orientation the week before school starts. From the first day of school forward, they
will be able to see and live the journey that was explained to them during the orientation. Routines
and structure are important for young children and morning routines will begin the first day of
school for that reason. Students will be welcomed into the school by staff and move directly into
their morning advisory activities that create a warm and welcoming start to the day. Families will
be invited and included in school events as well as expected to participate in the creation of
personal educational plans for each child and contributing to the school through volunteerism.
Families will be kept informed throughout the school year, not just at the beginning of the school
year. As mentioned previously, families will also have the opportunity to engage in adult learning
on the school campus in the evenings. Staff orientation to the culture of the school and expectations
will begin in the interview process, reiterated in the hiring offer and modeled throughout the school
year. Staff will be empowered to work and be treated as the professionals that they are with the
expectation that they reflect excellence and inclusion for all students.
For students who enroll after the first day of school or staff that comes on board after the school
year begins, SSAES students and staff will play a role in orienting them to the SSAES team. Staff will
meet with new students and families to provide an orientation, answer questions, provide
materials, and get to know them. Staff will also orient parents/guardians to the services and
supports provided for them and the opportunities and expectations for engagement and
volunteerism. A small group of older, veteran students will then take over and provide an
orientation from a student perspective, answer questions, and give them a tour of the school. The
same process will occur for new staff, but replacing students with staff in the above example.
(3) Please describe how you will evaluate school culture and evaluate implementation of
your culture plan. Include how parent and student feedback will be incorporated in
measuring your school’s success in creating a positive culture.
At the end of each school year, students, parents, and staff will be surveyed with similar strands of
questions phrased appropriately for the target audience to gather feedback and make decisions for
the next school year. For example: School Support- (student question) I feel supported by the staff
at Strong Start Academy Elementary School; (parent question) I feel that the school staff at SSAES
supports my child; (staff question) I feel that the staff at SSAES supports students. The surveys will
use a Likert scale for responses. Responses will be calculated by responding group and then
compared against each responding group for the same question. The survey will include items that
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represent school culture and climate. This will give the Board, Executive Director and staff
information to be mindful of, to make changes or address through communications.
(4) Describe the school’s approach to help support all students’ social and emotional needs.
Detail the identification strategy, interventions, and remediation to be implemented and cite
the research/rationale for the selected methods.
SSAES will implement tiered models of intervention and support through Response to Intervention
(RTI) and a Multi-Tiered System of Support (MTSS) for academic and social emotional
interventions and supports. These tiered systems are aligned with the personal educational plan
approach as a tiered system allows for and encourages more intensive supports and interventions
for students with the greatest needs and provides for acceleration for students that are at grade
level and need additional opportunities to grow and excel. It is imperative that staff analyze,
evaluate, and provide front loaded supports to students who have social and emotional needs the
same as is done for students with academic needs. SSAES will be serving students in communities
that face multiple, complex challenges. Current educational programs operated by the city of Las
Vegas acknowledge and support social emotional programming and proactive and preventive
supports as well. Many of the youth that will be served are impacted by trauma, both cyclical and
historical trauma as well as situational but significant trauma. Research shows that schools that do
not address social emotional learning needs are not successful, as processing content and focusing
on academics are crippled by more compelling and compounded needs. 56 SSAES will have a
counselor and a social worker on the staffing team as the benefit of both will support the tiered
approach- a counselor to provide academic counseling and put in place preventive measures to
address student and family needs such as individual and small group instruction on self-regulation
behaviors, coping skills, support groups; and a social worker to professionally address the mental
health needs of youth and provide more intensive and targeted supports.
All teachers will use an SEL program. The SEL program, Sanford Harmony, was developed by
researchers from National University and was used by 80 elementary schools in the Clark County
School District (CCSD) for five years with great success. The program is evidence-based and aligned
to the CASEL standards. The research study done by CASEL and their subsequent meta-analysis
included 213 studies and more than 270,000 students, yielded statistica lly significant positive
results.57
(5) Discuss any required dress code or uniform policy.
To further promote a sense of community and put students in a work mindset, SSAES students will
wear uniforms. “Back to School” is a huge marketing campaign for retailers: school supplies,
technology, shoes, and clothes generate business and revenue for many retailers from July through
August. For families in poverty, this time of year often generates stress and worry and for their
children, concern. Too often, school-aged children who live in poverty are mocked and bullied by
peers for their appearance and reprimanded by teachers for not bringing boxes of Kleenex and
school supplies. SSAES students will be provided with uniforms and school supplies to relieve that
stress for families and children. Research supports uniforms for school-aged children for the other
positive benefits. Uniforms reduce distractions, prioritize learning and can boost pride and create a

Botto, Giancarlo. (June 4, 2018). 21ST Century Skills. The Future of Education Depends on Social Emotional
Learning: Here’s Why. https://www.edsurge.com.
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sense of belonging.58 A study in a large urban school district found that uniforms improved student
attendance in secondary grades and generated large increases in teacher retention in elementary
schools.59 Uniforms will consist of a polo shirt and pants, shorts, or jumper. Colors of uniforms will
be school colors, which will be decided by the school community. Students will be required to wear
the school uniform daily.
SCHOOL STRUCTURE: STUDENT DISCIPLINE
(1) Describe the school’s discipline policy. Discuss the practices the school will use to
promote good discipline, including both penalties for infractions and incentives for positive
behavior.
When students show a deficit in reading, schools traditionally provide interventions and support to
close the gap in reading and continue to teach reading to the student, often more intensively. When
students behave inappropriately, schools traditionally punish the student, intending to change the
behavior, often removing the student from school, eliminating teaching and learning. Students who
do not want to be in school or do not perform well in school quickly figure out how to be “sent
home” from school, rewarding them for the inappropriate behavior. The philosophy of SSAES staff
is to treat behavior the same as any of the other content areas, teach the content, encourage
progress/growth, reteach when there seems to be confusion, provide interventions and support
when there is a content gap, and reward mastery. SSAES will utilize an MTSS framework as
mentioned and within that framework will operate as a PBIS school. SSAES will utilize schoolwide
Restorative Justice Practices as well. PBIS and Restorative Practices (RP) are both schoolwide
models that intentionally seek to increase positive outcomes for student behavior. The multi-tiered
structure for implementing practices and systemic use of data (PBIS) compliments the process for
including youth, staff, and community voice (RP). Both PBIS and RP value youth and staff
engagement in the process of increasing positive outcomes for behavior and focus on prevention.
They support social emotional learning for students and are effective in efforts to reduce racially
disproportionate discipline referrals by providing alternative responses to inappropriate
behaviors. PBIS changes the focus from punishing and excluding behaviors staff are trying to
eliminate to teaching and rewarding behaviors staff wants to increase. RP focuses on personal
reflection, accountability, remedy, and healing for both students and adults. Both practices align
with the core beliefs, programs, and initiatives that will be implemented at SSAES.
All teachers will teach the SEL curriculum to create a strong social and emotional knowledge
foundation for all students. Schoolwide classroom behavior expectations will be created by
teachers and posted in every classroom to avoid any ambiguity in what is acceptable behavior in
one classroom versus another classroom; there will be consistency. Teachers will spend time
reviewing and explaining the classroom behavior expectations to ensure that all students are all
working from the same understanding about what acceptable classroom behavior looks like. All
teachers will utilize PBIS strategies in their classrooms and all staff will utilize PBIS strategies in
common areas (ex. routines, silent signals, proximity, quiet corrections, take a break, positive
phrasing, stating behavior you want to see). Teachers will be encouraged to implement any or all of
the 13 PBIS Strategies that Build a Welcoming Classroom to Promote Positive Behavior .60 When
Burtka, A. & Brunsma, D. Are School Uniforms a Good Fit?. ASCD Vol. 57. http://www.ascd.org.
Gentile, E. & Imberman, S. (2012). Dressed for Success: The Effect of School Uniforms on Student Achievement
and Behavior. Journal of Urban Economics, Vol. 71.
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behaviors need to be addressed, staff will use PBIS strategies to address the behaviors. Minor
Behavior Incidents will be handled and managed by staff, generally used for classroom rule or
school rule violations. Major Behavior Incidents will be referred to the office and handled by office
staff, severe in nature or habitual, generally impact staff or student safety or cause damage to
property. When Major Behavior Incidents occur, staff will complete a Restorative Plan of Action
and list supports that will be provided to the student to change behaviors. RP will be used to
resolve the conflict, repair the harm, and restore positive relationships. RP strategies that will be
utilized by office staff include: student reflection sheets, community-building circles, and tribunals.
Positive student behavior is rewarded through a token system as a component of PBIS. Students
earn tickets for positive or desired behaviors and the tickets can be exchanged for school supplies;
school clothing; school logo items, opportunities such as special assembly attenda nce, lunch line
pass, or “principal for the day”. Students will be instrumental in providing feedback and
recommendations for exchange items to ensure that the items for “purchase” with the tickets are
items that elementary school students truly desire. All student behavior, including PBIS and RP
information, will be managed and stored in Infinite Campus.
(2) Describe the procedures for due process when a student is suspended or expelled as a
result of a code of conduct violation, including a description of the appeal process that the
school will employ for students facing expulsion.
Prior to being suspended, a student must be told what they are being accused of and given the
opportunity to share his/her side of the story. The student must be put on a required parent
conference to bring in the parent/guardian and share the findings with the parent. The parent has
the right to share any additional information and following that only the ED can determine if
suspension is the appropriate course of action. If suspension is recommended, it must be
progressive and fit the infraction. A parent has the right to appeal the decision of the ED with the
Governing Board through the president of the Board. The Board retains the ultimate authority to
make a final and binding decision. If the decision by the ED is a recommendation for expulsion, the
student has the right to a due process hearing in front of the Board. At the hearing, the Board
members will be provided with the discipline history and background information from t he
Behavior tab in Infinite Campus, prior to the hearing. The hearing will be a closed hearing and
members of the public who are not invited by the school or the parent may not attend. The hearing
will be noticed only as “Student Hearing- Closed Meeting.” At the hearing the ED will outline the
incident, proof of a thorough and unbiased investigation and findings as well as the
recommendation and the reasoning for the harsh recommendation. The student will then have the
same opportunity to share his/her perspective, additional information, other factors or
considerations, etc. The student will provide the Board with his/her own recommendation for
resolution. The Board will allow the parent/guardian to share any information. The Board
members may ask questions of either the ED or the student/parent. The ED will be allowed to
make a closing statement then the student or parent may make a closing statement. Following the
information, the Board can make a decision by consensus immediately at the conclusion of the
hearing or may take up to three days to render a decision and notify the parent/guardian by
telephone of the final decision. The Board has the authority to make a final and binding decision.
(3) Describe the process for completing a plan of action based on restorative justice prior to
engaging in suspension and/or expulsion proceedings as required under Assembly Bill 168
(2019).
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Students who commit Major Behavior Incidents, habitual (more than 2 occurrences) or significant
(safety concern or damage to property) will be provided with a Restorative Plan of Action as
required under NRS 392.4644. The Restorative Plan of Action will include, without limitation:
accountability for exhibited behavior, restoration or remedies related to the behavior, relief for the
victim (if applicable), and a plan to change the behavior. The intent of the plan is to change
behavior to eliminate more significant behavior resolutions. The plan is similar to a Behavior
Intervention Plan.
(4) Who will be responsible for implementing the school’s discipline policy, including
ensuring that accurate disciplinary records are maintained, and that discipline data Is
reported to the SPCSA?
The school’s discipline policy is a schoolwide policy and all staff /the school will implement it.
Discipline will be handled by all staff, but the person closest to the occurrence, if the behavior is a
Minor Behavior Incident, will handle the incident. All staff will be trained on PBIS and RP and
involved in the SSAES Discipline Plan and Student Code of Conduct. The Code of Conduct will be
enforced by teachers and other staff, using the PBIS and RP strategies, with a focus on reinforcing
positive behavior and addressing negative behaviors. Minor Behavior Incidents will be handled by
teachers and staff; Major Behavior Incidents will be handled by office staff, which includes the
counselor, social worker, and Executive Director. Only the Executive Director has the authority to
suspend or expel a student. The Executive Director is responsible for ensuring that discipline data
is managed in Infinite Campus in the Behavior tab so that behavior data can be analyzed, tracked,
used to inform behavior practices, and reported as required. Discipline data will not be stored or
managed in a third-party software.
(5) Who will be responsible for implementing the school’s discipline policy, including
ensuring that accurate disciplinary records are maintained, and that discipline data Is
reported to the SPCSA?
The school’s discipline policy is a schoolwide policy and all staff /the school will implement it.
Discipline will be handled by all staff, but the person closest to the occurrence, if the behavior is a
Minor Behavior Incident, will handle the incident. All staff will be trained on PBIS and RP and
involved in the SSAES Discipline Plan and Student Code of Conduct. The Code of Conduct will be
enforced by teachers and other staff, using the PBIS and RP strategies, with a focus on reinforcing
positive behavior and addressing negative behaviors. Minor Behavior Incidents will be handled by
teachers and staff; Major Behavior Incidents will be handled by office staff, which includes the
counselor, social worker, and Executive Director. Only the Executive Director has the authority to
suspend or expel a student. The Executive Director is responsible for ensuring that discipline data
is managed in Infinite Campus in the Behavior tab so that behavior data can be analyzed, tracked,
used to inform behavior practices, and reported as required. Discipline data will not be stored or
managed in a third-party software.
(6) How will the school track discipline data and how will this data be used make needed
changes for school culture?
What actions does the school plan to take in order to monitor for and prevent disparities in
discipline practices between student groups? For CMO applicants, and applicants intending to
contract with a CMO or EMO, describe how the schools currently affiliated with the CMO/EMO have
monitored for and addressed any disparities in discipline practices between student groups.
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All data will be stored and managed in Infinite Campus to ensure complete data. The Office
Manager will be responsible for managing and verifying the data accuracy in Infinite Campus. Data
reports will be pulled- by referring staff, by student, by offense, and by resolution and compiled
monthly and provided to staff for review and discussion. Staff will address concerns, make
recommendations for any needed changes, brainstorm remedies for findings and submit to the
Executive Director to provide to the Board with the data reports. The Board will review and
monitor discipline data and request a corrective action plan when they have concerns. Monthly
data reports must be reviewed by the school leader (Executive Director) and the supervisor
(Board) specifically for bullying incidents and student removal data, inclusive of event type,
resolution, and student demographics with a requirement to address any concerns. This process,
staff involvement, review, and oversight will ensure data disparities by staff member or by student
group do not occur and if they do occur will be handled in a timely fashion to avoid a pattern or
history or disparity. If the disparity is by a staff member or members, staff will be provided with
additional training and support to address the disparity and time to improve. If the behavior
continues, it will be handled through the evaluation process.
(7) Describe the school’s proposed parent grievance policy.
SSAES Board and school leadership are committed to building and maintaining strong partnerships
with parent/guardians, one that is founded on collaboration, honesty, transparency, integrity and
two-way communication. If a parent/guardian has a concern about a school policy or practice,
academic grade, discipline decision, or any other school related decision or outcome, the
parent/guardian is encouraged to contact the appropriate staff member at the school, following the
appropriate chain of command. SSAES Board and leadership are committed to address concerns of
families and seeking a resolution that benefits the academic development and progress of our
students.
Informal complaints should begin with the staff member directly involved and closest to the
concern. If that is not possible or comfortable, the complaint can go directly to the Executive
Director. All concerns will be mediated at this level with an appropriate decision made. If the
informal complaint is not resolved satisfactorily, a letter may be submitted to the Executive
Director initiating a formal complaint. The letter should include, in detail, the event, policy or
decision of concern; timeline of events; staff involved (if applicable); and desired resolution. Within
one week of the formal complaint being filed, the Executive Director will condu ct a thorough
investigation and issue a written response detailing his/her findings and recommendations or
resolution. If the parent/guardian is still not satisfied, he/she may appeal to the Governing Board.
Formal complaints submitted to the Governing Board will be reviewed by the Governing Board
Chair and assigned to a designated Board member to schedule a meeting, during which the
parent/guardian will have the opportunity to address his/her concerns. The designated Board
member will issue a report of findings to the Board prior to the next regular Board Meeting. At that
meeting, the Board will take action, as appropriate, based on the information and findings. The
parent/guardian may attend the Board meeting and request to speak. If the parent/guardian
wishes to speak, he/she will be limited to three (3) minutes. If additional time is requested, the
Board may agree to allocate additional time to speak at the end of the meeting. The Board will
make a decision as they feel appropriate. A parent/guardian may address the Board at any meeting
without going through the informal and formal complaint process as outlined above, but the Board
encourages constructive conversations with relevant parties prior to direct outreach to the Board.
The Board has the power, authority and duty to take action as they see appropriate. If the
parent/guardian believes that the Board did not adequately address their concern, the
parent/guardian may present the concern to the School’s authorizer, which may investigate and
Section 3: Academic Plan

76

absences. The counselor and social worker will work with teachers to remove barriers and ensure
that any necessary supports are in place for students with a history of poor attendance or who are
approaching the parameters and label of “chronically absent”. Staff will be reminded of the
importance of continuous efforts to build and strengthen relationships with families and students
to increase their desire to attend school. If students feel welcomed and valued, they are more likely
to attend. Attendance incentives will include school clothing and school supplies, early release to
lunch passes, educational materials and special events.
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(4)

Operations Plan

BOARD GOVERNANCE
(1) Describe the primary roles of the governing board and how it will interact with the
principal/head of school and any advisory bodies. Explain how the board will evaluate the
success of the school and school leader; and how the board will ensure that there will be
active and effective representation of key stakeholders, including parents.
SSAES is the product of collaboration among a group of talented, experienced, and passionate
professionals. SSAES has an extensive list of community collaborators, partners, and supporters,
however, our core founding group is made up of experts who have shaped the design process
and/or advised the team on legal, financial, specialized programming, and organizational matters.
Our founding group members are current or former educators, school leaders, and/or experts in
dual language immersion, special education, finance, law, human resources, parent and community
engagement, and diversity, equity, and inclusion. These founding members are committed to
providing all children with equitable access to high-quality educational opportunities. SSAES will
be governed by a Board of Directors (herein referred to as the “Board” interchangeably) that will
maintain effective and active governance of the school. The collective education, leadership,
experience and expertise of the Board provides an excellent foundation for the success of the
school.
The Board understands its responsibility for accountability through its oversight of the academic,
financial, and organizational functions of SSAES. The SSAES Board is prepared to set policy and
clear standards for success with specific performance outcomes for achievement and to ensure that
the school accomplishes its mission, vision, and goals while safeguarding the school from things
that are illegal and unethical. The Board has fiscal oversight responsibility and long -term decision
making obligations. The SSAES Board is set and positioned to create policy, review financial
information, make key budgetary decisions, hire and evaluate the Executive Director, and set short
and long-term educational goals. They stand ready to evaluate the progress of the school (and the
Executive Director). The Board will conduct meetings in accordance with its own bylaws and all
authorizer, state, local, and federal regulations, and will meet regularly to fulfill its duties listed
above. All Board meetings will be open to the public, per regulation.
The SSAES Board of Directors believes that mission and vision statements should guide the day to
day operation of the organization and should drive every decision made. Developing systems that
ensure the school’s mission is fulfilled during the school’s growth will be one of SSAES’ priorities, to
ensure continuity between the organizing Board’s vision and that of future governing Boards.
Given the stated purpose, duties, and structure of the Board, the relationship of the Board to the
school will be primarily through the school’s Executive Director. The B oard will direct the
Executive Director with singular authority, voting on all resolutions, decisions, and/or directives.
All votes will require a quorum of Board members by law. No individual Board member will hold
authority over the Executive Director, school management team, or any school staff outside of
Board meetings where a quorum is present. The Board will have authority over ensuring the goals
of the school are established and reached; however, the daily operations and how each goal is met
fall under the authority of the Executive Director. All Board policies outlining this separation of
duties will be developed, voted on, and implemented by the Board of Directors. Board’s proposed
Bylaws, Code of Ethics, and Conflict of Interest policies are included as Attachment 6.
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A key priority of the Board will be to evaluate the success of the school and the Executive Director
for the purposes of ensuring student achievement and success. The Board will use a research based
leader evaluation tool using the framework from the District of Columbia Public Schools to assess
the success of the school and the Executive Director on an ongoing and annual basis. The structure
of this tool will delineate the guiding principles for developing an effective school leader and assist
the Board in supporting and evaluating the most important leadership role at SSAES. These
principles include student achievement-focus, clarifying expectations, transparency, and
consistency to ensure school leaders are focused on talent, student outcome goals, school culture,
operations, instruction, and personal leadership.61 SSAES is committed to serving the community
by supporting all students in reaching their full academic and leadership potential in a nurturing
learning environment. SSAES’ Board is keenly aware that the coaching, support, and regular
feedback and evaluation of the Executive Director is essential to ensuring the student’s success.
The State of Nevada regulation for the Board of Directors requires a minimum of five Board
members, and outlines specific experience and skills sets required for membership. SSAES Board of
Directors will operate with a minimum of five Board members at all times, up to a maximum of nine
members, depending on school and community need, with the intent of maintaining an odd number
of members for voting purposes. NRS 388A regulation requires one Board member be a parent of a
student; one who is not a teacher or employee of the proposed charter school. SSAES Board of
Directors will ensure that a minimum of one parent that satisfies this regulation be part of the
Board; however it is the intent of the Board that parent voice be an instrumental tool for evaluation
and development of the school’s policies and practices. Allocating Board seat s for parents that
represent the diverse student population served at SSAES will be top priority for the Board of
Directors beginning in the developmental stage of the school. The determination of the need to add
Board members will be based on an annual evaluation of needs of the Board, taking into account the
minimum skill set requirements, to ensure Board compliance with state law. The Board will
operate in accordance with its approved Bylaws, Code of Ethics, and Confidentiality policies. The
Board will elect the following officers: Chair, Vice Chair, Secretary, and Treasurer; each will be
elected annually and operate in accordance with the approved Bylaws. The addition and
subsequent selection of additional Board members is under the authority of the full board.
(2) Summarize the qualifications and experience of proposed members of the governing
body of the school. Please identify each proposed board member and describe why they are
uniquely qualified to serve on this governing board serving this target community.
Additionally, please submit the requested board information in the provided Board Member
Template (provide as Attachment 4).
A sponsor may not accept an application from a committee to form a charter school whose
membership includes:
(a) A potential contractor of the proposed charter school;
(b) A potential lessor of a facility that the proposed charter school may lease;
(c) A representative of an educational management organization with which the
proposed charter school may contract;
(d) A person related by blood or marriage to a person described in paragraph (a), (b) or
(c); or
(e) Two or more persons who are related by blood or marriage to each other.

District of Columbia Public Schools. (2020). IMPACT 2020-2021 for School Leaders. Retrieved from
IMPACT2020 PrincipalBook Updated10-30-2020 v2.pdf (dc.gov).
61
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The SSAES Board of Directors meets the above requirements in addition to the current NRS
388A.240 statute for membership of committee to form a charter school. All seven members of the
SSAES Board of Directors agree to the membership term of two years in accordance with the city of
Las Vegas (CLV) Strong Start Academy Elementary School bylaws.
COMMITTEE TO FORM ROSTER
Name

NRS 388A.240

Position

Linda Verbon

Retired Teacher in Nevada

Board Member

Nancy Brune

Finance and Accounting

Board Member

Dr. Sylvia Lazos

Lawyer, Professor of Law

Board Member

Dr. Alain Bengochea

Education

Board Member

Nicole Thompson

Licensed Teacher in Nevada

Board Member

Lorna James-Cervantes Licensed Administrator in Nevada Advisory Member; Proposed
Executive Director
Dr. Joe Morgan

Education

Advisory Member

Dr. Tara Raines

Education, Medical

Advisory Member

Linda Verbon is a retired licensed teacher in Nevada with over 40 years of educational experience
working with elementary school children in the Las Vegas area. She has extensive experience in
instruction, professional development, and curriculum design.
Nancy Brune, Ph.d. is the founding Executive Director of the Guinn Center, Nevada’s only
statewide, nonpartisan research center/policy lab, located at the University of Nevada, Reno. A
regular columnist with The Nevada Independent, she is the author of over 90 peer-reviewed journal
articles, reports, essays, blogs, and op-ed pieces. Her policy analysis has been used to inform policy
discussions and the design and support for various legislative proposals in Nevada. She ha s
extensive expertise in educational policy, law, grant writing and administration, and
finance/accounting.
Sylvia Lazos, J.d. is the Justice Myron Leavitt Professor at William S. Boyd School of Law, University
of Nevada Las Vegas, where she has served since 2002. Professor Lazos is an active community
leader in education reform. She has served on committees convened by four Superintendents of
Clark County School District to examine discipline disproportionality, student achievement gaps by
race, English Language Learners, cultural competency of teachers, and achievement gaps. Professor
Lazos is a key policy expert in promoting equity for all students in Nevada and enjoys the
reputation of being an authentic leader for the Latinx families, immigrant communities, and
vulnerable children. Areas of specialty are Constitutional Law, Education Reform, and Legislative
Process, and her research focuses on civil rights, education, and the importance of diversity in the
judiciary.
Alain Bengochea, Ph.d. is an Assistant Professor of English language learning in the Department of
Early Childhood, Multilingual, and Special Education at the University of Nevada, Las Vegas. He was
a former Spanish-English bilingual classroom teacher in Bronx, NY, and a postdoctoral researcher
of early childhood bilingualism and biliteracy at The Ohio State University. He has been involved in
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local and state-level projects that investigate how perspectives and ideologies as well as school
language and literacy practices influence the learning events for emergent bilinguals. He has
expertise in bilingualism, dual language immersion, high-quality early childhood education,
curriculum development, and assessment.
Nicole Thompson is a licensed teacher in Nevada. Nicole Thompson received a Master of
Education in Leadership & Administration from Nova Southeastern University (2008), an
Educational Specialist degree in TESL from Nova Southeastern University (2011), and a Master of
Education in Reading with a Specialization in National Board Certified Teacher Leadership (2014).
She has taught High Quality Instruction (HQI) in CCSD for the past 14 years. She has experience in
instruction, professional development, curriculum, and Board development.
Lorna James-Cervantes is a licensed teacher and administrator and has worked at Clark County
School District for the past 30 years. She has served as a teacher, Literacy Specialist, Assistant
Principal, Principal, and Assistant Chief Student Achievement Officer. She is currently a School
Associate Superintendent in Region 2 of the Clark County School District. All 30 years of her service
have been at at-risk, inner city schools that served high populations of English Language Learners.
She has extensive experience in proved student achievement, instructional leadership, professional
development, parent and family engagement, and curriculum development.
Joe Morgan, Ph.d is an Associate Professor of Special Education and Department Chair for the
Department of Early Childhood, Multilingual, and Special Education. His research focuses on three
main areas: (1) supporting the social-emotional development and subsequent post-secondary
outcomes of culturally and linguistically diverse students with Emotional and Behavioral Disorders
(EBD), (2) developing tiered intervention systems to support the needs of culturally and
linguistically diverse students attending high-needs schools, and (3) teacher education, both for
traditional and alternative pathways licensure programs, and ongoing professional development
across the career continuum for in-service special education teachers. He has extensive experience
in teacher and leader evaluations, instructional development, and student data analysis and design.
Tara Raines, Ph.d is a Clinical Assistant Professor in the Psychology department at UNLV. As a
researcher Dr. Raines worked for 6 years on an Institute of Education Sciences grant focusing on
establishing the validity and utility of universal screening for behavioral and emotional risk within
the Los Angeles Unified School District and multiple school districts in Georgia. She
investigates early identification of behavioral and emotional disorders, subsequent interventions
and outcomes across different groups. Specifically, as early identification of risk relates to the
carceral continuum or school-based pathways to incarceration.
(3) Provide, as Attachment 5, a completed, signed, and notarized Board Member
Information Sheet for each proposed Board member as well as the board member’s resume
and a thoughtful biographical summary outlining the particular qualifications of each board
member as relates to both service on a public charter school board and to the specific needs
of this particular proposed charter school.
Please see Attachment 5 for a completed, signed, and notarized Board Member Information Sheet
for each proposed Board member as well as the board member’s resume and a thoughtful
biographical summary.
(4) If the full founding board has not yet been identified, explain how and when the
additional board members will be identified.
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The full committee to form has been identified with the majority of members committed to serving
on the official Board of Directors. The licensed administrator membership seat will be will be
replaced with an alternate licensed teacher/administrator when/if Lorna James-Cervantes is
recommended and awarded the Executive Director position. In addition to the licensed
administrator, the additional seat that will be filled after the authorization of the charter school is
the parent or legal guardian of a student at the CLV SSAES who is not a teacher or employee of the
proposed charter school. This key Board position will be identified after the school recruitment,
lottery, and enrollment process. If the parent does not enroll or withdraws their student during the
school year, the seat will be vacated and will be replaced by a new parent or legal guardian who
meets the compliance criteria.
(5) Describe the board’s ethical standards and procedures for identifying and addressing
conflicts of interest. Provide, as Attachment 6, the board’s proposed Bylaws, Code of Ethics,
and Conflict of Interest policy.
The Board of Directors for CLV Strong Start Academy Elementary School considers integrity,
honesty, and ethical behavior as critical for the successful operation of the school. The proposed
Bylaws, Code of Ethics, and Conflict of Interest policy were developed to include all regulations,
laws, rules, and ethical standards of which the Board is expected to abide by. The Board of
Directors has adopted the proposed Bylaws and agrees to uphold them before, during, and after the
authorization of the school. Article III states that a conflict of interest is identified as a transaction
by a Board member or any Director that is barred under the Board’s conflict of interest policy and is
subject to the Board’s general standard of care, even if the transaction is approved or authorized in
good faith and without justified favoritism. If an actual or perceived conflict should arise, the Board
member(s) or Director(s) shall publicly recuse themselves from issues that may create a conflict of
interest, as outlined in Attachment 6.
(6) Identify any existing relationships that could pose actual or perceived conflicts if the
application is approved; discuss specific steps that the board will take to avoid any actual
conflicts and to mitigate perceived conflicts. If these relationships pertain to members of the
committee to form, this information should match the committee to form disclosures.
The existing Board of Directors has no actual or perceived conflicts for the purposes of this
application. The conflict of interest policy will govern the ongoing process of Board member
recruitment to ensure that all members of the Board will be regularly trained on and will adhere to
the Bylaws, Code of Ethics, and Conflict of Interest policies. These policies serve to protect SSAES
when considering entering into a transaction that may benefit the individual interests of a Board
member or Director of SSAES. The Conflict of Interest Policy sets forth the requirement that all
potential and actual conflicts be disclosed and the affected Board members recuse themselves from
any action or discussion. In addition, no member of the Board of Directors may enter into an
employment contract or be compensated in any capacity in conjunction with the functions of the
school. The Conflict of Interest Policy is intended to supplement any applicable state and federal
laws governing conflicts of interest applicable to nonprofit and charitable organizations.
(7) Describe plans for increasing the capacity of the governing board. How will the board
expand and develop over time?
All members of the Board of Directors are required to complete Board Member Orientation and
additional ongoing board development training annually to create diverse and relevant industry
opportunities for learning and growth. The Board will develop and maintain a Governance and
Development committee to assess Board member participation, training, and develop ment. The
Board may choose to move forward with recommending the removal of Board members as outlined
in the proposed bylaws. In compliance with NRS 388A, the Board will continuously evaluate the
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capacities with which the members serve and recruit Board members with the required abilities. In
addition to the current Board member structure in compliance with NRS 388A, the Board has the
opportunity to expand to add members who represent relevant community needs impacting any or
all student populations.
(8) Describe the kinds of orientation or training new board members will receive and what
kinds of ongoing development existing board members will receive. The plan for training
and development should include a timetable, specific topics to be addressed, and
requirements for participation.
Board Member orientation and onboarding trainings are key to ensuring that each participating
member of the Board is prepared for their role and responsibility in providing oversight for the
school. SSAES understands the importance of creating a strategic onboarding process that will
educate new members on the mission, vision, history, and results of the school and the Board, while
sharing the norms, policies, and practices of the Board. Below is a table that outlines Board
member orientation topics and included training items to take place over a two-day whole group
work session for the founding Board members prior to electing Board officials in August 2021. As
new members are added to the Board, they will receive an individual Board member orientation
from the Governance and Development Committee immediately following the individual’s vote onto
the Board, and prior to attending their first board meeting. This is a critical step in order to be
successful in creating a highly effective Board. In addition to ongoing Board member training,
governing Board members will participate in annual ongoing Board professional development (a
minimum of 12 hours) to include, but not limited to, orientation topics, relevant community a nd
student relations issues, industry practices, and public policy opportunities to expand their
knowledge.
Strong Start Academy Elementary School Board Member Orientation
1.

Orientation topic
Introduction to public charter school
governance

2.

Review public charter school
application

3.

Legal obligations of Board of
Directors

4.

Ethical duties of Board of Directors

5.

Governance of Board of Directors

6.

Conduct of Board of Directors
meetings

7.

Budgets and finance
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Trainings to include
Relationship between Board of Directors and public
school system; nonprofit structure Strong Start
Academy Elementary School.
Reevaluate charter school goals; clientele served;
community needs; how the charter school fits into
the southern Nevada public education system; and
the unique characteristics of our student population
and school model.
Fiduciary duties; Duty of Care responsibilities; Duty
of oversight; Duty of Loyalty; Directors and Officers
insurance coverage.
Bylaws, Code of Ethics policy, and Conflict of
Interest policy.
Theory and practice of shared governance;
collaborative practices for effective functioning of
the Board; resolving differences and conflict.
Open meeting law training; Robert’s Rules of Order
training; responsibilities of Board leadership roles;
applicability of public records requests.
Funding allocation from the state; additional
funding mechanisms (City of Las Vegas, private
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8.

Public data

9.

Staff relations

10.

Student and community relations

fundraising, etc.); operational costs; audit
responsibility.
Public data requests; transparency in student
achievement data; website updates; data reporting
required by state and local authorities; data desired
by community and parent stakeholders.
Applicable state laws; school organizational
structure; human resources; communication
protocols; onboarding training and professional
development opportunities.
Student lottery and selection process; anti-bullying
and anti-discrimination laws;
restorative justice as the policy of the state; state
mandates on school curriculum;
school climate activities; assessments and
student achievement; opportunity gaps; family
involvement and school organizational teams;
sports; transportation.

(9) Describe the working relationship between the board and staff (academic, operations,
and financial) and the working relationship between the board, staff, and any education
management organization. Outline the regular reports that will be provided to the board,
their frequency, and who will provide them. This may include financial, operational, and/or
or academic reports.
The Board of Directors will provide direct support and guidance to the Executive Director and
School Leadership team for the execution of the school’s mission, vision, and annual performance
goals. The Board will oversee the management and implementation of all academic, operational,
and financial policies and procedures including, but not limited to, budgeting, payroll, purchasing,
academic achievement, facility management, and human resources. The Board will ensure effective
short and long term goals are developed for the school with regular benchmarks outlined for
measurement, evaluation, and realignment. The Board is the governing body responsible for
oversight of the school’s goals and objectives, fiscal administration, and resource management.
The Executive Director will be responsible for the day-to-day operations of SSAES including, but not
limited to, academic support of staff, operational planning and management, curriculum and
instruction oversight, and Board relations. The Executive Director will be the staff representative
to provide regular reports to the Board on a monthly basis. The Executive Director will provide the
Board with monthly position reports on the academic, operational, and financial status of the
school’s students, staff, and facility. Academic reports will include student achievement progress
through assessment and instructional data, attendance, and metrics on discipline -specific data.
Operational reports will include facilities and maintenance status updates of the school, the costs
associated with financing SSAES, and the ongoing general upkeep of the school. Fiscal reports to
the Board will include financial and cash flow projections, budget versus actual reports, income and
expense statements, and fiscal balance sheets for the school. The Board reserves the right to
request any additional academic, operational, and/or financial data within a specified timeframe
prior to the next consecutive Board meeting. Similarly, the Executive Director may subsequently
bring forth additional data reports and/or requests to the Board for review and oversight within a
reasonable time frame and with proper notice prior to the subsequent Board meeting.
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Maintain proper Board
composition and ensure that
the Board governs effectively.

Duty of Compliance, Duty of
Care, and Duty of Oversight

Evaluate Board bylaws, committees,
policies, and Board member
composition annually to ensure
compliance with NRS statute and
that the Board is representative of
the diverse student population
served at the school.
Perform annual evaluation of
Executive Director to ensure
academic, organizational, and
financial goals of the school are met.

Improve and maintain public
trust

Duty of Care, Duty of Oversight

Board governance committee to
issue self-evaluation tool to Board
members to assess strengths and
weaknesses of Board.
Adopt a sustainable budget that
prioritizes the academic, operational,
and financial health of the school.
Provide regular reports on academic
progress and operational and fiscal
status updates to create
transparency in reporting outcomes.

Increase academic growth and Duty of Care, Duty of Oversight
success of students

Ensure positive, safe, and
inclusive learning
environments

Duty of Care, Duty of Oversight

Support Executive Director through
strategic planning, collaboration, and
effective communication.
Increase in percentage of students’
proficiency in literacy and math.
Increase in percentage of dual
language learner students’
proficiency in literacy and math.
Increase the percent of students
attending school regularly.
Reduce incidences of exclusionary
discipline.
Ensure emergency preparedness.

Maintain fiscal responsibility
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Duty of Compliance, Duty of
Care, and Duty of Oversight

Take steps toward becoming an antiracist school and address and
dismantle systemic racism in our
school systems.
Deliver annual external audit reports
to indicate excellence in accounting
standards.
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Job Descriptions for each leadership role – Please see Attachment 7.
Resumes of all proposed current leadership – Please see Attachment 8.
Previous student achievement data for the individual primarily responsible for academic
programming – Please see Attachment 9.
(2) Describe the team’s individual and collective qualifications for implementing the school
design successfully, including capacity in areas such as:
(a) School leadership, operations, and governance;
(b) Curriculum, instruction, and assessment;
(c) At-risk students and students with special needs;
(d) Performance management; and
(e) Parent and community engagement.
Lorna James-Cervantes has spent the last 30 years as an educator in the Clark County School
District. She has served as a teacher, Literacy Specialist, Assistant Principal, Principal, and Assistant
Chief Student Achievement Officer. She is currently a School Associate Superintendent in Region 2
of the Clark County School District. All 30 years of her public service in education have been at at risk, inner city schools that served high populations of English language learners.
In 1991, Lorna James-Cervantes began working for the Clark County School District at Lois Craig
Elementary as a second-grade teacher. She also taught adult ESL classes in the evenings for five of
those years. Lorna graduated from the University of Colorado, Boulder, in 1989 with a Bachelor’s
Degree in Psychology and an Elementary Teaching Certificate. She then returned to The University
of Colorado to graduate with a Master’s Degree in Elementary Curriculum and Instruction in 1991.
Section 4: Operations Plan

91

She later went on to earn an Education Specialist Degree from Nova Southeastern University in
2000. Lorna holds an Elementary Teaching License and holds endorsements as a literacy specialist,
a teacher of English as a Second Language, a Bilingual Teacher, and a School Administrator. She has
taught university classes for teachers seeking TESL/ELAD endorsement.
As a Principal, Lorna James-Cervantes was recognized for creating a culture of achievement,
leadership and closing the achievement gap among groups of students, which resulted in her school
earning multiple academic awards for consistently making above average or exceptional growth in
all subgroups. Based on this record, she was invited to speak about building a culture of
achievement, distributing leadership, and raising achievement with English Language Learner
(ELL) students at national, regional, and local conferences. In April 2013, her school was a
Highlighted School, and she was a speaker at the Nevada Department of Education Mega
Conference. She completed all of the coursework for National Board Certification for Principals in
2014. Under her leadership, schools have made significant academic gains, with some of the most
at-risk schools in the state earning 4-star or 5-star ratings. All schools on Zoom Corrective Action
Plans made significant gains in English language development and World -Class Instructional Design
and Assessment (WIDA) exit rates. Lorna James-Cervantes received a Gubernatorial Appointment
to the English Mastery Council in 2015 and has since served as a Nevada English Mastery Council
member. She also served as the Chair of the English Proficiency and Academic Growth Committee
that focused on raising student achievement for those in the lowest 25 th percentile, and she is
currently the Chair of the English Master Council. Lorna James-Cervantes was a member of the
English Learner Every Student Succeeds Act Workgroup and Aspen Institute Pre -K Coherence
Fellowship for the State Department of Education. She was also a member of the Clark County
School District English Language Learner Master Plan Leadership Committee for the Clark County
School District. Lorna James-Cervantes is an active member of the Las Vegas community, where she
has been a Board Member and Executive Board member of the Hispanic Educators Association of
Nevada since 1989. She is also a participant in Nevada Association of Latino Administrators and
NVTESL, a professional learning community for teachers with an endorsement in teaching English
as a second language.
Lorna James-Cervantes has a proven tenure in parental involvement and family engagement. While
a principal, she consistently achieved 98% satisfaction ratings among parents and families on
annual the Harris Interactive Survey that measured effective communication and accessible
opportunities for student and families. She also consistently developed and implemented diverse
learning experiences, which were offered to her school community and families, including diverse
performing arts opportunities, special assemblies, and parent nights. While a School Associate
Superintendent, Lorna James-Cervantes fostered parent relationships through creation of Zoom
Family Nights, identification of Parent Ambassadors for 100% of schools, and engaged 3,981
parents in FACES University of Family Learning Courses to create valuable opportunities for
families to connect with their child’s educational experience. Finally, Lorna James-Cervantes has
worked with the SSAES Board to bring together long-awaited community conversations about
creating more equitable and diverse educational opportunities for our Las Vegas community.
(3) Explain how the school leader will be supported, developed, and evaluated. Please
include any existing competencies used for school leader selection and evaluation, if
available (provide as Attachment 10). Provide, as Attachment 12, your leadership evaluation
tool(s), as well as any supporting protocols or documentation.
To uphold SSAES’s core values around diversity, equity, inclusion, our recruiting and hiring process
will include anti-bias practices and prioritize the core competencies and mindsets that are
absolutely essential to the role. As the public face for SSAES, the Executive Dir ector will be
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expected to model outstanding integrity, professionalism, and ethics. They must embody the core
belief that all children are capable of achieving at high levels and they must actively work daily to
build the school into a caring, supportive and effective learning community. The Executive Director
must ensure that each action, without exception, meets the highest legal and ethical standards.
They must do everything in their power to protect children from harm or abuse. They must also
treat parents, teachers, the Board, and other community members as valued partners, showing
respect, humility and integrity in all of their interactions. As a school that prioritizes bilingual
education and support for dual language learners, the school leader of SSAES must be fluent and
have demonstrated experience in understanding and implementing specific strategies for language
acquisition and learning strategies targeted to ensure the high quality bilingual education of all
students, however, specifically for our dual language learner student population. Please see
Attachment 10 for a complete set of school leader core competencies.
The school leader will be supported and coached through direction from the Board of Directors.
The Executive Director will be evaluated at least once annually on performance metrics and student
outcomes. The evaluation process will allow the Executive Director the opportunity to set personal
and professional goals in alignment with the school’s priorities prior to the beg inning of the school
year. SSAES will use the District of Columbia Public School system’s tool, IMPACT, as the guiding
influence for effective school leader evaluation. This evaluation tool focuses on student
achievement, instructional leadership, organizational leadership, and professional and ethical
behavior. The evaluation’s purpose is to measure the school leaders’ effectiveness and inform
him/her of successes, opportunities for growth, improvement, and professional development
through clarifying expectations and providing frequent and meaningful feedback 62. The Executive
Director will submit an annual strategic plan to the Board with student learning, staff coaching and
evaluation, and organizational health goals. Once approved, this planning docum ent will drive
future coaching and evaluation support for the Executive Director to ensure success of the school.
The Executive Director will be provided with access to professional development opportunities that
focus on academic, operational, financial, and personal growth opportunities to strengthen current
school standards and practices while allowing the exploration and development of new teaching
and learning practices based on industry standards. SSAES will continue working closely with the
Executive Director on their performance and growth on the approved strategic plan at regular
intervals throughout the school year. SSAES Board may also seek outside professional development
resources for leadership development and evaluation in accordance with t heir bylaws, should the
need to solicit for an RFP arise, to remain in compliance with state law. SSAES is committed to
providing the highest caliber of support and assessment of the school, the staff, and the Executive
Director.
(4) Explain your school leader’s role in the successful recruitment, hiring, development and
retention of a highly effective staff.
The teachers and support staff at SSAES are expected to embody the core values of the school,
integrity and accountability for our learning, social responsibility and respect for our school
community, embracing diversity, equity, and inclusion, and recognizing the importance of civic
engagement. All staff must also be whole-heartedly committed to educational excellence and
success of all children at SSAES both inside and outside of the classroom. The Executive Director of
SSAES, with the support of the Board and Human Resources firm, will be responsible for the hiring,
development, and retention of all staff positions within the school. The Executive Director is the
District of Columbia Public Schools. (2020). IMPACT 2020-2021 for School Leaders. Retrieved from
IMPACT2020 PrincipalBook Updated10-30-2020 v2.pdf (dc.gov).
62
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primary instructional leader of the school and will use student assessment data to drive key
decisions in reference to recruitment and hiring of all staff positions. Upon approval of the charter,
the Board will conduct a search to contract with a Human Resources firm to assist with the
recruitment and selection process. Prior to the position searches, the Board and Executive Director
will assess the school’s needs, cast a wide net for candidates, allocate sufficient time for the search,
and review applicants’ submissions without knowledge of candidates’ names to ensure equity. The
Executive Director will provide direct guidance on all job descriptions, recruitment postings,
assessing applications for potential candidates, and final selection of candidates for each staff role,
making every effort to select an individual whose vision and skills match the school’s mission.
The Executive Director will develop and implement a comprehensive professional development
plan for staff based on areas of need and best practices. Professional development will take place
each summer and at least once per quarter during the school year when children are engaged in
activities outside the core curriculum. Training content will focus on pedagogic knowledge and
skills required to successfully implement the school’s design; this will include the school’s mission
and its focus on preparation for grade level achievement, the school’s curriculum and assessment
strategies, and standards for student work. When applicable, SSAES will work with external
curriculum and assessment consultants to ensure students’ work is benchmarked to meet high
standards. SSAES recognizes the importance of a strong professional development program to train
staff in the instructional and disciplinary approaches used in the school and maintain consistency
across classrooms on a grade in approach and pacing. The Executive Director will also help
teaching staff plan for instruction, critique practice, and revise curriculum, including strate gies such
as RTI to individualize instruction. Through review of student work, the staff professional
development plan will establish consistent standards and identify where learning is and is not
meeting high standards, and will allow for discussion on students’ progress and identify those for
whom intervention is appropriate.
Retention of the school staff is the responsibility of the Executive Director. SSAES will create a
culture of collaboration, mutual respect, professionalism, and collective action through ongoing and
regular open communication between school leadership, staff, students, and families. Retention
efforts will start with the Executive Director who will be responsible for creating a healthy learning
environment in which teachers and staff feel supported to create positive attitudes. At SSAES, our
compensation philosophy is based on our school value around equity and diversity. We believe that
in order to hire highly qualified staff who share the core mindsets of SSAES and have the ski ll to
deliver on our academic model, we must offer competitive compensation with opportunities for
annual wage increases, promotional opportunities, and leadership development plans.
(5) Explain your school leader’s role in providing instructional guidance and school culture
guidance. What role will other members of the leadership team play in providing
instructional guidance and school culture guidance?
The principal role for the Executive Director is to create a school culture in which students are
expected to succeed, are supported by staff and parents, are rewarded for success, and are
respected as unique individuals. This includes key components such as a well -trained staff,
research-based curriculum, intentional instructional practices, and a school wide restorative
approach to discipline. SSAES Board of Directors and Executive Director will be committed to
ensuring our school culture, practices, and policies are sensitive to the needs of the children and
families in our school, including but not limited to those who have experienced trauma, have
various learning abilities, and require any additional special accommodations.
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It is important that our leadership team and staff recognize, understand, and properly address the
learning needs of all children, including those impacted by trauma. Teachers will be trained on
trauma-informed care, so that they will understand the role of trauma and learn strategies for
interacting and responding to the needs of children impacted by trauma. Trauma-informed care
improves school culture and climate by establishing a safe, caring, and supportive culture for all
children by recognizing how it affects children’s actions in school. SSAES will implement traumainformed care, giving thought to consequences that children receive, avoiding triggers, and
considering the experiences that our children bring with them to school each and every day. SSAES
will focus on changing behaviors as opposed to issuing consequences. The Executive Director will
set the instructional and school culture vision for the school and will provide direct guidance to all
staff with the support of the Board and the members of the school leadership team, the Office
Manager and the School Counselor/School Social Worker. Collectively, the leadership te am will
create a school environment that is safe and positively predictable for our children and staff. This
will occur through regular observation and feedback, professional development, and coaching
based on instructional strategies, curriculum development, school culture, and restorative
practices.
(6) Please provide the succession plans for your proposed school’s leader. This should
include both emergency/temporary succession plans as well as detailed description for how
potential school leaders will be cultivated and developed.
The Board of Directors and the Executive Director of SSAES will collaboratively develop a
comprehensive board succession plan and a school leadership succession plan. This plan will
include a focus on two key leadership positions, Executive Director and Office Manager.
Collaboratively with the Board, the Executive Director will present a plan that identifies
competencies needed for director-level leadership positions. The comprehensive plan will also
identify potential future leaders and include feedback from teacher and leader observations,
coaching sessions, and performance evaluations. In the day-to-day operations, it will be the role of
the Executive Director to encourage staff and create pathways to indicate interest i n leadership
positions while providing opportunities for staff to develop competencies with shared leadership
structures that empower staff. One of the key priorities of SSAES is the effective implementation of
bilingual education with diverse staff, students, and families. An integral part of succession
planning for the two school leadership positions mentioned above will be ensuring that the
Executive Director, with support from the Board, is developing a diverse pipeline of leaders,
including leaders of color. Should the need for an emergency succession plan for the Executive
Director be necessary, the Board will elect an interim Executive Director that may be placed in an
acting role, selected from among the current Board members, current staff at SSA ES, and/or is an
outside person that meets the minimum qualifications of the leadership role in a temporary or
short term capacity. The Board will use the collective succession plan to recruit and hire a
replacement in as short of a duration as possible without compromising the ethical obligations of
the process required to fill this critical role. If the Office Manager role is vacated in an emergency
situation, the Executive Director will be responsible to fill the role in both a short -term (placing a
staff member and/or Board member in acting role) and long term (full employment of an individual
from the succession plan) capacity while following the ethical obligations of hiring a highly
qualified individual who meets the requirements of the job description and embodies the mission,
vision, values, and competencies of SSAES.
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development opportunities provided, will create a high performing team of professionals to
support student achievement and success.
To uphold SSAES’s core values around diversity, equity and inclusion, our recruiting and hiring
process will include anti-bias practices and only prioritize the core competencies and mindsets that
are absolutely essential to each role. To facilitate this process, a hiring profile will be completed for
each open role to outline the job description, selection criteria, and hiring process. The hiring
profiles will be created by the SSAES’ Board of Directors and Executive Director and includes nonnegotiable priorities as well as areas where the school is willing to utilize coaching strategies.
Taking this approach to hiring in the southern Nevada market will ensure that the school maintains
a high bar of excellence for new hires, while recognizing that including high potential candidates
who can be coached are an important part of creating a strong hiring pool. Competency models are
used as the foundation for talent management systems at a number of high performing chart er
networks nationally, and will use competency models at the SSAES in alignment with industry best
practices. The school will use a set of functional competencies that are required of all staff and that
the interview team will look for evidence of during the hiring process. These leadership mindsets
are essential and are based on the founding Board’s experience in teaching and leading schools and
school administration. These qualities align to SSAES’ commitment to establish a school that
addresses systemic oppression, cultural biases and inequitable systems and structures, embedded
within current educational systems.
(2) Describe your plan to recruit and hire teachers/staff who are representative of your
student body.
SSAES is committed to serving the community by providing equitable access to a high-quality
school with dual language, English Language Learner, special education, and gifted and talented
students supportive services. To achieve the mission, the school will start with key leadership
positions for teaching and learning, school culture, child and community support, and operations
that appropriately reflect the cultures and values of the students and families we serve. Given the
anticipated demographics of the students and families, the school will recruit staff and school
leadership that represents a variety of factors including, but not limited to, race, ethnicity, gender,
language, socio-economic background, and ability. Increasing the number of teachers of color and
diversity in schools is not only a matter of a philosophical commitment to diversify career
opportunities; teachers that reflect the culture of the student body provide essential real -life
examples to minority students of future career paths 63. SSAES will preliminarily hire English and
Spanish-speaking support staff and teachers while continuously monitoring the demographics of
the student body to ensure the staff is reflective of the students and families served. Any potential
challenges that arise with hiring diverse teachers will be addressed by the Board and Executive
Director to provide effective recruitment and hiring policies, following state and federal laws,
including those of the Equal Employment Opportunity Commission.

Bireda, S. and Chait, R. (2011). Increasing Teacher Diversity Strategies to Improve the Teacher
Workforce. https://files.eric.ed.gov/fulltext/ED535654.pdf
63
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(3) List the proposed school’s salary ranges and employment benefits for each employee, as
well as any incentives or reward structures that may be part of the compensation system.
Explain the school’s strategy for retaining high-performing teachers.
The Board of Director for SSAES is committed to acquiring and retaining high quality staff for all
leadership, instructional, and support positions. Reflected in the Budget Narrative and Financial
Plan Workbook (Attachments 18 and 19) is the proposed salary ranges for each staff position at
SSAES. The proposed salary for the Executive Director is starting at $88,000 to reflect the
specialized level of education and work experience with our anticipated student population. The
other two leadership positions, Office Manager and School Counselor/School Social Worker, ar e
proposed to have annual salaries of an average of $50,000. Both leadership positons have the
ability to receive an additional $3,000 with specialized certifications and/or degrees.
Understanding the competitive nature of hiring highly qualified instructional staff, SSAES is
proposing to pay all grade level teachers, including Special Education teaching staff, an average
starting salary of $50,000 with the ability to increase or decrease $3,000 depending on educational
level, professional honors, and specialized experience. This starting salary for instructional staff is
equivalent to an almost $10,000 increase in starting salaries for teachers in the Clark County School
District, the most prevalent competitor in hiring qualified teachers. Teachers who have received a
Master’s Degree have the ability to receive a higher starting salary depending on years of
experience. Another incentive for promotional opportunities, bonuses, and additional
compensation will be for teaching staff who take on additional duties such as grade level or special
education facilitator, with an annual salary increase of $3,000 from base salary. Two additional
specialized teaching positions that are instrumental to the organizational structure of SSAES are
two licensed teachers who will deliver elective instructional classes such as art, music, library,
and/or Physical Education to students. These teaching positions will have an average starting
salary of $49,000.
In addition to leadership and grade level instructional staff, SSAES has created an organizational
structure that focuses additional resources to licensed staff that will perform specialized positions
in support of students in special populations. SSAES will employ three English Language Learner
(ELL) instructors and Licensed Behavioral Specialists, each with a starting salary $50,000. In order
to implement effective instructional strategies for English Language Learners, one additional ELL
instructor will work in a dual capacity as an ELL teacher and ELL facilitator , supporting the other
three ELL support staff and ensuring the students’ educational and social needs are met. This
position will have a starting salary of $53,000 as an increase compensation for guidance of staff in a
leadership capacity. Other significant support staff positons include an Office Clerk to support the
operational scope of work for SSAES, which proposes a starting salary of $40,000, a full time First
Aid and Safety Assistant to provide assistance with student health with a starting salary of $26,000.
Retaining high quality and effective staff is a critical component of reaching student achievement
outcomes and ensuring the continuity of school climate and culture. The Board of Directors is
committed to creating a safe and healthy learning environment for all staff and students, which will
support staff retention efforts at a leadership level. One of the biggest problems facing schools in
the United States is teacher retention, with many teachers leaving the field to pursue other
endeavors, which has a direct impact on student achievement.64 Regular communication with staff,
intentional professional development, competitive salary compensation and benefit packages, in
McLaurin, S.E., Smith, W., and Smillie A. (2009). Teacher Retention: Problems a nd Solutions.
Retrieved at Teacher Retention (ed.gov)
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addition to the direct instructional support from the Executive Director, will support the teacher
retention efforts at SSAES to minimize teaching staff leaving the school each year.
(4) What is the proposed teacher-student ratio, as well as the ratio of total adults to
students?
During Year 1, the student to teacher ratio for SSAES will be 9:1 based on total staff and student
populations. Classroom student-teacher ratios involving only licensed instructional staff is 20:1. At
maximum student capacity reached in Year 4, the total staff to student ratio will be 10:1 with
licensed instructional staff to student ratio remaining at 20:1. The proposed staffing structure
allows for additional licensed ELL, Special Education, Behavioral and Learning support staff, which
will further reduce the ratio of students to licensed teachers in classroom settings. These four
instructional specialists will assist the lead teachers with ensuring children receive the
differentiated and individualized support they need to succeed. Special education teachers will
provide push in and pull out services for students whose IEPs require them. An English Language
Learner (ELL) teacher will provide language development support to children speaking English as a
second language as well as intervention to children who need additional literacy support. The
Special Education teachers, with the support of the Executive Director, will facilitate the Student
Support Team (SST) meetings. The Executive Director will conduct observations and feedback,
facilitating data meetings, and supporting collaborative planning meetings. As one of the key pillars
is whole child wellness, SSAES will strive to ensure all children receive the mental health support
they need so that they can show up to their classes ready to learn and thrive each and every day.
The decision to hire a full time on-site counselor/school social worker demonstrates the school’s
focus on supporting the individual needs of all students, and will enhance the student’s classroom
and overall school experience; this team member will provide counseling su pport to children as
well as support with facilitating the SST process.
(5) State the procedures - including the individual responsible for each step - for hiring and
dismissing school personnel, including conducting criminal background checks.
Hiring Procedures:
A. The Human Resources firm will be responsible for employment/volunteer background
investigations. Employment and/or voluntary assignments are conditional upon successful
completion of a background investigation which may include, but is not limited to, the
following: 1. Criminal history 2. Education and employment verification 3. Child Abuse and
Neglect System (CANS) inquiry 4. Personal references
B. If an applicant/employee has a prior conviction history, Human Resources will review the
record to determine whether there is a relationship between the conviction and the
job/voluntary assignment for which the applicant is being considered or employee has been
hired and whether that relationship warrants withdrawal of the offer of employment (i.e.,
disqualification), termination or other appropriate action based on a case-by-case
evaluation.
C. Applicants/employees are responsible for providing any/all additional documentation or
information needed to successfully complete the background process. Failure to include
complete and accurate information may result in disqualification and/or termination from
employment or voluntary assignment.
D. Periodically after employment, background investigations may be conducted as determined
appropriate by the Human Resources department or designee.
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Separation Procedures:

A. Voluntary Separation: Employees who separate voluntarily shall be required to provide a

minimum of two weeks' notice to the school. The employee should provide written notice
to his or her supervisor or manager. Failure to provide two weeks' notice may result in the
employee being designated as ineligible for rehire. Upon receipt of an employee's
resignation, the department will notify the Human Resources department by sending a copy
of the resignation letter to the Employment Services Division. Human Resources will
schedule a processing-out appointment for the separating employee.

