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MS Word Application Template 

 
 

Previous versions of this application had been divided into four tracks. However, this version 
incorporates all four tracks into one standard application along with an addendum that must 
be completed by certain applicants. Please see the addendum to determine if you are required 
to answer those additional questions. Should you have questions about the application, you can 
contact Mark Modrcin (mmodrcin@spcsa.nv.gov). 
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(1) SPCSA Charter Proposal Cover Sheet  

 
Identify the primary point of contact for your Committee to Form.  If you are a Charter 
Management Organization applying directly for sponsorship, please also identify the 
primary point of contact for your organization. 

 

Barring a change in the makeup of the founding group, this will likely be the liaison 
identified in the Notice of Intent. This individual will serve as the contact for all 
communications, scheduling, and notices regarding your application. The Primary Contact 
is expected to ensure that your founding group receives all general communications 
promptly. Please note that, as with all aspects of your application, names and contact 
information of the Primary Contact will become public information.   

 

Primary contact person: Ben Contine  
Mailing a

Street/PO Bo

City: Ren 503 

Phone N

Fax Num
 

Name of t
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In accordance with NRS 388A.249, a Committee to Form or a Charter Management 
Organization may submit an application to the State Public Charter School Authority. 
For Committee to Form applicants please refer to the membership requirements below 
and note that neither the Primary Contact nor any other member of the Committee to 
Form may be an employee of a proposed vendor, including an educational 
management organization.   

 
NRS 388A.240  Membership of committee to form charter school. 
      1.  A committee to form a charter school must consist of: 
      (a) One member who is a teacher or other person licensed pursuant to chapter 391 of NRS 
or who previously held such a license and is retired, as long as his or her license was held in 
good standing; 
      (b) One member who: 
             (1) Satisfies the qualifications of paragraph (a); or 
             (2) Is a school administrator with a license issued by another state or who previously 
held such a license and is retired, as long as his or her license was held in good standing; 
      (c) One parent or legal guardian who is not a teacher or employee of the proposed charter 
school; and 
      (d) Two members who possess knowledge and expertise in one or more of the following 
areas: 
             (1) Accounting; 
             (2) Financial services; 
             (3) Law; or 
             (4) Human resources. 
      2.  In addition to the members who serve pursuant to subsection 1, the committee to form 
a charter school may include, without limitation, not more than four additional members as 
follows: 
      (a) Members of the general public; 
      (b) Representatives of nonprofit organizations and businesses; or 
      (c) Representatives of a college or university within the Nevada System of Higher 
Education. 
      3.  A majority of the persons who serve on the committee to form a charter school must be 
residents of this State at the time that the application to form the charter school is submitted 
to the Department. 
      4.  As used in subsection 1, “teacher” means a person who: 
      (a) Holds a current license to teach issued pursuant to chapter 391 of NRS or who 
previously held such a license and is retired, as long as his or her license was held in good 
standing; and 
      (b) Has at least 2 years of experience as an employed teacher. 
→ The term does not include a person who is employed as a substitute teacher. 
 

https://www.leg.state.nv.us/NRS/NRS-391.html#NRS391
https://www.leg.state.nv.us/NRS/NRS-391.html#NRS391


 

SPCSA Charter Proposal Cover Sheet   3 

NRS 338.249 permits a committee to form or a charter management organization to 
submit a charter school application.     
 
Is the applicant a Committee to Form or a charter management organization (CMO)?  

 ☐Committee to Form  ☐Charter Management Organization 

 

If the applicant is a 
CMO, identify the 
CMO and any 
affiliated NV non-
profit: 

 

 

Names, roles, and current employment of all persons on the committee to form (add 
lines as needed).  Note that the Committee to Form may be different than the 
proposed Governing Board. For CMO applicants, please instead list members of the 
applicant team including CMO employees, proposed school employees, board 
members, etc.   

 

Full Name Current Job Title and Employer Position with Proposed 
School 

Robert Hernandez Attorney – Carmen Cooney 
Forbush 

Board Member  

Dr. Erin Trapanese Leadership Team- The New 
Teacher Project  

Board Member 

Dr. Kendra Beitz-Thompson Clinical Psychologist-Nevada 
Behavioral Health  

Board Member 

Scott Oliver Parent N/A 

Lily Baran Small Business 
Owner/Community Advocate – 
Lessons with Lily 

Board Member 

Jennifer Linn Real Estate Agent Ferrari Lund Board Member 

Yolanda Robles Wicks Community Member Board Member 

Taylor Kockenmesiter Teacher - Honors Academy of 
Literature 

Curriculum and 
Community Director 

Ben Contine Teacher – Honors Academy of 
Literature 

School Director 
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Does this Committee to Form, charter management organization, or education 
management organization have charter school applications under consideration by 

any other authorizer(s) in the United States?   ☐Yes  ☐No 

If yes, complete the table below, adding lines as needed. 

Stat
e 

Authorizer Proposed School Name 
Applicatio
n Due 
Date 

Decisio
n Date 

     

     

 
Does this Committee to Form, charter management organization, or education 
management organization have new schools scheduled to open elsewhere in the 

United States in the 2021-22 or 2022-23 school years?   ☐Yes  ☐No 
    

If yes, complete the table below, adding lines as needed. 

Proposed School Name City Stat
e 

Opening 
Date 

    
    

 
Proposed School Name (add lines as needed): 

 

Proposed School Name(s)* Opening Year 
Grades served 

Year 1 
Grades served 

at capacity 

Reno Inquiry School 2022 9-11 9-12 

 

Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 
 

 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28 
K       
1       
2       
3       
4       
5       
6       
7       
8       
9 54 59 61 61 61 61 
10 36 54 61 61 61 61 
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11 36 36 61 61 61 61 
12  36 61 61 61 61 
Total 126 185 244 244 244 244 

 
Proposed Location 
If an exact location has not been determined, please provide a detailed description of the proposed 
contact location including, geographic area, cross streets, and neighborhood.  

Campus Location County Zip Code(s) to be Served by School 

2450 Oddie Blvd. Washoe County 89431 

 
 
Nevada law currently permits an operator to contract with a for-profit, Education 
Management Organization or a non-profit, Charter Management Organization.   

Does the proposed school intend to contract or partner with an education management 
organization (EMO) or charter management organization (CMO) to provide school management 

services?  ☐Yes   ☐No         

If yes, identify the 
name of the EMO or 
CMO and specify 
which designation: 
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In accordance with NAC 388A.160(8), if this application was prepared by a person who is not 
a member of the committee to form the charter school, or by another entity, including, 
without limitation, an educational management organization, or if such a person or entity 
assisted the committee in preparing the application, the applicant must disclose information 
about that person and/or entity. 

Was the application prepared by a person who is not a member of the Committee to Form the 
charter school or CMO, or by another entity including, without limitation, an educational 
management organization?  Additionally, did a person who is not a member of the Committee to 
Form the charter school, CMO, or another entity including, without limitation, an educational 

management organization assist the committee in preparing the application?  ☐Yes   ☐No         

If yes, what is the name of the 
person(s) and/or entity(s)? 

 

Please list any affiliations this 
person(s) and/or entity(s) has to 
existing schools and the dates of 
such affiliation. 

 

Please provide a resume for the 
person(s) and or entity(s)? 

 

 
 
 
Applicant Certification: 
 

 7/15/2021 

Signature      Date  
 

Benjamin Contine    

Printed Name: 
 
 
Note:  NAC 388A.260 requires that applicants submit a version of the application which excludes or 
redacts from the application and any related material to be shared with the public.  All applicants 
should be prepared to submit a version of their application that complies with this regulation, if 
requested.

https://www.leg.state.nv.us/NAC/NAC-388A.html#NAC388ASec260
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(2) Meeting the Need 

MISSION AND VISION 

The mission of your school should describe the purpose of your school, including the students and 
community to be served and the values to which you will adhere while achieving that purpose. The 
vision of your school should describe what success looks like for students, for the school as a whole, and 
for any other entities that are critical to your mission. The mission and vision statement should align 
with the purposes of the Nevada charter school law and the mission of the State Public Charter School 
Authority and serves as the foundation for the entire proposal. 

(1) Provide the mission and vision for the proposed school and briefly describe how they serve as 
the foundation for the proposed school, including: 

(a) The key components of your educational model  
(b) The outcomes you expect to achieve 
(c) Key supporters, partners, or resources that will contribute to your school’s 

success 

 

A School Co-Designed by the People of Reno/Sparks 
At the heart of the Reno Inquiry School are the people of our community, particularly our young 
people. We derived the mission and vision for the school from an intentional co-design process with 
the Reno/Sparks community that included hundreds of community members, students, teachers, 
and families. Through community meetings, door-to-door canvassing, focus groups, personal 
interactions/outreach, and social media, we engaged people from all walks of life, focusing 
specifically on the question of what they would like to see in our community and in a school.   We 
heard a desire for more meaningful and applied learning, the chance to be part of a safe and 
connected community, and opportunities to make a difference. Community leaders and individuals 
alike expressed that mental health should be a priority, meaningful relationships should be at the 
forefront of youth education, and that issues of social justice and equity must be examined and 
addressed. Mostly, we heard a call from students that they want to be seen and listened to in a 
system where they often feel overlooked or disregarded. The following plan is our best attempt at 
honoring those contributions from our community. And, we respectfully submit it for review. 
 
Mission  
In full partnership with our community, high school students at the Reno Inquiry School become 
part of a challenging, supportive, innovative, and democratic learning environment, where diversity 
and equity are at the forefront, personal agency is fostered and expected, and students engage in 
authentic interdisciplinary learning, inquiry, and study that prepares them to be engaged 
democratic actors with the capacity to make our community better. 
 
Vision  
We believe that a school can be a source of community improvement, a disruptor of inequity, and a 
place where democratic principles are practiced with all community members having full voice. Our 
school is a place where agency is fostered, meaningful relationships are built, and everyone is 
honored for the role they play in our society. 
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Expected Outcomes  
Goal 1 Every student at the Reno Inquiry School will graduate with a completed academic course of 
study, applied skills, and community connections that align with and prepare them for specific, 
identified post-secondary goals (measured by specific goals in Program of Study and formally 
monitored and reviewed by a student driven team twice a year—aligned with standards of college 
and career readiness) 
 
Goal 2 As part of their Program of Study, every student will complete a program of community-
based and/or work-based learning that includes a continuum of exploration, shadowing, and 
internship. (Measured by specific goals in the Program of Study and formally monitored and 
reviewed by a student driven team twice a year—aligned with standards of career readiness) 
 
Goal 3 As part of their Program of Study, students at every grade level will complete courses and 
demonstrate mastery of content standards through rigorous and transparent learning targets, 
based on the NVACS, contained in accessible Learning Guides and Course Sequence Documents, 
with authentic and varied assessments. (Measured by unit and course assessments, and correlated 
with on time credit acquisition and grades—aligned with standards of college readiness) 
 
Goal 4 Every student will find value in their connection to the school and demonstrate high levels 
of morale and engagement with the school community. (Measured by surveys, attendance, 
engagement in practices of democratic schooling, school activities, and maintained connections 
with alumni—aligned with best practices of at-risk communities and drop-out prevention) 
 
Key Components  
 
In Full Partnership with the Community With We Seek to Serve  
Traditional approaches to closing the “achievement gap,” such as accountability measures and 
standardization of curricula and assessment, have mixed results. Wilson and Urick note that testing 
culture, and its narrow focus on tested content (i.e. math, science, literacy), neglects to address the 
pervasive inequity plaguing US culture. They write “...the gaps in learning that exist before students 
even start school (Alexander et al. 2014; Jencks and Phillips 1998) due to differences in early 
childhood experience associated with social class...continue to widen as students’ progress through 
school (Chatterji 2006; Potter and Roksa 2013) as class-based opportunity gaps are exacerbated by 
in-school opportunity gaps.”1 

Borrowing from Bourdieu, the authors argue that schools tend to be sites of cultural and social 
reproduction, where students who enter school with social and cultural capital that aligns with that 
of the dominant class, reap the benefits of schooling by being offered greater opportunities to learn 
(OTL). 

At the Reno Inquiry School, we counter and disrupt these systems of inequity, not through narrow 
standardization, but through the intentional building of an adaptive learning organization, 
transparency to our community, deep collaborative relationships driven by individual agency and 
purpose, and highly personalized support and student driven Programs of Study. We believe that 

 
1 Alison Wilson and Angela Urick, “Cultural Reproduction Theory and Schooling: The Relationship between 

Student Capital and Opportunity to Learn,” American Journal of Education 127, no. 2 (2021): 193–232, 

https://doi.org/10.1086/712086, 194. 
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every student is entitled to and capable of agency, should have access to deep, meaningful learning, 
and that opportunities for high level problem solving and community impact should not be respites 
of privilege. 

 

Foundational to our model are 
a. The intentional and systemic building of a Learning Organization  
b. Community of care 
c. Interdisciplinary study and transparent and meaningful curriculum 
d. Personalized Programs of Study 
e. Engagement with our community through integrated and equitable partnerships  
f. Democratic principles and practices and a commitment to social justice  

  
(a) Learning Organization  

Foundational to the Reno Inquiry School’s plan for transformational change and the achievement of 
our vision is the intentional and systemic building of a “learning organization.” In his seminal book, 
The Fifth Discipline, Senge described a learning organization as one “where people continually 
expand their capacity to create the results they truly desire, where new and expansive patterns of 
thinking are nurtured, where collective aspiration is set free, and where people are continually 
learning how to learn together.”2 At the Reno Inquiry School, inquiry and questioning is not a 
specialized activity, it is a way of being, in which all members of our community are seen as capable 
carriers of knowledge and agents of change.  

As Senge noted, the development of a Learning Organization does not happen by accident, 
but rather by intentionally creating systems and processes that support these activities and 
integrating them into the fabric of daily operations. To build our learning organization at the 
Reno Inquiry School, we use a multi-pronged approach, derived from our mission and vision, 
and codified into measurable, actionable strategies, that include specific approaches for 
implementation and review. 
 

(b) Community of Care  
The Reno Inquiry School puts meaningful relationships and personal health at the forefront of 
everything we do. Through a thorough and specific intake process that includes home visits, 
interviews, surveys, and collaborative identification of student strengths, opportunities for growth, 
and personal passions, students and their team, consisting of parents, teachers, community 
members, and the student themself, are able to build Personalized Programs of Study (See Below). 
Though the Program of Study includes an integrated academic plan aligned with specific post-
secondary goals, the plan also identifies personal health goals, and provides support, including a 
cohort (school family) composed of peers that serve as a place to form foundational relationships, 
build agency, and facilitate connection to the school. The Program of Study also includes community 
partnerships that students engage with for mentorship, community and work based learning, and 
Service Learning Projects. These partnerships provide networks of community members that 
students can call upon for support. These networks are one of the distinguishing features of the 
achievement gap between privileged and marginalized communities. Communities of privilege have 

 
2 Peter M. Senge, The Fifth Discipline : The Art and Practice of the Learning Organization, Revised and updated. 

(New York: Doubleday/Currency, 2006). 
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consistent access to wider wealth networks that persist in maintaining social inequity. By providing 
all students with wider access to the community in which they live, they have the opportunity to 
engage in wider networks of social capital which has been correlated with higher achievement.  
 
Health  
It is with intention that we provide health with its own sub-section. People in fields of education 
tend to think of academic achievement in a vacuum, as something that happens solely within the 
scope of pedagogy and intervention and outside of everything else that drives the human 
experience. Yet, repeated failures to address the holistic experience of students and families, 
particularly those from marginalized communities has yielded predictable, and often 
unsatisfactory, results. In our focus groups, mental health support was rated as the highest priority 
across all groups.  By investing in this human process, students are able to develop shared capital in 
the community and fully engage in a strength-based approach to learning and growth. (See 
Learning Environment) 
 

(c) Interdisciplinary Study  
Reno Inquiry School utilizes an interdisciplinary approach to curriculum development. An 
interdisciplinary, or integrated, curriculum makes connections and looks at ideas and problems 
from multiple perspectives. Interdisciplinary curriculum authentically combines multiple content 
areas into cohesive projects or modes of study to promote meaningful outcomes. Learning is 
centered on relevant and creative contexts that are connected to the broader Reno/Sparks 
community. Curriculum is crafted specifically to the needs and interests of our students and the 
needs of our community. This might look like a cross curricular project integrating statistics and 
U.S. History with the investigation of current systems of inequity as shown by statistical graphs and 
identifying root cause in the setup of the U.S’s agreements, treaties, and systems.  

Interdisciplinary learning has been shown to “increase student engagement, raise 
achievement, and reinvigorate stale teaching” and be used to “reflect ‘real world’ problems 
in which many disciplines and perspectives may be brought to bear”3. The NVACS provides 
the foundation for planning interdisciplinary curriculum and ensures our focus is on what 
students will do, and that the outcomes are observable and able to be measured.   

We have a strong belief in authentic assessment where students are expected and trusted to 
navigate and demonstrate capability with a variety of audiences, including families, 
community members, and staff. It is important to our school that our students don’t see 
coursework as separate bodies of knowledge with little connection, but as lively, evolving, 
and integrated opportunities to make learning meaningful.  

Foundational to our academic plan is a transparent and applied curriculum, with learning targets 
clearly defined in language that is accessible to students, teachers, families, and other stakeholders. 
These learning targets are contained in Unit Learning Guides and Course Sequence Documents, 
which are developed collaboratively (see Curriculum section below) and provide a clear picture of 
how a student might be assessed and ways to demonstrate mastery of learning targets. Students 
consistently receive two-way feedback on their progress towards mastery, and, due to the clarity 

 
3 Arthur N Applebee, Mary Adler, and Sheila Flihan, “Interdisciplinary Curricula in Middle and High School 

Classrooms: Case Studies of Approaches to Curriculum and Instruction,” American Educational Research Journal 

44, no. 4 (2007): 1002–39, https://doi.org/10.3102/0002831207308219. 
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and transparency of targets, are able to engage in regular metacognitive self-assessment of their 
growth. This transparency and clarity also empowers families and members of the community to 
engage in full partnership to support students.  
 

(d) Personalized Programs of Study  
The foundation of each student’s learning at the Reno Inquiry is their personalized Program of 
Study (see sample below). This adaptable, accessible plan is developed collaboratively, with the 
student and family as the primary driver. The personalized plan includes an intentional building of 
meaningful relationships with peers (see cohort), and a common, transparent and equitable place 
for engagement with teachers, families, and stakeholders.  At the Reno Inquiry School, students' 
progress towards mastery of learning targets, unit targets, and semester goals are directly tied to 
the students' personalized Program of Study, which are reviewed by a student driven team twice a 
year. This enables students to make connections between short term learning targets and larger 
outcomes. The consistent monitoring of progress towards mastery of learning targets provides 
opportunities for specific, targeted, and early intervention. Further, the Program of Study provides 
for an authentic progress monitoring tool for both graduation and post-secondary goals. 
 

(e) Integrated and Meaningful Partnerships  
At the Reno Inquiry School, students engage in authentic and applied learning that goes beyond the 
classroom and the school. We have intentionally developed meaningful partnerships (See 
partnerships below) that serve in roles as mentors, collaborators, and provide opportunities for 
Community and Work Based Learning Programs. (See Curriculum Section)  
 

(f) A Commitment to Democratic Principles, Social Justice, and Equity 
Democratic engagement fosters a sense of belonging in all members of the school community. When 
guided by the democratic free schools approach, students are active participants in what and how 
they learn. They support the school in creating their own vision for the learning environment (See 
Discipline Section). In concert with a democratic principles approach, the Reno Inquiry School is 
committed to addressing issues of social justice and equity. “This approach recognizes that 
difficulties experienced by individuals, families, and cultural groups are inextricably bound up with 
larger social inequalities of poverty, marginalization, and disadvantage”. Disrupting these patterns 
of inequity must begin with recognizing this dynamic, then “altering the structural impediments in 
the community and in the school so that learners may thrive.”4  
 
Key Partnerships 
Foundational to the mission and vision of the Reno Inquiry School is the integration of the school 
and its student body into the community through purposeful and equitable partnerships. To 
maintain the benefits of a small school model while still providing the opportunities for students to 
explore and thrive, expanding the capacity beyond our walls is critical. Key partnerships that will 
contribute to the success of Reno Inquiry School are Truckee Meadows Community College, 
Northern Nevada Behavioral Health, Educational Access Group, This is Reno, The Generator, Kid 
Rocker, Outdoors Calling, Wellness Weaver, Opportunity 180, iLead Charter School, Kidder 
Matthews, Reno Bike Project and Reno/Sparks Indian Colony.  

 
4 Wanda Cassidy and Anita Bates, “‘Drop‐Outs’ and ‘Push‐Outs’: Finding Hope at a School That Actualizes the 

Ethic of Care,” American Journal of Education 112, no. 1 (2005): 66–102, https://doi.org/10.1086/444524. 
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These partners have all played an active role in the development of our school regarding its focus 
on mental health, social justice, and the creation of a meaningful and interdisciplinary learning 
experience.  

 
(2) A charter school must have as its stated purpose at least one of the goals set forth in NRS 

388A.246.  Please identify the statutory purpose(s) of the school and how these align to the 
mission and vision of the school.  The six statutory purposes are: 

(a) Improving the academic achievement of pupils;  
(b) Encouraging the use of effective and innovative methods of teaching;  
(c) Providing an accurate measurement of the educational achievement of pupils;  
(d) Establishing accountability and transparency of public schools;  
(e) Providing a method for public schools to measure achievement based upon the 

performance of the schools; and  
(f) Creating new professional opportunities for teachers. 

 

(a)   Improving the academic achievement of pupils; 

Reno Inquiry School is committed to the academic achievement of its pupils. As part of our mission, 
students will engage in authentic interdisciplinary learning driven by transparent learning targets, 
learning guides, and course sequence documents for every course. This process aligns with the goal 
of academic achievement as students authentically apply strategies and knowledge across different 
content areas, as well as practicing these skills in the community when engaging in a work-based 
placement or service learning. 

(b)  Encouraging the use of effective and innovative methods of teaching; 
The use of interdisciplinary learning encourages teachers to develop curriculum across content 
areas, providing more meaningful lessons to their students. When implementing interdisciplinary 
lessons, teachers develop strong strategies to encourage inquiry, critical thinking, and a deeper 
understanding of the content. Interdisciplinary learning requires students to approach a topic from 
several perspectives and to recognize bias and analyze ethical concerns. Teachers must utilize 
innovative methods of teaching for implementation. This includes locating engaging and complex 
original and secondary sources, making meaningful connections across content, and connections 
between the content and the community we are serving.  

(c)   Providing an accurate measurement of the educational achievement of pupils; 
The personalized Program of Study guides the learning of students at Reno Inquiry School and 
provides a shared space of progress monitoring. The Program of Study is student-driven, students 
work with team members to draft, implement, and regularly assess progress through their Program 
of Study. During Program of Study meetings, held biannually, the team sets specific goals that 
extend beyond course completion. The Program of Study encourages students to link short term 
goals with long term, post-secondary aspirations.  

(d)  Establishing accountability and transparency of public schools; 
Reno Inquiry School is committed to accountability and transparency. Every semester, the School 
Director will compile a report that evaluates the school’s progress towards goals and benchmarks 
outlined in the “Driving for Results” section of this application. This includes information about 
students’ Programs of Study, their mastery of learning targets, as well as an evaluation of the 
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community of care culture. The report also provides information about school finances and 
operations. This report will be presented at the RIS community meetings, the stakeholder PLC, the 
Board of Directors meeting, and to all appropriate state agencies.  
 

(e)   Providing a method for public schools to measure achievement based upon the 
performance of the schools; and 

Reno Inquiry School is an open and transparent learning community. We hope to share our 
educational philosophy with institutions and individuals in the larger educational community and 
exchange ideas. Reno Inquiry School will utilize the Program of Study to authentically and 
meaningfully measure student achievement. In these documents, students will have the 
opportunity to think critically about how the skills and content they learn in school applies to their 
life outside of it, as well as make necessary connections to their aspirations beyond high school. 
Student progress, therefore, is measured beyond testing data as the staff of Reno Inquiry School are 
committed to helping youth conceptualize learning as authentic, relevant to their everyday lives, 
and a continual process.  

(f)   Creating new professional opportunities for teachers. 
Reno Inquiry School is committed to providing teachers with voice and agency.  Teachers have 
autonomy to solve problems and have ownership over curriculum. Teachers engage in discussion 
through democratic principles, and are encouraged to integrate individual passions into the 
classroom and school community. We have built time into our schedule for teachers to collaborate 
on curriculum. This includes developing curriculum, as well as sharing strategies for successful 
interdisciplinary classrooms. Democratic principles provide teachers with full agency over school 
culture, rules, and regulations. Teachers can voice concerns or suggestions to rules and regulations 
at the RIS community meeting. In alignment with our mission and vision, we honor the entirety of 
who our teachers are as people. Reno Inquiry School’s commitment to community integration 
welcomes connections between teacher’s interests outside of school with their teaching inside the 
classroom.  

TARGETED PLAN 

(1) Explain how the educational model you wish to implement meets the needs of the community 
you wish to serve. 

The Community We Seek to Serve 
Reno Inquiry School plans to open in a historically disadvantaged neighborhood, where students 
are zoned for one-and-two-star schools. Wilson and Urick write that “Gaps in educational 
attainment have been particularly pronounced for Black and Latino/a students compared with 
their White peers (Boykin and Noguera 2011; Irizarry 2011) and for low-income compared with 
high-income students (Reardon 2011; Weiss 2014).”5 This is mirrored in the demographic data for 
the two two-star high schools in Reno, Hug High School and Sparks High School. Thus, Reno Inquiry 
School plans to ameliorate the gaps in the achievement for students in this community by utilizing 
research that demonstrates the positive impact of increasing social capital and ensuring that all 
students benefit from strong teacher-student relationships, the social capital indicator most 
correlated with academic success. At the Reno Inquiry School, in concert with our mission and 

 
5 Wilson and Urick, “Cultural Reproduction Theory and Schooling: The Relationship between Student Capital and 

Opportunity to Learn,” 194.  
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vision, we seek to increase agency of all students, with specific emphasis on practices that serve 
traditionally marginalized groups. The following components of our model have all been shown to 
increase engagement, decrease dropout rates, and ensure that all students are prepared for 
ambitious post-secondary goals.  
 
Community of Care 
Stanton-Salazar6 posits that historically disadvantaged students struggle to establish lasting 
relationships with institutional agents because of the implicit alienating forces inherent to United 
States schooling. He explains that institutional agents often fill multiple roles, creating ambiguity 
about their relationship to students. This ambiguity is exacerbated by the US testing culture in 
which teachers are inclined to support and form relationships with high-achieving students. Finally, 
traditional high school schedules create limitations on the time students and teachers spend with 
one another. Stanton-Salazar points out that it often requires an entire semester for a student to 
gain the trust of an instructor.   
 
Reno Inquiry School counters this systemic inequity by intentionally building a community of 
care—specifically focusing on teacher-student relationships, peer socialization, democratic 
schooling models, and interdisciplinary learning. These forms of social capital, specifically strong 
relationships between students and institutional agents (i.e., teachers, administrators, counselors) 
provide students with access to greater social networks. These networks are unequally distributed, 
with disproportionate access reserved for areas of privilege, and maintain the status quo. Reno 
Inquiry School understands relationships to be foundational to academic success as they provide 
students with the social capital necessary to achieve life goals.  
 
Further, the philosophy of the Reno Inquiry School understands the power dynamic inherent to 
teacher-student relationships.  Teachers operate as gatekeepers who can unequally distribute not 
only knowledge and content, but access to essential social networks as well. Reno Inquiry School 
disrupts the position of teacher as gatekeeper by emphasizing teacher-student relationships and 
student access to community partnerships. Because of their ability to ensure opportunities to learn 
and provide problem solving content, teacher-student relationships are the greatest social capital 
predictor of academic success7. Further, teacher-student relationships provide students with 
connections to social networks within and beyond the institution that enhances access to social and 
schooling opportunities.   
 