B. Involuntary Separation: Employees are at-will and serve at the discretion of their
appointing authority. Employees may be separated from employment at any time the
authority deems such separation is in the best interest SSAES. Employment rights are not
implied. Nothing in this policy or any other school policy or procedure shall be construed as
vesting employees with a contract right of employment. Nothing contained in this policy
interferes in any way with the right of the school to terminate any employee at any time.
Before any action is taken to involuntarily demote, suspend, or discharge an employee, the
supervisor or designee must schedule a review by the Human Resource department and the
Executive Director and seek their concurrence to move forward. The Human Resource
department and Executive Director will be responsible for reviewing the circumstances to
determine if the involuntary separation is appropriate and warranted and will make the
final decision. The Human Resources department will be responsible for preparing the
disciplinary paperwork to document the reasons for the discipline. If termination is the
final decision, the Human Resources department shall conduct the final process for exiting
the employee, including employee notification. The paperwork will reflect the appropriate
separation codes for the record.
Hourly/temporary employees serve at the discretion of their appointing authority and may
be separated from employment at any time upon the determination by the appointing
authority that such separation is in the best interest of the school. Employment rights are
not implied. Nothing in this policy or any other school policy or procedure shall be
construed as vesting hourly/temporary employees with a contract right of employment.
Nothing contained in this policy interferes in any way with the right of the school to
terminate any hourly/temporary employee at any time.
Prior to the employee’s processing-out appointment with Human Resources, the
department is responsible for coordinating the return of any uniforms, documents, tools,
business cards, phones, computers, tablets, or other materials belonging to the school, and
completing the appropriate sections of the Separation Clearance Form. School issued keys,
access cards (ID badges), and any other remaining school property shall be returned to
Human Resources during the processing-out appointment. As needed, Human Resources
may separate an employee administratively without a processing out appointment. In those
instances, the department and/or employee must coordinate the return of school issued
items. The school shall deduct any funds owed by the employee to the school at the time of
separation. Funds owed by the employee to the school in excess of the amount covered by
any final pay check or accrued benefit payoff shall be paid to the school by the employee
within two days of separation. The employee may appeal these deductions in writing to the
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Human Resources department or designee. Acceptance by the employee of the final pay
check releases any claims for pay or benefits the employee may have against the school.
(6) Explain how teachers will be supported and developed. Describe the school’s
performance management system and process for teacher evaluation. Provide your teacher
evaluation tool(s) as Attachment 11, as well as any supporting protocols or documentation.
The Executive Director is an experienced facilitator of professional development for teachers and
school leaders. The purpose of ongoing professional development at SSAES is to increase student
engagement, learning, and achievement by supporting the continual growth and development of
teachers, school leaders, and school staff. Professional development structures and procedures are
driven by the research and practices around diversity, equity, inclusion, and justice, early childhood
education, language acquisition, and adult learning strategies from industry best practices and
community leaders. SSAES is working with TNTP for professional development guidance, including
ongoing professional development and teacher coaching and performance evaluations. Evaluations
should ideally provide all teachers with regular feedback that helps them grow professionally,
regardless of their duration in the teaching profession. Teacher coaching and evaluation give
schools information to build strong instructional teams, help hold school leaders accountable for
supporting each teacher’s development and prioritizes focus on keeping every student on track. 65
All professional development sessions will be guided by principles of adult learning, such as making
adults feel safe to learn, recognizing teachers’ prior institutional knowledge and acknowledging
that teachers need to know why what they are learning is important. Other key adult teaching
strategies are promoting teacher investment in our trainings and creating a practice where teachers
have the ability to internalize their learning and practice learned teachings with reciprocal
feedback loops. SSAES will provide professional development through a framework designed for
individual teacher growth and with school-wide progress as our primary school goal. Teachers at
SSAES will receive professional development, coaching, and support with differentiating instruction
to effectively meet the needs of each child. All teachers will implement strategies to support
children who need additional support in order to be successful. Teachers will also provide the
necessary accommodations and modifications for children with special needs and children learning
English as a second language to ensure that both student populations have their content and
language needs met across all classroom settings. At SSAES, all children will learn in the least
restrictive classroom environment. All teachers will be trained on inclusive instructional strategies
during summer and throughout the school year.
Professional development related to the teaching and learning of children with special needs,
English Language Learners, and children who require additional supports will be embedded in
ongoing training and coaching. Prior to every school year, all instructional staff will participat e in
training sessions designed to prepare them for teaching children with special needs, English
Language Learners, and children who require additional support. Professional development
sessions will include instructional strategies for teachers in an inclusion setting and presentations,
understanding Nevada’s Child Find procedures, teacher responsibilities in accordance with a child’s
Individual Education Plan (IEP) and coaching from Special Education staff on the school’s
obligations under federal and state law. In order to provide effective instruction, teachers will be
trained on school’s special education model, which is designed to maximize classroom inclusion
with minimal pull-out for academic interventions.

65

TNTP. (2010). Teacher Evaluation 2.0. Retrieved from Teacher-Evaluation-Oct10F.pdf (tntp.org)
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In accordance with NRS 391.465, the Executive Director will conduct formal evaluations of
classroom instructional staff and support personnel on an annual basis. The teacher annual
performance evaluation tool from TNTP will evaluate SSAES teachers and instructional support
staff using a framework of six standards of success: annual progress of all staff, clear, rigorous
expectations that prioritize student learning, performance measures focused on student academic
growth, teacher effectiveness, regular observations and constructive critical feedback, and
evaluation outcomes. 66 All teachers at SSAES (for languages and all content areas) will be required
to differentiate teaching to support children at different levels by providing individual learning
experiences for them. Teachers will employ multiple strategies in daily plans, delivery, and
adjustment of their instruction in both the instructional approaches and practices. Instructional
staff whose evaluation show significant areas of growth in any of the six areas listed above will be
instructed to participate in professional development programs as part of their individualized
improvement plan. Please see Attachment 11 for additional information.
(7) Please explain the responsibilities of each of your school’s administrative/leadership
team members with regard to Human Resources. Identify the staff member responsible for
leading payroll, benefits, and employee relations and describe how key Human Resources
responsibilities will be managed.
The Strong Start Academy Elementary School’s leadership team is comprised of the Executive
Director, Office Manager, and School Counselor/School Social worker. These three key leadership
roles make up the critical instructional and operational components to ensure the success of the
students and teachers. The primary responsibilities, including Human Resources components, of
each team member are listed for reference in the table below. Most Human Resource functions,
with the exception of hiring staff, will be performed by a third-party consultant, and is discussed in
greater detail in Question 9.

School Leadership Team Responsibilities
Role

Key Responsibilities

Executive Director

Provide overall leadership for the organization, including
developing the school culture and climate, instructional vision
and school priorities.
Facilitate a continuum of professional learning opportunities to
support licensed instructional staff with curriculum writing and

The New Teacher Project. (2010). Teacher Evaluation 2.0. Retrieved from Teacher-Evaluation-Oct10F.pdf
(tntp.org)
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lesson planning, coaching support, observation and ongoing
feedback, and evaluation of staff performance.
Collaborate with the Board of Directors in effectively employing
strategic systems focused on supporting student achievement in
content areas, language acquisition, and across grade levels.
Office Manager

Oversee all school functions related to non-academic operations,
food services, facilities, extended learning, and finance.
Work directly with school leadership team and serves as the
primary point of contact for all school-based facility and
operational planning, including purchasing and financial
management, facility improvements, vendor management.
Supervise all financial and budgetary, school administration,
data management, and human resource management and
compliance functions for school.

School Counselor
and/or School Social
Worker

Support students in advocating for their emotional, mental and
physical wellbeing; assist with mental health and behavioral
concerns, positive behavioral and academic support for students
and consultation with teachers, parents and administrators.
Work directly with leadership team to assist with furthering the
mission of the school to provide an optimal setting for teaching,
learning, and for attainment of competence and confidence.
Facilitate student recruitment and execution of student
recruitment-related activities such as open houses, school visits,
public lottery and other recruitment events.

(8) Explain how the school and organization intend to identify and address unsatisfactory
leadership or teacher performance, as well as leadership/teacher changes and turnover.

The Board of Directors will directly hire, supervise, and evaluate the Executive Director for
performance annually. The Board will hold the Executive Director accountable for the
school leadership, organizational management, and staff development and evaluation for
all personnel. The Board will work with the Executive Director to set goals for the school
and staff and will evaluate the performance of the Executive Director and SSAES based on
progress made towards achieving those school goals. The Board will develop academic
goals aligned to the leadership evaluation framework influenced by the District of
Columbia Public School’s evaluation tool and use as benchmarks for the Executive Director
evaluation. Non-academic goals will be developed to assess student recruitment and
retention, re-enrollment, teacher recruitment and retention, financial stability, and family
and community engagement. The Board and Executive Director will work collectively on a
goal-setting process to be approved each year prior to the start of the school year by the
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Board of Directors. Each goal will be accompanied by a set of metrics and targets that the
Board will use to assess progress throughout and at the close of the school year. Before the
annual evaluation, the Executive Director will provide formal updates to the Board of
Directors on each set of metrics, target and overall goal. Key categories for school goals
will include: financial sustainability, academic achievement, compliance, personnel, and
student enrollment and re-enrollment. In addition to general oversight by the Board of
Directors at large, each committee may provide more in depth oversight of their specific
functional area. The finance committee will convene monthly with the Executive Director
to review key financials to ensure financial sustainability, responsibilities, and to provide
general financial guidance as solicited.
The Board will evaluate the Executive Director and will submit the evaluation and
compensation recommendations for review. Each year, a performance evaluation will be
conducted based on a set of criteria agreed upon by the Executive Director and the Board of
Directors. This evaluation will consider academic, financial, and operational goals and will
include specific, narrative feedback that can be used for continued growth and
development. The Board will ask the Executive Director to complete a self-evaluation as a
part of the evaluation process. The Board will also include staff input on key indicators of
the ED’s annual evaluation to ensure a comprehensive assessment is completed. The Board
will meet with the Executive Director midway through each school year and after the end
of the school year to review the performance of the organization. The Board has the
authority to recommend a performance improvement plan or the removal of the Executive
Director. If applicable, the Executive Director will be recused from decisions involving his
or her evaluation, performance, and compensation. A similar process will be utilized in the
evaluation of all leadership, instructional, and support staff annually. Each staff will work
collaboratively with the Executive Director to establish an individual set of goals relevant
to their role in supporting the school’s overall performance goals. Teachers will be asked
to complete a self-evaluation as part of the annual evaluation process. The Executive
Director has the authority to recommend a performance improvement plan or the removal
of any teaching staff. In collaboration with the Executive Director, the Board will work to
address the short-term and long-term strategies in addressing leadership and/or teacher
turnover which could impact the leader evaluation of the Executive Director.
(9) Will your organization require additional support (from third parties or consultants)
for core Human Resources functions (e.g., payroll, benefits administration, employee
relations, etc.)? If yes, please detail the areas that will require additional support and the
costs and criteria for selecting such services. If not, please provide a detailed description of
how these functions will be managed.

SSAES will contract with a third party Human Resource company for support with back
office HR functions. These areas include, but are not limited to, employee recruitment,
compliance, background checks, employee benefits administration, performance
management, policies and procedures and payroll. For the purposes of preparing this
application budget we utilized the cost estimates and scope of work of SW HR Company.
The board will consider contracting with them through an open and competitive RFP
process upon notification of authorization of the Charter School award. The proposed
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budget cost for all HR services and functions is approximately $50,000.00 for Year 1 and
will decrease to $48,000.00 for Years 2-4. This budget amount has been recorded in the
Budget Workbook and supplemental Budget Narrative in Attachment 18. The HR provider
will be managed and supervised by the Executive Director and supported by the Board of
Directors.
STUDENT RECRUITMENT AND ENROLLMENT
Like all public schools, public charter schools must be open to any such child, regardless of that
child’s race, gender, citizenship, or need for accommodations or special education services.
Thus, recruitment and enrollment practices should demonstrate a commitment to providing
all students equal opportunity to attend the school, and help schools avoid even the
appearance of creating barriers to entry for eligible students.
(1) Explain the plan for student recruitment and marketing that will provide equal access to
interested students and families, including how the school will comply with the
requirements of R 131. Specifically, describe the plan for outreach to: families in poverty;
academically low-achieving students; students with disabilities; and other youth at risk of
academic failure. For schools which are giving one or more statutorily permissible
admissions preferences pursuant to NRS 386.580 or SB390 (2015 session), please indicate if
you plan to focus your student recruitment efforts in specific communities or selected
attendance areas.
SSAES will use wide-ranging student recruitment and marketing efforts to ensure that all
potentially interested students and families have equal access to apply and enroll at the school. Any
age-eligible student residing in Nevada is eligible to apply for enrolment at SSAES; however, the
recruiting and marketing initiatives will specifically target the students and families who live in
89101, 89104, and 89106 and surrounding zip codes. Marketing efforts for SSAES will comply with
all state, federal, and authorizer laws and regulation. SSAES will adhere with all state and federal
laws regarding nondiscrimination and will not set any admission criterial that are intended to
discriminate or have the perception of discrimination on any basis of identity, ability, or other
protected status in accordance with nondiscrimination laws. To remain in compliance with state
law, SSAES will provide notice to all eligible parents/guardians within the community when
applications windows are open through various media and networks including but not limited to
the school website, local news, radio, social media, and print media.
SSAES has begun community outreach for recruitment of potential students via multiple methods to
ensure that all families are informed of their educational options. Marketing materials will contain
inclusive language to inform parents that all students are welcome to apply to SSAES regardless of
their socioeconomic status, race/ethnicity, home language, or enrolled academic program (i.e.
Special Education, English Language Learners, etc.). Promotional materials and announcements
will be made available in multiple languages other than English in order to accommodate families
whose home language is one other than English. The school website will follow a similar layout of
school information built with language translation options, enrollment and opening timelines,
curriculum examples, and location and registration procedures. Digital and social media
advertising will be used to reach out to a broad audience through targeted ads, directing
parents/guardians to link to the school’s website.
SSAES will continue to provide recruitment opportunities for targeted families through a multi tiered approach to outreach, involving local community centers, public libraries, faith -based
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partners and churches, key community stakeholders, and families residing in the communities of
service. SSAES believes these community partners are integral in providing communication and
outreach to families living in our targeted zip code. The governing Board of SSAES and school
leadership will use their vast community connections to spread the word about SSAES while
continuing to build relationships with community groups and organizations through informational
events, partnerships, and public community meetings. SSAES will provide information sessions for
parents/guardians and attend tabling events at various community locations to raise awareness
and share pertinent details and information about the school. A grassroots recruitment campaign
of canvassing the targeted neighborhoods will begin after the authorization of the school. This faceto-face effort will allow the Board and staff to connect with potential families in their neighborhood
and provide families with information about SSAES and application details in person.
(a) What is the enrollment calendar for both the first year of operation and
subsequent years of operation? Please specify the dates on which the
school will begin accepting applications and how long the enrollment
window will last prior to conducting a lottery. Note that your proposed
enrollment window should satisfy the requirements of NRS 388A.453(7).
STUDENT ENROLLMENT AND APPLICATION CALENDAR
Application Opens

2022-23
1/3/22

2023-24
1/2/23

2024-25
1/2/24

2025-26
1/2/25

2026-27
1/5/26

2027-28
1/4/27

Application Closes

3/4/22

3/3/23

3/1/24

3/7/25

3/6/26

3/5/27

Lottery Date

3/11/22

3/10/23

3/8/24

3/14/25

3/13/26

3/12/27

(b) What enrollment targets will you set and who will be responsible for
monitoring progress towards these targets? What is your target reenrollment rate for each year? How did you come to this determination?
What are the minimum, planned, and maximum projected enrollment at
each grade level? Outline specific targets in the table below.
The enrollment target for Year 1 is 240 students to fill the maximum of 180 seats and build an
additional waitlist of a minimum of 60 students. In the Incubation Year, the Executive Director will
be responsible for tracking enrollment, managing recruitment tasks, and ensuring enrollment
documentation is processed and recorded. The Executive Director is responsible for actionplanning to ensure enrollment targets are met and will work with the governing Board on
recruitment strategies and results. During Year 1, the Executive Director will transition
recruitment and enrollment responsibilities to the Office Manager. Data from schools serving
similar student populations in our target area shows an average attrition rate of 8 -9% annually.
SSAES will set a target re-enrollment rate of 95%.
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(c) What systems will you put in place to ensure that staff members are
knowledgeable about all legal enrollment requirements pertaining to
special populations and the servicing of particular populations of
students?
SSAES is committed to providing an equal opportunity education to all applicants without regard to
race, religion, color, sex, gender identity, sexual orientation, national origin, citizenship status, age,
disability or any other protected status in accordance with all applicable federal, state, and local
laws that prohibit discrimination. SSAES will also adhere to legal requirements of priority
enrollment for siblings of students attending the school in addition to prioritizing children of
employees of the school. All staff, including governing Board members will r eceive extensive
training on enrollment policies for all student populations with additional professional learning for
all parties on enrollment and servicing of special populations of students. Instructional staff will
receive further training on appropriate services for students receiving additional services. All staff
involved in recruitment efforts, under the leadership of the Office Manager will be training in legal
and ethical enrollment requirements in accordance with state law.
(2) Describe the student recruitment plan once your school has opened. In what ways will it
be different than your pre-opening year, in terms of the strategies, activities, events, persons
responsible and milestones? How will the school backfill vacancies in existing grades?
SSAES will assess the community need and the marketing and recruitment efforts that reached the
most families and will make adjustments to ongoing recruitment and marketing efforts. The goal of
SSAES is to develop a strong presence in the Las Vegas community, creating a waitlist of students
and families who are excited to enroll their child in the school. Once the school has opened, SSAES
will use targeted recruitment strategies such as parent/guardian information sessions, school
tours, print marketing, social media ads, and door-to-door outreach. The school will take advantage
of any community recruitment fairs and additional opportunities to connect with the targeted
students and families. These approaches are similar to planning year recruitment strategies,
however, once the school is in full operation, there will be more face-to-face opportunities to
connect in person with families on school campus. These strategies combined are intended to
create a healthy waitlist of potential new students and will allow SSAES to backfill vacancies that
may occur by grade level.
(3) Complete the following tables for the proposed school to open in 2022-23. Experienced
Operators applying for multiple schools must complete enrollment summary tables for each
school campus opening in fall 2022.

(a) Minimum Enrollment (Must Correspond to Break Even Budget Scenario
Assumptions)
Grade Level
K
1
2

22-23
60
60
60
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Number of Students
23-24
24-25
25-26
60
60
60
60
60
60
60
60
60

26-27
60
60
60

27-28
60
60
60
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3
4
5

60

60
60

60
60
60

60
60
60

60
60
60

(b) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions)
Grade Level
Number of Students
22-23
23-24
24-25
25-26
26-27
27-28
K
60
60
60
60
60
60
1
60
60
60
60
60
60
2
60
60
60
60
60
60
3
4
5

60

60
60

60
60
60

60
60
60

60
60
60

(a) Maximum Enrollment (Note: Enrolling more than 10 percent of the
planned enrollment described in subsection b will necessitate a charter
amendment)
Grade Level
K
1
2
3
4
5

22-23
60
60
60

Number of Students
23-24
24-25
25-26
60
60
60
60
60
60
60
60
60
60
60
60
60
60
60

26-27
60
60
60
60
60
60

27-28
60
60
60
60
60
60

(4) Describe the rationale for the number of students and grade levels served in year one
and the basis for the growth plan illustrated above. Start-up applicants proposing to open
with more than 400 students or more than 3 grade levels should identify and discuss the
specific elements of the school model detailed throughout the application that demonstrate
that the proposed school is designed to compensate for the known organizational and
academic challenges which accompany serving larger student bodies and multiple grade
levels in a start-up environment.
The Committee to Form expects to see a high demand for this new school. The proposed school will
incubate in three existing educational facility locations, Strong Start Academy at Alta, Strong Start
Academy at Lorenzi, and Strong Start Academy at Wardelle, with the intent of finding a permanent
school location in 89101, 89104, or 89106 during Year 1 of the school. Each location will begin in
Year 1 with three classes of students (K-2), a maximum of 20 students per classroom, 60 per
incubation site, for a total of 180 students. Each year, SSAES will add 60 students in incremental
stages, three new classrooms per year, one additional grade level per year, until we reach our
maximum capacity for K-5 students. By 2025, SSAES will have a total of 360 students enrolled. A
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slow-growth model allows SSAES to build and sustain a school culture committed to the unique
educational model and to ensure student success beginning in Year 1 and continuing through the
subsequent school years.
The target population’s main needs include reducing chronic absenteeism, improving low ELA and
Math achievement rates, and providing effective individualized instruction for disadvantaged
students (i.e. students who come from economically disadvantaged families, students with
individualized education plans, and English Learners). According to the most recent Nevada Report
Card, 23.15% of the students in the target population were chronically absent, or absent for more
than 10% of their enrolled school days, during the 2019-2020 academic year and only 37.76% of
students in the target population scored Proficient or better on state-standardized ELA tests,
compared to 48.3% of students in the Clark County School District and 48.5% of stud ents statewide.
Similarly, only 29.54% of students in the target population scored Proficient or better on state standardized Math tests, compared to 36.6% of students in the Clark County School District and
37.5% of students statewide. It is also crucial for the target population to receive individualized
instruction that responds to their unique needs. According to demographic data from the Nevada
Department of Education, 100% of students in the target population are eligible for and receive
Free or Reduced lunch, 14.19% of them have IEPs, and 28.74% of them are English Learners.
The known organizational and academic challenges that accompany opening multiple grade levels
in a start-up environment will be compensated by intense leadership and staff development and
organizational support from the governing Board. The leadership and staff training plans will help
ensure that instructional practices and policies are consistent across grade levels while allowing for
differentiated support models to be implemented to allow for individual student achievement. The
leader evaluation tool is systematically designed to help the Executive Director create instructional
performance goals that will lead to the enhancement of instructional leadership, creating a teach er
support system that is holistic and student-focused. The teacher coaching and support model
developed by TNTP ensures every teacher receives instructional coaching to promote instructional
consistency.
(5) As Attachment 13, please provide evidence of demand from prospective students and
families within the community you intend to serve.
Please see Attachment 13 for evidence of demand from prospective students and families within
the community.
INCUBATION YEAR DEVELOPMENT
Please see Attachment 14 for a detailed proposal for the planning year prior to the opening of the
school in fall 2022.
Proposed Executive Director, Lorna James-Cervantes, has begun collaborating with the Committee
to Form on developing core competencies for the leadership team and teaching staff along with
professional development in conjunction with the leader and teacher evaluation tools. The guiding
document for the school leader evaluation is the District of Columbia Public School’s IMPACT tool
and will help establish core leadership proficiencies for SSAES to ensure school success. The
guiding document for teacher evaluation was designed by TNTP and will help the leadership team
institute performance criteria and to appropriately support and evaluate instructional staff.
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The Executive Director will engage in training and development during the incubation year focusing
on core competencies of the leadership role, instructional leadership and teacher management, and
social-emotional development of students, and implementing restorative practices in school.
During the incubation year, the Executive Director will complete additional continuing education
units in conjunction with the academic, operational, and instructional goals of the school. The
Executive Director will also receive additional support and guidance from the SSAES Board of
Directors and will spend time together developing the leadership evaluation performance metrics
for the incubation year and Year 1 of the school. These professional development and leadership
processes are outlined on the Incubation Year Planning Table with associated benchmarks, helping
to support the operational and instructional goals established for the planning year.
Prior to the authorization of the charter school, the SSAES Board will secure funding through
philanthropic opportunities to provide a working contract to the proposed Executive Director for
SSAES, Lorna James-Cervantes, to work in a nearly full-time capacity and help with the
development of the school during the planning year (Year Zero). The Committee to Form and
subsequent Board of Directors will also work in a part-time capacity (at minimum) without
compensation to support Lorna James-Cervantes on recruitment of staff and students, identifying
curriculum and student supports, and creating a thorough professional development plan to guide
school climate and culture. Additional staff from the CLV will provide support and guidance on
collaborative work between the local municipality and the school without receiving any add itional
compensation from the school. Upon authorization of the charter, SSAES will recruit for the Office
Manager and School Counselor/School Social Worker leadership positions. These positions will
begin working in a full-time capacity in April 2022. Together, the leadership team will continue
building instructional design plans and organizational systems and policies to successfully hire the
remaining staff positions, continue recruiting families, and collaborating with the Board and
community partners to ensure comprehensive instructional, operational, and financial are
prepared. All remaining full time positions will be hired to start on July 1, 2022. The Board will
continue to seek additional start-up funding opportunities for operational and instructional support
for staff to ensure the school is successful during the planning phase.

SERVICES
(1) Provide a description of how the school leadership team will support operational
execution. Please provide narrative or evidence that illustrates the staffing model,
performance metrics, and the school’s plan for supporting all operational needs of the
school, including but not limited to those listed below. In this space and in the finances
section, demonstrate how you will fund the provision of these services.
The Executive Director and the Office Manager will be the leadership team staff responsible for the
operational execution of services at SSAES. Additionally, the Office Clerk will be a key support staff
to assist the leadership team on ensuring effective operations at the school. Individual roles and
responsibilities will be assigned after the charter application is awarded and prior to the school
opening, remaining in alignment with the school’s goals and performance measures. Detailed
outlines for each service area are provided below.
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(a) Transportation: Describe your plans for providing student transportation. If the
school will not provide transportation, please identify how the school will
ensure that this does serve as a barrier to enrollment or ongoing attendance.
The incubation sites and subsequent permanent home for SSAES will be located in the targeted zip
codes of 89101, 89104, 89106. These sites will serve the core neighborhoods and families living in
our targeted service areas, leading our initial opening of the charter school plan to not include
transportation for students due to an increased accessibility and availability of transportation
services in the priority areas. The SSAES transportation plan does not currently present a barrier to
solid transportation for the students and families but is prepared to reevaluate frequently. All three
incubation sites for SSAES are walkable and located near several public transit routes. SSAES is
continuing to actively survey families and community stakeholders to determine the need for
transportation services to ensure equity and access to the school. Should this key student service
become a barrier to student enrollment prior to opening or becomes an obstacle to student
attendance, punctuality, or student achievement, SSAES is prepared to provide appropriate
transportation solutions for students and families. Potential options for transportation solutions
include, but are not limited to, public transit vouchers, collaboration with other transportation
agencies to support our student population, and purchasing buses that will be owned and operated
by SSAES. The Board will work with local transportation providers, including Clark County School
District, to partner on finding equitable solutions for students to attend SSAES. Funding for
transportation services of students will be supported by an approval from the Board if the need
arises, and will include a reallocation of current spending, seeking philanthropic opportunities, or a
combination of both solutions.
(b) Food Service: Outline your plans for providing food service at the school,
including whether and how you will be your own school food authority or will
contract with another provider. If the school will not provide food service,
please identify how the school will ensure that this does serve as a barrier to
enrollment or ongoing attendance.
SSAES will contract with a third party food authority to provide breakfast, lunch, and out of school
snacks for students. Current partnerships for in-school food services include Clark County School
District Food Services Division for breakfast, lunch and any in-school food service needs. Clark
County School District is an experienced food providers and is in compliance with food service
requirements, federal Department of Agriculture nutrition guidelines, and will ensure SSAES fulfills
the same high standard of food service for students. It is the intent of SSAES to solicit an RFP to
award a contract for food services upon the charter school receiving authorization to vet local
options for efficacy and efficiency in operational and financial costs. According to current student
interest and zip code analysis, SSAES estimates that 90% of students attending t he school will be
eligible for Free and Reduced Lunch (FRL). SSAES’s Office Manager, with support from the Office
Clerk, will be responsible for the required federal recording and reporting of information for food
services used by the school. SSAES leadership staff will work with the third party agency to
properly communicate food service needs such as FRL forms and access to food assistance to
students and families through various communication channels and in the home languages
reflective of the student population.
(c) Facilities maintenance (including janitorial and landscape maintenance)
SSAES will have a multi-leveled plan for maintaining the health and safety of the facility. For all
internal cleaning, sanitizing, and janitorial services at the school, SSAES will contract with a third
party custodial service that will perform the regular daily cleaning of the facility. During the school
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day, SSAES staff will be responsible for taking care of the basic cleanliness tasks required to keep
the staff and students healthy and safe. For all external cleaning, maintenance and janitorial
services for the school, the city of Las Vegas will be the third party responsible for these duties. As
the facility is the property of the CLV, the lease agreement between SSAES and the CLV will
delineate the terms of agreement for the local municipality to take care of all external needs and
services for the school.
(d) School health and nursing services: Describe your plans for providing nursing
services, including, how student required immunizations will be monitored.
SSAES will provide health services to all students identified in need of such services. The Executive
Director will be responsible to ensure the health and safety of all students at the school. Th e Office
Manager will serve as the leadership staff responsible for overseeing the internal documentation
and reporting of all health services at SSAES, and will be required to obtain the necessary trainings
to understand the health requirements and needs of students and set up systems of support to meet
these needs. The Office Manager will be required to remain in compliance with FERPA, HIPPA, and
any other state or federal regulations with regard to document and information security and
confidentiality. The Office Manager, with support from the Office Clerk, will be responsible for
managing the required documentation needed to monitor student immunization records. In
addition to the Office Manager and Office Clerk, SSAES will have a First Aid and Safet y Assistant
(FASA) on site as support staff to implement the daily health and safety needs of students including,
but not limited to, first-aid, medication administration, and maintenance of student health records.
The FASA for the school must be Crisis Prevention Institute (CPI) trained. The Office Manager will
supervise the FASA’s performance to ensure confidentiality and compliance of heath regulations. In
accordance with NRS 392.420, a licensed school nurse will be contracted to train the FASA. Stat e
required examinations conducted by the FASA include 1.) Auditory and visual: Kindergarten and 3 rd
grade; 2.) Height and weight evaluations: 4 th grade. The school will be responsible for contacting
parents/guardians prior to any physical examination to describe the examination and provide the
parent/guardian the opportunity to decline any part or all of the exam for their child. The FASA
will be responsible for notifying the parent/guardian of results in any of the screenings. In
accordance with NRS 392.420(9), the FASA will also report these health findings to the State Health
Officer, in the format prescribed by the state’s Chief Medical Officer. SSAES is currently seeking a
partnership with UNLV School of Medicine to provide additional on-site support for students as
well as access to other needed health services outside of the school campus. SSAES will contract
with a licensed nurse and/or registered health care professional as needed and/or as required by
any student’s IEP or health needs.
(e) Purchasing processes
Purchasing agents and permissions will be appointed by the governing Board. The Board will
receive direct guidance from our back-office finance firm on industry best practices and standards
when outlining purchasing and cash flow management. The Executive Director must authorize all
purchases for the school and will work with the selected finance firm to establish and administer
the school’s purchasing guidelines. No purchase or obligation may be incurred by any employee of
the governing body until the expenditure has been authorized by the annual budget or by governing
body action or policy. In all cases requiring expenditures for SSAES, except payroll, a requisition
and purchase order system must be used. Unless authorized by the administrator, no purchase,
with the exception of a petty cash purchase, will be approved unless the purchase is covered by an
authorized purchase order. All bill payments will be approved providing that purchases were made
on approved orders by the Executive Director and/or the governing board. The administrator will
review bill and due payments for the purchase of supplies and services to determine they meet
budget requirements. The Executive Director is responsible for the accuracy of all bills and
vouchers.
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The Board will establish spending benchmarks and purchase limits for each administrator. For any
purchase above $500, the administrator must obtain a purchase order. Any purchase above $5,000
will require the administrator to obtain competitive bids from a minimum of three (3) vendors.
The Board will approve all contracts that are collective bargaining agreements or service contracts
that include the provisions of labor performed by school employees, such as custodial, food service,
and transportation services. Bids or proposals will be called for on all purchase, lease or sale of
personal property, public improvements, or services, other than agreements for personal service, in
accordance with applicable competitive procurement provisions of NRS statutes and adopted
public contracting rules. The Board will approve any contract or purchase over $10,000.
(f) Safety and security (include any plans for onsite security personnel)
SSAES will develop an Emergency Operations Plan, as required by state law. The Executive Director
will have primary responsibility over proper implementation of the Emergency Operations Plan
including training for all staff members (licensed and non-licensed) on emergency protocols,
monthly drills conducted to ensure compliance, and establishing a communication system plan with
local and state emergency officials. Emergency drills will include shelter-in-place, evacuation, and
lockdown protocols to ensure student and staff safety in the event of a catastrophic school event.
As the three incubation sites, and subsequent permanent facility for SSAES reside within the city of
Las Vegas limits, the CLV Marshals in partnership with Las Vegas Metropolitan Police Department,
will provide regular coverage of and support to the school. This coverage and support includes, but
is not limited to, a regular presence on school campuses, monitoring school and surrounding areas
for suspicious activity, and/or direct support for emergency management and safet y needs of
SSAES. In addition to creating an Emergency Operations Plan, SSAES will create a front -office
system where all non-school personnel must check in with front office administrative staff and
provide a valid identification to be permitted entry into the facility. Any visitors who have not
been screened by front office staff will be referred back to the front office to complete the ID
process or will be escorted off school property. The Board will continue to supervise school safety
and security measures and is prepared to allocate and/or fundraise for additional funding to
support the addition of security or safety personnel for on-site school support should it be deemed
necessary for SSAES.
(2) Technology: Outline the technology infrastructure and support mechanisms across your
school, staff, and teachers. Your outline should include but not be limited to reliable and secure
wide area networking, local area networking (e.g., wireless and cables), hardware (e.g., personal
computing devices, servers, telephony, storage, routers, switches), technology policies and
procedures, device management, and end user support.
SSAES will contract with a third party educational technology support company to provide
comprehensive informational technology support for the school. This service will include firewall
set-up/maintenance, server set-up/maintenance, computer installations, computer imaging,
configuration of a wireless system and staff support for individual and classroom technology
devices. The technology contract will ensure that student data will be protected, installing proper
mechanisms to limit access to student and staff data. Internet will be provided through a secure
and reliable Internet Service Provider at wireless access points throughout the school building.
Servers and devices to manage school connectivity will be installed on-site in a secured technology
room, created to store and control access to the schools’ technology. Upon receiving authorization
for the charter school, SSAES Board and Executive Director will develop the school’s technology
policy, including the effective training and implementation of the policy prior to the start of the
school year. Each staff member will be provided with a laptop computer for the purposes of
performing their work duties. In addition, at least one computer cart will be available for each
classroom, ensuring a 1:1 ratio of devices to students. Due to the recent need for enhanced 1:1
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student technology in the prior year, access to technology to bridge the digital divide remains a top
priority for SSAES Board and school leadership.
(3) Student Information Management: Timely communication of accurate student information is
critical for payments to schools, compliance, and performance monitoring. Please describe how
you will manage student information using the statewide Infinite Campus system, and how you will
build capacity around the use of the software. If most of the applicant group or the CMO/EMO is
new to operating in Nevada’s education environment, explain your plan to determine Nevada
specific reporting requirements. Detail the staff members who will enter data along with the project
manager who will commit to trainings and regularly monitor student information for accuracy.
The Office Manager will hire a full time Office Clerk to perform all registrar duties. SSAES will use
the statewide student record-keeping system Infinite Campus to store and maintain student data
and will work in conjunction with the Nevada Department of Education to en sure accurate data
collection and compliance for student monitoring. Student information management will be the
responsibility of the school’s leadership team with each member expected to be fully trained on the
inner workings of the data tool. Continuous monitoring of staff knowledge and usage of Infinite
Campus will be a critical part of the Board and/or leadership succession planning to ensure
consistent and accurate student information is being recorded. The leadership team will have
administrative authorities to oversee the usage of Infinite Campus and will be responsible for the
professional development training for all staff. Teachers will be expected to use the data tool for
recording daily attendance, student grades, academic data, and school discipline and supportive
service referrals. The leadership team will be responsible for monitoring the data entry to ensure
SSAES remains in compliance with timely and accurate collection of student data. The prop osed
Executive Director has more than 25 years of experience working with managing student data and
sensitive information, including extensive experience utilizing Infinite Campus and will be an
extremely valuable asset to support parents and staff with the tool and manage this essential
function of SSAES.
(4) Data Security: SPCSA charter schools record, generate and consume dat a that falls under strict
requirements for security, privacy, and retention (including FERPA and recent legislation related to
the protection of personally identifiable information (PII)). Describe the systems and procedures
you will implement in order to ensure you are compliant with these obligations.
The Board will delegate the authority of ensuring student records are maintained accurately and up
to date and safe with limited access to only appropriate school personnel. The Executive Director
will be the primary staff responsible for maintaining accurate and safe student records. All school
records will be accessible only through individual permission levels and passwords base d on school
role and functionality. All record storage will be maintained in accordance with state laws and in
accordance with NRS statutes. All personal records kept electronically will have limited and secure
access. All records saved in hard copy will be maintained within a fire-safe locked and secured
location at all times. SSAES will develop an operations manual during the incubation planning year
and assess the manual through our financial accounting and legal third party providers for efficacy
and in accordance with state law. Annual review of the operations plan combined with a yearly
audit will ensure data security policies and procedures remain up to date and in compliance.
The governing Board will be responsible for the records of students if the school is dissolved or if
the charter school is not renewed. As stated previously, student record storage is a top priority for
SSAES Board and it will consistently seek accounting and legal guidance on dealings of negligent
student data practices. If a licensed teacher who is a member of SSAES fails to comply with the
aforementioned policy, the charter authorizer of the Superintendent of Public Instruction may
determine if such a failure to comply constitutes grounds for suspension or revocation of the
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teachers’ license and whether appropriate action against the teacher is warranted pursuant to NRS
statutes. In accordance with the Family Educational Rights and Privacy Act (FERPA),
parents/guardians or eligible students have the right to inspect and review the student’s education
records maintained by the school. Parents/guardians or eligible students have the right to request
that a school correct records they believe to be inaccurate. SSAES will comply with these
regulations in addition to any other state laws regarding the storage and safety of student records
for our school.
(5) In addition to the narrative above, provide as Attachment 15, an operational execution plan,
which identifies the key organizational business processes necessary to support exemplary
academic, business and financial performance including those discussed in this narrative. This
operational execution plan may be in a format of your choosing, and may include Gannt charts,
process maps or flow charts, or other appropriate illustrative devices in addition to a coherent and
well-developed narrative.
Please see Attachment 15.
FACILITIES
(1) Describe the facility needs of the proposed school for each year of the charter period
including any unique features necessary to implement the school design and academic
program including:
(a) The desired location of the school facility;
(b) The number of general education classrooms required each year;
(c) Any additional classroom space required for special education or ELL
services, labs, specialty classes and intervention or enrichment programs;
(d) Space requirements for administrative functions, food services and
physical education
As a state public charter school authorized by SPCSA, SSAES will be open for enrollment to all
residents in the state of Nevada. However, the school’s targeted student population will focus on
serving families living within the City of Las Vegas limits, specifically those living in or near 89101,
89104, and 89106 zip codes. SSAES has secured three incubation sites for Year 1 of t he school with
the intent of finding a permanent location prior to the start of Year 1 in August 2022. SSAES will
begin programming in Year 1 with three classrooms at each of the incubation sites, Strong Start
Academy at Alta (89101), Strong Start Academy at Lorenzi (89106), and Strong Start Academy at
Wardelle (89104), (for a total of 9 classrooms) and will occupy shared administrative, outdoor, and
food services space in collaboration with the current program operators at each site. Each SSAES
classroom will be approximately 750SF and will have an attached student restroom. SSAES will
require necessary classroom space to accommodate Special Education services and for the
anticipated number of ELL students. The administrative, staff development, family engagement,
and food services space will be allocated in accordance with the SPCSA guidance documents for a
total indoor space usage in Year 1 of 15,990 square feet. Below is the itemization of space
requirements and services for a year by year needs projection of SSAES:
Year 1 – 15,990SF: 9 classrooms averaging 750SF, 1,000SF multipurpose room, 600SF special
education/ELL space, 1,290SF office and storage, 800SF bathrooms, 650 food services space, and
650SF entry space
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Year 2 – 17,490SF: 12 classrooms averaging 750SF, 1,000SF multipurpose room, 600SF special
education/ELL space, 1,290SF office and storage, 800SF bathrooms, 650 food services space, and
650SF entry space
Year 3 – 18,990SF:15 classrooms averaging 750SF, 1,000SF multipurpose room, 600SF special
education/ELL space, 1,290SF office and storage, 800SF bathrooms, 650SF food services space, and
650SF entry space
Year 4 – 20,490SF: 18 classrooms averaging 750SF, 1,000SF multipurpose room, 600SF special
education/ELL space, 1,290SF office and storage, 800SF bathrooms, 650SF food services space, and
650SF entry space
All three incubation sites must also have appropriate outdoor play space allocated to the school.
These outdoor spaces will be an estimated 7,500 square feet and have the ability to be retrofitted
with proper materials to ensure all safety precautions are met. Each of the three incubation sites
have proper space available for staff and parent/guardian parking and safe drop off areas with
designated entrance and exits. All three incubation sites for Year 1 meet all Americans with
Disabilities Act (ADA) requirements and meet the current building and safety, maintenance and
compliance requirements for state and local laws.
(2) If a facility is not yet identified, please describe the organization’s approach to finding a
suitable facility, including progress to date, partners, and any evidence that supports the
credibility of the plan. Please include the organization’s plans to finance the facility,
including:
(a) Total project cost
(b) Financing and financing assumptions
(c) Total facility costs that the financial model can handle – debt service +
lease + maintenance + utilities + etc.
Not applicable, as SSAES has already entered into a Proof of Commitment. Please see Question 3
below.
(3) If you currently hold a facility or have an MOU or other proof of intent to provide a facility,
please provide the proof of commitment as Attachment 16. Briefly describe the facility, including
location, size, and amenities. You may provide, included with Attachment 16, up to 10 pages of
supporting documents providing details about the facility. Charter school facilities must comply
with health and safety requirements. In addition, charter school applicants must be prepared to
follow applicable county and municipal review procedures which vary significantly between
jurisdictions. If the applicant does not yet have a facility identified, please upload an attestation
explaining that these materials will be furnished as part of a charter contract am endment.
SSAES currently holds proof of facility commitment for the three incubation sites, owned by CLV
(CLV letter of intent and real estate documents provided as attachment 16), that will open in Year 1
and that reside within the target zip codes and meet all criteria for program space outlined by
SPCSA. The total space allocation for all indoor and outdoor spaces totals 15,990SF. The Board of
SSAES is currently seeking a permanent space for the school to operate long term. SSAES will
submit any such documentation for review and approval prior to the acquisition of any facility in
compliance with NAC 386.3265. Please see Attachment 16.
(4) Describe the organization’s capacity and experience in facilities acquisition and
management, including managing build-out and/or renovations, as applicable.
In the first year of operation, SSAES will build the internal capacity for facility acquisition and
management. However, the Board will continue working in close collaboration with the local
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municipality, the city of Las Vegas, where SSAES will be located, on all facility policies, procedures,
and requirements. The CLV, as the leasing agent, has over a century of evolving experience in
building and land acquisition and proprietary agreements on behalf of publicly fund ed land and
buildings. The CLV also has extensive resources and expertise in the scope of capital improvements
and facility development, architecture design, project management including, but not limited to, a
facility build-out, renovation, or complete new build. The CLV is prepared to continue to support
SSAES Board in any current or future development of the school, including acquiring and managing
a facility and/or facilitating any renovations as deemed necessary by state law and local
regulations.
(5) Explain the organization’s plan to maintain the independent facility.
SSAES will contract with a third party custodial company to perform nightly basic-use cleaning
procedures for regular maintenance of the facility. The contract for the custodial company will also
include additional sanitizing and disinfecting procedures and protocols in the event a more detailed
cleaning is needed. With ever-changing protocols for schools in the wake of COVID-19, SSAES will
continue to adhere to all local and national recommendations for keeping staff and students sa fe
and healthy and will continue to monitor cleaning and sanitizing policies and procedures for
revisions and enhancements. All external maintenance of the facility will be performed by the CLV
in accordance with the current existing lease agreements between the CLV and operator of the
three proposed incubation sites.
(6) Communication with local jurisdictions and municipalities is important when opening
up a new charter school. In some cases, municipalities may have additional processes that
are required, or may request information from proposed charter schools. Please explain, in
detail, the applicant team’s interactions with the local jurisdiction to date. Specifically, the
applicant should clarify if a proposed school is approved for final land use from the local
government entity, as well as describe any other pertinent topics related to the facility (ex.
queueing for drop-off and pick-up, providing sufficient recreation space). If the applicant
has approval from the local jurisdiction for the proposed location, please provide that as
part of Attachment 16 to the final application.
The Committee to Form has been working in close collaboration with the local municipality, the
CLV, where SSAES will be located, since the inception of the charter school plan. CLV Mayor
Carolyn G. Goodman has been a huge advocate and supporter of increasing access to high-quality
educational opportunities for our most underserved students for decades, and has been
instrumental in creating structural and departmental changes within the internal government
workforce to add capacity and funding to support expanding educational services to the citizens
residing within the city’s urban core. The three proposed incubation sites for SSAES ar e located in
three different CLV districts, referred to by the CLV as “wards”, represented by Las Vegas
Councilman Brian Knudsen, Las Vegas Councilwoman Olivia Diaz, and Las Vegas Councilman Cedric
Crear. All three council members selected valued members to represent each individual Ward in
accordance with the unique skill set and educational experience required by NRS statute to serve
on SSAES’ Committee to Form. The Councilmembers and Mayor of the city of Las Vegas will remain
committed to the oversight of the student outcomes at SSAES. SSAES’s bylaws and proposed initial
Committee to Form/Board of Directors were presented and approved by a majority Council vote on
June 16, 2021.
In addition of the support received by the CLV Mayor and City Council members, the CLV has
provided guidance, feedback, and support on requirements for facility procurement and
management such as land use and property agreements, legal agreements an d board governance,
building and safety requirements, and real estate documentation. All current proposed incubation
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sites for SSAES are approved for land use and are zoned for an educational facility to be occupied in
each separate location. This method of procuring sites for high quality education facilities in
accordance with zoning laws and regulations is an established practice by the city and their staff
and representatives have lent their expertise and counsel to the SSAES’s Committee to Form to
ensure full compliance with all current local planning, zoning, and building codes. Upon
authorization, SSAES will continue to collaborate and coordinate all facility and operational policies,
processes, and procedures with the city of Las Vegas’ elected officials, staff, and community
stakeholders.

ONGOING OPERATIONS
(1) SPCSA schools coordinate emergency management with local authorities. Explain your
process to create and maintain the school’s Emergency Management Plan required by the
State of Nevada. Include the types of security personnel, technology, equipment, and policies
that the school will employ. Who will be primarily responsible for this plan?
With recent and increasing events related to safety in schools, creating an Emergency Management
Plan is critical for the safety and security of students and staff at SSAES. The Executive Director,
with support from the Board, will begin developing the Emergency Management Plan for the school
in accordance with the State of Nevada regulations and requirements. The Emergency Management
will be created in collaboration and compliance with local emergency management authorities and
aligned with state statutes. The plan will require several components to be successfully
implemented and in compliance with requirements as articulated by NRS392.600-656. The
development of the comprehensive plan will include the support of our current partnership with
the local municipality, city of Las Vegas, as a lead state agency for emergency management
operations and crisis management.
Safety and security is the responsibility of every member of the SSAES community, but the school
Executive Director and school administrators will have primary responsibility over proper
implementation of the Emergency Management Plan. The Office Manager will serve as the project
manager of the plan and will be the lead staff to train all students and staff on the school’s safety
protocols. Staff and students will receive regularly scheduled trainings and drills regarding a
variety of emergency/crisis situations, including, but not limited to, chemical spills, active shooter
drills, and fire drills. The Office Manager will also maintain records of staff participation in training,
practice and drills to document and plan for individualized support needed for particular staff
members to ensure a safe school environment. All staff and students will be taught drill procedures
for an evacuation in the event of a fire emergency, lockdown and shelter-in-place, active shooter,
and automated external defibrillator (AED) emergency procedures. Training for staff on safety
procedures will take place over the summer and throughout the school year. Training for students
on drill procedures will take place regularly during the school, in accordance with state and local
regulations.
As the operational lead for the school, the Office Manager will also monitor the safety and security
of the school’s equipment and technology resources as it related to the Emergency Management
Plan and the specific role that technology can play in ensuring an up-to-date and progressive plan
for the school. The plan will include specific policies and procedures to follow with regards to
student and data confidentiality. The current staffing plan for SSAES does not include any security
personnel or additional staff dedicated to safety, however, the Emergency Management Plan will
outline policies on plan review annually. If the need for additional security personnel is deemed
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necessary, the Board is prepared to allocate additional funding and resources to ensure the safety
and security of the school, students, and staff.
(2) Provide, as Attachment 17, a list of the types of insurance coverage the school will
secure, including a description of the levels of coverage. Types of insurance should include
workers’ compensation, liability insurance for staff and students, indemnity, directors and
officers, automobile, and any others required by Nevada law or regulation.
Please see Attachment 17 for a complete list of types of insurance coverage for SSAES.
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(5)

Financial Plan

(1) Describe the systems and processes by which the school will manage accounting,
purchasing, payroll, and audits. Specify any administrative services expected to be
contracted for the school and describe the selection process and criteria for the selection of
contractors.
The CLV Strong Start Academy Elementary Schools will contract with a comprehensive Finance
firm vendor that specializes in the financial activities and charter schools. Financial activities
include, but not limited to, accounting, purchasing, financial reporting, compliance and annual
audits. The finance firm will also manage inventory tracking, chart of accounts and create the
school’s financial policies and procedures. Payroll services will also be managed by the
comprehensive Finance firm. The selection of the Finance firm will follow a strict review process
set by governing board. The governing board will seek at least three quotes from different
providers to ensure that their services align with the school operations and market conditions.
Providers will be evaluated on qualification and record of accomplishment of past work. Approval
criteria will also include the following mandatory requirements: 1.Must be a licensed accounting
firm to practice in Nevada. 2. Provide a description of the firm’s accounting, purchasing, financial
and audit processes. 3. Provide satisfactory client references/reviews for previously completed
contracted work. The selection process will consist of five major sections- Development,
Publication/Advertisement, Evaluation, Negotiation, Award/Contract Execution. The governing
board will be overseeing every phase of the process to ensure that the selected provider has
experience in performing similar contracts and work and has the ability to provide qualified and
experienced personnel. The financial workbook reflects estimated costs provided by local pr ovider
that has years of experience in providing financial services for local charter schools.
(2) As Attachment 18, present a budget narrative including a detailed description of
assumptions and revenue estimates, including but not limited to the basis for revenue
projections, staffing levels, and costs. The narrative should specifically address the degree to
which the school budget will rely on variable income (e.g., grants, donations, fundraising,
etc.). Include the following:
(a) Per-Pupil Revenue: Use the figures provided in developing your budget assumptions.
(b) Anticipated Funding Sources: Indicate the amount and sources of funds, property or other
resources expected to be available through banks, lending institutions, corporations,
foundations, grants, etc. Note which are secured and which are anticipated and include
evidence of commitment for any funds on which the school’s core operation depends. If
corporate, foundation, or other entity or individual fundraising estimates are included at
$5,000 or more in any year, be sure to include a copy of any conditional or other
commitment letter(s) to support the amount assumed in the budget. Designate in the
narrative how much of the anticipated funds may be restricted, such as for a sports field or
art equipment.
(c) Anticipated Expenditures: Detail the personnel and operating costs assumptions that
support the financial plan, including references to quotes received and the source of any
data provided by existing charter school operators in Nevada or other states an d required
contributions to the Public Employee Retirement System (PERS).
(d) Discuss in detail the school’s contingency plan to meet financial needs if anticipated
revenues are not received or are lower than estimated, including both the scenarios
identified in subsections e and f.
(e) Year 1 cash flow contingency in the event that state and local revenue projections are not
met in advance of opening.
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(f) Year 1 cash flow contingency in the event that outside philanthropic revenue projections
are not met in advance of opening.
(g) Applicants that choose to project revenue from Title IA and IDEA funding streams should
include information in their budget narrative regarding:
(h) How the projected number of students in each applicable subgroup was determined
(i) How the school will ensure federal grant funds are used in alignment with federal
requirements (ex. Allowable and reasonable expenses, supplement vs. supplant)
(j) How the school will adapt if the student population is different than the projection and/or if
the per-pupil allocation is different than anticipated
Please See Attachment 18.
(3) Submit the completed Financial Plan Workbook for the proposed school as Attachment
19.
Please see Attachment 19.
(4) Describe the annual audit of the financial and administrative operations of the school.
Discuss the planned financial controls and their implementation plans. Include evidence
that the school will adhere to the accounting, auditing, and reporting procedures and
requirements that apply to public schools operating in Nevada.

In developing your budget, please ensure that the school does not operate at a loss during any year —
this is prohibited by Nevada law.

SSAES Board of Directors will contract annually with a qualified certified public accounting firm to
conduct the audit of the charter school’s financial and administrative operations. This contract will
follow a thorough and detailed review process by the governing board to select a firm with a
historical record of working with Nevada charter schools to ensure familiarity with sta te standards
and regulation. All audit documentation and activity shall comply with the independence standards
contained in the Government Auditing Standards and the United States Government Accountability
Office Government Auditing Standards Answers to Independence Questions. The annual audit
contract will include the objective and scope of the audit, auditing standards to comply with, SSAES
responsibilities during the auditing process (provision of financial reports, statements, etc.)
auditor’s responsibilities, fees, delivery dates, and detailed process for documentation filing and
retention to ensure public transparency. The contract shall be finalized, agreed upon and signed by
all parties prior to the start of the audit process.
The accounting, auditing and reporting procedures for the school will be contracted out to an
accounting firm with historical record and success of working with Nevada charter schools. This
firm, along with SSAES board of directors and leadership will work together to foll ow and comply
with procedures and requirements that apply to public schools operating in Nevada. This will be
achieved through timely review of legislation, Nevada Revised Statues and any training and
documentation provided by the State Public Charter School Authority.
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Section 6: Addendum
This section is not applicable for SSAES. The school will not be contracting with a CMO or EMO.
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TOGETHER, WE ARE
DEFENDERS OF POTENTIAL
2880B Meade Avenue
Suite 250
Las Vegas, NV 89102
July 12, 2021
Nevada State Public School Charter Authority
1749 N. Stewart Street Suite 40
Carson City, NV. 89706
Dear Nevada State Authority Members,
On behalf of Big Brothers Big Sisters of Southern Nevada, we are pleased to write this letter in support
of the charter application for Strong Start Academy Elementary Schools (SSAES).
At Big Brothers Big Sisters, we know that every child is born with great potential and a great mentor can
help defend that potential. We are very interested about delivering our Site Based program at the
SSAES locations in partnership with teachers and school administrators.
SSAES believes that every child has the ability to excel given the right supports, and all students deserve
equal access to opportunity and high quality education, regardless of demographics. SSAES’s goal is to
serve students in Las Vegas with an interdisciplinary, project-based and research driven curriculum.
• Learning that prepares students for lifetime success, leadership, and lasting impact in their
community
• Creating a community of learners and leaders through encouragement of intercultural
sensitivity to foster an appreciation for diverse peoples, languages, and cultures
• Developing cognitive and cultural pathways for young students through bilingualism
• Instilling a culture of respect for ourselves, each other, and the community
• Developing students’ knowledge, skills, and values to contribute to positive change in the
community
•
Big Brothers Big Sisters of Southern Nevada is proud to endorse SSAES, and encourage the Nevada State
Public School Charter Authority to approve their application. We support the approval of SSAES to serve
students and would be pleased to see a school of choice in the community.
Molly Latham
Chief Executive Officer
Big Brothers Big Sisters of Southern Nevada
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SCHOOL OF NURSING
July 8, 2021
Nevada State Public School Charter Authority
1749 N. Stewart Street, Suite 40
Carson City, NV 89706
Dear Nevada State Authority Members,
On behalf of the University of Nevada Las Vegas School of Nursing (UNLV SON), we are pleased to write
this letter in support of the charter application for the Strong Start Academy Elementary Schools
(SSAES). The UNLV SON’s mission is to educate nurses to meet the healthcare needs of Nevada citizens.
To meet the health needs of the state, it is important that our student body reflect the demographics of
the state and that all students receive a culturally sensitive and inclusive education. Over 85% of our
student body are Las Vegas residents and over 90% are employed locally after graduation. Nursing is a
rigorous and challenging program of study. Our students are some of the strongest students enrolled at
the UNLV. We are pleased to support an opportunity to increase the educational preparation of our
future students.
SSAES aligns with our professional values. The mission of the UNLV SON is to educate nurses at the
undergraduate and graduate levels to meet the health care needs in Nevada and beyond. The SON
promotes, improves, and sustains human health through evidence-based education and advances in
research and practice. A crucial part of this mission is our commitment to inspiring learning through
excellence in teaching, advancing the scholarship of teaching and learning, and the continuous quality
improvement of our programs. We demonstrate this commitment by seeking doctoral prepared faculty
and encouraging the continued education of our master’s prepared faculty. We also demonstrate our
commitment to excellence through faculty and administrative collaboration to provide a structure that
maximizes opportunities for success. This aligns with SSAES’s goal to give equal access to quality
education and to serve students in Las Vegas with an interdisciplinary, project-based and research
driven curriculum. Our motto “Nurse Leaders Start Here” aligns with SSAES’s emphasis on creating a
community of learners and leaders through encouragement of intercultural sensitivity to foster an
appreciation for diverse peoples, languages, and cultures.
The UNLV School of Nursing is proud to endorse SSAES, and encourage the Nevada State Public School
Charter Authority to approve their application. We would love to have our students involved in the
provision of health needs to the students in this new school. We support the approval of SSAES to serve
students and would be pleased to see a school of choice in the community.
Sincerely,

Angela Amar, PhD, RN, FAAN
Dean and Professor

129

30 June 2021
Nevada State Public School Charter Authority
1749 N. Stewart Street Suite 40
Carson City, NV. 89706
Dear Nevada State Authority Members,
On behalf of Trauma Recovery Yoga, TRY, we are pleased to write this letter in support of the charter
application for Strong Start Academy Elementary Schools (SSAES).
This science based somatic method is one of a kind in many ways. Researched and proven techniques
inspire safety and connection, not just to self but also to community. Our method can be easily adapted
to be accessible to all levels and at all ages. The TRY method incorporates self-regulation instruction,
breath work, gaze point, visualizations, and positive affirmations.
•
•
•
•
•

Self-regulation works to get one connected back to the present moment through the senses
Breath work allows us to transition from the “fight or flight” sympathetic nervous system to
“rest and digest” parasympathetic nervous system
Gaze points allows us to direct focus to being mindful and present
Visualization allows us to create goal pictures or mental rehearsal to increase confidence
Positive affirmations reinforce positive thinking and self-empowerment

TRY is proud to endorse SSAES and encourage the Nevada State Public School Charter Authority to
approve their application. We support the approval of SSAES to serve students and would be pleased to
see a school of choice in the community.

Joyce Bosen
Trauma Recovery Yoga, founder and creator
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July 11, 2021
Nevada State Public School Charter Authority
1749 N. Stewart Street Suite 40
Carson City, NV. 89706
Dear Nevada State Authority Members,
On behalf of Targeted Creative Solutions, we are pleased to write this letter in support of the charter application
for Strong Start Academy Elementary Schools (SSAES).
Targeted Creative Solutions has worked in partnership with the City of Las Vegas since 2014 in a variety of
capacities, including planning and implementation of programming related to ReInvent Schools Las Vegas and the
City of Las Vegas My Brother’s Keeper Initiative, as well as ongoing evaluation and feedback provided to the
effectiveness and efficacy of education initiatives implemented by the City. In all of our interactions, we have been
impressed by the City’s commitment to the educational outcomes of diverse student populations and their
ongoing programming supporting the academic, behavioral, social-emotional, and wellness outcomes of all
individuals within the City limits. We believe that the SSAES is a natural progression of the work that the City has
done to support these outcomes and are happy to provide our full support. As a partner with SSAES, we will
continue to provide guidance to both the City and SSAES related to professional development and curricular
support for student outcomes, evaluation services related to the effectiveness of instructional programming, and
ongoing feedback regarding revisions to programming to best meet the needs of the students they serve. We are
confident in the City’s ability to effectively manage all programming related to SSAES and are excited to work and
collaborate with City leaders on this initiative.
SSAES believes that every child has the ability to excel given the right supports, and all students deserve equal
access to opportunity and high-quality education, regardless of demographics. SSAES’s goal is to serve students in
Las Vegas with an interdisciplinary, project-based and research driven curriculum.
•
•
•
•
•

Learning that prepares students for lifetime success, leadership, and lasting impact in their community
Creating a community of learners and leaders through encouragement of intercultural sensitivity to foster
an appreciation for diverse peoples, languages, and cultures
Developing cognitive and cultural pathways for young students through bilingualism
Instilling a culture of respect for ourselves, each other, and the community
Developing students’ knowledge, skills, and values to contribute to positive change in the community

Targeted Creative Solutions is proud to endorse SSAES, and encourage the Nevada State Public School Charter
Authority to approve their application. We support the approval of SSAES to serve students and would be pleased
to see a school of choice in the community.

Sincerely,

Dr. Tara C. Raines
Co-Owners, Targeted Creative Solutions

Dr. Joseph John Morgan
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July 5, 2021
Dear Nevada State Public Charter School Authority,
I am writing this letter in support of the efforts by the City of Las Vegas to launch high quality public
charter schools in underserved communities throughout Las Vegas. TNTP has partnered with the City of
Las Vegas over the last several years to host multiple summer learning academies with the aim to support
students’ academic growth and we are excited to see the city working to provide more students with
rigorous academic experiences.
TNTP believes our nation’s public schools can offer all children an excellent education. A national
nonprofit founded by teachers, we help school systems address educational inequities. We work at every
level of the public education system to attract and train talented teachers and school leaders, ensure
rigorous and engaging classrooms, and create environments that prioritize great teaching and accelerate
student learning. Since 1997, we’ve partnered with more than 200 public school districts, charter school
networks, and state departments of education. We have recruited or trained more than 50,000 teachers
and inspired policy change through acclaimed studies such as The Mirage (2015), The Irreplaceables
(2012), and The Widget Effect (2009). Our latest report, The Opportunity Myth (2018), followed nearly
4,000 students in five diverse school systems to learn more about their experiences in school. Today, TNTP
is active in more than 50 cities.
There are several opportunities for TNTP to partner with these new schools, including:
1. Developing a pipeline of effective, diverse educators. Since 2015, TNTP has led the Nevada
Teacher Corps, an outcomes-based alternative route to licensure program that recruits, trains, and
supports approximately 50 aspiring elementary school teachers each year to teach in underserved
communities. In addition to our teacher pipeline programs, TNTP has extensive experience
supporting schools and systems with other talent practices, including recruitment, selection,
retention, and career pathways.
2. Supporting rigorous academics. Across the country and across Nevada, TNTP works with our
partners to develop cohesive academic strategies, develop teachers and leaders around
standards-aligned instructional practices, and ensure that students have access to engaging,
grade-level instruction and materials.
We look forward to continuing our collaboration with the City of Las Vegas to provide excellent
educational opportunities for students and families!
Sincerely,
Tim Hughes

Vice President, West

134

135

Attachment 2:
Draft MOU between the charter school and the college or university
(Not Applicable)
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Attachment 3: Annual Academic Schedule
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Attachment 4: Board Member Template
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EXPERIENCED APPLICANT BOARD MEMBER ROSTER

OCCUPATION

LARGEST
BUDGET
MANAGED/
OVERSEEN
($ or N/A)

Capital Campaign

Governance

Finance

Board Development

Real Estate

X

Development

X

Board Experience

Community/Volunteer

Medical

Education

Nicole Thompson

Professor,
Departmetn of Early
Childhood,
Multiingual, & Special
Education University
of Nevada Las Vegas $2.5M
Licensed Teacher
Clark County School
District
$8.2M

X

PR/HR/Communications

Dr. Alain Bengochea

Executive Director,
Kenny Guinn Center
for Policy Priorities $700K
Professor, Law,
University of Nevada
Las Vegas
$1M

X

Technology

Dr. Sylvia Lazos

N/A

Legal

Dr. Nancy Brune

Retired Licensed
Teacher

Construction/Real Estate

Linda Verbon

Fundraising/Development

Accounting/Finance

CURRENT BOARD
MEMBERS
Name & Title on Board (if
applicable)

COMMITTEE ASSIGNMENT
(change/expand as necessary)

AREA OF EXPERTISE

Board of Directors
Committees and
Assignments will take place
after Board authorization

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Start-Up Charter School Board Member Information
To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.
Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.
As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.
Background
1. Name of charter school on whose
Board of Directors you intend to serve
2. Full name
Home Address
Business Name and Address
Phone Number
E-mail address
3. Brief educational and employment history and discussion of qualifications to serve on the
board of this charter school.
4.
Resume and professional bio are attached.
5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent
not otherwise indicated in your response to Item 3, above).
Does not apply to me.
Yes
6. Why do you wish to serve on the board of the proposed charter school?
7. What is your understanding of the appropriate role of a public charter school board member?
8. Describe any previous experience you have that is relevant to serving on the charter school’s
board (e.g., other board service). If you have not had previous experience of this nature,
explain why you have the capability to be an effective board member.
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9. Describe the specific knowledge and experience that you would bring to the board.

School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs?
2. What is your understanding of the school’s proposed educational program?
3. What do you believe to be the characteristics of a successful school?
4. How will you know that the school is succeeding (or not) in its mission?
Governance
1. Describe the role that the board will play in the school’s operation.
2.

How will you know if the school is successful at the end of the first year of operation?

3.

How will you know at the end of three years of the school is successful?

4.

What specific steps do you think the charter school board will need to take to ensure that the
school is successful?

5.

How would you handle a situation in which you believe one or more members of the school’s
board were acting unethically or not in the best interests of the school?

Disclosures
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
I / we do not know any such trustees.
Yes
2. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.
I / we do not know any such employees.
Yes
3. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows anyone who is doing, or plans to do, business with the charter school
(whether as an individual or as a director, officer, employee or agent of an entity). If so,
indicate and describe the precise nature of your relationship and the nature of the business
that such person or entity is transacting or will be transacting with the school.
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I / we do not know any such persons.

Yes

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the school. If so, indicate
the precise nature of the business that is being or will be conducted.
I / we do not anticipate conducting any such business.

Yes

5. If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the
third degree of consanguinity or affinity knows any employees, officers, owners, directors or
agents of that provider. If the answer is in the affirmative, please describe any such
relationship.
Not applicable because the school does not intend to contact with an education service
provider or school management organization.
I / we do not know any such persons.
Yes
6. If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed
description.
N/A.
I / we have no such interest.
Yes
7. If the school plans to contract with an education management organization or education
service provider, indicate if you, your spouse or any relative within the third degree of
consanguinity or affinity anticipate conducting, or are conducting, any business with the
provider. If so, indicate the precise nature of the business that is being or will be conducted.
N/A.
I / we or my family do not anticipate conducting any such business.
Yes

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate.
Does not apply to me, my spouse or family.
Yes
10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.
None.
Yes
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Certification
I, ________________________________________, certify to the best of my knowledge and ability that the
information I am providing to the State Public Charter School Authority as a prospective board
member for ________________________ Charter School is true and correct in every respect.
___________________________________________________________
Signature

______________________
Date
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Statement of Assurances
Revised June, 2015

1. The charter school herein named, ______________________________________,
(name of charter school)
shall be organized and administered in accordance and compliance with all applicable provisions of
Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all applicable federal statutes
and regulations.
2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.
3. The charter school shall report any and all substantive changes in personnel, facilities, schedules, and
other pertinent components of the operation of the charter school to the sponsor in a timely manner.
4. The charter school shall keep such records and provide such information in the time and manner
prescribed in NRS and NAC that the sponsor, the school district in which the charter school is located,
the Nevada Department of Education, the State Board of Education, and the State Public Charter School
Authority require, as needed for the purpose of fiscal audit, and program evaluation and reporting,
including, but not limited to, the following. The charter school shall:











Account for the total number of students, per NRS 387.123 and NRS 387.1233;
Submit accountability and progress reports throughout the academic year;
Conduct and report on required examinations of students;
Submit required reports on class size averages and types of teacher assignments, including
students in programs of special education;
Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;
Submit required accounts of funds from federal sources, per federal reporting and audit
requirements;
Submit reports regarding student truancy, transiency, attendance and dropout rates;
Submit reports of weapons and violence incidence;
Describe suspensions and expulsions; and
Comply with state, district, and federal statutes and regulations regarding instruction of disabled
students including the development and implementation of Individual Education Plans (IEPs) for
disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority, Nevada
Department of Education, the Nevada Department of Taxation, the Legislative Counsel Bureau, and the
local school district to visit the school and inspect the premises and operating procedures of the school
during business hours.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 281,
Public Officers and Employees, General Provisions.

Notarized Statement
I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth in the
forgoing application is true and complete to the best of my knowledge, and that failure to disclose
pertinent information or the concealment of information or making false statements in the detailed
application for operation of a charter school shall constitute valid grounds for refusal or revocation of
permission to operate said school. The undersigned also affirms that the charter school herein named is
obligated to enter into an agreement concerning the methods and procedures for the sponsor to
monitor the progress of the charter school herein named. The undersigned affirms that the State Public
Charter School Authority, Nevada Department of Education and the sponsor are entitled to access to
financial and other records relating to the operation of the charter school.

______________________________

________________________________

Signature of Certifying Charter School Official

______________________________

Name Printed

________________________________

Title

Date

Subscribed and sworn to before me

This __________day of ________________
date

month

year

(Notary Public Seal)
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Alain Bengochea, Ph.D.

Dr. Alain Bengochea is an Assistant Professor of English language learning in the Department of
Early Childhood, Multilingual, and Special Education at the University of Nevada, Las Vegas.
He was a former Spanish-English bilingual classroom teacher in Bronx, NY, and a postdoctoral
researcher of early childhood bilingualism and biliteracy at The Ohio State University. He has
been involved in local and state-level projects that investigate how perspectives and ideologies as
well as school language and literacy practices influence the learning events for emergent
bilinguals (i.e., EBs; commonly referred to as ELLs). More specifically, his research has
explored the languaging/learning opportunities of emergent bilinguals by examining EBs’
language use in naturally occurring interactions and the interplay of ecological systems including
families, instructional contexts, and resources in EBs’ learning. His studies have thoroughly
accounted for EBs’ use and the affordances of multiple modalities throughout their learning
across learning activities in early childhood (e.g., shared readings, sociodramatic play, show-andtell) and content areas (e.g., social studies, mathematics) in middle childhood. He is also coinvestigator on federally funded projects: 1) Project E3: Enhancing Engaging, and Empowering
Teachers for the next generation of ELs that aims to measure the effectiveness of a professional
development model on shifting Nevada teachers perspectives and practices to be responsive to
EBs and 2) “Reinvent Schools Las Vegas – Community Schools Initiative,” which aims to
strengthen communication channels across stakeholders while providing multitiered levels of
support for students in three Title I schools.
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ALAIN BENGOCHEA, Ph.D.

EDUCATION
2009 - 2014

Ph.D. in Language and Literacy Learning in Multilingual Settings
University of Miami, School of Education and Human Development
 Dissertation: The effects of vocabulary instruction on bilingual
students’ lexico-semantic acquisition in English-medium contexts:
A systematic analysis

2006 - 2008

M.S. Ed. in Bilingual Childhood Education, Fordham University

2000 - 2004

A.B. in French and Political Science, University of Florida

PROFESSIONAL EXPERIENCE
2016 – Present

Assistant Professor, University of Nevada, Las Vegas, NV
College of Education, Department of Early, Multilingual, and Special
Education

2014 – 2016

Institute of Education Sciences Postdoctoral Research Fellow, The Ohio
State University, Columbus, OH
College of Education and Human Ecology, Center for Early Childhood
Research and Education Policy

2006 – 2009

Bilingual Classroom Teacher, Arthur Schomburg School (P.S. 163),
Bronx, NY
RESEARCH FUNDING

2021-2024

Academy for Leadership and Licensure Innovations for Nevada (ALL-IN).
(Joseph Morgan, PI; Wendy Rodgers, Co-PI; Iesha Jackson, Co-PI; Alain
Bengochea, Co-I). Supporting Effective Educator Development (SEED, CFDA
84.423A) grant competition funded by Effective Educator Development (EED)
Division in the Office of Elementary and Secondary Education. (Unfunded).

2019-2024

ReInvent Schools Las Vegas—Community Schools Initiative. (Joseph Morgan,
PI; Alain Bengochea, Co-PI). Full Service Community Schools grant competition
funded by the US Department of Education Office of Innovation and
Improvement ($2.5 million)
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2018-2019

Emergent literacy intervention for children at risk for reading difficulties in
Mexico. (Amy Pratt, PI; Alain Bengochea, Co-Investigator; John Grinstead, CoInvestigator). Facebook Global Literacy and Accessibility Challenge. (Unfunded)

2018-2019

Investigating English language learners’ academic interactions from a genre
approach. (Alain Bengochea, PI; Emma F. Bloomfield, Co-PI). UNLV Office of
Research and Development. ($19,617)

2016-2019

Project E3: Enhancing, engaging, and empowering teachers for the next
generation of English learners. (Tracy Spies, PI; Sharolyn Pollard-Durodola, CoPI; Alain Bengochea, Co-Investigator). U.S. Department of Education.
($1,812,195)

2015-2016

Investigating ideologies and responsive practices in language immersion
education for emergent bilinguals. (Francis Troyan, PI; Alain Bengochea, Co-PI).
American Council for the Teaching of Foreign Languages (ACTFL) Research
Priorities Project, Area # 1: Immersion Programs. ($2,500)

2015-2016 Words Take Wing: A community-university early-childhood enrichment program
(Alain Bengochea, PI). Worthington Educational Foundation’s “Big Idea” Grant
($75,000)
2014-2016

Investigating ideologies and responsive practices in language immersion
education for emergent bilinguals. (Francis Troyan, PI; Alain Bengochea, Co-PI).
College of Education and Human Ecology, The Ohio State University, Office of
Research Faculty SEED Grant Program on Risk, Resiliency and/or Vulnerable
Populations ($20,000)

PUBLICATIONS1
Refereed Journal Articles:
 Total: 12
 Total Since Tenure Start Date (2016): 11
Book Chapters & Edited Volumes:
 Total: 5
 Total Since Tenure Start Date (2016): 2
RESEARCH STRAND 1: Investigating emergent bilinguals’ translingual, transmodal
interactions in early childhood
1

Journal metrics are identified as the following for each peer-reviewed article: AR= Acceptance
Rate (Cabell’s International Database); IF= Impact Factor (Journal Citations Reports); Q= Journal
Quartile (Scimago Journal & Country Rank); and H= H index.
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Journal articles:
Bengochea, A, & Gort, M. (2020). Translanguaging for varying discourse
functions in sociodramatic play: An exploratory multi-case study of young emergent
bilinguals. Submitted to International Journal of Bilingual Education & Bilingualism,
doi:10.1080/13670050.2020.1799319. Q1, H: 40.
Bengochea, A., Sembiante, S. F., & Gort, M. (2020). Exploring the object-sourced
transmodal practices of an emergent bilingual child in sociodramatic play. Submitted
to Journal of Early Childhood Research. Q2, H: 24
Sembiante, S. F., Bengochea, A., & Gort, M. (2020). “Want me to show you?”: How
emergent bilingual children use their multimodal resources to engage in the practices
of show-and-tell activity. Linguistics & Education, doi:10.1016/j.inged.2019.100794.
IF: 1.51; Q1; H: 37
Bengochea, A., Sembiante, S. F., & Gort, M. (2020). Attracting and responding to an
audience: Preschoolers’ multimodal composing in show-and-tell activity. Language Arts,
97(3), 135-145. AR: 10%.
Bengochea, A., Sembiante, S. F., & Gort, M. (2018). An emergent bilingual child’s
multimodal choices in sociodramatic play. Journal of Early Childhood
Literacy, 18(1), 38-70. AR: Unavailable; IF: 1.92; Q1; H: 311
RESEARCH STRAND 2: Examining language and literacy resources and practices
shaping learning for Latinx students
Journal articles:
Morgan, J. J., Bengochea, A., & Reed, J. (In press). Using asset mapping to connect schools
and communities for students with emotional and behavior disorders in urban
educational environments. Submitted to Intervention School & Clinic.
Spies, T.G., Pollard-Durodola, S.D., Bengochea, A., & Carcoba Falomir, G.A, & Xu, Y. (2021).
Teacher leadership in systemic reform: Opportunities for graduate education programs.
CATESOL Journal, 32(1), 172-187.
Gonzalez, J. E., Bengochea, A., Justice, L. M. Yeomans-Maldonado, G., & McCormick, A.
(2019). Native Mexican parents’ beliefs about children’s language and
literacy development: A mixed-method study. Early Education and
Development, 30(2), 259-279. IF: 1.38; Q1; H: 45
Justice, L. M., Yeomans-Maldonado, G., Gonzalez, J. E., Bengochea, A., & McCormick, A.
(2018). A multi-method investigation of literacy and language practices in
Mexican early childhood programs. Cogent Education,
doi:10.1080/2331186X.2018.1455632. AR: 40%; IF: Unavailable; Q3; H: 7
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Avalos, M. A., Bengochea, A., Malova, I., Massey, S., & Carlo, M. (under review). Building on
ELA vocabulary instruction to develop language resources. Submitted to The Reading
Teacher.
Book chapters:
Malova, I., Bengochea, A., Massey, S. R., Avalos, M. A. (2019). Exploring multimodal
representations in a fourth-grade English Language Arts teacher guide to support
emergent bilinguals’ vocabulary instruction. In L. de Oliveira & B. Smith (Eds.).
Expanding Literacy Practices Across Multiple Modes and Languages for Multilingual
Students.
Massey, S., Bengochea, A., Malova, I., & Avalos, M. A. (2018). Exploring the
distribution of English learners’ vocabulary instructional supports in a core reading
program during pre-, during-, and post-reading instruction. In D.L. Baker, C.
Richards-Tutor, & D. L. Basaraba (Eds.), Second Language Acquisition: Methods,
Perspectives, and Challenges. Hauppage, NY: Nova Science Publishers.
Avalos, M. A., Bengochea, A., & Secada, W. G. (2015). Reading mathematics: More
than words and clauses; more than numbers and symbols on a page. In K. Santi &
D. Reed (Eds.) Improving comprehension for middle and high school students.
Norwell, MA: Springer.
RESEARCH STRAND 3: Exploring preschoolers’ vocabulary and early language
outcomes
Bengochea, A., & Sembiante, S. F. (under review). Effective vocabulary interventions for
prekindergarten to 6th grade emergent bilinguals: A best-evidence synthesis.
Submitted to Reading Research Quarterly.
Bengochea, A., & Sembiante, S. F. (under review). Vocabulary intervention characteristics and
outcomes for emergent bilinguals in preschool to 6th grade: A systematic review.
Submitted to Review of Educational Research.
Language and Reading Research Consortium, Yeomans-Maldonado, G., Bengochea, A., &
Mesa, C. (2018). The dimensionality of oral language in kindergarten
Spanish-English dual-language learners. Journal of Speech, Language, and
Hearing Research, 61, 2779-2795. AR: Unavailable; IF: 1.906;
Q1; H: 122
Bengochea, A., Justice, L. M., & Hijlkema, M. (2017). Print knowledge in bilingual
Maya-Spanish speaking children: An initial inquiry. International Journal of
Bilingual Education and Bilingualism, 20(7), 807-822. AR: 30%; IF: 1.37; Q1: H: 37

Tompkins, V. L., Bengochea, A., Nicol, S., & Justice, L. M. (2017). Maternal inferential
input and children’s language skills. Reading Research Quarterly, 52(4), 397-416. AR:
15%; IF: 2.74; Q1; H: 77
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ADDITIONAL PUBLICATIONS:
Policy Paper:
Bengochea, A., & Greer, E. (2021). The viability of bilingual education programs in Nevada.
Policy Issues in Nevada Education.
Journal Article:
Provenzo, E. F., Ameen, E., Bengochea, A., Doorn, K., Pontier, R., & Sembiante, S.
(2012). Photography and oral history as a means of chronicling the homeless in
Miami: The StreetWays Project. Educational Studies, 47(5), 419-435. AR: 40%; IF: 0.63;
Q2; H: 38
Edited Volume:
Provenzo, E. F., Ameen, E., Bengochea, A., Doorn, K., Pontier, R., & Sembiante, S.
(Eds.). (2014). StreetWays: Chronicling the homeless in Miami. Charlotte, NC:
Information Age Publishing.
Book Chapter:
Carlo, M., & Bengochea, A. (2011). Best practices for literacy instruction for English
language learners. In L. Gambrell, L. Morrow, M. Pressley, & J. Guthrie (Eds.), Best
practices in literacy instruction. New York, NY: Guilford.
Book Review:
Bengochea, A. (2012). Becoming biliterate: Identity, ideology, and learning to read and
write in two languages. International Journal of Bilingual Education and
Bilingualism, doi:10.1080/13670050.2012.683304.

PRESENTATIONS
 Total: 31
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 Total Since Tenure Start Date (2016): 19
Sembiante, S. F., Bengochea, A., & Gort, M. (April, 2021). Morning circle as a community of
practice: Co-teachers' transmodality in a dual language preschool classroom. Paper
session at American Educational Research Association Conference, Orlando, Florida.
Sembiante, S. F., Bengochea, A., & Gort, M. (March, 2021). Emergent bilingual preschooler’s
multimodal practices in support of their speech genres in block play. In Z. Tian & S. M.
C. Lau (Chairs). Symposium conducted at the meeting of American Association of
Applied Linguistics.
Sembiante, S. F., Bengochea, A., & Gort, M. (June, 2021). “I made the prince castle”: How
emergent bilingual preschoolers’ talk and multimodal practices support block play. In Z.
Tian & S. M. C. Lau (Chairs). Symposium conducted at the Sociolinguistic Symposium
23.
Bengochea, A., Sembiante, S. F. (May, 2020). Supporting children’s multimodality in culturally
and linguistically diverse early childhood contexts. Paper session at Building Bridges IV
Conference, University of Ljubljana, Slovenia. ISBN: 978-3-6632-8679-9.
Bloomfield, E. F., & Bengochea, A. (November, 2020). Teacher perceptions of ESL learners
after instituting a new curriculum. Roundtable session at National Communications
Association, Indianapolis, IN.
Bengochea, A., Sembiante, S. F., & Gort, M. (April, 2019). “Mira, ¡Está squishy!”: How an
emergent bilingual child’s transmodal practices with play artifacts enhance his pretend
narratives. Paper session at American Educational Research Association Conference,
Toronto, Canada.
Spies, T., Bengochea, A., Pollard-Durodola, S. D., Xu, Y., Carcoba Falomir, G. A., & Katz, S.
(April, 2019). Academic language and literacy instruction for ELs in rural communities:
A convergent mixed-methods study. Paper session at American Educational Research
Association Conference, Toronto, Canada.
Xu, Y., Bengochea, A., Carcoba Falomir, G. A., Spies, T., & Pollard-Durodola, S. D. (April,
2019). Examining teachers’ perceptions, interpretations, and action plans of English
learners’ needs. Paper session at American Educational Research Association
Conference, Toronto, Canada.
Carcoba Falomir, G. A., Bengochea, A., Xu, Y., Spies, T., & Pollard-Durodola, S. D. (April,
2019). Use of visual representations to support English learners’ math talk. Paper session
at American Educational Research Association Conference, Toronto, Canada.
Sembiante, S. F., Bengochea, A., & Gort, M. (March, 2019). Emergent bilingual children’s
object-focused, multimodal interactions during dramatic play. Practitioner workshop at
National Association for Bilingual Education Conference, Lake Buena Vista, Florida.
Bengochea, A., Sembiante, S. F., & Gort, M. (February, 2019). Supporting emergent bilingual
children’s multimodal practices in show-and-tell activity in early childhood dual
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language bilingual programs. Paper session at Seventh International Conference on
Immersion and Dual Language Education, Charlotte, North Carolina.
Bengochea, A. (2018, May). “Pretend this is un tomate, okay?”: Supporting emergent bilingual
children’s transmodal communication for meaning making in sociodramatic play. Paper
session at Building Bridges Conference, Belize, Belize.
Sembiante, S. F., Bengochea, A., & Gort, M. (2018, April). Emergent bilingual children’s
multimodal practices: Supporting varying purposes of show-and-tell. Paper session at
American Educational Research Association Conference, New York, New York.
Gort, M., & Bengochea, A. (2017, November). Literate uses of language in play: Emergent
bilinguals’ persuasive and explanatory discursive resources for negotiating meaning and
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authority. Paper session at Literacy Research Association Annual Conference, Tampa,
Florida.
Massey, S. R., Bengochea, A, Avalos, M. A., Smith, S. L., Malova, I. (2017, November).
English learners’ opportunities for developing word knowledge in a CCSS core reading
program. Paper session at Literacy Research Association Annual Conference, Tampa,
Florida.
Gonzalez, J. E., Justice, L. M., Bengochea, A., Yeomans-Maldonado, G., McCormick, A. S.
(2017, April). Ecocultural models of Mexican parents’ and teachers’ emergent literacy
perspectives and practices: A multi-methods investigation. Poster session at Society of
Research in Child Development Conference, Austin, Texas.
Bengochea, A., Troyan, F. J., Gort, M., Sambolin Morales, A. S., Somerville, J. E., & Chong, M.
(2017, March). Investigating ideologies and responsive practices in language immersion
education for emergent bilinguals. Paper session at American Association for Applied
Linguistics, Portland, Oregon.
Bengochea, A. (2016, November). Examining the distribution and features of vocabulary within
and across instructional blocks in a Common Core State Standards reading program. In
Hiebert, E. (Chair). Beyond word meanings: A deeper look at Common Core State
Standards vocabulary instruction to examine fourth grade English learners’ teaching and
learning opportunities. Symposium conducted at the meeting of Literacy Research
Association, Nashville, Tennessee.
Troyan, F. J., & Bengochea, A. (2016, November). Unpacking immersion teacher ideologies
through analysis of classroom practice. Invited paper presentation at the American
Council on the Teaching of Foreign Languages Annual Convention, Boston, MA.
Bengochea, A., Mesa, C., Restrepo, M. A., Piasta, S. B., Jiang, H., & The Language and
Reading Research Consortium (2016, July). Piloting a supplemental,
language-enhancement English/Spanish curriculum for dual language learners: A
feasibility study of ¡Vamos a aprender! In Connor, C. M. (Chair), Reading for
Understanding Initiative. Symposium conducted at the meeting of Scientific Study of
Reading, Porto, Portugal.
Bengochea, A., Sembiante, S.F., & Gort, M. (2016, April). Emergent Bilingual Children's
Multimodal Choices in Sociodramatic Play. Paper session presented at the meeting of
American Educational Research Association, Washington, DC.
Bengochea, A., Justice, L. M., & Hijlkema, M. (2015, December). Print Knowledge in bilingual
Yucatec Maya-Spanish speaking children: An initial inquiry. Poster session presented at
the meeting of Institute of Education Sciences Principal Investigators, Washington, DC
Massey, S. R., Malova, I., Avalos, M. A., Bengochea, A., & Carlo, M. (2015, December).
Investigating English learners’ vocabulary learning activities and supports in pre- and
post-Common Core State Standards in basal series’ teacher’s guides. Paper session
presented at the meeting of American Reading Forum, Sanibel Island, FL.

158

Bengochea, A., Justice, L.M., & Hijlkema, M. (2015, March). Print Knowledge in bilingual
Yucatec Maya-Spanish speaking children: An initial inquiry. Poster session presented at
the meeting of Society for Research of Child Development, Philadelphia, PA.
Justice, L. M., Pratt, A., & Bengochea, A. (2015, February). Promoting parent-child literacy
interactions in Indigenous Maya communities. Paper session presented at International
Scholarship Symposium, The Ohio State University, Columbus, OH.
Avalos, M. A. Bengochea, A., Malova, I., Jiang, S., Carlo, M., & Augustin, J. (2014,
December). Vocabulary instruction for English learners then and now: Do we have it
right for the future? Paper session presented at the Meeting of Literacy Research
Association, Marco Island, FL.
Gort, M., & Bengochea, A. (2012, November) Emergent bilingual children at play: Negotiation
and meaning making in dual language preschool classrooms. Paper session presented at
the meeting of Literacy Research Association, San Diego, CA.
Gort, M., Pontier, R.W., & Bengochea, A. (2012, April). Exploring a dual language preschool
teacher’s scaffolding practices during Spanish and English read alouds. Paper session
presented at the meeting of American Education Research Association, Vancouver,
Canada.
Provenzo, E. F., Ameen, E., Bengochea, A., Doorn, K., Pontier, R., & Sembiante, S. (2011,
April). StreetWays: Chronicling the homeless in Miami, Poster session at the meeting of
American Education Research Association, New Orleans, LA
Provenzo, E. F., Ameen, E., Bengochea, A., Doorn, K., Pontier, R., & Sembiante, S. (2010,
October). StreetWays: Chronicling the homeless in Miami. Paper session presented at the
meeting of American Educational Studies Association, Denver, CO

TEACHING AND RELATED EXPERIENCE
University Teaching
TESL 750

Linguistic Theory, University of Nevada, Las Vegas
Fall 2016, Spring 2017, Fall 2017, Fall 2018, Fall 2019

TESL 751

Theories of Second Language Acquisition, University of Nevada, Las Vegas
Spring 2017, Summer 2017, Summer 2018

TESL 752

Methods and Materials, University of Nevada, Las Vegas
Summer 2017, Summer 2018

TESL 754

Assessment of English Language Learners, University of Nevada, Las Vegas
Spring 2018, Fall 2019, Fall 2020

159

TESL 755

Language Acquisition and Development, University of Nevada, Las Vegas,
Fall 2018, Spring 2019, Spring 2020

TESL 758

Cultural and Linguistic Diversity (CLD) Leadership
Summer 2019, Summer 2020

TESL 760

Foundations in Cultural and Linguistic Diversity Education
Summer 2019, Summer 2020, Summer 2021

ESP 783R

Leadership in Special Education
Spring 2021

EDUTL 5301 Foundations of Bilingual Education, The Ohio State University
Spring 2016
Delivery of Professional Development
Aug 2015

Emergent bilingual children and the dynamic, incremental nature of their
language
Language and Early Literacy Conference
Columbus, OH

Jul 2013

Desarrollando el vocabulario y el lenguaje oral de bilingües emergentes
(Developing emergent bilinguals’ vocabulary and oral language skills)
United Way Center for Excellence in Early Childhood Education
Miami, FL

Mar 2013

Advanced literacy skills of English language learners: Research-based
practices to develop text reading
Regional Educational Laboratory Southeast (REL-SE) Research to Practice
Bridge Event
Miami, FL

Nov 2012

El desarrollo del lenguaje: Conexiones con la práctica
(Language Development: Connections with Practice)
United Way Center for Excellence in Early Childhood Education
Miami, FL

Oct 2012

Principios claves del aprendizaje en dos idiomas durante la niñez
temprana (Key Principles of Dual Language Learning in Early Childhood)
United Way Center for Excellence in Early Childhood Education
Miami, FL

Sept 2012

Key Principles of Dual Language Learning in Early Childhood
United Way Center for Excellence in Early Childhood Education
Miami, FL
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Oct 2011

Pedagogical Uses of Codeswitching
United Way Center for Excellence in Early Childhood Education
Miami, FL

Other Related Experience
2017-2018

Coaching Nevada Teacher Leaders, University of Nevada, Las Vegas
Project E3 Cohort A: Linda Dolbec, Vasti, Mejía, Megan Prater

2019-2020

Coaching Nevada Teacher Leaders, University of Nevada, Las Vegas
Project E3 Cohort B: Elizabeth Allder, Kelly Rotzinger, Tracey West

2020-2021

Coaching Nevada Teacher Leaders, University of Nevada, Las Vegas
Project E3 Cohort C: Brenda Espino, Laura Gentine, Erika Laycox, Nicole
Woolever
AWARDS

2019
2018
2013

UNLV College of Education Early Career Award (Awarded)
UNLV College of Education Early Career Award (Nominated)
Ethnicity, Race, and Multilingualism Travel Scholarship, Literacy Research
Association (LRA)

SERVICE
Doctoral committees
Total: 4
Doctoral Committee Chair in Special Education
Spring 2018- Present
Gloria Carcoba Falomir
Fall 2018-Spring 2020
Daphne Sauceda
Fall 2018-Spring 2019
Suheyla Sarisahin
Doctoral Committee Member in Psychology
Fall 2019-Present
Kristy Kulhanek
Master’s Committees
Total: 68
Master’s Committee Chair in the English Language Learning Program
Fall 2019-Present
Erika Laycox
Fall 2019-Preseent
Laura Gentine
Fall 2019-Present
Samantha Jeffers
Fall 2019-Present
Nicole Woolever
Fall 2020-Present
Monique Labarre
Fall 2020-Present
Abigail Clarke
Fall 2020-Present
Sarah Wright
Fall 2020-Present
Eriel Gilchrist
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Fall 2020-Present
Fall 2020-Present
Fall 2018-Present
Spring 2018-Present
Fall 2017-Present
Fall 2017-Present
Fall 2017-Spring 2019
Fall 2017-Present
Fall 2017-Spring 2018
Fall 2017-Spring 2019
Fall 2017-Spring 2019
Fall 2017-Present
Fall 2017-Present

Byron Dondoyano
Samantha Cortes
Tracey West
Shirley Rivera
Laura Castello
Davo Giovanni
Linda Dolbec
Nitza Brand Restrepo
Rozalia LaJune
Megan Prater
Vasti Mejía
Yingli Wang
Hanin Al Sultani

Master’s Committee Member in the English Language Learning Program
Fall 2018-Present
Norberto Braga
Spring 2018-Present
Maiden Terre
Spring 2018-Present
Daisy Hernandez
Spring 2018-Spring 2019
Kayla Brinkerhoff
Spring 2018-Spring 2019
Monica Huamani-Rojas
Spring 2018-Spring 2019
Jennifer Weinstein
Master’s Committee Member in the Early Childhood Program
Fall 2020-Present
Emily McDowell
Fall 2020-Present
Mary Alcala
Spring 2018-Present
Rebekah Cothren
Spring 2018-Present
Stephanie Fuoco
Fall 2018-Present
Anne Rivera
Master’s Committee Member in the Special Education Program
Spring 2018-Present
Kristin Shy
Spring 2018-Present
Pedtro Atoigue
Spring 2018-Present
Teresa Castaneda-Hernandez
Spring 2018-Present
Yolexia Rogers
Spring 2018-Present
Zachary Tawresey
Spring 2018-Present
Michelle Webb
Spring 2018-Present
Earl Britos
Spring 2018-Present
Sandra Mireles
Spring 2018-Present
Seiya Taba
Spring 2018-Present
Anne-Marie Raskin
Spring 2018-Present
Stephanie Alvarez
Spring 2018-Present
Kellie Archuletta
Spring 2018-Present
Ellen Adamian
Spring 2018-Present
Yi-chin Langston
Spring 2018-Present
Sonia Karandikar
Spring 2018-Present
John Funk
Spring 2018- Fall 2018
Katryn Hood
Spring 2018-Present
Matthew Schneider
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Spring 2018-Present
Spring 2018-Present
Spring 2018-Present
Spring 2018-Present
Spring 2018-Present
Spring 2018-Present
Spring 2018-Present
Spring 2018- Fall 2018
Spring 2018-Present
Spring 2018-Fall 2018
Spring 2018- Fall 2018
Spring 2018- Fall 2018
Spring 2018- Fall 2018
Spring 2018- Fall 2018
Spring 2018-Present
Spring 2018-Present
Spring 2018-Present

Patricia Hayden
Matthew Christensen
Brett Jordan
Lisa Magee
Bradford Dalton
Logan Hold
Tiffany Briggs
Aaron Morbioli
David Olsen
Robert Achord
Kelsey Brasil
Renata Salafio
Camilla Oldenkamp
Lisa Hansen
Olusola Oyekale
Frederick Ard
Beau Budde
University Service

•
•
•
•

•
•
•
•

Mentor, Nevada Institute on Teaching and Educator Preparation (NITEP) Fellowship (Fall 2020Spring 2021)
Facilitator, Equity and Bilingual Education, Nevada Education Summit (Fall 2020)
Committee Member, Curriculum Committee (Fall 2019-Present)
Committee Member, Diversity, Equity, Inclusion, & Justice Committee (Spring 2020)
Committee Member, Scholarship & Honors Committee (Fall 2018 – Spring 2019)
Co-facilitator for college-wide sessions with faculty and staff on engaging in school and
community efforts to foster anti-racism and equity (Spring 2020)
Member, Research and Economic Development (RED) Faculty Research Mentoring Program
(2017-2018)
Committee Member, The Intersection Advisory Group, (2017-Present)
Committee Member, College of Education, Multicultural and Diversity Committee (Spring 2016Spring 2018; Fall 2019-Spring 2020)

Department Service
•
•
•
•
•
•

Presenter/Recruiter, Early Childhood, Multilingual, & Special Education Programs, Open
House for EMS Department (Fall 2020)
Program Development, Graduate Certificates in English Language Acquisition &
Development (ELAD) & Specialist in ELAD (Fall 2019-Spring 2020)
Co-chair, Assistant Professor in Residence of Special Education Search Committee (Fall
2018-Spring 2019)
Co-chair, Assistant Professor in Residence of English Language Learning (ELL) Search
Committee (Fall 2018-Spring 2019)
Invited Speaker, College of Education Doctoral Colloquium, Urban Education Panel
(Spring 2018)
Invited Speaker, College of Education New Faculty Orientation (Fall 2018)
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•
•
•


Chair, Visiting Assistant Professor Search Committee (Spring 2018)
Member, Educational and Clinical Studies Dissertation Award Committee (Fall 2017)
Committee Member, Educational and Clinical Studies Naming Committee (Fall 2017)
Presenter/Recruiter, English Language Learning Program, Open House for the ELL
Master’s Program (Spring 2017, Fall 2017, Spring 2020)
 Coordinator, English Language Learning Program, Open House for the ELL Master’s
Program (Spring 2017)
• Committee Member, Department of Educational and Clinical Studies, Doctoral
Development Committee (Fall 2017-Spring 2018)
• Committee Member, Department of Educational and Clinical Studies, Doctoral
Admissions Committee (Fall 2017-Spring 2018)
• Convener, Writing Group for Educational Research, Crane Center for Early Childhood
Research and Policy (Fall 2015)
• Committee Member, Community Research Division, Crane Center for Early Childhood
Research and Policy (2015-2016)
Community Service/Outreach Engagement


•
•
•
•

Committee Member, CCSD Bilingual Education Action Group (Spring 2021 – Present)
Curricular designer, UNLV COE Rebel Summer Series (Spring 2020 – Summer 2020)
Consultant on Bilingual Education, Democracy Preparatory Academy (Fall 2019)
Mentor, Nevada Promise Scholarship Mentoring Program (Spring 2018)
Member, English Language Learner Master Plan Oversight Committee (Fall 2017)
Committee Member, Worthington Library Strategic Planning Group (Fall 2015)
Professional Service

 Article Editor, Sage Open, 2018
 Journal Reviewer
o American Educational Research Journal, 2016, 2017
o Early Education & Development, 2019, 2020
o Educational Psychology, 2018
o International Journal of Bilingual Education & Bilingualism, 2018, 2019, 2020, 2021
o International Journal of Qualitative Studies in Education, 2020
o Journal of Early Childhood Research, 2020
o Journal of Early Childhood Literacy, 2016, 2017, 2018
o Journal of Educational Psychology, 2018
o Journal of Language, Identity, & Education, 2020
o Reading Research Quarterly, 2020, 2021
o Review of Educational Research, 2016, 2017
o SAGE Open, 2017, 2018
o The Reading Teacher, 2018, 2020
 Conference Proposal Reviewer
o American Educational Research Association, 2018, 2019
o Literacy Research Association Conference, 2017, 2018
o International Conference on Immersion and Dual Language Education, 2018
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 Chair, Literacy Research Association Conference, Paper session titled “Exploring the Arts to
Expand Identity and Voice for Multilingual Learners” (Fall 2017)
Professional Affiliations
•
•
•
•
•
•
•

American Educational Research Association (AERA), 2010-Present
American Association for Applied Linguistics (AAAL), 2016, 2020-Present
American Council on the Teaching of Foreign Languages (ACTFL), 2015
Literacy Research Association (LRA), 2010-Present
Society for Research in Child Development (SRCD), 2012-2014
Society for Scientific Study for Reading (SSSR), 2016
New York City Teaching Fellows (NYCTF), 2006-2008
CERTIFICATIONS

•
•
•

Certified as a Pre-K and K-3 CLASSTM Observer, 2017-2020
Certified as a MyTeachingPartnerTM Coach, 2017-2020
Certification in Elementary Education with a Bilingual Extension, Grades K-6, New
York City Department of Education, 2006-2009

English
Spanish
French

LANGUAGES
Native language
Native language
Fluent in spoken and written communication
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Start-Up Charter School Board Member Information
6. Why do you wish to serve on the board or the proposed charter school?
As an advocate for bilingual education and a leader in the field, I want to serve on this board to
support efforts centered on educational equity, particularly enhancing understandings of
effective instruction for multilingual learners. I aim to ensure that eqult.able policies and
practices are implemented while serving under-resourced areas.
7.

What Is your understanding of the appropriate role of a public charter school board member?

The role of a public charter school board member Is to provide the strategic vision for the school,
hire leaders to run the school, hold those leaders accountable for academic success, and provide
financial oversight
8.

Describe any previous experience you have that is relevant to serving on the charter school's
board (e.g., other board service). If you have not had previous experience of this nature,
explain why you have the capability to be an effective board member.

Although I do not have experience serving on a charter's school board, I have served on other
advisory committees (e.g., UNLV faculty committees; CCSD ELL Master Plan Oversight
Committee; CCSD Bilingual Education Advisory Board member) that equip me with the
leadership and communication skills for this role.
9.

Describe the specific knowledge and experience that you would bring to the board.

As an educator and researcher, I have expertise in language and literacy development with
multilingual populations. I have approximately 20 publications on topics relating to early and
middle childhood language and literacy development. I have also been involved in community
engagement activities addressing the needs of Latinx families in early childhood and element.ary
school settings. I currently teach the courses needed for teachers to obt.ain the English language
acquisition and development (ELAD} endorsement, a new state requirement for pre-service
teachers to become specialized in the instruction for emergent bilingual students ( commonly
referred to as English language learners). I have also provided professional development and
systematic coaching to teachers. Through these experiences, I hope to influence the instructional
and school-level decisions made by school leaders and ensure that they are being responsive to
the needs of the surrounding multilingualjrnulticultural community.

School Mission and Program
1.

What is your understanding of the school's mission and guiding beliefs?

This school aims to serve the community and provide students in highest-needs zip codes in the
central metro area and provide a strong foundation for children in these areas to be successful in
middle and high school. This school's mission is to advocate and bring awareness to the
importance of early learning, supporting school readiness, and grade-level reading. The goal is to
offer families high-quality early learning programs closer to their neighborhoods as well as
programming that provides continuity in children's learning in terms of transitioning children from
preschool to primary and building on families' cultural and linguistic assets.
2. What is your underst.anding of the school's proposed educational program?
2
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The school wlll provide high-quality, research-based early childhood educational programming that
helps children in underscrved areas transition to primary schooling within the same school facility.
Recognizing the multillngual/multicultural community in the central metro area, the charter
proposes to also provide research-based curricula that promotes bilingualism and billteracy across
the content areas.
3. What do you believe to be the characterlstlcs of a successful school?
Characteristics of a successful school Include but are not limited to a clear and shared focus on
educational equity (e.g., affirming Identities, validating cultural and linguistic experiences;
promoting additive bl/multilingualism; structuring policies and practices with all learners in mind
and through feedback from different stakeholders); high standards and expectations for all
students; high degree of collaboration and communication across stakeholders; evidence-based
curriculum and instruction aligned with the state standards; frequent monitoring of learning and
teaching; and effective school leadership fostering ongoing professional development.
4.

How will you know that the school is succeeding (or not) in its mission?

I will know that the school is succeeding in its mission if there are observable and
documented changes in access (e.g., enrollment, retention) to high-quality programming
(e.g., use of evidence-based curricula; fidelity of implementation of curricula) for the
surrounding community; an established recursive feedback process by varying
stakeholders that informs instructional decisions; and growth across all subgroups
regardless of background in academic and socio-emotional outcomes.
Governance
1. Describe the role that the board will play in the school's operation.
The board will supervise the conduct, management, and control of the affairs and activities of
CLV Strong Start Academy. This includes approving all major educational activities, operational
policies, and the schedule of major events/activities to enhance the development of students'
academic performance and well-being. The board will also ensure the ongoing evaluation of the
school, striving for a responsive approach to address the needs of a diverse population reflecting
the local community.
2.

How will you know if the school is successful at the end of the first year of operation?

Although success will always be a work in progress rather than an attainable outcome, the school
will be continuously working toward success as determined by multiple indicators: teacher and
staff assignment to available positions and their retention; evidence of mechanisms for ongoing
family and community engagement; fulfilling student enrollment expectations in available early
childhood and early elementary grade classrooms; providing bilingual/biliteracy instruction; and
growth in academic and socio-emotional outcomes.
3.

How will you know at the end of three years of the school is successful?

After implementing school and community needs assessments, we will know if attempts and
changes have been made to address these needs at the end of three years. Three particular

3

168
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dimensions will be Important to examine: student achievement, parent engagement, and school
climate and culture. Regarding student achievement, appropriate diagnostic and progress
monitoring as well as the use of multiple assessments to monitor effectiveness of pedagogy and
curriculum should be Implemented. To promote family and community engagement, surveys
should be administered to explore and understand levels of parent satisfaction and the
participation of community partners. Climate and culture surveys will be critical for
understanding how teachers and staff members work together to build a cohesive beliefs and
values systems as well as create a culture of continuous learning.
4.

What specific steps do you think the charter school board will need to take to ensure that the
school ls successful?

The specific steps the charter school board should take to ensure success include but are not
limited to: reviewing financials on an ongoing basis; review progress against squarterly and
trateglc plan goals; review assessment data in an ongoing basis; review enrollment and budget
plans; and establish school leader goals.
5.

How would you handle a situation In which you believe one or more members of the school's
board were acting unethically or not in the best interests of the school?

If a board member were acting unethically or not in the best interests of the school, I would draw
anention to and report these actions to the rest of the board, with the aims of having these actions being
deliberated on and if necessary investigated by the board. The board will then provide guidance to
these individuals and deal with ethical issues head-on. The goals of any ethics-related investigations
would be to foster a culture of honesty and accountability, deter wrongdoing, and promote fair and
accurale disclosure and financial reporting. The board would reserve the right to take appropriate
disciplinary actions including removal of the board member.
Disclosures
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please
�cate the precise nature of your relationship.
� l / we do not know any such trustees.
Yes

D

2.

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
�oyee. If so, indicate the precise nature o!lour relationship.
[!j I/ we do not know any such employees. LJ Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing. or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
or entity is transacting or will be transacting with the school.
�I/ we do not know any such persons.

D Yes

4
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Statement of Assurances
Revised June, 2015

1. The charter school herein named, CLV Stron1 Start Academy Elementary Schools, IN C,
(name of charter school)
shall be organized and administered in accordance and compliance with an applicable provisions of
Nevada Rc,'iscd Statutes (NRS), Nevada Administrative Code (NAC), and all applicable federal statutes
and regulations.
2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the tenn of the agreement upon approval by the sponsor.
3. The charter school shall report any and all substantive changes in personnel, facilities, schedules,
and other pertinent components of the operation of the charter school to the sponsor in a timely
manner.
4. The charter school shall keep such records and provide such information in the time and manner
prescribed in NRS and NAC that the sponsor, the school district in which the charter school is located,
the Nevada Department of Education, the State Board of Education, and the State Public Charter School
Authority require, as needed for the purpose of fiscal audit, and program evaluation and reporting,
including, but not limited to, the following. The charter school shall:
•
•
•
•
•
•
•
•
•
•

Account for the total number of students, per NRS 387.123 and NRS 387.1233;
Submit accountability and progress reports throughout the academic year;
Conduct and report on required examinations of students;
Submit required reports on class size averages and types of teacher assignments, including
students in programs of special education;
Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;
Submit required accounts of funds from federal sources, per federal reporting and audit
requirements;
Submit reports regarding student truancy, transiency, attendance and dropout rates;
Submit reports of weapons and violence incidence;
Describe suspensions and expulsions; and
Comply with state, district, and federal statutes and regulations regarding instruction of
disabled students including the development and implementation of Individual Education Plans
(IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority, Nevada
Department of Education, the Nevada Department of Taxation, the Legislative Counsel Bureau, and the
local school district to visit the school and inspect the premises and operating procedures of the school
during business hours.

-

6
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Nancy Brune, Ph.D. is the founding Executive Director of the Guinn Center, Nevada’s only statewide,
nonpartisan research center/policy lab, located at the University of Nevada, Reno. In 2016, President
Obama appointed Dr. Brune to the President’s Advisory Commission on Educational Excellence for
Hispanics. A regular columnist with The Nevada Independent, she is the author of over 90 peer-reviewed
journal articles, reports, essays, blogs, and op-ed pieces. Her policy analysis has been used to inform
policy discussions and the design and support for various legislative proposals in Nevada. A successful
grant writer (who has successfully secured more than $20 million for Nevada in recent years!), Dr. Brune
helped design and launch Nevada 95, a youth civic engagement project that seeks to connect youth
across the state (urban, rural, tribal) to address youth health outcomes (including access to mental
health services). She has written several education-related reports including but not limited to charter
schools, educational outcomes, higher education, and students with differing abilities.
The product of a Mexican father and an English mother, Dr. Brune was raised in a household that
emphasized public service. Dr. Brune was appointed by Governor Brian Sandoval to sit on the English
Mastery Council and the Jobs for Nevada’s Graduates (J4NG) board of directors. She is a member of the
CCSD School Justice Partnership Committee, the Nevada Children’s Commission, and the Clark County
Department of Social Services Citizens Advisory Committee. Dr. Brune serves on the boards of Jobs for
Nevada’s Graduates (J4NG), Goodwill Industries of Southern Nevada (Secretary), Get Outdoors Nevada,
Nevada Humanities, Girl Scouts of Southern Nevada, and Preserve Nevada. She has served as a bilingual
CASA (Court Appointed Special Advocate) and as a bilingual mediator with the Neighborhood Justice
Center. Dr. Brune received her Ph.D. from Yale University and her Master of Public Policy and B.A.
degrees from Harvard University. She has held research fellowships at Princeton University and the
University of Pennsylvania.
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NANCY E. BRUNE, PH.D.
_____________________________________________________________________________
Summary: Social innovator, researcher, and executive leader with more than seven years’
experience managing a Nevada-based nonpartisan research center and policy lab that seeks to
inform public policy discussions using data and analysis. A published author with extensive media
experience, I have researched and written on topics of educational equity, the impact of COVID19 on communities of color, outcomes among Latinos.

PROFESSIONAL EXPERIENCE
Executive Director/CEO, Guinn Center for Policy Priorities, University of Nevada, Reno, NV
2013-present
• Serve as the founding CEO of a nonpartisan research center and policy lab in Nevada.
• Responsible for setting the vision and organizational strategy, mapping the research agenda,
and designing annual programming of the policy institute.
• Conduct research and analyze critical issues in areas of education policy (P-20), workforce
development, economic development, tax and fiscal policy, and health policy.
• Develop innovative and effective public engagement tools and programs, including
infographics, podcasts, and materials in Spanish.
• Responsible for all activities related to fundraising, program development, grant solicitation
and management, public relations, and community outreach.
• Responsible for designing and convening state-wide conversations on public policy issues.
• Oversee and coordinate all aspects of budgeting, financial, and human resource management.
• Manage all board relations, including the schedule and activities of full board and committee
meetings.
• Manage all public affairs/government relations/outreach to Nevada state legislators and
elected officials.
• Testified regularly before the Nevada Legislature, Nevada State Board of Education, NSHE
Regents, and other state commissions on various issues, especially those related to education
and health.
• Raised almost $5.0M from private individuals, corporate foundations, and state and national
(family) foundations, and from competitive state and national foundation grant applications.
Columnist, The Nevada Independent, Nevada
2020-present
• Serve as bi-weekly paid columnist for Nevada’s only nonprofit newspaper.
Senior Fellow, William S. Boyd School of Law, University of Nevada Las Vegas, Nevada
2016-present
• Support research and programming in various policies including education and tax policy.
• Serve as advisory council member for the Law and Leadership Program.
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To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.
Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.
As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.
Background
1. Name of charter school on whose
Board of Directors you intend to serve
2. Full name

CLV Strong Start Academy Elementary Schools,
Inc.