Interdisciplinary Learning  
Interdisciplinary learning focuses on relevant and applied learning targets. At the Reno Inquiry 
School, our curriculum is crafted specifically to the needs and interests of our students and of the 
community. It is particularly important for at-risk students to develop efficacy through their own 
agency. Interdisciplinary learning provides students with the skills necessary to succeed at college 
and in the workplace because “learning interdisciplinary competence is needed to address urgent 

 
6 RD Stanton-Salazar, “A Social Capital Framework for Understanding the Socialization of Racial Minority 

Children and Youths,” Harvard Educational Review 67, no. 1 (1997): 1–40, 

https://doi.org/10.17763/haer.67.1.140676g74018u73k. 
7 Wilson and Urick, “Cultural Reproduction Theory and Schooling: The Relationship between Student Capital and 

Opportunity to Learn.” 
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problems regarding sustainability, also called the “grand challenges” of our time (Frodeman, 2014). 
These complex problems cannot be solved within one discipline (Schmidt, 2008).”8 
 
Transparent Curriculum, Learning Targets, and Assessment  
For students from marginalized communities, one of the greatest barriers to success in 
school is the “unwritten curriculum” which refers to the norms and procedures of school. 
Research has demonstrated a significant gap in knowledge of the unwritten curriculum 
exists between those who are from more privileged backgrounds. The Reno Inquiry school 
disrupts this inequity through an intentionally, highly transparent approach to curriculum 
development where learning targets are accessible and clear to all stakeholders. Clear 
learning targets and learning guides are provided for every unit and serve as a common 
space for feedback and progress monitoring.  
 
Personalized Programs of Study  
Expanding on the foundational values of student agency and transparency, the Program of 
Study provides a tool for students to engage in high level meaning making and shared 
ownership of outcomes. While engaging in the surrounding community, a common theme 
we heard was that families did not feel valued or seen by schools. Students were simply 
responding to the demands of the institution as best they could and were often made to feel 
shame when they did not perform. Using the Program of Study as a common and equitable 
touchstone allows families, particularly those considered at-risk, to work in full partnership 
and share in a common vision for success. 
 
Integrated and Meaningful Partnerships 
One of the largest discrepancies separating students considered at risk is access to a 
network of expanded community members that provide guidance on anything from 
institutions of power, professional modeling, or insight in how to gain access to success. At 
the Reno Inquiry School, we believe that all students should have access to members of their 
community that they can call upon for mentorship, support, or exposure to real world 
experiences. 

A commitment to Democratic Principles, Social Justice, and Equity  
As mentioned above, students from at-risk communities are often made to feel out of place 
within a school setting.  Because of the systemic nature of this marginalization, schools must 
intentionally disrupt these barriers. Intentionally facilitating agency through democratic 
engagement creates shared ownership of school outcomes for all students.  At the Reno 
Inquiry School, we facilitate critical thinking around systems of inequity. It is through this 
critical inquiry that agency is created in disrupting these systems. 
 

(2) During the 2019 legislative session, AB 462 required the SPCSA to develop an Academic and 
Demographic Needs Assessment.  A copy of this document can be found here.  Given the 
demographic and academic needs as defined below, please describe how your proposed school 
would meet one or more of the needs defined in the Academic and Demographic Needs Assessment.  

 
8 Mirjam Brassler and Jan Dettmers, “How to Enhance Interdisciplinary Competence—Interdisciplinary Problem-

Based Learning versus Interdisciplinary Project-Based Learning,” Interdisciplinary Journal of Problem-Based 

Learning 11, no. 2 (September 2017): 1–14, https://doi.org/10.7771/1541-5015.1686, 2. 

https://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/OpenASchool/210122-2021-Academic-and-Demographic-Needs-Assessment.pdf
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(a) Demographics: Applicants meeting this need will propose a school model that 
includes demonstrated capacity, credible plans, and thorough research and 
analysis in order to intentionally serve the following student groups, each of 
which has been identified as persistently underperforming based on data 
provided by the Nevada Department of Education: Students qualifying for free 
or reduced-price lunch, English Learners, and students with IEPs. Successful 
applicants will demonstrate the capacity to support these student groups in 
achieving academic performance at or above the state average.  

(b) Academic Needs: Applicants meeting this need will propose a school model that 
includes demonstrated capacity, credible plans, and thorough research and 
analysis in order to intentionally provide access to 3, 4 and 5-Star schools in zip 
codes where students are attending a 1- or 2-Star school. A map and list of zip 
codes will be provided; SPCSA charter schools will be removed from the data set 
used to identify zip codes.  

(c) Academic Need: Applicants meeting this need will propose a public charter 
school model that includes demonstrated capacity, credible plans, and thorough 
research and analysis in order to prevent at-risk students from dropping out of 
school. Models may include but are not limited to programs designed for student 
groups that are most at-risk of dropping out or programs aimed at enabling 
credit-deficient students to get back on track to graduate. Applicants should 
demonstrate a strong understanding of grade-level appropriate indicators for 
successful high school completion, such as early literacy, attendance, and credit 
sufficiency and plans to enable students to successfully meet these milestones.  

Note that the SPCSA will evaluate charter applications based upon both the public charter school 
application rubric and the proposed school’s plans to meet statewide academic and demographic 
needs found within the Needs Assessment.  

We have identified a critical need for schools of choice and high-quality, high-performing schools in 
three specific zip codes—89503, 89512, and 89431 based on the presence of one and two-star 
schools. Our interest in serving this community is based on demonstrated need. Within these zip 
codes there are two underperforming, two-star high schools, Hug High School and Sparks High 
School. All students at Hug High School and 48% of students at Sparks High School receive free and 
reduced lunch, while the percentage of all high school students in Washoe County School District 
receiving free and reduced lunch is 33%.  Utilizing free and reduced lunch statistics as an indicator 
of Economically Disadvantaged Students reveals vast inequities between the students zoned for 
Sparks High School and Hug High School and students enrolled at other Washoe County high 
schools.  
 
Reno Inquiry School will address the needs of Economically Disadvantaged Students by 
emphasizing a model that builds, supports, and shares social capital. The research on social 
reproduction and education demonstrates that students from poverty and historically 
disadvantaged groups who “adopt middle class, white linguistic codes and rhetorical styles are 
more likely to get ahead in U.S. society as it is currently organized and governed.”9 Thus, many 
schools aim to enforce white, middle class standards as a way to ensure access to the dominant 

 
9 Dennis Carlson, “Are We Making Progress? Ideology and Curriculum in the Age of No Child Left Behind,” in 

Ideology, Curriculum, and the New Sociology of Education : Revisiting the Work of Michael Apple (New York: 

Routledge, 2006), 91–114, 107. 
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class. Reno Inquiry School recognizes that all students come to school with valuable social and 
cultural capital to share. Rather than enforcing skills that reproduce dangerous hierarchy, Reno 
Inquiry School believes that fostering and emphasizing relationships will encourage that sharing of 
social capital. Returning to Wilson and Urick10, fostering teacher-student relationships will increase 
access to social capital networks for all students and increase academic achievement. Rather than 
expecting students to modify their behavior and attitudes to meet the needs of our school, Reno 
Inquiry School’s foundation in strong relationships will encourage students to activate their agency 
and invest in the education that fits their unique needs, desires, and aspirations.  
 
Reno Inquiry School’s emphasis on community of care, while essential to the mental health and 
growth of all students, specifically addresses the needs of students at risk of dropping out. Cassidy 
and Bates explain that “students at risk of educational failure or dropping out of school tend to be 
viewed from either an individual deficit perspective or from a wider social inequities perspective 
(Cummins 1986; Deschenes et al. 2001; MacLeod 1995; Wotherspoon and Schissel 2001). Solutions 
generally involve providing the same kind of schooling that students are finding challenging but 
offering it earlier through early intervention strategies or offering more of it through on-task 
support and extra help.”11 A community of care directly challenges this philosophy by emphasizing 
a strengths-based perspective that focuses on building relationships. At-risk students in Cassidy 
and Bates’ study who attended a school that emphasized care were successful at school because 
they were not defined by their deficits and/or their past. Rather, their worth and potential for 
success was communicated to them every day by teachers and staff who made an effort to build 
relationships and model an ethics of care. Cassidy and Bates explain that a singular emphasis on 
testing and academic success, while seemingly positive, does little to help students feel invested in 
their education. A philosophy that centers a community of care ensures that students will be valued, 
heard, and understood by a community of people who believe in their potential for success.  
 
Reno Inquiry School will open in August 2022 with 126 students: 54 in 9th grade, 36 in 10th grade 
and 36 in 11th grade. Using a slow growth model, we will add one grade level of 59 students in our 
second year of operation. In Year 3, our first year of full enrollment, there will be 61 students in 
each grade, with 244 students total. This strategy of slow growth and a personalized, small school 
approach sewn with mission and vision, will ensure a successful growth model that serves our 
targeted population. Please refer to Table A. 
 

Table A: Projected Enrollment  

Grade 2022-2023 2023-2024 2024-2025 2025-2026 2026-2027 

9 54 59 61 61 61 

10 36 54 61 61 61 

11 36 36 61 61 61 

 
10 Wilson and Urick, “Cultural Reproduction Theory and Schooling: The Relationship between Student Capital and 

Opportunity to Learn.” 
11 Cassidy and Bates, “‘Drop‐Outs’ and ‘Push‐Outs’: Finding Hope at a School That Actualizes the Ethic of Care,” 

69. 



 

Meeting the Need  18 

12 
 

36 61 61 61 

Total Students 126 185 244 244 244 

 

PARENT AND COMMUNITY INVOLVEMENT 

(1) Describe the role to date of any parents, neighborhood, and/or community members involved 
in the development of the proposed school.  

The response below answers questions one and two.  
 
From the beginning, Reno Inquiry School held firm to the belief that the development of this school 
did not belong to a small group of “experts,” but rather rightfully is held by every member of our 
community.  This requires active and intentional disruption of traditional hierarchies and the 
creation of safe and open opportunities for two-way communication. While there were highly 
trained educators involved, equally important were the voices of students, families, businesses, 
non-profits, and members of traditionally underserved communities.  Our co-design process is 
supported by research—active and meaningful community engagement leads to increased student 
outcomes, improved attendance, and increased enrollment12.  
 
Community members were at the forefront of the development of the vision, mission, values, and 
guiding principles of the Reno Inquiry School. Our local community have been active participants 
within the development process. Community members have engaged in authentic collaboration 
through participating in vision and community meetings and one-to-one conversations during our 
canvassing efforts. We have committed to transparency during the school development process as 
evidenced from our newsletters, Sunday school development meetings agenda and notes, and social 
media outreach. We have sought to achieve shared vision-creation and decision-making at every 
step of our school development process. At Reno Inquiry School, authentic community engagement 
is a priority for the success of our school and future students and will continue to be post-
authorization.  
 
Community Vision Meeting 
We began our journey in the development of our school with a community vision meeting, where 
community members (students, parents, and organizations) met to shape a common vision for a 
school that the Reno community needs. The goal of this meeting was to brainstorm and share ideas, 
strategies, and a vision for a desired school. It was a priority that there was no hierarchy in the 
decision making or amount of “airtime” that one person received; everyone had an equal role and 
the opportunity to share their ideas. Through this meeting, we captured the Reno community’s 
ideas: authentic learning experiences outside the classroom, more arts integration, outdoor 
learning, mental health supports, projects within the community, interdisciplinary learning, and 
more. Our committee analyzed and coded the notes taken from the meeting, and began the process 
of writing our shared mission, vision, and draft of academic plan. A week after the meeting, we 
followed up with an email, our first newsletter, with a synthesis of what was discussed at the 
meeting.  Supplemental Appendix 1 includes direct quotes from community members that helped 

 
12 Kenya Bradshaw, “The Case For Community Engagement,” TNTP, accessed July 12, 2021, 

https://tntp.org/blog/post/the-case-for-community-engagement. 
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guide our school development. Supplemental Appendix 2 includes slides, sign-in sheet, and coded 
data. 
 
Community Focus Groups 
The founding team held three community focus groups to elicit feedback on the language, clarity, 
and attractiveness of our mission/vision and academic program. We hosted a student group, a 
prospective parent group, and a community organization group. During these focus groups, we 
shared 10 main priorities gathered from the community vision meeting. We shared each priority 
and posed questions to the group which included “How necessary is this program for the Reno 
community?” and “What do you envision this looking like?” to assess necessity and clarity. Last, we 
had an opportunity for participants to discuss and prioritize the topics shared. The parent and 
community groups cited mental health as the number one priority in high school, and the 
integration of social justice and holding a strong belief in students tied for second most important. 
The student group cited social justice as the most important issue and mental health as the second. 
See figure 1 for parent group, figure 2 for student group, and figure 3 for community group. After 
the meetings, our committee analyzed the notes from these meetings, and a new vision emerged 
with the prioritization of the development of student agency, mental health supports, and social 
justice. See Supplemental Appendix 3 for slides, sign in sheet, coded notes from the meeting, 
including specific quotes.  

 

  
 

Figure 2: Student Group  

 

Figure 1: Parent Group   
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Community Communication and Transparency  
Our Committee to Form and any interested community members attended weekly meetings on 
Sundays at a physical location and via Zoom to collaboratively work together and to share ideas 
regarding the development of the school. The work from these meetings was then shared to those 
subscribed to our newsletter in an effort to be transparent about the school development. 
Additionally, we utilize our website, www.renoinquiryschool.com, our Facebook page, and our 
Instagram account to share events, ideas and to engage in conversations with our followers. See 
Supplemental Appendix 4 for our weekly detailed notes.  

(2) Describe how you have engaged the local community to date as active partners in this 
application.  What specific strategies have been implemented to date? 

Please see response above.  

(3) Describe how you will continue to engage parents, neighborhood, and community members 
from the time the school was conceptualized to when the application is approved through the 
opening of the school. What specific strategies will continue to be relied upon to establish buy-in 
and to learn parent priorities and concerns during the transition process and post opening? 

Our community engagement plan post-authorization will build on the work already done by the 
CTF, and will be one that challenges the traditional assumption that engagement of the community 
only happens within the school cafeteria. Our focus is on harnessing the collective power of school 
team members, students, families, and members of the community together in authentic and 
meaningful ways. We aim to create a community-based approach to the continued development of 
our school. The full participation of all families, including parents of students with limited English 
proficiency, parents of students with disabilities, and parents of migrant children, is our utmost 
priority and we will put in place the necessary structures to ensure effective outreach practices and 
clear, understandable information for all families and stakeholders. The CTF and board members 
will engage in our ongoing canvassing campaign to engage in one-on-one conversations, host 
multiple information sessions in English and Spanish with childcare available at the Evelyn Mount 
Community Center (located in one of our target zip codes 89512), and engage in events like the 
Nevada School Choice Coalition, Northern Nevada Food Bank events, Nevada Pep Events, Catholic 
Charities of Northern Nevada events, and the Northern Nevada International Center events in order 
to engage specific community members that meet our target demographic. 

Figure 3: Community Group  

http://www.renoinquiryschool.com/
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Home Visits and Intake  
Effective family engagement built on relationships is linked to student engagement and learning. 
The purpose of home visits at the Reno Inquiry School will be to build trust and learn from 
families13. We believe that engaging in a home visit from an anthropological viewpoint creates rich 
contexts for learning and collaboration with students and their families, as well as be culturally 
sustainable and challenge present practices that perpetuate an oppressive norm14. Home visits can 
take place beyond the home environment, at parks, places to eat, and community centers, and can 
also involve extended family members like grandparents, aunts, etc.  
 
Reno Inquiry School staff will engage in home visits prior to the beginning of school to start the 
process of building relationships with our community, to establish a collaborative approach to 
solving problems with families, and to engage in discussions families may have regarding general 
school questions. All staff at Reno Inquiry School will be trained in effective and ethnographic home 
visit practices to support equitable and positive discussions between the parent, student, and the 
staff member. These conversations will be centered on learning from the families, with all members 
of the meeting having a full voice.  
 
During the home visit, a student intake form will be completed. The student intake form helps Reno 
Inquiry School staff learn more information about the student’s academic history, strengths, 
interests, and experiences with trauma and other mental health concerns. Through this form, we 
hope to learn important information about the student so we can begin planning ways to best 
support them in their areas of growth and interests. These intake forms are directly used to create a 
personalized Program of Study.  
 
Community Meetings and Communication  
Reno Inquiry School is committed to effective communication with our families. We will provide 
weekly and monthly opportunities for families to access information and to engage with the school 
based off of the work done in Equipo Academy High School in Las Vegas. Our leadership team will 
record weekly videos that detail upcoming events, important school information and reminders, 
and opportunities to engage in the school community. Monthly, our teaching staff and 
administration will host community meetings for families to engage in discussion surrounding 
common interests, ideas, and challenges via open forum. Conversations will be centered on a wide 
range of issues, and feedback and advice will be offered to the administration and staff. Our 
community meetings will provide families and all stakeholders with an important opportunity to 
contribute to the creation of school policies and programs and improvements. Additionally, all 
written communication will limit the use of educational jargon, be translated into the home 
language of the child’s family and ensure accommodations for parents with limited reading ability 
and/or learning/physical disabilities.  
 
Stakeholder PLC 
Each semester, Reno Inquiry School will hold an open public meeting and workshop that mirrors 
the approach of a PLC.  Students, families, staff, and other stakeholders will review the data 

 
13 Maria Luiza Dantas and Patrick C Manyak, Home-School Connections in a Multicultural Society: Learning From 

and With Culturally and Linguistically Diverse Families, vol. 7, Language, Culture, and Teaching (London: 

Routledge, 2010), https://doi.org/10.4324/9780203868430. 
14 Dantas and Manyak. 
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contained in the School Director’s semester report and collaborate on strategies for improvement. 
This approach is based on the “Community PLC” in the Carson City School District, which proposed 
School Director Ben Contine developed and implemented.   
 
Board Meeting  
All RIS board meetings welcome public participation from the Reno community. We have time for 
open comment, as supported by Open Meeting Laws. We will advertise our monthly board meetings 
and agendas on our website and on our weekly recorded meetings from the leadership team to 
encourage families to participate. Dates of meetings will be determined by the board. Please refer to 
Supplemental Appendix 5 for a detailed Family and Community Engagement Schedule.  

(4) Describe any expectations for parent volunteering.  

Based on state and federal law, R 131-16 Section 8, parent volunteering at RIS will be completely 
optional. There will be no requirement for parent volunteering, however, we will welcome any 
families that would like to do so. Parent volunteering opportunities might include supporting 
teachers in classrooms, chaperoning on field trips, and volunteering expertise on projects. Any 
additional funds in our budget will be utilized to pay for background checks for volunteers.  

(5) For each strategic partnership your school has established with community organizations, 
businesses, or other educational institutions that are part of the school’s core mission, vision, and 
program other than the CMO/EMO identified in the application or dual-credit partners discussed in 
subsequent sections, please complete the table below.  If there are future organizations that you 
plan to seek to partner with, please list those as well.  Include, as Attachment 1, existing evidence of 
support from community partners such as letters of intent/commitment, memoranda of 
understanding, and/or contracts. 

The identified partners below are central to the mission, vision, and academic plan of our school. 
These organizations and nonprofits listed below have developed a plan for an active and integrated 
partnership with the Reno Inquiry School. See Attachment 1 for evidence of support for MOU, 
letters of intent/commitment, and letters of support.  
 

Kendra Beitz Thompson-Clinical Psychologist 

Description of Partnership Dr. Kendra Beitz Thompson is a licensed clinical 
psychologist in the state of Nevada. Dr. Kendra Beitz 
Thompson will provide consultation in the 
development of our approach to mental health support 
at Reno Inquiry School.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

Truckee Meadows Community College 
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Description of Partnership Truckee Meadows Community College is Northern 
Nevada's jobs college, preparing qualified students for 
jobs in industries right here in Nevada. TMCC will 
partner with RIS to offer dual-credit opportunities to 
students.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

Sierra Nevada University 

Description of Partnership Sierra Nevada University is an accredited 4-year 
private college in Northern Nevada. This partnership 
will provide opportunities to engage in best practices 
related to education and to support the future teachers 
in Reno. SNU will create a teacher lab school within RIS 
and will be a place of inquiry and experimentation for 
future teachers to apply innovative practices. 
Additionally, SNU will support RIS in PD opportunities 
and programs of study.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

The Generator 

Description of Partnership The Generator is an inclusive maker space that is 
driven by the power of art and community. The 
Generator will partner with RIS to provide access to 
their makerspace to create final products and assist in 
interdisciplinary projects.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  
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Northern Nevada International Center 

Description of Partnership A leader in Nevada’s global engagement, the NNIC 
fosters understanding through public diplomacy 
programs, language and culture projects, and foreign 
policy forums. The NNIC will partner with RIS to refer 
students from their organization and to provide RIS 
staff with training on best practicing for working with 
students and families referred by NNIC.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

This partnership is still being developed. An additional 
meeting with the NNIC team to solidify this 
partnership is scheduled for 7/19/21. 

National Association for the Advancement of Colored People (NAACP) 

Description of Partnership The National Association for the Advancement of 
Colored People is America's oldest and largest civil 
rights organization. The NAACP will partner with RIS 
to provide supports and strategies to best support the 
achievement of Black students.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

This partnership is still being developed. They have 
provided input into the creation of our school. Further 
meetings to solidify this partnership are scheduled for 
August of 2021.  

Outdoors Calling 

Description of Partnership Outdoors Calling is an adventure travel and guiding 
company. Specializing in hiking tours of the National 
Parks and Wilderness Areas of the Western United 
States, their guides have lead trips from the desert of 
Death Valley National Park to the Arctic National 
Wildlife Refuge. Outdoors Calling will partner with RIS 
to support in the creation of field study work within 
our area.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  
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in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

Kidder Matthews 

Description of Partnership Kidder Mathews is the largest independent 
commercial real estate firm on the West Coast. Kidder 
Matthews is partnering with RIS to assist in acquiring 
a facility.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Duties Owed form detailing this 
partnership.  

Kid Rocker 

Description of Partnership Kid Rocker supports students in their musical 
development within the classroom. Kid Rocker will 
partner with RIS to provide music classes during 
electives.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

This is Reno 

Description of Partnership This is Reno is a local journalism organization that 
supports Reno, Sparks, the Truckee Meadows and 
beyond. This is Reno will partner with RIS to provide 
guidance and support for our journalism program.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  
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Opportunity 180 
 

Description of Partnership Opportunity 180 is a non-profit dedicated to 
supporting the access of great schools for all students 
in Nevada. Opportunity 180 will partner with RIS to 
support placement of a board member with a 
background in finance, and to support us financially 
through the CSP grant.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a letter of support detailing our 
partnership.  

Innovation Education Collaborative  
 

Description of Partnership Innovation Education Collaborative is a local nonprofit 
dedicated to the creative thinking of students in 
Nevada. IEC will partner with RIS to support the 
creation of our “Creative Inquiry” passion projects.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

Reno Bike Project 
 

Description of Partnership The Reno Bike Project is a non-profit dedicated to 
improving the access of bicycle transportation in the 
Reno/Sparks community. RBP will partner with RIS to 
provide the Major Taylor Program. The Major Taylor 
Program is a bicycle riding and commuting education 
course available for youth in Reno/Sparks. 

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

Educational Access Group 
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Description of Partnership This non-profit supports the implementation of 
trauma-informed practices within the school building. 
EAG will partner with RIS to provide professional 
development throughout the school year regarding 
trauma-informed practices.  

Specify the nature, purposes, terms, and 
scope of services of any such 
partnerships, including any fee-based or 
in-kind commitments from community 
organizations or individuals that will 
enrich student-learning opportunities 

See attachment 1 for a Memorandum of Understanding 
detailing this partnership.  

 

(6) Describe the Committee to Form or CMO’s ties to and/or knowledge of the target community.  
What initiatives and/or strategies will you implement to learn from and engage the neighborhood, 
local community?  

The majority of members of the Committee to Form (CTF) are residents of the Reno/Sparks 
community, and all members are committed to the long-term success of a program that challenges 
inequities and traditional approaches to education. The proposed board and school leadership team 
exhibit extensive knowledge of the Reno/Sparks community. Members include former elementary, 
middle, high school and university teachers, former administrators, small business owners and 
those practicing in the mental health field.  
 
Our proposed School Director, Ben Contine, is a longtime Nevadan, holding degrees from both the 
University of Nevada, Las Vegas and the University of Nevada, Reno. He has served as a special 
education teacher in both Southern and Northern Nevada, has served in a wide variety of 
leadership roles including site ESL Director, Testing Coordinator, Special Education Coordinator, 
Safety Director, Facilities Manager, and Discipline Coordinator. He holds credentials in 

Administration, TESOL, and Special Education.         
 
As a special education co-teacher, headquartered in the math department at Carson High School, 
Ben Contine was widely considered an expert on co-teaching, having effectively implemented 
multiple approaches that specifically targeted at-risk students. His implementation and technique 
was recorded and used as an example of best practices for other co-teachers. In this position, Ben 
also developed and chaired a specialized Professional Learning Community, with math teachers and 
special education teachers collaborating to review student achievement data and develop specific 
interventions to support students with IEPs in meeting graduation requirements - specifically 
passing the Nevada state math proficiency exam. In one years time, the percentage of students with 
IEPs who met proficiency standards increased from 49% to 73%, allowing the school to meet 
Adequate Yearly Progress.  There was a concurrent increase in pass rates for other at risk groups, 
including ELLs.    
 
In 2012, Ben was selected by the Carson City School District Superintendent to lead the 
development of the district’s first strategic plan. Within one year, Ben oversaw a process that 
included hundreds of community members, educators, families, and students. This voluntary 
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operation included five full committees operating under the guidance of Ben. Ben specifically 
engaged and worked with members of underserved communities, including families of students 
considered at risk.  The process was lauded for its inclusiveness and transparency, receiving a 
unanimous vote of approval from the Carson City School Board. At the packed meeting, more than 
70 people testified in support. And, as a show of partnership and shared ownership of the plan, the 
Carson City Board of Supervisors also adopted the plan.  
 
After his success with the strategic plan, Ben was chosen as one of a select group of implementation 
specialists under a Race to the Top-District grant in Carson City. Ben served as both the Community 
Engagement Coordinator and a Curriculum Development Specialist for CTE.  As Community 
Engagement Coordinator, he developed community partnerships and internship programs, 
including identification, facilitation, and progress monitoring.  As Curriculum Development 
Specialist, he facilitated the development of clear learning targets, unit learning guides, course 
sequence documents, and assessments that were transparent to all stakeholders.  
 
In 2016, Ben was hired as middle school lead at the Honors Academy of Literature. In his 5 years at 
HAL, the middle school grew from a 3 star school to a 5 year school, a designation it has held for the 
past three years. This growth is widely credited to clear articulation of outcomes, a commitment to 
authentic, collaborative work, and the intentional development of agency with staff, students, and 
families.  
 
Outside of his education career, Ben has led neighborhood redevelopment efforts in underserved 
communities, facilitating the development of neighborhood plans that focused on the 
empowerment of residents. For these efforts, he was named a “Local Hero” by CityLife. He served 
on the board of the Northern Nevada Children's Museum, has served as a youth coach for over 15 
years, and led voter registration drives in the Spanish speaking community.     
 

Our proposed Curriculum and Community Director, Taylor Kockenmeister, is a long-time Nevadan 
and has served in the field of education for nine years, six of which have been in Reno. She has 
worked with diverse populations, and taught grades 1st through 8th, in both English and Spanish. 
She has worked with a team of teachers to develop Girls Math Workshop, a program that supports 
middle school aged girls in their mathematical skills and mindset, serving a diverse representation 
of local students. She currently serves as a volunteer for the Northern Nevada International Center, 
the Northern Nevada Food Bank, and is a member of the 2021-2022 cohort of the New York Times 
Teacher Project to develop middle and high school curriculum with a focus on social justice.  
 