Nancy Brune

Home Address
Business Name and Address
Phone Number
E-mail address
3. Brief educational and employment history and discussion of qualifications to serve on the
board of this charter school.
4.
 Resume and professional bio are attached.
5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent
not otherwise indicated in your response to Item 3, above).
Does not apply to me.  Yes
6. Why do you wish to serve on the board of the proposed charter school? CLV Strong Start
Academy Elementary Schools reflects the consolidation and expansion of previous and
ongoing efforts to provide high quality educational programming and curriculum to some of
the most under-resourced families in our southern Nevada community. My background in
education, community development, nonprofit management, program design, and grant
writing could serve the CLV Strong Start Academy Elementary Schools.
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7. What is your understanding of the appropriate role of a public charter school board member?
To oversee the governance of the CLV Strong Start Academy Elementary Schools; to provide
guidance and feedback to the management/leadership team to ensure that the school is
providing high-quality educational programming to the students; to provide guidance to
ensure that the school is meeting its performance goals.
8. Describe any previous experience you have that is relevant to serving on the charter school’s
board (e.g., other board service). If you have not had previous experience of this nature,
explain why you have the capability to be an effective board member.
I serve on the board of Democracy Prep at Agassi Campus charter school. I serve on the board
of various non-profits that provide educational programming (e.g., Jobs for Nevada’s
graduates). I have written several policy reports related to charter schools and outcomes.
And I have studied and participated in trainings on board governance. I have extensive
experience in nonprofit management and grant writing.
9. Describe the specific knowledge and experience that you would bring to the board.
I serve on the board of Democracy Prep at Agassi Campus charter school and, as such, I well
understand the role of board members on nonprofit boards. I serve on the board of various
non-profits that provide educational programming (e.g., Jobs for Nevada’s graduates). I have
written several policy reports related to charter schools and outcomes. And I have studied and
participated in trainings on board governance. I have extensive experience in nonprofit
management and grant writing and would leverage my skills and expertise to support CLV
Strong Start Academy Elementary Schools.
School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs?
To build on the success of the current Strong Start early childhood programming and provide
programming for grades 1-5. Educational programming will address the needs of English
Language Learners, students with differing abilities, and our most under-resourced students.
Guiding principles include a commitment to educational equity; high expectations for all students
regardless of income, race, etc.; providing appropriate supports for all students, including those
who are English Language learners and/or those with differing abilities.
2. What is your understanding of the school’s proposed educational program?
Currently, the City of Las Vegas is using the Creative Curriculum for its Strong Start Pre-K –
program. This is a nationally accredited, research-based curriculum. However, this curriculum is
only for grades K-3. The Board and Executive leadership are in the process of reviewing existing
curricula and will select research-based curriculum for Grades K-5 once the application is
approved.
3. What do you believe to be the characteristics of a successful school?
Strong leadership team that is laser focused on educational outcomes. Strong, research-based
curriculum. Rigorous instructional practices. Professional teachers. Collaborative teaching
(professional learning communities). Small schools. High expectations. Team teaching for
students with Individualized Learning Programs (IEPs).
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4. How will you know that the school is succeeding (or not) in its mission?
As a board member, I will ask that more than 70 percent of the meeting agenda items are dedicated
to student outcomes/performance. I will ask for regular updates on performance metrics. We will
know if a school is succeeding by looking at the following indicators: school attendance, teacher
retention/turnover, academic outcomes, minimal differences between lowest-achieving and highest
achieving kids (e.g. minimal gap), reading/math proficiency scores, school climate, academic
outcomes of ELLs and students with IEPs/differing abilities.
Governance
1. Describe the role that the board will play in the school’s operation.
The board will oversee the general management and solid financial management of the
school. The board will not micro-manage and will not make decisions about curriculum, the
color of school uniforms, etc.
2.

How will you know if the school is successful at the end of the first year of operation?
School attendance, the number of students who re-enroll, teacher retention/turnover,
academic outcomes, minimal differences between lowest-achieving and highest achieving kids
(e.g. minimal gap), reading/math proficiency scores, school climate, academic outcomes of ELLs
and students with IEPs/differing abilities, greater support from the community.
3. How will you know at the end of three years of the school is successful?
School attendance, the number of students who re-enroll, teacher retention/turnover, academic
outcomes, minimal differences between lowest-achieving and highest achieving kids (e.g.
minimal gap), reading/math proficiency scores, school climate, academic outcomes of ELLs and
students with IEPs/differing abilities, enrollment growth, ability to raise funds and attract
professional teachers, increased support from the community.
4.

What specific steps do you think the charter school board will need to take to ensure that the
school is successful?
a. Identify research-based curriculum for all grades. b. Hire professional instructors. c.
Identify high quality, research informed instructional practices. c. engage parents and
involve them in the mission of the school and the instruction. d. provide extra curricular
activities. e. set high expectations. f. recruit board members who are laser focused on
educational outcomes. g. provide services as needed to support ELLs and students with
IEPs.

5.

How would you handle a situation in which you believe one or more members of the school’s
board were acting unethically or not in the best interests of the school?
If there were financial irregularities, I would bring it to the attention of leadership and the
appropriate authorities (including the SPCSA). If there were governance issues, I would
remind the board members of our responsibilities. I would emphasize research that
indicates that boards should spend the majority of their time focused on student outcomes.
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Disclosures
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
 I / we do not know any such trustees.
Yes
2. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.
 I / we do not know any such employees.
Yes
3. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows anyone who is doing, or plans to do, business with the charter school
(whether as an individual or as a director, officer, employee or agent of an entity). If so,
indicate and describe the precise nature of your relationship and the nature of the business
that such person or entity is transacting or will be transacting with the school.

 I / we do not know any such persons.

Yes

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the school. If so, indicate
the precise nature of the business that is being or will be conducted.



I / we do not anticipate conducting any such business.

Yes

5. If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the
third degree of consanguinity or affinity knows any employees, officers, owners, directors or
agents of that provider. If the answer is in the affirmative, please describe any such
relationship.
Not applicable because the school does not intend to contact with an education service
provider or school management organization.
 I / we do not know any such persons.
Yes
6. If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed
description.
 N/A.
I / we have no such interest.
Yes
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7. If the school plans to contract with an education management organization or education
service provider, indicate if you, your spouse or any relative within the third degree of
consanguinity or affinity anticipate conducting, or are conducting, any business with the
provider. If so, indicate the precise nature of the business that is being or will be conducted.
 N/A.
I / we or my family do not anticipate conducting any such business.
Yes

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate.
 Does not apply to me, my spouse or family.
Yes
10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.
 None.
Yes
Certification
I, Nancy Brune , certify to the best of my knowledge and ability that the information I am providing
to the State Public Charter School Authority as a prospective board member for CLV Strong Start
Academy Elementary Schools, Inc Charter School is true and correct in every respect.
____________________________
Signature

July 14, 2021
______________________
Date
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Statement of Assurances
Revised June, 2015

1. The charter school herein named, CLV Strong Start Academy Elementary Schools, Inc,
(name of charter school)
shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.
2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.
3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.
4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:
•
•
•
•
•
•
•
•
•
•

Account for the total number of students, per NRS 387.123 and NRS 387.1233;
Submit accountability and progress reports throughout the academic year;
Conduct and report on required examinations of students;
Submit required reports on class size averages and types of teacher assignments,
including students in programs of special education;
Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;
Submit required accounts of funds from federal sources, per federal reporting and audit
requirements;
Submit reports regarding student truancy, transiency, attendance and dropout rates;
Submit reports of weapons and violence incidence;
Describe suspensions and expulsions; and
Comply with state, district, and federal statutes and regulations regarding instruction of
disabled students including the development and implementation of Individual
Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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July 1991 to 1993;
June 1986 to
July 1991

Partner
Associate
McConnell Valdés, San Juan, Puerto Rico
General commercial and corporate practice, specializing in real
estate development, public and private finance, international
business transactions and franchise-distribution.

LEGAL PUBLICATIONS
BOOKS AND MONOGRAPHS
Cambio de Colores: Immigration of Latinos to Missouri (University of Missouri: 2002)
(with Steve C. Jeanetta ).
BOOK CHAPTERS
Critical-Race-Theory-in-Education: Theory, Praxis, and Recommendations, in
INTERROGATING RACISM (Gerardo Lopez and Laurence Parker eds. 2003).
LAW REVIEW AND SCHOLARLY ARTICLES
The Cost of Partisan Politics on Diversity of the Federal Bench: Why Care Whether
Judges Look “Like America” If, Because of Politics, a “Voice of Color” Has Become a
“Whisper of Color”'?, 82 IND. L.J.__ (forthcoming 2008).
The Immigrant Rights Marches (Las Marchas): Did the “Gigante” (Giant) Wake Up
or Does it Still Sleep Tonight?, 10 NEV. L. J. 780- 825 ( 2007).
Emerging Latina/o Nation and Anti- Immigrant Backlash, 10 NEV. L.J. 685- 712
(2007).
Does a Diverse Judiciary Attain a Rule of Law That Is Inclusive? What Grutter V.
Bollinger Has to Say About Diversity on the Bench, 10 MICH. J. R. & L. 101-151 (2005).
“Kulturkampf[s]” or “Fit[s] of Spite”?: Taking the Academic Culture Wars Seriously,
35 SETON HALL L. J. 1309-48 (2005).
Race and the California Recall Election: A Top Ten List of Ironies,, 16 LA RAZA.
L. J. 11-35 (2005) (with Keith Aoki & Steven Bender).
Aliens In Our Midst Post-9/11: Legislating Outsider-Ness Within the Borders, 38 U.C.
DAVIS L. REV. 1683-1710 (2005) (with Raquel E. Aldana) (reviewing BILL ONG HING,
DEFINING AMERICA THROUGH IMMIGRATION POLICY (MAPPING RACISMS) (2003), KEVIN R.
JOHNSON, THE “HUDDLED MASSES” MYTH: IMMIGRATION AND CIVIL RIGHTS (2003), and
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VICTOR C. ROMERO, ALIENATED: IMMIGRANT RIGHTS, THE CONSTITUTION, AND EQUALITY IN
AMERICA (2004)).
The Latina/o and APIA Vote Post-2000: What Does It Mean to Move Beyond
“Black and White” Politics?, 81 OR. L. REV. 783-848 (2003).
Missouri, the “War on Terrorism,” and Immigrants: Legal Challenges Post 9/11,
67 Mo L. Rev. 775-830 (2002).
“Latina/oization” of the Midwest: Cambio de Colores (Changes of Colors) as
Agromaquilas Expand into the Heartland, 13 La Raza Law Journal 343-78 (2002).
History, Legal Scholarship, and LatCrit Theory: The Case of Racial
Transformations Circa the Spanish American War, 1896-1900, 78 DENVER L. REV. 195235 (2001).
Globalization or Global Subordination?: LatCrit Links the Global to the Local
and the Local to Global, 33 U.C. DAVIS L. REV.1429-50 (2000).
Critical Race Theory and Autobiography: Can A Popular Genre Make a Serious
Academic Contribution? 18 J. LAW & INEQ. 419- 449 (2000) (reviewing BRYAN FAIR,
NOTES OF A RACIAL CASTE BABY, COLORBLINDNESS AND THE END OF AFFIRMATIVE ACTION;
(2000) BILL ONG HING, TO BE AN AMERICAN: CULTURAL PLURALISM AND THE RHETORIC OF
ASSIMILATION (1999), KEVIN R. JOHNSON, “HOW DID YOU GET TO BE A MEXICAN? A
WHITE/BROWN MAN’S SEARCH FOR IDENTITY (1999)).
Judicial Review of Initiatives and Referendums in which Majorities Vote on
Minorities’ Citizenship, 61 OHIO ST. L. J. 399-555 (1999).
Democracy and Inclusion: The Role of the Judge in a Pluralist Polity, 58 MD. L.
REV. 150-270 (1999).
Deconstructing Homo[geneous] Americanus: The White Ethnic Immigrant
Narrative and Its Exclusionary Effect, 72 TULANE L. REV. 1493-1595 (1998).
Florida's Property Rights Act: A Political Quick Fix Results in a Mixed Bag of
Tricks 23 FL. ST. L. REV. 315-400 (1996).

SELECTED OP-EDS AND MAGAZINE PUBLICATIONS
Q&A with Sylvia Lazos: Impact of the Seattle case on Local School District, LAS
VEGAS SUN (July 8, 2007).
In Defense of the High Court: Nevada Justices Just Doing Their Jobs, LAS VEGAS
REVIEW-JOURNAL (Sep. 17, 2006).
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Senate Forced to Become Moderate, LAS VEGAS SUN, May 27, 2005.
Miers Solid Choice of Bush, LAS VEGAS REVIEW JOURNAL, Oct. 3, 2005.
The Nevada Supreme Court: Are the Justices Goats or Heroes, LAS VEGAS REVIEW
JOURNAL, July 14, 2003.
US v. Tyson: Immigration Law and Employers, NEVADA BAR JOURNAL, July 2002.
¿Las Relaciones Interraciales: Estamos Listos Para un Dialogo? MISSOURI
COLUMBIAN (June 25, 2000).

ACADEMIC AND PROFESSIONAL PRESENTATIONS
Through the Looking Glass: Teaching Evaluations and Unexamined Bias, Asian Pacific
American Conference, Denver/Sturm College of Law (Apr. 24-26, 2008).
Building University or Law School Centers for Racial and Social Justice: Why Build It,
How To Do It, and Most Importantly How to Survive, Southeast/Southwest People of
Color Legal Scholarship Conference, North Carolina Central University School of Law
(Apr. 12, 2008).
Who Cares Whether Judges Look ”‘Like America” If, Because of Politics, a “Voice of
Color” Has Become a “Whisper of Color”? Mid-Atlantic People of Color Legal
Scholarship Conference: Elections, Presidential Power and Democracy, University of
Maryland (Jan. 25, 2008).
Latina/o Civic Involvement in Las Vegas, Civic Engagement Symposium, MacArthur
Foundation Conference at University of Nevada Las Vegas (Sept. 22, 2007).
A Black Marble Ceiling for Minority Women Judges?: Judicial Diversity, Judicial
Performance Evaluations & Unexamined Bias, National Association of Women Judges,
University of San Diego (Aug. 22-24, 2007).
Backlash: State and Local Governments Gear Up to Combat “Illegals,” Planning for
Immigration Reform Conference, Las Vegas, Nevada (May 12, 2007).
Las Marchas: Does the Giant Sleep Tonight?, Cambio De Colores (Change of Colors)
Conference, Kansas City, Missouri (Apr. 2-4 2007).
Immigration in Rural Areas and Urban Gateways: the Role of Law in Shaping the
Context of Reception, The New Latino Immigration to Tennessee: Opportunities and
Challenges Conference, University of Tennessee (March 2-4 2006).
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The Demographics of Nevada’s Immigrant Population (with Kerie Francis, Sociology
Phd. Candidate), LatCrit XI Conference, William S. Boyd School of Law (Oct. 4, 2006).
Where is Constitutional Interpretation Going? Constitution Day Panel, University of
Nevada Las Vegas (Sept. 12, 2006)
Our Living Constitution (Key Note Speaker), Nevada State College (Sept. 12 2006).
Ballot Initiatives, and the Political Culture of the New versus Old West, Mountain West
Clinical Conference, William S. Boyd School of Law, University of Nevada Las Vegas
(Nov. 2006).
What Does Legal Process Theory Have to Say About Diversity on the Bench? Brennan
Center at NYU, Judicial Diversity Conference at North Carolina State University (Feb. 20,
2004).
Crouching Jaguar, Hidden Dragon: Emerging Latina/o and APIA Voting Rights Issues,
Equal Justice in the West Symposium, William S. Boyd School of Law, UNLV (Feb. 21,
2004).
Crouching Jaguar, Hidden Dragon: The Future of Latina/os in the US (key note
speaker), Cambio de Colores 2004, St. Louis, Missouri (March 10-13, 2004).
Post 9/11 Immigration Civil Rights Conference, The Latino-ization of The Midwest:
Using LatCrit Praxis to Create a Community of Learning , University of CaliforniaDavis, Martin Luther King, Jr. School of Law ( April 1, 2004).
Voting Rights Act: The Latino/a and APIA Electorate, Northeast People of Color
Conference, University of Connecticut School of Law(April 3-4, 2004).
The Voting Rights Act and Challenges for the Latina/o and APIA Electorate, LatCrit IX,
Philadelphia, PA, (April 29-May 1, 2004).
The Latina/o & APIA Vote: Challenges to Meaningful Political Participation, SALT
Conference, (October 15-16, 2004.)
Elections Panel, National People of Color Conference, George Washington University
Law School (Oct. 8-10, 2004).
Not Just Black and White Anymore: Community Challenges as Latinos/as Make Their
homes in Missouri, Missouri Community Development Conference, Columbia, Missouri
(Oct. 29, 2002).
Insights for Developing Civil Dispute Resolution Systems: An Interdisciplinary Look at
Racial, Ethnic, and Religious Identity Based Conflicts, International Association of
Conflict Management Conference, Park City, Utah (June 2002).
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Minorities and Initiative Process, LatCrit VII Conference, Portland, Oregon (May 2-5,
2002).
Cambio de Colores in the Midwest, LatCrit VII Conference, Portland, Oregon (May 2-5,
2002).
Formation of Race, National Identity and the Origins of Tiered Racial Citizenship, 18961900, LatCrit VI Conference, Gainesville, Florida (Apr 28- May 2, 2001).
Pedagogical Innovations in U.S. Law Schools (with Jean R. Sternlight) University of the
Western Cape, South Africa (March 26, 2001).
Democracy and Inclusion, University of the Western Cape, South Africa (March 26,
2001).
Direct Democracy and Majority-Minority Conflict, University of California-Davis,
Martin Luther King, Jr. School of Law (February 5, 2001).
Puerto Rico and Native Hawaiians: What It Means To Be A National Minority, Pono
Kaulike Me Ke Anuenue “Justice and the Rainbow,” Joint conference of the Asian
Pacific American Law Teachers and the Western Regional Law Teachers of Color,
O’ahu, Hawai’i (May 31- June 4, 2000).
Changing Colors of Rural Missouri, Researching the Americas and Its Peoples: The
Hispanic Tapestry, Office of the Vice Provost for Minority Affairs and Hispanic Latin
American Faculty and Staff Association, University of Missouri (Sept. 12, 2000).
Rice v. Cayetano from Three Analytical Perspectives: Constitutional Doctrine, Critical
Race Theory and Liberal Multiculturalism, Identities in the Year 2000 & Beyond,
Michigan Journal of Race & Law, March 18-19, 2000, University of Michigan Law
School, Ann Arbor, Michigan.

AWARDS
US State Department, Fulbright awarded to Venezuela, January 2001 (declined).
University of Missouri, Hispanic and Latin American Faculty Staff Association Award,
Outstanding Faculty Contribution, March 2003.
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RESEARCH GRANTS
President’s Institutional Development Grant to establish race, ethnicity and class center
at University of Nevada Las Vegas, October 2007. ($60,000)
Research Award, Investigating Dropout Rates in Clark County, Nevada, University of
Nevada Las Vegas, Annie E. Casey Foundation, Chancellor Jim Rogers, Latin Chamber
of Commerce, Las Vegas ($15,000) (with Dr. Keith Schwer) (August 2005)
President’s Research Award, Planning for Immigration Growth in Nevada, University
of Nevada Las Vegas ($25,000) (with Dr. Vicki Albert) (August 2004)

INTERNATIONAL PROFESSIONAL COLLABORATIONS
University of Galway, Ireland, May to June 2001 & March 2002; inter-disciplinary
collaboration developing systemic analysis of intergroup identity-based conflict and how
alternative dispute resolution could be used within the legal system.
University of the Western Cape, School of Law, Capetown, South Africa, March 2001,
consultant on pedagogical innovations and mentoring of junior faculty.
University of the West Indies, Law Faculty, Barbados, June 1998, collaborated in
developing a course on Comparative Law of Caribbean Legal systems.

Professional Service
Co-Director, Working Group to establish Research Center for Social Justice at
University of Nevada Las Vegas (appointed by University President David Ashley) (Oct.
2007 to Present).
Conference Co-Chair, LatCrit XI Conference, Working and Living in the Global
Playground: Backstage and Frontstage, at William S. Boyd School of Law (Oct. 4-7,
2006).

Conference Co-Chair, Las Vegas, Global Gateway: New Challenges, New Perspectives
(Oct. 7, 2006) (raised funds for and organized a conference of 60 participants).
Member, Minority Section Committee, American Association of Law Schools (Jan. to
Dec. 2004).
Conference Co-Chair, Cambio de Colores (Change of Colors): Neighbors in Urban
and Rural Communities (Mar. 11-13, 2003) (raised funds for and organized a
conference of over 250 participants).
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Conference Co- Chair, Cambio de Colores (Change of Colors) in Missouri: A Call To
Action (raised funds for and chaired program committee) (March 12-14, 2002).

University and Community Service
Co-Chair of Chancellor of Nevada System of Higher Education Diversity Roundtable
(June 2008 to Present) (forum for private, public and community organizations concerned
with education).
Co-Chair of Task Force for Diversity, Equity and Inclusion at University Nevada Las
Vegas (group of 14 private and public community leaders appointed by University
President Carol Harter to assess University efforts and make recommendations)
(Feb.2006- June 2006).
Vice President, Association of Latina/o and Chicana/o Educators, University of Nevada
Las Vegas (Oct. 2005- Present).
Member, Latin Chamber of Commerce, Las Vegas, Education Committee (Oct. 2005 to
Present).
Vice President, Hispanic and Faculty and Staff Association, University of Missouri
Columbia, (Oct. 2001-2003).

PROFESSIONAL AFFILIATIONS AND MEMBERSHIPS
Member Hispanic National Bar Association
Member American Bar Association
Member Society of American Law Teachers

LANGUAGES
Fluent in Spanish

8
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Sylvia Lazos BIO
Sylvia Lazos is the Justice Myron Leavitt Professor at William S. Boyd School of Law, University
of Nevada Las Vegas, where she has served since 2002. Her areas of specialty are Constitutional
Law, Education Reform, and Legislative Process. Her research focuses on civil rights,
education, and the importance of diversity in the judiciary. Her articles have been published in
the country's top law reviews. She graduated from University of Michigan Law School, cum
laude, where she served on the Michigan Law Review and received the award as outstanding
student leader of her class. She received her M.A. and B.A., magna cum laude, in
Economics from St. Mary's University in San Antonio. She is a former partner of McConnell
Valdes, in San Juan, Puerto Rico, where she practiced commercial and real estate law.
Professor Lazos is an active community leader in education reform. She has served on
committees convened by four Superintendents of Clark County School District to examine
discipline disproportionality, student achievement gaps by race, English Language Learners,
cultural competency of teachers, and achievement gaps. She has worked closely with the
Nevada Hispanic Legislative caucus to re-examine Nevada’s school funding formula, improve
opportunities for English Language Learners and children who live in poverty by creating a new
program, Zoom and Victory, and focus on the impacts of the Digital Divide during the CoVid19
crisis. Her advocacy has led to CCSD adopting student achievement gap policies for ELL. She
has also worked closely with African American organizations to continue Zoom and Victory
funding, adopt restorative justice practices as the policy of the State of Nevada, and increase
diversity in the teacher and administrator pipeline.
Professor Lazos founded and was policy director for Educate Nevada Now, Nevada’s nonprofit
advocating for adequate school finance. She led the litigation to challenge the constitutionality
of universal vouchers, also known education savings account, and in Lopez v. Schwartz the
Nevada Supreme Court struck them down as unconstitutional.
Professor Lazos is a key policy expert in promoting equity for all students in Nevada and enjoys
the reputation of being an authentic leader for the Latinx families, immigrant communities, and
vulnerable children. She works closely with Nevada’s community groups, such as, Nevada
Immigrant Coalition, Mi Familia Vota, Nevada State Education Association, and Nevada
Hispanic Legislative Caucus. She has received awards for her leadership from Latin Chamber of
Commerce, Mexican Consulate in Las Vegas, Nevada State Education Association, Nevada
School Boards Association, Nevada Hispanic Legislative Caucus.
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Linda Verbon

1967-1969
Beginning of teaching career Taught 1st grade, opening a new school, Benson
Hill, in Renton WA. Had special training in working with children with Learning
Disabilities.
1969-1970
First grade--San Luis Obispo, Cal. One Slovak student in which English was her
second language was able to learn to read successfully using a multisensory
approach within a year.
1970-1972
First Grade at Orchard Heights in Port Orchard, WA.
1972-1973
Second grade at Lewis E Rowe under Dr. Cobbley in Las Vegas NV.
1974-1984
Opened another new school George E Harris. Teaching First grade.
1984-2019
Opened a new private school, The Meadows School, Created one of the first
full day Kindergarten programs in Nevada.
I have used a multisensory learning approach, using visual auditory and
kinesthetic simultaneously to teach letter- sound association and word attack
skills. This approach is used in art, in which the teacher draws an example of what
to do so the children may see it then explains how to do it, and then has the
children do it themselves.
In mathematics, an example would be to show the numeral 5, have the
children make a five in the air and decide on an activity that would be repeated
five times. Such as touching their toes and repeating the action 5 times while
counting to five.
By using this method the individual needs of the student are met because it
addresses the needs of all students by whatever modality they learn best by. At
times there is one-on-one work by the teacher to address the special needs of
individual students. For example, such a situation would be a child for whom
English is a second language. In this case, the student benefits from individual
instruction to overcome extraordinary barriers in learning the English language.
Another example would be in working with children who are able to work several
grade levels above Kindergarten, and would benefit from individualized
instruction.
2008-2018
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I was in charge of setting up a display of Artwork, Research, and Creative
writing for the National I Teach K, Pre-K 1st, and 2nd grade conference as well as
attend the conference myself each year.
Children were able to create artwork and writings for guest authors as well at
meet them in person. Arranged for children to be present for presenters to use in
demonstrating their subject.
On Going Programs
Primary and secondary Color program with Clifford the Big Red Dog, Cookie
Monster,Big Bird, Kermit making an appearance along with Halloween art, the
Count, and football art.
Kindergarten YMCA Night Kindergartners interact with Senior
Football players and Cheerleaders to learn about school spirit.
Pumpkins to UMC where Children presented decorated pumpkins looking
like Raggedy Anne & Andy, clowns, and scarecrows to children in the hospital
Floral Arrangements for Grandparents' Day; Milk cartons are decorated to
look like turkeys filled with fresh flowers for all grandparents.
Chinese New Year Children parade carrying a dragon and singing songs at
Caesar's Palace.
Guardian Angels program in which children decorated angels in camouflage
and gave them to air force personnel at Nellis Air Force Base.
Holiday Customs from around the World, where children were given the
opportunity to research their heritage and present topics from their cultures such
as customs, sports, food, traditional dress during the holiday season to encourage
learning about ways of life in other cultures and fostering conversations on
diversity.
Parent Career or Hobby day, where parents were invited into the classroom to
share about their careers and hobbies with the children. Children were able to
learn more about their friends and get the opportunity to ask questions about
different careers.
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Nicole Thompson received a Master of Education in Leadership & Administration from Nova
Southeastern University (2008), an Educational Specialist degree in TESL from Nova
Southeastern University (2011), and a Master of Education in Reading with a Specialization in
National Board Certified Teacher Leadership (2014). She has taught High Quality Instruction
(HQI) in CCSD for the past 14 years; 3 years at Jeffrey Behavior with formal experience at
working with at-risk and Gifted & Talented Education (GATE) students in the Long Beach
Unified School District (5 yrs.). She would like to think that her most significant contributions
and greatest accomplishments in education are the successes of her students. This is because she
strongly believes that she has been blessed with the chance to work with a wonderful array of
students. Her educational philosophy is “All students can and will learn, if given ample time and
adequate attention”. Nicole Thompson received a Master of Education in Leadership &
Administration from Nova Southeastern University (2008), an Educational Specialist degree in
TESL from Nova Southeastern University (2011), and a Master of Education in Reading with a
Specialization in National Board Certified Teacher Leadership (2014). She has taught High
Quality Instruction (HQI) in CCSD for the past 14 years; 3 years at Jeffrey Behavior with formal
experience at working with at-risk and Gifted & Talented Education (GATE) students in the
Long Beach Unified School District (5 yrs.). She would like to think that her most significant
contributions and greatest accomplishments in education are the successes of her students. This
is because she strongly believes that she has been blessed with the chance to work with a
wonderful array of students. Her educational philosophy is “All students can and will learn, if
given ample time and adequate attention”. She currently works in the capacity as the Student
Success Instructional Facilitator at Desert Rose Adult High School.
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Nicole L. Thompson

To Whom It May Concern:
I am interested in serving as a member of the Board of Directors for CLV Strong Start Academy
Elementary Schools, Inc. Attached you will find my resume for your perusal and consideration.
In keeping with your requirements, I am a licensed teacher with the Clark County School District who is
in good standing.
My fruitful work experience in the capacity as a Project Facilitator at Desert Rose High School has
enabled me to build a sound reputation of providing intervention and implementing practical short and
long term educational plans with the consent of students and their parents/guardians. The strategies
developed and applied by me have always led to academic improvement, if not excellence. This was
accomplished by also collaborating with teachers to enable facilitation of class instruction. We joined
forces to ensure all students were getting the proper education to help them improve their employment
prospects and/or to compete courses for a high school diploma. I also work with a wonderful team in the
capacity as a PBIS Facilitator.
I look forward to an opportunity of meeting with you to elaborate on how my competencies could be
beneficial to the CLV Strong Start Academy Elementary Schools, Inc. Please contact me at any time by
calling
.
Respectfully,
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Professional Summary
Innovative Teacher Leader with 19 years of experience, skilled at promoting active learning
through multiple learning approaches and hands-on activities. Dedicated to inspiring students
with a passion for learning, and equipping them with strong communication and literacy skills
for the 21st century.
Education
B.A., English/Literature, California State Dominguez Hills, 2001
M.A., Education, Educational Leadership, Nova Southeastern University, 2008
M.A., Science, Educational Specialist TESOL, Nova Southeastern University, 2011
M.A., Education, Specialization in National Board Certified Teacher Leadership, 2014
Work Experience
1990-2001, Long Beach Unified School District, Head Campus Security Officer
2001-2005, Long Beach Unified School District, Secondary ELA/Activities Director
2006-Present, Clark County School District, Secondary ELA/Project Facilitator, Student Success
Instructional Facilitator
2015-2018, Sports Leadership and Management Academy, Member of the Board of Directors
Community Involvement
Minister’s Alliance of Southern Nevada
Academic Support and Community Services Center
Summary of Relevant Professional Development Training
Prepare Curriculum

2006

Saving Our Students

2006

Harassment and Intimidation Prevention

2007

Secondary School Bullying Prevention Team Workshop

2008

Creating Effective Action Plans for Special Needs Learners

2009

Lead, Follow or Get Out the Way-PLC’s Rock with Teacher Leaders

2011

Operation Respect/Welcoming Schools

2013-2014
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Harvard Training – Social Perspective Taking

2015

Curriculum of Cultural Awareness

2015

Respectful Learning Environment Mini-Conference

2015

Culturally Responsive Teaching Practices

2015

Helping Create a Safe Environment for LGBTQ Student

2015

Legality and Implications of Bullying/Cyberbullying

2015

How to Manage Student Behavior

2015

Increasing Family Involvement

2017

The Power of One: Being Culturally Responsive

2018

Safe and Respectful Environment State Conferences

2018

Multi-tiered System of Supports (MTSS)

2018-19

My Brother’s Keeper Alliance

2020

Real Conversations About Equity

2020
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Joseph John Morgan, PhD
Curriculum Vitae

Current Position
2020-present
Chair, Department of Early Childhood, Multilingual, and Special Education, College of Education,
University of Nevada, Las Vegas.
2018-present
Associate Professor, College of Education, Department of Early Childhood, Multilingual, and Special
Education, University of Nevada, Las Vegas.
2018-present
Faculty Chair, College of Education, University of Nevada, Las Vegas.
2019-present
Principal Investigator (with Dr. Alain Bengochea), ReInvent Schools Las Vegas – Community Schools
Initiative, US Department of Education, Office of Elementary and Secondary Education, School
Choice and Improvement Programs, funded, $2,494,798.00.
2018-present
Principal Investigator, Building School-based Models of Inclusive Excellence, Nevada Partnership for
Inclusive Education, foundation grant, funded, $300,000.00.
2017-present
Graduate and Doctoral Coordinator, Department of Early Childhood, Multilingual, and Special Education,
University of Nevada, Las Vegas.
2016-present
Co-investigator, University of Oregon, Center for Teaching and Learning, Numbershire: Evaluating the
Efficacy of a Mathematics Gaming Intervention for At-Risk First Grade Students, Institute of
Education Sciences, Special Education Research Grant Programs, funded, $264.291.00.
2015-present
Co-project coordinator, Project SPEN:TT (Severe and Persistent Educational Needs: Teacher Training),
U.S. Department of Education, Office of Special Education Programs, funded, $1,082,772.00.
2014-present
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Co-project coordinator, Project CULTURED: College and University Leaders Trained to Understand and
Respond to Exceptionalities and Diversity, U.S. Department of Education, Office of Special
Education Programs, funded, $1,034,791.00.
Degrees Awarded
Doctor of Philosophy, Special Education, 2012
University of Nevada, Las Vegas
Dissertation Title: “Teaching Online Social Skills to Students with Emotional and Behavioral
Disorders”
Disability Areas: Learning Disabilities and Emotional/Behavioral Disorders
Leadership Area: Technology
GPA 4.0/4.0, passed comprehensive exams with distinction
Master of Education, Special Education, 2007
University of Nevada, Las Vegas
Area of Emphasis: Mild/Moderate Disabilities
GPA: 4.0/4.0
Bachelor of Arts, English Literature and Psychology, 2005
University of Illinois at Chicago
Graduated Magna Cum Laude with College Honors and Highest Distinction
Member of the Honors College
GPA: 3.78/4.0
Honors and Awards
Proclamation from the Mayor of the City of Las Vegas, Las Vegas, NV, 10/2019
Distinguished Teaching Award, College of Education, University of Nevada, Las Vegas, 2018
Participant, Institute of Education Sciences Sequential Multiple-Assignment Randomized Trials Research
Training Institute, 2017 (selected through competitive review)
Outstanding Reviewer, Teaching Exceptional Children, 2015
Early Career Award, College of Education, University of Nevada, Las Vegas, 2014
Outstanding Faculty Award, University of Nevada, Las Vegas Alumni Association, 2014
Proclamation from the Mayor of the City of Las Vegas, Las Vegas, NV, 9/2014
Outstanding Service Award, College of Education, University of Nevada, Las Vegas, 2013
Nominated for the Collaboration Award, College of Education, University of Nevada, Las Vegas, 12/2012
President’s Graduate Fellowship, University of Nevada, Las Vegas, 5/2011
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Outstanding Graduate Student of the Year (nominated), Council for Exceptional Children, 10/2010.
Doctoral Student Scholar, Council for Exceptional Children Division of Research,
Member of the Honor Society of Phi Kappa Phi, 5/2009-present
Member of the Phi Beta Kappa Society, 5/2005-present
Professional Experience
University Experience
University of Nevada, Las Vegas, 2018-present
Associate Professor, Department of Early Childhood, Multilingual, and Special Education
University of Nevada, Las Vegas, 2012-2018
Assistant Professor, Department of Educational and Clinical Studies
University of Nevada, Las Vegas, 2019-present
Principal investigator, ReInvent Schools Las Vegas – Community Schools Initiative, US
Department of Education, Office of Elementary and Secondary Education, School Choice and
Improvement Programs, funded, $2,494,798.00.
University of Nevada, Las Vegas, 2018-present
Principal Investigator, Building School-based Models of Inclusive Excellence, Nevada
Partnership for Inclusive Education, private foundation, funded, $300,000.00.
University of Nevada, Las Vegas, 2016-present
Co-Investigator, University of Oregon Center for Teaching and Learning. A Multi-Site Randomized
Controlled Trial to Assess the Efficacy of the NumberShire Level 1 Gaming Intervention for
Improving Math Outcomes for Students With or At Risk for Math Learning Disabilities, Institute
of Education Sciences, Special Education Research Grant Programs, subcontract, funded,
$264.291.00.
University of Nevada, Las Vegas, 2015-present
Co-project coordinator. Project SPEN:TT (Severe and Persistent Educational Needs: Teacher
Training), U.S. Department of Education, Office of Special Education Programs, funded,
$1,082,772.00.
University of Nevada, Las Vegas, 2014-present
Project coordinator. Project CULTURED: College and University Leaders Trained to Understand
and Respond to Exceptionalities and Diversity, U.S. Department of Education, Office of Special
Education Programs, funded, $1,034,791.00.
University of Nevada, Las Vegas, 2014-2015
Investigator. Project BELL: Blended English Language Learning, NeCoTIP grant.
University of Nevada, Las Vegas, 2012-2013
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Co-project Coordinator, Project Grow: Supporting Biology Achievement through Data-Based
Decision Making, NeCoTIP grant.
University of Nevada, Las Vegas, 2010-2014
Co-project coordinator, Highly Qualified, High Quality (HQ2) 325T project improvement grant.
University of Nevada, Las Vegas, 2010-2012
Visiting Lecturer, Department of Educational and Clinical Studies
University of Nevada, Las Vegas, 2009-2010
Teaching Graduate Assistant, Department of Educational and Clinical Studies
Grant Affiliations
Principal investigator, (with Drs. Tara Raines, Tiberio Garza, Jared Lau, John Nixon, and Sam Song),
ReInventing Integrated Student Supports in Educational Environments, Nevada Department of
Education, funded, $721,382.27.
Principal investigator (with Dr. Alain Bengochea), ReInvent Schools Las Vegas – Community Schools
Initiative, US Department of Education, Office of Elementary and Secondary Education, School
Choice and Improvement Programs, funded, $2,494,798.00.
Principal Investigator, Project REEP: Reverse Engineering Expository Paragraph Writing in Science CoTaught Classrooms, Spencer Foundation, Small Research Grants, unfunded, $49,000.00
Principal Investigator, ReInvent Schools Las Vegas – Community Schools Initiative, U.S. Department of
Education, Office of Innovation and Improvement, Full Services Community Schools Program,
unfunded, $2,487,295.00.
Principal Investigator, Developing Data Literacy and Purposeful, Actionable Teaching for Secondary
Content Teachers, Spencer Foundation, Small Research Grants, unfunded, $49,951.00.
Co-Principal Investigator with Gwen Marchand, Ph.D. Characterizing Mobility as a Complex System in
Rural and Urban Environments, Institute of Education Sciences, Researcher-Practitioner
Partnerships for Education, proposed, $356,745.00
Co-Investigator with Gwen Marchand, Ph.D. & Tiberio Garza, Ph.D. Outcome Evaluation of Education
Programs – Part II, ACS Ventures subcontract, Nevada Department of Education, funded,
$165,315.00
Co-Investigator, University of Oregon Center for Teaching and Learning. A Multi-Site Randomized
Controlled Trial to Assess the Efficacy of the NumberShire Level 1 Gaming Intervention for
Improving Math Outcomes for Students With or At Risk for Math Learning Disabilities,
Institute of Education Sciences, Special Education Research Grant Programs, subcontract,
funded, $264.291.00.
Principal Investigator. Using Self-Monitoring as a Tier II Prosocial Behavioral Intervention for Children
Attending Head Start, Department of Health and Human Services, unfunded, $24,998.00.
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Co-principal investigator with Jori S. Beck, Ph.D. Supporting Secondary Content Teachers to Develop
Actionable Teaching Plans Using Data-Based Decision Making, Spencer Foundation, Small
Research Grant, unfunded, $50,000.00.
Co-project coordinator with Monica Brown, PhD. Project SPEN:TT (Severe and Persistent Educational
Needs: Teacher Training), U.S. Department of Education, Office of Special Education Programs,
funded, $1,082,772.00.
Co-project coordinator with Joshua Baker, PhD, Tracy Spies, PhD, and Kyle Higgins, PhD. Project
CULTURED: College and University Leaders Trained to Understand and Respond to
Exceptionalities and Diversity, U.S. Department of Education, Office of Special Education
Programs, funded, $1,034,791.00.
Investigator with Tracy Spies, Ph.D. Project BELL: Blended English Language Learning, Nevada System of
Higher Education, NeCoTIP Projects, funded, 2014-2015, $134,343.00
Co-project coordinator with Nancy Brown, M.Ed. and Kyle Higgins, Ph.D, Highly Qualified, High Quality
(HQ2) Special Educators, CFDA 84.325T: Special Education Pre-Service Training Improvement
Grants, funded by the U.S. Department of Education, Office of Special Education Programs, 20082014, $499,867.
Co-coordinator with Kyle Higgins, Ph.D., Project Grow: Making Data-Based Decisions in the Science
Content Area, Nevada System of Higher Education, NeCoTIP Projects, funded, 2012-2013,
$112,009.
Research coordinator, Community Impact Project, the Lincy Institute, University of Nevada, Las Vegas
(grant focused on Las Vegas Downtown Achieves), 2014-2016, $91,200.00
Principal investigator with David Vallett, PhD. Exploring Instructional Techniques to Increase the
Cognitive Complexity Used by Students with Disabilities in Secondary Science Classrooms,
Institute of Education Sciences, Special Education Research Grant Programs, unfunded,
$1,175,458.00.
Research Associate, University of Oregon Center for Teaching and Learning. A Multi-Site Randomized
Controlled Trial to Assess the Efficacy of the NumberShire Level 1 Gaming Intervention for
Improving Math Outcomes for Students With or At Risk for Math Learning Disabilities, Institute
of Education Sciences, Special Education Research Grant Programs, subcontract, unfunded,
$201,207.00.
Coordinator, Teaching Online Social Skills to Students with Emotional and Behavioral Disorders,
funded by Gaggle, Inc. 2009-2010, $500.00.
Coordinator, Project SUMS (Systematically Unwrapping Mathematics Standards), Nevada System of
Higher Education, NeCoTIP Projects, unfunded due to lack of funds, $147,668.
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Research director, Boys and Girls Clubs of Southern Nevada, Downtown Achieves Full Service
Community Schools, United States Department of Education, Full Service Community Schools
Program, subcontract, unfunded, $655,910.00.
Co-project coordinator with Joshua Baker, PhD, Tracy Spies, PhD, and Kyle Higgins, PhD. Project
CULTURED: College and University Leaders Trained to Understand and Respond to
Exceptionalities and Diversity, U.S. Department of Education, Office of Special Education
Programs, unfunded, $1,184,111.00.
Project coordinator, Project PACE: Parents and Communities in Education, the Lincy Institute,
University of Nevada, Las Vegas, unfunded, $148,284.00
Investigator, Low Resource High Risk Research Training Grant, Institute of Education Sciences,
unfunded, $3,782,055.
Public School Experience
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Reed, D. K., Calhoon, M. B., & Morgan, J. J. (2013, October). Reading instruction for secondary students
with reading difficulties. Panel discussion presented at the annual meeting of the Council for
Learning Disabilities in Austin, TX.
Reed, D. K., Morgan, J. J., & Rodgers, W. (2019, October). Establishing evidence on new practices for
students with learning disabilities. Panel discussion presented at the 41st International Conference
on Learning Disabilities in San Antonio, TX.
Riggleman, S., & Morgan, J. J. (2017, November). Importance of behavior management courses in pre K5 teacher preparation programs. Roundtable presented at the annual meeting of the Teacher
Education Division of the Council for Exceptional Children in Baltimore, MD.
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Pfannenstiel, K. H., Marx, T., & Morgan, J. J. (2017, October). CEEDAR center and EPP state spotlights:
Nevada and Utah. Panel presented at the annual meeting of the Council for Learning Disabilities in
Baltimore, MD.
Sayeski, K., Morgan, J., & Brown, N. (2010, November). Online modules to facilitate special educator
content-area knowledge and pedagogy: Moving from highly-qualified to highly effective. Session
presented at the annual meeting of the Teacher Education Division of the Council for Exceptional
Children in St. Louis, MO.
Scott, L. A., Morgan, J. J., & Brendli, K. (2019, November). A review of state policies regulating special
education alternative routes to licensure requirements. Paper presented at the annual meeting of
the Teacher Education Division of the Council for Exceptional Children in New Orleans, LA.
Spies, T. G., Huerta, M., Garza, T., & Morgan, J. J. (2017, April). Integrating science, language, and
literacy with diverse learners: One teacher’s perspective and practice. Paper presented at the annual
meeting of the American Educational Research Association in San Antonio, TX.
Spies, T. G., & Morgan, J. J. (2017, October). Science and language for students with LD: One teacher’s
perspective. Poster presented at the annual meeting of the Council for Learning Disabilities in
Baltimore, MD.
Whitesides, H., Beck, J. S., Brown, N. B., Riddle, D., & Morgan, J. J. (2016, February). An initial
exploration into the beliefs and practices of teacher licensure candidates’ data literacy. Panel
presented at the 28th Annual Ethnographic and Qualitiative Research Conference in Las Vegas, NV.
Yeager, K., Morgan, J. J., & Murphy, S. (2018, October). A strategy for combining transition planning and
21st century learning. Poster presented at the 40th Annual Conference on Learning Disabilities in
Portland, OR.
Teaching
University Courses Developed
Undergraduate
EDSP 411 Special Education Techniques in Inclusive Settings
• Working with a design team to create an online version of the introduction to special education
course for general education teachers. Course covers history of special education, laws and
processes, characteristics of learners, and strategies for supporting students with disabilities in
classroom environments.
EDSP 465 Student Growth Models and Data-Based Instructional Decision Making
• Course designed to introduce students to the data-based decision making process, teach them
how to develop a data collection system in their classrooms, develop assessments based on
standards, and then make instructional decisions based on data. Approved by College of
Education Curriculum Committee Fall 2011.
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Graduate
ESP 701 Introduction to Special Education and Legal Issues
• Working with a design team to create an online version of the introduction to special education
course. Course covers history of special education, laws and processes, characteristics of
learners, and strategies for supporting students with disabilities in classroom environments.
ESP 730 Parent Involvement in Special Education and General Education
 Working with Online Education to create an online version of this course. Course covers theories
and practices for engaging families from culturally and linguistically diverse backgrounds in the
education environment.
ESP 763Q Seminars in Selected Special Education Topics: Student Growth Models
• Course designed to introduce students to the data-based decision making process, teach them
how to develop a data collection system in their classrooms, develop assessments based on
standards, and then make instructional decisions based on data. Approved by College of
Education Curriculum Committee Fall 2011.
University Courses Taught
Undergraduate
ECE 431: Teaching Communication Skills to Young Children
EDSP 411: Special Education Techniques in Inclusive Settings
EDSP 423: Collaborative Consultation in Special Education
EDSP 431: Legal Aspects of Special Education
EDSP 453: Behavior Management Techniques in Special Education
EDSP 465: Data-Based Decision Making
EDSP 491: Student Teaching in Special Education
EDSP 491: Student Teaching Seminar
Graduate
ESP 701: Introduction to Special Education and Legal Issues
ESP 705: Psychological and Sociological Problems of Students with Emotional Disturbance
ESP 708: Advanced Strategies for Students with Disabilities
ESP 719A: Advanced Oral and Written Language for Students with Disabilities

253

ESP 722: Multicultural Perspectives in Special Education
ESP 724: Math Methods for Students with Mild Disabilities
ESP 727: Technology in Special Education
ESP 730: Parent Involvement in Special and General Education
ESP 733: Management and Modification of Students with Special Needs
ESP 735: Advanced Behavior Management Techniques
ESP 737i: Resource Room Practicum
ESP 763Q: Data-Based Decision Making and Student Growth Models
ESP 764: Characteristics and Inclusive Strategies for Students with Emotional Disturbance,
Learning Disabilities, and Mild Mental Retardation
Doctoral
ESP 784: Seminar in Advanced Special Education Technology
ESP 785: Issues, Trends, and Futures in Special Education
ESP 794B: Internship in Special Education (Teaching)
Doctoral Committee, Chair/Co-Chair
Hazim Aal Ismail
Gloria Carcoba Falmoir
William Woods
Jack Watts

Doctor of Philosophy in Special Education
Doctor of Philosophy in Special Education
Doctor of Philosophy in Special Education
Doctor of Philosophy in Special Education

Doctoral Committee, Member
Heike Ruedenauer-Plummer
Cristina Reding

Doctor of Philosophy in Special Education
Doctor of Philosophy in Special Education (Dissertation Proposed)

Doctoral Committee, Outside Representative
Mark Spinard

Doctor of Philosophy in Higher Education

Graduated Doctoral Students, Chair/Co-Chair
Dr. Janelle Saunders (Summer, 2021; chair). Dissertation title: “Teaching a communication protocol via
graduated guidance on the iPad to assist in functional communication training for nonverbal
children with ASD.”
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Dr. Eunhye Choi (Spring, 2020; co-chair). Dissertation title: “Exploring the attitudes of students enrolled
in a teacher certification program through a disability awareness documentary film
intervention”.
Dr. Cristina Reding (Spring, 2020; co-chair). Dissertation title: “Examining grit with middle schoolers in
diverse general education classrooms – Validating the grit scale”.
Dr. Katelyn Zirkus (Summer, 2019). Dissertation title: “Informal Interactions: A Mini-Ethnographic Case
Study of Students with Emotional and Behavioral Disorders”.
Dr. Danielle Feeney (Summer, 2019). Dissertation title: “Using Positive Self-talk and Goal-oriented
Thinking to Improve Behavioral Outcomes for Students with Learning Disabilities”.
Dr. Sarah McCarthy (Summer, 2019). Dissertation title: “Exploring Mathematics Anxiety of Students AtRisk for Mathematics Difficulties”.
Dr. Kristopher Yeager (Summer, 2019). Dissertation title: “Transition Perceptions of High School
Students with Emotional and Behavioral Disorders and Their Teachers”.
Dr. Matthew Love (Summer, 2018). Dissertation title: “Promoting Depth of Vocabulary Knowledge in
Inclusive Science Classrooms: A Comparison of Methods”.
Dr. Kathleen Ewoldt (Spring, 2018). Dissertation title: “Reverse Engineering an Expository Paragraph for
Students with High-Incidence Disabilities and English Learners”.
Dr. Dominique Tetzlaff (Summer, 2017). Dissertation title: “Using Mobile Technology to Increase the
Academic Achievement and Engagement of Students with Disabilities”.
Dr. Samantha Riggleman (Summer, 2017). Dissertation title: “Self-Monitoring: A Behavioral Intervention
for Children Attending Head Start”.
Dr. Joice M. Higa (Spring, 2017). Dissertation title: “Instructional Math Technology in Secondary Special
Education: Teacher-Reported Practices and Perceptions”.
Dr. Cecilia A. Billow (Spring, 2017). Dissertation title: “Preschool Teacher Knowledge and Skills:
Phonemic Awareness and Instruction”.
Dr. Lori L. Slater (Spring, 2017). Dissertation title: “Comparing the Differences in Access to Professional
Development for General Education and Special Education Teachers and the Subsequent Impact on
Instructional Practice”.
Dr. Robert J. Marsh (co-chaired with Dr. Kyle Higgins; Fall, 2016). Dissertation title: “School
Connectedness: Comparing Students with Emotional Behavior Disorders to their General Education
Peers”.
Graduated Doctoral Students, Committee Member
Dr. Brittany Desnoyer (Summer, 2019). Dissertation title: “An Analysis of Training Concerning the
Identification of Students with Autism Spectrum Disorder”.
Dr. Jennifer Smith (Spring, 2019). Dissertation title: “Creative Self-Efficacy: Students in General
Education, with Learning Disabilities, and with Gifts and Talents”.
Dr. Kristin Withey (Spring, 2018). Dissertation title: “Investigating the Use of an Emotional Intelligence
Intervention with Young Elementary Students Receiving Services in Self-Contained Settings for
Students with Emotional Disturbance”.
Dr. Stephanie Devine (Spring, 2018). Dissertation title: “Effects of a Multimedia Shared Story on
Comprehension of an Adapted Employee Handbook”.
Dr. Janet Van Heck (Fall, 2017): Dissertation title: “The Relationship Between Roles and Responsibilities
of Co-Teachers and Co-Teacher Self Efficacy”.
Dr. Rebecca Norton (Summer, 2017). Dissertation title: “Investigating the Use of Structured SelfDetermination Curriculum with Students with Gifts and Talents”.
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Dr. Joanne Ringer (Spring, 2017). Dissertation title: “An Analysis of Stress and Self-Efficacy Experienced
by General and Special Educators”.
Dr. Jamie Gunderson (Spring, 2016). Dissertation title: “Exploring Cognitively Accessible Academic
Lessons for Students with Intellectual Disabilities Using the iPad”.
Dr. Pamela Juniel (Spring, 2016). Dissertation title: “Evidence-Based Practices: An Exploratory Study
Concerning School District Professional Development Considerations”.
Dr. Troy Keiser (Spring, 2015). Dissertation title: “The Attitudes and Beliefs of Special and General
Educational Professionals Concerning Alcohol and Drug Problems”.
Dr. Teri Marx (Summer, 2014). Dissertation title: “Effects of Cooperation Games on Social Interactions of
Students with Emotional and Behavioral Disorders”.
Dr. Rene Segler-Zender (Summer, 2013). Dissertation title: “A High School Turnaround School Initiative:
Effects on Students’ Math and Reading Scores”.
Graduate Doctoral Students, Outside Representative
Dr. Tawnya Ayim (Fall, 2018). Dissertation title: “Personality Patterns of Students Who Make a Threat of
Targeted School Violence”.
Dr. Angela Ruckdeschl (Summer, 2018). Dissertation title: “Electronic health record instruction in firstsemester nursing students: A comparative study”.
Dr. Jennifer Golanics (Summer, 2018). Dissertation title: “Malingering undetected successfully: Does
extrinsic motivation and coaching have a significant impact?”.
Dr. Sara Miles (Spring, 2016). Dissertation title: “Understanding the Preparation and Support Needed for
Undergraduate Clinical Faculty”.
Dr. Kristen Russler (Spring, 2016). Dissertation title: “Impact of Universal Social-Emotional and
Behavioral Screening Among Middle School Students: A Multistage Approach to Identification”.
Dr. Paul Smith (Spring, 2016). Dissertation title: “Cultural Competence for Nurse Practitioners: Providing
Care for Gay and Lesbian Clients”.
Service
National
President-elect, Council for Learning Disabilities, 2020-present
Member, Rhode Island Department of Education Accreditation Review Team, 2018-present
Guest reviewer, Behavioral Disorders, 2016-present
Editorial Review Board Member, Intervention in School and Clinic, 2011-present
Editorial Review Board Member, Journal of Special Education Technology, 2012-present
Editorial Review Board Member, Teaching Exceptional Children, 2014-present
Guest reviewer, Psychology in Schools 2011
Proposal reviewer, Teacher Education Division, 2012-present
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Proposal reviewer, Council for Exceptional Children, 2013-present
Technology committee co-chair, Council for Learning Disabilities, 2012-2019
 Oversee the maintenance of the organization website.
 Supports other committee members in the use of technology and dissemination of information
via the website.
 Developed the online submission system for conference proposals and applications for
organizational awards.
 Oversee the review of conference proposals.
Web editor, Council for Learning Disabilities, 2013-2019
Editor, LD Forum, 2014-2018
Local Arrangements Committee Co-Chair (with Dr. Kyle Higgins), Council for Learning Disabilities 37th
International Conference on Learning Disabilities, Las Vegas, NV, 2014-2015.
Social media coordinator, Communications Committee, Council for Learning Disabilities, 2012-2014
 Disseminate information related to the organization via Facebook and Twitter.
Committee member, Lesbian, Gay, Bisexual, and Transgender Issues in Academic Studies Advisory
Committee, National Council of Teachers of English, 2012-2013.
University
University of Nevada, Las Vegas, Graduate College Program Review Committee, 2017-2020
University of Nevada, Las Vegas, Program Review Committee, 2014-2020
UNLV Chapter of the Council for Exceptional Children, 2012-present
 Advisor
Search Committee Member, Disability Specialist, Disability Resource Center, Spring 2013.
College of Education College Teaching Committee, 3/2012-12/2012
 Served on a committee that oversaw the development of a college teaching course for doctoral
students in the Colleges of Engineering and Sciences.
 Worked collaboratively with other committee members to implement the course in the 20122013 academic year and collect data on the course’s implementation.
Search Committee Member, Assistive Technology Specialist, Disability Resource Center, 6/2012-7/2012.
UNLV Chapter of the Council for Exceptional Children, 2008-2012
•Served as President-elect, President, and Past-President.
•Developed doctoral mentorship program (D2D).
UNLV Graduate and Professional Student Association, 2009
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•Elected as the student representative from the Department of Special Education.
College of Education
Faculty Chair, College of Education, 7/2018-present
Teacher Education, Licensed Personnel, and Field Experience Committee Member, 2013-present.
Chair, Design Team of the Paradise Innovations Committee, 9/2016-2018
Member, College of Education Curriculum Committee, 8/2016-6/2018
Downtown Achieves Research Committee, Chair, Fall 2013-Spring 2016.
Search Committee Member, Executive Associate Dean, College of Education, 2014-2015.
Search Committee Member, Assistant Professor of Learning Analytics, Department of Teaching and
Learning, 2013-2014.
Department of Early Childhood, Multilingual, and Special Education
Search Committee Member, Clinical Assistant Professor (English Language Learning and Special
Education), Department of Early Childhood, Multilingual, and Special Education, 11/2018 –
present
Member, Promotion and Tenure Committee, Department of Early Childhood, Multilingual, and Special
Education, 8/2018 – present
Doctoral Coordinator, Department of Educational and Clinical Studies, 1/2018 – present
Graduate Coordinator, Department of Educational and Clinical Studies, 2/2017-present
Interim Coordinator, Early Childhood and Early Childhood Special Education Programs, 1/2017-6/2017
Search Committee Chair, Assistant Professor of Special Education, 10/2016-3/2017
Search Committee Chair, Assistant Professor of Special Education, 10/2015-3/2016
Coordinator, Special Education programs, Fall 2013-Spring 2018
Search Committee Member, Assistant Professor of English Language Learning/Special Education,
10/2013-2014
Chair, Field Experience Assessment Team, Fall 2012-present
Doctoral Admissions Committee, Department of Educational and Clinical Studies, University of Nevada,
Las Vegas, 8/2012-present
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Doctoral Development Committee, Department of Educational and Clinical Studies, University of
Nevada, Las Vegas, 8/2009-present
 Member of the Special Education Handbook Revision subcommittee, Fall 2013
Search Committee Member, Assistant/Associate Professor in Autism, Department of Educational and
Clinical Studies, 11/2012-2/2013.
State accreditation preparation committee, 5/2012-10/2012
 Worked to update syllabi for the special education programs, connect professional standards to
all courses, and develop the matrix for standards to ensure that all courses are addressing
professional standards.
State of Nevada
CEEDAR Leadership Team, Nevada Department of Education, March 2015-present
Nevada Department of Education, Special Education Advisory Committee, October 2015-May 2018
 Appointed by the Nevada State Board of Education
Nevada Economic Summit on Early Childhood Investment, February 2010
Community
Democracy Prep at the Agassi Campus, School Board Chair, Summer 2019-present
Innovations in Education Committee, City of Las Vegas, Fall 2014-present
 Advise city leaders on education initiatives impacting schools in Las Vegas.
Downtown Achieves Leadership Committee, Research Advisor, Fall 2013-present
Nevada Partnership for Inclusive Education, 10/2009-present
 Served as a member of the site team and grant selection committee.
 Provided professional development to teachers related to co-teaching.
Democracy Prep at the Agassi Campus, School Board Member, Summer 2017-Summer 2019
Boys and Girls Clubs of Southern Nevada, Fall 2014-Spring 2015
 Program evaluation focused on academics, self-regulation, and character
 Provider of professional development opportunities to clubhouse directors
Black Caucus Education Committee, Member, Fall 2013-Spring 2015
Acelero Head Start, Grant Writing and Research professional development, Fall 2013
Andre Agassi College Preparatory Academy, Unwrapping Standards professional development, Fall 2013
Facilitator, Downtown Achieves Summit, Fall 2013
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Clark County School District
Unwrapping Standards in Algebra and Geometry Resource Rooms, professional development provided
to the Clark County School District, June 2015-August 2015
Project Nexus, in collaboration with the Student Services Division of the CCSD, January 2015-present
 Collaborative project funded by CCSD to provide career ladders for support staff with Bachelor’s
degrees to become licensed teachers.
Liberty High School, Henderson, Nevada, 2011-2012
•Co-trainer with Nancy Brown, M.Ed., of special education and general education co-teaching
teams.
Resource class review committee, 5/2012-11/2013
 Working on a committee within CCSD to analyze the curricula being implemented in resource
rooms throughout the district and make determinations about the best way to support students
with disabilities in academic content.
Professional development trainer
 Developed an unwrapping Common Core standards professional development for Special
Education Instructional Facilitators, Fall 2013.
 Developed an unwrapping Common Core standards professional development for the Student
Support Services Division, trained the trainers, and oversaw implementation, spring 2012summer 2013.
 Developed an unwrapping Common Core standards professional development for Student
Support Services Division, focused on administrators, summer 2013.
 Provided training on unwrapping Common Core standards to CCSD teachers at the Nevada
Partnership for Inclusive Education training (9/2012), Lamping Elementary School (10/2012),
Lunt Elementary School (11/2012), Duncan Elementary School (5/2013), and Treem Elementary
School (11/2013).
Search Committee Member, Alternative Route to Licensure Director, Fall 2013 and Summer 2014
Professional Organizations
American Educational Research Association
Council for Exceptional Children
Council for Children with Behavioral Disorders
Division for Research
Division for Learning Disabilities
Technology and Media Division
Council for Learning Disabilities
National Association of Special Education Teachers
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Nevada Council for Learning Disabilities
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Dr. Joseph John Morgan is an Associate Professor of Special Education and Department Chair for the
Department of Early Childhood, Multilingual, and Special Education. He has been at the University of
Nevada, Las Vegas since 2009. His research focuses on three main areas: (1) supporting the socialemotional development and subsequent post-secondary outcomes of culturally and linguistically diverse
students with Emotional and Behavioral Disorders (EBD), (2) developing tiered intervention systems to
support the needs of culturally and linguistically diverse students attending high-needs schools, and (3)
teacher education, both for traditional and alternative pathways licensure programs, and ongoing
professional development across the career continuum for in-service special education teachers. He is
engaged in applied research within public school environments and works actively in the preparation of
doctoral students to focus on implementation science and the practical application of the scholarship
they are producing. Dr. Morgan has currently published 39 peer-reviewed journal articles, book
chapters, and conference proceedings focused on the findings of his scholarship. Additionally, he has
been the principal investigator or co-principal investigator of over $5 million in externally funded grants,
including both research and personnel preparation projects. Most recently, he was awarded a $2.5
million grant to fund ReInvent Schools Las Vegas – Community Schools Initiative, a project designed to
implement a community schools model on three elementary school campuses within the Las Vegas
Valley. Additionally, he received a $300,000 award to study the implementation of site-based
professional development to support inclusive practices in partnership with the Nevada Partnership for
Inclusive Education (NVPIE).
Dr. Morgan is involved in a variety of service activities at both the national and local levels. He serves as
a member of the editorial review boards for Intervention in School and Clinic, the Journal of Special
Education Technology, and TEACHING Exceptional Children. He currently serves as the President of the
Council for Learning Disabilities (CLD), an international organization focused on advocacy, research,
policy, and teacher education for students with learning disabilities. In this capacity, he will serve a fouryear term in the presidential chain of CLD, including President Elect, President, and Past President. At
the university level, Dr. Morgan has served as the Special Education Program Coordinator since 2013
and as the Graduate Coordinator of programs in EMS since 2016. He was elected to the position of
Faculty Chair for the UNLV College of Education, coordinating faculty governance structures in the
College. Locally, he was appointed the Chair of the Board for Democracy Prep at Agassi Campus, a local
public charter school focused on college preparation, and as the Chair of the Board of NVPIE, an
organization focused on supporting teachers in the implementation of inclusive schools practices.
Prior to beginning his career at UNLV, Dr. Morgan was a high school special education teacher, special
education programs facilitator, and an intervention specialist in urban, public school environments.
Seeing the educational inequities that exist in large urban school districts, specifically for culturally and
linguistically diverse students with disabilities attending high-needs schools, has driven his passion for
ensuring access to interventions, systems, and programs that provide needed resources that address the
individualized needs of all student populations and guides his trajectory in research, teaching, and
service.
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Curriculum Vitae
Tara C. Raines, Ph.D., N.C.S.P.
Visiting Clinical Assistant Professor
Clinical Psychology Program
University of Nevada Las Vegas

Education
Georgia State University, Atlanta, GA
Ph.D., School Psychology
May 2012
Cognate: Issues Impacting Culturally/Linguistically Diverse Learners & Clients
Dissertation Title: “Universal Screening as the Great Equalizer: Eliminating
Disproportionality in Special Education Referrals”
Dissertation Co-chairs: Randy W. Kamphaus and Bridget V. Dever
Nova Southeastern University, Davie, FL
Specialist in Psychology, School Psychology
May 2007
Nova Southeastern University, Davie, FL
Master of Science, School Psychology
May 2006
Florida State University, Tallahassee, FL
Master of Science, Special Education
December 2002
Florida State University, Tallahassee, FL
Bachelor of Arts, Special Education
December 2002
Professional Experience
Fall 2020 - Present

University of Nevada, Las Vegas, Visiting Assistant Professor
Clinical Psychology Program

Su 2020

University of Denver, Associate Professor with Tenure
Director of Clinical Training
MA and PhD Program Coordinator
School Psychology Program

Fall 2015 -Su 2020

University of Denver, Assistant Professor
Director of Clinical Training
MA and PhD Program Coordinator
School Psychology Program
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Fall 2012 – Summer 2015

Assistant Professor, University of Nevada Las Vegas School
Psychology Program, Department of Educational Psychology and
Higher Education

Spring 2008 –

Ecuador Professional Preparation Program, Co-Founder&
Executive Director – design and facilitate cultural immersion
programs for mental health and education professionals in Quito,
Ecuador

SU2011- SU 2012

Children’s Hospital Los Angeles, Pre-doctoral Psychology
Intern, Pediatric Psychology rotation – developed and implemented
mental health treatment plans for youth ages 4-21 in English and
Spanish. Lead counseling groups for children and parents.

Fall 2007- SU 2011

Gwinnett County Public Schools (Georgia), Bilingual School
Psychologist – provided psycho-educational services in multiple
elementary schools with a total population of approximately 3000
students.

Fall 2006- SU 2007

Gwinnett County Public Schools (Georgia), Bilingual School
Psychologist, Intern – provided bilingual psycho-educational
services for students in grades K-12 under the supervision of a
licensed school psychologist.

Spring 2003 – SU 2006

Duval County Public Schools (Florida), Special Education
Teacher – created and implemented individual education plans and
behavior intervention plans for all subject areas for students in
grades 6-8 with severe emotional disturbances in a therapeutic day
treatment setting.

Spring 2003 – SU 2006

Duval County Public Schools (Florida), Special Education
Teacher, Hospital/Homebound program – created and
implemented individual education plans and behavior intervention
plans for all subject areas for students in grades 6-8 with severe
emotional disturbances and/or chronic illnesses which prevented
their school attendance.

Graduate Courses Taught
Child and Adolescent Development
Diversity in School and Community Settings
Adolescent Development
Learning Applications and Behavior Analysis
School-Aged Academic Competencies and Interventions
Psychoeducational Issues of Diverse Learners
School Psychology Interventions with Practicum
School Psychology Advanced Practicum
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Psychoeducational Academic and Diagnostic Assessment
Psychopathology and Interventions
Academic Assessment
Cognitive and Academic Assessment

Publications
Blind Peer-Reviewed Professional Journals
1. Edyburn, K., Bertone, A., Raines, T., Dowdy, E., Hinton, T., & Twyford, J. (In
Revision) “Striving for Equity in School-Based Mental Health Services: Shifting the
School Psychology Training Paradigm to Integrate Intersecting Identities and Social
Determinants of Health”. School Psychology Review
2. Raines, T. C., Biehl, A., Kutaka, T., & Chernyavskiy, P. (In Revision). “On the Cusp: A
Latent Class Exploration of Youth Referred to Juvenile Justice Assessment Center”
School Psychology Review
3. Hughes, T., Raines, T., & Malone, C. (2020). School Pathways to the Juvenile Justice
System. Policy Insights from the Behavioral and Brain Sciences
4. Raines, T. C. & Talapatra, D. (2019). College and Career Readiness Consultation for
High-Risk Youth: An Introduction. Journal of Educational and Psychological
Consultation.
5. *Gafford, J., Raines, T. C., Sinha, S., DeBlaere, C., Davis, D. E., Hook, J., & Owen, J.
(2019). Spiritually Focused Interventions in Correctional Settings: The Role of
Therapists’ Multicultural Orientation. Journal of Psychology and Theology.
6. Morgan, J., Spies, T., Boone, R. & Raines, T.C. (2019) Determining the Academic and
Well-Being Needs of Students in Urban School Environments: A Delphi Study. Urban
Education.
7. * Raines, T.C., Gordon, M., Harrell-Williams, L., Dilberto, R., Parke, E. (2017)
Adaptive Skills and Academic Achievement in Latino Students. Journal of Applied
School Psychology, 33(4), 245-260
8. Dowdy, E., Moffa, K, Raines, T.C. & Dever, B.V. (2016) A Preliminary
Investigation into the Added Value of Multiple Gates and Informants in Universal
Screening for Behavioral and Emotional Risk. Journal of Applied School Psychology, 32
(2), 178-198.
9. Dever, B.V, Raines, T.C., & Dowdy, E. (2016) Factor Structure and Differential
Item Functioning of the BASC-2 BESS Spanish Language Parent Form. School
Psychology Quarterly, 31(2), 213.

265

10. Dever, B.V., Raines, T.C. & Dowdy, E. (2016). Addressing Disproportionality in
Special Education Using a Universal Screening Approach to Referral Journal of Negro
Education, 85(1), 59-71.
11. Dowdy, E., Harrell-Williams, L. M., Dever, B. V., Furlong, M. J., Moore, S., Raines, T.
C., & Kamphaus, R. W. (2016). Universal self-report screening in high school to predict
internalizing symptoms, School Psychology Review. 45(4), 458
12. Dever, B.V, Dowdy, E., Raines, T.C., & Carnazzo, K. (2015) Stability and Change of
Behavioral and Emotional Screening Scores, Psychology in the Schools 52(6), 618-629.

13. Harrell-Williams, L., Raines, T.C., Kamphaus, R., & Dever, B. (2015) Psychometric
Analysis of the BASC–2 Behavioral and Emotional Screening System (BESS) Student
Form: Results from High School Student Samples. Psychological Assessment Brief
Report, 27(2), 738-743.
14. Dowdy, E., Furlong, M., Raines, T.C., Bovery, B., Kauffman, B., Kamphaus, R.W.,
Dever, B.V., Price, M. & Murdock, J. (2014). Enhancing School-Based Mental Health
Services with a Preventative and Promotive Approach to Universal Screening for
Complete Mental Health Journal of Educational and Psychological Consultation. 25, 120
15. Whisenhunt, J., Chang, C., Flowers, L., Brack, G., O’Hara, C., & Raines, T.C. (2014).
Working with clients who self-injure: A grounded theory approach. Journal of
Counseling and Development. 92(4), 387-397.
16. Dever, B.V., Kamphaus, R.W., Dowdy, E., Raines, T.C. & Distefano, C. (2013)
Surveillance of Middle and High School Mental Health Risk by Student SelfReport Screener Western Journal of Emergency Medicine 14 (4), 384-390.
17. Dever, B.V., Raines, T.C., & Barclay, C.M. (2012). Chasing the Unicorn: Practical
Implementation of Universal Screening for Behavioral and Emotional Risk. School
Psychology Forum. 6(4).
18. Raines, T. C., Dever, B. V., Kamphaus, R. W., Roach, A. T. (2012) Universal
Screening for Behavioral and Emotional Risk: A Promising Method for Reducing
Disproportionate Placement in Special Education. Journal of Negro Education. 81(3).
Chapters in Edited Books
1. *Raines, T.C., Malone, C., Beildeman, L. M., and Bowman, N. (In Press) Policies and
Laws Affecting Young Children. In Promoting Healthy Growth and Development in
Young Children: Bridging the Science-Practice Gap in Educational Settings. APA
Publications. Book chapter.
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2. *Raines, T.C. & Beidleman, L.M. (2020) Adaptive Behavior Scales. In E. Dowdy, R.
Kamphaus & C. Reynolds (Eds.), Handbook of Psychological and Educational
Assessment, Third Edition. New York: Guilford Press. Book chapter.
3. Raines, T.C., Kamphaus, R. & Reynolds, C. (2018) Reynolds Intellectual Assessment
Scales, Second Edition. In D. Flanagan & P. Harrison (Eds.), Contemporary Intellectual
Assessment, Fourth Edition. New York: Guilford Press. Book chapter.
4. Raines, T.C. & Crumpton H. (2017) “Social, Emotional, and Behavioral Assessment in
Culturally and Linguistically Diverse Populations” In E. Lopez & S. Proctor (Eds.),
Handbook of Multicultural School Psychology. Peer-Reviewed Book Chapter
5. Raines, T.C., Twyford, J., & Dowdy, E. (2014) “School-wide Assessment with African
American Students” In L. Benuto & B. Leany (Eds.), Guide to Psychological
Assessment with African Americans. Book chapter
6. Kamphaus, R. W. & Raines, T.C., (2010). Comorbidity and Cumulative Effects of
Inattention, Poor Emotional Control, and Language Problems on Academic
Achievement in Early Childhood. In N. Mather & L. Jaffe (Eds.),
Comprehensive Evaluations: Case Reports for Psychologists, Diagnosticians, and
Special Educators New Jersey: Wiley & Sons Publishers.
7. Raines, T.C. & Reynolds, C. R., (2010). Re-establishing Eligibility and Re-evaluation
Post Natural Disaster. In N. Mather & L. Jaffe (Eds.), Comprehensive Evaluations: Case
Reports for Psychologists, Diagnosticians, and Special Educators. New Jersey: Wiley &
Sons Publishers.
8. Berzins, A.R., & Raines, T.C. (2010). The Influence of Cultural Immersion Programs in
Creating Culturally Competent Education Professionals. In K. Warnick, P. Warnick, &
A. Laffoon (Eds.), Educational Policy and Practice: The Good, the Bad and the
Pseudoscience Volumes I & II. New York: Nova Science Publishers.
Technical Reports
1. Raines, T.C. & Song, S. (2019) Restorative Justice and School Safety in Nevada [White
Paper]. Nevada Legislative Committee on Education.
2. Raines, T.C. & Morgan, J.J. (2019) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Two [Governmental Report]. City of Las Vegas
3. Raines, T.C. & Morgan, J.J. (2019) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter One [Governmental Report]. City of Las Vegas
4. Raines, T.C. & Morgan, J.J. (2018) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Four [Governmental Report]. City of Las Vegas
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5. Raines, T.C. & Morgan, J.J. (2018) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Three [Governmental Report]. City of Las Vegas
6. Raines, T.C. & Morgan, J.J. (2018) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Two [Governmental Report]. City of Las Vegas
7. Raines, T.C. & Morgan, J.J. (2018) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter One [Governmental Report]. City of Las Vegas
8. Raines, T.C. & Quick, L. (2018) Las Vegas Eliminating School Pathways to Juvenile
Justice Report [Governmental Report]. Nevada State Department of Juvenile Justice
9. Raines, T.C. (2018) Las Vegas My Brother’s Keeper Winter Quarterly My Brother’s
Keeper Alliance Evaluation [Governmental Report]. City of Las Vegas
10. Raines, T.C. & Morgan, J.J. (2017) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Four [Governmental Report]. City of Las Vegas
11. Raines, T.C. & Morgan, J.J. (2017) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Three [Governmental Report]. City of Las Vegas
12. Raines, T.C. & Morgan, J.J. (2017) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Two [Governmental Report]. City of Las Vegas
13. Raines, T.C. & Morgan, J.J. (2017) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter One [Governmental Report]. City of Las Vegas
14. Raines, T.C. (2017) Las Vegas My Brother’s Keeper Fall Quarterly My Brother’s
Keeper Alliance Evaluation [Governmental Report]. City of Las Vegas
15. Raines, T.C. (2017) State of Juvenile Justice in Clark County, Nevada [Governmental
Report]
16. Raines, T.C. & Morgan, J.J. (2016) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Four [Governmental Report]. City of Las Vegas
17. Raines, T.C. & Morgan, J.J. (2016) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Three [Governmental Report]. City of Las Vegas
18. Raines, T.C. & Morgan, J.J. (2016) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Two [Governmental Report]. City of Las Vegas
19. Raines, T.C. & Morgan, J.J. (2016) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter One [Governmental Report]. City of Las Vegas
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20. Raines, T.C. & Morgan, J.J. (2015) Las Vegas My Brother’s Keeper Quarterly
Education Evaluation: Quarter Four [Governmental Report]. City of Las Vegas
21. Raines, T.C., Morris-Hibbler, L., Tyler, T. (2015) Las Vegas My Brother’s Keeper
Strategic Plan [Governmental Report]. City of Las Vegas submission to the White
House My Brother’s Keeper Initiative.
22. Morgan, J. J. & Raines, T.C. (2015) Addressing the Needs of Students Living in Poverty
Through Comprehensive School Reform [White Paper]. Nevada Department of
Education.
Peer-Reviewed Conference Proceedings
1. Raines, T. C., & Talapatra, D. (2020). Autism and the Police: Supporting Children and
Families with Law Enforcement Encounters. In Higgins, K., & Brown. M. (Eds.), 2020
Building Bridges Conference Proceedings.
2. Raines, T. C., Sliva, A., Biehl, A. (2019). Leveraging Community Relationships to
Promote Positive Discipline Practices. Reducing Suspensions and Expulsions of
Students with Disabilities: Linking Research, Law, Policy and Practice. Chicago, Il.
3. Raines, T.C. (2018) Social and Emotional Supports for English Language Learners in
Schools. In Higgins, K., & Brown. M. (Eds.), 2018 Building Bridges Conference
Proceedings. Belize City, Belize
4. Raines, T.C., Morgan, J.J. & Boyd, B. (2016) Universal Screening for Behavioral and
Emotional Risk in Schools. In Higgins, K., & Brown. M. (Eds.), 2016 Building Bridges
Conference Proceedings. Nicosia, Cyprus
5. Morgan, J.J., Raines, T.C, Diamond, L.L. & Boone, R. (2016) Determining the
Academic and Behavioral Needs of Diverse Students in Poverty. In Higgins, K., &
Brown. M. (Eds.), 2016 Building Bridges Conference Proceedings. Nicosia, Cyprus
6. Lau, J., Oh-Young, C. & Raines, T. C. (2015). The Use of Qualtrics in a Higher
Education Setting. In Proceedings of E-Learn: World Conference on E-Learning in
Corporate, Government, Healthcare, and Higher Education 2015 (pp. 327-333).
Chesapeake, VA: Association for the Advancement of Computing in Education
(AACE).
Non-Refereed Publications
1. Raines, T.C., January, S.A., Gelbar, N., & Barrett, C. (2020). Academic Parenthood:
We are all doing our best. Trainers in School Psychology.
2. Raines, T. C. (2019) Four Ways to Support Justice-Involved Youth During School
Reintegration [blog post]. Psych Learning Curve.
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3. Raines, T. C., Stumblingbear-Riddle, G., & Graves, S. (2018). Explicit Bias Fact Sheet
[handout]. American Psychological Association.
4. Raines, T.C. & Talapatra, D. (2018) Vertical Research Team Mentoring in School
Psychology: A Model of Mentorship. The School Psychologist.
5. Raines, T. C. (2018). Clark County School Justice Partnership offers a more promising
approach to school discipline. The Las Vegas Review.
6. Raines, T.C., Hess, R., Barrett, C., A’Vant, E., Scherr, T, Nazer, S., Contributors
National Association of School Psychologists. (2016). Supporting Marginalized
Students in Stressful Times: Tips for Educators [handout]. Bethesda, MD: Author.
7. Kucer, P., Stein, R., Brown, J., Raines, T.C. (2016) Globalization of School
Psychology: Insights and Opportunities for Early Career Psychologists. The School
Psychologist, 70 (3)
8. *Mottes, A. B., & Raines, T. C. (2016). Consideration of gender in school
acculturation. The School Psychologist, 70 (2), 19-26.
9. Thomas, B., Krackow, E., & Raines, T.C. (2016) “The Ecuador professional
preparation program: Training scientist-practitioners through immersion in culture”
International Psychology Bulletin
10. Miranda, A.H, Radliff, K., Savage, T., & Raines, T.C. (2014). School psychology
Through Our Eyes: Navigating Positions in the Academy. NASP Communiqué.
43 (4).
11. *Olson, J., Nortey, A., Denis, M., Berzins, A., Raines, T.C. (2013) “Ecuador
Professional Preparation Program: A Cultural Journey” NASPonline.org Resources
www.nasponline.org/resources/culturalcompetence/EPPP_and_Cultural_Journey.pdf.
Works in Progress
1. Morgan, J.J., Raines, T.C., Hibbler, L. (In preparation) “Developing Cross-Sector
Collective Impact Initiatives to Support Students and Families in Poverty”
2. Raines, T.C., Sliva, A., Burkart, C., Tikka, M., Biehl, A., & Morris-Hibbler, L. (In
Progress). School Justice Partnerships: Leveraging Community Relationships to
Promote Positive Discipline Practices.
3. Coles-Taylor, C., Raines, T.C., Sliva, A., Biehl, A., Morris, M., Cullen, E., & Walker,
M. (In Progress). Impact of Police Implicit Bias Training.
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Grants
Co-Principal Investigator, State of Nevada ESSER Competitive Grant Program, Reinventing
Integrated Student Supports in Educational Environments (RISsEe),September 2020,
$721,382.27 - Funded
Principal Investigator, University of Denver Public Good Bridge Grant, Continuing the Sankofic
Journey to Inclusive and Affirming Early Care & Learning Environments for Black Children
February 2020, $20,000 - Funded

Key Personnel, Templeton Foundation, Spirituality in Psychotherapy: Examination of
Naturalistic Treatment in the Criminal Justice Detention System, August 2017,
$198,972 - Funded
Principal Investigator, Professional Research Opportunities for Faculty, Investigating
Recidivism, Risk, and Resiliency in Minority Youth through a Career and Technical
Education Diversion Program, January 2016, $19,878 – Funded
Principal Investigator, Morgridge College of Education – Flowback Opportunity Grants,
Mindfulness and Black Parenting: Creating a parent’s guide for raising black youth on
the way to successfully enactment black identity in everyday life, March 2016, $7,912.50
-Funded
Conference Presentations (*denotes work with graduate students)
Research Poster Presentations – Refereed
1. *Townsend, C., & Raines, T.C. (February 2020) Growth Mindsets: One Child’s Risk is
Another Child’s Resource. Poster presented at the 2020 National Association of School
Psychologists Annual Conference in Baltimore, MD.
2. *Sliva, A., Raines, T. C., & Walker, M. (February 2020) Demystifying School Resource
Officers. Poster presented at the 2020 National Association of School Psychologists
Annual Conference in Baltimore, MD.
3. *Gleason, E. L., Stogsdill, H. & Raines, T. C. (February 2020) School Reintegration for
Juvenile Justice and Substance Use Involved Youth. Poster presented at the 2020 National
Association of School Psychologists Annual Conference in Baltimore, MD.
4. *Dini, M., Biehl, A. & Raines, T. C. (February 2019) Supporting Gender Expression in
Schools through Action-Based Procedures. Poster presented at the National Association of
School Psychologists Annual Conference in Atlanta, GA.
5. *Killion, S., Raines, T. C., & Sliva, A. (February 2019). The Intersection of Mindfulness,
Self-Efficacy and School Climate: A Pilot Study. Poster presented at the National
Association of School Psychologists Annual Conference in Atlanta, GA.
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6. *Biehl, A., Bishop, J. & Raines, T. C. (February 2018) Special Considerations for
Assessing Students in the Juvenile Justice System. Poster presented at the National
Association of School Psychologists Annual Conference in Chicago, Il.
7. Ortiz, A., Amabile, A., Raines, T. C., & Berzins, A. (February 2018) Culturally Sensitive
Supervision: A review of the Literature. Poster presented at the National Association of
School Psychologists Annual Conference in Chicago, Il.
8. Raines, T.C., Scherr, T. & Barrett, C. (February 2018) Infusing Social Justice Principles
into School Psychology Training Programs. Poster presented at the Trainers of School
Psychologists Annual Conference in Chicago, Il.
9. *Killion, S. & Raines, T. C. (November 2018). The Intersection of Mindfulness, SelfEfficacy and School Climate: A Pilot Study. Poster presented at Colorado Society for
School Psychologists Conference in Vail, CO.
10. *Raines, T.C., Biehl, A., & Kee, S. (August 2017) Investigating Recidivism, Risk, and
Resiliency in Minority Youth with Juvenile Justice Contact Poster accepted for
presentation at the Annual Convention of American Psychological Association in
Washington, D.C
11. *Ryan, M., Rodriguez, T., & Raines, T.C. (August 2017) Examining the Measurement
and Influences on Self-Reported Cultural Competency in School Psychologists. Poster
accepted for presentation at the Annual Convention of American Psychological
Association in Washington, D.C.
12. *Talapatra, D., Raines, T. C., Hazel, C., Das Chaudhuri, S. (February 2017). Vertical
Research Team Mentoring in School Psychology: A Model of Student
Participation. Poster presented at the 2017 Trainers of School Psychologists Conference:
San Antonio, TX
13. Dowdy, E., Moffa, K., Dever, B., & Raines, T.C. (February 2017) Multiple Gates and
Informants in Universal Behavioral and Emotional Screening. Poster presented at the
National Association of School Psychologists Annual Convention, San Antonio, Texas.
14. * Raines, T.C., Gordon, M., Dilberto, R., Parke, E. (August 2016) Adaptive Functioning
and Academic Achievement in Latino Students. Poster accepted for presentation at the
Annual Convention of American Psychological Association in Denver, CO.
15. *Amabile, A., Raines, T.C., Gray, S., Berzins, A. (February 2016) The Implementation
and Efficacy of PBIS in a South American Pre-School. Poster presented at the Annual
Convention of National Association of School Psychologists in New Orleans, LA.
16. *Hart, J., Raines, T.C., & Ziegler, A. (August 2015) Self-Report of Cultural Competence
in Psychology Immersion Program Participants. Poster presented at the Annual
Convention of the American Psychological Association in Toronto, Ontario
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17. Diamond, L & Raines, T.C. (April 2015) Problem-Solving in the Early Childhood
Environment for Boys of Color. Poster accepted for Council for Exceptional
Children Annual Convention, San Diego, CA.
18. Dever, B.V, Dowdy, E., Raines, T.C., & Carnazzo, K. (February 2015) Stability and
Change of Behavioral and Emotional Screening Scores. Poster accepted for Annual
Convention of National Association of School Psychologists in Orlando, FL.
19. *Guttman, J., Sanchez, I., Berry, H., Jones, P., Loe, S., & Raines, T.C. (May 2014) A
Bayesian Scale to Measure the Big-5 Personality Traits. Poster presented at the
Association for Psychological Science Annual Convention in San Francisco, CA
20. Raines, T.C. (April, 2014) Descriptive Analysis of Students Identified by Behavioral
Risk Screening in Schools. Poster presented at University of Nevada Las Vegas
Academic Achievement Gala.
21. Berzins, A.R., & Raines, T.C. (February 2014). Overcoming the Odds: Resilience in
Ecuadorian Youth. Poster presented at the Annual National Convention of
National Association of School Psychologists in Washington, D.C.
22. Raines, T.C. & Knaebel, B (February 2014) Mindfulness Based Small Group
Interventions for Attention and Focus. Poster presented at the Annual
Convention of National Association of School Psychologists in Washington,
D.C.
23. Raines, T.C., Loe, S., Jones, P., Crank, J. & Hart, J. (February 2014) Infusing SchoolBased Mental Health Instruction into School Psychology Graduate Programs.
Poster presented at the Annual Trainers of School Psychologists conference
in Washington D.C.
24. Dever, B.V., Raines, T.C., & Dowdy, E. (March 2013). Addressing disproportionality
in special education using a self-report screening measure. Poster presented
at the Behavioral Risk Factor Surveillance System (BRFSS) Conference,
Atlanta, GA.
25. Knaebel, B & Raines, T.C. (February 2013) Mindfulness-based Small Group
Intervention for Executive Functioning Poster presented at the Annual
Convention of National Association of School Psychologists in Seattle, WA
26. Fernandez, L., Raines, T. C., & Berzins, A.R. (August 2011). Reflections on Models of
Consultation Used in a Cultural Emersion Program: Ecuador. Poster presented
at the 119th Annual Conference of the American Psychological Association in
Washington, D.C.
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27. Kamphaus, R.W., Dever, B., Raines, T. C., Dowdy, E., & DiStefano, C. (August 2011).
Implementation of an Adolescent Behavioral and Emotional Risk Surveillance
Protocol in Schools. Poster presented at the 119th Annual Conference of the
American Psychological Association in Washington, D.C.
28. Raines, T.C., Crumpler, Y.M, Smith, O.W., & Torres-Villa, M.S. (February 2011).
Development of Bilingual Endorsement for School Psychologists in Georgia,
Participant Information Exchange/Poster presentation presented at the
Annual Convention of National Association of School Psychologists in San
Francisco, CA.
29. Raines, T.C., Juechter, J., Mays, K., & Robertson, A. (March 2010). Screening for
Children at Risk for Behavioral and Emotional Problems. Poster presented at
the Annual Convention of National Association of School Psychologists in C
Chicago, IL.
30. Berzins, A.R., Romero, P., & Raines, T.C. (March 2010). Reflections of and Professional
Experiences in Quito, Ecuador. Poster presented at the Annual National
Convention of NASP in Chicago, IL.
31. Berzins, A.R., Raines, T.C., & Romero, P. (February 2009). Ecuadorian Professional
Preparation Program: Reflection of Experiences. Poster presented at the
Fortieth Annual National Convention of National Association of School
Psychologists in Boston, MA.
Professional Presentations – Refereed
1. Malone, C. M., Raines, T. C., Rossen, E., & Desai, S. (2021, February). School
psychology program characteristics and relationship to student racial diversity. Paper
accepted for presentation at the annual convention of the National Association of School
Psychologists, Online.
2. *Maras, E., Thomas, M., & Burkart, C., Raines, T.C. (February 2021) School

Psychologists' Role in Advocating for Comprehensive Sex Education. Paper submission at
the 2021 National Association of School Psychologists Annual Conference in Salt Lake
City, UT.
3. Raines, T. C., & Talapatra, D. (2020). Autism and the Police: Supporting Children and
Families with Law Enforcement Encounters. Accepted to be presented at the 2020
Building Bridges Conference.
4. *Villalobos, C., Raines, T. C., & Vega, D. (February 2020) Supporting Mexican
American Students in New America. Paper presented at the 2020 National Association of
School Psychologists Annual Conference in Baltimore, MD.
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5. *Gleason, E. L., Raines, T. C., & Beidleman, M. (February 2019) Supporting Adolescents
with Juvenile Justice Involvement and Substance Use Disorders. Paper presented at the
National Association of School Psychologists Annual Conference in Atlanta, GA.
6. Raines, T.C. (May 2018) Social and Emotional Supports for English Language Learners
in Schools. Paper presented at 2018 Building Bridges Conference, Belize City, Belize
7. Turner, A., Raines, T.C., Collins, T. (February 2018) Blueprint for the Leap: Helping
School-Based Practitioners Transition into Academia. Symposium presented at the
National Association of School Psychologists Annual Conference in Chicago, Il.
8. *Simoni, M., Biehl, A., Talapatra, D. & Raines, T.C. (February 2018) Prevention and
Preparation: ASD and Encounters with Law Enforcement. Mini-skills presented at the
National Association of School Psychologists Annual Conference in Chicago, Il.
9. *Mottes, A. & Raines, T.C. (February 2018) A Call to Research: Diverse Friendship
Groups and Cultural Responsiveness. Paper presented at the National Association of
School Psychologists Annual Conference in Chicago, Il.
10. *Zytka, K. & Raines, T.C. (February 2018) The BASC-3 to Help Identify Gifted
Characteristics Paper presented at the National Association of School Psychologists
Annual Conference in Chicago, Il.
11. *Keltner, J. & Raines, T.C. (February 2018) Addressing Racial and Ethnic Identity
Awareness in Students Paper presented at the National Association of School
Psychologists Annual Conference in Chicago, Il.
12. *Raines, T.C., Biehl, A. & Morris-Hibbler, L. (February 2018) Risk, Social Skills, and
Academic Achievement in a Juvenile Justice Population. Paper presented at the National
Association of School Psychologists Annual Conference in Chicago, Il.
13. *Raines, T.C. & Mottes A. (February 2018) Intersectionality: Considerations for
Supporting Students with Multiple Identities Paper presented at the National Association
of School Psychologists Annual Conference in Chicago, Il.
14. Raines, T. C. & Talapatra, D. (August 2017). Introversion, Extroversion, and the
Academy: Tools for Early Career Academics. Presentation accepted for the 2017
American Psychological Association Annual Convention: Washington, DC
15. *Raines, T.C., Biehl, A., Cross, W., & Keltner, J. (February 2017) Examining Parenting
Practices that Support Positive Black Identity Development. Mini-Skills Session
accepted for presentation at the National Association of School Psychologists Annual
Convention, San Antonio, Texas.
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16. *Raines, T.C., Kee, S., & Pearcy, K.L. (February 2017) School Reintegration from
Juvenile Justice: Practical Tools for School Psychologists. Mini-Skills Session presented
at the National Association of School Psychologists Annual Convention, San Antonio,
Texas.
17. *Raines, T.C., & Biehl, A. (February 2017) Understanding the School to Prison Pipeline
using a Risk Analysis Perspective. Paper presented at the National Association of School
Psychologists Annual Convention, San Antonio, Texas.
18. *Beidleman, M., Raines, T.C., & Gordon, M. (February 2017) Exploring the
relationships between International Experiences and Cultural Competence. Paper
presented at the National Association of School Psychologists Annual Convention, San
Antonio, Texas.
19. *Mottes, A. B., & Raines, T. C. (2017, February). Consideration of gender in school
acculturation. Paper presented at the Annual Convention of the National Association of
School Psychologists, San Antonio, TX.
20. Raines, T.C., Morgan, J.J. & Boyd, B. (May 2016) Universal Screening for Behavioral
and Emotional Risk in Schools. Paper presented at the 2016 Building Bridges Conference,
Nicosia, Cyprus.
21. Morgan, J.J., Raines, T.C, Diamond, L.L. & Boone, R. (2016) Determining the Academic
and Behavioral Needs of Diverse Students in Poverty. Paper presented at the 2016
Building Bridges Conference, Nicosia, Cyprus.
22. Raines, T.C. & Berzins, A.R. (February 2016) Developing Cultural Competence through
International Immersion. Paper presented at the National Association of School
Psychologists Annual Convention, New Orleans, LA.
23. Lau, J., Oh-Young, C. & Raines, T.C. (September 2015). The Use of Qualtrics in a
Higher Education Setting. Paper presented at the 2015 E-Learn: World Conference on ELearning in Corporate, Government, Healthcare, and Higher Education. Kona, HI USA.
24. Dever, B.V., & Raines, T.C. (August 2015). Universal screening for behavioral and
emotional risk in schools. Paper presented at the biennial meeting of the European
Association for Research in Learning and Instruction (EARLI), Limassol, Cyprus.
25. *Hart, J. & Raines, T. C. (May 2015). Perceived cultural competence in professionals
participating in a cultural immersion program. Paper presented at the Association for
Psychological Science Conference in New York, New York.
26. Dowdy, E., Raines, T.C., Bolton, C., Carnazzo, K.W., Kim, E., Dever, B.V. &
Archibald, A. (February, 2014). Implementing Universal Screening at the
Elementary, Middle, High, and District Levels. Symposium presented at the
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National Association of School Psychologists Annual Convention,
Washington, DC.
27. Dever, B.V., & Raines, T.C. (September 2013) The Use of Student Self-Report
Screening Data for Mental Health Risk Surveillance Paper presented at the
Society for Educational Effectiveness Fall conference in Washington, D.C.
28. Raines, T.C., (August 2013). Universal Screening for Behavioral and Emotional Risk:
Theory, Research, and Practice Symposium Chair, presented at the Annual
Convention of American Psychological Association in Oahu, Hawaii
29. Kamphaus, R.W., DiStefano, C., Dowdy, E., Dever, B.V., Raines, T.C., Kim, J., &
Harrell-Williams, L.M. (March 2013). A student self-report tool for mental
health risk surveillance in grades 3 through 12. Paper Presented at the
Behavioral Risk Factor Surveillance System (BRFSS) Conference, Atlanta, GA.
30. Douglas, S. & Raines, T.C. (February 2013) Reading and Depression in Children:
What's the Relationship Paper presented at the Annual Convention of
National Association of School Psychologists in Seattle, WA
31. Berzins, A., Raines, T.C., Scully, K., Ortiz, A., & Cheng, D. (February 2013). The
Influence of Cultural Immersion Programs on Cultural Competence.
Symposium coordinated at the Annual Convention of National Association of
School Psychologists in Seattle, WA
32. Dever, B.V., Kamphaus, R.W., & Raines, T.C. (February, 2012). The measurement
equivalence of a screener for behavioral and emotional risk across
language form. Paper presented to the Society for Research in Child
Development (SRCD) Developmental Methodology themed meeting, Tampa,
FL.
33. Berzins, A., Raines, T.C., Oakland, T., & Dejud, C (February 2011). The Influence of
Cultural Immersion Programs on Cultural Competence. Symposium presented
at the Annual Convention of National Association of School Psychologists in
San Francisco, CA.
34. Mays, K., Raines, T.C., & Dever, B (February 2011). Universal Screening for Behavioral
and Emotional Risks in Schools. Mini-Skills presented at the Annual Convention of
National Association of School Psychologists in San Francisco, CA.
35. Flowers, L., Whisenhunt, J., Grubbs, N., Raines, T.C., Shelton, L., Lokesmoe, K.,
Kargar, N., Dispenza, F., & Brack, G. L. (October 2011). Posttraumatic Growth with
Counselors in Training. Paper presented at Southern Association for Counselor
Education and Supervision, Williamsburg, VA.
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36. Ortiz, A., Guimares, M., & Raines, T.C. (August 2009). Pre-Kindergarten Screener
Emphasizing a Response-to-Intervention Approach in Ecuador. Paper
presented at the Annual National Convention of American Psychological
Association in Boston, MA.
37. Oakland, T., & Raines, T.C. (2005, October). Perceptions of the role of the school psychology
in Costa Rica. Symposium presented at the annual convention of Florida Association
of School Psychologists in Hollywood, Florida.
Invited Presentations
1. Raines, T.C. (March 2021) “Disrupting the School-based Pathways to Juvenile Justice”
presentation to Metro Nashville Public Schools Psychological and Behavioral Services
2. Raines, T.C. (February 2021) “Supporting Good Mental Health for Young men and
Boys of Color” Panel presentation at Las Vegas My Brother’s Keeper Alliance annual
conference
3. Raines, T.C. (August 2020) “Leveraging School Resource Officers to Promote Positive
Student Outcomes for Youth of Color” Invited Lecturer at Nova Southeastern University
Social Justice Series
4. Raines, T.C. (July2020) “Understanding the Black Experience in America: Be the
Change You Want to See in the World” Invited panelist at Nova Southeastern University
Social Justice Series
5. Raines, T.C., & Proctor, S. (February 2019) “Talking About Race and Privilege For
Middle and Secondary Students” Special Presidential Session at the Annual Convention
of the National Association of School Psychologists in Atlanta, GA
6. Savage T., Radliff, K., Miranda, A. & Raines, T. C. (February 2014) “School
Psychology: Through Our Eyes.” Symposium Panelist at the Annual National
Convention of National Association of School Psychologists in Washington, D.C.
7. Raines, T.C., (Fall 2010) “Current trends in the field of school psychology and the role
of the school psychologist.” Guest Lecture, Georgia State University Department of
Counseling and Psychological Services
8. Raines, T.C., (Fall 2010) “Introduction to Program Evaluation” Guest Lecture, Georgia
State University Department of Counseling and Psychological Services
9. Raines, T.C., (Fall 2010) “Working with Interpreters and Translators in School
Psychology Practice” Guest Lecture, Georgia State University Department of Counseling
and Psychological Services
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10. Raines, T.C., (Spring 2010) “Introduction to Program Evaluation” Guest Lecture,
Georgia State University Department of Counseling and Psychological Services
11. Raines, T.C., (Spring 2010) “Nonverbal Intelligence and Assessing Linguistically
Diverse Populations” Guest Lecture, Georgia State University Department of Counseling
and Psychological Services
Consulting/Workshops/Trainings
1.
2. Raines, T.C. (April 2019) 5 Ways You Can Disrupt School-based Pathways to Juvenile
Justice Presented at Hofstra University Community Psychology Colloquium
3. Raines, T. C. (August 2018) Preventing school-based pathways to juvenile justice: An
early intervention approach. Presented at Georgia State University Grants: City of Las
Vegas’ Application for DHHS DCFS Juvenile Services Program Office 10k to fund
School to Prison Pipeline Conference 2019.
4. Raines, T.C. (September 2017) Introduction to creating a culturally competent
classroom. Professional Development to be presented to faculty and staff at Wyatt
Academy Charter School (Colorado).
5. Raines, T.C. (January 2016) Culturally responsive approaches to adolescent
interventions. Professional Development to be presented to school psychologists at
Gwinnett County Public Schools (Georgia).
6. Raines, T.C. (November 2014) Implementing Culturally Relevant Behavioral and
Emotional Interventions in Schools. Professional Development to be presented to school
psychologists at Clark County Public Schools (Nevada).
7. Raines, T.C. (October 2014) Implementing Group Counseling with High Risk, Urban
Adolescents. Professional Development to be presented to school counselors at Los
Angeles Unified School District (California).
8. Raines, T.C., (September 2014) Special Education & Behavioral Designations and
Higher Education Attainment. Workshop to be presented at UNLV Rebel Preview, Las
Vegas, Nevada.
9. Raines, T.C. (September 2014) Assessing the effectiveness of Pre-Referral Intervention
Teams in Urban High Schools. Professional Development presented to school counselors
and administrators in Los Angeles Unified School District (California).
10. Raines, T.C. (May 2014) Keys for Developing Successful Pre-Referral Intervention
Teams in High Schools. Professional Development presented to school counselors at Los
Angeles Unified School District (California).
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11. Raines, T.C. (March 2014) The Role of the Pre-Referral Intervention Teams in Urban
High Schools. Professional Development presented to school counselors at Los Angeles
Unified School District (California).
12. Raines, T.C. (January 2014) Utilizing the BASC-2 Intervention Guide in Group
Counseling. Professional Development presented to school counselors at Los Angeles
Unified School District (California).
13. Raines, T.C. (November 2013) Fundamentals of Group Counseling with High Risk
Urban Youth. Professional Development presented to school counselors at Los Angeles
Unified School District (California).
14. Raines, T.C. (October 2013) Behavioral RtI Made Easy. Professional Development to be
presented to school psychologists at Clark County Public Schools (Nevada).
15. Raines, T.C. (November 2011) Homework Made Easy...Strategies for Structuring
Afterschool Time. Workshop presented at the Compton Unified School District 26th
Annual District Advisory Committee Parent Training Institute, Ontario (California)
Dissertations and Capstones
1. Biehl, A. (Defended 2020). Youth with Juvenile Justice Contact: Special Considerations
in Measurement. Dissertation Committee Chair.
2. Mottes, A. (Defended 2020). Racially Diverse Adolescent Friendship Groups: A
Consensual Qualitative Research Study. Dissertation Committee Chair.
3. Beidleman, L. M. (Defended 2020). Meeting the Needs of Highly Impacted Youth: An
Ethnographic Case Study. Dissertation Committee Chair.
4. Walker, M. (Accepted 2020). Tools for engaging low SES parents in the IEP process.
Capstone Advisor.
5. Tikka, M. R. (Accepted 2020). Promoting attendance, being attendant: Inclusion,
cultural humility, and chronic absenteeism. Capstone Advisor.
6. Rands, G. A. (Accepted, 2020). Recommendations for interventions regarding school
attendance. Capstone Advisor.
7. Cullen, E. K. (Accepted 2020). Addressing disproportionality in special education: Role
of school psychologists in using universal screening to increase access to educational
services. Capstone Advisor.
8. Thomas, M. (Accepted 2020) Improving Student Outcomes through Comprehensive Sex
Education in Schools. Capstone Advisor.
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9. Duren, R. (Defended 2020). Do You Hear Us? Amplifying Alternative Pathways for
High School Pushouts through Youth Participatory Action Research. Dissertation
Committee Member.
10. Lewis-Pearcy, K-A. (Defended 2019). Latent Growth Curve and Latent Change Score
Modeling of Developmental Relationships Between Executive Functioning and Math
Achievement. Dissertation Committee Member.
11. Killion, S. K. (Defended 2019). The Intersection of mindfulness, Teacher Self-Efficacy
and School Climate: A Pilot Study. Dissertation Committee Chair.
12. Sliva, A. (Proposed 2019). Demystifying School Resource Officers: A Case Study.
Dissertation Committee Chair.
13. Zytka, K. (Defended 2018) Identification of Gifted Characteristics Using the Behavioral
Assessment Scale for Children, Third Edition. Dissertation Committee Chair.
14. Gleason, E. (Accepted 2018). Supporting Adolescents with Juvenile Justice Involvement
and Co-Occurring Disorders. Capstone Advisor.
15. Sliva, A. (Accepted 2017). A call to Action: Supporting School Resource Officers to
Diminish the School-to-Prison Pipeline. Capstone Advisor.
16. Lindsey, J. (Defended 2016). The Outsider Within: Honors Programs and African
American Women. Dissertation Committee Member.
17. Klabo, K. (Proposed 2016). Transition to Postsecondary for Students with Emotional
Disturbance: A Mixed Methods Study. Dissertation Committee Member.
18. Beidleman, L. M. (Accepted 2016). Examining the Measurement and Influences on
Self-Reported Cultural Competency in School Psychologists. Capstone Advisor.
19. Mottes, A. (Accepted 2016). Consideration of Gender in Supporting School
Acculturation in Immigrant Students. Capstone Advisor.
20. Biehl, A. (Accepted 2016). Pride and Preparedness: Examining Parenting Practices that
Support Positive Black Identity Development in a Racially-Charged America. Capstone
Advisor.
21. Ledger, C. (Proposed 2016). Prolonged Recovery from a Concussion: The Lived
Experience of a Student Athlete. Dissertation Committee Member.
22. Boykin, K. (Defended 2016). What the Children Are Reading: A Content Analysis of
Minority Male Characters in Preschool Children’s Libraries. Dissertation Committee
Member.
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23. Ballinger, K. (Defended 2016). Impact of Universal Social, Emotional, and Behavioral
Screening on Middle School Student: Multi-Stage Approach to Identification.
Dissertation Committee Chair.
Honors and Awards
School Psychology Research Collaboration Conference (August 2017) Selected to participate
in this highly competitive research incubator that provides targeted mentoring and interuniversity collaboration for school psychology scholars.
W.T. Grant Emerging Scholars Nomination (January 2016) Selected to represent the
Morgridge College of Education and University of Denver in the national W.T. Grant Emerging
Scholars call for proposals.
Trainers of School Psychologists Early Career Travel Award (Feb 2014) Awarded to early
career school psychology faculty presenting innovative research at the National Trainers of
School Psychologists conference.
Lincy Assistant Professor Designation (Aug 2012-June 2015) Awarded to faculty
demonstrating exceptional research and scholastic potential
Ron Colarusso Outstanding Urban Dissertation Award (May 2011) Awarded annually to
excellent dissertations deemed to have the potential to impact urban education at Georgia State
University
Dr. Bob Clarke Memorial Scholarship (Sept 2008) Awarded annually by Gwinnett County
Public Schools to promote studies in human behavior among staff.
Nova Southeastern University Graduate Student Professional Development Award (Sept
2006) Awarded annually to students seeking to supplement coursework with additional
professional development.
Public Service
NASP Policing in Schools Task Force – Co-chair, Fall 2020-present
APA Police Citizen Work Group – Summer 2020- present
Governor’s Task Force for State of Colorado R.I.S.E. Grants – Summer 2020- present
APA Coalition on Psychology in Schools and Education – Winter 2017-present
APA Division 16 Committee on Ethnic Minority Affairs – Chair Winter 2017-present
Journal of Educational and Psychological Consultation – Guest Editor, Special Issue:
Consultation for College and Career Readiness: Working with High Risk Youth
Assessment for Effective Intervention – Editorial Review Board, Winter 2017-present
School Psychology Forum – Editorial Review Board, Summer 2017-present
National Association of School Psychologist, Social Justice Task Force, Fall 2016-Spring 2018
School Psychology Forum, Special Issue Reviewer, Fall 2016
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APA Division 16 Early Career Psychologists Working Group Secretary, Winter 2016- Fall
2018
School Psychology Forum, Special Issue Reviewer, Summer 2016
School Psychology Forum, Special Issue Peer Reviewer, Summer 2015
Journal of Health Disparities Research and Practice, Editorial Board Member, Spring 2014Spring
2016
National Association of School Psychologists, Conference Proposal Reviewer – Summer 2014
LD Forum, Editorial Board Member Fall 2014-Fall 2016
School Psychology Quarterly, Editorial Board Member, Fall 2013-Spring 2016
Las Vegas Downtown Achieves – Education Advisory Group Fall 2013-present
Clark County School District – Diversity and Equity Committee Member Fall 2013-present
Clark County Black Caucus – Education Committee Member Fall 2013-Summer 2015
Las Vegas Promise Neighborhoods Collaborative – Member Spring 2013-Summer 2015
Las Vegas Florida State Alumni Association – Vice President Fall 2012-2015

University Service
University of Denver
Sistah Network, Faculty Advisor – Fall 2016-Summer 2020
Representative to University Universal Design Learning and Inclusive Excellence
Committee, Fall 2015-2016
University of Nevada Las Vegas
Tier One Initiative Community Engagement Workgroup – member Spring 2015-Summer
2015
Mentoring Circle for First Generation Undergraduates – Steering Committee/mentor Spring
2015-Summer 2015
African American Women in Athletics Mentoring Program – mentor Fall 2014-Summer
2015
Center for Health Disparities, Affiliate – Fall 2014-Summer 2015
College Service
University of Denver
Morgridge College of Education Recruitment and Retention Taskforce – Co-chair Fall 2018Spring 2019
Morgridge College of Education Inclusive Excellence Committee—Member Fall 2016-Fall
2019
Morgridge College of Education Procedures and By-laws Committee—Member Fall 2015-216

University of Nevada Las Vegas
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College of Education Office of Research and Sponsored Programs Advisory Board –
Member Spring 2015-Summer 2015
College of Education Diversity Committee – Member Fall 2014-Summer 2015
Departmental Service
University of Denver
Director of Clinical Training – Fall 2017 to Su 2020
Child, Family, and School Psychology APA Accreditation Task Force - Chair Fall 2015-Su
2020
Department of Teaching and Learning Sciences Capstones Committee—Member Fall 2016Su 2020
Department of Teaching and Learning Sciences Faculty Search Committee—Member Fall
2015-Spring 2016
University of Nevada Las Vegas
Student Affiliates in School Psychology— Faculty Advisor Fall 2012-Summer 2015
Professional Affiliations and Other
Professional and Learned Societies
Nevada Psychological Association, Member 2012-2015
American Educational Research Association, Member 2011-2013
Society for Research on Educational Effectiveness, Member 2013
American Psychological Association, Division 16, Member 2009-present
International School Psychology Association, Member 2007-2015
National Association of School Psychologists, Member 2006-present
Governmental Agencies
City of Las Vegas Innovations in Education Advisory Board – Board appointed by the City
of Las Vegas to review education reform initiatives and policies.
City of Las Vegas Department of Youth Development and Social Innovation Juvenile
Justice Advisory Team – Selected to provide consultation and collaboration on juvenile justice
related initiatives.
Certifications and Licensure
License: State of Nevada Psychologist, June 2017-present (#PSY-0813)
License: State of Nevada Psychological Assistant, September 2012 –August 2016
Certification: Nationally Certified School Psychologist, January 2013- present
Language Skills
Spanish: Fluent reading, writing, and conversational
Scholarship of Engagement
Spring 2014- Present My Brother’s Keeper Initiative
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Oversee the program evaluation for the Southern Nevada implementation of the Federal
My Brother’s Keeper Initiative. Development of project logic model as well as data
collection and assessment plans. Coordinating with participating school administrators,
community stakeholders, and government agencies to leverage evidence-based
intervention implementation and monitoring.
Spring 2014-Fall 2014 Nevada Succeeds/Guinn Center
Provide research-based feedback for policy makers on the benefits of early intervention
for behavioral and emotional health and literacy; met with community stake holders and
leaders to define the structure for an early intervention/literacy bill to be proposed;
provided input on white papers to be presented at legislative sessions.
Fall 2013-Fall 2014 Downtown Achieves Collective Impact Project Research Collaborative
Advocate for the use of evidence-based practices to support early intervention and
behavioral/emotional wellness in high risk, low resource schools in Downtown Las
Vegas; collaborate with stakeholders and funders from the City of Las Vegas, CCSD,
Boys and Girls Club of America, and other community groups to develop feasible plans
to address specific areas of need
Spring 2013 – Fall 2014 Clark County Schools (Nevada)
Collaborated with the Las Vegas Department of Juvenile Justice to establish a legislative
mandate for a pilot mental health screening program in Nevada Schools (Assembly Bill
386); testified in legislative hearings; provided empirically based literature for lawmakers
and community stakeholders; collaborated with Clark County Schools on implementation
plan and instrument selection; investigate funding sources for this un-funded mandate;
assisted with data dissemination reports.
Fall 2012 – Fall 2014 Los Angeles Unified Schools (California)
Annual Behavioral and Emotional Risk Screening and Intervention – Assist schools with
preparation for annual youth screening; provide professional development for school
psychologists and staff; support school teams through triage and intervention selection;
provide professional development on research-based interventions for school counselors
and staff; provide ongoing support for school counselors during intervention
implementation.
Fall 2009-Fall 2012 – Bibb County Schools (Georgia)
Organized and implemented universal screening for behavioral and emotional risk in six
middle and high schools; consulted with Middle and High School principals to develop
school needs assessments; analyzed and disseminated results of universal screening to
school based stake holders.
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Attachment 6:
Board’s proposed Bylaws, Code of Ethics, and Conflict of Interest policy
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Strong Start Academy
Elementary School
Governance and Staffing
Conflict of Interest
This school policy is intended to give clarification from the school’s Governing Body on those
things that include, but are not limited to the school governance and staffing. The Governing
Body uses school policy to clarify regulatory items or provide position the intended functions of
the school. More detailed descriptions of items regarding governance and staffing may be found
in Strong Start Academy Elementary School (SSAES) procedures, process, or school practices
and plans.
Article I.
Purposed and background
Section 1.01 General information
(a) The purpose of the conflict of interest policy is to protect this public charter school,
SSAES, interest when contemplating entering into a transaction or arrangement that
might result in a possible excess benefit transaction. This policy is intended to
supplement but not replace any applicable state and federal laws governing conflict of
interest applicable to governmental, public, nonprofit or charitable organizations.

(b) This policy was written with guidance from the Nevada Commission on Ethics Manual
for public officers and public employees and other such related documents from the
Commission for more operational definition of terms and relevance to Nevada Law
including, but not limited to the following: consanguinity/affinity chart and conflict of
interest guidance for voting. The Commission indicates that conflicts of interest can
interfere with basic principles of fairness - everyone having the same burdens and
benefits in our society. A public official may have many opportunities to take unfair
advantage of his or her position or to gain a benefit at the expense of others. When public
officers and employees ignore their conflicts of interest, the public trust becomes
undermined. The public can lose faith in the integrity of government and the decisionmaking processes.
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Article II.
Definitions
Section 2.01 Interested persons
(a) Any director, principal officer, or member of a committee with governing board
delegated powers, which has a direct or indirect financial interest, as defined below, is
an interested person.
Section 2.02 Financial interest
(a) A person has a financial interest if the person has, directly or indirectly, through
business, investment, or family.
(i) Compensation includes direct and indirect remuneration as gifts or favors
that are not insubstantial.
Article III.
Procedures
Section 3.01 Duty to Disclose
(a) In connection with any actual or possible conflict of interest, an interested person must
disclose the existence of the financial interest and be given the opportunity to disclose
all material facts to the directors and members of committees with governing board
delegated powers considering the proposed transactions or arrangement. Members may
elect to reference the Nevada Commission on Ethics guidance document for voting
when there is an appearance of a conflict of interest.
Section 3.02 Addressing Conflict of Interests
(a) An interested person shall disclose a potential conflict of interest at governing board or
committee meeting, but after the presentation, it is the ultimate decision of the interested
person to abstain, stay, or leave from any and all discussion and vote on the transaction
or arrangement involving the possible conflict of interest.
Section 3.03 Violations of the Conflicts of Interest Policy
(a) If the governing board or committee has reasonable cause to believe a member has
failed to disclose actual or possible conflicts of interest, it shall
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inform the member of the basis for such belief and afford the member an opportunity to
explain the alleged failure to disclose.