One of our proposed board members, Yolanda Robles-Wicks, is a current Parent Teacher 
Organization president for a charter school in Reno. She works closely with families to elicit 
feedback about their concerns and ideas for improvement within the school setting. Dr.Kendra 
Beitz-Thompson is a clinical psychologist who provides mental health services to community 
members at her private practice. Lily Baran, acting and vocal coach, is an active member of Black 
Lives Matter and Black Wall Street. Jennifer Linn works as a real estate agent and has her finger on 
the pulse of the housing struggle. She has also worked closely with communities to develop 
personal finance skills. Scott Oliver is an artist, educator and middle-school parent. Since moving to 
Reno in 2016 he has served as the Shop Manager for the Department of Theater and Dance at 
University of Nevada, Reno; and as an adjunct faculty member of Sierra Nevada University’s MFA in 
Interdisciplinary Arts program. Oliver also maintains a professional art practice and is active in the 
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local arts community. He joined the Reno Inquiry School, Committee to Form as a volunteer in May 
of this year and has helped establish our dual-credit partnerships and contributed to the Charter 
School application. Robert Hernandez has six years of experience as an attorney working in family 
law in Nevada.  
 
The CTF will continue to engage the targeted communities through our canvassing efforts, a 
community survey to learn specifically about community needs, and through volunteering 
opportunities through the Northern Nevada Food Bank. Additionally, we will continue to engage in 
conversations with the Reno/Sparks Indian Colony and the Northern Nevada International Center 
to learn how we can best support their populations.  
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(3) Academic Plan 

TRANSFORMATIONAL CHANGE 
In its 2019-2024 Strategic Plan, the SPCSA lists goals related to school performance that charter 
school applicants must consider in setting their own respective goals: 

1. Provide families with high quality schools. The SPCSA aims for a majority of schools to be rated 
as 4- or 5-stars. 

2. Ensure that every SPCSA student succeeds - including those from historically underserved 
student groups: the SPCSA aims for all sponsored schools to demonstrate strong academic 
growth, high levels of proficiency and on-time graduation across all student groups, including 
historically underserved student groups. 

(1) How will you ensure that your school either earns a 4- or 5-star rating or is on track to earn a 
4- or 5-star rating by the end of your first charter term? 

English Language Proficiency (10 points)  
All staff at Reno Inquiry School will be trained in the best practices for teaching English language 
learners. Teachers will engage in PD that emphasizes building on the strengths of ELL students, this 
includes the scaffolding of lessons to provide entry points and using sheltered instructional 
strategies. Fasching-Varner et al. suggest that teachers need to reshape their perception of English 
language learners to “to push past equality and toward equity.”15 They recommend that teachers 
connect with families to understand the positionality of a bilingual family/student. This, they state, 
happens when the educators listen twice as much as they speak. Educators learn to do this when 
they experience learning a second language themselves. Ben Contine, the school director, and 
Taylor Kockenmeister, the curriculum and community director, both have conversational Spanish 
skills from time living abroad and learning from speakers in Mexico and Chile. They are both TESOL 
endorsed and have extensive experience facilitating the achievement of English Language 
Learners.  Fasching-Varner et al. state that when preservice United States teachers swap roles and 
become the students in another country, this shift in power creates greater empathy for the 
bilingual English language learners they intend to teach in the US. They understand the fatigue, 
struggle, and perseverance required to learn another language. Ben and Taylor have both 
experienced this struggle and they have the conversational skills to speak with Spanish-language 
families in order to build connections and listen to understand how their position as bilingual 
speakers impacts their children in a culture that often celebrates monolingualism.  
 

Strategy Timeline Person Implementing 
Specific PD for Teachers 
building on strengths of ELLs 

By June 2023 ELL Coordinator and School 
Director 

 
 
Student Engagement/Countering Chronic Absenteeism (10 points)  

 
15 Kenneth J Fasching-Varner et al., “‘…4542 Miles from Home…’: Repositioning English Language Learners as 

Power Brokers and Teachers as Learners in the Study Abroad Context,” Education Sciences 9, no. 2 (2019): 146, 

https://doi.org/10.3390/educsci9020146, 10. 

http://charterschools.nv.gov/uploadedFiles/CharterSchoolsnvgov/content/Families/Strategic%20Plan%202019_FINAL_ADA.pdf
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Reno Inquiry School centers a community of care to ensure that students are valued, heard, and 
respected. Guzzardo et al. write “Effective communication (without condescension or 
disparagement) and availability are key aspects for student motivation.”16 They explain that an 
ethics of care provides this environment to students by emphasizing the well-being of the learner, 
such as remaining sensitive to their background and engaging in dialogue with students to help 
them overcome issues or barriers to success. In their study, students in higher education, especially 
nontraditional learners and/or students from underrepresented backgrounds, were more likely to 
succeed in a class if educators were flexible, communicative, and intentionally inclusive of all 
learners. Reno Inquiry School’s commitment to a community of care will ensure that students 
attend school regularly by ensuring that they feel supported and that barriers that prevent them 
from attending are discussed and problem-solved together rather than punished.  
Walberg and Walberg write that “Smaller high schools promote student satisfaction, sense of 
belonging, participation in school activities, attendance and retention, and avoidance of cigarettes, 
smokeless tobacco, alcohol, and marijuana. Several studies suggest that smaller schools may benefit 
at-risk students of lower socioeconomic status more than others.” 17 In alignment with this 
research, the small school model supports RIS’s emphasis on building strong teacher-student 
relationships, peer socialization, and the sharing of social capital. Further, Walberg and Walberg 
found that small schools encourage effective democratic management and an absence of hierarchy, 
values central to RIS’s mission and vision. The small school model will ensure that students remain 
connected to the school and attend regularly.  
 

Strategy Timeline Person Implementing 
Home Visits By December 2022 Curriculum and Community 

Director 
 
College and Career Readiness (25 points)  
Reno Inquiry School is committed to providing high school students with access to higher 
education. Our goal is that 70% of our juniors and seniors will be enrolled in a dual credit course. 
We plan to support our students in their pursuit of higher education by providing them time during 
the school day to receive help/tutoring on their college coursework from peers and teachers.  
In addition to participating in college classes, all students will engage in a program of Community 
based, and/or Work Based Learning. RIS has already established several partnerships where 
students can participate in engaging work-based learning, including the Reno Bike Project and The 
Generator. We anticipate continuing to build our network to provide our students with even more 
opportunities to engage in work-based learning in the Reno community.  
 
Finally, Reno Inquiry School will offer students two specific Programs of Study: journalism and 
future teachers. In the journalism Program of Study, students are presented with a course sequence 
that teaches writing, interviewing, and other journalism skills that they can utilize when 
participating in an internship with This is Reno. In the future teachers Program of Study, students 
are presented with coursework that introduces them to educational philosophy, as well as practical 
teaching strategies that will guide them as they pursue a career in education. One goal of this 
program is to contribute to diversifying the teaching force in Northern Nevada.  

 
16 Mariana T Guzzardo et al., “‘The Ones That Care Make All the Difference’: Perspectives on Student-Faculty 

Relationships,” Innovative Higher Education 46, no. 1 (2021): 41–58, 52. 
17 Herbert J Walberg and Herbert J. Walberg III, “Losing Local Control,” Educational Researcher 23, no. 5 (1994): 

19–26, https://doi.org/10.2307/1177029, 21. 
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Strategy Timeline Person Implementing 

Develop Programs of Study All completed by October of 
2022 

ELL Coordinator and School 
Director 

 
 
Academic Achievement (25 points)  
Students at Reno Inquiry School learn necessary skills and content through an interdisciplinary 
curriculum. This curriculum is connected to transparent learning targets and learning guides that 
allow all stakeholders to contribute to student achievement. McNair reports that greater 
transparency through the use of transparent learning guides increases student achievement and 
strengthens students' sense of belonging18. While this practice increases student engagement 
because it allows students to make authentic connections between content areas, it also increases 
student achievement. Drake and Burns (2004) explain “teachers from four Virginia secondary 
schools who used interdisciplinary, teamed instruction reported greater student enthusiasm for 
learning, increased participation, more completion of assignments, better understanding of 
concepts and skills, increased connections across disciplines, fewer discipline problems, and 
improved attendance. Teachers noticed these positive effects particularly with at risk students.”19. 
The authors often note that interdisciplinary projects have often been provided to gifted students 
as a way to engage high level thinkers, however, they found that all learners perform better when 
offered interdisciplinary learning. Thus, Reno Inquiry School will increase academic achievement of 
both “at risk” students and gifted students using this approach.    
 

Strategy Timeline Person Implementing 
Develop Learning Targets, 
Learning Guides, and Course 
Sequence Documents 

By August 2022 Curriculum and Community 
Coordinator 

 
Graduation Rate (30 points)  
Reno Inquiry School has set ambitious, but achievable, goals regarding graduation rates, 
particularly for underserved students (see Driving for Results). Reno Inquiry School is committed 
to maintaining student engagement in school by utilizing the personalized Program of Study. 
Students are the main drivers of their personalized Program of Study, and they have the 
opportunity to build an educational plan that meets their unique interests and needs. Their 
personalized Program of Study team meets twice a year to ensure that the goals continue to align 
with student interests and to address any issues (such as disengagement in coursework).  Bost and 
Riccomini explain that increasing student engagement in school will prevent students from 
dropping out20. They write that providing students with opportunities to experience success will 
increase the graduation rate and prevent students from dropping out. Reno Inquiry School is 

 
18 Tia Brown McNair, “Designing Purposeful Pathways for Student Achievement through Transparency and 

Problem-Centered Learning.(FROM THE GUEST EDITOR),” Peer Review : Emerging Trends and Key Debates in 

Undergraduate Education 18, no. 1–2 (2016): 3. 
19 Susan M. Drake and Rebecca Crawford. Burns, Meeting Standards through Integrated Curriculum (Alexandria, 

Va: Association for Supervision and Curriculum Development, 2004), 22. 
20 Loujeania Williams Bost and Paul J Riccomini, “Effective Instruction: An Inconspicuous Strategy for Dropout 

Prevention,” Remedial and Special Education 27, no. 5 (2006): 301–11, 

https://doi.org/10.1177/07419325060270050501. 
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committed to utilizing a strength-based approach with students. This communicates to students 
that they are valued and increases the likelihood that students will perceive themselves as 
successful individuals. Further, students will be provided opportunities to be successful in 
nontraditional environments through our work-based learning programs.  
 
 

Strategy Timeline Person Implementing 
Conduct a review of credit 
status for all students 

August 2022 School Director 

Develop Programs of Study See above See above 
 
 
(2) How will you drive growth among students at all achievement levels, accelerating the levels of 
proficiency and on-time graduation of those who are most behind?  
 
A Personalized Path  
At Reno Inquiry School, educators understand and honor where a student is and where they hope 
to go. This starts with a home visit at the beginning of school to develop relationships with a 
student’s family and to help them co-create a Program of Study for each student. This Program of 
Study is tied specifically to post-secondary outcomes driven by the student. By engaging in areas of 
meaning, students are able to make direct connections between personal goals and academic 
study.  These close relationships combined with high degrees of agency provide a foundation for 
student growth. These relationships are then extended beyond the school to include members of 
the community. Students thrive when they have close relationships with mentors who believe in 
their potential, hold them to high expectations, and guide them through the steps necessary to 
achieve success. Mentors can include teachers or members of the community who have knowledge 
and skills to share and can provide applied learning opportunities in alignment with students’ 
academic and life goals. 
 
A Curriculum that Matters  
A challenging, hands-on approach to education with high expectations at the Reno Inquiry School 
equips them with skills to make a difference in the world. In addition to traditional interdisciplinary 
classes, students spend a significant portion of their time in the community: visiting community 
members; meeting with mentors; interviewing local experts and professionals; and learning about 
the vibrant, complex city around them. Students learn how to directly impact their community 
through exploration of local and global issues. Students gain exposure to the wide range of post-
graduation options—all while developing deep connections to the community in which they live. 
 
Interdisciplinary Approach  
While classes are based on transparent learning targets aligned to the NVACS, the design is shaped 
by the intellectual and imaginative powers and competencies that the students need, rather than by 
subjects as conventionally constructed. An interdisciplinary curriculum combines several school 
subjects into one active project or is organized to cut across subject-matter lines, bringing together 
various aspects of the curriculum into meaningful association. It focuses on broad areas of study 
since that is how children encounter subjects in the real world—combined in one activity. In the 
interdisciplinary curriculum, the planned learning experiences not only provide the students with a 
unified view of commonly held knowledge (by learning models, systems, and structures) but also 
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motivate and develop students’ power to perceive new relationships and thus to create new 
models, systems, and structures. Interdisciplinary curriculum involves using the knowledge view 
and curricular approach that consciously applies methodology and language from more than one 
discipline to examine a central theme, issue, problem, topic, or experience. 

(3) Describe the distinguishing features of your school, including programming and curricular 
choices that make your school unique.  For each feature, describe how it will be implemented. Key 
features may include: 

(a) Programs (e.g., curriculum, PD, afterschool program, parent program, etc.) 
 
Personalized Program of Study  
Students create their personalized Program of Study with a student-selected team, including a 
parent. The plan incorporates long and short-term student goals, as well as develops intentional 
space for peer collaboration through the building of cohorts. These programs are intended to be 
modified as students move through RIS and discover new areas of interest and passions. Given this, 
the team meets biannually (or more often, if necessary) to make appropriate modifications. 
 
Community and Work-based Learning  
The personalized Program of Study also helps students identify potential community organizations 
of interest that would provide experience working outside the classroom. Every student will engage 
in a continuum of Community and/or Work-based learning housed and monitored through their 
Program of Study. Community and Work-based opportunities help students connect skills they 
learn in the classroom with work in the community. In addition, when participating in service-
learning, students learn to practice an ethics of care, an essential component of Reno Inquiry 
School’s culture, with people and organizations outside their immediate environment. Community 
based learning also helps students develop responsibility and to understand that people are 
counting them to succeed. RIS will implement this program through the several partnerships 
already established, as well as making new and important connections moving forward.  
 
Professional Development: Study of Educational Theory/Philosophy  
Teachers at Reno Inquiry School will participate in professional development that goes beyond 
ensuring teaching competency. Wringe explains that “The contribution of philosophy to the 
preparation of teachers lies not in the conclusions of any particular philosopher or philosophical 
doctrine but in the general attitude it engenders and in its insistence on returning to fundamentals 
rather than relying too heavily on tradition, received wisdom, current fashions in ‘common sense’ 
or religious and political ideology.” 21 Reno Inquiry School offers its teachers development in 
educational philosophy and theory as a way to encourage educator inquiry and to provide the 
dissonance necessary for shifts in thinking. We believe that excellent teachers question dogmatic 
practices and reading of educational theory and philosophy will allow teachers to engage in 
thoughtful discussions surrounding the process of schooling.  
 

(b) Principles (e.g., no excuses, individualized learning, learn at your own pace, etc.) 
 
 

 
21 Colin Wringe, “Learning to Teach and Becoming a Teacher,” 2015, 23–37, 

https://doi.org/10.1002/9781118977859.ch2, 36. 
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Mental Health  
According to the World Health Organization, the onset of about half of mental health conditions 
occur by age 14, most of which go unaddressed. Additionally, suicide is the third leading cause of 
death among 15–19-year-olds. Mental health problems are correlated with poor academic 
performance and can significantly impact peer relationships.   
Since children spend a significant portion of their day at school, schools are in a unique position to 
implement preventative measures that offset certain environmental factors that contribute to the 
development of mental health problems (e.g., an unsupportive, hypercritical, or abusive home life; 
poverty and neglect; society judgments and stereotypes; etc.). Reno Inquiry School will implement 
the following protective factors to promote emotional well-being: 

• Fostering a culture that combats perfectionism and deemphasizes traditional academic 
achievement using principles derived from Positive Psychology. This branch of psychology 
focuses on identifying and working to one’s strengths vs. identifying and addressing 
problems and weaknesses.  

• Implementing coping skills programs that target stress management, nonjudgmental stance 
toward others and self, emotion regulation, conflict resolution, etc. 

• Prioritizing activities that help build peer connections, particularly things designed to “fold 
in” children who do not fit in or who are feeling isolated. 

Reno Inquiry School Recognizes that school programs cannot be a panacea, so it will develop a 
method to screen and triage mental health problems as follows: 

• Identify at risk students through mental health screening measures or behavioral indicators 
(e.g., decline in attendance, social withdrawal, lack of engagement, etc.) 

• Maintain a list of community resources for mental health treatment and social services. 
• If possible, arrange for a “traveling” mental health provider to come to the school to provide 

on-site interventions, with parent permission, of course.  
 
Democratic Principles  
Reno Inquiry School, as part of a reconceptualization of schooling, will implement democratic 
principles as a way to challenge the traditional teacher/student hierarchy that perpetuates youth 
disengagement. Democratic principles facilitate practices that encourage analytical worldviews and 
discussions about the nature of individuals’ relationships to one another. Reno Inquiry School will 
utilize RIS community meeting where students, in conjunction with staff, develop rules and 
regulations for their school community, and a judicial committee, composed of staff and students, to 
discuss consequences for rule breaking. Luke describes an impetus to dismantle traditional 
hierarchies and “refigure teaching as a complex set of relational exchanges between heterogeneous 
and differentially positioned human subjects.”22.  
 

(c) Structures (e.g., blended learning, small learning communities, small class sizes, 
etc.) 

 
Permeable Boundaries (College Classes and Internships) 
Reno Inquiry School believes in permeable boundaries that provide students access to diverse and 
engaging learning opportunities. Dual-credit programs offer students the opportunity to learn high-
level content and to pursue academic interests not offered at Reno Inquiry School. Further, students 
can leave RIS with an associate's degree if that aligns with a life goal. RIS’s internship program 

 
22 Allan Luke, “Teaching After the Market: From Commodity to Cosmopolitan,” in Ideology, Curriculum, and the 

New Sociology of Education : Revisiting the Work of Michael Apple (New York: Routledge, 2006), 115–41, 124. 
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allows students to explore local organizations and to connect skills developed in the classroom with 
projects in the community.  
 
Cohorts  
Relationship building is foundational to Reno Inquiry School. In order to ensure that students feel 
connected to their school community, every student becomes part of a creative cohort. Based on the 
intake and their program of study, we facilitate small student cohorts that provide foundational 
relationships and support their time at Reno Inquiry School.  

(4) Describe the reasons for which the features you described in (3) will influence student success.  
Please provide evidence from your own experience and/or valid research. 

Dual Credit Classes 
Opportunities for dual credit classes are highly associated with student success. Hemelt et al. report 
that dual credit math courses “altered students’ math course-taking trajectories during late high 
school, shifting students away from remedial or lower-level options and toward more advanced 
math courses.”23 Further, they found that 11th graders who participated in dual credit math courses 
were less likely to enroll in remedial math courses during their final year of high school, and instead 
opt for an AP or precalculus course. Researchers Struhl and Vargas found that dual credit students 
were 1.66 to 1.78 times more likely to complete college relative to non-dual enrollment students six 
years post high school graduation24. An found that dual enrollment participants increased their 
probability of earning a bachelor’s degree 8 years after graduation by 7%. First-generation dual 
enrolled students increased their probability of earning a degree by 8%25.  
 
Community and Work 
Engagement in authentic and applied learning is highly correlated with achievement and 
preparation for post-secondary goals.  V. Gamboa et al. describe several benefits to providing 
students with internships: “gives them the opportunity to intentionally and directly explore a 
reality that, until this point in their careers, had always been mediated by other sources of 
information...promote greater complexity and cognitive integration in the process of career choice 
and adjustment, more easily explore the different aspects of themselves, test new roles, and 
develop social and decision-making skills.”26 Integral to these findings is the opportunity to 
authentically transfer classroom skills to work-based locations, as well as the space to explore new 
roles, develop social skills, and practice decision-making that impacts the community at large.  
 
Community of Care 
In her seminal work, Subtractive Schooling: U. S. - Mexican Youth and the Politics of Caring, 
Valenzuela describes caring as “properly premised on the notion that individuals need to be 
recognized and addressed as whole beings. All people share a basic need to be understood, 

 
23 Steven W Hemelt, Nathaniel L Schwartz, and Susan M Dynarski, “Dual‐Credit Courses and the Road to College: 

Experimental Evidence from Tennessee,” Journal of Policy Analysis and Management 39, no. 3 (2020): 686–719, 

https://doi.org/10.1002/pam.22180, 715. 
24 Ben Struhl and Joel Vargas, “Taking College Courses in High School: A Strategy Guide for College Readiness--

The College Outcomes of Dual Enrollment in Texas,” Jobs for the Future, 2012. 
25 Brian P An, “The Impact of Dual Enrollment on College Degree Attainment: Do Low-SES Students Benefit?,” 

Educational Evaluation and Policy Analysis 35, no. 1 (2013): 57–75, https://doi.org/10.3102/0162373712461933. 
26 Vitor Gamboa, Maria Paula Paixão, and Saúl Neves de Jesus, “Internship Quality Predicts Career Exploration of 

High School Students,” Journal of Vocational Behavior 83, no. 1 (2013): 78–87, 

https://doi.org/10.1016/j.jvb.2013.02.009, 79. 
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appreciated, and respected.”27 She continues to explain that while this appears to be a remarkably 
simple idea, many US-born, Mexican American students in her study do not have this need met 
throughout their school day, creating disconnection from the school community, and as evidenced 
in other research, leading to increased drop out, lower graduation rates, and chronic absenteeism. 
Reno Inquiry School will center a community of care in order to ensure that every student feels 
connected to our school community and to counter chronic absenteeism, student dropout rates, and 
increase graduation rates.  
 
Democratic Principles  
Bryan and Henry report that “Successful partnerships are intentionally infused with the principles 
of democratic collaboration; student, family, and community empowerment; social justice; and 
strengths focus (Bryan, 2005, 2009; Bryan & Henry, 2008; Nelson, Prilleltensky, & MacGillivary, 
2001). Democratic collaboration means that school, student, family, and community partners have 
shared decision making, ownership, and responsibility for the partnership vision, goals, and 
outcomes.”28 In alignment with this description, Reno Inquiry School believes that developing a 
school that centers democratic principles will increase partnership between parents and the school, 
as well as the community at large, producing greater student engagement and success. The RIS 
Collective and the judicial committee, foundational aspects of democratic schools and participatory 
democracy encourage students to feel responsibility in the success of their school community. It 
also develops agency and increases student empowerment.  
 
Service Learning  
Service learning not only benefits the youth participating in the activity, but community members 
are also more likely to hold a positive impression of youth as they are more likely to view them as 
valuable resources and active community problem solvers29. For students, authentic service 
programs that genuinely fill a need in the community are more likely to engage youth and produce 
positive outcomes. Bilig reports that service-learning programs that have the greatest impact on 
students involve a high degree of student responsibility, student autonomy, student choice, direct 
interaction with the community, and teachers who are active partners30. Reno Inquiry facilitates 
this process by centering student autonomy and utilizing democratic principles that enhance 
student’s ability to understand and engage in activities that require a high degree of responsibility. 
Finally, the personalized Program of Study encourages student choice and authenticity when 
identifying a community issue to address when doing service learning.  
 
(5) Are there any portions of an existing network or school's model that you will utilize in this 
proposed school? If so, please identify and describe the student performance results of that 
particular programming. 

 
27 Angela Valenzuela, Subtractive Schooling: U.S.-Mexican Youth and the Politics of Caring, SUNY Series (State 

University of New York, 2010) 114. 
28 Julia Bryan and Lynette Henry, “A Model for Building School-Family-Community Partnerships: Principles and 

Process,” Journal of Counseling and Development 90, no. 4 (2012): 408–20, https://doi.org/10.1002/j.1556-

6676.2012.00052.x., 209 
29 SH Billig, “Research on K-12 School-Based Service-Learning: The Evidence Builds,” Phi Delta Kappan 81, no. 9 

(2000): 658–64. 
30 Billig. 
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While we have researched many schools, including tours, networking, and video observations, the 
structural overlap is not significant enough to provide a good comparison to our model.  

CURRICULUM & INSTRUCTIONAL DESIGN 
The framework proposed for instructional design must both reflect the needs of the anticipated 
population and ensure all students will meet or exceed the expectations of the Nevada Academic 
Content Standards. 

(1) In accordance with NRS 388A.246, provide a description of the proposed instructional design 
of the charter school and the type of learning environment the charter school will provide, 
including, without limitation, whether the charter school will provide a program of distance 
education, the planned class size and structure, the proposed curriculum for the charter school and 
the teaching methods that will be used at the charter school.  Required courses, such as physical 
education, financial literacy31 and computer science32, should be included. 

Reno Inquiry School’s curriculum for English Language Arts (ELA), mathematics, science 
and social studies are aligned to the Nevada Academic Content Standards (NVACS) and 
this alignment is foundational to achieving our school’s mission. These standards 
encompass the Common Core State Standards in ELA and mathematics, including the 
Standards for Mathematical Practice and the Next Generation Science Standards for 
science. The NVACS will be utilized to guide our year-long progression, unit planning, and 
assessments to ensure our students are prepared for post-secondary goals. These 
standards will be reflected in transparent learning targets and learning guides. As 
required by NRS 389.018, we provide coursework in all 9-12 core content areas, as well as 
specials and enrichment opportunities. To support the development of students to 
contribute to our local community and to our school must provide a curriculum that is 
rigorous, interdisciplinary, and meaningful. Diverse forms of curriculum that are 
sociologically grounded across disciplines recognize and honor the multiplicity of lived 
experiences and ways of understanding/being in the world.  
 
Inquiry-Based Learning 
An imperfect inquiry-based approach to course and unit design helps students at Reno Inquiry 
School develop the ability to pose meaningful questions, solve issues, and engage in the process of 
learning from failure which counters the banking model of learning (accumulation of facts, 
knowledge to be perfectly reproduced and demonstrated within inorganic anti-intellectual 
contexts). The inquiry approach is not simply designed around questions, like when and why 
something happened. Rather, it embraces the basic insights of a topic, or critical theory. This 
approach seeks to challenge widely accepted narratives of what we know to be true, interrogate 
facts that are too often considered unproblematic, and strive to understand multiple perspectives 
and realities depending on how an individual is positioned or situated. This method encourages 
students to continuously ask, "What is it that we know, and how do we know it?” The inquiry 
approach supports students in understanding the knowledge construction, how acceptable findings 
are questioned or changed as part of the process, and how important failure is to the learning 
process. Inquiry takes multiple forms-it can be discovery-based, hypothesis based, validate what is 
already known, individual or collaborative. Overall, learning that utilizes an inquiry approach 

 
31 NRS 389.074 
32 NRS 389.072 
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centers the student’s thinking and emphasizes the research process with an end goal of conceptual 
understanding of a topic, idea, or problem.  
 
Interdisciplinary Curricula  
The curriculum at Reno Inquiry School utilizes an interdisciplinary approach. An interdisciplinary, 
or integrated, curriculum makes connections and looks at ideas and problems from multiple 
perspectives. Interdisciplinary curriculum combines multiple content areas into one cohesive 
project or mode of study in order to promote a meaningful outcome. Learning is centered on 
relevant and creative contexts that are connected to the broader Reno community and curriculum 
is crafted specifically to the needs and interests of our students. Interdisciplinary learning 
can “increase student engagement, raise achievement, and reinvigorate stale teaching” and be used 
to “reflect ‘real world’ problems in which many disciplines and perspectives may be brought to 
bear.” 33 Our approach to planning interdisciplinary curriculum requires teachers to make some of 
the same cross curricular connections. This work is housed in learning targets, learning guides and 
assessments all aligned to the unit and the NVACS.  It is crucial that students do not see coursework 
as separate bodies of knowledge with little connection, but as lively, evolving, and integrated 
opportunities to make learning meaningful.  
 
 
 
A Focus on Social Justice  

RIS borrows David Omotoso Stovall’s definition of social justice: “individual contribution 
to the collective efforts to articulate the day-to-day processes and actions utilized in 
communities and classrooms centered in critical analysis and reflection for the purpose of 
changing our conditions...These processes include the critical examination of power as it 
relates to race, class, gender, age, sexual orientation, and disability coupled with action 
plans and concrete strategies” 34. Central to this definition is the idea of actionable change. 
Curricula focused on issues of social justice is a pillar of the Reno Inquiry School, not only 
because of the relevance within learning, but it’s pathway to a critical analysis of power, 
and its potential for increased power-sharing within the school community and beyond. 
Our curriculum provides opportunities for students to notice and question local, national 
and global issues around diversity, justice, identity and action. A curriculum that is rooted 
in social justice is interconnected with all content areas. Our curriculum will explore 
topics of climate change, free speech, voting rights, immigration policy, gender equality, 
LGBTQ rights, civil rights issues, Black Lives Matter, affordable housing, intersectional 
identities, access to health care and healthy food, and more.   

Historically disadvantaged groups do not have limited social capital, they have different 
social capital that often is not recognized/valued in traditional school institutions. At-risk 
students are often solely viewed through a prism of deficit in relation, rather than for the 
unique strengths they bring.  As an example, English language learners do not have limited 

 
33 Applebee, Adler, and Flihan, “Interdisciplinary Curricula in Middle and High School Classrooms: Case Studies of 

Approaches to Curriculum and Instruction.” 1003 
34 David Omotoso Stovall, Born Out of Struggle: Critical Race Theory, School Creation, and the Politics of 

Interruption, SUNY Series, Praxis: Theory in Action (Herndon: State University of New York Press, 2016), 34. 
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language skills. In fact, they likely have more cumulative language skills than a 
monolingual student.    
 
We believe that a curriculum with a foundation in social justice allows students to learn to respect 
and engage with those who are similar and different from them, to recognize inequities, to develop 
positive social identities within their own unique membership of a group, and to develop a sense of 
empathy that leads to action. We believe that rooting a curriculum in social justice has the power to 
transform our community35. 
 
Curriculum Planning and Support  
Reno Inquiry School will provide professional development in the planning and development of 
interdisciplinary curricula based on the NVACS. Professional development will be done at the 
beginning of the year to create long term plans to develop curriculum. This work will continue at 
weekly Professional Learning Communities (PLCs). Every course will be mapped with transparent 
and accessible learning targets, that are housed in available Learning Guides and Course Sequence 
Documents. The following describes our approach.  
 
Standards Unpacking  
To understand the standards, it’s important to look at the nouns and verbs within a standard. The 
nouns indicate what the students should know. The verbs indicate what the students should do. 
Working in cross curricular teams, vertically and horizontally, educators look at the grade above 
and below each of their required standards, circle the nouns (write them as knowledge that 
students must attain in their own words), underline the verbs (write them as skills students must 
master in their own words), and predict potential student misconceptions, and finally summarize 
the standard completely in their own words. This practice will help educators to deeply understand 
the NVACS they are planning for, and how to best interconnect them with other content areas. This 
practice will be done at the beginning of the year, and each week during PLCs.  
 
Interdisciplinary Curriculum Mapping and Learning Guides  
When teachers have a firm understanding of the standards, they can begin mapping out their 
interdisciplinary and inquiry-driven curriculum. This involves vertical and horizontal planning, and 
mapping for the integration of multiple standards. This process leads to teachers feeling more 
empowered to teach their content and projects, becoming more reflective, and holding students and 
themselves to higher academic expectations. Curriculum mapping and the development of specific 
learning targets supports teachers in gaining clarity of objectives and standards, seeing connections 
between details and the bigger picture, building on the work of their colleagues, sharing resources, 
and clustering standards together. Vertical mapping supports teachers in understanding how 
standards, content and skills build on each other over the course of students' experience. Mapping 
vertically allows teachers to specifically pinpoint what it means for a student to have demonstrated 
mastery of a learning target and to identify support and enrichment/acceleration within their 
project planning. Horizontal mapping is the mapping of an entire course or content area through 
the year. This entails developing all essential course learning targets, essential questions, 
interdisciplinary connections, enduring understandings, big ideas, and the outcomes for each 
course or content area. Mapping horizontally helps teachers to plan for interdisciplinary learning 
opportunities.  

 
35 Pat Dolan, “Social Support, Social Justice, and Social Capital: A Tentative Theoretical Triad for Community 

Development,” Community Development (Columbus, Ohio) 39, no. 1 (2008): 112–19. 
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Utilizing these mapping structures leads to the creation of interdisciplinary projects 
because teachers are able to see the cross-over of standards, the partnership of standards, 
and opportunities for integration across content areas. It also provides common 
understanding of learning targets between teachers, students, families, and other 
stakeholders.  

Once educators have a firm understanding of the standards they’ll be teaching, and how 
they align to other content areas, they’ll start to map them out on a shared excel 
spreadsheet that includes: date, lesson topic, NVACS standards addressed, instructional 
strategies/activities, and formative assessment. This document will help our school team 
to see what/how standards are being addressed at a specific time, what projects are being 
worked on, and what lessons are being instructed.  

Learning guides will be created to provide students and their families information about 
what they are learning, how they’re learning it, and how to improve their learning.  
 
Personalized Program of Study  
The foundation and “shared space” of each student’s learning at the Reno Inquiry is their 
personalized Program of Study (see sample below). This adaptable, accessible plan is developed 
collaboratively, with a student and family as the primary driver. The personalized plan includes an 
intentional building of meaningful relationships with peers (see cohort), and  a common, 
transparent and equitable place for engagement with teachers, families, and stakeholders.  At the 
Reno Inquiry School, students' progress towards mastery of learning targets, unit targets, and 
semester goals are directly tied to the students' personalized Program of Study, which are reviewed 
by a student driven team twice a year. This enables students to make connections between short 
term learning targets and larger outcomes. The consistent monitoring of progress towards mastery 
of learning targets provides opportunities for specific, targeted, and early intervention. Further, the 
Program of Study provides for an authentic progress monitoring tool for both graduation and post-
secondary goals. See figure 4 for an example 
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Figure 4: Program of Study (SAMPLE) 

 
 
Professional Learning Communities  
Weekly, teams of educators will meet in Professional Learning Communities (PLCs)  to analyze 
student’s progress and mastery of learning targets, aligned with the NVACS, using the DataWise 
process from Harvard University36. This process of data analysis and inquiry supports teachers in 
making informed instructional decisions based on evidence. Educators will bring student work with 
them to their weekly meeting, collaborate with team members in an inquiry process to discover 
misconceptions or mastery, and collectively create next steps to implement immediately. Using the 
Datawise process, PLCs will follow protocols to engage in the data analysis and action process: 
prepare for organized work (relationship building and norms), building assessment literacy 
(determine assessments utilized throughout this process), create data overview (synthesize data 
types and formats used by our school), dig into student data (analyze, evaluate, sort, etc.), examine 
instruction (recordings of yourself, team observations, and reflection), develop action plan 
(determine what will be done to fill gaps, make changes, etc.),  plan to assess progress (determine 
ongoing monitors), act and assess (engage in the plan, assess progress, and reflect), and repeat 
steps again. Due to our small school model This cyclical and inquiry-driven process supports 
teachers in the examination of data from an objective perspective and creates structures for 
reflection, data driven action, and collaboration.  
 
Learning Environment  
The learning environment at the Reno Inquiry School will be focused on student agency and 
autonomy and emphasizes proactive approaches to mental health. Pivotal to that success are the 

 
36 “Data Wise,” accessed July 12, 2021, https://datawise.gse.harvard.edu/home. 
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utilization of democratic principles, a belief in permeable boundaries, and a proactive approach to 
mental health. We understand the “one size fits all” approach is ineffective for building engaged 
students, and especially for creating empathetic, engaged community members. Through flexible 
grouping and a small school model, the Reno Inquiry School is able to offer small group learning 
environments to meet the needs of all students. The following principles are foundational to 
achieving that vision.  
 
Democratic Principles  
Democratic engagement fosters a sense of belonging and agency in all members of the school 
community. Students are active participants in what and how they learn. They support the school in 
creating their own vision for the learning environment, as long as it doesn’t interfere with anyone’s 
freedoms. Students at the Reno Inquiry School can use their agency to create everything from 
campus labor arrangements to student governance systems, from internet and cell phone policies 
to social media presence, and from institutional traditions to community ideals. Students have the 
opportunity to examine their own ideas and opinions in weekly meetings and specialized 
committees. Students have opportunities to collaborate as peers with staff and community 
members. Students on the Recruitment Committee help with student and staff recruitment. 
Students serve on the Curriculum Committee, which helps develop academic frameworks and 
support with the development of coursework. Reno Inquiry School students have the ability to 
shape their educational experience by reflecting on and shaping their own learning community. 
Students learn the mechanics of change through self-governance, it’s benefits and challenges. 
Students learn that their academic content is just as important as being a strong communicator, the 
importance of developing relationships, and that significant change is a result of many small 
actions. These self-determination teachings are as vital as anything students learn throughout their 
time at Reno Inquiry School. Self-governance prepares students for the obstacles that they will face 
in their academic and professional careers, as well as in the wider society. 
 
Permeable Boundaries  
Consistent with our commitment to creating a Learning Organization, with agency throughout, the 
Reno Inquiry School will facilitate permeable boundaries within the learning environment, as we 
recognize that schools can often be dehumanizing spaces. Students are often isolated from each 
other and from free forms of inquiry. Modern schools tend to be spaces of surveillance and control, 
which cultivates anxiety, conformity, and fear – repressive emotions, not democratic capacities and 
agency. To counter this, we provide open spatial arrangements that foster interdisciplinary study 
and collective inquiry. Boundaries are permeable and democratically negotiated, and should foster 
engaged forms of inquiry and action within the school building or out in the community. This 
permeability also extends beyond the walls of the school and encourages and supports students in 
engaging with community partners.  
 
Proactive Approach to Mental Health 
Consistent with our commitment to a community of care, RIS learning environment will be one that 
is human-focused, kind, and deemphasizes traditional hierarchies. We focus on identifying each 
student’s strengths and assets they bring to the school community, as opposed to viewing students 
through the prism of individual deficit.  We prioritize the creation of a learning environment that 
builds peer connections, particularly designed to “fold in” students who don’t fit in or who are 
feeling isolated using the direction of Martin Seligman. Additionally, we believe that if we want to 
support the well-being of our students, it’s important that we don’t solely focus on those who are 
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suffering or showing signs of distress; supporting the overall well-being and mental health of all 
students is imperative to the mental health of the entire school.  
 
Community Support 
Foundation of Service  
Each year, students at RIS will engage in a service-learning experience that improves the 
Reno/Sparks community. It is critical that students and partners are able to share, discuss, and 
analyze their experiences and are able to articulate the skills necessary to move the project 
forward. Students learn the significance of real, hands-on community engagement through 
participating in service and labor. Students support local organizations and contribute to the 
community's long-term health throughout their time at Reno Inquiry School.  
 
Students develop ties with local organizations early in each semester, with the help of staff, and 
work with them to identify how best to assist their efforts. Student service is for the community's 
benefit and involves any effort — attractive or not — that is necessary to the organization's success. 
Service projects might include but are not limited to the following: utilizing the framework of Youth 
Participatory Action Research to create projects within the community, working alongside the 
Desert Research Institute to create and carry out a plan for eliminating microplastics in Lake Tahoe, 
managing communications and social media for Reno/Sparks Indian Colony, organizing a survey 
and volunteer event for the Keep Truckee Meadows Beautiful, or assisting with the building and 
creation of new boxes for homeless supplies for The Karma Box37.  
 
The accountability stakes are authentically raised with the service and labor program. Reno Inquiry 
School entrusts students with the task of keeping the school running and its relationship with the 
Reno/Sparks community strong. A mistake by a student might cost a local group time and money. 
Yet, these practices also allow students to engage in productive failure.  Failure is a great teacher, 
and risk taking is encouraged, and when sewn with a community of care can be an opportunity for 
growth. 
 
Students learn about the collective impact that a group of individuals may have when they work 
together to achieve something bigger than themselves during their time at Reno Inquiry School. 
Together, they discover that service and labor are more than just a collection of hours; they are a 
collective obligation to each other and to the greater Reno/Sparks community. Results of service 
learning should be transparent and publicly shared. This can be through end-of-semester 
presentations, presentations to policy makers, or to community members.  
 
Mathematics 
Our mathematics program is centered on reasoning and sense-making, as proposed by the NVACS 
and Standards of Mathematical Practice. By teaching context-based mathematics, we foster equity 
from algebra to precalculus, and develop critical thinkers who can appreciate the value of math in 
our world and utilize math as a powerful tool to help them navigate challenges in their time at Reno 
Inquiry School and beyond. A strong foundation in mathematical thinking is essential in preparing 
our students for their post-graduation paths, whether that be the workplace or in further study and 
active citizenship. A strong mathematical understanding supports our students in future decisions 
regarding their health, personal finances, and community challenges.  

 
37 “YPAR Hub | YPAR Hub,” accessed July 12, 2021, http://yparhub.berkeley.edu/. 
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Mathematical reasoning is defined as drawing conclusions based on mathematical 
evidence or mathematical assumptions: it helps students not just see how something 
works, but why. Sense-making connects students’ previous knowledge of a problem, 
concept, or situation to new knowledge as well as the greater context and applications. 
Reasoning and problem-solving support students in making connections, communicating, 
and drawing conclusions. Mathematical assessments will primarily focus on reasoning and 
sense making to communicate what we mostly value.  

Because mathematics is a constantly evolving social-content area, our pedagogical focus is 
on making mathematics relevant to students’ time and culture, thus fostering 
interdisciplinary connections and emphasizing meaning and relevance. Furthermore, 
utilizing a problem-solving approach will help students recognize patterns and structures 
and promote mathematical inquiry. When students see the relevance and meaning of 
mathematics, they transfer their knowledge to future learning and across content areas.  

Fostering mathematical equity is key to challenging current gatekeeping practices. Our 
program emphasizes the importance of mathematical struggle, offers multiple pathways 
to success, and supports each student in meeting the shared goal of mathematical 
proficiency. Instructors will support students in the critique of the world of mathematics 
to raise awareness of community social issues; this will also build identities as 
mathematical thinkers.   

The Reno Inquiry School will utilize the NVACS and the Standards of Mathematical 
Practice as a foundation of our curriculum planning and instruction. We will utilize 
horizontal and vertical team-planning sessions to come to an agreement of the sets of 
mathematical-content standards in each grade level and effective means of measurement.  
 
9-12 Math Program Courses 
Algebra 1 
This problem-solving- focused course explores one-variable statistics, data collection and display, 
data distribution measurement, and data interpretation as per required by the NVACS for 
mathematics. Students then progress to learning more about linear equations, inequalities, and 
systems of linear equations and inequalities. They not only utilize these representations to model 
relationships and restrictions, but they also use them to reason abstractly with them. Students 
write, rearrange, evaluate, and solve equations and inequalities with greater precision, explaining 
and verifying their reasoning. They apply their newfound understanding in a unit on two-variable 
statistics, where they build on their earlier knowledge of scatter plots and lines of best fit. To 
evaluate linear models, understand quantitative data, and distinguish correlation from causation, 
students employ residuals and correlation coefficients. They also use two-way tables and relative 
frequencies to determine connections in categorical data. They deepen their grasp of functions and 
their ability to express, interpret, and communicate about them, examine and solve quadratic 
equations, and interpret rational and irrational number solutions.  

Geometry 
This analytic geometry coursework integrates the use of algebra and geometry together, as 
recommended by the NVACS for mathematics. Students begin their coursework by practicing 
making conjectures and observations. They then prove the triangle congruence and similarity 
theorems rigorously using transformation-based concepts of congruence and similarity, results 
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about quadrilaterals, isosceles triangles, and other figures using these theorems. They calculate 
volume formulas and investigate the impact of dilation on both area and volume and construct 
equations for circles, parabolas, parallel lines, and perpendicular lines using transformations and 
the Pythagorean Theorem. Geometric modelling will be emphasized using mathematical tools and 
geometric software.  
 
Algebra 2 
Students begin the course by learning about sequences, which also gives them the chance to review 
linear and exponential functions. Students also learn about polynomial identities and how to apply 
them to find the formula for the sum of a geometric sequence's first terms. Exponent rules are then 
extended to incorporate rational exponents. They solve problems with square and cube roots 
before coming up with the concept of a number whose square is, which allows them to expand the 
number system to include complex numbers. They may solve quadratic equations with non-real 
answers as a result of this. Students return to their study of exponential functions, building on their 
understanding of rational exponents, to show that the property of expansion by equal factors across 
equal intervals stays true even when the interval is non-integer in length. Students learn to graph 
and algebraically transform functions. Students learn to use sampling and simulations to account 
for data variability and estimate population mean, margin of error, and proportions. They learn to 
practice skepticism and critique data that is overly simplified.  
  
Statistics 
Knowledge of statistics is imperative to daily decision-making post-graduation. Understanding the 
variability of an outcome, assessing the reasonability of an outcome, and understanding 
quantitative data will be central to this course as required by the NVACS in mathematics. This 
course will rely heavily on real-life scenarios, critical analysis, and graph and data interpretation. 
Students will explore interpreting categorical and quantitative data, making inferences and drawing 
conclusions, conditional probability, the rules of probability, and how to utilize probability to make 
important decisions.  
  
Calculus  
This course strengthens students’ understanding of functions in preparation for the process of 
differentiation and integration. This course focuses on functions that are represented by the rule of 
4, basic algebra derivatives, transcendental functions, limits and continuity, curve sketching, related 
rates, implicit differentiation to find the derivative of an inverse, optics include functions 
represented by the rule of 4, limits and continuity, derivatives of basic algebraic and early 
transcendental functions, applications of the derivative, implicit differentiation, curve sketching, 
related rates, implicit differentiation to find the derivative of an inverse function, integration, and 
the geometric interpretation of differential equations via slope fields.  

English Language Arts 
Reno Inquiry School offers a rigorous and meaningful literacy curriculum guided by the NVACS with 
a focus on applied skills related to journalism and social justice. As stated in the NVACS, students 
will be supported to engage in rigorous and diverse literature and various forms of digital media. In 
addition, through interdisciplinary learning opportunities and a critical lens, RIS students will 
engage in inquiry-centered learning opportunities that challenge their thinking on issues of equity, 
and the shared and unshared parts of the human experience.   
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Throughout our four-year program, students will develop strong critical thinking, writing, 
and analytical skills centered on diverse literature, cultures, and historical periods. 
Supporting students in developing their proficiency in literacy disciplines will help them 
to reflect critically on the community and world around them, propose solutions to 
problems, and effectively share their solutions to a broader audience.  
 
Our writing program shows writing in its greater contexts, by having students write to different 
audiences and purposes, whether they be for further study, the workplace, or in their communities. 
Audience awareness will help students challenge their linguistic awareness of varying rhetorical 
situations and determine appropriate voices and authority and interrogate issues of linguistic 
justice. By learning about writing as a recursive process, students will draft and revise for peer 
review and offer comments in a constructive manner. Guest speakers will discuss workplace 
writing, specifically, their use of audience awareness and writing contexts.  
 
9-12 ELA Program Courses 
English 9 
This English 9 course is designed to meet CCSS and ELA standards while also preparing students for 
any path they choose after graduation. This course continues to improve students' grammar 
abilities as well as their ability to communicate verbally and in writing. It also exposes pupils to a 
variety of literary forms. Work will focus on improving vocabulary, language mechanics, 
punctuation, analyzing by literature, identifying patterns and connections within the material 
offered, and applying various presentation styles through directed reading and writing projects 
(power point, posters, newspapers, speeches, memorizations), using planning, research, drafting, 
editing, and revising to improve writing skills through diverse narrative, expository, persuasive, 
and descriptive essay assignments students improve their writing skills in the analytical, 
persuasive, creative, and informative domains, with an emphasis on planning and drafting. 
Commentary, expository essay, short tale, poetry, pastiche, report, and reviews are some of the 
formats available. Group discussions, speeches, oral commentary, dramatic readings, and formal 
presentations will all be part of the oral activity. 
 
English 10 
The literary analysis and writing abilities taught and mastered in 9th grade are reinforced and 
expanded in this sophomore-level course. All aspects of the course content – literature, grammar, 
vocabulary, and writing assignments – help students improve their ability to construct and 
communicate well-founded concepts. Students will explore the evolution of numerous literary 
trends throughout the year in order to broaden their understanding of the human experience. 
Students are guided to determine the writer's intent through close reading. Students will engage in 
a variety of oral, multimedia, and written activities as they learn about the written word, including 
journals, narratives, compare-contrast, and synthesizing. 
 
English 11 
Through a concentration on the American Experience, this course continues to emphasize 
composition skills and literary analysis as done in previous grades. Students will study America's 
colonialism and war for independence, while developing into many different areas. The exploration 
of English as a dynamic and evolving language will be part of the course. As recommended in the 
NVACS, students will analyze themes and topics from 18th, 19th, and 20th century texts as well as 
foundational American texts including the Constitution and other seminal, legal documents.  
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English 12  
This course is designed to help students improve their functional literacy and technical writing 
skills. This course will look at and assess MLA (Modern Language Association) and APA (American 
Psychological Association) styles. Furthermore, students are immersed in a historical and critical 
study of English language and literary forms. Students concentrate on classic European and 
American literature, recognizing and interpreting discrepancies in perception and interpretation. 
Students must also assess and evaluate relevant themes and issues that are related to the larger 
goals of European and American social studies. They read and respond to representative works of 
historical or cultural significance using literary interpretation, analysis, comparisons, and 
evaluation. All of the content adheres to the NVACS for English Language Arts. 
 
Science 
The Next Generation Science Standards (NGSS) will serve as a foundation of the science curriculum 
we offer at RIS and will utilize an inquiry-driven approach. Our curriculum will support each 
student’s scientific understanding by making explicit connections between science with other 
content areas, specifically with literacy skills. We understand the value of scientifically literate 
students and the impact they can have on our local community. As suggested by the National 
Science Teaching Association, and NGSS, our program will integrate three-dimensional teaching and 
learning, teach science from interdisciplinary and multidisciplinary approaches, and emphasize 
becoming scientifically literate as applied to our community and global challenges38. We will 
emphasize real-world experiences to enhance the subject matter and a significant amount of in 
class time will be devoted to exploring scientific phenomena and potential applications.  

Per NGSS, scientifically proficient students must be able to engage in scientific practices, 
understand cross-cutting concepts of the domain, and have a clear understanding of the 
core ideas39 . The scientific practices we will support our students in are investigating 
theories, concepts, and building models and systems, as well as engage in the scientific 
inquiry process. We will support our students in discovering the meaning of crosscutting 
concepts in science like systems and system models, stability and change, and proportion 
and quantity. We’ll bridge the disciplinary core ideas by providing a multidisciplinary 
approach to science education so they can recognize concepts of importance, see 
connections between multiple scientific concepts and understand how their learning 
connects to societal and personal concerns that require scientific knowledge and thinking.  

Scientific literacy is the ability to utilize scientific information to make decisions that 
impact your life. An understanding of science helps people to critique, think creatively and 
solve problems, and it is imperative we support students in developing these skills within 
our curriculum. In order to promote scientific literacy, we will encourage peer reviews 
and presentations to share scientific findings and practice speaking and listening skills 
and incorporate authentic problems in our community that involve science like invasive 
species or air pollution to promote critical thinking and decision making. 
 

 
38 “Learning Conditions for High School Science | NSTA,” accessed July 12, 2021, https://www.nsta.org/nstas-

official-positions/learning-conditions-high-school-science. 
39 “Three Dimensional Learning | Next Generation Science Standards,” accessed July 12, 2021, 

https://www.nextgenscience.org/three-dimensions. 
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9-12 Science Program Courses 
Biology 
Biology aids our understanding of the living world and the various creatures that inhabit it 
(including humans). The application of scientific principles as powerful conceptual tools for 
comprehending the diversity, linkages, and complexities of life on Earth is emphasized in this 
course, guided by the NGSS. Homeostasis, energy transmission and usage, the relationship between 
structure and function, and change over time are some of the major biological principles students 
will explore in this course. Learners engage in hands-on activities that teach them to use biological 
knowledge to make decisions and solve problems.   
 
Integrated Environmental Science  
Environmental science is an interdisciplinary course where students study the environment and 
engage in environmental issues by combining physical, biological, and information sciences as well 
as the relationship between the earth's natural systems and the demands that humans place on 
them. This course, guided by the NGSS, looks at the scientific concepts that underpin natural 
phenomena and resource cycles, as well as how we use these systems and our impact on them, as 
well as potential solutions to the problems that come from resource mismanagement and 
exploitation. 
 
Chemistry 
Our basic needs of food, clothing, shelter, health, energy, and clean air, water, and soil all require 
chemistry. This course, guided by the NGSS, brings the theoretical parts of the physical and life 
sciences together in real-world applications. This course teaches the fundamental concepts of the 
periodic table bonding, properties of liquids, solids, and gasses, solutions, kinetics, nuclear 
chemistry and more. Learners expand their grasp of physical science by analyzing problems and 
difficulties in our world through the lens of chemistry in this chemistry course. They study the core 
analytical skills and knowledge needed for a thorough comprehension of chemical principles in this 
framework. Students study chemical concepts in their context and do laboratory studies that allow 
them to build on and expand upon these concepts, with an emphasis on developing their capacity to 
think critically and explain chemical concepts in an academic manner. 
 
Physics 
The goal of this course is for students to understand how physics is seen in the real world. Physics 
aids in the organization of the universe and deals with the fundamentals in the recognition of links 
between seemingly unrelated things. Physics provides us with great tools for expressing our 
creativity, seeing the world in new ways, and changing it. This course , guided by the NGSS, will 
promote learning through hands-on activities, laboratory practices, and science demonstrations 
which help students gain ideas, information, and abilities. Much of the learning in this course is tied 
to concepts of algebra and math. 
 
Social Studies  
Through emphasis on expeditions and project-based learning, social studies at Reno Inquiry School 
is interwoven utilizing the Nevada Academic Content Standards. Both disciplines are taught to 
students in integrated, thematic units that support students in examining our past and how they 
can reimagine and create a better future and prepares our students to engage as democratic actors. 
Our comprehensive program will emphasize critical inquiry based on the following main content 
themes as provided by the Nevada Academic Content Standards: A. power and politics B. identity, 
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people and places C. international relations D. social justice E.  respectful engagement with diverse 
people F. diverse contributions to the world G. civic and political institutions H. civic dispositions 
and democratic principles I. rules and laws J. geographic representations K.  human environmental 
interaction L. human population, movement and patterns M. global interconnections N. economic 
principles from our national and global economy.  

Students will read critically, analyze, and persuade with the main goals of: A. constructing 
compelling questions B. gathering and evaluating sources C. developing claims and 
evidence and D. taking informed action. Students will examine art and writing, moral and 
ethical issues, explore concepts of social justice and environmental stewardship. The goal 
is to provide a relevant and meaningful social studies curriculum and support students to 
have a passion for understanding the broad range of human experience. We emphasize the 
importance of the application of social studies topics. Our program focuses on developing 
contributing members to our local community who can identify problems and injustice 
through a contemporary and historical lens, propose solutions and effectively 
communicate those solutions. These skills will put our students in a position to have a 
direct impact on their communities both now and after graduation. 
 

9-12 Social Studies Program Courses 
World History and Geography 
This content area focuses on World history from approximately the 1300s to modern day. 
This includes the study of geography, history, and culture in global regions, with an 
emphasis on critical historical inquiry. Students analyze significant events, individuals, 
developments and processes across the world within this time frame. This content area is 
taught from multiple and varied perspectives for a vivid and complex picture of 
history. The emphasis is global in nature with a multicultural approach, rather than a 
Eurocentric approach. 
 