(b) If, after hearing the member’s response and after making further investigation as
warranted by the circumstances, the governing board or committee determines the
member has failed to disclose an actual or possible conflict of interest, it shall take
appropriate disciplinary and corrective action using one or all of the following:
consulting with SSAES’s legal counsel, informing SSAES’s authorizing sponsor,
or the Nevada Commission on Ethics.
Article IV.
Evaluations
An inherent conflict of interest and/or appearance of impropriety arises when a supervisor or
other school employee evaluates another employee with whom he or she is involved in an
intimate or romantic relationship. Such a relationship between evaluator and the person to be
evaluated taints the evaluation process, adversely affects employee morale and productivity, and
compromises the school’s interest in promoting qualified employees on a fair and objective
basis. Although all school employees have the right to engage in a consensual intimate or
romantic relationship with another employee, the evaluation process should not be compromised
as a result of such private activity.
For purposes of this policy, an “intimate or romantic relationship” includes dating, sexual contact
of any type, or any other similar private activity that may compromise an employee’s ability to
evaluate his or her partner effectively and impartially. A marital relationship is presumed to be
an “intimate or romantic relationship.”
Section 4.01 Employee duty
(a) It is the duty of both employees involved in an intimate or romantic relationship to avoid
the evaluation by one such employee of the other. The employee who is chosen to evaluate
his or her partner shall consult with the governing body to select a suitable and qualified
replacement. The person to be evaluated shall notify the school to select a suitable and
qualified replacement in the absence of action taken by his or her partner. When a
replacement evaluator is selected pursuant to this policy, the school shall respect the
privacy of the employees involved in the intimate or romantic
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relationship and shall not create any record of, or place in either employee’s personnel file,
the reason for the need of a replacement evaluator.
Section 4.02 Actions after violating employee evaluation conflict
(a) If, after an independent investigation, the school learns that an evaluation has been
conducted in violation of this policy, the school may take any or all of the following
actions, depending upon the circumstances:
(i) Reevaluate the person who was evaluated for the evaluation period in question,
this reevaluation will be conducted by a suitable and qualified replacement of his
or her partner or former partner.
(ii) Create a record in both employees’ respective personnel files indicating that an
evaluation was conducted in violation of this policy.
(iii) Take such other disciplinary action as is deemed appropriate
Article V.
Annual Certification Statements
Section 5.01 Each interested person shall annually sign an affirmation that such person
(a) Has received a copy of the conflicts of interest policy,
(b) Has read and understands the policy,
(c) Has agreed to comply with the policy, and
(d) Understands the Organization is public charter school entity authorized through a
written charter through NRS 386 and in order to maintain its charter must engage
primarily in activities, which accomplish its strategic framework, mission, and overall
purpose of the school.
I hereby certify that I am an interested party of the organization and affirming with my signature
below that I have received a copy of the conflict of interest policy.
DATED this

day of

, 20

.

Signature
Print Name

, Title
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Strong Start Academy Elementary School
Leadership Job Descriptions
Job Description: Executive Director
The Executive Director serves as the primary instructional leader at SSAES, maintaining the
organizational vision and strategy and insuring the school meets or exceeds performance outcomes
for children, families, and the communities served. The Executive Director will work closely with
instructional and organizational leaders to ensure staff accountability. The Executive Director will
serve as the instructional specialist working to increase student achievement and promote
instructional consistency in content areas, language acquisition, and across grade levels and will
facilitate a continuum of professional learning opportunities to support teachers in their
acquisitions and use of content and pedagogical knowledge, skills, and strategies. The Executive
Director will foster a culture of collaboration and provide support to classroom teachers, ensuring
the effective implementation of high-quality instruction. The ideal candidate is highly
knowledgeable in the Common Core State Standards, assessments, balanced literacy, math content,
research-based instructional strategies, and standards-based instruction. The Executive Director
will provide teachers with the instructional and technical assistance needed to improve classroom
instructional services, support teacher development and increase student growth and achievement.
Day-to-Day Core Competencies and Responsibilities
 Develop a supportive and positive school culture focused on using school data to drive
student growth and achievement; establish a school climate that promotes equal
opportunities for all students, positive conduct and attitudes, and values. Accepts
responsibility for the attendance, conduct, health, and safety of students.
 Establish positive relationships with students, families, staff, and community.
 Oversee the planning, implementation, and evaluation of the school’s programs, ensuring
they contribute to the school’s mission and reflect the priorities of the Board of Directors.
 Manage the school assessment process to ensure that teachers are using data to drive
instruction.
 Oversee operations, budgeting, finance, talent/human resources, data, and academics;
responsible for all major operational, academic, and financial decisions.
 Plans and develops the school strategic budget, allocates and adjusts fiscal and material
resources; ensuring resources are aligned with student achievement data to target services,
and supports school improvement.
 Lead, coach, develop, and retain a high-performing staff ensuring teachers and teacher
leaders demonstrate instructional excellence.
 Contribute to developing and supporting a strong Board of Directors.
 Build and support a strong, cohesive student and adult school culture.
 Lead a targeted and effective student recruitment plan to ensure the school continues to
maintain full enrollment.
 Leads diverse staff, student body, and the community in development and implementation
of building-level goals focused on the improvement of student learning.
 Oversee the school’s curricular documents to ensure the instructional program, including
language acquisition, is implemented with fidelity.
 Design and facilitate high quality professional development.
 Lead the supervision and evaluation process for teachers and administrators in alignment
with the Nevada Educator Performance Framework (NEPF) Evaluation System.
 Engage in professional, respectful, transparent, and honest communication and interactions
with all stakeholders.
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Analyze and interprets school-level data; works with staff to develop school performance
plans that improve student academic growth and ensures the alignment of the curriculum,
instruction, and assessment to promote continuous school improvement.
Provide a safe and respectful learning environment with a positive culture for all students
and staff by establishing a set of culturally responsive standard operating procedures,
practices, and routines.
Implement and is accountable for the school's academic results including the evaluation and
reporting of student learning and development.
Oversee the operational functions of the school, including the maintenance, security, and of
the building, grounds, furnishings, materials and equipment.
Act in a responsive manner exercising influence with diplomacy among all stakeholders.
Anticipate changing conditions and effectively lead others in evolving and adapting to
change; motivate others to invest in the development and implementation of the resolutions
of the school’s challenges.
Possess a high-level of initiative and the ability to work in a fast-paced environment amid
constant challenges and often-competing
Demonstrate success in philosophy, curriculum, and instruction, including an
understanding of culturally responsive instructional processes and a variety of instructional
techniques, as well as a commitment to the improvement of instructional programs and
student learning.
Communicate effectively in both written and verbal form with the ability to make clear,
persuasive presentations to all stakeholders.

Requirements/Qualifications









Master’s degree from an accredited college or university.
Hold or be able to acquire, by time of appointment to the position, a Nevada school
administrative endorsement.
At least five (5) years of urban teaching and (three) 3 years of urban leadership experience
with a record of high student achievement.
Experience leading school data teams, analyzing data, and producing relevant reports
Experience leading adults in developing and implementing curricula.
Successful experience in providing staff development in large group, small group, and oneon-one settings.
Ability to provide school-based training on a variety of PK-5 educational topics.
Proven success in the collection, disaggregation, and analysis of assessment data.

AA/EOE Statement This employer does not knowingly discriminate on the basis of race, color, religion,
sex, sexual orientation, gender identity or expression, age, disability, or national origin.
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Job Description: Office Manager
The Office Manager is responsible for managing the operational systems, procedures, and
administrative infrastructure of the school. The Office Manager works directly with the school
leadership team and serves as the primary point of contact for all school-based facility and
operational planning, including purchasing and financial management, facility improvements,
vendor management, as well as other operational systems, procedures and processes that ensure
the school is run in an orderly and effective manner. This position reports directly to the Executive
Director and leads the school in all areas of operations.
Day-to-Day Core Competencies and Responsibilities
 Oversee financial transactions, purchasing budgets, and records with the support of SSAES
Board of Directors.
 Manage procurement and adhere to all financial policies.
 Manage annual inventory of all Furniture, Fixtures, and Equipment.
 Receive and inventory all deliveries.
 Manage payroll activities.
 Manage vendor relations.
 Ensure adherence to school’s fiscal policy and procedure including the annual financial
audit.
 Oversee and manage the school’s food services, including contract, employees, and
compliance lunch, afterschool program and other fee-for-service offerings.
 Manage technology services and student information system.
 Provide oversight of the planning and execution of school special events, such as family
orientation, field trips, report card night, and holiday and end of year celebrations.
 Ensure compliance with all state, federal, and policies related to public school operations
and employment.
 Manages the facilities, ensuring campus maintenance and adherence to all regulatory
requirements (e.g., Fire Inspections, Department of Health Inspections).
 Develop understanding of building systems.
 Manage upkeep of facility systems including but not limited to HVAX, plumbing, electrical,
and janitorial contract and team.
 Assist Executive Director in managing the hiring process and working with back office
provider to manage benefit administration for all employees.
 Ensure all human resource tools, practices, and policies are updated and consistent with
legal requirements.
 Support Executive Director in maximizing retention of high-performing employees.
 Work with staff to ensure the school operates smoothly and safely at all times.
 Assist school leadership team with the maintenance of accurate school schedules, student
records, and transcripts on accordance with school, local, state, and federal requirements
 Lead the planning and executing of student recruitment-related activities, such as open
houses, school visits, other recruitment events, the public lottery and paperwork sessions.
 Mange the school lottery system and process.
 Manage student and financial data for all reporting entities and requirements.
 Manage information technology systems to ensure complete and up-to-date data sharing
through internal database and third party back office systems.
 Ensure proper handling and securing of student records in accordance with Family
Educational Records and Privacy Act (FERPA).
 Ensure adherence to enrollment and registration policies and procedures.
 Adhere to practices and procedures to support operation of extended day programs.
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Ensure adherence to processes to support Homeless Children and Youth.
Assist with recruitment and enrichment activities with other staff members to ensure
fulfillment of SSAES’s mission and vision.
Ensure compliance with all requirements included in SSES’s accountability plan.
Manage federal programs, including the application, management, and reporting on the use
of public funds.
Manage all procurement and contracting over $25,000 in value.

Requirements/Qualifications











Bachelor’s Degree and/or financial, operations and/or procurement management related
experience of at least two (2) years.
Proficiency with Microsoft Word, Publisher, “Excel, Google, and other related web-0based
tools as required.
Familiarity with Student Information Systems.
Highly-motivated self –starter.
Strong interpersonal and communication skills and the ability to work effectively with a
diverse group of people.
Strong organizational skills and the ability to handle multiple projects and responsibilities
simultaneously.
Ability to support employees including organizing, prioritizing, and scheduling work
assignments.
Ability to work with computers, variously software programs, and other technology.
Knowledge of management and operations systems and strategies to run an effective
organization.
Knowledge of public education and charter schools and/or start-up non-profit
organizations highly desirable by not required.

AA/EOE Statement This employer does not knowingly discriminate on the basis of race, color, religion,
sex, sexual orientation, gender identity or expression, age, disability, or national origin.
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Job Description: School Counselor/School Social Worker
Provides a full range of professional student services, including group and individual counseling
activities, to assist children in grades K-5 in their development of academic and social skills; also
provides consultation services to parents and school staff to assist in the identification of the needs
of children, to prevent and resolve problems and conflicts, and to promote an understanding of
children’s strengths, weaknesses, limitations, and behaviors.

Day-to-Day Core Competencies and Responsibilities
 Collaborate with staff, school leaders, learners, and families to design and implement whole
school activities to build and celebrate school culture.
 Use Restorative Justice Principles to design and implement a responsive behavior system
that clearly communicates the SSAES core values and incorporates the school wide
structures and supports learners will use to build positive relationships and manage their
own behavior.
 Support teachers in implementing the responsible behavior system by leading professional
development, conducting informal observations, and providing coaching on restorative
practices.
 Design the process and procedures for recruiting, training, and facilitating the Restorative
Justice Advisory Team.
 Provide direct preventative behavioral and relationship-based supports to children, small
groups, or individual learners who demonstrate the need.
 Design and manage a process to collect, input, and analyze learner behavior data. Use the
analysis to identify potential revisions to improve behavior systems and outcomes.
 Support bridging and onboarding activities for new learners and families during the
summer for learners entering in the beginning of the school year, and for learners enrolling
during the school year.
 Develop learner opportunities for leadership and community service in the school and in
the community.
 Implement instructional vision and goals of SSAES
 Advance school culture based on core values and school goals.
 Build and maintain systems to ensure a student-centered, warm, and achievement-oriented
school.
 Plan and implement a positive behavior management system with meaningful incentives to
reward good behavior and with effective consequences to correct misbehaviors.
 Work with students and families to ensure commitment to school coals and core values.
 Create individual plans for students exhibiting behavior challenges; partner with teachers
to provide extra interventions.
 Create and lead family onboarding process and communication with new families to
introduce them to the school’s culture and priorities.
 Serve as the facilitator of the Student Support Team to support early intervention of
emotional and social needs.
 Provide direct consultation with parents, teachers, and students.
 Establish protocols and best practices to ensure teachers communicate regularly with
families.
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Requirements/Qualifications












Certified/licensed educator with a minimum of a Master’s Degree in school counseling,
social work, and/or related field making them uniquely qualified to address all students’
academic and personal/social needs by designing, implementing, evaluating and enhancing
a comprehensive school counseling program that promotes and enhances student success.
A minimum of three (3) years of school-based experience with a diverse student body.
Experience with restorative justice practices and effective implementation of restorative
justice policies/procedures.
Focus on a systems-oriented approach to student, classroom, and school culture.
History of building successful relationships with adults and school-aged children.
Excellent oral and written communication skills.
Proven track record of meeting extremely high standards for student achievement.
Ability to work with children of various abilities, including those with various identified
exceptionalities.
Strong organizational skills and the ability to handle multiple projects and responsibilities
simultaneously.
Ability to support employees including organizing, prioritizing, and scheduling work
assignments.

AA/EOE Statement This employer does not knowingly discriminate on the basis of race, color, religion,
sex, sexual orientation, gender identity or expression, age, disability, or national origin.
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Lorna James-Cervantes has spent the last 30 years as an educator in the Clark County School District.
She has served as a teacher, Literacy Specialist, Assistant Principal, Principal, Assistant Chief Student
Achievement Officer. She is currently a School Associate Superintendent in Region 2 of the Clark County
School District.
All 30 years of her service have been at at-risk, inner city schools that served high populations of English
language learners. Lorna began work for the Clark County School District at Lois Craig Elementary in
1991 as a second-grade teacher. She also taught adult ESL classes in the evenings for five of those years.
Lorna graduated from the University of Colorado, Boulder, in 1989 with a Bachelor’s Degree in
Psychology and an Elementary Teaching Certificate. She then returned to The University of Colorado to
graduate with a Master’s Degree in Elementary Curriculum and Instruction in 1991. She later went on to
earn an Education Specialist Degree from Nova Southeastern University in 2000. Lorna holds an
Elementary Teaching License and holds endorsements as a literacy specialist, a teacher of English as a
Second Language, a Bilingual Teacher, and a School Administrator. She has taught university classes for
teachers seeking TESL/ELAD endorsement.
As a Principal, she was recognized for creating a culture of achievement, leadership and closing the
achievement gap among groups of students, which resulted in her school earning multiple academic
awards for consistently making above average or exceptional growth in all subgroups. Based on this
record, she was invited to speak about building a culture of achievement, distributing leadership, and
raising achievement with English Language Learner (ELL) students at national, regional, and local
conferences. In April 2013, her school was a Highlighted School, and she was a speaker at the Nevada
Department of Education Mega Conference. She completed all of the coursework for National Board
Certification for Principals in 2014. Under her leadership, schools have made significant academic gains,
with some of the most at-risk schools in the state earning four or five-star ratings. All schools on Zoom
Corrective Action Plans made significant gains in English language development and WiDA exit rates.
Lorna received a Gubernatorial Appointment to the English Mastery Council in 2015 and has since
served as a Nevada English Mastery Council member. She also served as the Chair of the English
Proficiency and Academic Growth Committee that focused on raising student achievement for those in
the lowest 25th percentile and is currently the Chair of the English Master Council. Lorna was a member
of the English Learner Every Student Succeeds Act Workgroup and Aspen Institute Pre-K Coherence
Fellowship for the State Department of Education. She was also a member of the Clark County School
District English Language Learner Master Plan Leadership Committee for the Clark County School
District.
Lorna is an active member of the Las Vegas community, where she has been a Board Member and
Executive Board member of the Hispanic Educators Association of Nevada since 1989. She is also a
participant in Nevada ALAS and NVTESL. She is also an active member, a lector, and Eucharistic Minister
at Our Lady of Las Vegas Catholic Church. Lorna belongs to the Our Lady of Las Vegas Catholic Church
Women’s Guild where she has served as an officer and committee chair.
Originally from Buena Vista, Colorado, she has called Las Vegas home for the last 30 years. Lorna lives in
Las Vegas with her husband. Lorna has two stepdaughters who have graduated from CCSD high schools
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and five grandchildren, nieces and nephews who currently attend various CCSD schools from elementary
to high school.
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Lorna James-Cervantes
===========================================================================

GENERAL
Proven leadership abilities combined with extensive experience in all facets of school improvement processes
for raising student achievement. One school earned a 5-star rating and four schools earned a 4-star rating in
2017-18. Six elementary schools demonstrated a gain of one star rating and 2 removed from the Achievement
School District list during the 2017-18 school year. Significant abilities in training, organizing, program
implementation and focusing staff on student needs. Bilingual– Spanish/English, speaking, reading, writing.
Results speak volumes of successes.
=====================================================================
EDUCATION EXPERIENCE
School Associate Superintendent/Assistant Chief Student Achievement Officer
Clark County School District
June, 2014 – July 12, 2021
 Deliver instructional leadership to 43 schools (Pre-K-12) including development, implementation and
monitoring of CCSD Zoom Initiative, and monitoring Victory and SB178 grants,
 Supervise school improvement plans for student achievement according to state benchmarks and
standards, ensure full implementation of Nevada Academic Content Standards, assessment exams, and
School Performance Framework,
 Evaluate, supervise, and consult on the instructional program for the turnaround schools and schools in
need of improvement,
 Provide and/or facilitate administrator training with regard to best practices for higher student achievement
regardless of race, ethnicity, socioeconomic status, or prior academic achievement,
 Analyze and interpret school and district-level data and lead data driven decision making discussions,
 Collaborate with administrators to develop School Improvement Plans that contain strategies to improve
student achievement,
 Lead staff in development and implementation of district and school-level goals relating to cultural
competency and student learning,
 Advise on recruitment, selection, orientation, training, assignment, and reassignment of culturally
competent and diverse staff for district and school-level administrative positions,
 Collaborated in the creation and oversight of the district Strategic Plan and Goals, the EL Mastery Plan,
and Pre-K program implementation,
 Communicate critical issues and incidents to the Deputy Superintendent and School Board Trustees,
 Represent district interests on the English Mastery Council, Nevada Department of Education Committees,
and Aspen Institute Pre-K Coherence Fellowship,
 Responsible for approval, effective implementation, and oversite of school plans of operation including the
budget and school performance plans,
 Responsible for effective planning, oversight, and control for multi-million dollar state, federal, and local
grants and school general budgets,
 Ensure administrators maintain a positive school climate for staff members, students, and parents,
 Fostered parent relationships through creation of Zoom Family Nights, identification of Parent
Ambassadors for 100% of schools, and engaging 3,981 parents in FACES University of Family Learning
Courses,
 Monitored and ensured the neatness, cleanliness, safety and security of all physical assets,
 Author and present quarterly municipality reports.
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Principal
Park Elementary School














August, 2007 – June, 2014
Raised achievement from 40% proficiency in English Language arts 46% to 66% and 46% proficiency in math
to 70% at a Title I school with 950 at-risk students,
Achieved Adequate Yearly Progress in 2008-2009, 2010-2011, and 2011-2012 and above average or
exemplary growth category for growth in all grades and subgroups,
Selected as a Highlighted School for the Nevada Department of Education Mega Conference for double digit
achievement gains in ELA and math in 2012-2013,
Provided leadership, mentoring, and professional development for principals, assistant principals and teachers
at Performance Zone, regional, and national levels,
Fostered community relations as leader in Downtown Achieves with focus on Teacher, Staff, Student and
Community Engagement, which resulted in over 25 strong community partners and donations in excess of
$100K, and positive public relations, and positive image for school,
Facilitated specialized Literacy Team training meetings, and implemented Three-Tier Balanced Literacy
Curriculum, Common Core State Standards, Smarter Balanced Assessment Consortium assessments, Growth
Model, Eight Mathematical Practices, Nevada Performance Framework, Language Acquisition, and English as a
Second Language Methods and Curriculum,
Streamlined student achievement data to develop professional development plan for 80 staff members that was
personalized to meet the achievement needs of all staff members and students,
Facilitated interactions in feeder alignments and culture of achievement with graduation as an end result in a
student-centered climate of learning that made data transparent to all stake holders resulting in students setting
and meeting academic goals, being challenged academically and holding student-led parent conferences,
Established and supervised implementation of an ambitious student recognition plan that recognized academic
and social skills gains,
Consistently achieved 98% satisfaction ratings among parents on annual Harris Interactive Survey,
Supervised and evaluated teachers and staff in improving targeted areas, creating and implementing individual
professional growth goals, and holding all staff members to high professional standards,
Ensured diverse learning experiences for community including Irish Dancers, Chinese Lion Dance, and
special assemblies.

Assistant Principal
Crestwood Elementary School








December, 2002 – July, 2007
Key player in implementing CCSD and school learning objectives in conjunction with principal; supervised,
trained, orchestrated, and helped meet AYP objectives; assisted in supervision and evaluation of teachers in
improving targeted areas,
Primary facilitator for specialized literacy team training meetings, and implementation of Three-Tier Balanced
Literacy Curriculum,
Team leader for testing activities such as ITBS, Nevada Writing Proficiency, CRT, and Interim Assessments,
Developed a staff development plan that was adapted to meet the achievement needs of all staff members and
resulted in 60% of staff members TESL endorsed,
Led application process and won competitive grants including SB404 ($203,000) and Title I grant ($267,900),
Oversaw the implementation of innovative programs, which multiplied positive parental involvement,
Initiated and implemented Alternative Placement Behavior Program that drastically decreased the number of
days missed by students on RPC and increased administrator focus on student achievement.
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Literacy Specialist
Jack Dailey Elementary School









August, 2000 – December, 2002
Managed, organized, and facilitated meetings and training of literacy team,
Coordinated testing for ITBS, SBAP, CRT, and NAEP,
Conducted bi-weekly Success For All component training meetings, observed teachers, and held postobservation conferences,
Provided high quality professional development in school improvement targets, reading comprehension,
working with struggling readers, phonics, phonemic awareness, and writing instruction,
Conceived, planned, organized, and held unique Family Events that engaged hundreds of parents in events,
Actively served as 504 liaison, SIP chair, Learning Improvement Team (LIT) committee, and East Region
PDA liaison,
Wrote and implemented a highly successful Title I School Improvement Program,
Capably initiated and completed a wide variety of quasi-administrative duties.

Third Grade Classroom Teacher
Jack Dailey Elementary School




August, 1996 – August, 2002
ELL and regular education, and special education (cooperative consultative pilot program) specialist,
Mentored and trained new teachers, supervised student teachers and trained university practicum students,
Actively served as grade level chair, 504 liaison, Student Intervention Plan (SIP) chair, Learning
Improvement Team (LIT) committee representative, and East Region PDA liaison.

Second Grade Classroom Teacher
Lois Craig Elementary School




August, 1991 – August, 1996
ELL and regular education, and special education (cooperative consultative pilot program) specialist,
Mentored and trained new teachers, supervised student teachers and trained university practicum students,
Actively served as grade level chair, 504 liaison, SIP chair, LIT committee representative, and East Region
PDA liaison.

ADDITIONAL EXPERIENCE
Sierra Nevada College

Adjunct Instructor
May 2002 - 2014
Created, planned, organized and delivered TESL classes for teachers seeking TESL endorsements.
CCSD Adult Education

English as a Second Language Instructor (ESL)
August 1996 – May 2000
Taught English and English language skills to non English speaking adults.

LEADERSHIP ACTIVITIES
Educational Leadership Experiences
Clark County School District representative to the Aspen Institute Coherence Fellowship for Pre-K Education
in Nevada (2017-2019); Gubernatorial Appointment to the English Mastery Council and member of the
Curriculum and Instruction sub-committee for the English Mastery Council (2014-Present); Member of the EL
ESSA Committee for the Nevada Department of Education as a Clark County School District representative
(2016-2017); Member of the ELL Master Plan Leadership Team and Steering Committee, Oversight
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Committee, and Presenter at Public Input Meetings (2015-Present); Instruction Liaison to the Parent
Engagement Forum (2015-2017); Selected through rigorous process as a Presenter and Highlighted School
Nevada Department of Education Mega Conference (2013); Nominated to present at the National Model
Schools Conference (2013); Accepted to field test for National Board Certification for Principals and
completed all assignments (2012)
Educational Leadership Training
National Institute of School Leadership Cohort 1 (2019-2020); Aspen Institute Pre-K Coherence Fellowship
(2016-19); Principal Supervisors National Conference, the Council of Great City Schools Bilingual Directors
Conference, the National Association of Bilingual Educators Conference, and the National WiDA Conference
(2015-2016); East Region Developing Educational Leadership for Assistant Administrators (2006); CORE
Leadership (2006); FOSL (2006); SFA Leadership (2002-Present); SFA Experienced Sites Conferences (2002Present); Nevada Department of Education Mega Conference (2005, 2006), Edison Achievement Academy (20022013), Edison Teaching Academy (2002-2013)
Committees:
English Language Learner Master Plan Leadership and Oversite Committees (2014-Present); Government and
Community Relations (2014-2017) Testing committee (Test Coordinator); East-Central Area PDC liaison (19992000); East-Central Area PDC staff development committee (1999-2000); East Region PDA liaison (2002-2004);
East Region Staff Development Committee (2002-2004); East region Professional Learning Communities
Committee (2002-2004); East Region ELL Task Force (2002-2003)
Professional / Community Organizations:
HEAN - Hispanic Educators Association of Nevada - Secretary, Executive Board Member, Leader at annual
Hispanic Baccalaureates for High School Seniors, Selection Committee for High School Scholarships, Si Se Puede
Foundation - Board Member; ASCD, and NASA, Member
Our Lady of Las Vegas Catholic Church – Active Member, Eucharistic Minister, Lector, Our Ladies Women’s
Guild – Past President, Active Member

EDUCATION
Educational Specialist Degree – School Administration, NOVA Southeastern University
Master of Arts (MA) – Elementary Curriculum and Instruction, University of Colorado
Bachelor of Arts (BA) – Psychology, Elementary Education Certification - University of Colorado.
Certificate of Attendance – Intensive Spanish Immersion Program for Bilingual Teachers, Highland University of
New Mexico
Clark County School District Leadership – Secondary Focus
Clark County School District Leadership 1 and 2
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Attachment 9: Previous Student Achievement Data for the Individual
Primarily Responsible for Academic Programing
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PERFORMANCE ZONE 5
DEMOGRAPHICS
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PERFORMANCE ZONE 5
ELEMENTARY SCHOOL
ACADEMIC ACHIEVEMENT
Grades 3-5 Proficiency Rates in English Language Arts and Mathematics
Grade 5 Proficiency Rate in Science
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PERFORMANCE ZONE 5
ELEMENTARY SCHOOL GRADES 4-5

PERCENTAGE OF STUDENTS MEETING ADEQUATE GROWTH PERCENTILE
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PERFORMANCE ZONE 5
MIDDLE SCHOOL
ACADEMIC ACHIEVEMENT
Grades 6-8 Proficiency Rates in English Language Arts and Mathematics
Grade 8 Proficiency Rate in Science
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PERFORMANCE ZONE 5
MIDDLE SCHOOL GRADES 6-8

PERCENTAGE OF STUDENTS MEETING ADEQUATE GROWTH PERCENTILE
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PERFORMANCE ZONE 5
HIGH SCHOOL ACADEMIC ACHIEVEMENT
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PERFORMANCE ZONE 5
WORLD-CLASS INSTRUCTIONAL DESIGN AND ASSESSMENT
(WIDA)
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PERFORMANCE ZONE 5
CHRONIC ABSENTEEISM

Elementary
School

Middle
School

High
School

PZ

District

2016-2017

13.5%

15.8%

28.9%

14.5%

17.0%

2017-2018

18.5%

19.2%

26.4%

19.0%

20.7%
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SUCCESSES
● Fay Herron Elementary School earned a five-star rating
for two consecutive years.
● Marion Cahlan Elementary School, Lewis E. Rowe
Elementary School, Martha P. King Elementary School,
and Boulder City High School earned four-star ratings.
● Six elementary schools demonstrated a gain of one star.
● Ollie Detwiler Elementary School and Bertha Ronzone
Elementary School increased from one-star ratings to
two-star ratings.
● All schools on Zoom corrective action plans made
significant gains on English language learner exit rates
and growth on WIDA.
● Elton M. Garrett Junior High School earned 90.5 index
points on the Nevada School Performance Framework
and scored 70.7 percent proficient on the science
criterion-referenced test.
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AREAS OF OPPORTUNITY
● Most schools decreased in science proficiency.
● C. C. Ronnow Elementary School and Lois Craig
Elementary School decreased from three-star
ratings to two-star ratings.
● Ten of twenty-one elementary schools were
designated as Continuous School and
Improvement or Targeted Support and
Improvement.
● Elton M. Garrett Junior High School was capped
at a three-star rating due to Targeted Support
and Improvement designation.
● Chronic absenteeism is a struggle for all schools.
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ACTION PLAN
● Continuous focus on rigorous Tier I instruction for all students.
● Focus small-group instruction to accelerate student learning
based on individual student needs.
● Focus on science instruction, including hands-on
experiences, integrated with content-area reading and
writing.
● Promote professional learning communities with
collaboration among principals and teacher teams.
● Continue School Performance Agreement Monitoring at
Bertha Ronzone Elementary School and Ollie Detwiler
Elementary School.
● Monitor the progress of all students toward learning targets
with a focus on students in specific subgroups.
● Monitor attendance using attendance incentive programs.
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PERFORMANCE ZONE 5
NEVADA SCHOOL PERFORMANCE
STAR RATINGS

Herron ES

Boulder City HS
Cahlan ES
Rowe ES
King, Martha ES

^Garrett MS
Martinez ES
Pittman ES
^Squires ES
^Tate ES

^Beckley ES
^Craig ES
*Detwiler
Hewetson ES
Lincoln ES
^McWilliams ES
Ronnow ES
*Ronzone ES
^Thomas ES
^Twin Lakes ES
^Warren ES

*Global
Community
HS

* CSI School
^ TSI School
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Beckley ES
Boulder City HS
Cahlan ES
Craig ES
Detwiler ES
Garrett MS
Global Community HS
Herron ES
Hewetson ES
King, Martha ES
Lincoln ES
Martinez ES
McWilliams ES
Mitchell ES
Pittman ES
Reid ES
Ronnow ES
Ronzone ES
Rowe ES
Squires ES
Tate ES
Thomas ES
Twin Lakes ES
Warren ES

PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05
PZ05

ES
HS
ES
ES
ES
MS/JHS
HS
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES
ES

At or Above the 50th % tile

281

130

46.26%

0.1%

At or Above the 50th % tile
At or Above the 50th % tile
At or Below the 25th % tile

255
187
192

124
89
53

48.63%
47.59%
27.60%

-18.0%
-14.6%
-26.9%

At or Below the 25th % tile
At or Above the 75th % tile
At or Above the 50th % tile

75
318
358

4
177
160

5.33%
55.66%
44.69%

-3.2%
-9.9%
-10.8%

Below the 50th % tile
At or Above the 75th % tile
Below the 50th % tile

275
203
283

120
121
112

43.64%
59.61%
39.58%

-14.4%
6.6%
-26.7%

At or Below the 25th % tile

133

46

34.59%

-19.6%

Below the 50th % tile
Below the 50th % tile
At or Above the 75th % tile
At or Below the 25th % tile
At or Below the 25th % tile
At or Below the 25th % tile
At or Above the 50th % tile
Below the 50th % tile

278
259
191
294
246
222
254
232

110
99
105
98
91
70
126
88

39.57%
38.22%
54.97%
33.33%
36.99%
31.53%
49.61%
37.93%

-8.4%
-23.3%
7.4%
-16.1%
-16.5%
-23.5%
6.5%
-15.4%

16-17 to 17-18 % Change

2017-2018 % Met AGP

2017-2018 . EL Met AGP

2017-2018 Total Matched Students

15-16 to 16-17 % Change

2016-2017 % Met AGP

2016-2017 . EL Met AGP

2016-2017 Total Matched Students

2016-2017 School AGP Quartile Rank

Level

ZONE (2017-2018)

CCSD Short Name

CCSD ID
524
941
325
317
255
933
878
312
213
901
316
208
414
913
424
919
326
426
523
311
328
517
421
418

278
2
296
187
172
9
109
294
467
8
306
182
286

147
2
180
91
83
4
17
214
211
5
165
104
158

52.90%
100.00%
60.80%
48.70%
48.30%
44.40%
15.60%
72.80%
45.20%
62.50%
53.90%
57.10%
55.20%

6.6%

160
1
336
241
155
406
237
268
251
235

89
0
150
94
94
231
152
105
134
111

55.60%
0.00%
44.60%
39.00%
60.60%
56.90%
64.10%
39.20%
53.40%
47.20%

21.0%

12.2%
1.1%
20.7%
10.3%
17.1%
0.5%
10.3%
-2.5%
15.6%

5.0%
0.8%
5.6%
23.6%
27.1%
7.7%
3.8%
9.3%
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Attachment 10:
Competencies Used for School Leader Selection and Evaluation
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Strong Start Academy Elementary School
Core Competencies Used for School Leader Selection
For a complete rubric of all competencies included in this attachment, please see the
Leader Evaluation Tool.
As the public face of Strong Start Academy Elementary School, the Executive Director is
expected to model integrity, ethics, and professionalism. They must embody the belief that
all children can achieve at high levels and must work each day to build their school into a
caring and supportive community. The school leader must ensure that each of their
actions, without exception, meets the highest legal and ethical standards. They must do
everything in their power to protect children from harm or abuse. They must also treat
students, parents, teachers, and other community members as valued partners, showing
respect, humility, and integrity in all of their interactions.
LEADERSHIP COMPETENCIES MATRIX
1. Instruction: Establishes a shared vision and goals for student achievement and
uses a deep knowledge of curriculum, instruction, and assessment to achieve
the school’s vision and goals
Core competencies:
 Develops the school’s instructional vision and goals
 Oversees effective school- and classroom-level planning
 Ensures effective classroom instruction
 Establishes a culture of data-driven instruction
2. Talent: Attracts, selects, develops, and retains key talent to maximize staff
members’ performance and student learning
Core competencies:
 Identifies and strategically places outstanding talent
 Evaluates staff members, provides support, and removes low performers
 Retains key staff and builds leadership capacity
3. School Culture: Creates and sustains a strong school culture that supports an
effective learning environment
Core competencies:
 Creates a positive, student-centered environment
 Ensures students meet high academic and behavioral expectations
 Implements effective interventions that support student success
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4. Operations: Ensures efficient school operations and resource management to
maximize student learning
Core competencies:
 Efficiently manages school operations
 Maximizes impact of limited resources
 Fulfills all legal and policy requirements
5. Family & Community: Exercises effective engagement of families and
community members to ensure their meaningful involvement in student
learning and school success
Core competencies:
 Builds relationships with families and community members
 Efficiently responds to families’ inquiries and concerns
 Shares information with families to support their children’s success
6. Personal Leadership: Demonstrates reflective, solution-orientated, culturally
proficient, resilient leadership
Core competencies:
 Engages in continuous self-improvement
 Communicates effectively
 Demonstrates cultural competence
 Perseveres in the face of obstacles
ADDITIONAL LEADERSHIP COMPETENCIES
Core competencies for support of students who are Duel Language Learners
Competencies are presented in two performance domains: (1) language and literacy and (2)
socioemotional development. The domain of language and literacy is organized into three
component areas and the domain of socioemotional development is organized into six
component areas.1
LANGUAGE AND LITERACY
 Demonstrates knowledge of milestones and processes of first language development
(e.g., receptive period, first words, two word phrases, productive speech, etc.) and second
language acquisition (e.g., quiet period, telegraphic speech) including how culture relates
to communication.
 Demonstrates knowledge of literacy development in child’s first language and English
(e.g., listening comprehension, oral language expression, phonemic awareness, alphabetic
1

Alliance for A Better Community. (2012). Duel Language Learner Teacher Competencies (DLLTC) Report.
Retrieved at Dual Language Learner Teacher Competencies (DLLTC) Report.pdf
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knowledge, concepts of print, and writing) and how culture influences literacy
development.
Demonstrates knowledge of the cognitive and social benefits of bilingualism and
biculturalism (e.g., greater brain complexity, cognitive flexibility, healthy ethnic identity,
tolerance for diversity, future economic advantage)

SOCIOEMOTIONAL DEVELOPMENT
 Demonstrates knowledge of how socioemotional development is influenced by the
interrelationship of a child’s first language and culture.
 Demonstrates knowledge of the importance of teacher-child relationships in promoting
positive socioemotional climate for DLLs.
 Demonstrates knowledge of the importance of socioemotional development and its
relationship to the stages of second language acquisition. These stages are: (1) use of first
language, (2) quiet stage, (3) telegraphic/formulaic speech, (4) productive speech
 Demonstrates knowledge of the strategies that promote equitable social interactions
related to language and cultural differences (e.g., provide language models that prevent
language loss, demonstrate a respect for bilingualism and different cultural priorities,
incorporates the strengths of the family culture).
 Demonstrates knowledge of the importance of teacher/parent relationships for the
positive socioemotional development of DLLs.
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Attachment 11: Teacher Evaluation Tool
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GuidinG PrinciPles
A meaningful teacher evaluation system should reflect a set of core convictions about good instruction.
Unfortunately, most evaluations communicate a devastating message—that all teachers are about the same, and
that the primary purpose of evaluation is to identify and remove a tiny number of teachers who are judged grossly
incompetent. The typical evaluation form suggests that good teaching consists of performing a mundane set of
routines that are largely unrelated to student engagement or learning. The standards we propose for Teacher
Evaluation 2.0 are founded on a far different set of core principles about the power of great teachers and the critical
role evaluations play in developing them:
all children can master academically rigorous material,
regardless of their socioeconomic status. A teacher

evaluation results should form the foundation of
teacher development. Although there must be

who believes his or her students cannot meet ambitious
expectations is not the right fit for that classroom. Great
teachers across the country prove every day that students
can consistently succeed in spite of enormous challenges
outside the classroom. Furthermore, it is possible to set
reasonable targets for the amount of academic progress
each student should be able to make in a year, taking
into account the student’s academic history.

meaningful consequences for consistently poor
performance, the primary purpose of evaluations
should not be punitive. Good evaluations identify
excellent teachers and help teachers of all skill levels
understand how they can improve; they encourage
a school culture that prizes excellence and continual
growth. With better teacher evaluations in place,
school districts can also do a better job holding school
leaders accountable for doing their most important
job: helping teachers reach their peak. Removing
persistently underperforming teachers is a necessary
but insufficient step to building a thriving teacher
workforce.

a teacher’s primary professional responsibility is to
ensure that students learn. Therefore, measures of

student learning should play a predominant role in
teacher evaluations. This does not mean that teacher
evaluations should be based solely on the results of
standardized tests, or based on the results of any single
assessment. But it does mean that teachers should be
accountable for helping students make measurable
progress against ambitious learning standards.
Teachers contribute to student learning in ways that can
largely be observed and measured. Through focused,

rigorous observation of classroom practice, examination
of student work, and analysis of students’ performance
on high-quality assessments, it is possible to accurately
distinguish effective teaching from ineffective teaching.
Great teachers vary widely in their instructional style and
approach, but they all share a powerful ability to nurture
student academic growth.

evaluations should play a major role in important
employment decisions. If we want good teaching

in every classroom, good teaching must be valued.
District leaders should factor teachers’ effectiveness— as
measured by evaluations—into decisions about hiring,
pay increases, promotions, tenure and retention. The
goal is not to increase teachers’ level of effort or penalize
struggling teachers, but to make teaching a fulfilling
career and a profession that talented people aspire to
enter and master.
No evaluation system can be perfect—in teaching or
in any other profession. But we can develop systems

that are dramatically better than current ones, and
that teachers and school leaders believe are fair
and accurate. Once we do, we should use them and
improve on them.
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03
desiGn sTAndArds
With these guiding principles and the flaws of current evaluation
systems in mind, we propose six design standards that any teacher
evaluation system must meet in order to be effective. These six standards
are interdependent; each is critical to ensuring that evaluations meet
the needs of teachers, school leaders and students. Each standard
is described in detail in the following pages, along with real-life examples and
potential pitfalls.

1

annual process

2

clear, rigorous expectations

All teachers should be evaluated at least annually.

Evaluations should be based on clear standards of instructional excellence
that prioritize student learning.

3

multiple measures

4

multiple ratings

5

regular feedback

6

significance

Evaluations should consider multiple measures of performance, primarily the
teacher’s impact on student academic growth.

Evaluations should employ four to five rating levels to describe differences in
teacher effectiveness.

Evaluations should encourage frequent observations and constructive
critical feedback.

Evaluation outcomes must matter; evaluation data should be a major factor in
key employment decisions about teachers.
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1|

annual process

School leaders should evaluate every teacher at least once a year. Annual evaluation is the only way
to ensure that all teachers—regardless of their ability level or years of experience—get the ongoing feedback on their
performance that all professionals deserve. This approach recognizes that a teacher’s effectiveness and developmental
needs may change over time, and it sends a message to school leaders that they are accountable for helping all
their teachers grow as professionals. The ratings from annual evaluations will also allow schools to make important
employment decisions based on up-to-date information.
// PiTfall To avoid // attempting to save resources by evaluating veteran teachers with no performance
issues less frequently. In some districts, veteran teachers go as many as five years between full evaluations. This policy is based
on the flawed assumption that professional growth happens only at the very beginning of a teacher’s career—which becomes a
self-fulfilling prophecy without regular feedback. While teachers deserve special attention during their first years in the classroom,
when they grow the most, all teachers develop over time and deserve recognition for their successes and help with their challenges.
If we care about what happens in the classroom, we should care more often than every five years.

2|

clear, rigorous expectations

Teachers should be evaluated against clear, rigorous performance expectations based
primarily on evidence of student learning (as opposed to teacher behaviors or routines). Expectations should
reflect excellence in the classroom, not minimally acceptable performance. They should also be precisely worded and
leave little room for inference (e.g., be built around observable evidence that students are actively engaged in the lesson,
not whether the lesson plan appears to be engaging on paper), to ensure that all teachers and instructional managers
interpret them in the same way.
Districts should create clear, concise tools to help instructional managers consistently evaluate teachers against
these expectations. For example, observation rubrics should be aligned closely to performance expectations and
should address specific, observable student behaviors that school leaders can document while watching a lesson (e.g.,
approximate percentage of students who raise their hands when the teacher poses a question).
Expectations should also be refined regularly, especially during the first few years that they are in use. Any elements
that are not directly related to student achievement should show a strong correlation to student achievement over
time or be discarded.
// PiTfall To avoid // setting the bar for “ineffective” too low. In defining “ineffective” teaching, some districts
include only blatantly negligent, harmful instruction that reflects a near-total lack of effort or skill—a depth to which almost
no well-intentioned teacher drops. In reality, ineffective instruction can take many forms; it is reflected more in the responses of
students than in the behaviors of teachers. A lack of student engagement and academic progress indicates ineffective teaching,
regardless of what the teacher is doing.

great expectations: achievement first charter school network
The teacher evaluation process at Achievement First (AF) is a model of rigorous, low-inference performance
expectations coupled with regular feedback for teachers. Expectations at AF—called “The Essentials of Effective
Instruction”—help instructional managers make connections between students’ progress and the specific actions
of their teacher that may be contributing to that progress. Additionally, the low ratio of teachers to instructional
managers in AF schools (usually no higher than 8:1) allows teachers to receive regular, intensive coaching on
development areas. Instructional managers observe all their teachers and provide feedback at least once every two
weeks, on average, and development plans are updated every six weeks to address teachers’ most critical needs. The
frequency and quality of support that teachers receive at AF is possible because of career paths that allow the most
effective AF teachers to become “home grown” instructional managers.
Although AF's leaders describe this evaluation process as a work in progress that is constantly improving, its early
success is proof that it is possible for schools to provide every teacher with frequent, individualized support to meet
rigorous expectations.
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regular feedback

An evaluation system should not be limited to a single rating assigned at the end of the year.
Instead, instructional managers should strive to cultivate a performance-focused culture by observing their teachers
frequently. They should also have regular conversations with their teachers to discuss overall classroom performance and
student progress; professional goals and developmental needs; and the support school leaders will provide to meet those
needs. Teachers and instructional managers should come away from these conversations with a shared understanding of what
the teacher needs to focus on in the short term and how the instructional manager will help. If teachers are surprised by their
summative evaluation rating, something is wrong with the evaluation process.
// PiTfall To avoid // compliance-driven feedback. Feedback is useless if instructional managers and teachers view
development conversations as chores instead of opportunities to talk openly and constructively about instruction. Districts should hold
instructional managers accountable for the quality of the feedback and support teachers receive, not just the quantity (as we discuss
in the next design standard). Additionally, an evaluation should not become void if an administrator misses even one deadline in the
process, as is the case in too many districts today. Compliance with the major elements and spirit of the process should be sufficient,
and administrators who consistently fall short of this goal should be held accountable in their own evaluations.

6|

significance

An evaluation process must have meaningful implications,
both positive and negative, in order to earn sustained
support from teachers and school leaders and to
contribute to the systematic improvement of the teacher
workforce. It should produce information that districts can easily
factor into important decisions about teacher tenure, compensation,
development, hiring, promotion and dismissal. This means that the results
of evaluations must be accurate, clear and easy to interpret.
Some policymakers may support using evaluations only to reward excellent
teachers, and not for more difficult decisions like layoffs. But if teacher
performance matters at all, it should matter for any significant decision
that affects the quality of instruction students receive. As schools seek to
build and sustain strong instructional teams, a teacher’s track record of
success in the classroom should be paramount, not off-limits.
Accountability for evaluation outcomes should not rest on the shoulders of
teachers alone; the ability to identify, develop and keep talented teachers
is arguably the most important priority of any school leader. Therefore,
instructional managers should be held accountable not just for evaluating
teachers accurately, but for acting on the results and helping teachers
improve over time. Likewise, district and state education leaders should
be similarly responsible for ensuring that instructional managers receive
effective oversight and the training and support they need to evaluate
teachers fairly, consistently and accurately.
// PiTfall To avoid // Blind allegiance to evaluation results.
While evaluations should always be a significant part of employment decisions,
professional judgment must play a role, too. For example, the highest performing
math teacher should not automatically be selected as a math coach, regardless of
his or her other qualities. Likewise, a teacher should not be summarily dismissed
after a single negative classroom observation. Each incremental change in
performance does not require an instant and significant reward or penalty.

evaluation outcomes
with significance:
washington, dc public
schools’ impact system
In just two years, the District of Columbia Public
Schools (DCPS) designed a new evaluation
system, piloted it, implemented it system-wide
and used the results to make key employment
decisions. The new system, IMPACT, evaluates
teachers based on their students’ growth on
standardized assessments and on frequent
observations by both administrators and
impartial master teachers who are not managed
by principals. Observations are tied to a clear,
detailed and rigorous rubric that focuses on
evidence of student learning. Evaluators meet
regularly with teachers to give feedback.
In IMPACT’s first full year of implementation,
schools differentiated their teachers’ performance
much more than in previous years, and DCPS
took action based on the results. Sixteen
percent of teachers who were rated “highly
effective” will earn bonuses under the district’s
new compensation system. The 5 percent of
teachers who earned an “ineffective” rating
were dismissed. Another 17 percent were rated
“minimally effective” and may be dismissed
in a year if they fail to improve after receiving
intensive support.
Although IMPACT was not implemented easily
or without controversy, DCPS proved that it is
possible for a large district to move from design
to implementation—complete with rewards and
consequences—in just two years.
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For example, school leaders and their managers will need ongoing training and support on the technical aspects of
the system and other performance management issues, like having constructive conversations with teachers about
performance concerns. Teachers will need clear information about how the system works and how they can suggest
improvements. This will likely require directing more resources and personnel toward teacher evaluations and relieving
administrators of less critical responsibilities.
Furthermore, even the most elegantly designed system will need to be improved over time. That’s why every district
should establish specific metrics to track whether its evaluation system is functioning correctly and yielding its desired
outcomes—both at individual schools and district-wide. Based on these metrics, district leaders should make any
necessary adjustments to the design or implementation of the evaluation system every year. Questions to consider in
developing these metrics include:
are school leaders evaluating teachers accurately?

The distribution of summative evaluation ratings should
roughly mirror patterns of student academic growth.
are teachers generally improving their performance
over time? Teachers—especially novice teachers—should

improve to become “effective” or “highly effective.”
Since holding school leaders accountable for this alone
may encourage rating inflation, districts should validate
ratings by using external evaluators or comparing ratings
to objective evidence that a teacher is or is not improving
over time (e.g., change in value-added percentile).
are schools retaining consistently top-performing
teachers at higher rates than consistently lowperforming teachers? Districts should set specific goals

for retaining teachers who earn top ratings for two or
more consecutive years, with special emphasis on those
who teach high-need students. School leaders should also
be expected to make a compelling argument for every
teacher they retain who earns consistently low ratings.

are teachers receiving useful feedback based on
clear expectations? Districts should survey teachers

regularly to ask whether they feel their school sets
clear expectations for them and helps them meet those
expectations. School leaders whose teachers consistently
express dissatisfaction should be subject to additional
scrutiny of their evaluation practices.
do teachers believe they are being evaluated fairly?

Districts should survey teachers regularly to ask whether
they are confident in the fairness and consistency of
the evaluation process. As above, districts should
investigate schools where larger percentages of
teachers express concern.
are school leaders getting the support they need to
conduct accurate evaluations? Districts should survey

school leaders regularly to ask whether they have the
training, time and resources they need to implement the
evaluation system well. District leaders, human resources
staff and other support personnel should be held
accountable when school leaders say they are not getting
what they need.

The design standards and outcome metrics proposed here will set states and districts up for success as they begin to
create Teacher Evaluation 2.0. Getting evaluations right is hard work, but the payoff is well worth the effort. Teachers
will finally receive the feedback, support and recognition they deserve as professionals. School leaders will finally have
the information and encouragement they need to make informed decisions as they build their instructional teams. Most
importantly, all students will finally have access to the most important resource a school can provide: an effective teacher.
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DISTRICT OF COLUMBIA PUBLIC SCHOOLS

1

PUTTING GROWTH FIRST
DCPS has seen continuous improvement in student achievement because of the extraordinary passion, skill, joy, and talent
teachers, school leaders, and staff bring to work each day. DCPS employees help make schools welcoming environments and
support students’ intellectual, social-emotional, and physical needs — all of which are critical to student success. To both build
on past success and accelerate efforts to close the achievement gap, we must continue to concentrate our work on ensuring all
students feel loved, challenged, and prepared to positively influence society and thrive in life.
IMPACT reflects our belief that everyone in our system plays a critical role in improving student outcomes. With an outstanding
teacher in every classroom and excellent staff members throughout our schools, our students will graduate prepared for success.
IMPACT supports professional growth by:
1. Clarifying Expectations — IMPACT outlines clear performance expectations and provides a common language of success for
all school-based employees.
2. Providing Frequent and Meaningful Feedback — Quality feedback is a key element in improving one’s practice. Regular
feedback opportunities support reflection and action planning toward excellence.
The success of our students hinges on the work you do every day. Your professional growth is critical to the DCPS mission and is
cultivated through a clear vision of excellence paired with meaningful and aligned feedback opportunities.
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OVERVIEW
As a school leader, you set the tone, culture, and strategic direction for your school. Your leadership is a critical factor for driving
student achievement by putting the necessary relationships, structures, and systems in place each year.

What are the guiding principles for School Leader IMPACT?
Several guiding principles help to ensure that School Leader IMPACT is a well-designed, rigorous evaluation system:
■

Student Achievement-Focus: Focus school leaders’ energy on student learning

■

Simplicity: Clarify DCPS’ expectations and priorities for school leader performance

■

Transparency: Illuminate all aspects of the process, especially how human capital decisions are made

■

Consistency: Ensure school leaders experience the same process across clusters, levels, and positions

What are the IMPACT components for principals?
Your evaluation as a principal is made up of the following two categories: Leadership Framework Standards and Student Outcome
Goals. The evaluation components emphasize the importance of both student achievement growth and the leadership practices that
demonstrate your impact on your students and your school community. Each is explained in greater detail in the following sections of
this guidebook.

Leadership Framework Standards
■

Leadership Framework (LF) Assessments — This is a measure of the effectiveness of your leadership practices on improving
student learning. LF Assessments will include both qualitative and quantitative measures of your impact on your school and your
students along six key standards: Instruction, Talent, School Culture, Operations, Family & Community, and Personal Leadership.

Student Outcome Goals
Each student outcome goal emphasizes a different aspect of a principal’s school-level impact on student learning outcomes and will
help DCPS ultimately meet its Capital Commitment Goals. Also, Student Outcome Goals are differentiated by school level to reflect the
unique priorities and needs of different schools.
Elementary Schools, Education Campuses, Middle Schools, and High Schools
■

■

4

PARCC Goals — This is a measure of achievement over the course of the year as it relates to the annual PARCC exam. The focus of
these goals will be increasing student proficiency and reducing the percentage of students scoring at the lowest levels. These goals
may be adjusted depending on the baseline of the school. Each PARCC goal will be weighted equally.
School-Specific Goals — You will set annual goals that address high-need areas for your school’s overall success. These goals can
focus on measuring student achievement, or they can focus on improving a key aspect of the school culture that will help improve
student learning. Each year, you may focus on a different area of need as outlined by your comprehensive school plan. These goals
should be set based on approved metrics, and you will receive a bank of eligible metrics to choose from.
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Step 2: LF Cycle 1 Assessment and Performance Conversation
In November, the LF Cycle 1 Assessment process will begin with a self-assessment of your performance in leading your school since
your appointment or reappointment date. When writing your self-assessment, you will highlight actions and results aligned to each of
the six LF standards. Your instructional superintendent will review the same data as he/she assesses your performance at mid-year,
helping to ensure consistency and transparency in the evaluation process.
Once your self-assessment has been completed, your instructional superintendent will complete initial LF Cycle 1 scores and
comments based on your performance, taking into account various data points from your self-assessment, On-Track Indicators, Other
Indicators and Artifacts, and his/her own observation notes since your appointment or reappointment date.
In December, all instructional superintendents will meet with the Chancellor as a group to finalize LF Cycle 1 scores and comments
and collectively discuss all principal LF Cycle 1 scores.
Shortly after this Cycle 1 Performance Review meeting, your instructional superintendent may hold a one-on-one performance
conversation with you to review performance to date, celebrate key accomplishments, and identify key areas of focus.

Step 3: LF Cycle 2 Assessment and Performance Conversation
The LF Cycle 2 window will begin in May with a self-assessment of performance in leading the school towards stated goals since the
end of LF Cycle 1. When writing your self-assessment, you will highlight actions and results aligned to each of the six LF standards.
Your instructional superintendent will complete your LF Cycle 2 assessment, including scores and comments based on your
performance, taking into account various data points from your self-assessment, On-Track Indicators, Other Indicators and Artifacts,
and his/her own observation notes since the end of LF Cycle 1.
All instructional superintendents will meet with the Chancellor to finalize LF Cycle 2 scores. Your instructional superintendent may
then hold a one-on-one performance conversation in June with you to review your performance and to begin planning for the new
school year.
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SUPPORTING YOUR SUCCESS
Professional development is critical to our success as a school system. Research shows that the best schools are those focused on the
learning of children and adults. This is why providing school leaders and educators with outstanding support is a top district priority.
Below you will find more information about professional learning opportunities designed to help you improve your leadership practice.

Instructional Superintendents’ Targeted Support
DCPS is committed to maintaining a cluster size that allows instructional superintendents to provide targeted support for school
leaders. This has allowed instructional superintendents to spend more of their time at their principals’ schools, performing
walkthroughs and sharing specific and timely feedback based on what they have observed. They are also able to bring all principals
together as a cluster on a monthly basis to provide key updates and to engage in customized professional development opportunities
based on their principals’ collective and individual developmental needs.

Leadership Academy
Throughout the year, all DCPS principals come together periodically at Leadership Academy to ensure that our work drives us toward
bold ambitions. Leadership Academy builds principals’ capacity to:
■ Ensure clear and common messaging on key district initiatives;
■ Connect and collaborate with colleagues within and across clusters; and
■ Manage and motivate their school communities through continued improvement in academic performance as well as cultural and
socio-emotional development.

Support for New School Leaders
To ensure that our new school leaders are set up for success, support for new principals begins with a New Principal Orientation (NPO)
over the summer. NPO’s overall objective is to expose new school leaders to a broad array of system-wide priorities and initiatives
as well as specific policies and procedures to support a strong start to the school year. There is additional and differentiated
programming during NPO for those leaders who are new to DCPS as well. New principals are also supported throughout the year by
principal partners, current DCPS principals who serve as non-supervisory, non-evaluative resources to new DCPS leaders. Through
individual coaching and a cohort-based learning community, principal partners help new principals to become more familiar with
DCPS policies and procedures and to build relationships throughout the district.

Principal Partners
The principal partner role is an opportunity for DCPS principals to build their skills as leadership coaches by strategically supporting
new DCPS principals throughout their first year. Principal partners work with new principals on specific problems of practice, help
them to overcome challenges, and serve as resources for skill-building and troubleshooting issues. Principal partners receive targeted
professional development to build their coaching and mentoring skills.

Instructional Culture Insight Survey
DCPS administers the Instructional Culture Insight survey each year to gather feedback from teachers. With the guiding principle that
this feedback can help guide school improvement, the survey offers two opportunities each year for leadership teams to review their
school’s progress on teacher development and support. School leaders receive a school-specific roadmap highlighting specific topics
of focus and actions to match best practices, as well as aligned tools that school leaders can use immediately to improve practices
in their buildings. Results also enable DCPS to develop more targeted professional development for school leaders and support from
instructional superintendents.
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PUTTING IT ALL TOGETHER
This section is designed to help you understand how all of the components of your assessment will come together to form an overall
annual IMPACT rating.
In addition to the LF scores, which include concrete indicators and evidence, reappointment decisions are made considering the
following factors:
■

School leader’s length of time in the school;

■

School leader’s performance history;

■

Student achievement performance trends over time;

■

School context (e.g., significant shifts in student populations, school level/type/size, etc.); and

■

Other pertinent factors.

Chancellor discretion, informed by various performance metrics outlined in the School Leader IMPACT system, also plays a role in
reappointment decisions. There are various key meetings throughout the year when the Chancellor will explicitly discuss school leader
performance with the chiefs and instructional superintendents.
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What will the School Leader IMPACT ratings be and what do these ratings mean?
■

■

■

Highly Effective: This rating signifies outstanding performance and indicates that a school leader has the ability to teach other
school leaders. School leaders who earn Highly Effective ratings are considered for Standing Ovation Awards, may be tapped for
district leadership opportunities, and will receive performance bonuses.
Effective: This rating signifies solid performance. School leaders who earn Effective ratings are provided with developmental
opportunities throughout the school year and tapped for leadership development opportunities.
Minimally Effective: This rating signifies that a school leader is experiencing challenges and/or struggles, and may need additional
support to improve. Instructional superintendents will prioritize working with these principals to identify their specific developmental
needs and provide targeted professional development resources. Principals with a Minimally Effective rating will not receive a step
increase for the following school year.

When a school leader transitions to a school-based, non-school leader position, the prior year’s School Leader IMPACT rating will
be linked to any subsequent staff IMPACT ratings for separation determinations. This separation determination can occur in two
progressions. First, if an individual’s prior year School Leader IMPACT rating is Minimally Effective and followed by a staff IMPACT
rating of Minimally Effective or Ineffective, this will result in separation from DCPS. Second, if an individual’s prior year School Leader
IMPACT rating of Minimally Effective is followed by two staff IMPACT ratings of Developing, this will also result in separation from
DCPS.

How are first-year principals assessed under School Leader IMPACT?
First-year principals are evaluated under the same system as all other principals. Each component of School Leader IMPACT, however,
is tailored to the unique experience of school leaders who are new to the principalship or new to DCPS.
We acknowledge that change and impact take time, and evaluators will take into consideration the fact that it is a principal’s first
year when completing evaluations. Instructional superintendents will also prioritize collaborating with new principals to identify their
specific developmental needs and to provide targeted professional development resources.

What can I do if I disagree with my final rating?
If you receive a final IMPACT rating of Minimally Effective and you would like to appeal your rating, you may file a formal appeal
to the Chancellor. A three-member panel comprised of senior leaders in DCPS will convene to review all appeals and provide a
recommendation to the Chancellor, who will make a final decision. More information regarding the Chancellor’s Appeals Process will
be shared with eligible employees.
Note: Employees may have other appeals options available through CSO’s collective bargaining agreement and are encouraged to
contact their union representative for more information.
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IMPACTplus FOR SCHOOL LEADERS
What is IMPACTplus for School Leaders?
IMPACTplus for School Leaders is the performance-based compensation system for all DCPS principals and assistant principals.

Why does DCPS have a performance-based pay system?
We feel that it is essential to demonstrate how much we value the work that you do. We recognize that you did not choose to enter the
field of education for monetary reasons. But we also recognize that you deserve to be compensated as true professionals.

Who is eligible for IMPACTplus for School Leaders?
Any school leader who earns an IMPACT rating of Highly Effective is eligible for an annual bonus.

How does the annual bonus work?
To qualify for an IMPACTplus annual bonus, you must have an IMPACT rating of Highly Effective. With this rating, you will be eligible
for an annual bonus according to the chart below.
ROLE

YOUR ADD-ON IF YOU LEAD YOUR ADD-ON IF YOU LEAD
A HIGH POVERTY SCHOOL
A CS1 SCHOOL

YOUR TOTAL POSSIBLE
ANNUAL BONUS

YOUR IMPACT RATING

YOUR BONUS

Principal

Highly Effective

$20,000

$5,000

$5,000

$30,000

Assistant Principal

Highly Effective

$10,000

$2,500

$2,500

$15,000

Note: A list of each school’s poverty level and Comprehensive Support and Improvement, type 1 (CS1) status is available on Canvas.

If I retire at the end of the school year, will I be eligible for IMPACTplus?
Yes, you will be eligible for the bonus as long as you have a Highly Effective rating.

If I resign at the end of the school year, will I be eligible for IMPACTplus?
No. In addition to recognizing and rewarding excellent school leaders, IMPACTplus aims to retain them. Thus, to be eligible for the
bonus or base salary increase, you must be employed by DCPS as a school leader or in a comparable position or higher at the time of
award distribution, unless you have retired.

When will I receive any payments associated with IMPACTplus?
All payments will be made in the following academic year.

Will payments associated with IMPACTplus be subject to District of Columbia and federal
income taxes?
Yes.
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Attachment 13: Evidence of Demand from Prospective Students and
Families
FAMILY INPUT - USEFUL DATA FOR ENTRIES #1-44
Survey Numbers with Good Data Include: 1-5; 7; 9; 11-15; 17-18; 20; 24; 27; 32-33; 36; 39-44
Survey Numbers with Bad Data Include: 6; 8; 10; 16; 19; 21-23; 25-26; 28-31; 34-35; 37-38
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Develop plan for required supports for all
students with an IEP/504

Executive
Director

Apr-May
2022

Draft initial talent philosophy and employee
values
Draft compensation philosophy

Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Board of
Directors
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director

Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept. – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Jan-Feb 2022

TALENT
Staff policies and
procedures

Finalize compensation philosophy
Arrange employee benefit packages

Recruitment and
Hiring

Create form letters for each step of the hiring
process
Develop hiring process and assign roles to
leadership team members
Create a record-keeping system for all potential
applicants
Develop and approve Staff Handbook, including
talent philosophy compensation philosophy
Design marketing materials talent philosophy
and school mission/vision
Launch marketing materials, design teacher
sourcing plan, hiring process and systems
Leadership team recruitment and hiring
Teacher and staff recruitment and hiring
Finalize organizational chart
Finalize all job descriptions
Review applications and conduct interviews
Conduct background checks
Extend offers

Onboarding

Hire leaders and execute leadership team
onboarding
Plan professional development series
Design matriculation systems
Design leadership team onboarding (Executive
Director, Office Manager, and School
Counselor/School Social Worker)

Feb-Mar
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Apr 2022
Mar-Apr
2022
Feb 2022
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022
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Design teacher and staff onboarding
Matriculate teachers and staff (welcome
packages, phone calls, etc.)
Communicate onboarding plan to teachers and
staff
Execute new teacher and staff onboarding
Conduct summer professional development
sessions
OPERATIONS
Teacher and student
operations support

Finalize school calendar
Solicit bids from back office support agencies
Finalize long-term back office support
Finalize student information system (SIS)
Finalize report card templates
Finalize assessment calendar
Finalize professional calendar
Finalize master schedule

Finalize teacher schedules
Order school and classroom furniture and
materials/supplies
Approve check signers, writers, and purchasers

Back-office Duties,
Day-to-Day Operations,
and Contractual
Services

Design back office reporting structure and
timeline
Solicit bids from insurance carriers
Finalize insurance policies (board coverage,
liability, facilities, etc.)
Submit RFP for food service contract
Finalize food service contract
Solicit bids from back office support agencies
Finalize long-term back office support

Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director

Mar-Jun 2022

Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Office
Manager
Board of
Directors
Office
Manager
Board of
Directors
Board of
Directors
Executive
Director
Executive
Director
Executive
Director
Board of
Directors

Sept – Nov
2022
Jan 2022

Mar-Jun 2022
Mar-Jun 2022
Jul 2022
Jul 2022

Feb 2022
Feb 2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Sept – Nov
2022
Mar-Jun 2022
Nov 2021
Mar-Jun 2022
Jan 2022
Feb 2022
Jan 2022
Feb 2022
Jan 2022
Feb 2022
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Finalize student information system (SIS)
Finalize extended learning program

Facilities

Order copy machines and establish service
agreements
Develop school safety plan and crisis/
emergency response plan
Order school and classroom furniture and
materials/supplies
Pursue long term facility options in Wards 1, 3
and 5
Continue conversations with City of Las Vegas
to explore short-term and long-term facilities
Select and secure a school facility
Finalize MOU with City of Las Vegas for facility
usage agreement
Finalize contracts for facilities services
(janitorial, maintenance, IT, etc.)
Set up space for instructional and educational
use
Conduct field test of all equipment, technology,
and systems
Submit RFPs for key vendors

Student Health and
Safety

Create health and safety procedures to include
state and local reporting requirements

Purchase first aid resources
Contract with FASA and School Nurse (if
needed)
Deliver first-aid training to staff
Collect medical records and records from
families prior to first day of school

Executive
Director
Executive
Director
Office
Manager
Office
Manager
Office
Manager
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Office
Manager
Office
Manager
Office
Manager
Office
Manager
Office
Manager

Feb 2022

Office
Manager
Office
Manager
Office
Manager
Office
Manager

Mar-Jun 2022

Executive
Director
Executive
Director
Office
Manager

Jan 2022

Sept – Nov
2022
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022
Nov 2021
Nov 2021
Nov 2021
Nov 2021
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022

Mar-Jun 2022
Jul 2022
Mar-Jun 2022

TECHNOLOGY
Solicit bids from internet service providers
Finalize contract for internet service provider
Scope and purchase staff and classroom
technology

Feb 2022
Mar-Jun 2022
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Scope and purchase student technology
Develop system and tracking for student and
staff technology distribution
Update school website
Develop connectivity plan to include data and
broadband support
Purchase/lease technology-related supplies
FINANCE
Financial Management

Edit/solidify/implement designed budget
controls and fiscal policies
Set up bank account and school credit card
Finalize cash flow plan

Additional Funding
Opportunities

Develop and finalize purchase order, check, and
credit card request authorization forms
Develop and finalize receipt collection, filing
and expense tracking
Apply for immediate funding opportunities:
Opportunity 180, City of Las Vegas, local
educational grants, etc.
Create a fundraising plan for fiscal year
Create a plan for regular review of available
grants and authoring of proposals

PARENT &
COMMUNITY
ENGAGEMENT
Community
Partnerships

Distribute parent/guardian interest form (print
and social media)

Attend community events (tabling events, back
to school fairs, etc.)

Build and seek out additional community
partner relationships

Develop/maintain relationships with elected
officials from municipality

Office
Manager
Office
Manager
Office
Manager
Office
Manager
Office
Manager

Mar-Jun 2022

Board of
Directors
Board of
Directors
Board of
Directors
Office
Manager
Office
Manager
Board of
Directors

Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Mar-Jun 2022

Board of
Directors
Board of
Directors

Sept-Nov
2021
Sept-Nov
2021

Board of
Directors &
Executive
Director
Board of
Directors &
Executive
Director
Board of
Directors &
Executive
Director
Board of
Directors &
Executive
Director

May 2021Jun 2022

Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022
Mar-Jun 2022

Mar-Jun 2022
Sept-Nov
2021

May 2021Jun 2022
May 2021Jun 2022
May 2021Jun 2022
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Draft and secure MOU’s with community
partners
Host community conversations with local
community groups
Family Engagement

Host monthly family meetings at various early
education centers, Head Start partner, local
libraries, etc.
Develop monthly SSAES Newsletter
Distribute monthly SSAES Newsletter
Create a comprehensive plan for Family
Advisory Council
Canvass neighborhoods for face-to-face
interactions with potential families

STUDENT
RECRUITMENT &
ENROLLMENT
Recruitment

Develop and implement student recruitment
plan
Design flyers, social media posts/ad
development, and public communication
Develop and distribute marketing materials

Identify and build relationships with
community organizations to build
recruitment base
Secure locations for information sessions,
canvassing, and tabling events.
Lottery and Enrollment Determine lottery protocols and procedures
Design plan for lottery wait-list and ongoing
communication with families
Design lottery application in English and
Spanish (other languages as necessary)
Open school lottery
School lottery closes; collect all student
registration information; lottery selection
process
Register families, accepting registration
materials, residency verification, home
language surveys, etc.

Board of
Directors &
Executive
Director
Board of
Directors &
Executive
Director
Board of
Directors &
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director

Sept-Nov
2021

Executive
Director
Executive
Director
Executive
Director
Executive
Director

Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021

Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director

Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Jan 2022

Office
Manager

Mar-Aug
2022

May 2021Jun 2022
Sept 2021Jun 2022
Sept-Nov
2021
Sept 2021Jun 2022
Sept-Nov
2021
Sept-Nov
2021

Mar 2022
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Conduct home visits
Reach out to families regarding their intent to
enroll prior to the lottery deadline
Accept children off of the waitlist and notify
families
Register families selected from the waitlist,
accepting registration materials, residency
verification, home language surveys, etc.
SCHOOL SYSTEMS &
CULTURE
Policies for School-Wide
Culture and Reporting
Systems

Finalize Student and Family Handbook
Approve SY22-23 school calendar
Finalize daily schedule
Design systems and procedures for student
discipline
Build school reporting systems for daily
attendance, student data, and student
discipline
Finalize core competencies, core values, and
school mission and vision

GOVERNANCE
Board Policy and

Governance

Transition Governance to Board of Directors
Work with SPCSA to finalize conditions of
charter approval
Revisit and finalize previously designed
governance procedures
Develop board goals and strategic plan
Edit/solidify oversight policies
Board of Directors Orientation

Hiring of Executive
Director

Board of Directors elect officers and form Board
committees
Develop and approve board meeting format,
record keeping procedures, and timelines
Conduct advisory committee meeting once a
month
Conduct board meeting once a month, vote on
essential items
Determine and approve job description,
performance measures, annual evaluation and
compensation for Executive Director position

ED & Office
Manager
Office
Manager
Office
Manager
Office
Manager

Jun-Jul 2022

Executive
Director
Executive
Director
Executive
Director
Executive
Director
Executive
Director

Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021
Sept-Nov
2021

Executive
Director

Sept-Nov
2021

Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors

Jan 2022

Board of
Directors
Board of
Directors

Jan 2022

Sept-Nov
2021
Mar-Aug
2022
Mar-Aug
2022

Jan 2022
Jan 2022
Jan 2022
Aug-Nov
2021
Jan 2021
Jan 2022
Aug-Nov
2021
Jul-Dec 2021

Jan 2022
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Recruit, interview and hire Executive Director
Transition instructional and operational duties
to Executive Director

Board of
Directors
Board of
Directors

Jan 2022

Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors
Board of
Directors

Jan 2022

Jan 2022

SPCSA REQUIREMENTS
Submit 501c3 documentation to SPCSA
Submit all necessary follow-up documentation
to SPCSA
Revise budget and submit to SPCSA
Board member background checks w/ SPCSA
Charter agreement finalization

Jan 2022
Jan 2022
Jan 2022
Jan 2022
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Strong Start Academy Elementary School
Operations Plan
Overview
Operational efficiencies are essential to the success of the school and directly impact the
ability of staff to support the school’s mission, vision, and core values. The operations plan
for SSAES will establish the key operational systems, procedures, protocols, and
administrative infrastructure of the school, including but not limited to facilities
maintenance, health and safety of staff and students, information management, technology,
financial management, contracts and agreements, and day-to-day policies and procedures
of the school so the school is run in an orderly and effective manner. The operations plan
outlined below will create clear systems and tools that will align to the requirements of the
state, local, and authorizer requirements while ensuring that SSAES supports the staff,
students, families, and external partners in achieving our goal of student academic success.
1. Governing Board is competent and compliant with legal requirements and state
regulation.
a. Regular board meetings scheduled and in compliance with Open Meetings
Law and use of best practices.
b. Board Member governance, orientation, and training has been completed
including assigned governance strengthening exercises.
c. All Board policies (grievance, conflict of interest, background checks, etc.)
and bylaws have been formally approved by the local board to ensure
students are appropriately served.
d. Evaluation tools defined and approved for both teachers and school leader.
e. School policies and procedures with regards to fiscal controls, financial
responsibilities (purchasing, cash flow, Accounts Receivable and Accounts
Payable, etc.).
f. Contracts finalized and approved for HR, Legal, and Accounting back-office
support.
2. Develop and formally adopt policy manuals. Policy manuals should be made
accessible to parents.
a. Instructional Programming
i. School Calendar
ii. Classroom policies -grading scales, report cards, promotion and
retention, accountability, and policies for special student populations,
i.e. Special Education, Title 1, and ELL
iii. Student behavior policy manual - Exceptional Children Discipline and
Accountability
iv. School culture policy manual
b. Operations
i. Hiring and termination, criminal background, staff evaluation,
student health and safety, admissions and enrollment.
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ii. Communication between family and school, staff and school, and
school and Board.
c. School Handbooks
i. Student/Parent Handbook
ii. Employee Handbook
iii. Policies Governing Services for Students with Disabilities
iv. Handbook on Parents’ Rights
3. Financial management policies are created and formalized to ensure school is
prepared to receive funding allocation.
a. Establish accounting services
b. Establish a bank account.
c. Develop and approve amended budget (Based on student enrollment
numbers)
d. Initiate process to obtain Federal Tax Exempt
e. Identify firm to perform annual audit
f. Finance policies adopted and formally approved
g. Required insurance documentation on file
h. Signed and notarized charter agreement
4. Enrollment is sufficient to meet fiscal and programmatic requirements.
a. Confirmed enrollment is at or above the minimum number per the school’s
contingency budget for lowest possible operating enrollment.
b. If the enrollment is significantly below projections, the charter school must
revise its budget accordingly and provide a copy to the Department of Public
Instruction.
5. Facility operations meet staff and student requirements to ensure school goals are
reached.
a. Incubation site facilities have been acquired and the contract signed
b. Facility is safe and suitable to receive students according to local inspection
office
6. Instructional program components are in place for meeting the mission of the
school.
a. Complete curriculum scope and sequence for all grades to be served in the
school’s first year
b. The board formally adopts a school calendar representing the academic year
that meets state requirements
c. All necessary materials (i.e. books, programs, technology, etc.) have been
identified and will be purchased prior to opening, including the appropriate
instructional supports for students with disabilities (as identified in the IEP).
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7. Student Accountability plans are approved and prepared to be carried out by
assigned staff.
a. Testing/accountability coordinator job description developed
b. Develop draft of testing calendar
c. Student enrollment policies are in place
d. Policy regarding the security and confidentiality of all student files including
special policies regarding Special Education files.
Identify and develop a plan for implementing specialized student population and/or 504
testing accommodations.
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LEASE AGREEMENT
by and between the
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and
CITY OF LAS VEGAS,
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Dated as of October 29, 2020
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LEASE AGREEMENT
THIS LEASE AGREEMENT (this “Lease Agreement”), dated as of October 29, 2020, is by and
between STRONG START ACADEMY WARDELLE, a nonprofit corporation organized and existing under
the laws of the State of Nevada, as lessor (the "Project Borrower"), and the CITY OF LAS VEGAS (the
"City"), a Nevada municipal corporation, as lessee (the “City”).
WITNESSETH:
WHEREAS, the Project Borrower is the owner of a leasehold interest in a certain parcel of real
property situated in the City, as more particularly described in Exhibit A hereto (collectively, the “Site”)
pursuant to the Site Lease (the “Site Lease”) dated as of the date hereof between the Southern Nevada
Regional Housing Authority, a Nevada public housing authority (the “Fee Owner”), and the Project
Borrower;
WHEREAS, the Project Borrower proposes to construct a new facility on the Site (the “Project”)
and to lease the Site including the new facility (collectively, the “Facility”) to the City pursuant to this Lease
Agreement and to assign its right to receive payments under this Lease Agreement (the “Lease Payments”),
its right to enforce its interest and rights under this Lease Agreement in the event of a default hereunder by
the City, to LVCIC Sub-CDE X, LLC, a Nevada limited liability company (the “CDE Lender”) pursuant to that
certain Assignment of Leases and Rents dated as of the date hereof by and between the Project Borrower
and the CDE Lender (the “CDE ALR”);
WHEREAS, pursuant to the Loan Agreement dated as of the date hereof by and between the CDE
Lender and the Project Borrower (the “Project Borrower Loan Agreement”), the CDE Lender has agreed to
make a loan to the Project Borrower in the amount of $10,670,000 (the “CDE Loan”); and
AGREEMENTS:
NOW, THEREFORE, in consideration of the above premises and of the mutual covenants
hereinafter contained and for other good and valuable consideration, the receipt and sufficiency of which is
hereby acknowledged, the parties hereto agree as follows:
ARTICLE I
RULES OF CONSTRUCTION AND EXHIBITS
Section 1.1.
Article and Section Headings. Unless otherwise specified, references to Articles,
Sections, and other subdivisions of this Lease Agreement are to the designated Articles, Sections, and
other subdivisions of this Lease Agreement as originally executed. The headings or titles of the several
articles and sections, and the table of contents appended to copies hereof, shall be solely for convenience
of reference and shall not affect the meaning, construction or effect of the provisions hereof.
Section 1.2.
References to Lease Agreement. The words “hereof,” “herein,” “hereunder,” and
words of similar import refer to this Lease Agreement as a whole.
Section 1.3.
Number and Gender. The singular form of any word used herein shall include the
plural, and vice versa. The use of a word of any gender shall include all genders.
Section 1.4.
this Lease Agreement.

Exhibits. The following Exhibits are attached to, and by reference made a part of,
Exhibit A:

Description of the Site.
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Exhibit B:

Schedule of Lease Payments to be paid by the City.

Exhibit C:

Form of Sublease Rider

Exhibit D:

Subtenant Reporting Form
ARTICLE II

REPRESENTATIONS, COVENANTS AND WARRANTIES
Section 2.1.
Representations, Covenants and Warranties of the City. The City represents,
covenants and warrants to the Project Borrower as follows:
(a)
Due Organization and Existence. The City is a political subdivision duly organized,
existing and in good standing under the Constitution and laws of the State of Nevada.
(b)
Authorization. The Constitution and laws of the State authorize the City to enter
into this Lease Agreement and to enter into the transactions contemplated by and to carry out its obligations
under all of the aforesaid agreements and the City has duly authorized, executed and delivered all of the
aforesaid agreements.
(c)
No Violations. Neither the execution and delivery of this Lease Agreement nor the
fulfillment of or compliance with the terms and conditions hereof, nor the consummation of the transactions
contemplated hereby, conflicts with or results in a breach of the terms, conditions or provisions of any
restriction or any agreement or instrument to which the City is now a party or by which the City is bound, or
constitutes a default under any of the foregoing, or results in the creation or imposition of any lien, charge
or encumbrance whatsoever upon any of the property or assets of the City, or upon the Facility, except for
Permitted Liens (as defined in the Project Borrower Loan Agreement).
(d)
No Adverse Action. There is no action, suit, proceeding, inquiry or investigation,
at law or in equity, before or by any court, governmental agency, public board or body, pending or, to the
knowledge of the City, threatened against the City or its properties or operations: (i) seeking to restrain or
enjoin the execution, sale or delivery of the CDE Loan, (ii) in any way contesting or affecting the validity of
this Lease Agreement, the application of any moneys or security provided for the payment of Lease
Payments, or (iii) which, if determined adversely to the interests of the City or its interests, would have a
material and adverse effect on the consummation of the transactions contemplated by or the validity of this
Lease Agreement or the Project Borrower Loan Agreement.
(e)
The City shall give all notices and comply with all applicable laws, ordinances,
rules, regulations, and lawful orders of any public authority bearing on the Facility.
Section 2.2.
Right of Entry. The Project Borrower and its assignees shall have the right to
enter upon and to examine and inspect the Facility and to have reasonable access to the Facility to cause
its proper maintenance in the event of failure by the City to perform its obligations during reasonable
business hours (and in emergencies at all times) for any purpose connected with the Project Borrower’s
rights or obligations under the documents relating to this Lease Agreement and the related transactions,
and for all other lawful purposes.
Section 2.3.
Liens. The City shall have no right to encumber, or grant any lien, upon Project
Borrower’s interest in the Facility.
Section 2.4.
Project Borrower Not Liable. The Project Borrower and its directors, officers,
agents and employees, shall not be liable to the City or to any other party whomsoever for any death, injury
or damage that may result to any person or property by or from any cause whatsoever in, on or about the

471

Facility. To the extent permitted by law, following the Project Borrower’s construction of the Facility and
delivery of the same City hereunder, the City shall, at its expense, indemnify and hold the Project Borrower
and the CDE Lender, and all directors, members, officers and employees thereof, harmless against and
from any and all claims by or on behalf of any person, firm, corporation or governmental authority arising
from the acquisition, construction, occupation, use, operation, maintenance, possession, conduct or
management of or from any work done in or about the Facility or from the subletting of any part thereof,
including any liability for violation of conditions, agreements, restrictions, laws, ordinances, or regulations
affecting the Facility or the occupancy or use thereof, but excepting the gross negligence or willful
misconduct of the persons or entity seeking indemnity.
Subject to the terms of Section 3.4(b) hereof and the to the limitations provided in NRS Chapter
41, the City also covenants and agrees, at its expense, following the Project Borrower’s construction of the
Facility and delivery of the same to City hereunder, to pay and indemnify and save the Project Borrower
and the CDE Lender and all directors, members, officers, agents and employees thereof (each an
“Indemnitee” and collectively, the “Indemnities”), harmless against and from, any and all claims arising from:
(i) any condition of the Facility and the adjoining sidewalks and passageways, (ii) any breach or default on
the part of the City in the performance of any covenant or agreement to be performed by the City pursuant
to this Lease Agreement, (iii) any act or negligence of licensees in connection with their use, occupancy or
operation of the Facility, or (iv) any accident, injury or damage whatsoever caused to any person, firm or
corporation in or about the Facility or upon or under the sidewalks and from and against all costs,
reasonable counsel fees, expenses and liabilities incurred in any action or proceeding brought by reason
of any claim referred to in this Section 2.4, but excepting the gross negligence or bad faith of the person or
entity seeking indemnity. In the event that any action or proceeding is brought against the Indemnitee by
reason of any such claim, the City, upon notice from the Indemnitee, the City covenants to resist or defend
such action or proceeding by counsel reasonably satisfactory to the Indemnitee. This Section shall survive
the termination of this Lease Agreement for any claim, proceeding or action arising from any event or
omission occurring during the term of this Lease Agreement.
Section 2.5.

Assignment and Subleasing.

(a)
Neither this Lease Agreement nor any interest of the City hereunder shall be sold,
mortgaged, pledged, assigned, or transferred by the City by voluntary act or by operation by law or
otherwise, except with the prior written consent of the Project Borrower and, during the term of that certain
Use Agreement (Ernie Cragin Terrace) dated as of October 20, 2020 by and among the U.S. Department
of Housing and Urban Development (“HUD”), the Fee Owner, the Project Borrower and the City and
recorded against the Site (the “HUD Use Agreement”), the Fee Owner and HUD. Prior to delivery of notice
to City of an Event of Default with respect to the CDE Loan or this Lease, the City may sublease the Facility
in whole or in part to operators of an education facility, learning garden, health and wellness center and
related community facilities without the necessity of obtaining the consent of the Project Borrower, the Fee
Owner or HUD. The City agrees that any sublease of the Site and/or the Facility shall be subject to all of
the following conditions:
(i)
This Lease Agreement and the obligation of the City to make all Lease
Payments hereunder shall remain the primary obligation of the City;
(ii)
The City shall, within thirty (30) days after the execution thereof, furnish or
cause to be furnished to HUD, the Fee Owner, the Project Borrower and the CDE Lender a true and
complete copy of such sublease;
(iii)
Any sublease of the Facility by the City shall explicitly provide that, during
the term of the HUD Use Agreement, the Facility shall only be used as an education facility, learning garden,
health and wellness center and related community facilities in accordance with the terms of the HUD Use
Agreement;
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(iv)
Any sublease of the Facility by the City shall explicitly provide that, during
the term of the HUD Use Agreement, neither such sublease nor any interest of the sublessee thereunder
shall be sold, mortgaged, pledged, assigned, or transferred by such sublessee by voluntary act or by
operation by law or otherwise, except with the prior written consent of the City, the Project Borrower, the
Fee Owner and HUD;
(v)
Any sublease of the Facility by the City shall explicitly provide that such
sublease is subject to all rights of the Project Borrower and the CDE Lender under this Lease Agreement,
including, the right to re-enter and re-let the Facility or terminate this Lease Agreement upon a default by
the City; and
(vi)
Any sublease of the Facility by the City shall be to a Tenant Qualified
Business. “Tenant Qualified Business” means, as it relates to Section 1.45D-1(d)(5) of the Treasury
Regulations, any trade or business except (a) the rental of Residential Rental Property; or (b) any trade or
business consisting of the operation of any private or commercial golf course, country club, massage parlor,
hot tub facility, suntan facility, racetrack or other facility used for gambling, or any store the principal
business of which is the sale of alcoholic beverages for consumption off premises. Each sublease entered
into by the City with respect to the Facility shall include the rider attached hereto as Exhibit C and shall
require compliance with the foregoing use restrictions and shall provide that any failure to comply shall be
a material default giving rise to an immediate right of termination of such sublease to the extent permitted
by applicable law subject to the minimum notice requirements of applicable law. Each sublease shall also
require the subtenant to provide information to the City which is required by the Community Benefits
Agreement between the Project Borrower and the CDE Lender dated as of the date hereof (the “Community
Benefits Agreement”).
(b)
The City shall provide to the Project Borrower within thirty (30) days after the end
of each calendar quarter rent rolls and related information for the Facility, including, but not limited to,
information about each tenant, such tenant’s use of the Facility and whether such use includes any business
other than Tenant Qualified Businesses (as defined in the Project Borrower Loan Agreement).
(c)
The City shall provide to HUD, the Fee Owner, the Project Borrower and the CDE
Lender promptly upon receipt copies of all subleases for the Facility.
(d)
The City acknowledges and agrees that the Project Borrower is obligated under
the Community Benefits Agreement to provide the CDE Lender with certain ongoing reporting information
specified therein. The City agrees to provide to the Project Borrower such information and sign such
documents as are necessary for the Project Borrower to make timely, accurate and complete submissions
of (i) federal and state income tax returns, (ii) reports to governmental agencies, (iii) the Community
Benefits Agreement (including obtaining from each subtenant the completed reporting form attached hereto
as Exhibit D as and when required by the Community Benefits Agreement) and (iv) any other reports or
certificates required to be delivered by CDE Lender and the Investment Funds (as defined in the Project
Borrower Loan Agreement).
(e)
The City shall provide to the Project Borrower such information and sign such
documents as are necessary for the Project Borrower to comply with the Project Borrower Loan Agreement,
including, without limitation, the New Markets Tax Credit Covenants in Section 7.33 of the Project Borrower
Loan Agreement.
Section 2.6.

Reserved.

Section 2.7.
Project Borrower’s Purpose. The Project Borrower covenants that, prior to the
discharge of this Lease Agreement, it will not engage in any activities inconsistent with the purposes for
which the Project Borrower is organized, as set forth in its articles of incorporation filed with the Nevada
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Secretary of State on July 28, 2020 (“Articles of Incorporation”) and its bylaws dated August 14, 2020
(“Bylaws”).
Section 2.8.

Reserved.

Section 2.9.
No Consequential Damage. In no event shall the Project Borrower be liable for
any incidental, indirect, special or consequential damage in connection with or arising out of this Lease
Agreement or the City’s use of the Facility.
Section 2.10. Use of the Facility. The City shall use the Facility for an education facility, learning
garden, health and wellness center and related community facilities serving the poor, the distressed or the
underprivileged communities of Las Vegas, Nevada and the surrounding communities in accordance with
the terms of the HUD Use Agreement. The City will not use, operate or maintain the Facility improperly,
carelessly, in violation of any applicable law or in a manner contrary to that contemplated by this Lease
Agreement. In addition, the City agrees to comply in all respects (including, without limitation, with respect
to the use, maintenance and operation of the Facility) with all laws of the jurisdictions in which its operations
may extend and any legislative, executive, administrative or judicial body exercising any power or
jurisdiction over the Facility; provided, however, that the City may contest in good faith the validity or
application of any such law or rule in any reasonable manner which does not, in the opinion of the Project
Borrower, adversely affect the estate of the Project Borrower in and to any of the Facility or its interest or
rights under this Lease Agreement.
Section 2.11. Representations, Covenants and Warranties of the Project Borrower. The Project
Borrower represents, covenants and warrants to the City as follows:
(a)
Due Organization and Existence. The Project Borrower is a non-profit corporation
duly organized, validly existing and in good standing under the laws of the State; has power to enter into
this Lease Agreement; is possessed of full power to own, hold, lease and sell real and personal property;
and has duly authorized the execution and delivery of all of the aforesaid agreements.
(b)
Authorization. This Lease Agreement and all agreements and instruments
contemplated by this Lease Agreement to which Project Borrower is a party or signatory have been duly
authorized, executed, and delivered by Project Borrower and constitute the legal, valid and binding
obligations of Project Borrower enforceable in accordance with their terms. All requisite organizational
action of Project Borrower has been taken to authorize the execution, delivery and performance of this
Lease Agreement and all transactions contemplated hereby.
(c)
No Violations. Neither the execution and delivery of this Lease Agreement, nor
the fulfillment of or compliance with the terms and conditions hereof or thereof, nor the consummation of
the transactions contemplated hereby or thereby, conflicts with or results in a breach of the terms,
conditions or provisions of any restriction or any agreement or instrument to which the Project Borrower is
now a party or by which the Project Borrower is bound, or constitutes a default under any of the foregoing,
or results in the creation or imposition of any lien, charge or encumbrance whatsoever upon any of the
property or assets of the Project Borrower, or upon the Facility, except Permitted Liens.
(d)
No Adverse Action. There is no action, suit, proceeding, inquiry or investigation,
at law or in equity, before or by any court, governmental agency, public board or body, pending or, to the
knowledge of the Project Borrower, threatened against the Project Borrower or its properties or operations:
(i) seeking to restrain or enjoin the execution, sale or delivery of the CDE Loan, (ii) in any way contesting
or affecting the validity of this Lease Agreement, the application of any moneys or security provided for the
payment of Lease Payments, or (iii) which, if determined adversely to the interests of the Project Borrower
or its interests, would have a material and adverse effect on the consummation of the transactions
contemplated by, or the validity of, this Lease Agreement or the Project Borrower Loan Agreement.
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Section 2.12. Compliance with New Markets Tax Credits. The City acknowledges that the
Facility will be financed utilizing New Markets Tax Credits ("Tax Credits") authorized under Section 45D of
the Internal Revenue Code of 1986, as amended (the "Code"), and both the City and Project Borrower
agree that no action shall be taken (or omitted to be taken) by either party without the written consent of
both parties and the CDE Lender that would in any way jeopardize or threaten the validity of the Tax Credits
during the seven (7) year period wherein such Tax Credits are subject to recapture under Section 45D of
the Code (the "Compliance Period"), and Project Borrower shall not take or fail to take any action which
would in any way jeopardize or threaten Project Borrower’s status as a “qualified active low-income
community business” or the status of the CDE Loan as a “qualified low-income community investment” as
such terms are defined in Section 45D of the Code and associated Treasury Regulations. During the term
hereof, neither Project Borrower nor the City will (i) engage in any business that does not constitute a
Qualified Business (as defined in the Project Borrower Loan Agreement), or (ii) enter into any lease or
sublease with respect to the Facility to any lessee which is not Tenant Qualified Business (as defined in
Section 2.5(a)(v) above).
ARTICLE III
AGREEMENT TO LEASE; TERM OF LEASE AGREEMENT;
LEASE PAYMENTS
Section 3.1.
Lease. The Project Borrower hereby leases the Facility to the City, and the City
hereby leases the Facility from the Project Borrower, upon the terms and conditions set forth in this Lease
Agreement, subject to all easements, encumbrances and restrictions that exist on the Delivery Date.
Section 3.2.
Term of Lease Agreement. The term of this Lease Agreement shall commence on
the earlier of the date hereof or on the date or recordation hereof, and shall end on October 29, 2060
(“Term”).
Section 3.3.
Possession . The Lease shall be effective on the date hereof and The City shall
take possession of the Facility on the date when the Project Borrower has completed construction of the
Facility and delivered possession to the City. The parties agree to execute and deliver a letter memorializing
the City’s date of possession hereunder.
Section 3.4.

Lease Payments.

(a)
Obligation to Pay. Subject to the provisions of Article V hereof, the City shall pay
to the Project Borrower, its successors and assigns, as “base rental” for the use and occupancy of the
Facility during the Term, the Lease Payments in the respective amounts specified in Exhibit B, to be due
and payable on the respective payment dates specified in Exhibit B (each, a “Lease Payment Date”) and
to be deposited in immediately payable funds on the respective Lease Payment Date which in all events
shall be no more than three (3) days prior to each Lease Payment Date or such other time as the CDE
Lender shall determine appropriate. All other amounts due and payable by City hereunder, including those
amounts required by Section 4.1 hereof shall deemed additional rent.
The Lease Payments for the Facility payable during the Term shall be for the use and
occupancy, and the continued quiet use and enjoyment of the Facility.
THE OBLIGATION OF THE CITY TO PAY THE LEASE PAYMENTS OTHER THAN AS
SET FORTH HEREIN DOES NOT CONSTITUTE AN OBLIGATION OF THE CITY FOR WHICH THE CITY
IS OBLIGATED TO LEVY OR PLEDGE ANY FORM OF TAXATION OR FOR WHICH THE CITY HAS
LEVIED OR PLEDGED ANY FORM OF TAXATION. THE OBLIGATION OF THE CITY TO PAY LEASE
PAYMENTS DOES NOT CONSTITUTE A DEBT OF THE CITY, THE STATE OR ANY OF ITS POLITICAL
SUBDIVISIONS WITHIN THE MEANING OF ANY CONSTITUTION OR STATUTORY DEBT LIMITATION
OR RESTRICTION.
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(b)

Appropriation.

(i)
Notwithstanding any other provisions of this Lease Agreement, no obligation
assumed by or imposed upon the City by this Lease Agreement, including without limitation, the payment
of the Lease Payments, shall require the performance of any act by the City except to the extent, if any,
that the cost and expense of such performance may be paid or reimbursed from the proceeds of funds
legally available and provided to the City to meet the cost and expense of such performance.
(ii)
“Event of Non-appropriation” means the failure of the City Council of the City, in its
absolute discretion, (a) to appropriate by the last day of each fiscal year of the City (“Fiscal Year”), (i)
sufficient amounts to be used to pay Lease Payments due in the next ensuing Fiscal Year and (ii) sufficient
amounts to pay any other amounts due from, or obligated to be paid by, the City under this Lease
Agreement,
(iii)
This Lease Agreement shall terminate as of the first day of July of any Fiscal
Year for which funds have not been appropriated for the Lease Payments required under this Lease
Agreement in an amount sufficient to pay the Lease Payments due in that Fiscal Year. An authorized
officer of the City will advise the Project Borrower no later than thirty (30) days after adoption of by the
City Council of the budget for the ensuing Fiscal Year as to whether funds have been appropriated for
the ensuing Fiscal Year sufficient to prevent this Lease Agreement from terminating under the preceding
sentence. Upon the occurrence of such a termination, (i) the City shall not be obligated to make Lease
Payments hereunder with respect to the Fiscal Year in which such termination occurs, but shall be
obligated to make payments hereunder with respect to any period prior to the start of such Fiscal
Year, to the extent sums have been appropriated for that purpose and (ii) this Lease Agreement shall no
longer be of any force and effect and the City shall have no further obligations under this Lease Agreement
and such termination shall not constitute a default under Section 8.1 below, provided City shall promptly
surrender the Facility to the Project Borrower and the Project Borrower shall have the immediate right to
re-let out the Facility to another party.
(iv)
The City agrees that an authorized officer of the City shall request in each annual
budget submitted to the City Council during the term hereof (i) sufficient funds to be used to pay Lease
Payments due in the next ensuing Fiscal Year and (ii) sufficient amounts to pay any other amounts due
from, or obligated to be paid by, the City under this Lease Agreement, and the City shall take such other
steps as deemed reasonably necessary steps by the City to request such appropriation, but nothing herein
obligates the City Council to make such an appropriation, and further to notify the Project Borrower and
the CDE Lender within thirty (30) days of any failure to comply with the covenant in this subsection (iv).
The City shall provide notice to the Project Borrower and CDE Lender as soon as the City has actual
knowledge that any appropriation as described in (i) and (ii) of this subsection will not be made and shall
provide notice to the Project Borrower and the CDE Lender within thirty (30) days of any failure to comply
with the covenant in this subsection (iv).
(c)
Assignment. The City understands and agrees that the Project Borrower has
assigned all Lease Payments to the CDE Lender, pursuant to the CDE ALR and the City hereby assents
to such assignment.
Section 3.5.
Quiet Enjoyment. During the Term of this Lease Agreement, the Project Borrower
shall provide the City with quiet use and enjoyment of the Facility, without interference by the Project
Borrower so long as the City is not in default hereunder, and the City shall, during such Term, peaceably
and quietly have and hold and enjoy the Facility, without suit, trouble or hindrance from the Project
Borrower, except as expressly set forth in this Lease Agreement. The Project Borrower will, at the request
of the City and at the City’s cost, join in any legal action in which the City asserts its right to such possession
and enjoyment to the extent the Project Borrower may lawfully do so. Notwithstanding the foregoing, the
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Project Borrower and the CDE Lender shall have the right to inspect the Facility as provided in Section 6.2
hereof.
Section 3.6.
Title. During the Term of this Lease Agreement, the Project Borrower shall hold a
leasehold interest to the Facility, but to the greatest extent possible and for federal income tax purposes,
be treated as owning the Facility and those portions which are constructed by the Project Borrower,
including any and all additions which comprise fixtures, repairs, replacements or modifications to the
Facility. Any fixtures, repairs, replacements or modifications which are added to the Facility by the City
after the construction of the Facility by the Project Borrower, at the City’s own expense and which may be
removed without damaging the Facility and except for any items added to the Facility by the City pursuant
to Section 4.2 hereof shall be considered the City’s personal property.

ARTICLE IV
MAINTENANCE; TAXES; INSURANCE USE LIMITATIONS;
AND OTHER MATTERS
Section 4.1.
Maintenance Utilities, Taxes and Assessments. Throughout the Term of this
Lease Agreement, as part of the consideration for the rental of the Facility, all Existing Improvements,
repairs and maintenance of the Facility shall be the responsibility of the City, and the City shall pay for or
otherwise arrange for the payment of all utility services supplied to the Facility, which may include, without
limitation, janitor service, security, power, gas, telephone, light, heating, water and all other utility services,
and shall pay for or otherwise arrange for the payment of the cost of the repair and replacement of the
Facility resulting from ordinary wear and tear or want of care on the part of the City or any assignee or
sublessee thereof. In exchange for the agreement to pay Lease Payments herein provided, the Project
Borrower agrees to substantially rehabilitate and deliver the Facility, as hereinbefore more specifically set
forth.
The City shall also pay or cause to be paid all taxes and assessments of any type or nature, if any,
charged to the Project Borrower or the City affecting the Facility or the respective interests or estates
therein; provided that with respect to special assessments or other governmental charges that may lawfully
be paid in installments over a period of years, the City shall be obligated to pay only such installments as
are required to be paid during the Term of this Lease Agreement as and when the same become due.
The City may, at the City’s expense and in its name, in good faith contest any such taxes,
assessments, utility and other charges and, in the event of any such contest, may permit the taxes,
assessments or other charges so contested to remain unpaid during the period of such contest and any
appeal therefrom, and as to which adequate reserves have been provided.
Section 4.2.
Modification of Facility. Following the construction of the Facility by the Project
Borrower, and delivery of possession hereunder, the City shall, with the prior written consent of Project
Borrower and the CDE Lender, have the right to alter the Facility or to make additions, modifications and
improvements to the Facility. All additions, modifications and improvements shall thereafter comprise part
of the Facility and be subject to the provisions of this Lease Agreement. Such additions, modifications and
improvements shall not in any way damage the Facility, substantially alter its nature, or cause it to be used
for purposes other than those authorized under the provisions of State and federal law and this Lease
Agreement; and the Facility, upon completion of any additions, modifications and improvements made
thereto pursuant to this Section 4.2, shall be of a value which is not substantially less than the value of the
Facility immediately prior to the making of such additions, modifications and improvements. The City and
Project Borrower agree that Project Borrower may contract with one or more parties, including the City to
cause the Facility’s construction to be completed. The additions, modifications and improvements
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contemplated by the Building Construction Agreement dated as of the date hereof between the Project
Borrower and the City are hereby deemed approved by the parties hereto and by the CDE Lender.
The City will not permit any mechanic’s or other lien to be established or remain against the Facility
for labor or materials furnished in connection with any remodeling, additions, modifications, improvements,
repairs, renewals or replacements made by the City pursuant to this Section 4.2; provided, however, that if
any such lien is established and the City shall first notify or cause to be notified the Project Borrower and
the CDE Lender of the City’s intention to do so, the City may in good faith contest any lien filed or established
against the Facility, and in such event may permit the items so contested to remain undischarged and
unsatisfied during the period of such contest and any appeal therefrom and shall provide the Project
Borrower and the CDE Lender with full security against any loss or forfeiture which might arise from the
nonpayment of any such item, in form satisfactory to the Project Borrower and the CDE Lender.
The Project Borrower will cooperate fully in any such contest, upon the request and at the expense
of the City. The City agrees that it will take no action that would affect the availability of its use and
possession of the Facility.
Pursuant to NRS 108.234, Project Borrower hereby informs the City that the City must comply with
the requirements of NRS 108.2403 and NRS 108.2407. The City shall take all actions necessary under
Nevada law to ensure that no liens encumbering the Project Borrower’s interest in the Facility arise as a
result of the City’s construction of any improvements, which actions shall include, without limitation, the
recording of a notice of posted security in the Official Records of Clark County, Nevada, in accordance with
NRS 108.2403, and either (i) establishing a construction disbursement account pursuant to NRS
108.2403(1)(b)(1), or (ii) furnishing and recording, in accordance with NRS 108.2403(1)(b)(2), a surety bond
for the prime contract for improvements to the Project that meets the requirements of NRS 108.2415. The
City may not begin any improvements in the Project until the City has delivered evidence satisfactory to
Project Borrower that the City has complied with the terms of this Section 4.2.
Section 4.3.
Public Liability and Damage Insurance. The City is self-insured. This self-insured
liability program is established through a funded reserve system appropriately known as the "SelfInsurance Liability Trust Fund" and is supported by an annual budgetary allocation. City shall provide
insurance at least equal to the insurance to which the Pr oj ec t B or r ow er would be entitled as an
additional insured had City purchased General Liability and Automobile Liability Insurance each in an
amount of not less than Two Million Dollars ($2,000,000) combined single limit bodily injury and broad
form property damage coverage, including broad form contractual liability, with respect to the leased
premises. Such coverage shall be on an "occurrence "basis and not on a "claims made" basis. Nothing
herein shall be deemed to insure Project Borrower against i ts sole negligence or willful misconduct. The
City shall include the following as additional insureds on its liability insurance policy, and shall not amend
the insurance provisions specified in this Section 4.3 without the prior written consent of the Project
Borrower and the CDE Lender:
•
•
•

U.S. Bancorp Community Development Corporation (using form CG 2026 or equivalent)
USBCDC Investment Fund 347, LLC (using form CG 2026 or equivalent)
LVCIC SUB-CDE X, LLC (using form CG 2026 or equivalent)

Section 4.4.
Fire and Extended Coverage Insurance. The City shall procure and maintain, or
cause to be procured and maintained, throughout the Term of this Lease Agreement, insurance against
loss or damage to any structures constituting any part of the Facility by fire and lightning, with extended
coverage and vandalism and malicious mischief insurance. Such insurance may be maintained as part of
or in conjunction with any other fire and extended coverage insurance carried by the City and, with the prior
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written consent of the CDE Lender, may be maintained in whole or in part through a joint exercise of powers
authority created for such purpose.
Said extended coverage insurance shall, as nearly as practicable, cover loss or damage by
explosion, windstorm, riot, aircraft, vehicle damage, smoke and such other hazards as are normally covered
by such insurance. Such insurance shall be in an amount equal to one hundred percent (100%) of the
replacement cost of the Facility. The net proceeds of such insurance shall be applied as provided in
Section 5.2(a) hereof.
Such insurance may be maintained as part of or in conjunction with any other fire and extended
insurance coverage carried by the City, and may be maintained in the form of self-insurance by the City.
The City shall, in all events, carry insurance of the types and in the amounts required by the CDE Lender.
Section 4.5.
Insurance Net Proceeds: Form of Policies. Each policy of insurance required by
Sections 4.3 and 4.4 hereof shall: (i) unless a form of self-insurance is utilized, be obtained from an
insurance provider licensed to do business in the State and rated “A” or better by Best & Company; (ii) name
the CDE Lender as loss payees; (iii) name the City, the Project Borrower and the CDE Lender as insured’s
and (iv) provide that all proceeds thereunder shall be payable to the CDE Lender and applied as provided
in Section 5.2 hereof. The City shall pay or cause to be paid when due the premiums, if any, for all insurance
policies required by this Lease Agreement. The CDE Lender shall not be responsible for the sufficiency of
any insurance herein required, including any forms of self-insurance and shall be fully protected in accepting
payment on account of such insurance or any adjustment, compromise or settlement of any loss. The City
shall cause to be delivered annually on or before each January 1 to the CDE Lender and the Project
Borrower a certificate that the City was in compliance with Sections 4.3 through 4.4 hereof and the CDE
Lender and Project Borrower may conclusively rely upon such certificates.
Section 4.6.
Advances. If the City shall fail to perform any of its obligations under this Article IV,
the Project Borrower or the CDE Lender may, but shall not be obligated to, take such action as may be
necessary to cure such failure, including the advancement of money, and the City shall be obligated to
repay all such advances as soon as possible.
Section 4.7.
Installation of City’s Equipment. Subject to Section 5.2 hereof, the City may at any
time and from time to time, in its sole discretion and at its own expense, install or permit to be installed
other items of equipment or other personal property in or upon the Facility. All such items shall remain the
sole property of the City, in which neither the Project Borrower nor the CDE Lender shall have any interest,
and may be modified or removed by the City at any time provided that the City shall repair and restore any
and all damage to the Facility resulting from the installation, modification or removal of any such items.
Nothing in this Lease Agreement shall prevent the City from purchasing or leasing items to be installed
pursuant to this Section 4.7 under a lease or conditional sale agreement, or subject to a vendor’s lien or
security agreement, as security for the unpaid portion of the purchase price thereof, provided that no such
lien or security interest shall attach to any part of the Facility.
Section 4.8.
Liens. The City shall not, directly or indirectly, create, incur, assume or suffer to
exist any mortgage, pledge, lien, charge, encumbrance or claim on or with respect to the Facility, other than
the respective rights of the Project Borrower, the CDE Lender and the City as herein provided and Permitted
Liens. Except as expressly provided in this Article IV, the City shall promptly, at its own expense, take such
action as may be necessary to duly discharge or remove any such mortgage, pledge, lien, charge,
encumbrance or claim, for which it is responsible, if the same shall arise at any time. The City shall
reimburse the Project Borrower and the CDE Lender, as applicable, for any expense incurred by it in order
to discharge or remove any such mortgage, pledge, lien, charge, encumbrance or claim.
Section 4.9.
NMTC Recapture Event. Neither the Project Borrower nor the City shall take any
action that would give rise to an NMTC Recapture Event (as defined in the Project Borrower Loan
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Agreement) that would result in the recapture or disallowance of any New Markets Tax Credits attributable
to the CDE Lender.
ARTICLE V
DESTRUCTION AND EMINENT DOMAIN: USE OF NET PROCEEDS
Section 5.1.
Eminent Domain. If all of the Facility, or such portion thereof that renders the
remainder not usable for public purposes by the City, shall be taken under the power of eminent domain or
sold to a government threatening to exercise the power of eminent domain, the Term of this Lease
Agreement shall thereupon terminate as of the day that possession shall be so taken and the net proceeds
therefrom shall be applied as set forth below.
If less than all of the Facility shall be taken permanently, or if all of the Facility or any part thereof
shall be taken temporarily under the power of eminent domain: (i) this Lease Agreement shall continue in
full force and effect and shall not be terminated by virtue of such taking and the parties waive the benefit of
any law to the contrary, and (ii) there shall be a partial abatement of Lease Payments as a result of the
application of the net proceeds of any eminent domain award to the prepayment of the Lease Payments
hereunder, in an amount to be agreed upon by the City and the Project Borrower such that the resulting
Lease Payments represent fair consideration for the use and occupancy of the remaining usable portion of
the Facility. The City shall use its best efforts to obtain the highest net proceeds of any eminent domain
award. Project Borrower and the CDE Lender shall be entitled to participate in any eminent domain suits,
proceedings, settlements, and negotiations.
Section 5.2.

Application of Net Proceeds.

(a)
From Insurance Award. The net proceeds of any insurance award resulting from
any damage to or destruction of any portion of the Facility by fire or other casualty shall be paid to the CDE
Lender to be held by the CDE Lender and applied as set forth in the Project Borrower Loan Agreement, if
such CDE Lender is then secured by a leasehold deed of trust. In the event the CDE Lender is not secured
by a leasehold deed of trust the net proceeds of any insurance award shall be paid to the Project Borrower
for the purposes of restoring the Facility.
(b)
From Eminent Domain Award. The net proceeds of any eminent domain award
resulting from any event described in Section 5.1 hereof shall be paid to the CDE Lender to be held and
applied as set forth in the Project Borrower Loan Agreement if such CDE Lender is then secured by a
leasehold deed of trust. In the event the CDE Lender is not secured by a leasehold deed of trust the eminent
domain proceeds shall be paid to the Project Borrower for the purposes of restoring the Facility.
(c)
From Title Insurance. The net proceeds of any title insurance award held by the
CDE Lender shall be paid to the CDE Lender to be held and applied as set forth in the Project Borrower
Loan Agreement. The net proceeds of any title insurance award held by the Project Borrower shall be paid
to the Project Borrower for the purposes of restoring the Facility.
Section 5.3.
Abatement of Lease Payments. Lease Payments shall be abated during any
period in which, by reason of damage, destruction, non-completion or other event (other than by eminent
domain which is hereinbefore provided for), there is substantial interference with the use and occupancy
by the City of the Facility or any portion thereof (other than any portions of the Facility described in
Section 5.2 hereof) but not any specific portions of the Facility as shall be agreed upon by the City and the
Project Borrower, approved by the CDE Lender such that the resulting Lease Payments represent fair
consideration for the use and occupancy of the portions of the Facility not damaged, destroyed, incomplete
or otherwise unavailable for use and occupancy by the City. The parties agree that the amounts of the
Lease Payments under such circumstances shall not be less than the amounts of the unpaid Lease
Payments as are then set forth herein, unless such unpaid amounts are determined to be greater than the
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greater of (i) the fair rental value of the portions of the Facility not damaged or destroyed, based upon the
written opinion delivered to the CDE Lender of an MAI appraiser with expertise in valuing such properties
or other appropriate method of valuation and (ii) the rent due pro-rated based on the net rentable square
footage of such portions of the Facility, in which event the Lease Payments shall be abated such that they
represent such rents. Such abatement shall continue for the period commencing with such damage,
destruction, noncompletion or other event and ending with the substantial completion of the work of repair
or reconstruction or of completion of the Facility or of the regained availability of use and occupancy. In the
event of any such damage, destruction, non-completion or non-availability, this Lease Agreement shall
continue in full force and effect and the City waives any right to terminate this Lease Agreement by virtue
of any such damage, destruction, non-completion or unavailability.
ARTICLE VI
DISCLAIMER OF WARRANTIES; ACCESS
Section 6.1.
Disclaimer of Warranties. THE PROJECT BORROWER MAKES NO WARRANTY
OR REPRESENTATION, EITHER EXPRESS OR IMPLIED, AS TO THE VALUE, DESIGN, CONDITION,
MERCHANTABILITY OR FITNESS FOR ANY PARTICULAR PURPOSE OR FITNESS FOR THE USE
CONTEMPLATED BY THE CITY OF THE FACILITY OR ANY OTHER REPRESENTATION OR
WARRANTY WITH RESPECT TO THE FACILITY. IN NO EVENT SHALL THE PROJECT BORROWER
OR ITS ASSIGNS BE LIABLE FOR INCIDENTAL, INDIRECT, SPECIAL OR CONSEQUENTIAL
DAMAGES IN CONNECTION WITH OR ARISING OUT OF THE SITE AND FACILITY LEASE, THIS
LEASE AGREEMENT OR THE PROJECT BORROWER LOAN AGREEMENT FOR THE EXISTENCE,
FURNISHING, FUNCTIONING OR THE CITY’S USE OF THE FACILITY.
Section 6.2.
Access to the Facility. The City agrees that the Project Borrower and any
authorized representative of the Project Borrower (the “Project Borrower Representative”), the Project
Borrower’s successors or assigns and the CDE Lender, shall have the right at all reasonable times to enter
upon and to examine and inspect the Facility. The City further agrees that the Project Borrower, any Project
Borrower Representative, the Project Borrower’s successors or assigns and the CDE Lender shall have
such rights of access to the Facility as may be reasonably necessary to cause the proper maintenance of
the Facility in the event of failure by the City to perform its obligations hereunder.
Section 6.3.
Release and Indemnification Covenants. Subject to the terms of Section 3.4(b),
the City, to the extent permitted by law, shall and hereby agrees to indemnify and save the Project Borrower,
the CDE Lender and their officers, agents, members, successors and assigns harmless from and against
all claims, losses and damages, including legal fees and expenses, arising out of: (i) the use, maintenance,
condition or management of, or from any work or thing done on the Facility by or on behalf of the City,
including, without limitation, the presence on, under or about, or release from, the Facility of any substance,
material or waste which is or becomes regulated or classified as hazardous or toxic under State, federal or
local law, (ii) any breach or default on the part of the City in the performance of any of its obligations under
any Lease Transaction Document, (iii) any act or omission of the City or of any of its agents, contractors,
servants, employees or licensees with respect to the Facility, (iv) the CDE Lender’s acceptance or
administration of the property hereunder; (v) any act or omission of any sublessee of the City with respect
to the Facility, or (vi) the alteration, construction, installation and equipping of the Facility or the
authorization of payment in connection therewith.
ARTICLE VII
ASSIGNMENT, SUBLEASING AND AMENDMENT
Section 7.1.
Assignment by the Project Borrower. The Project Borrower’s rights under this
Lease Agreement, including the right to receive and enforce payment of the Lease Payments to be made

481

by the City under this Lease Agreement, have been assigned to the CDE Lender pursuant to the CDE ALR
for the benefit of the CDE Lender, to which assignment the City hereby consents.
Section 7.2.