U.S. History 
This content area focuses on the history of the United States (1877-Present), per the 
recommendation of the NVACS for Social Studies. This course analyzes the United States' 
unique cultural, historical, and social context from the Civil War to contemporary concerns 
in the twentieth century. Students identify, research, and evaluate important pre-war 
national events such as US industrialization and expansionism/imperialism. Students 
investigate the United States' role in World War I, as well as the socioeconomic transitions 
that occurred. They study the role the US played within the WWI conflict, and how the 
Great Depression followed. They also explore the Industrial Revolution in the 1950’s, the 
Cold War, Civil Rights, various movements of the 1970’s, globalism, terrorism and modern 
issues. Students study how we are impacted by these historical events now, and what to 
do about them for our future.  
 
Government 
This coursework covers the fundamentals of government and citizenship and focuses on the major 
ideas, protections, privileges, structures, and economic systems that affect the life of a citizen in the 
United States political system, as directed by the NVACS for Social Studies. Students will explore the 
specific processes of government institutions, how to apply democratic principles and how it 
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connects to our economy. Analytical readings and writing are embedded within all aspects of this 
course, with the goal of practicing argumentative and informative speaking skills.  
 
Financial Literacy 
Coursework in financial literacy is imperative to a student’s post-graduation path. Within this 
course, students will learn to evaluate and practice financial literacy skills that involve goal setting, 
analyzing and evaluating financial information, investigating loans and exploring debt, learning 
about financial risks, investments and more. Students will also be supported in learning about post-
secondary finance options and ensuring they are making smart financial decisions within the 
following programs: Free Application for Federal Student Aid (FAFSA), Western Interstate 
Commission for Higher Education, Governor Guinn Millennium Scholarship, Silver State 
Opportunity Grant Program, prepaid tuition, and college savings programs. This course 
development will be partnered with Jennifer Linn from Ferrari-Lund, one of our community 
partners.  
 
Economics 
Starting in 2023, coursework in economics at the Reno Inquiry School will teach imperative 
economic principles that create informed thinkers post-graduation with the ultimate goal of 
thinking like an economist.  An emphasis on supply and demand, economic policies, media literacy, 
and the relationship between economics and our social/political challenges. The study of economic 
problems and the techniques by which civilizations solve them is the priority of this course. 
Students will examine the characteristics of the US market economy and how it functions in the 
world.  Economics is based on an understanding of how individuals choose to use resources. Setting 
goals and determining the resources available to achieve those goals are two aspects of economic 
decision-making.  
 
Instructional Methods and Materials  
 
Reno Inquiry School will utilize curricula and materials that are in alignment with the NVACS and 
our vision and philosophy, which is research-based. Some possible curricula and instructional 
strategies are listed below in Table B, however, our materials and methods will be constantly 
evolving as we learn innovative research and practices. Materials and methods will be chosen based 
on relevance, active engagement, inquiry-focus, and ability to support interdisciplinary curriculum 
development.  
 

Table B: Research-Based Instructional Materials 

Content Curricula Rationale 

English 
Language 
Arts 

• Expeditionary 
Learning 

These materials are research-based, aligned to the 
NVACS for English Language Arts and focus on the 
variety of writing and audience types, include focus 
areas for projects, are relevant and have a large focus 
on social justice.  
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• Louisiana 
Curriculum Hub40 

• New York Times 
Learning 
Network41 

Mathematics • Open Up 
Resources42 

• SpringBoard43 
• 3 Act Math Tasks 

These materials are research-based, aligned to the 
NVACS for mathematics and focus on reasoning and 
sense-making, provides opportunities for problem 
solving, are technology focused, and provide SPED 
and ELL Supports  

Science • Pearson 
(Savvas)44 

• Discovery 
Education45 

• Vernier46 

These materials support the 3 Dimensional Learning 
Model for learning science as directed by the Next 
Generation Science Standards, are inquiry focused, 
promote scientific literacy and provide ample 
materials for scientific lab work.  

Social Studies • Project Tahoe47 
• New York Times 

Learning 
Network48 

• OER Project49 
• Learning for 

Justice50 
• Facing History & 

Ourselves51 

These strategies are research-based, aligned to 
NVACS for social studies, have strong connections 
between our past and current issues of social justice, 
and are literacy/technology-rich.  

 
40 “Louisiana Curriculum Hub,” accessed July 14, 2021, https://louisianacurriculumhub.com/. 
41 “The Learning Network - The New York Times,” accessed July 12, 2021, 

https://www.nytimes.com/section/learning. 
42 “High School Math Curriculum | Online Math Curriculum,” Open Up Resources (blog), accessed July 14, 2021, 

https://openupresources.org/math-curriculum/high-school/. 
43 “Math Curriculum and Resources – SpringBoard | College Board,” accessed July 14, 2021, 

https://springboard.collegeboard.org/math/curriculum-and-resources. 
44 “School Level Curriculum Solutions - Savvas (Formerly Pearson K12 Learning),” accessed July 14, 2021, 

https://www.savvas.com/index.cfm?locator=PS2x4w&filter_423=6732&PMDbSiteid=2781&PMDbSolutionid=672

4&PMDbSubSolutionid=&PMDbCategoryID=814&&. 
45 “High School Science Curriculum & Resources | Discovery Education,” accessed July 14, 2021, 

https://www.discoveryeducation.com/programs/science/high-school/. 
46 “High School Science | Experiments & Equipment,” Vernier, accessed July 14, 2021, 

https://www.vernier.com/high-school/. 
47 “Projecttahoe | Northern Nevada Council for the Social Studies,” accessed July 14, 2021, https://projecttahoe.org/. 
48 “The Learning Network - The New York Times.” 
49 “OER Project Home,” https://www.oerproject.com/, accessed July 14, 2021, https://www.oerproject.com/. 
50 “Learning for Justice | Education Resources,” accessed July 14, 2021, https://www.learningforjustice.org/. 
51 “Facing History and Ourselves,” Facing History and Ourselves, accessed July 14, 2021, 

https://www.facinghistory.org/. 



 

Academic Plan   53 

• Discovery 
Education  

 
Special Areas Classes  
Health and Physical Education 
Although health and physical education are often considered extraneous classes conducted solely in 
compliance with state requirements, health and physical education are at the forefront of all that 
we do at Reno Inquiry School. Health courses, based on the Nevada Academic Content Standards for 
Health, emphasizes defining overall wellness; understanding drug abuse, personal safety and 
nutrition, family health history, and also analyzing societal and environmental factors and how they 
influence our choices and health52. Physical Education courses are based on the Nevada Academic 
Content Standards of Physical activity that emphasize safety, establishing healthy patterns and 
values, and management. Our programs allow students to create their own, personalized health and 
fitness plan to lead a healthy lifestyle. They learn about kinesiology, personal fitness, nutrition and 
team activities.  They will learn about disease prevention, how to access health information and 
services and analyze how our culture influences our health.  
 
Computer Science  
Although not all fields of work will require the knowledge of computer science, exposure to 
software programs and computer science will support our students in whatever post-graduation 
path they choose in our interconnected, technological world.  Our program aims to demystify the 
challenges technology presents, and to encourage critical thinking, creativity and problem solving. 
Applications in computer science allow students to create end products for their interdisciplinary 
projects like a web page, an app, or coding a robot to solve a problem in the community.  
 
Arts/Humanities/Language 
The Reno Inquiry School is committed to providing coursework, support, and opportunities which 
support the individual student’s artistic interest. Our partnership with the Generator provides 
multiple pathways to engage in an artistic discipline of the students’ choosing. Artistic disciplines 
lend themselves to meaningful outputs of student learning; being visual art, music, and theater.  
Teaching adolescents to use a language which is different from their native language is a key 
component of a well-rounded curriculum.  Language teaching methods have shifted over the years 
from a study focused on grammar and reading to a focus on the ability to communicate effectively 
in the non-native language.  With this end in mind, teaching materials incorporate more authentic 
sources as soon as possible.  Studies show that students who pursue learning another language 
increase their overall academic performance.   Additionally, social justice goals are more easily met 
when another culture and language are embraced by students.  Career success in the long term is 
also enhanced by knowing another language.   All these outcomes are goals of the Reno Inquiry 
School.  For these reasons, learning a language different from one’s native tongue is a high priority 
for the school. 
 
College and Career Ready Flex Credits  

 
52 “Nevada Academic Content Standards for Health,” Office of Standards and Instructional Support, 2019, 

https://doe.nv.gov/uploadedFiles/nde.doe.nv.gov/content/Standards_Instructional_Support/Nevada_Academic_Stan

dards/Health_and_PE/CurrentNVACSforHealth.pdf. 
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As required by Nevada Law, students must complete two “College and Career Ready Flex Credits.”53 
These credits can include a fourth year of math at an Algebra II level or higher, a third year of social 
studies, a third year of science, or a Level II or III course in a career-technical program. We will 
work with students to support them in deciding how to best utilize these flex credits within their 
individualized Program of Study.  
 
Electives/Creative Inquiry  
Our electives are student-driven and are based on individual passions. We seek to develop in our 
students the mind-sets and qualities of character that define a creative, collaborative person. To 
achieve this end, our elective coursework supports and facilitates creative action in whatever form 
it may take. The direction or end of creative action matters less than the experience of taking 
genuine responsibility for a meaningful endeavor. Students design their own experience based on 
their passions and interests.  Examples of elective/passion project coursework may include writing 
a script for a community play, constructing a piece of wooden furniture, or creating their own non-
profit. Students may connect with one of our community partners to extend their learning.  
 
Journalism  
Students learn about journalism's historical significance in America as well as contemporary issues 
involving journalism. They investigate the importance of printed news media in our society while 
studying the fundamental concepts of print and internet journalism. As they read, respond to, and 
create their own news and feature items, they learn investigative skills, responsible reporting, and 
journalistic writing practices. Interviews are conducted by students. This course is created and 
supported by our community partner, This is Reno, a local journalism organization.54  

(2) Describe the instructional strategies that you will implement to support the education plan 
and why they are well suited for the anticipated student population.  Outline the data, methods, and 
systems teachers will use to provide differentiated instruction to all students. 

Educators at the Reno Inquiry School will use a variety of instructional strategies to support their 
planning, instructional delivery, student engagement, and assessment. Many of these strategies are 
research-proven to support learning in all students, and specifically for those who come to school 
with less social capital (English Language students, students with specific learning needs, students 
of color, etc.). Regardless if a student is high achieving, or has a negative relationship with school, 
these strategies will support them in engaging actively in their learning, accessing the language 
within the curriculum, and reflecting on their work.  
 
Relationships 
Central to our success in delivering a high-quality curriculum is our most valuable instructional 
strategy: building meaningful relationships through our community of care with each student. 
Supported by research, building high-quality teacher to student, student to student, and student to 
community relationships expands a student’s social capital by building confidence and self-concept. 
At Reno Inquiry School, we build relationships by seeing each student as unique and special, 
promoting peer to peer interactions within our small, cohorts, embracing spontaneous social 

 
53 “2020-2023 Graduation Requirements,” n.d., 2. 
54 “This Is Reno • Reno News and Events, Updated Daily,” This Is Reno, accessed July 14, 2021, 

https://thisisreno.com/. 
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networking within the school setting, and supporting students in mentorships/internships in the 
community. 55 
 
Small Group Instruction 
Reno Inquiry School will utilize frequent progress monitoring and formative data points to inform 
the structures of small group instruction based on the research of John Hattie. We recognize the 
value of small group instruction and its benefits to differentiate the needs of our students.56 Small 
groupings should be framed from the perspective of the assets a student brings to the learning, 
rather than a deficit approach, and teachers will guide their group to support each other, rather 
than becoming overly reliant on the teacher. Small groups can be organized homogeneously based 
on similar needs, or heterogeneously to support collaborative work with diverse learning abilities. 
Small group instruction allows students who are struggling, and those who have mastered the 
content to be challenged in rigorous content at their level. RIS understands the power of the 
implementation of using small group models to support all diverse learners (Gifted and Talented, 
English Language Learners, students on IEPS, etc.). Small groups allow teachers to personalize 
instruction, provide direct feedback to students, pre teach or reteach content areas, and to build 
confidence by collaborating with fewer students. Please refer to Table C for more teaching 
strategies.  
 
 
 
 
 
 
 

Table C: Instructional Strategies  

Instructional 
Strategy 

Description and Rationale  

Inquiry Inquiry-based, based on constructivist theories of learning, is an approach that 
centers student thinking. Teachers lead the students through the process of 
posing questions, developing methodologies, and interpreting results. Students 
actively explore and discover knowledge to support their investigations 
through inquiry. Students develop their own questions on themes, topics or 
issues, and seek out their own evidence to support their thinking. When 
prompted to think critically and own their own thinking, ownership of learning 
occurs and benefits all students. 57 

 
55 Gilberto Arriaza and Christie Rocha, “Growing Social Capital in the Classroom,” Issues in Teacher Education 25, 

no. 1 (2016): 59–71. 
56 John Hattie, Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement (Routledge, 

2009), https://www.routledge.com/Visible-Learning-A-Synthesis-of-Over-800-Meta-Analyses-Relating-to-

Achievement/Hattie/p/book/9780415476188. 
57 Yanhui Pang, “Empowering ELL Students to Improve Writing Skills Through Inquiry-Based Learning,” The New 

England Reading Association Journal 51, no. 2 (2016): 75. 



 

Academic Plan   56 

Questioning 
Strategies 

Effective questioning tactics pique students' interest, encourage participation, 
and promote a positive, dynamic learning environment. Teacher questions and 
cues are most effective when they focus on what's essential, encourage 
students to react at higher levels, allow enough wait time after a question is 
posed, and generate a compelling lesson beginning. Effective questions might 
also help students concentrate on what’s most critical and important, can be 
scaffolded to support those building their English proficiency, and enrich the 
thinking for those who are identified as gifted.58 Examples of questioning 
strategies might include including open-ended/divergent questions that have 
more than one answer, ordering questions based on the Depth of Knowledge to 
allow all students to participate in discussion, providing “wait time” to allow 
for processing, and acknowledging student contributions as important. 

Socratic 
Seminar 

With the questioning and attentive guidance of a teacher, the Socratic method, 
based on Plato's Dialogues, teaches students to engage in intellectual discourse. 
Students meet in a group to examine themes offered by a text, art, or current 
community, national or global problems which are generally controversial or 
have moral dilemmas. Utilizing the Socratic method emphasizes the 
importance of community to build knowledge. It’s important that all have the 
opportunity to share their perspectives and opinions based on evidence, and to 
share the “air time.”  

Essential 
Questions 

Essential questions lead students to deeper understanding and create the basis 
for subsequent inquiry. This helps students develop critical thinking and 
problem-solving abilities by teaching them how to ask the correct questions to 
get the answers they need. When developing essential questions, it’s critical 
that teachers are intentional about what they want students to know and do at 
the highest level of learning. Essential questions support students in 
developing their reasoning past a “yes” or “no” and promote opportunity for 
extended response. 

Conferencing Conferencing gives each student an equal opportunity to approach learning 
with confidence and ask for any necessary assistance, as well as receive a 
genuine appraisal of their ability from the teacher. Conferences can be used for 
relationship building, goal setting, providing formative feedback, and 
supporting students in reflection. By determining exactly where students are, 
conferences can also be utilized to guide students toward greater 
comprehension and more polished work. One-to-one student/teacher 
conferences about their work promote meaningful conversation about 
student’s progress and development of skills or goals. Conferences can be 
utilized in the moment responsive strategy when a student is struggling or 
needs more, or can require preparation with the presentation of evidence over 
time. In preparation for presentations, student-to-student conferencing is 

 
58 Ana Taboada, Sarah Bianco, and Virginia Bowerman, “Text-Based Questioning: A Comprehension Strategy to 

Build English Language Learners’ Content Knowledge,” Literacy Research and Instruction 51, no. 2 (2012): 87–

109, https://doi.org/10.1080/19388071.2010.522884. 
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beneficial to practice speaking and listening skills, and to gain authentic 
feedback from peers.59 

Movement Students are more focused on learning and improve cognition when movement 
is incorporated into the school day.60 Student movement doesn’t always 
necessarily mean direct exercise, it means they are engaged in their learning. 
Examples of this might be cooperative learning strategies like gallery walks, 
four corners, stand up, hand up, pair ups, providing answers based on body 
movements, etc.  The utilization of field work and promoting permeable 
boundaries within a school all promote more engagement in learning by 
allowing movement. 

Sheltered 
Instruction  

Sheltered instruction (SI) allows English students to access grade-level 
information while continuing to enhance their English language skills. Using 
the Guided Language Acquisition Design (GLAD) strategies  and Sheltered 
Instructional Observation Protocol (SIOP) framework both support the 
acquisition of English language in all content areas. GLAD strategies include 
five components: focus/motivation, comprehensible input, guided oral 
practice, reading/writing and closure, all of which supports the achievement of 
ELLs. Specific strategies may include but are not limited to the following: 
inquiry charts, connection to home knowledge, providing pictorial input, 
graphic organizers, mind mapping, team tasks, etc. The SIOP model provides a 
framework to focus on important terminology, making language accessible, 
teaching students learning strategies, offering practice and application of 
learning, reflecting on class delivery, and providing appropriate review and 
assessment.61 

 

(3) Explain how the proposed instructional model and curriculum will be used to meet the needs 
of and enable measurable growth for all students according to the Nevada Academic Content 
Standards, including those that are in need of remediation and those that are intellectually gifted.   

The Reno Inquiry School is committed to supporting the learning of the NVACS in all students, and 
specifically for those with unique learning needs. Our proposed model provides multiple 
opportunities for differentiation, scaffolding, and one to one support for learning. Further, 
transparent learning targets and learning guides provide a shared and transparent space for 
progress monitoring and reflection. We have daily blocks of time for individual support from 
general education teachers, special education teachers, or support from the gifted and talented 
teacher. Utilizing the Datawise process and in combination with our philosophy of seeing each 
student as an individual, we are able to monitor and support student needs daily and weekly. The 

 
59 Anonymous, “Using Pair and Group Work to Develop ELLs’ Oral Language Skills,” Text, Colorín Colorado, 

November 17, 2014, https://www.colorincolorado.org/blog/using-pair-and-group-work-develop-ells%E2%80%99-

oral-language-skills. 
60 Eric Jensen, Teaching with the Brain in Mind (Alexandria: Association for Supervision & Curriculum 

Development, 2005). 
61 Erick Herrmann, “Guided Language Acquisition Design (GLAD) and the Sheltered Instruction Observation 

Protocol (SIOP),” GLAD SIOP, n.d., http://projectgladstudy.educationnorthwest.org/files/glad-siop.pdf. 
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Datawise provides protocols for providing effective intervention, or for those who are showing 
mastery and might need GT support like enrichment or acceleration. 

(4) Explain how the school will identify and differentiate to meet the needs of intellectually gifted 
students in a way that extends their learning and offers them unique, tailored opportunities. 
Include information on how staffing will be structured to ensure that gifted students are adequately 
supported. Please note that Nevada law classifies intellectually gifted students as eligible for 
specific support services. How will staffing be structured to ensure that gifted students are 
adequately supported?    

The Gifted and Talented (GATE) Program at Reno Inquiry School is built on a foundation of 
nurturing one’s identified gifts, creativity and social emotional wellness. We understand the 
complexity within gifted learners and recognize the necessity for multiple pathways of 
learning.  The Reno Inquiry School defines Gifted and Talented Students based on the definition 
from the Nevada Department of Education per NRS 385.080 stating that “Gifted and Talented” 
means a person who possesses or demonstrates outstanding ability in one or more of the following: 
General intelligence, academic aptitude in a specific area, creative thinking, productive thinking, 
leadership, visual arts or performing arts. We recognize the importance of a holistic identification 
practice in order to achieve equity within the field. We utilize multiple pathways to identification to 
ensure we are screening all domains within giftedness.  
 
Identification 
Reno Inquiry School will use state-recommended testing to formally identify students who are 
gifted and talented (GATE) and an additional process to identify those for our “Talent Pool” 
programming. After reviewing a list of criteria commonly identified among GATE learners, 
instructors, parents, and administrators refer students for testing and receive the state-
recommended assessment. RIS’s GATE coordinator will arrange all testing and communicate results 
with each family to discuss GATE eligibility. Students who score at or above the 98th percentile are 
state-eligible for GATE services. For those who score between the 90 and 98 percentiles, we will 
utilize a state-approved matrix that uses a point system with cognitive ability, academic 
achievement, and rating scales. For eligible kids, the GATE Coordinator, teachers, and parents will 
work together to establish a Gifted Education Plan that outlines how services and education will be 
offered based on the student's strengths within their identified gifted domain, and areas of affective 
needs growth.  
 
In order to ensure equitable practices within identification, we’re proud to offer an alternative 
pathway called “Talent Pool” for services through the curation of a portfolio and the utilization of 
additional gifted screeners. If a student is placed in a talent pool, it signifies that a teacher has 
discovered evidence of a student's ability to flourish in a certain area but has not yet been formally 
identified. A student's talent pool designation permits them to receive gifted and talented 
programming based on their abilities without the formal GT identification. No formal Gifted 
Education Plan will be created for those in the Talent Pool. 
 
Portfolios used in Talent Pool identification may have specific domain requirements and will be 
reviewed by the gifted coordinator to determine qualification for additional services.  
 

Portfolios must include the following: 
• 1 qualifying data point 
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o Cognitive test score > 90 percentile  
o Academic Domain Assessment 
o Observation scale score using the SIGGS or Renzulli Scales  
o Torrance Test of Creativity 

• 3-5 representative and diverse work samples* for specific content/talent area AND at least 
two examples demonstrating content/talent area(s) of the following:  

o Informal anecdotal evidence 
o Self-reflection** 
o Student interview 
o Talent area ID checklist (portfolio guidebooks) 
o Top Ranking in State or National Competition 
o Juried Performance 
o Formal Recommendation letter including one or more specific examples of 

strengths and area of ability (teacher, mentor, expert, activity leader, etc.) 
*Work samples can be developed in a classroom, at home, or in the community, and can be current 
or examples presented over time in their heritage language, nonverbal, project-based, or 
performance-based, among other things. 
**It can be in whatever format preferred (written, oral, transcribed, artistic, etc.) 
 
Supports 
Gifted Education Plan 
Once a student is formally identified as Gifted and Talented based on the state-approved matrix, 
they will work in partnership with their families, the gifted and talented coordinator, and a general 
education teacher to create a Gifted Learning Plan (GLP), which is incorporated into their Program 
of Study. The purpose of a GLP is to create 1-3 S.M.A.R.T. goals within each of the following areas:  

1. Academic strength 
2. Self-advocacy  
3. Affective needs  

Students will be supported and monitored in their GLP S.M.A.R.T. goals in their selected strengths 
as well as in the area of social emotional or personal growth by the gifted education coordinator 
and team.  
 
Mentorships 
Mentorships are imperative in the furtherment of learning with gifted and talented students. Within 
these relationships, students are able to mature their affective needs, apply knowledge learning at 
school, and gain role models.62 Mentoring can be from a teacher at Reno Inquiry School or from a 
list of our community partners. The identified mentor will become a member of the student’s team 
and participate in the creation and monitoring of Gifted Learning Plans.  
 
Enrichment Opportunities 
Within our school’s academic programming, we provide a wide array of enrichment opportunities 
like extracurriculars, internships, and additional learning opportunities. Additionally, due to the 
flexible nature of our curriculum development being done at school, gifted education supports will 
be authentically built into projects to deepen learning.  
 

 
62 Amy Bisland, “Mentoring: An Educational Alternative for Gifted Students,” Gifted Child Today 24, no. 4 

(October 1, 2001): 22–64, https://doi.org/10.4219/gct-2001-550. 
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College/Dual-Credit 
Our partnership with Truckee Meadows Community College makes acceleration accessible and 
driven by the student’s choice. Students are able to take whatever course they choose on a college 
campus without the restraints of a GPA requirement and earn college credit.  

(5) Describe the professional development teachers will receive to ensure high levels of 
implementation of the instructional model and curriculum.  

At Reno Inquiry School, we understand the importance of supporting teachers as agentive leaders 
in their practice with the autonomy to creatively respond to problems and support students. Our 
approach to teacher professional development (PD) takes a radical step by authentically supporting 
and understanding teacher development. Because current professional-learning opportunities are 
not translating to student success and “more” opportunities for professional learning show no 
impact on teacher improvement, we focus our efforts on building an adaptive Learning 
Organization which empowers all members of the organization to respond confidently and 
assertively to challenges, then quickly distribute that knowledge to the rest of the organization.63 
Our comprehensive, detailed professional-development schedule ensures teachers will be 
supported in becoming highly capable educators providing rigorous curriculum, instruction, and 
social-emotional support to our students. Teacher improvement means measurable progress 
toward an ambitious standard for teaching, learning, and joy.  
 
Based on current research, development should be rooted in the following three concepts: (1) 
relationships and school culture, (2) curriculum development, (3) and the study of educational 
theory.64  
 
Our staff will receive support through weekly, monthly, and annual professional development 
centered around school culture and mental health, curriculum development focused on inquiry and 
interdisciplinary learning, and educational theory.  Improvement means teachers are able to reflect 
on their growth over time based on goals set by themselves, focused on relationships, theory, and 
curriculum design/instruction.  
 
Relationships and School Culture 
Reno Inquiry School will create lasting change with a positive school culture co-designed by the 
staff and focused on building a community of care. The goals of these ongoing PD opportunities are 
to build connections amongst staff, build a sense of shared purpose, to embed trauma-informed 
practices, to co-create high expectations for effective teaching based on our values, and to create 
spaces to provide authentic feedback in order to support each other.  
 
In support of the population we will serve, it is important that our school includes PD on social-
emotional learning and trauma-informed practices. Bullying at school, systemic racism, lack of 
access to health care and food, and even day-to-day exposure to situations like divorce or 
homelessness can trigger traumatic stress. In a trauma-informed school, professionals in the 
community are trained to recognize and respond to students who have experienced traumatic 
stress. Furthermore, students are given clear expectations as well as communication strategies to 
help them through challenging situations in ways that comprise more than only coping 

 
63 “The Mirage,” TNTP, 2015, https://tntp.org/assets/documents/TNTP-Mirage_2015.pdf. 
64 “The Mirage.” 
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mechanisms. Our partnership with the Educational Access Group would support school staff in the 
following: 

o Professional development, coaching, observation and evaluation support for 
educators to help them connect neuroscience, youth development and the impacts 
of trauma to their students, practices, selves and systems 

o Capacity building within the school - including in-depth training and certification of 
a core team of staff who are then positioned to take ownership and lead the work 

o Collaboration with administrators and staff to ensure that all aspects of the work 
are aligned with and supportive of both individual and schoolwide goals, mission 
and vision 

o Support to identify what is working well and what “magic teachers” and practices 
can be replicated across the building 

o Evaluation and data analysis support that is designed to complement and make use 
of current systems already in place 

o Content based in the Neurosequential Model in Education (NME)65 
 
Curriculum Development 
Pivotal to the success of our school is the development of an ongoing authentic and engaging 
interdisciplinary curriculum development aligned to the NVACS. Planning interdisciplinary projects 
requires extended planning time with colleagues to plan unit overviews, develop learning targets, 
daily lesson plans, formative and summative assessments, and community integration. PD will 
include unpacking standards, mapping out connections among standards, identifying underlying 
themes and essential questions, determining weekly/daily learning targets, determining 
community partners/supports, developing learning targets and aligned assessments, and 
brainstorming potential end products. Additionally, due to the specific target demographic of RIS, 
teachers will engage in training on sheltered instructional strategies to assist their curriculum 
development to support English Language Learners Students will have the opportunity to engage in 
curriculum planning by utilizing the structures of Youth Participatory Action Research from 
Berkeley University, which provides research and structures to co-create projects with students 
regarding issues of social justice within local communities.66 Additional professional development 
will be provided through one-on-one academic coaching sessions with teachers for project 
facilitation and instructional feedback.  
 