Amendment of Lease Agreement.

Without the prior written consent of the CDE Lender, the City and the Project Borrower shall not
alter, modify or cancel, or agree or consent to alter, modify or cancel this Lease Agreement.
ARTICLE VIII
EVENTS OF DEFAULT AND REMEDIES
Section 8.1.
Events of Default Defined. The following shall be “Events of Default” under this
Lease Agreement on the part of the City and the terms “Events of Default” and “Default” shall mean,
whenever they are used in this Lease Agreement, any one or more of the following events:
(a)
Failure by the City to pay any Lease Payments required to be paid hereunder at
the time specified herein.
(b)
Failure by the City to keep, observe or perform any other term, covenant, condition
or agreement on its part to be observed or performed, other than as referred to in clause (i) of this
Section 8.1, for a period of thirty (30) days after the earlier of: (a) actual knowledge of such failure by the
City or (b) written notice identifying in reasonable detail such failure and requesting that it be remedied has
been given to the City by the Project Borrower or the CDE Lender; provided, however, if the failure stated
in the notice can be corrected, but not within the applicable period, the Project Borrower, and the CDE
Lender shall not unreasonably withhold their consent to an extension of such time if corrective action is
instituted by the City within the applicable period and diligently pursued until the default is corrected.
(c)
The filing by the City of a voluntary petition in bankruptcy, or failure by the City
promptly to lift any execution, garnishment or attachment, or adjudication of the City as a bankrupt, or
assignment by the City for the benefit of creditors, or the entry by the City into an agreement of composition
with creditors, or the approval by a court of competent jurisdiction of a petition applicable to the City in any
proceedings instituted under the provisions of the Federal Bankruptcy Code, as amended, or under any
similar acts which may hereafter be enacted.
Section 8.2.
Remedies on Default. Upon the prior written consent of the CDE Lender (so long
as the CDE Loan is unpaid), whenever any event of default referred to in Section 8.1 hereof shall have
occurred, it shall be lawful for the Project Borrower to exercise any and all remedies available pursuant to
law or granted pursuant to this Lease Agreement; provided, however, that notwithstanding anything herein
or in the Project Borrower Loan Agreement to the contrary, there shall be no right under any circumstances
to accelerate the Lease Payments or otherwise declare any Lease Payments not then in default to be
immediately due and payable. Each and every covenant hereof to be kept and performed by the City is
expressly made a condition and upon the breach thereof and with the prior written consent of the CDE
Lender, the Project Borrower may exercise any and all rights of entry and re-entry upon the Facility, and
also with or without such entry, may terminate this Lease Agreement provided, that no such termination
shall be effected either by operation of law or acts of the parties hereto, except only in the manner herein
expressly provided. In the event of such default and notwithstanding any re-entry by the Project Borrower,
the City shall, as herein expressly provided, continue to remain liable for the payment of the Lease
Payments and/or damages for breach of this Lease Agreement and the performance of all conditions herein
contained and, in any event such rent and/or damages shall be payable to the Project Borrower at the time
and in the manner as herein provided, to wit:
(a)
Subject to the rights of the CDE Lender to direct remedies (so long as the CDE
Loan is unpaid), in the event the Project Borrower does not elect to terminate this Lease Agreement in the
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manner herein provided for in subparagraph (b) hereof, the City agrees to and shall remain liable for the
payment of all Lease Payments and the performance of all conditions herein contained and shall reimburse
the Project Borrower for any deficiency arising out of the re-leasing of the Facility, or, in the event the Project
Borrower does not re-lease the Facility, then for the full amount of all Lease Payments to the end of the
Term of this Lease Agreement, but said Lease Payments and/or deficiency shall be payable only at the
same time and in the same manner as hereinabove provided for the payment of Lease Payments
hereunder, notwithstanding such entry or re-entry by the Project Borrower or any suit in unlawful detainer,
or otherwise, brought by the Project Borrower for the purpose of effecting such re-entry or obtaining
possession of the Facility or the exercise of any other remedy by the Project Borrower. The City hereby
irrevocably appoints the Project Borrower as the agent and attorney-in-fact of the City to enter upon and
re-lease the Facility in the Event of Default by the City in the performance of any covenants herein contained
to be performed by the City and to remove all personal property whatsoever situated upon the Facility to
place such property in storage or other suitable place in the City, for the account of and at the expense of
the City, and the City hereby exempts and agrees to save harmless the Project Borrower from any costs,
loss or damage whatsoever arising or occasioned by any such entry upon and re-leasing of the Facility and
the removal and storage of such property by the Project Borrower or its duly authorized agents in
accordance with the provisions herein contained. The City hereby waives any and all claims for damages
caused or which may be caused by the Project Borrower in re-entering and taking possession of the Facility
as herein provided and all claims for damages that may result from the destruction of or injury to the Facility
and all claims for damages to or loss of any property belonging to the City that may be in or upon the
Facility. The City agrees that the terms of this Lease Agreement constitute full and sufficient notice of the
right of the Project Borrower to re-lease the Facility in the event of such re-entry without effecting a
surrender of this Lease Agreement, and further agrees that no acts of the Project Borrower in effecting such
re-leasing shall constitute a surrender or termination of this Lease Agreement irrespective of the term for
which such re-leasing is made or the terms and conditions of such re-leasing, or otherwise, but that, on the
contrary, in the event of such default by the City the right to terminate this Lease Agreement shall vest in
the Project Borrower to be effected in the sole and exclusive manner hereinafter provided for in
subparagraph (b) hereof. The City further waives the right to any rental obtained by the Project Borrower in
excess of the Lease Payments and hereby conveys and releases such excess to the Project Borrower as
compensation to the Project Borrower for its services in re-leasing the Facility.
(b)
Subject to the rights of the CDE Lender to direct remedies (so long as the CDE
Loan is unpaid), in an Event of Default hereunder, the Project Borrower may terminate this Lease
Agreement and release all or any portion of the Facility. In the event of the termination of this Lease
Agreement by the Project Borrower and in the manner hereinafter provided on account of default by the
City (and notwithstanding any re-entry upon the Facility by the Project Borrower in any manner whatsoever
or the re-leasing or sale of the Facility), the City nevertheless agrees to pay to the Project Borrower all
costs, loss or damages howsoever arising or occurring payable at the same time and in the same manner
as is herein provided in the case of payment of Lease Payments. Any surplus received by the Project
Borrower from such re-leasing shall be the absolute property of the Project Borrower and the City shall
have no right thereto, nor shall the City be entitled to any credit in the event of a deficiency in the rentals
received by the Project Borrower from the Facility. Neither notice to pay rent or to deliver up possession of
the premises given pursuant to law nor any proceeding in unlawful detainer taken by the Project Borrower
shall of itself operate to terminate this Lease Agreement, and no termination of this Lease Agreement on
account of default by the City shall be or become effective by operation of law, or otherwise, unless and
until the Project Borrower shall have given written notice to the City of the election on the part of the Project
Borrower to terminate this Lease Agreement. The City covenants and agrees that no surrender of the
Facility or of the remainder of the Term of this Lease or any termination of this Lease Agreement shall be
valid in any manner or for any purpose whatsoever unless stated or accepted by the Project Borrower by
such written notice.
Notwithstanding any other provisions of this Lease Agreement, so long as the Project Borrower has
obligations to the CDE Lender, the CDE Lender shall have the right to direct the remedies to be taken upon
any Event of Default hereunder, and the CDE Lender’s consent shall be required for any remedial action
taken by the Project Borrower hereunder.
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Section 8.3.
No Remedy Exclusive. No remedy herein conferred upon or reserved to the
Project Borrower or the CDE Lender is intended to be exclusive and every such remedy shall be cumulative
and shall be in addition to every other remedy given under this Lease Agreement or now or hereafter
existing at law or in equity. No delay or omission to exercise any right or power accruing upon any default
shall impair any such right or power or shall be construed to be a waiver thereof, but any such right and
power may be exercised from time to time and as often as may be deemed expedient. In order to entitle
the Project Borrower or the CDE Lender to exercise any remedy reserved to it in this Article it shall not be
necessary to give any notice, other than such notice as may be required in this Article or by law.
Section 8.4.
Agreement to Pay Attorneys’ Fees and Expenses. In the event either party to this
Lease Agreement should default under any of the provisions hereof and the nondefaulting party, or the
CDE Lender should employ attorneys or incur other expenses for the collection of moneys or the
enforcement or performance or observance of any obligation or agreement on the part of the defaulting
party contained herein, the defaulting party agrees that it will on demand therefor pay to the nondefaulting
party, and the CDE Lender the reasonable fees of such attorneys and such other expenses so incurred by
the nondefaulting party, and the CDE Lender, respectively.
Section 8.5.
No Additional Waiver Implied by One Waiver. In the event any agreement
contained in this Lease Agreement should be breached by either party and thereafter waived by the other
party, such waiver shall be limited to the particular breach so waived and shall not be deemed to waive any
other breach hereunder. Neither party may waive any breach by the other party without the prior written
consent of the CDE Lender.
Section 8.6.
Application of Proceeds. All net proceeds received from the re-lease or other
disposition of the Facility under this Article IX, and all other amounts derived by the Project Borrower or the
CDE Lender as a result of an Event of Default hereunder, shall be transferred to the CDE Lender
immediately upon receipt thereof and applied by the CDE Lender in accordance with the Project Borrower
Loan Agreement.
Section 8.7.
CDE Lender to Exercise Rights. Such rights and remedies as are given to the
Project Borrower under this Article IX have been assigned by the Project Borrower to the CDE Lender under
the Project Borrower Loan Agreement and/or the CDE ALR, to which assignment the City hereby consents.
The CDE Lender’s right to compensation, reimbursement and indemnification shall survive the termination
of this Lease Agreement. In addition to the rights and remedies assigned by the Project Borrower to the
CDE Lender, to the extent that the Project Borrower Loan Agreement and this Lease Agreement confer
upon or gives or grants to the CDE Lender any right, remedy or claim under or by reason of the Project
Borrower Loan Agreement or Lease Agreement, the CDE Lender is hereby explicitly recognized as being
a third party beneficiary hereunder and may enforce any such right, remedy or claim conferred given or
granted.
Section 8.8
Limitation. Project Borrower and CDE Lender agree that all rights and remedies
granted against the City for the payment of money under this Article 9 are subject in all respects to Section
3.4(b) of this Lease Agreement.
ARTICLE IX
MISCELLANEOUS
Section 9.1.
Notices. All notices, demands, consents, approvals, authorizations, offers,
designations, requests, agreements, offers, certificates or other communications hereunder shall be
sufficiently given and served upon the parties thereto (a) if delivered or served personally, upon delivery;
(b) if given by electronic communication, whether by telex, telegram or telecopier, upon the sender’s receipt
of an appropriate answerback or other written acknowledgement; or (c) if mailed by U.S. certified mail,
return receipt requested, postage prepaid, upon actual receipt:
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If to the City:

City of Las Vegas
495 S. Main St., 6th Fl.
Las Vegas, Nevada 89101
Gary Ameling, President
Facsimile: 702-388-1807

If to the Project Borrower:

Strong Start Academy Wardelle
c/o Solaris Community Capital, LLC
722 East Osborn, Suite 400
Phoenix, AZ 85014
Attention: Joel Superfon

With a copy to:

Capital Peak Partners, LLC
201 Jersey Street
Denver, CO 80220
Attention: Craig Dale

With a copy to:

Bocarsly Emden Cowan Esmail & Arndt LLP
633 West Fifth Street, 64th Floor
Los Angeles, CA 90071
Attention: Robert F. Cowan, Esq.

If to the CDE Lender:

LVCIC Sub-CDE X, LLC
c/o City of Las Vegas
495 South Main Street, 6th Floor
Las Vegas, NV 89101
Attention: Gary Ameling, President
Facsimile: 702-388-1807

With a copy to (which shall not
constitute notice hereunder):

U.S. Bancorp Community Development Corporation
1307 Washington Avenue, Suite 300
St. Louis, MO 63103
Attention: Director of Asset Management (NMTC)
Project #27300
Facsimile: 314-335-2602
E-mail: usbcde.nmtc&htc@usbank.com

or to such other address as the parties may, from time to time, designate by written notice.
The Project Borrower and the City, by notice given hereunder, may designate different addresses
to which subsequent notices, certificates or other communications will be sent.
Section 9.2.
Binding Effect. This Lease Agreement shall inure to the benefit of and shall be
binding upon the Project Borrower and the City and their respective successors and assigns.
Section 9.3.
Validity and Severability. If for any reason this Lease Agreement shall be held by
a court of competent jurisdiction to be void, voidable, or unenforceable by the Project Borrower or by the
City, or if for any reason it is held by such a court that any of the covenants and conditions of the City
hereunder, including the covenant to pay rentals hereunder, is unenforceable for the full term hereof, then
and in such event this Lease Agreement is and shall be deemed to be a Lease Agreement under which the
rentals are to be paid by the City quarterly in consideration of the right of the City to possess, occupy and
use the Facility, and all of the rental and other terms, provisions and conditions of this Lease Agreement,
except to the extent that such terms, provisions and conditions are contrary to or inconsistent with such
holding, shall remain in full force and effect.
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Section 9.4.
Net-Net-Net Lease. This Lease Agreement shall be deemed and construed to be
a “net-net-net lease” and the City hereby agrees that the Lease Payments shall be an absolute net return
to the Project Borrower, free and clear of any expenses, charges or set-offs whatsoever and
notwithstanding any dispute between the City and the Project Borrower.
Section 9.5.
Further Assurances and Corrective Instruments. The Project Borrower and the
City agree that they will, from time to time, execute, acknowledge and deliver, or cause to be executed,
acknowledged and delivered, such supplements hereto and such further instruments as may reasonably
be required for correcting any inadequate or incorrect description or for substitutions as provided herein of
the Existing Improvements hereby leased or intended so to be or for carrying out the expressed intention
of this Lease Agreement and the Site Lease.
Section 9.6.
Applicable Law. This Lease Agreement shall be governed by and construed in
accordance with the laws of the State.
Section 9.7.
Project Borrower and City Representatives. Whenever under the provisions of this
Lease Agreement the approval of the Project Borrower or the City is required, or the Project Borrower or
the City is required to take some action at the request of the other, such approval or such request shall be
given for the Project Borrower by a Project Borrower Representative and for the City by an authorized
representative of the City (the “City Representative”), and any party hereto shall be authorized to rely upon
any such approval or request. Each party shall designate in writing its respective representative.
Section 9.8.
Captions. The captions or headings in this Lease Agreement are for convenience
only and in no way define, limit or describe the scope or intent of any provisions or section of this Lease
Agreement.
Section 9.9.
Section Headings. All section headings contained herein are for convenience of
reference only and are not intended to define or limit the scope of any provision of this Lease Agreement.
Section 9.10.

Amendments.

(a)
This Lease Agreement and the Site Lease and the rights and obligations of the
parties thereto, may be modified, supplemented or amended at any time by an amendment or a
supplemental agreement which shall become effective when the written consent of the CDE Lender shall
have been provided to the Project Borrower. No such modification or amendment shall (i) extend or have
the effect of extending the Term or reducing the Lease Payments or permitting the prepayment thereof,
without the express consent of the CDE Lender, or (ii) modify any of the rights or obligations of the CDE
Lender without its written assent thereto. All modifications or amendments of this Lease Agreement or the
Site Lease shall require the advance written consent of CDE Lender.
This Lease Agreement and the Site Lease, and the rights and obligations of the Project
Borrower and the City hereunder and thereunder may also be modified or amended at any time by a
supplemental agreement which shall become binding upon execution by the Project Borrower and the City,
with the consent of the CDE Lender, but only to the extent permitted by law and only:
(i)
to add to the covenants and agreements of any party, other covenants, to
be observed, or to surrender any right or power herein or therein reserved to the City;
(ii)
contained herein or therein; or

to cure, correct or supplement any ambiguous or defective provision

(iii)
in regard to questions arising hereunder or thereunder, as the parties
hereto or thereto may deem necessary or desirable;
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This Lease Agreement and the Site Lease may not be modified or amended at any time
by a supplemental agreement which would modify any of the rights and obligations of the CDE Lender or
in any other manner without its written assent thereto.
Section 9.11. Assignment. The City and the Project Borrower hereby acknowledge the
assignment of this Lease Agreement and the Lease Payments payable hereunder to the CDE Lender
pursuant to the CDE ALR.
Section 9.12. Execution. This Lease Agreement may be executed in any number of counterparts
(including by facsimile or other electronic signature transmission), each of which shall be deemed to be an
original, but all together shall constitute but one and the same Lease Agreement. It is also agreed that
separate counterparts of this Lease Agreement may separately be executed by the Project Borrower and
the City, all with the same force and effect as though the same counterpart had been executed by both the
Project Borrower and the City.
Section 9.13. CDE Lender Consent. Unless specifically provided otherwise, whenever the
consent of the CDE Lender is required hereunder, such consent shall be required until the full and final
satisfaction of the CDE Loan.
Section 9.14. Third Party Beneficiary. The CDE Lender is an express third party beneficiary of
this Lease Agreement entitled to enforce the provisions hereof as if it were a party hereto.
[Remainder of page intentionally left blank; signature page follows]
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IN WITNESS WHEREOF, the Project Borrower has caused this Lease Agreement to be executed
in its corporate name by its duly authorized officers, as of the date first above written.
“PROJECT BORROWER”
STRONG START ACADEMY WARDELLE,
a Nevada nonprofit corporation
By:
Name: Mark Achenbach
Title: President

Signature page to the Lease Agreement between
Strong Start Academy Wardelle and City of Las Vegas, Nevada
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EXHIBIT A
Legal Description of Real Property to be Leased by Project Borrower to City
Lot 2 of that map on file in the office of the county recorder, Clark County, Nevada file 124 of parcel
maps at page 47, together with a portion of Lot 1 of said map being more particularly described as
follows:
Beginning at the southeast comer of said Lot 1, thence along the southerly line of said Lot 1, North
89°53'45" West, 263.78 feet to a point on a non-tangent 17.00 foot radius curve to which point a
radial line bears North 79°56'40" West; Thence departing said southerly line, along said curve to the
right, concave southeasterly, through a central angle of 80°04' 17'', an arc length of 23.76 feet; Thence
South 89°52'23" East, 6.00 feet; Thence North 00°07'37" East, 4.50 feet; Thence South 89°52'23
East, 241.25 feet to a point on the easterly line of said Lot 1; Thence along said easterly line, South
00°48'32" West, 18.47 feet to the Point of Beginning.
Basis of Bearings:
Grid North as defined by the Central Meridian of the Nevada Coordinate Reference System (NCRS),
Las Vegas Zone (Low Distortion Projection), North American Datum of 1983; said meridian being
coincident with 114°58' west of the Greenwich Meridian.
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EXHIBIT B
SCHEDULE OF ANNUAL LEASE PAYMENTS; LEASE PAYMENTS DUE ON EACH NOVEMBER 15
COMMENCING ON NOVEMBER 15, 2021; PROVIDED THAT A LEASE PAYMENT FOR THE PERIOD
FROM JANUARY 1, 2027 THROUGH OCTOBER 29, 2027 SHALL BE DUE ON OCTOBER 29, 2027
AND THE LEASE PAYMENT IN 2060 SHALL BE DUE ON OCTOBER 29, 2060
2021
2022
2023
2024
2025
2026
2027
2028
2029
2030
2031
2032
2033
2034
2035
2036
2037
2038
2039
2040
2041
2042
2043
2044
2045
2046
2047
2048
2049
2050
2051
2052
2053
2054
2055
2056
2057
2058
2059
2060

$52,167
$125,200
$125,200
$125,200
$125,200
$125,200
$154,767
$484,800
$489,648
$494,544
$499,490
$504,485
$509,530
$514,625
$519,771
$524,969
$530,219
$535,521
$540,876
$546,285
$551,748
$557,265
$562,838
$568,466
$574,151
$579,892
$585,691
$591,548
$597,464
$603,438
$609,473
$615,567
$621,723
$627,940
$634,220
$640,562
$646,967
$653,437
$659,972
$499,928
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EXHIBIT C
FORM OF SUBLEASE RIDER

SUBTENANT NEW MARKETS TAX CREDIT ("NMTC") DISCLOSURE:
[Subtenant], by its execution hereof, acknowledges and agrees that in addition to any other use
prohibition reflected in its [Lease Agreement], and in order to permit the [Landlord] to comply with the
New Markets Tax Credit rules and regulations, it will not use any portion of the [Premises] (whether directly
or through any permitted subtenant) to operate any of the following businesses:

a. private or commercial golf course;
b. country club;
c. massage parlor;
d. hot tub facility;
e. suntan facility;
f. race track or other facility used for gambling;
g. any store the principal business of which is the sale of alcoholic beverages for consumption off
premises.
Items (a) through (g) above are hereinafter referred to as the "Excluded Businesses".
In addition to not performing any of the Excluded Businesses on the Premises, [Tenant] shall not
rent to others any portion of the [Premises] as a dwelling unit, as defined in Section 168(e)(2)(A)(ii)(I) of
the U.S. Internal Revenue Code. Failure of [Subtenant] to comply with the Excluded Business prohibitions
or the restriction on residential leasing will be a basis for immediate termination of the [Lease Agreement].

SUBTENANT:
__________________________
[Name]
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EXHIBIT D
SUBTENANT REPORTING FORM
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Exhibit D (Tenant Questionnaire)
Project Name: Strong Start Academy Wardelle
Project Address: 2950 East Bonanza Road, Las Vegas, Nevada, 89101
Tenant Name: Click here to enter text.
Address of Tenant: Click here to enter text.
Leased Area (square feet): Click here to enter text.
Annual Rent: Click here to enter text.
Lease Term: Click here to enter text.
Date Questionnaire Completed: Click here to enter text.
Contact Information:
Name of person completing Questionnaire: Click here to enter text.
Phone: Click here to enter text. Email: Click here to enter text.
Tenant’s North American Industry Classification System (NAICS) code: Click here to enter text.
Community Impact:
Please describe the community goods or services (e.g. educational, healthcare, social services, etc.) that
will be provided at the Project: Click here to enter text.
Please describe how the expected community goods or services will benefit residents of Low-Income
Communities or Low-Income Persons: Click here to enter text.
At capacity, approximately how many individuals will be served each year: Click here to enter text.
Approximately how many of the individuals served each year will be residents of Low-Income
Communities or Low-Income Persons: Click here to enter text.
Job Creation:

At capacity, the tenant will employ approximately Click here to enter text. full-time employees and
Click here to enter text. part-time employees (a part-time employee works less than 35 hours per
week). On average, how many hours will the part-time employees work per week? Click here to
enter text.

Please describe the employment benefits (e.g. health insurance, disability insurance, employer
contributions to a retirement plan, etc.) that will be offered to the employees: Click here to enter
text.
Community Benefits Agreement
Strong Start Academy Wardelle
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Tenant Name: Click here to enter text.

Please describe any recruiting, hiring, training and opportunities for advancement for employees
who are Low-Income Persons or residents of Low-Income Communities: Click here to enter text.
Please complete the table below for the projected full-time employees:
Projected Hourly Wage
Hourly Wage < $11.29
Hourly Wage between $11.29 - $18.37
Hourly Wage between $18.37 and $23.44
Hourly Wage > $23.44

% of employees

Click here to enter text.
Click here to enter text.
Click here to enter text.
Click here to enter text.

Other Community Outcomes
Please describe any other community outcomes that will be provided by the Tenant at the Project not
addressed above: Click here to enter text.

Please email the completed Tenant Questionnaire to:
City of Las Vegas
495 S. Main St., 6th Fl.
Las Vegas, Nevada 89101
jgallego@LasVegasNevada.gov
with copies to:
LVCIC Sub-CDE X, LLC
495 S. Main St., 7th Fl.
Las Vegas, Nevada 89101
ebordenave@LasVegasNevada.gov
and
Strong Start Academy Wardelle
2950 East Bonanza Road
Las Vegas, NV 89101
jsuperfon@solariscommunitycapital.com

Community Benefits Agreement
Strong Start Academy Wardelle
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Attachment 17: Insurance Coverage
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Insurance Proposal for
City of Las Vegas Strong Start Academy
Elementary School
Las Vegas, NV

Presented By
Vance Jolley / Daniel LeaMon

A Division Of:

1 of 15
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

General Liability
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Coverages

Limits

General Aggregate Limit Per Location
Per Occurrence
Products/Completed Operations Aggregate
Personal Injury and Advertising
Fire Damage Legal Liability
Medical Payments

$2,000,000
$1,000,000
$2,000,000
$1,000,000
$100,000
$10,000

Deductible

Bodily Injury, Property Damage, Each Occurrence

Description of Premium

School - Number of Students

none

Basis (22-23)
180

Basis (21-22)
0

TOTAL GENERAL LIABILITY PREMIUM

Premium
Included

$5,000.00
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Abuse & Molestation
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Coverages - Occurrence Form

Limits

Each Occurrence Limit
Aggregate Limit

$1,000,000
$2,000,000

TOTAL ABUSE & MOLESTATION PREMIUM

Included
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Employee Benefits Liability
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Coverages - Claims Made
Occurrence Limit
Aggregate Limit
Deductible

TOTAL EMPLOYEE BENEFITS LIABILITY PREMIUM

Limits

$1,000,000
$2,000,000
$1,000

$350.00
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Commercial Auto
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Commercial Auto:
Hired Auto Liability
Non-Owned Auto Liability
Hired Auto Physical Damage- Comprehensive Ded.
Hired Auto Physical Damage- Collision Ded.

$1,000,000
$1,000,000
$1,000
$1,000

TOTAL AUTO PREMIUM

$350.00
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Property
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Blanket Coverage
#
001
002
003

Coverage Type
Building
Business Personal Property / Contents
Business Income with Extra Expense

Coinsurance
90%
90%
N/A

Limit
TBD
TBD
TBD

Terms

Special Form
Replacement Cost Coverage

TOTAL PROPERTY PREMIUM

$5,500.00
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Additional Property Coverages for
City of Las Vegas Strong Start Academy Elementary School
The following Additional Coverage applies separately at each of your premises. In this proposal, any additional limits for this coverage that you have
purchased are indicated at the described premises to which the increased limits apply. A policy level deductible applies to each of the Additional
Coverage, unless otherwise indicated at the described premises.

Equipment Breakdown Premium:
Crime

Included
Included
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Directors & Officers, Educators Legal, Employment
Practices Liability
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
School & Educators Legal Liability - Inlcudes Directors and Officers
Each Loss Limit
Aggregate Limit
Deductible

Employement Practices Liability

Limits

$1,000,000
$2,000,000
$5,000

Limits

Each Loss Limit
Aggregate Limit
Deductible - Each Wrongful Act

$1,000,000
$2,000,000
$5,000

Wage and Hour Laws Exclusion With Defense Expense Sublimit
Sublimit
Deductible

Non-Monetary Relief Defense Coverage

Limits

$100,000
$0

Limits

Aggregate Limit
Deductible - Each Wrongful Act

$300,000
$5,000

Retroactive Date

Directors & Officers, Educators Legal, Employment Practices Liability

TOTAL PREMIUM

TBD

$3,750.00
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8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

Umbrella Liability
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Coverages

Limits

Occurrence or Each Claim Limit
Products - Completed Operations Aggregate Limit
General Aggrgate Limit
Retained Limit

$3,000,000
$3,000,000
$3,000,000
NIL

Underlying Coverages

General Liability
Auto Liability - Hired/Non-Owned Auto
Employee Benefits
Abuse or Molestation
Employers Liability

TOTAL EXCESS LIABILITY PREMIUM

$4,500.00
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7265 S. Dean Martin Dr. Ste. 130
Las Vegas, NV 89118
P: (702) 507-6999 F: (702) 507-6998

www.charterschoolsinsurance.com

Cyber Security Liability
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Cyber Coverages
Item
A.
B.
C.
D.
E.
F.
G.

Coverage Type
Information Privacy
Network Security
Business Interruption
Cyber Extortion
Financial Fraud
Media Content
Reputational Harm

Retention
$10,000
$10,000
$10,000
$10,000
$10,000
$10,000
$10,000

Sub-Limits
$1,000,000
$1,000,000
$1,000,000
$1,000,000
$1,000,000
$1,000,000
$1,000,000

System Failure Coverage Details
Coverage Type
Direct System Failure Limit
Contingent System Failure Limit
System Failure Waiting Period
Limit Type
Aggregate Limit

Limit
$1,000,000
$1,000,000
8 hours

Limit
$1,000,000

TOTAL CYBER LIABILITY PREMIUM

$2,500.00

Policy Terms:

Claims Made Policy; Reputational Harm Indemnity Period is 180 Days

Subject To:

Signed and dated cyber application; confirmation that multi-factor authentication is used
for both email access and remote work access
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Workers Compensation
Customer:

Nevada Rise Academy

Policy Period:

2022

Carrier: TBD
A.M. Best Rating:

to

2023

A (Excellent) XV ($2 Billion or greater)

Coverages

Limits

Part One: Workers Compensation Insurance
Nevada Statutory Requirements
Part Two: Employers Liability
Each Accident Limit
Injury by Disease - Each Employee
Injury by Disease - Policy Limit

$1,000,000
$1,000,000
$1,000,000

WC Class Codes & Payroll Breakdown

Premium

Class 8868 - School, Professional Employees and Clerica

TOTAL WORKERS COMPENSATION PREMIUM

$

2,000.00

$2,000.00
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Student Accident Insurance
Customer: City of Las Vegas Strong Start Academy Elementary School
Policy Period:
2022
to
2023
Carrier: TBD
A.M. Best Rating: A (Excellent) XV ($2 Billion or greater)
Coverage:

Accidental Medical Expense (Excess) Limit
Accidental Dental Expense included
No Deductible
Benefit Amount - 100% of Usual and Customary
Accidental Death Limit
Accidental Dismemberment Limit
Accidental Paralysis Limit
AD&D and Paralysis Aggregate - Per Accident

TOTAL ACCIDENT PREMIUM

Limits

$25,000

Full Excess
$25,000
$50,000
$50,000
$500,000

$1,100.00

Minimum Earned Premium = $300.00

Exclusions:

Interscholastic Football

510

8375 West Flamingo Road Ste 102
Las Vegas, NV 89147
P: (702) 396-4844 F: (702) 396-4832
www.distinctive.net

2022 Premium Summary
Customer:

City of Las Vegas Strong Start Academy Elementary School

Coverage
General Liability

Premium
$5,000.00

Abuse

Included

Employee Benefits Liability

$350.00

Auto

$350.00

Property

$5,500.00

Equipment Breakdown and Additional Property Coverages

Included

Crime

Included

Directors & Officers, Educators Legal, Employment Practices Liability

$3,750.00

Umbrella Liability

$4,500.00

Cyber Liability ($1,000,000 limits)

$2,500.00

Workers Compensation

$2,000.00

Student Accident Insurance

$1,100.00

TOTAL 2022 ANNUAL PREMIUM

$25,050.00

511

Attachment 18: Budget Narrative

512

Attachment 18: Budget Narrative
The revenues and expenditures outlined below are all based on estimates from the State of Nevada
Pupil Centered Formula Plan, federal funding data, local government financial commitments and
from service quotes from third-party vendors. The revenue and expenditure figures shown in this
narrative and in the workbook were calculated to show a surplus for the complete charter term
(Year 1-Year 6) to prepare for unanticipated expenses and delay/changes in revenue projections.
REVENUE
SSAES is projected to enroll 180 students in year 1 (2022-2023), in three grade levels, Kindergarten
to 2nd grade. Enrollment will increase by 60 students for the next 3 years totaling 360 students by
Year 4 (2025-2026) serving grades Kindergarten to 5 th grade. Revenues include:
1. Pupil Centered Formula Plan (PCFP)- Per the SPCSA financial workbook, the PCFP, is
projected to provide $7,243 in revenue per student in year 1 (180 students) and $8,242 per
student in year 6 (360 students).
2. Federal Revenue: Federal revenue is outlined by subgroups in the financial plan workgroup
to include Title IA, Title IIA, Title III, Title IV and IDEA. Rate assumptions are determined by
research and historical data of federal funding for special populations in the last five years.
Title IA funding is based on a national assessment of Title I funding.1 Title III funding is
based on Title III appropriation from congress in 2016. 2 Percentages of subgroups, such as
Free and Reduced Lunch, English Language Learners and Special Education are determined
by data on the target area of the school, which includes zip codes, 89101, 89104, 89106 and
89107.
3. Additional Funding: SSAES has the financial support for additional revenue provided by the
City of Las Vegas. For incubation year, SY0 2021-2022, the city of Las Vegas allocated
$1,000,000 to assist in the preparation of the school opening in August 2022. SSAES is
projecting to spend $500,000 throughout the incubation year and will encumber $500,000
to use for Year 1 (SY 2022-2023) expenditures. The school will sign a lease agreement with
the city of Las Vegas for the facility costs including facility space, utilities, custodial and
CAM. The school will also be a priority fundraising item for The City of Las Vegas Mayor’s
Fund for Las Vegas LIFE. Comparable fundraising priorities include City of Las Vegas Strong
Start Academies and Strong Start GO! which to date have received more than $100,000 in
donations over a three year period. The school also plans to apply for the Opportunity 180
Great Schools for Nevada Charter School Program Grant once eligible. Letter of Intent
outlining the additional funding referenced above has been included in this application.

EXPENDITURES

1

Dynarski,M., Kirsten, K. (2015, November 20). Why federal spending on disadvantaged students (Title I) doesn’t
work. Brookings. https://www.brookings.edu/research/why-federal-spending-on-disadvantaged-students-title-idoesnt-work/
2

Williams, C. (2020, March 31). The case for expanding federal funding for English learners. The Century
Foundation. https://tcf.org/content/commentary/case-expanding-federal-funding-englishlearners/?session=1&session=1
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Staffing
The average staffing expense for the 6-year charter is calculated to 1,930,606 per year. This
includes total salaries and benefits for the max FTE count of 35 (year 6). Salaries were calculated
on a competitive rate based on current salaries from Clark County School District and other
comparable charter schools. Benefits, unemployment insurance and worker’s compensation
assumptions were received from a local insurance and benefits firm based on current ra tes in the
state of Nevada. Unemployment insurance is 2.95% based on Nevada’s SUI rate. Workers
compensation is estimated $95/employee per quote from insurance firm. Average medical, dental
and vision costs are $400.00 per full-time employee per month. Retirement benefits are
determined by NV Public Employee Retirement System at 15.25% of salary. FTE count provided
below.
POSITION
Executive Director
(Principal)
Office Manager
Office Clerk
Kindergarten Teacher
First Grade Teacher
Second Grade Teacher
Third Grade Teacher
Fourth Grade Teacher
Fifth Grade Teacher
SPED Teacher & Facilitator
SPED Teacher
ELL Teacher & Facilitator
ELL Teacher
Language Teacher
Electives Licensed Teachers
Licensed Behavior
Specialist
Guidance Counselor
Social Worker
First Aid and Safety
Assistant
Library Aid

Year 1
SY 20222023
1

1

1

1

3
3
3

3
3
3
3

1
1
1
1
1
1

1
1
1
1
1
1
1

1

1

1
1

Year 2
SY 20232024

Year 3
SY 20242025
1
1
1
3
3
3
3
3

1

Year 4
SY 20252026

Year 5
SY 20262027
1

1
1
1
2
1
2
1

1
1
3
3
3
3
3
3
1
1
1
3
1
2
1

1
1
3
3
3
3
3
3
1
1
1
3
1
2
1

1

1
1
1

1
1
1

1
1
1

1

1

1

1

General Operating Expenses
1. Recruitment, Onboarding and Professional Development: SSAES is estimating $2,000 for
staff recruitment in Year 1 - 3, decreasing $1,000 for Years 4- 6 due to the number of FTEs
needed for school operations decreasing. Onboarding background checks are est imated at
$152 per new FTE, $100 per FTE for Professional Development trainings will be provided
in-house and with local resources.
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2. Instructional Expenses: SSAES is estimating $1,000 per instructional FTE for instructional
supplies, $6 per student for assessment costs, $25 per student for student supplies, $175
per student for educational software/curriculum, and $2,000 per classroom for classroom
technology.
3. Student support/ resources expenditures: SSAES is estimating $20 per student for office
supplies, average of $45 per student for school uniforms, $20 per student for health
supplies, $700 per grade level for enrichment field trips and $5 per student for gifts and
awards.
4. Contracted services: Annual audits are budgeted at $15,000, increasing an esti mated 1%
each year. Legal funds are budgeted at $10,000, increasing an estimated 1% each year.
Accounting services contracted at $60,000 per year includes the comprehensive financial
firm vendor referenced in this application which will provide accounting, purchasing,
payroll, financial reporting, compliance and annual audits. The finance firm will also
manage inventory tracking, chart of accounts and create the school’s financial policies and
procedures.
5. Food Program: SSAES is estimating $1.45 per student per day for breakfast program, $2.25
per student per day for lunch program. Rates are based on schools in the Clark County
School District.

Facilities
SSAES facility space is projected at 15,990 square feet for school year 2022 -2023 with additional
square footage of 1,500 each year, until school year 2025-2026 (full capacity) to account for
additional classroom space to accommodate increased enrollment. Lease rate is calculated to
$10.08 per square foot per year. Facility cost rates in the financial workbook reflect market rate
estimates, however the city of Las Vegas intends to lease the facility space for a total of $1.00 per
year for the duration of the lease term (year 1- year 6). Per recommendation of SPCSA, facility
market rate estimate per square footage expenses have been included as donation on the
enrollment and revenue tab. Letter of Intent detailing the resolution City of Las Vegas Council will
pass for the lease has been provided.
Utilities are calculated at $3.69 per sq ft and custodial at .70 per sq ft based on rates on existing City
of Las Vegas facilities where SSAES plans to incubate for Year 1, SY 2022 -2023. CAM is included in
the lease rate per sq ft.
Furniture, Equipment and Technology
Faculty Technology
Faculty technology costs are estimated to be $450/laptop, $2,000 for classroom technology to
include smartboard, computer accessories and $300/FTE for additional computer hardware. Each
teacher will be provided with a laptop, programmed with Microsoft Office.
Student Technology
Student technology costs are estimated to be at $380/device. Each student will be provided with a
device (laptop or tablet, depending on age and need) and headset with microphones. Headsets and
other student computer accessories are included in the classroom technology estimate of $2,000.
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Technology Services
Educational software/curriculum is estimated at $175/student. Rates are based on curriculum
used for the existing early childhood education program from the City of Las Vegas. Technology
support services are estimated at $1,500/month and $959/month for monthly internet and phone
service.
Furniture
SSAES is estimating furniture expenditures of $400 per new FTE. Student furniture is also
estimated at $300/student.
Contingency Plan
SSAES prepared a fiscally conservative budget resulting in surplus for Year 1- Year 6 to continue
operating the school in case anticipated revenues are not received or lower than expected. Grant
writing and securing additional funding sources will be a priority for governing Board and school
leadership to be proactive in the event that state and local revenue and philanthropic projections
are not met in advance of opening.
Title IA and IDEA Funding Information
The projected number of students applicable under Title IA and IDEA funding was determined by
data from Nevada Report Card using student demographics of schools identified in the market
portion of the financial workbook. All the schools listed are within a 2-mile radius of the proposed
incubation sites of SSAES and are part of the school’s feeder pattern.
SSAES will ensure that federal funds are used in alignment with federal requirements by selecting
an Executive Director that has vast experience in managing federal funds for special populations,
especially in elementary education. The comprehensive finance The governing board will require
documentation and reporting from executive director to ensure there is no supplanting of funds.
Governing board will also undergo training on responsible and ethical budget management. In case
enrollment and funding is different from projections, SSAES will adjust by securing additional
funding through grants and private donations through the support of the Mayor’s F und for Las
Vegas LIFE (letter of support attached).
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Attachment 19: Financial Plan Workbook
Please see submitted workbook
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Attachment 20: Resumes of Charter School Application Writers
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DR. TAMMY MALICH
COREC OMPETENCIES

•
•
•
•

Excellent Oral and Written Communication Skills
Extensive Background in Working with Diverse Populations
Keen Sense of Problem Analysis and Solution Development
Strength in Data Analysis and Data Driven Decision Making

•
•
•
•

Ability to Create a Climate Conducive to Success
Success in Research & Implementation of Innovative Ideas
Stellar Reputation within the community
Strong Work Ethic and Determination to Achieve Success

PROFESSIONALEXPERIENCE
City of Las Vegas

2020–Present

Director, Youth Development and Social Innovation
Responsible for the day-to-day operations of a Department including 22 departments, 12 appointive administrators, 20 union fulltime staff and 300 hourly staff

• Oversee all education initiatives for the city of Las Vegas, including: Strong Start Preschools, Strong Start GO

Mobile Preschools, ReInvent Schools Las Vegas Community School, AmeriCorps Service Members, Safekey,
Batteries Included, Batteries Included NextGen, Strong Future Youth Employment Program, Youth Neighborhood
Association Partnership Program (YNAPP)

• Oversee social justice and equity initiatives for the city of Las Vegas, including: Las Vegas My Brother’s

Keeper, Historic Westside Revitalization, HUNDRED Plan, Rafael Rivera Redevelopment Plan, Community
Navigators, AmeriCorps VISTAs, Little Libraries, Substance Use Prevention, Suicide/Self Harm Awareness,
Latino Network, Mayor’s Faith Initiative, Workforce Initiatives

• Secured, manage, and monitor multiple state and federal grants that provide over 10 million dollars per year in direct
support to the department

• Manage and monitor multiple department budgets of over 10 million dollars
• Serve as the City liaison for all Las Vegas initiatives with the Clark County School District
Educational Services Division

2013–2020

Assistant Superintendent
Responsible for the day-to-day operations of a Division including 8 departments, 8 schools, 8 central office administrators, and 12
school administrators

• Established policies, procedures and processes to implement the Heightening Opportunities and Providing Enhanced
Education (HOPE2) Action Plan created by the Superintendent’s Educational Opportunities Advisory Committee
(SEOAC) and approved by the Board of School Trustees

• Worked with the Legal Department and the Executive Cabinet to implement new discipline procedures that ensure
greater equity for all students and addressed concerns raised by the Office of Civil Rights

• Reorganized the alternative schools model based on historical data analysis, research of best practices, and
community and school staff/student input

• Worked with the Office of Due Process to make necessary changes to due process procedures to ensure that all
students are afforded fair due process proceedings

• Work with multiple District departments to analyze, interpret, and implement new legislation following each session of
the Nevada Legislature

• Serve as the Liaison to the Nevada Department of Education Office for a Safe and Respectful Learning Environment
• Secured, manage, and monitor multiple grants that provide over twenty-one million dollars per year in district support
and direct school support

• Manage and monitor multiple division budgets of almost fifteen million dollars in addition to ESD school budgets
• Serve as the Liaison for all City of Las Vegas initiatives with the Clark County School District
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Legacy High School

2005–2013

Principal
Responsible for the day-to-day operations of a high school of 2,800 students, 180 staff, and six administrators

• Opened the school in the fall of 2005
• Managed, distributed, and monitored budget
• Managed, monitored, and reviewed school bank including monthly banking reconciliation reports and purchasing
card approvals

• Represented the District in all employee discipline and/or legal proceedings
• Created a school climate conducive to academic success
• Ensured compliance with all applicable federal and state laws and District policies and regulations
• Secured resources, personnel and programs to ensure academic success for all students
• Worked cooperatively with parents, the community, media, government agencies, other educational institutions,
district offices, and business partners

• Secured and monitored all grants and external funding sources
• Ensured that student needs and interests were at the forefront of all decision making

Clifford “Pete” Findlay Middle School

2003–2005

Principal
Responsible for the day-to-day operations of a middle school of 1,800 students, 100 staff, and five administrators

• Opened the school in the fall of 2003
• Managed, distributed, and monitored budget
• Managed, monitored, and reviewed school bank including monthly banking reconciliation reports and purchasing
card approvals

• Represented the District in all employee discipline and/or legal proceedings
• Created a school climate conducive to academic success
• Ensured compliance with all applicable federal and state laws and District policies and regulations
• Secured resources, personnel and programs to ensure academic success for all students
• Worked cooperatively with parents, the community, media, government agencies, other educational institutions,
district offices, business partners, and namesake

• Implemented a successful Standard Student Attire program
• Ensured that student needs and interests were at the forefront of all decision making
Cheyenne High School

1999–2003

Assistant Principal
Responsible for assisting with the day-to-day operations of a high school of 2,000 students, and 120 staff

• Served as the Curriculum Administrator
• Served as the Athletic Administrator
• Managed, distributed, and monitored budget
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• Testing Coordinator
• Graduation Coordinator
•

Managed, monitored, and reviewed school bank including monthly banking reconciliation reports and purchasing
card approvals

• Worked with Student Support Services to pilot a Special Education Full Inclusion Program Model
COMMITTEES
Student Information System RFP Committee
HR Management System RFP Committee
Parent Communication System RFP Committee
ACT State Council
State Curriculum Board Member
Infinite Campus Executive Team
Cultural Competency Advisory Team
Alternative School Performance Framework Committee
Nevada Statewide Coalition to Prevent the Commercial Sexual Exploitation of Children Committee
Nevada State Management Team
PBIS State Leadership Team
Harbor Executive Steering Committee Chair
HOPE2 Advisory Committee
Student Attendance Review Board Chair
Innovations in Education Committee
Las Vegas My Brother’s Keeper Educational Equity Co-Chair
Clark County Black Caucus
NAACP Executive Board, Education Chair
Nevada Youth Suicide Prevention Task Force
Division of Family Services Citizen Advisory Committee
SafeVoice Nevada State Leadership Team

EDUCATION
National University
BACHELOR OF ART
Business Administration
Summa Cum Laude
Nova Southeastern University
MASTER OF SCIENCE
Educational Leadership
Nova Southeastern University
DOCTOR OF EDUCATION
Educational Leadership
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ROCIO MARTINEZ SAUCEDO
Project Management │ Government Budget Management │Research Analysis │ Process Optimization
Community Outreach and Engagement │Intercultural Communication

PROFESSIONAL EXPERIENCE
CITY OF LAS VEGAS
September 2016 - Present
Administrative Officer – Department of Youth Development and Social Innovation
• Manage and monitor a $10 million department budget to include CLV General Funds, RDA Education Set-Aside
Fund, Safekey Special Revenue Fund to support administration, multicultural community initiatives, early childhood
education, workforce development, youth initiatives and social innovation programs.
• Research, develop and manage grant proposals to secure additional funds for department priorities.
• Maintain and update department work rules to reflect all city of Las Vegas policies and regulations to develop and
deliver annual employee training.
• Serve as legislative liaison during the Nevada legislative sessions in the tracking and reporting on department
position on education, workforce development and social justice legislation.
• Serve as department liaison to the Human Resource Department in all personnel related actions.
• Work and collaborate with Hispanic constituents and community stakeholders to develop new outreach efforts and
provide improvements to existing programs.
• Direct the planning and implementation of department’s emergency management activities such as Continuity of
Operations Plan, emergency-related drills and exercises.
Management Analyst II - Department of Youth Development and Social Innovation
• Manage and monitor compliance for the AmeriCorps VISTA federal grant in the focus areas of social justice,
education, community revitalization, veteran services, workforce development and youth substance abuse.
• Direct, assign and review duties and activities to meet productivity and goals of nine full-time AmeriCorps VISTAs.
• Coordinate and lead the research and development of department goals and objectives as part of the annual strategic
business plan ensuring alignment with City priorities.
• Conduct research to compile and analyze data used to make recommendations, reports and briefing sheets on new
programs and services.
• Department lead on citywide projects that include collaboration with City Council and multiple City departments such
as Hispanic Heritage Month which has been recognized for best practices.
• Execute programming for the Latino Network of Southern Nevada as well as prepare special reports for department
management and grant agencies resulting in the 2018 National League of Cities Cultural Diversity Award.
• Evaluate department accomplishments and provide written reports, presentations and newsletters that are distributed
to City Manager’s Office and City Council.
• Serve as department liaison to the Human Resource Department in the recruitment, hiring and selection of hourly
staff.

University of Nevada, Las Vegas

August 2015 - December 2016

Graduate Assistant
• Taught and managed undergraduate course on Ethics in Public Administration.
• Evaluated student performance and collaborated in the UNLV School of Public Policy and Leadership peer advising
and mentoring.
• Worked with faculty member in the administration and oversight of academic classes of over 200 students.

Concentra Medical Center

Physical Therapy Operations
 Managed physical therapy statistics to ensure department’s success within the clinic.
 Administered open line of communication with insurance providers.

June 2011- May 2016
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Generated synergy in center by working directly with medical providers.
Responsible for administrative tasks to process patients’ services and treatments in the medical center.

EDUCATION
University of Nevada, Las Vegas

Graduated: May 2017

University of Nevada, Las Vegas

Graduated: December 2013

Masters of Public Administration (MPA)

Bachelor of Science, Kinesiology Allied Health

PROFESIONAL SKILLS







Effective communicator and leader in diverse group settings
Strong research, writing and analytical skills
Diplomatic and tactful in cultivating productive community partnerships
Proactive in assessing and resolving employee conflicts and organizational problems
Adapt quickly to new program development and workplace procedures
Fluent in Spanish
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●

●

Selected as Key Leader for Region 9 Head Start Association Opiod Crisis and Trauma
task force to develop collaborative systems that support the impact of the opioid crisis on
young children from birth through age 5 and their families in February 2020.
Awarded $152,534 from City of Las Vegas Mayor’s Fund for Las Vegas Life in
development funds Strong Start GO! Mobile Pre-K Academy in 2019-2020.

UNITED WAY OF SOUTHERN NEVADA
July 2011 – October 2017
Sr. Director Community Development /
Education Mgr.
 Provide leadership, expertise, and guidance to support community outreach initiatives
 Interact with community partners to build collaboration and improve service delivery
systems
 Plan, advertise and host program workshops and presentations
 Manage project timelines and report on measureable outcomes
 Provide accurate and timely data collection and reports to meet a variety of funding
requirements
 Adapt program content, materials and locations to meet the identified needs of individual
program participants
 Develop and sustain relationships with community advocates and service providers to
increase community awareness and support of education and health initiatives
 Establish relationships within all areas of care affecting young children and families in
the Southern Nevada community
 Meet program-specific guidelines for At-risk youth in ages of concentration (3-5yrs; 1418yrs)
 Develop relationships that support family engagement in all education initiatives/goals
 Engage with staff, volunteers, state and local government, donors, community partners,
and independent contractors
 Maintain organizational knowledge of issues affecting the community
 Create and manage annual budget utilizing $5M in private and grant funding parameters
 Lead Commitment to Education Council meetings consisting of business and community
leaders
 Recruit potential new community partners and educational centers for partnership in
United Way education funding and initiatives
Key Accomplishments
● Selected as Key Leader for Statewide Birth-3rd Grade Continuum Council to develop
collaborative systems that integrate data and high quality program measurements for all
Nevada’s children from birth through age 8 in October 2016.
● Awarded $2,000,000 federal Nevada Ready PreK Development Grant in December 2014
for total award of $15M from 2014-2018.
● Awarded $2,000,000 private foundation grant in 2013-2014 for continued improvement
in Early Childhood Education.
● Increased access to credit attainment and family engagement opportunities to 1,200 atrisk high school students 2012-2013.
● Promoted from Education Development Manager to Community Development Sr.
Director in April 2013.

525

NEW HORIZON KIDS QUEST
November 2007 – July 2011
Early Childhood Education Center Director –
Business Manager
● Oversaw the daily operation of an early education center and handled all customer
service issues
● Supervised and ensured the safety and well-being of the children at all times, being alert
to the needs and/or problems of the children as individuals and as a group
● Developed education and recreation programs for children ages 6wks-12years of age
● Trained staff on providing required child care procedures
● Planned revenue goals for the center and coordinated all internal activities for the center
● Maintained programs for recreation, science, reading, technology and art
● Remained current in all health-related child care requirements of the state in which your
center is located (i.e. continuing education coursework for Early Childhood educators)
● Complied with applicable universal precautions and infection control guidelines and
procedures
● Met labor goals while continuing to meet state standards with staff-to-child ratios
● Maintained records that pertain to the administration of the center in accordance with
applicable state and local laws
● Prepared payroll input for processing and distribute paychecks to staff
● Conducted performance reviews and corrected discipline infractions
● Hired and trained all new employees
● Organized and delivered monthly staff meetings
Key Accomplishments
● Successfully directed the highest revenue grossing Kids Quest in Las Vegas, 2nd highest
revenue grossing center in the company
● Increased overall Gross Profit for Kids Quest Red Rock by $25,000 for 2010
● Awarded Center Director for 1st Quarter earnings in 2009
Remained in compliance with State Licensing regulations with a 100% rating for 2010
CUMULUS MEDIA PARTNERS, KANSAS CITY,
December 2006-October 2007
MO
National Sales Coordinator
● Created all promotions related to national sales clients
● Managed data entry of all sales orders from national clients
● Interacted with national clients, buyers, sales representatives, and advertising agencies
● Scheduled national clients’ live remote broadcasts and promotional campaigns
● Assisted in negotiating rates for air-time radio ads for all national clients
Key Accomplishments
● Expanded client base for national clients to include Philadelphia and other KS markets
Increased political ads during the 2nd quarter 2007
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Brandi Catlin
Professional Experience
Management Analyst I | City of Las Vegas
2016 – Present
● Management and maintenance of documentation systems and practices compliant with federal laws and
regulations, Corporation for National and Community Service (CNCS) requirements and Nevada Volunteers
policies and procedures
● Draft ordinances and other supporting program documents; prepare and monitor program grants and related
proposals
● Prepares and updates information for assigned programs' grant application process; reviews completed
applications for threshold compliance
● Direct the data collection, compilation, coordination and organization of budget documentation
● Responsible for providing financial compliance, analysis, and reporting support to the AmeriCorps State and
National grant requirements; assists with periodic audits of records and procedures
● Maintain thorough oversight of AmeriCorps program compliance requirements related to national service
programming, including background check processes, enrollment, exit, timekeeping practices, quality assurance
and careful monitoring against CNCS Prohibited Activities
AmeriCorps Program Manager | United Way of Southern Nevada
2012 – 2016
● Directs federal grant requirements including quarterly progress and financial reports, monthly site visit meetings,
and provides final review of all program reports for compliance
● Oversees AmeriCorps recruitment of up to 80 members while maintaining high enrollment and retention as
outlined by the Corporation for National and Community Service
● Provides leadership to create an atmosphere of teamwork and collaboration among AmeriCorps members, partner
agencies and volunteers
● Facilitate training and coaching to AmeriCorps members and appropriate personnel to ensure successful
implementation and fidelity of programming
● Organizes volunteer engagement opportunities and involvement for National Service Days
● Administers all personnel files including background checks, timekeeping, payroll, vacation/sick leave requests,
etc.
Office Manager | Center for Behavioral Health
2010 – 2012
● Aided personnel with all administrative duties including preparing and managing patient charts, scheduling
patient appointments, and patient check-in procedures
● Reconciled and balanced large sums of money while upholding highest level of customer service for 500+
patients daily
● Liaison for local offices and corporate for all insurance and billing procedures

Grant Writing Experience & Training
AmeriCorps Operational Grant awarded to the City of Las Vegas
Nevada Volunteers awards AmeriCorps Planning Grant City of Las Vegas
Federal Funding Academy Training
National Grants Management Association Training

2017-2021
2016-2017
March 2020
April 2019

Education
Bachelor of Science in Business Administration | University Phoenix

Anticipated graduation date: November 2022
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