Study of Educational Theory/Philosophy  
A weekly/monthly book club would serve as PD about our current systems and structures. 
Educational theorists might include but not be limited to: Henry. A. Giroux, Wayne Au, Michael W. 
Apple, and Bowles & Gintis, all of whom write about equity, social theory, social reproduction, 
testing culture, access, and challenging traditional concepts of achievement. Theories provide a 
foundation for understanding how schools connect to the larger community and provide insight 
into issues of social/racial justice. Additionally, they provide a means of explaining, describing, 
analyzing, and forecasting learning. In this way, theory aids us in making more informed judgments 
about learning design, development, and delivery.  

 
65 “Educational Access Group,” Educational Access Group, accessed July 14, 2021, 

https://educationalaccessgroup.org/. 
66 “YPAR Hub | YPAR Hub.” 
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(6) If the proposed charter school intends to include a vocational or career and technical 
education program, provide a description of the career and technical education program that will 
be implemented by the charter school. 

While student Programs of Study are individualized, including a continuum of Community and 
Work Based Learning, there will be two embedded programs in year one. These programs were 
selected based on the following criteria: A. Alignment with the mission and vision B. Established 
Community Partnerships and C. A need to increase diversity in the given fields.  
 
Journalism and Multimedia 
In partnership with This is Reno and TMCC (See MOUs), The Reno Inquiry school will develop a 
Journalism and Multimedia program that includes a course sequence, professional support and 
workshops, opportunities for real world application of skills, including job shadowing, internships, 
and potentially paid positions.  
 
Future Teachers Program 
In partnership with TMCC and Sierra Nevada University (See MOUs), the Reno Inquiry School will 
develop a Future Teachers program that includes a course sequence, professional support and 
workshops, and opportunities for real world application of skills.  This program provides a 
foundation for students to become teachers. Students from underrepresented communities will be 
intentionally encouraged to become part of the program.    

PROGRAMS OF DISTANCE EDUCATION (Distance Education Applicants Only) 
A charter school that wishes to provide distance education (online, virtual, cyber, etc.) courses and/or 
programs (NRS 388.820-388.874 and NAC 388.800-388.860) must submit a distance education 
application to the Nevada Department of Education prior to or in conjunction with its application to 
the SPCSA.  For applicants who do not propose to offer a program of distance education, please 
provide a brief statement explaining that the questions in this section are not applicable. 

(1) Describe the system of course credits that the school will use. 

(2) Describe how the school will monitor and verify the participation in and completion of courses 
by pupils. Please include an explanation as to how the proposed school will document and monitor 
student attendance to ensure meaningful participation in courses.  

(3) Describe how the school will ensure students participate in assessments and submit 
coursework.  

(4) Describe how the school will conduct parent-teacher conferences.  

(5) Describe how the school will administer all tests, examinations or assessments required by 
state or federal law or integral to the performance goals of the charter school in a proctored setting.  

(6) Describe the support that will be available to each pupil, in his or her home or community, 
including the availability and frequency of interactions between the pupil and teachers. 

(7) Describe the criteria pupils must meet to be eligible for enrollment at the proposed charter 
school for distance education and the process for accepting pupils. 
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Reno Inquiry School has no plans to offer distance learning, this is not applicable. Although we 
acknowledge that the current worldwide pandemic has demanded remote/distance learning, this is 
an exception. We shall comply if the state requests that schools submit a distant learning plan 

PRE-KINDERGARTEN PROGRAMS  
A charter school that wishes to provide pre-kindergarten services to students who will later enroll in 
its K-12 programs must apply separately to the Nevada Department of Education to offer education 
below the kindergarten level following charter approval. Approval to offer pre-kindergarten cannot be 
guaranteed.  Consequently, revenues and expenditures related to pre-kindergarten should not be 
included in the initial charter application budget. Please note that state-funded pre-kindergarten 
programs are not directed through the state Distributive Schools Account for K-12 education.  In 
addition to a limited amount of state pre-kindergarten funding available through the Department of 
Education, the SPCSA is also a sub-recipient of a federal grant to expand early childhood services in 
certain high-need communities through programs approved by NDE.  Applicants are encouraged to 
review resources available at http://www.doe.nv.gov/Early_Learning_Development/.  For applicants 
who do not propose to offer pre-kindergarten, please provide a brief statement explaining that the 
questions in this section are not applicable. 

(1) Identify whether the school plans to offer pre-kindergarten in the first year of operation or any 
subsequent year of the charter term.   

(2) Identify whether the school will offer fee-based pre-kindergarten services.  If the school does 
plan to offer fee-based pre-kindergarten, explain how the school will ensure that parents will be 
informed both initially and on an ongoing basis that both state and federal law preclude a K-12 
charter school from giving admissions preference to students to whom it has previously charged 
tuition.   

(3) Describe the school’s plans for ensuring that the pre-kindergarten program aligns with the 
mission, vision, and program of the school’s other grades and meets all other state requirements.   

(4) Explain how the school’s proposed pre-kindergarten program may meet the federal pre-
kindergarten expansion grant criteria. 

Reno Inquiry School is a 9-12 high school and will not offer a Pre-Kindergarten program, this is not 
applicable. 

PROMOTION AND HIGH SCHOOL GRADUATION REQUIREMENTS  
Please note that high schools approved by the SPCSA will be required to meet or exceed Nevada 
graduation requirements.   

(1) Explain how students will matriculate through the school (i.e., promotion/retention policies) 
and how stakeholders will be informed of these standards. 

The Reno Inquiry School will ensure that all students meet the Nevada state requirements for an 
advanced diploma and that those standards, sewn with the larger Program of Study, are in 
alignment with specific post-secondary goals related to college and career readiness. Students will 
earn ½ credit for each semester course completed to standard. While most courses follow a full 
year continuum, credits are earned by semester. As part of our plan for stakeholder engagement 
and communication, a student driven team that includes students, families, staff, and other relevant 

http://www.doe.nv.gov/Early_Learning_Development/
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stakeholders, develops a personalized Program of Study that includes a specific, but adaptable map 
to meet Nevada Graduation requirements. The student driven team meets every semester to 
review, monitor, and amend the plan. This meeting also provides an opportunity to clarify 
requirements and expectations for graduation. In addition to the requirements, all students will 
develop a portfolio of career and college readiness skills developed as part of a continuum of 
community and or work-based learning, which is also contained in the Program of Study. See 
Supplemental Appendix 6 for graduation requirements grade-point calculations.  
 
Transcripts will contain student information such as the student’s grades, Community and/or Work 
Based Learning Portfolio, and ACT scores. In addition, student transcripts will list the student 
parent/guardian information including home address. All registered courses will show a letter 
grade. Each semester report card will provide a semester Grade Point Average and a Cumulative 
Grade Point Average. Contained in their Program of Study, students and families will also receive a 
full progress report as part of their review meeting every semester that clearly articulates progress 
towards goals.  
 
(2) For schools proposing a high school program, explain how the school will meet state 
graduation requirements.  Describe how students will earn credit hours, how grade-point averages 
will be calculated, what information will be on transcripts, and what elective courses will be 
offered.  If graduation requirements for the school will exceed those required by the State of 
Nevada, explain the additional requirements.      
 

 Grade-point averages are calculated in a chart in Supplemental Appendix 6.   
Transcripts will contain student information such as the student’s grades, Community and/or Work 
Based Learning Portfolio, and ACT scores. In addition, student transcripts will list the student 
parent/guardian information including home address. All registered courses will show a letter 
grade. Each semester report card will provide a semester Grade Point Average and a Cumulative 
Grade Point Average. Contained in their Program of Study, students and families will also receive a 
full progress report as part of their review meeting every semester that clearly articulates progress 
towards goals.  
 
(3) For schools proposing a high school program, explain how the graduation requirements will 
ensure student readiness for college or other postsecondary opportunities (e.g., trade school, 
military service, or entering the workforce).   
 
At the Reno Inquiry School, all students develop a personalized Program of Study, reviewed 
biannually, that aligns with specific post-secondary goals (i.e. college, trade school, or entering the 
workforce). (See Meeting the Need section for more detail). 

(4) Explain what systems and structures the school will implement for students at risk for 
retention and/or dropping out and/or not meeting the proposed graduation requirements, 
including plans to address students who are overage for the grade level. For high schools, describe 
your plans to support students needing to access credit recovery options.  

As previously discussed in our tiered intervention model, students are supported and engaged in 
full partnership for their learning outcomes. Our model provides early and multiple points of 
intervention and our small school model ensures that those interventions are appropriately aligned 
with a student's needs.  We have also intentionally developed an adaptive Learning Organization 
that allows all stakeholders to respond and problem solve. Reno Inquiry School will provide 



 

Academic Plan   65 

students in need of credit recovery options with the opportunity to retake a class, or to enroll in a 
class online. A teacher will be available to assist with online learning. Students can also take a credit 
by exam to assess their knowledge of content, and if they receive a passing grade, earn credit for the 
course. We will address all credit recovery options on an individual basis in alignment with our 
mission and vision.  
 

DUAL-CREDIT PARTNERSHIPS 
High schools approved by the SPCSA will be expected to enter into cooperative agreements with one or 
more community colleges, state colleges and universities to offer dual credit courses per NRS 389.310.    
For applicants who do not propose to operate a high school program during the initial charter term, 
please provide a brief statement explaining that the questions in this section are not applicable. 

(1) Discuss the scope of the services and resources that will be provided by the college or 
university.  

Reno Inquiry School has entered into an agreement with Truckee Meadows Community College 
(TMCC) to provide dual-credit opportunities for it’s students. Students enrolled at the Reno Inquiry 
School may enroll in dual-credit courses through TMCC’s Jump Start Program. Jump Start students 
will have full access to TMCC support services including Tutoring and Writing Center. TMCC may 
provide student support for high school students enrolled in TMCC classes, which may include 
orientation and assistance with registration and enrollment in college classes. TMCC shall develop 
and offer appropriate college courses in which Reno Inquiry School students, grades 9th through 
12th, who meet minimum enrollment requirements may enroll in college credit courses to meet 
high school elective or graduation requirements. Only approved courses may be used for Dual 
Credit (either academic or elective). Academic credit refers to those courses which have been 
approved by the Reno Inquiry School to meet graduation requirements. All other approved courses 
will count for elective credit. Any course offered through TMCC and approved by both Reno Inquiry 
School and the Nevada State Board of Education is available for dual credit. Additionally, TMCC and 
Reno Inquiry School may jointly develop “cohort” dual-credit courses specifically for Reno Inquiry 
School students. These courses may be offered at a TMCC site or on the Reno Inquiry School 
Campus (following TMCC guidelines).TMCC will provide one unofficial transcript for each student 
to the participating Reno Inquiry School registrar within three weeks after grades are posted at the 
end of each TMCC academic term. 
 

(2) Describe the proposed terms of the relationship between the charter school and the college or 
university including 

(a)  proposed duration of the relationship and the conditions for renewal and termination 
 
The relationship between TMCC and Reno Inquiry School, formalized in the attached memorandum 
of understanding, is for a period of 1 year from the effective date of the agreement (July 1, 2021 
through June 30, 2022) and may be extended upon written mutual agreement. It shall be reviewed 
annually to ensure that it is fulfilling its purpose and to make any necessary revisions. 
Either organization may terminate the MOU upon thirty (30) days written notice without penalties 
or liabilities. The agreement will be in effect once Reno Inquiry School is fully chartered by the state 
of Nevada. The agreement may be amended upon mutual consent of Reno Inquiry School of Nevada 
and the Board of Regents of the Nevada System of Higher Education, on behalf of the Truckee 
Meadows Community College, so long as it is consistent with the law of the State of Nevada.  
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The agreement shall be interpreted under the laws of the State of Nevada. Jurisdiction and venue 
for any dispute under this agreement shall be in the district court of the county of Washoe, State of 
Nevada. 
 

(b) the manner and amount that the college or university will be compensated for providing such 
services and resources, including, without limitation, any tuition and fees that pupils at the charter 
school will pay to the college or university 
TMCC shall charge the following fees in addition to course registration fees, as established annually 
by the college: 

• For new students: a one-time application fee 
• For all students: 

 1. A technology fee per credit hour 
 2. A student association fee per credit hour 
 3. A Health and Sports fee 
 4. Any special fees associated with the course 
 5. Other fees approved by TMCC 

• For on-line courses, the following additional fees will be charged to all students: 
 1. A distance education fee 
 2. An on-line fee 

• Textbook costs shall be the responsibility of the Reno Inquiry School.  
• For on-line courses, TMCC shall charge $50 per course registration plus mandatory fees based on 

space availability. For in-person courses taught on a TMCC campus by a TMCC instructor at any 
time during or outside of the school day shall receive a 50% discount on the per credit registration 
fee.  

• Courses taught on a Reno Inquiry School campus by a Reno Inquiry School instructor (who has 
been approved as part-time faculty for TMCC) during the school day and considered part of the 
Reno Inquiry School ’s instructor’s full or part-time course load shall receive a 66% discount on per 
credit registration fee. 

• Reno Inquiry School will send vouchers directly to the TMCC Cashier’s office showing which 
students are enrolled at TMCC and which courses are to get covered. TMCC will invoice Reno 
Inquiry School as a part of its normal billing cycle. TMCC may not allow registration of subsequent 
courses if there is an outstanding balance due. Reno Inquiry School will be responsible for payment 
on any outstanding charges on student’s accounts. Reno Inquiry School understands that failure to 
pay as agreed upon will result in immediate termination of third-party billing. 
 
(3) Describe the manner in which the college or university will ensure that the charter school can 
effectively monitor pupil enrollment and attendance and the acquisition of college credits.   
The Community Engagement Coordinator will serve as the liaison between TMCC and RIS with 
primary responsibility of monitoring pupil enrollment, attendance and the acquisition of college 
credits. Specific responsibilities are included in the MOU, which is attached. 
 
Embedded in every school day is studio time, which, once a week, will be used for an “advisory” for 
all students enrolled in dual credit courses.  This provides the necessary time for the students to 
receive the support necessary to compensate for any struggles with the expectations of a college 
level course.   This might include advising the student on how to manage time, how to effectively 
attend the college professor’s office hours, or seek out additional academic support.  The 
Curriculum and Community Director will hold the syllabus for every college course that students 
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are enrolled in. The advisory teacher may also contact the college professor to discuss student 
progress. 
 
(4) Identify any employees of the college or university who will serve on the governing body of the 
charter school. 
 
No members of TMCC will be members of the RIS board.  
 
(5) Provide as Attachment 2, a draft memorandum of understanding between the charter school 
and the college or university through which the credits will be earned and a term sheet confirming 
the commitment of both entities to the specific terms outlined in this charter application.  If the 
school is not planning to provide a dual-credit program, please upload an attestation explaining 
that this request is inapplicable.   
 
Please see Attachment 2.  

DRIVING FOR RESULTS 
The SPCSA will evaluate the performance of every charter school annually, and for renewal, 
replication, and replacement (restart or reconstitution) purposes according to a set of academic, 
financial, and organizational performance standards that will be incorporated into the charter 
agreement and measured by the SPCSA Charter School Performance Framework, the Nevada School 
Performance Framework adopted by the Nevada Department of Education, and applicable law and 
regulation. The academic performance standards consider status, growth, and comparative 
performance based on federal, state, and school-specific measures. The financial performance 
standards are based on standard accounting and industry standards for sound financial operation. 
The organizational performance standards are based primarily on compliance with legal obligations 
and state law and regulation and SPCSA policies, including fulfillment of the governing board’s 
fiduciary obligations related to sound governance.  

Applicants are expected to propose additional mission-specific goals to complement or supplement, 
but not supplant, the SPCSA’s performance standards with school-specific, mission-driven academic, 
financial, or organizational goals.  All such indicators, measures, and metrics are expected to be 
rigorous, valid, and reliable.   

(1) Describe the mission-specific academic goals and targets that the school will have.  State goals 
clearly in terms of the measures or assessments you plan to use and describe the process by which 
you will determine and set targets. 

The Reno Inquiry School is intentionally designed as an adaptive Learning Organization that 
provides a Community of Care and high levels of authentic engagement. As such, the most 
important, rigorous, and aspirational standards that students must meet are those authentically 
developed in collaboration with families and students. We have a rigorous assessment plan and a 
commitment to have that system reviewed by an external vendor determined by the SPSCA. This is 
accounted for in our budget.   

Goal 1 Guided by their personalized Program of Study, every student at the Reno Inquiry School 
will graduate on time with a completed academic course sequence that aligns with graduation 
requirements, specific and demonstrated applied skills, a completed continuum of Community 
and/or Work Based Learning, and an identified community network, all which align with and 
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prepares them for specific, identified post-secondary goals (measured by completion of specific 
goals in Program of Study and formally monitored and reviewed by a student driven team twice a 
year—aligned with standards of college and career readiness) 

• Benchmark 1.1 By the end of the first semester of enrollment, 100% of students will 
have developed their initial personalized Program of Study that includes all 
components of the document, and is developed in alignment with the standards and 
values of the school (Percentage of students meeting this benchmark, disaggregated 
by at risk populations to ensure equity, to be kept by school director and reported to 
Stakeholder PLC, RIS Community Meeting, Board of Directors as part of Semester 
Report)  

• Benchmark 1.2 By the end of each semester, each student will meet with their 
Program of Study team to review the goals in the Program of Study and determine 
whether satisfactory progress is being made. For standards of satisfactory progress, 
please see section on Response to Intervention (Individual data to be utilized for 
specific intervention (See RTI process) and School Wide measurement of percentage 
of students making satisfactory progress, disaggregated by at risk populations to 
ensure equity, to be kept by school director and reported to Stakeholder PLC, RIS 
Community Meeting, Board of Directors, and any appropriate state agencies as part 
of Semester Report)     

Goal 2 As part of their Program of Study, every student will complete a program of Community 
based, and/or Work Based Learning, that includes a continuum of exploration, shadowing, and 
internship. (Measured by specific goals developed in the Program of Study and formally monitored 
and reviewed by a student driven team twice a year—aligned with standards of career readiness) 

• Benchmark 2.1 In alignment with their Program of Study, by the end of year one, 
each student will have satisfactorily completed a community and/or career based 
exploration as developed by the Program of Study team which might include 
exploration of opportunities for service, community problem solving, and/or career 
possibilities  

• Benchmark 2.2 In alignment with their Program of Study, by the end of year two, 
each student will have completed a Community and/or Career based applied 
experience project as developed by the Program of Study which might include an 
applied service, addressing a community problem, and/or job shadow/work 
experience. (This benchmark is met through an authentic “Sophomore Capstone”) 

• Benchmark 2.3 In alignment with their Program of Study, by the end of year four, 
each student will have completed a Community and/or Career based internship or 
equivalent that aligns with post-secondary goals as developed by the Program of 
Study team.     

Goal 3 As part of their Program of Study, students at every grade level will complete a course 
sequence that demonstrates mastery of content standards through rigorous and transparent 
learning targets, based on the NVACS.  

• Benchmark 3.1 By the end of each unit, 70% of students will meet the standard of 
70% mastery of English Learning Targets appropriate for grade level and on time 
graduation (Measured by unit assessments, with assessments directly aligned with 



 

Academic Plan   69 

learning targets. Individual data to be utilized for specific intervention (See RTI 
process) and class data to be utilized in PLCs for instructional purposes) 

• Benchmark 3.2 By the end of each unit, 70% of students will meet the standard of 
70% mastery of Science Learning Targets appropriate for grade level and on time 
graduation (Measured by unit assessments, with assessments directly aligned with 
learning targets. Individual data to be utilized for specific intervention (See RTI 
process) and class data to be utilized in PLCs for instructional purposes) 

• Benchmark 3.3 By the end of each unit, 70% of students will meet the standard of 
70% mastery of Math Learning Targets appropriate for grade level and on time 
graduation (Measured by unit assessments, with assessments directly aligned with 
learning targets. Individual data to be utilized for specific intervention (See RTI 
process) and class data to be utilized in PLCs for instructional purposes) 

• Benchmark 3.4 By the end of each unit, 70% of students will meet the standard of 
70% mastery of Social Studies Learning Targets appropriate for grade level and on 
time graduation (Measured by unit assessments, with assessments directly aligned 
with learning targets.  Individual data to be utilized for specific intervention (See 
RTI process) and class data to be utilized in PLCs for instructional purposes) 

• Benchmark 3.5 By the end of each semester, 85% of students will meet the standard 
of 80% mastery of English Learning Targets appropriate for grade level and on time 
graduation (Measured by unit and end of course assessments, with assessments 
directly aligned with learning targets. School Wide measurement of percentage of 
students making satisfactory progress, disaggregated by at risk populations to 
ensure equity, to be kept by school director and reported to Stakeholder PLC, RIS 
Community Meeting, Board of Directors, and any appropriate state agencies as part 
of Semester Report)  

• Benchmark 3.6 By the end of each semester, 85% of students will meet the standard 
of 80% mastery of Science Learning Targets appropriate for grade level and on time 
graduation (Measured by unit and end of course assessments, with assessments 
directly aligned with learning targets. School Wide measurement of percentage of 
students making satisfactory progress, disaggregated by at risk populations to 
ensure equity, to be kept by school director and reported to Stakeholder PLC, RIS 
Community Meeting, Board of Directors, and any appropriate state agencies as part 
of Semester Report)  

• Benchmark 3.7 By the end of each semester, 85% of students will meet the standard 
of 80% mastery of Math Learning Targets appropriate for grade level and on time 
graduation (Measured by unit and course assessments, with assessments directly 
aligned with learning targets. School Wide measurement of percentage of students 
making satisfactory progress, disaggregated by at risk populations to ensure equity, 
to be kept by school director and reported to Stakeholder PLC, RIS Community 
Meeting, Board of Directors, and any appropriate state agencies as part of Semester 
Report)  

• Benchmark 3.8 By the end of each semester, 85% of students will meet the standard 
of 80% mastery of Social Studies Learning Targets appropriate for grade level and 
on time graduation (Measured by unit and course assessments, with assessments 
directly aligned with learning targets. School Wide measurement of percentage of 
students making satisfactory progress, disaggregated by at risk populations to 
ensure equity, to be kept by school director and reported to Stakeholder PLC, RIS 
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Community Meeting, Board of Directors, and any appropriate state agencies as part 
of Semester Report)  

Goal 4 Every student will find value in their connection to the school and demonstrate high levels 
of morale and engagement with the school community. (Measured by surveys, attendance, 
engagement in practices of democratic schooling, school activities, and maintained connections 
with alumni -- aligned with best practices of at-risk communities and drop-out prevention) 

• Benchmark 4.1 Average Daily Attendance will exceed 97% (Measured by attendance 
reports. Data kept by school director and reported to Stakeholder PLC, RIS 
Community Meeting, Board of Directors, and any appropriate state agencies as part 
of Semester Report)   

• Benchmark 4.2 By the end of each semester, students, staff, families, and 
stakeholders will complete a survey (standards and survey to be developed in 
collaboration with our community) that will assess morale, feelings of connection, 
and meaningful relationships (Data kept by school director and reported to 
Stakeholder PLC, RIS Community Meeting, Board of Directors, and any appropriate 
state agencies as part of Semester Report)  

• Benchmark 4.3 Average attendance at RIS Collective will exceed 90% of staff and 
students (Data kept by school director and reported to Stakeholder PLC, RIS 
Collective, Board of Directors, and any appropriate state agencies as part of 
Semester Report)      

(2) In the table below, outline the clearly measurable annual performance and growth goals that 
the school will set in order to meet or exceed SPCSA expectations as outlined in the SPCSA 
Academic Performance Framework indicators and to meet state expectations for student academic 
growth in accordance with the Nevada School Performance Framework (NSPF) adopted by the 
Nevada Department of Education. You may add or delete rows as needed.  Also: 

(a) Describe your presumed baseline and explain how it was set. 
While true baseline data will be established through formal course pre-assessments and our 
thorough intake process, our projected baseline data is based on a correlational review of our 
projected student population and data from comparable surrounding schools.    

(b) Articulate how the organization will measure and evaluate academic progress – 
of individual students, student cohorts, sub-groups, campuses (for invited multi-
site applicants), and the entire school – throughout the school year, at the end of 
the academic year, and for the first three years of operation.  

At the Reno Inquiry School, all students, teachers, and families understand the connection between 
mastery of academic skills and the short/long term outcomes contained in their Program of Study. 
Each course is intentionally and collaboratively designed to align with standards with clear and 
accessible Learning Targets, Learning Guides, and Course Sequence Documents that are 
transparent about learning outcomes and assessment (See Curriculum Design for more details). 
These documents are public and serve as the foundation for reporting and evaluating academic 
progress. In concert with the community we seek to serve (see Meeting the Need Section), all data is 
disaggregated by populations considered at risk, with particular intention provided to achievement 
gaps. 

• For each course unit, a formal pre-assessment is conducted that provides common 
individual and class baseline data and instructional guidance for the unit. 
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• For each course unit, Learning Targets, aligned with NVACS, and standards for mastery are 
clearly articulated in Learning Guides. 

• Progress towards mastery is formatively assessed throughout the unit by both student and 
teacher 

• Each unit includes an end of unit assessment that aligns with Learning Targets. The 
standard for year 1 is 70% of students reaching mastery of 70% of Learning Targets, year 2 
is 80% of students reaching mastery of 70% of Learning Targets. This data is primarily used 
at the classroom level. Learning Targets that are not mastered are spiraled and connected to 
the next unit. 

• End of course assessments are given for every course, with the standard for year 1 set at 
85% of students demonstrating mastery of 80% of standards, year 2 90% of students 
demonstrating mastery of 80% of standards, and year 3, 90% of students demonstrating 
mastery of 90% of standards.  

• To meet the goals of increased graduation rates, every semester, each student’s Program of 
Study team meets to review progress towards on time graduation, specifically credit 
acquisition and ensures that progress is being made to standards of College and Career 
Readiness.      

 

Goal 

Aligned to 
SPCSA 
Framework, 
NSPF or 
Both? 

Evaluation 
Tool and 
Frequency 

Baseline 2022-23 2023-24 2024-25 

85% of students 
are on pace to 
graduate with an 
Advanced Diploma 

Aligns with 
College and 
Career 
readiness and 
graduation 
standards in 
the NSPF and 
SPCSA 
Graduation 
Rates 
Indicator 
 

Program of 
Study 
document 
and semester 
report. 
Results are 
reports 
biannually as 
part of 

60% 70% 80% 85% 

95% of students 
on pace to 
graduate with at 
least a Standard 
Diploma 

Aligns with 
College and 
Career 
readiness and 
graduation 
standards in 
the NSPF and 
SPCSA 
Graduation 
Rates 
Indicator 
 

Program of 
Study 
document 
and semester 
report. 
Results are 
reports 
biannually as 
part of 

80% 85% 90% 95% 
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70% of students 
Juniors or higher 
enrolled in a dual 
credit course 

 

Aligns with 
College and 
Career 
readiness 
standards in 
the NSPF and 
SPCSA 
College and 
Career 
Readiness 
Indicator 

Records 
Review 
provided 
coordinated 
by TMCC 
Jumpstart 
and Reno 
Inquiry 
School (See 
MOU) 

0 30% 60% 70% 

40% Proficient 
ACT Math 

Aligns with 
Academic 
Achievement 
portion of the 
NSPF and 
SPCSA 
Proficiency 
Indicators 

ACT 15% 25% 30% 40% 

70% ACT English Aligns with 
Academic 
Achievement 
portion of the 
NSPF and 
SPCSA 
Proficiency 
Indicators 

 

ACT 25% 35% 60% 70% 

60% Proficient in 
Science 

 

Aligns with 
Academic 
Achievement 
portion of the 
NSPF and 
SPCSA 
Proficiency 
Indicators 

Next 
Generation 
Science 
Assessment 

16% 30% 50% 60% 

60% of ELLs 
meeting AGP 

Aligns with 
English 
Proficiency 
portion of the 
NSPF and 
SPCSA 
English 
Language 
Proficiency 
Indicator 

WIDA Access 

 

20% 40% 50% 60% 
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(3) In addition to mandatory state testing, identify the primary interim academic assessments the 
school will use to assess student-learning needs and ensure progress towards SPCSA and state 
proficiency targets and describe how they will be used.  

(a) How will you support teachers in developing embedded assessments and checks 
for understanding in order to ensure that instruction meets student needs? 

As articulated in our curriculum section, teachers engage in a collaborative process of unpacking 
standards, developing specific and clear learning targets, authentically group targets into units, and 
develop a course sequence. Embedded within each unit are pre assessments, formative 
assessments, and end of unit assessments. (See Curriculum Development)  
 
At the Reno Inquiry School, all students, teachers, and families understand the connection between 
mastery of academic skills and the short/long term outcomes contained in their Program of Study. 
In concert with the community we seek to serve (see Meeting the Need Section), all data is 
disaggregated by populations considered at risk, with particular attention paid to achievement 
gaps. 
  

• For each course unit, a formal pre-assessment is conducted that provides common 
individual and class baseline data and instructional guidance for the unit. 

• For each course unit, Learning Targets, aligned with NVACS, and standards for mastery are 
clearly articulated in Learning Guides. 

• Progress towards mastery is formatively assessed throughout the unit by both student and 
teacher 

• Each unit includes an end of unit assessment that aligns with Learning Targets. The 
standard for year 1 is 70% of students reaching mastery of 70% of Learning Targets, year 2 
is 80% of students reaching mastery of 70% of Learning Targets. This data is primarily used 
at the classroom level. Learning Targets that are not mastered are spiraled and connected to 
the next unit. 

• End of course assessments are given for every course, with the standard for year 1 set at 
85% of students demonstrating mastery of 80% of standards, year 2 90% of students 
demonstrating mastery of 80% of standards, and year 3, 90% of students demonstrating 
mastery of 90% of standards.  

• To meet the goals of increased graduation rates, every semester, each student’s Program of 
Study team meets to review progress towards on time graduation, specifically credit 
acquisition and ensures that progress is being made to standards of College and Career 
Readiness.  

 
(b) Explain how you will know that your proposed interim assessments are valid 

and reliable indicators of progress.  Explain how these interim assessments align 
with the school’s curriculum, performance goals for the school and the SPCSA, 
and state standards. 

 
Each course is intentionally and collaboratively designed to align with standards with clear and 
accessible Learning Targets, Learning Guides, and Course Sequence Documents that are 
transparent about learning outcomes and assessment (See Curriculum Design for more details). 
These documents are transparent and public and serve as the foundation for reporting and 
evaluation of academic progress. While this process is rigorous, it is critical to ensure 
assessments are true indicators of mastery of standards.  
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(c) Describe the corrective actions the school will take if it falls short of student 

academic achievement expectations or goals at the school-wide and classroom 
level.  Explain what would trigger such corrective actions and who would be 
responsible for implementing them.   

 
As part of the intentional building of our Learning Organization, our school is designed with 
adaptability in mind. By empowering all levels of the organization to engage in problem solving 
through shared ownership, our school is able to respond quickly and appropriately when we 
fall short of goals. Responses would be triggered in different ways throughout the organization. 
At the individual level, if a student is struggling to make progress in meeting learning targets, 
that would be evident to the teacher, family, and student through the shared space of the 
learning guide. For class wide issues with progress, the end of unit assessments would serve as 
shared data allowing teachers to engage in our Datawise process and develop an action plan. 
For school-wide issues, we have multiple places to engage. While ultimate responsibility for 
implementation sits with the School Director, our model relies on infrastructure that fosters 
agency of all stakeholders and shared ownership of outcomes. The Datawise process allows us 
to specifically identify the person responsible for implementing a corrective action plan.  

 
(d) Articulate how interim assessments will be used to inform instruction. How will 

teachers and school leaders be trained in their use?  
 

Every course has clearly articulated Learning Targets. Teachers will be authentically trained as 
they will be developing all assessments through the curriculum development process 
articulated in the Curriculum section.  

 
(e) Identify specific interim assessments and quarterly performance goals that you 

will use to confirm that the school is on-track to meet ambitious academic goals 
throughout the school’s first year with students. You may add or delete rows as 
needed.  

 

Goal Assessment 
Quarter 1 
Goal 

Quarter 2 
Goal 

Quarter 3 
Goal 

Quarter 4 
Goal 

70% of students 
reaching mastery of 
70% of Learning 
Targets in core 
classes 

Unit Exams aligned to 
Learning Targets. This 
includes all core classes 
(English, Math, Science, 
and Social Studies) 

 60% of 
students 
reaching 
mastery of 
60% of 
Learning 
Targets 

 70% of 
students 
reaching 
mastery of 
70% of 
Learning 
Targets 

 70% of 
students 
reaching 
mastery of 
70% of 
Learning 
Targets 

 70% of 
students 
reaching 
mastery of 
70% of 
Learning 
Targets 

85% of students 
reaching mastery of 
80% of Learning 
Targets in core 
classes 

End of Course/Semester 
Exams. This includes all 
core classes (English, 
Math, Science, and Social 
Studies) 

 85% of 
students 
reaching 
mastery of 
80% of 
Learning 
Targets in 

 85% of 
students 
reaching 
mastery of 
80% of 
Learning 
Targets in 
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core 
classes 

core 
classes 

 
(4) Describe the process for collecting and storing data, including the information system(s) used 
in addition to the statewide Infinite Campus system. 
Every student, teacher, and family will have an expected role in monitoring and supporting the 
progress towards academic and post-secondary goals. Each Learning Guide and Course Sequence 
Document provides the structure for progress monitoring and immediate feedback. This 
information will be available online and in paper form. While a specific system has not been 
decided upon, those under consideration in year 1 are Google Classroom, Altitude, and Microsoft 
Teams.    
 
(5) How will the school monitor for disparities in academic performance between student groups? 
What actions with the school take to address identified disparities? 

In alignment with our mission and vision, the Reno Inquiry School holds as a high value the 
disruption of systemic inequity. All data that we collect will be disaggregated to ensure that all 
students are making progress towards their goals. When identified disparities do exist, our first 
step is always to return to the student’s Program of Study. By making those authentic connections 
and reiterating a shared vision for student success, effective conversations and interventions can 
occur. At the class and schoolwide level, the school community is regularly engaged in the Datawise 
process which provides for deep dives into student data. 

AT-RISK STUDENTS AND SPECIAL POPULATION 
Pursuant to State and federal law, SPCSA schools are required to serve the needs of all students in 
special populations.   

The SPCSA operates under the following principles with regards to special populations of students: 

1.  SPCSA schools serve all eligible students.  SPCSA schools do not deny the enrollment of any 
student based on needs or disability. 

2. SPCSA schools are to ensure streamlined access for all students requiring special programs. 
3. SPCSA schools develop programs to support the needs of their students.  
4. SPCSA schools do not counsel or kick any students out. 
5. SPCSA schools utilize best practices to expose students to the most inclusive environments 

appropriate. 
6. If necessary, an SPCSA school is responsible for developing more restrictive placements to meet 

the needs of the highest need students, including but not limited to clustered placements in 
consortium with other charter schools.  

7. SPCSA schools are responsible for providing high functioning, trained special education teams, 
which focus on student advocacy and high expectations.  IEP teams (including school’s 
leadership) make placement decisions at IEP meetings. Decisions are made based on 
evidence/data to support what is best for the student.   
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At-Risk Students 

(1) How do you define “at-risk” students? What are the methods for identifying at-risk students 
through academic and behavioral processes? 

Reno Inquiry School uses current Nevada state law, NRS 388.045, to define “at risk” students: “A 
pupil is “at risk” if the pupil has an economic or academic disadvantage such that he or she requires 
special services and assistance to enable him or her to succeed in educational programs. The term 
includes, without limitation, pupils who are members of economically disadvantaged families, 
pupils who are English language learners, pupils who are at risk of dropping out of high school and 
pupils who do not meet minimum standards of academic proficiency. The term does not include a 
pupil with a disability.”  
 
The first step to identifying a student as “at risk” is our extensive intake process. This process 
includes home visits, academic review, identification of interests/passions, and personal 
approaches to learning. This intake process facilitates the development of meaningful outcomes, 
provides a foundation for strong, collaborative relationships, and ensures that there is trust in the 
identification of struggles or barriers that might hinder a student's progress.  In addition, in 
alignment with suggestions from Johnson et al. (2009), Reno Inquiry School will collect the 
following information as part of the universal screening process: enrollment information (when 
they entered the district and, if applicable, the number of times they moved), transcript information 
(courses attempted, courses completed, grades, credits earned, and how many times a student has 
been retained), attendance information (to identify students who may be at risk for not receiving 
credit), and discipline records. Reno Inquiry School will garner information about economically 
disadvantaged students based on free and reduced lunch forms. In addition, once students are 
enrolled at Reno Inquiry School, we will discuss academic and behavioral progress at least twice a 
year during the review of the Personalized Program of Study. This, in addition to content-based 
assessments, will inform decisions about the Response to Intervention (RTI) process/tier.   

(2) Describe how you will identify the needs of all students.  Identify the research-based programs, 
strategies and supports you will utilize to provide a broad continuum of services, ensure students’ 
access to the general education curriculum in the least restrictive environment.  

The foundation of the academic program at the Reno Inquiry School is the establishment of 
relationships through our intake process and school infrastructure, a transparent, accessible 
curriculum that provides authentic assessment opportunities, and the collaborative development of 
personalized Programs of Study. Each of these serve to provide access to every student for high 
level learning targets and clear, achievable outcomes.   
 
In alignment with our philosophy on transparency and student agency, students at Reno Inquiry 
School will drive the creation of their Personalized Program of Study as well as the members of 
their team who are responsible for its implementation. The student, their family, and the staff 
members on the team will help the student identify strengths, and short- and long-term goals. The 
staff members will be responsible for ensuring the student access to the general education 
curriculum, as well as helping devise strategies for success in the general education classroom. The 
Program of Study team serves concurrently as the RTI team. Given this, and depending on each 
student’s individual needs, team staff members may include a special education teacher or school 
psychologists/therapist. The team will meet regularly to discuss progress for students who have 
been identified as “at risk.” The team will help teachers implement research-based strategies. 
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(3) Describe the school’s approach to help remediate students’ academic underperformance.  
Detail the identification strategy, interventions, and remediation to be implemented.  Cite the 
research/rationale for the chosen methods. How will you measure the success of your academic 
remediation efforts (in year 1, year 3, year 5, and beyond?) 

Reno Inquiry School will use the problem-solving approach to the Response to Intervention model. 
Similar to the Standards Protocol Approach, the Problem-Solving Approach begins with a universal 
screener. As described by Gresham, “Problems are defined in a problem-solving approach as a 
discrepancy between current and desired levels of performance; as such, the larger the 
discrepancy, the larger the problem.”67 This phase involves setting goals after initiating the gap 
analysis. Team members ask “Where are we?” and “Where do we want to go?” The next stage in the 
process is evaluating why the problem is occurring, thus differentiating between won’t do 
(performance deficits) and can’t do (acquisition deficits). The last stage, after delivering the 
intervention, is evaluating the success of the support using data.  
 
Identification Strategy 
Reno Inquiry School defines underperforming in two ways: credit deficient and/or not meeting 
learning targets. The chart below provides further detail on identification of underperforming 
students. The identification of underperforming students is described in Table F.  
 

Table F: Underperforming Identification 

Label Explanation/Definition  

Credit Deficient  Mid-year of 9th grade: fewer than 2 credits  
Beginning of 10th grade: fewer than 4 credits  
Mid-year 10th grade: fewer than 7 credits 
Beginning of 11th grade: fewer than 10 credits  
Mid-year 11th grade: fewer than 13 credits  
Beginning of 12th grade:  fewer than 16 credits  
Mid-year 12th grade: fewer than 20 credits  

Not meeting 
learning targets  

Student is meeting 70% or below of their learning targets in one or more 
courses as measured by unit assessments.  

 
Interventions  
See question 4 of this section.  
 
Measure of Success  
Reno Inquiry School will use weekly progress monitoring for students in tiers 2 and 3 to measure 
the success of the interventions. Long term goals are stated below.  
Year 1: 80% of students in tiers 2 and 3 will be reclassified as tier 1.  
Year 3: 70% of the student population will perform at tier 1, 15% at tier 2, and 15% tier 3. 
Year 5: 80% of the student population will perform at tier 1, 15% at tier 2, and 5% tier 3.  

 
67 Frank Gresham, “Evolution of the Response-to-Intervention Concept: Empirical Foundations and Recent 

Developments,” in Handbook of Response to Intervention: The Science and Practice of Assessment and Intervention 

(New York, NY: Springer, 2007) 15. 
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(4) Describe your Response to Intervention model in detail, including the interventions and the 
anticipated proportion of the student body served at each tier level. Please provide the rationale 
used in this approximation. 

Johnson et. Al describe three main purposes for RTI in high school that is distinct from its role in 
elementary schools.68 The authors write “The primary purpose of RTI at the secondary level is to 
build the capacity of the school to meet the increasing demands for a diverse student population to 
meet rigorous standards for graduation. A secondary purpose is to ensure appropriate instruction 
and intervention is provided to all students. A final purpose is to provide a system that will support 
continuous school improvement to improve outcomes for all students.”69   
 
On Time for Graduation (intervening in credit deficiency)  
Foundational to our intervention plan and ensuring on time graduation is a transparent and 
accessible curriculum, with learning targets clearly defined in language that is accessible to 
students, teachers, families, and other stakeholders. These learning targets are contained in Unit 
Learning Guides and Course Sequence Documents, which provide a clear picture of how a student 
might be assessed and ways to demonstrate mastery of learning targets. Students are consistently 
receiving feedback on their progress towards mastery, and, due to the clarity and transparency of 
targets, engage in regular metacognitive self-assessment of their growth. This transparency and 
clarity also empowers families and members of the community to engage in full partnership to 
support students. 
  
Demonstrating Mastery of Learning Targets (not meeting learning targets)  
Progress towards mastery of learning targets, unit targets, and semester goals are directly tied to 
the students' personalized Program of Study, which are reviewed twice a year. This enables 
students to make connections between short term learning targets and larger outcomes. The 
consistent monitoring of progress towards mastery of learning targets provides opportunities for 
specific, targeted, and early intervention. Further, the personalized Program of Study provides for 
an authentic progress monitoring tool for both graduation and post-secondary goals.      
 
A Cycle of Continuous Improvement 
The step to continuous improvement is to identify students at risk of dropping out/credit deficient, 
in need of sustained support (ELL/SPED), and not meeting learning targets. This process will help 
predict long (high school graduation) and short term (passing a class) outcomes and inform where 
interventions need to be focused. The approximate percentage of students in each tier is based on 
local numbers in the target community. Frequent progress monitoring is an essential part of 
continuous improvement. Other important elements, as outlined by Johnson et. al (2009) include 
regular and consistent access to student data for staff members, providing training on program 
evaluations, and ensuring collaboration time. 70 Please see Supplemental Appendix 7 for a detailed 
description of RTI interventions.   

(5) How will you communicate the need for remediation to parents?   

 
68 Evelyn Johnson, Lori D Smith, and Monica L Harris, How RTI Works in Secondary Schools (Thousand Oaks: 

Corwin, 2009). 
69 Johnson, Smith, and Harris, 16. 
70 Johnson, Smith, and Harris. 
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Parents and family members are crucial members of the Program of Study team. Parents also have 
full access to all learning targets and learning guides, which supports them in being full partners in 
the process. These meetings provide an opportunity to discuss student progress toward short- and 
long-term learning goals. In addition, Unit Learning Guides and Course Sequence Documents are 
available to all stakeholders and provide ways that students may be assessed as progressing toward 
meeting learning goals. Families will be provided these documents during family orientation 
meetings, where the RTI identification process will be explained, as well as making these 
documents readily available online.  

(6) What interventions will be offered for students exhibiting early signs of behavioral concerns? 
How will individual behavior plans for students be implemented and monitored? 

Inherent to establishing a community of care is seeking to understand behavior, before seeking to 
change it. Staff at Reno Inquiry School will seek to find the root cause of students who show early 
signs of behavioral concerns. This process includes taking data and meeting frequently with team 
leaders and support staff to discuss the student’s behavior. Facilitated by the Curriculum and 
Community Director, a root cause discussion will ensue, and a support plan developed to help the 
student modify their behavior. Multiple points of support will be identified including peer and peer 
families, community partners, and strengthening of specific relationships in the school. 
Measurable goals will be developed with the identification of who is responsible for 
implementation. The goal of these meetings is to help the student maintain positive relationships 
within the school community, not intentionally alter a student’s behavior. A community of care 
philosophy believes that a school community should modify to fit the student, rather than 
disciplining the student into modifying behavior to fit into the school.  

Special Education 

(1) Track Record: Please explain the extent to which one or more members of the founding school 
team (e.g., founding board, instructional leader, etc.) has experience working to achieve high 
academic outcomes of students with disabilities, including students with mild, moderate, and 
severe disabilities.    

Ben Contine, one of the founding members of Reno Inquiry School, has a Master’s degree in Special 
Education, as well as seven years experience teaching high school special education. As a special 
education co-teacher, headquartered in the math department at Carson High School, and working 
with students with mild and moderate disabilities, Ben Contine was widely considered an expert on 
co-teaching, having effectively implemented multiple approaches that specifically targeted at-risk 
students. His implementation and technique was recorded and used as an example of best practices 
for other co-teachers. Ben Contine was also the site director for a CLS (comprehensive life skills) 
program at Seeliger Elementary School while he served as the vice principal. Taylor Kockenmeister 
worked at the Lovaas Center, utilizing ABA therapy to assist in the treatment of children with 
severe disabilities.  In addition, both Ben Contine and Taylor Kockenemeister currently teach at a 
school that practices the full inclusion model. Given this, they both have experience providing 
services to students with disabilities, including ASD, and intellectual and learning disabilities.  

(2) Identification: How will the school identify students in need of additional supports or services? 

Reno Inquiry School will adhere to the provisions of IDEA, ADA, and Title III to assure that all 
students with disabilities, ELLs, students with 504 plans, etc. are afforded a free, appropriate public 
education. Reno Inquiry School will ensure that no students will be denied entry based on their 
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special education status. During the intake (onboard) process, educators and staff at RIS will 
identify enrolled students who have active IEPs. In order to identify students in the early grades for 
appropriate services, RIS will analyze the results of the most recent teacher-made tests and 
universal screeners. This information, coupled with student records and the intake survey, will be 
used to determine if further testing is necessary. 
 
If an educator or staff thinks a student may benefit from special education services, based on 
information from the intake survey and initial data (teacher feedback, previous testing), they will 
work with a qualified special education team member to write a Prior Written Notice to the parents 
to meet and review data, and if deemed appropriate, sign a Consent to Evaluate. The multi-
disciplinary team will include the parent, general education teacher(s), designated 
specialists/interventionists, school psychologist and LEA. Once the Consent to Evaluate has been 
signed by the team, including parents, RIS has 45 days to perform the evaluations. Evaluations will 
be conducted in all areas of suspected disability, based on data and multi-disciplinary team 
discussion. The assessments will be conducted by trained individuals and conducted in the 
language the student knows and can perform academically. This is consistent with state and federal 
law.  
 
Once a student has been formally evaluated by trained professionals, the multidisciplinary team, 
including the student’s parents, will meet to determine if the student is eligible for special 
education services. The multidisciplinary team will document its determination of eligibility in a 
written evaluation and statement. All team members will indicate that the evaluation report is an 
accurate summary of their analysis and conclusions by signing the final report. The parent will be 
provided a final, signed version of the report and statement of eligibility/ineligibility.  Within 30 
days of eligibility, RIS will convene a meeting to develop an Individualized Education Plan (IEP) that 
outlines the educational plan for the student. Team members will include the parent, a special 
education teacher, a general education teacher, and an administrator.   
 
Embedded within RIS’s academic program are personalized programs of study with transition 
plans for all students, including specific post-secondary goals. In the IEP, for students aged 16 and 
older, post-secondary goals will address employment, training, and independent living skills. The 
IEP team will work with the student to identify specific goals, as well as strengths and interests.  
 
If students with IEPs are meeting their annual behavior and learning goals, the IEP team will 
discuss exiting the student. We will adhere to all state and federal guidelines. Parents and families 
will be an integral part of this process.  
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(a) (Elementary Schools Only) How will the school accurately identify students prior 
to enrollment (e.g., those who require pre-school special education and related 
services) and in the early grades (PreK, K, 1, or 2) for appropriate services? 

(b) (Middle and High Schools) How will the school identify and serve students who 
require special education services and develop transition plans? 

(c) (All Schools) How will the school handle over-identification of students as having 
a disability that qualifies them for special education services?  What will be the 
process to transition a student out of special education who has been incorrectly 
identified as having a disability in the past?  

(3) Continuum of Services: How will the operator provide a broad continuum of instructional 
options and behavioral supports and interventions for students with a range of disabilities? 
Specifically describe how students with severe intellectual, learning, and/or emotional disabilities 
will be served.  

Reno Inquiry School believes in the full inclusion model. In order for students with disabilities to 
reap the benefits of full inclusion, support and services need to be put into place to help students 
access the general education curriculum (i.e. meaningful inclusion). Stelitano et al. explain that 
meaningful inclusion “prioritizes the quality of students’ educational opportunities above 
placement-based definitions of inclusion.”71 RIS will implement meaningful inclusion by using 
student data, rather than student labels, to provide meaningful instruction for students. This is in 
alignment with RTI (response to intervention). This is designed to ensure educators’ collective 
responsibility for all students at RIS, regardless of a student’s label. Staffing decisions will ensure 
special education professionals are available to provide necessary support. These staffing decisions 
will be in response to student needs.  

(4) General Education Collaboration/Access: How will special education and related service 
personnel collaborate with general education teachers (e.g., team teaching, team planning, etc.) to 
ensure that all students are able to access a rigorous general academic curriculum?   

Reno Inquiry School, in alignment with educational research, believes that students are most 
successful when all staff feel collective responsibility for student achievement. The following 
strategies/services are tangible methods for ensuring collective responsibility, and thus, student 
success.  
 
Assistive Technology: All staff will be responsible for implementing assistive technology for 
students. This includes electronic books, text to speech/speech to text software, mobility aids, 
assisted listening devices, etc. Staff will be trained on locating, implementing, and teaching students 
how to use assistive technology. This will provide students with disabilities access to the general 
education classroom.  
 
Staff Training: Bakken and Obiakor report that general education teachers are both the biggest 
facilitators and barriers to successful inclusion for students with Autism Spectrum Disorder, 

 
71 Laura Stelitano, Jennifer Lin Russell, and Laura E Bray, “Organizing for Meaningful Inclusion: Exploring the 

Routines That Shape Student Supports in Secondary Schools,” American Educational Research Journal 57, no. 2 

(2020): 535–75, https://doi.org/10.3102/0002831219859307, 537. 
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specifically related to teachers’ perception of behavior.72 While this data may be specific to ASD, it 
provides insight into the need and benefit of training teachers about the variety of student learning 
behaviors and reinforcing one of the main values at RIS, teacher-student relationships. Providing 
training regarding specific disabilities provides teachers with the knowledge they need to 
understand and build productive relationships with all the students in their classroom.  
 
Collaborative learning (less lecture/whole group learning): Chung et. Al found that general 
education teachers can positively increase the learning and social interactions of students with 
intellectual and developmental disabilities in an inclusive classroom when they purposefully 
include less whole group/lecture and more small group/independent work time.73 When 
implementing whole group learning/lecture, they recommend chunking content and taking 
frequent breaks to check for progress and provide time for social interaction.  

(5) Staffing: How will you ensure qualified staffing to meet the needs of students with disabilities?  
Note: Federal and Nevada law requires licensure for the special education teachers, related service 
personnel, and psychologists at all charter schools. 

Reno Inquiry School has an established partnership with Sierra Nevada University to expand their 
expertise and certifications, specifically providing education to help teachers at RIS become highly 
qualified special education teachers. Sierra Nevada University has committed to working within the 
Reno Inquiry School’s budget and to provide flexible scheduling to working teachers. RIS will utilize 
traditional programs as well as alternative routes to licensure.  

(6) Staff Development: How does the school plan to train general education teachers to modify the 
curriculum and instruction to address the unique needs of students with disabilities?   

Bettini et al. report that high achieving, inclusive schools have administrators who “shaped a 
culture in which all teachers felt responsible for ensuring students with disabilities achieved high 
standards.”74 School administrators who cultivate strong interpersonal relationships among staff, 
as well as students and staff, find greater success at maintaining a school culture of collective 
responsibility. For example, the authors recommend posting the school mission and providing new 
staff with enculturation tours around the school building as well the school community to explain 
“how these sites relate to the district’s history, values, and mission.”75 Similarly, the authors suggest 
providing staff with shared language surrounding a school culture of collective responsibility as a 
way to continue this process of enculturation.  

(7) Discipline: Explain how the school will protect the rights of students with disabilities in 
disciplinary actions and proceedings and exhaust all options in order to promote the continuation 
of educational services in the home school.   
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Zendarski et al. write “Promoting school engagement over the high school transition period may be 
key to keeping students with ADHD engaged in their high school education. Students entering the 
first year of high school may benefit from additional social and learning support as they adapt to 
their new school environment, and strategies to reduce rates of suspension in high-risk students 
seem particularly pertinent to addressing the high rates of disengagement and school dropout in 
students with ADHD.”76 In alignment with this research, Reno Inquiry School will provide students 
with disabilities additional support when they enter our school to ensure a successful transition. 
This willl help students maintain a positive attitude about school and promote engagement with the 
school community. This may include (although not limited to) teaching specific organizational 
skills, emphasizing the building and maintenance of social networks (i.e., peers, teachers, etc.), and 
promoting positive learning experiences. This will reduce the likelihood that students with 
disabilities will demonstrate undesirable behavior. Our commitment to a community of care 
ensures that all students, including students with disabilities, will be viewed through a strength-
based approach. This philosophy and a proactive mental health curriculum will also reduce the 
likelihood for punitive disciplinary action. Reno Inquiry School will adhere to all state and federal 
policy when formally disciplining a student with an IEP. The school director has a master’s degree 
in Special Education with a high-level expertise of compliance standards for special education and a 
long history of meeting compliance requirements.  

(8) Monitoring: What are your plans for monitoring and evaluating both the progress and success 
of students who qualify for special education and related services, and the extent to which your 
special education program complies with relevant federal and state laws?  How will curriculum and 
instructional decisions be tracked and monitored by IEP teams and school personnel?   

The IEP team will decide on the nature of the data that will be collected and analyzed to evaluate 
the student’s progress towards goals. RIS will use a progress monitoring system with data collected 
and graphed weekly. This data will be used to make instructional decisions. The annual goals 
outlined in the IEP will be specific, relevant, realistic, and relevant to the student’s personalized 
program of study. The general education and special education teacher will be responsible for 
collecting, analyzing, and using the data to make instructional decisions. If the student’s IEP 
includes related services, the provider will be responsible for working with the special and general 
education teachers to collect, analyze, and determine instructional next steps for the student. Reno 
Inquiry goes further than federal requirements by intentionally developing transparent learning 
guides and personalized programs of study for all students. All stakeholders have access to the 
learning guides.  

(9) Parental Involvement:  What appropriate programs, activities, and procedures will be 
implemented for the participation of parents of students with disabilities? 

We seek to engage parents as full partners, not just involve them. Reno Inquiry School families 
participate in full partnership in supporting the success of individual Programs of Study. RIS 
teachers will have the opportunities to involve the families of students with IEPs during our initial 
home visits and intake surveys. At this time, RIS staff will ensure that families are aware of all 
pertinent special education laws and relevant timelines. Families will have the opportunity to ask 
about special education procedures at RIS. Further, the family orientation meetings will introduce 
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related service providers, review the special education monitoring process, provide information 
about special education eligibility/eligibility, and review relevant special education timelines.  

(10) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students with disabilities.  If you are not proposing 
to operate a distance education or virtual school, please explain that this is not applicable. 

We are not offering distance education, this is not applicable.  

(11) Please approximate how many students would qualify for these services. Please provide the 
rationale used in this approximation. 

We approximate the number of students receiving special education services to be 14%. This is an 
average of the percentage of students receiving services at both Hug High School and Sparks High 
School, which are located in our targeted zip codes. 

English Language Learners 

(1) Identification: What methods will you employ to identify English Language Learners?  How 
will you work to avoid misidentification?  

A Home Language Survey (HLS) will be included in the registration packet for enrollment and will 
include questions that meet the criteria in NAC 388.620. A student’s primary language will be 
deemed a language other than English if the student’s first language was not English, if the primary 
language in the student’s home is not English, and/or if the language most often spoken by the 
student is not English.  
 
Based on data from the HLS, students who have been determined to have a primary language other 
than English will be assessed using the state approved WIDA Screener, like the W-APT and Access 
Testing.  Students who receive a composite score below 4.5 will be identified as English Language 
Learners. Any student who receives a composite score of 4.5 or above will be considered English 
Proficient.  Teacher observation will be utilized to confirm results to ensure the correct information 
and results from W-APT are correct. 

(2) Placement: How will the results of the W-APT assessment and other identification and 
program placement decisions be communicated to staff and parents? 

Program placement decisions will be made based on the criteria above.  The results from the 
placement assessment and information about the program will be communicated to student 
guardians within 30 days at the beginning of the school year, or within 2 weeks during the school 
year, based on the time of student enrollment.  A letter will be sent home in English as well as in the 
student’s primary language. Within the same time period, a student who identifies as an ELL based 
on the results from the WIDA Screener will be flagged to Infinite Campus, and any staff who will be 
working with the student will be informed and provided with any related data.  

(3) Staffing: How will you ensure qualified staffing to meet the needs of ELL students, conduct 
assessments, and monitor the progress of ELL students?  Note: Nevada law requires licensure (TESL 
endorsement) for the primary teacher providing ELL services in pull-out and inclusive environments at 
all charter schools.   
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The primary teacher(s) providing ELL services will be certified with a TESL endorsement. This staff 
member will provide an annual, high-quality training surrounding the WIDA standards, 
instructional strategies, and assessment to the general education and supporting staff. The primary 
EL teacher will also support general-education teachers with making data-based instructional 
decisions. Based on the target demographic of the school, we will recruit and give hiring 
preferences to bilingual teaching candidates and for those who have their TESL endorsement.  
 
WIDA Screener: Licensed teachers, administrators, and certified school staff who complete the 
WIDA online modules and quizzes can administer the test. Paraprofessionals who receive the W-
APT Test administrator trainings and complete online modules or quizzes for grades 1-12 can 
administer the test under supervision of the personnel listed above. To be certified to administer 
and score WIDA Screener, Test Administrators must complete the WIDA online module and pass 
the relevant quizzes with a score of 80% or higher. Annual recertification is required for the 
speaking and writing domains on WIDA Screener. 
 

WIDA Access: Licensed teachers, administrators, and certified school staff who complete the WIDA 
online modules and quizzes can administer the test. Staff involved in administration or 
coordination of the Access test will be required to complete the appropriate WIDA training with a 
score of 80% or higher.  

 

(4) Curriculum and Instruction: What specific instructional programs, practices, and strategies 
will be employed to ensure academic success and equitable access to the core academic program 
for English Language Learners?  

As mentioned in the section detailing professional development, all staff will be trained in best 
practices to support English Languages Learners to support our target demographic. The 
leadership team will engage in PD to develop a vision for what high-quality teaching of ELLs looks 
like at Reno Inquiry School and how best to support teachers and staff, understand the variability of 
skills and academic needs of ELLs, and to develop a structure for successful learning environments 
for ELLs and teachers. All teaching staff will engage in PD which helps teachers identify and build 
on strengths of ELLs, to learn about and utilize research-based tools and processes which support 
in the scaffolding of lessons to provide entry points of learning, and to support the integration of 
language development, collaboration, and problem-solving within all lessons using sheltered 
instructional strategies. Sheltered Instruction is an instructional method that uses a range of 
strategies to help bilingual students learn a subject and acquire language at the same time. 
See Table C (In curriculum section) for specific sheltered instructional strategies.  

(5) Monitoring: What plans are in place for monitoring and evaluating the progress and success of 
ELL students, including the process for exiting students from ELL services as needed? 

EL students will be monitored and evaluated annually through the WIDA Access test. A student will 
be exited from ELL services when they receive an overall score at or above 4.5 on ACCESS for ELLs, 
or if they receive an overall at or above 4.0 on ACCESS for ELLs and are proficient on state Math and 
ELA assessments and on track for graduation.   Additionally, EL student progress and success will 
be informally monitored through high-quality classroom instruction using the WIDA standards and 
Can-Do descriptors.  
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(6) Parental Involvement:  What appropriate programs, activities, and procedures will be 
implemented for the participation of parents of ELLs? 

Arias & Morillo-Campell state that “we recognize that that lack of English skills and knowledge of 
school practices may affect parental involvement with schools and In the last decade, ELL students 
and their families have become increasingly isolated, segregated by language, ethnicity, and 
socioeconomic status.”77 RIS will implement the following strategies to address these barriers: 

• Communication: All staff will engage in home visits, RIS will provide a home-school 
coordinator/liaison to build trust and to fluently communicate with families, all 
communication will be provided in home languages, and we will provide translation 
services at all monthly community meetings.  

• School/Parental Perceptions: Community will be incorporated in the curriculum, RIS will 
acknowledge and value all parent’s cultural values, and all family and extended family will 
be encouraged to come to all school-related activities. 

• Logistics/Structure: Childcare will be provided for any school function, all meetings will be 
scheduled around the parents work schedule, and transportation services will be provided 
to facilitate student involvement in any school-related activities.78 

(7) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to ELLs.  If you are not proposing to operate a 
distance education or virtual school, please explain that this is not applicable. 

This is not applicable as we are not providing a distance education school. 

(8) Please approximate how many students would qualify for these services. Please provide the 
rationale used in this approximation. 

We approximate the number of students receiving ell services to be 26%. This is an average of the 
percentage of students receiving ELL services at both Hug and Sparks High School, which are 
located in our target zip codes. 

Homeless/Migrant Services 

(1) Identification: What methods will you employ to identify families who qualify for homeless 
and/or migrant services?  How will you work to avoid misidentification?  

Reno Inquiry School will comply with the regulations of McKinney-Vento Education for Homeless 
Children and Youth Act (EHCY) to ensure that students without housing, insecure housing, and in 
foster care, as well as migrant students, have equal educational opportunities. Staff will collect 
information about housing during the intake process. We will also discuss housing with students 
every year to ensure that we are identifying all qualifying students. This conversation will take 
place during one of the biannual personalized Programs of Study meetings. We will also provide 
training to staff to help them recognize potential signs of homelessness to avoid misidentification, 
as suggested by Purcell: students who provide home addresses of shelters or peers, changes in 
transportation services, attendance problems, falling asleep in class, dropping grades, hygiene 
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issues, and hunger.79 The Curriculum and Community Director will serve as the McKinney-Vento 
liaison. The position will also be responsible for collecting student data and connecting families 
with community services, like those offered through Eddy House and Casa De Vida. Reno Inquiry 
School’s emphasis on mental health and community of care will foster a culture of transparency 
that will encourage students and families to share housing concerns.  

(2) Meeting the Need:  How will you ensure that identified families receive the required services 
within the mandated timeframe?  

The McKinney Vento liaison will work with the staff at the SPCSA to ensure families have updated 
information regarding timelines and services. When a student is identified, the liaison will work 
with the family to provide necessary services. Reno Inquiry School is currently working with 
Catholic Charities of Northern Nevada (St. Vincent’s) to develop a strong partnership and to learn 
more about the services in Northern Nevada for migrant and homeless youth. During the parent 
orientation meeting, the liaison will provide information to all attendees about available services 
and encourage families to seek school support. 

(3) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students who qualify for homeless and/or migrant 
services.  If you are not proposing to operate a distance education or virtual school, please explain 
that this is not applicable. 

This question is not applicable to our application as we will not be a Distance Education school.  
 

SCHOOL STRUCTURE: CULTURE  

(1) Describe the culture or ethos of the proposed school.  Explain how it will promote a positive 
academic environment and reinforce student intellectual and social development.  

Democratic principles, meaningful relationships, and student agency drive the ethos of the Reno 
Inquiry School and the intentional building of a Learning Organization drives the structure. 
Students take ownership of school rules and regulations. If they perceive a rule as unfair, the school 
culture at Reno Inquiry School expects them to take responsibility and actively change it. This 
encourages students to remain fully connected to school through feeling a sense of responsibility 
for its operations, thereby positively connecting academic performance with school climate.  
 
Reno Inquiry School utilizes interdisciplinary learning to encourage inquiry, questioning, and 
agency in one’s educational processes and outcomes. The ability to effectively implement this relies 
on students’ sense of connectedness to their teachers, peers, and school community. The ethics of 
care provides a foundational theory for understanding and building these essential relationships. 
The ethics of care, explained by Noddings, refers to a moral education that centers the 
interdependence of individuals and seeks to encourage an environment that is “maintaining and 
enhancing caring relations—attending to those we encounter, listening to their expressed needs, 
and responding positively if possible.”80  Based on research from Cassidy and Bates (2005), 
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connectedness fosters agency and academic achievement when students believe and feel that the 
school community cares about their success, social-emotional health, and well-being.81 Thus, Reno 
Inquiry School is committed to building a school based on the ethics of care and strong shared 
social capital. Cassidy and Bates explain that schools that center caring relationships respond to the 
students “rather than to ask the student to adapt to the expectations of the school.”82 

(2) Explain how you will create and implement this culture for students, teachers, administrators, 
and parents starting from the first day of school.  Describe the plan for enculturating students who 
enter the school mid-year.  

The intake process, which happens at the beginning of the year and whenever a new student 
enrolls, is an essential first step for enculturating students and families into the Reno Inquiry School 
culture. Staff learn about the student’s strengths, interests, and goals. From the beginning, Reno 
Inquiry School staff begin building a community of care for the student by utilizing a strengths-
based, rather than deficit-based perspective when teaching, discussing student behavior and 
learning, and building relationships among students and staff. This builds the foundation for 
creating the powerful personalized Programs of Study that drive the students’ educational, 
emotional, and social life at Reno Inquiry School. The personalized program of study will help to 
identify a cohort for an incoming student. This cohort becomes a support network for students. This 
daily engagement fosters the community of care that is central to the mission and vision of Reno 
Inquiry School.  
 
Home visits at the beginning and throughout the year provide a space for family members to 
engage in equitable conversations about Reno Inquiry School culture. This time also allows families 
and students to learn about the democratic principles that are central to Reno Inquiry School 
culture. The weekly meeting, a foundational element of democratic schooling, quickly enculturates 
students into participatory democracy. All enrolled students are encouraged to vote on all new 
rules/regulations and make suggestions for school improvements.  

(3) Please describe how you will evaluate school culture and evaluate implementation of your 
culture plan.  Include how parent and student feedback will be incorporated in measuring your 
school’s success in creating a positive culture. 

While all our stated goals (see driving for results section) are part of or derive from culture, Goal 4 
specifically addresses how we measure it—through student surveys, attendance, and participation 
in school activities.  Cassidy and Bates write that “For the caring relationship to be complete, care 
must be received; that is, the recipient of care must recognize, and in some way respond to, the care 
provided.”83 When implementing an ethics of care within educational institutions, students must 
respond to the care by feeling cared for and reporting and experiencing a sense of connectedness 
with institutional agents and peers.  

 
Further, the implementation of democratic principles helps students recognize and enact their own 
agency. Students take responsibility for the school community, including a positive school culture, 
by developing, voting on, and helping to implement the rules. Reno Inquiry School will utilize 
participation at weekly meetings to assess school culture. If students are participating in meetings 
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regularly and suggesting modifications to school regulations, then they are demonstrating agency 
and thus, showing a sense of connection to their school community.  

(4) Describe the school’s approach to help support all students’ social and emotional needs. Detail 
the identification strategy, interventions, and remediation to be implemented and cite the 
research/rationale for the selected methods.  

Reno Inquiry School believes in a proactive approach to mental health and social and emotional 
needs. One of our Board members, Dr. Kendra Beitz Thompson, clinical psychologist, was selected 
specifically for her expertise in the field. Our approach is based on the work of Martin Seligman and 
his theory of positive psychology. Positive psychology counters the field’s reliance on deficit-based 
identification and treatment. Rather, positive psychology emphasizes the factors that influence an 
individual’s ability and desire to thrive in life. Utilizing the tenets of positive psychology, Seligman 
developed the tenets of positive education: positive emotions, engagement, positive relationships, 
meaning, and accomplishment. Implementing these elements into daily life at Reno Inquiry School 
will ensure students’ well-being. Seligman et al. explain that “well-being should be taught in school 
on three grounds: as an antidote to depression, as a vehicle for increasing life satisfaction, and as an 
aid to better learning and more creative thinking.”84 See Supplemental Appendix 8 for mental health 
strategies.  

(5) Discuss any required dress code or uniform policy.   

In accordance with Reno Inquiry School’s commitment to utilizing and practicing democratic 
principles, a dress code/uniform policy will be determined by the school community as a whole 
through the weekly meeting process.   

SCHOOL STRUCTURE: STUDENT DISCIPLINE 

(1) Describe the school’s discipline policy.  Discuss the practices the school will use to promote 
good discipline, including both penalties for infractions and incentives for positive behavior. 

Reno Inquiry School believes in democratic schooling, preferring to compose a school culture that 
centers democratic principles, rather than traditional discipline, which has historically 
marginalized and further racialized students who do not conform. In alignment with the mission 
and vision of Reno Inquiry School, democratic school models, and the intentional building of a 
community of care, we exchange hierarchy and control, for trusting youth and to make decisions 
that are best for themselves and their communities.  
 
The foundation of democratic schooling is active engagement, trusting youth, and linking 
responsibility and freedom to facilitate power sharing. Reno Inquiry School, following the Sudbury 
Education Model of governance, will facilitate regular weekly democratic meetings that cover all 
matters of school governance. Staff members and students each have one vote, as a way to ensure 
that all voices are equally heard. Students and staff collectively envision and vote on rules for the 
school community; these rules are constantly changing and adapting to new situations and new 
students. Through these weekly meetings, authority is shared among all members of the school 
community, and students are encouraged to be agents of change. 
 

 
84 Martin E. P Seligman et al., “Positive Education: Positive Psychology and Classroom Interventions,” Oxford 

Review of Education 35, no. 3 (2009): 293–311, https://doi.org/10.1080/03054980902934563, 295. 



 

Academic Plan   90 

In addition to the weekly meetings, there will be a judicial committee charged with investigating 
alleged issues of rule-breaking in which an individual’s behavior infringes on the freedom of 
another student or staff member. Both students and staff will take turns sitting on the judicial 
committee (similar to jury duty), and students and staff can take grievances to the committee 
where, after hearing from both parties, resolutions are decided upon. If the parties are dissatisfied 
with the consequences, they can appeal to the Leadership Team. 
 
Teachers and staff will respond to a student’s undesirable behavior using de-escalation strategies. 
Teachers and staff will support these processes by providing the following tools: ladder of inference 
(checking assumptions), convergent to divergent thinking, guided meditation, mindfulness 
exercises, wise mind, and self-talk.   
 
Reno Inquiry School believes in unconditional commitment to inclusion in the community. While 
we recognize the need for clear procedures on suspension and expulsion, RIS does not generally 
believe these to be effective measures of behavior intervention.  

(2) Describe the procedures for due process when a student is suspended or expelled as a result of 
a code of conduct violation, including a description of the appeal process that the school will 
employ for students facing expulsion. 

In alignment with democratic principles, the school community will develop specific expectations 
and codes of conduct, including behaviors that may warrant suspension and/or expulsion. Students 
who commit a suspendable violation are entitled to due process.  
 
Due process: After a decision is made to expel a student, the student may request a hearing with the 
Leadership Team. The student may then appeal the expulsion to Reno Inquiry School Governing 
Board within 5 day of the decision. The decision from the School Governing Board will be final. In 
the event of an expulsion decision, the school will work cooperatively with the local district, county, 
and/or private schools to assist with the appropriate educational placement of the student who has 
been expelled. Any incident of violent and/or serious student behavior shall be communicated to 
the district/school to which the student matriculates. 
 
(3) Describe the process for completing a plan of action based on restorative justice prior to 
engaging in suspension and/or expulsion proceedings as required under Assembly Bill 168 (2019). 

Both the proposed School Director, Ben Contine and the proposed Curriculum and Community 
Director Taylor Kockenmeister have received significant training in restorative justice. Those 
practices are in alignment with the mission, vision, and values of the school and will be 
implemented in our discipline plan. Restorative justice is designed to engage students in authentic 
problem solving. Instead of responding to singular events, restorative justice encourages students, 
staff, and teachers to work together to support a struggling student. The focus remains problem 
solving and engaging from a place of empathy. Community circles, an essential component of 
restorative justice, provides a way for teachers to assess their students’ emotional states and to 
encourage self-reflection. Implementing restorative justice into everyday practices, such as 
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community circles are proven to decrease office referrals and increase a student’s feeling of safety 
at school.85 

We will utilize justice circles in conjunction with the democratic model of schooling. Justice circles 
emphasize problem solving and maintaining a sense of connectedness to one’s community. Reno 
Inquiry School will implement justice circles that ensure “students are supported and understood, 
focusing on having a support system” when they make choices that negatively impact the lives of 
those around them.86 

(4) Who will be responsible for implementing the school’s discipline policy, including ensuring 
that accurate disciplinary records are maintained, and that discipline data Is reported to the SPCSA?  

The school’s discipline will be implemented by the entire school community, as appropriate for a 
democratic school model. Per the weekly meetings, students and staff, each awarded one vote, will 
make decisions on and modifications to school rules. The judicial committee, composed of rotating 
members, both staff and students, will be responsible for hearing issues of rule-breaking and for 
delivering consequences. The School Director will be responsible for all records and that data is 
reported to the SPCSA. The School Director will ensure that all practices regarding discipline are in 
compliance with relevant laws and regulations.  

(5) How will the school track discipline data and how will this data be used make needed changes 
for school culture? What actions does the school plan to take in order to monitor for and prevent 
disparities in discipline practices between student groups? For CMO applicants, and applicants 
intending to contract with a CMO or EMO, describe how the schools currently affiliated with the 
CMO/EMO have monitored for and addressed any disparities in discipline practices between 
student groups. 

Policies like “zero tolerance” discipline are not in concert with restorative practices nor the values 
of the Reno Inquiry School, and disproportionately impact students of color.87 Our commitment to 
social justice guides our decision to diligently track the demographics of students who are part of 
judicial committee hearings, as well as any other disciplinary processes, as well as the data on 
students with IEPs. The School Director will review this data, and provide this data transparently to 
the school community through the Stakeholder PLC. In alignment with Reno Inquiry School’s 
commitment to social justice and democratic principles, this data will be provided to the school 
community to ensure that policies are modified, if necessary, to prevent any disproportionality.  

(6) Describe the school’s proposed parent grievance policy.  

We believe that families should be respected as full partners. In building a community of care, 
parents are in regular contact with staff and teachers are trained to have reflective inclusive 
conversations. This mitigates most grievances. Also, in concert with the democratic principles that 
guide Reno Inquiry School, parents, as well as other stakeholders, can attend the weekly meetings 
and express their grievances on a particular school policy.  This offers transparency to parents who 
may want to observe how this policy impacts their student. In the event that a family feels 
their concern is not being appropriately addressed the parent would then meet with the School 
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Director. As a last resort, families have the option of bringing their grievance in writing to Reno 
Inquiry School’s Board of Directors. The Board of Directors will then investigate the grievance and 
respond within 10 days of receiving the grievance.  

SCHOOL STRUCTURE: CALENDAR AND SCHEDULE 

(1) As Attachment 3, provide the annual academic schedule for the school (included in the 
student/parent handbook). Explain how the calendar reflects the needs of the student population 
and the educational model. 

Please see Attachment 3 for the annual academic schedule, which we will include in the 
student/parent handbook upon its passage by the Board. While meeting all statutory requirements, 
the annual, weekly, and daily schedules are nontraditional when compared with surrounding high 
schools. They are driven by our vision and mission to provide students with authentic and deep 
connections that are interdisciplinary. This necessitates building in time where students are 
collaboratively pursuing authentic solutions to problems and applying the knowledge gained in the 
classroom. The schedule also reflects a systemic commitment to the building of our Learning 
Organization. There are 180 instructional days per academic year.  

(2) Describe the structure of the school day and week, including the length of the school day, start 
times, and dismissal times.  Include the number of instructional minutes/hours in a day for core 
subjects such as language arts, mathematics, science, and social studies.  Explain why the school’s 
daily and weekly schedule will be optimal for the school model and for student learning.  Provide 
the minimum number of hours/minutes per day and week that the school will devote to academic 
instruction in each grade.  

Please Supplemental Appendix 9 for an example of a daily (non-modified) schedule and for an 
example of the modified schedule. Included in the annual calendar (Attachment 3) is the layout for 
modified days versus non-modified days throughout the school year. Students will attend 
interdisciplinary classes for content areas during blocks 1 and 2 of a non-modified day, each 110 
minutes, totaling 220 minutes. Each content area is 55 minutes a day on non-modified days. The 
total instructional time for language arts, mathematics, science, and social studies is 9,900 minutes 
each per year. The total number of minutes will be consistent throughout all grade levels.  
 
Students will arrive at school between 7:30 and 8:00. This aligns with teacher schedules.  In 
alignment with our mission and vision and our philosophy on attendance, this time will allow 
students to meet with peers and teachers and to welcome one another into the space. This time is 
not counted in our instructional minutes. The school day will formally begin at 8:00. Students will 
attend an interdisciplinary class (block 1) between 8:00-9:50. They will have a 10-minute transition 
break before attending project-based studio time for 55 minutes, from 10:00-10:55. This aligns 
with our mission because it allows students time to engage in collaborative problem solving with 
their cohorts and apply theories and skills learned in the classroom. Then, students will have a five-
minute transition and a 45-minute lunch break (not included in instructional minutes). Their 
second interdisciplinary block takes place after lunch for 110 minutes, from 11:50-1:40. The final 
period of their day, 80 minutes, allows for students to engage in formalized elective classes that 
align with their personalized program of study and post-secondary goals.  
 
The collaboration day provides opportunities for specific, targeted intervention. It also allows time 
for the school to revisit its mission and vision with its students. Students will be encouraged to 
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creatively engage in content with their peers and teachers. Reno Inquiry School centers 
relationships and the sharing of social capital. Given this, these days allow students to organically 
engage with the school community and to pursue projects of passion. This aligns with our 
attendance philosophy and current research, which states that students are more likely to come to 
school if they are engaged in a positive school climate.88 Teacher-student relationships shape the 
school climate and allowing time for students and teachers to authentically engage with one 
another during our collaborative days will increase attendance.  

(3) Describe your goal for student attendance and explain how you will ensure high rates of 
student attendance. Who will be responsible for collecting and monitoring attendance data? What 
supports will be in place to reduce truancy and chronic absenteeism? 

At the Reno Inquiry School, our intentional and unwavering focus on building relationships, 
interconnected partnerships, collaboratively developing meaningful curriculum, personalized 
Programs of Study, and honoring families as full partners have all been shown to improve 
attendance. At RIS, regular attendance is critical. RIS has set a goal of Average Daily Attendance at 
greater than 97%, with a specific focus on responding early to signs of chronic absenteeism. Daily 
calls will be made for students who are absent. We will track this through daily attendance. The 
School Director and Community and Family Engagement Coordinator will be responsible for 
collecting and monitoring data. The Office Manager will maintain a daily call log.  
 
It is important to note that in our conversations with members of the community that they often felt 
shamed by institutions. We heard repeatedly that when families tried to explain their struggles, 
they were neither heard nor understood, rather they were judged. They felt their children and 
communities were viewed solely through the prism of deficit.  In a meeting with the Reno Sparks 
Indian Colony, it was mentioned that there seemed to be no understanding of the trauma these 
communities had been through, nor commensurate implementation of trauma informed practices. 
There are a number of reasons why chronic absenteeism is much more prevalent in “at risk” 
communities—almost none of which have to do with personal shortcomings. Providing extrinsic 
rewards for attendance tends to reinforce inequity and systemic hierarchies. Resorting to quick fix, 
punitive, pressure tactics in communities already struggling is both immoral and ineffective and the 
Reno Inquiry School won’t do it.  
 
Instead, the Reno Inquiry School will utilize foundational principles of shared social capital - 
including multiple levels (student cohorts, staff, families, and community partners) that are 
counting on the student to succeed and noticing if something is wrong.  For students who are 
demonstrating struggles with attendance (3 consecutive absences, 5 absences in a semester) a 
collaborative, solution-oriented approach will commence, as recommended by Daily et al., 
Facilitated by the Community and Family Engagement Coordinator, a root cause discussion will 
ensue, and a support plan developed to ensure families remain connected with the school 
community.89 Multiple points of support will be identified including peer and peer families, 
community partners, and strengthening of specific relationships in the school. Measurable goals 
will be developed with the identification of who is responsible for implementation.  
 

 
88 Shay M Daily et al., “Using School Climate to Improve Attendance and Grades: Understanding the Importance of 

School Satisfaction Among Middle and High School Students,” The Journal of School Health 90, no. 9 (2020): 683–

93, https://doi.org/10.1111/josh.12929. 
89 Daily et al. 
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As part of our daily schedule, we open our school early for studio work and collaboration -- or 
sometimes just hanging out. We seek to intentionally build social and creative communities that 
authentically extend the school day, and thereby improve attendance. These communities are 
supported and understood by families, staff, and community partners. Students are supported with 
multiple connections that include peers, staff, and community members. They are engaged in 
meaningful, rigorous Programs of Study that they helped develop. One final strategy in meeting the 
attendance needs of our students is our small school model. At the Reno Inquiry School, students 
simply will not go unnoticed. Due to the interconnectedness of the community, student absences 
will be conspicuous and matter to our entire school.   
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(4) Operations Plan 

BOARD GOVERNANCE 

(1) Describe the primary roles of the governing board and how it will interact with the 
principal/head of school and any advisory bodies.  Explain how the board will evaluate the success 
of the school and school leader; and how the board will ensure that there will be active and effective 
representation of key stakeholders, including parents.  

GOVERNANCE: The governance structure of the school will be an independent, directly funded 
charter school governed by an independent Board of Directors.   
 
Board of Directors 
The Board of Directors of The Reno Inquiry School will be composed of members that significantly 
exceed the minimum statutory requirement as well as additional members from the community 
with expertise in, and a commitment to, the vision and mission of the school.  The Board of 
Directors sets policy, approves the budget, and ensures that the school maintains fidelity to the 
vision, mission, policies, and values of the school. Board members are selected based on their 
expertise, skills, and commitment. As a policy, the Reno Inquiry School values diversity and 
specifically seeks opportunities for board members from underrepresented communities.  
 
Board seats are filled by community members who have the desired mix of experience and 
expertise needed by the Board of Directors to ensure the school’s success, including curriculum, 
instruction and assessment, finance, business management, law, special education, fundraising and 
facilities.  
 
All prospective board members will undergo a screening that ensures knowledge and 
understanding of the mission, vision, values, and operating procedures of the school. The screening 
and subsequent board member training will also determine whether the candidate has the requisite 
understanding and demonstrated capacity to follow board guidelines and standards of practice.  
 
The vision and mission of the Reno Inquiry School, while actionable, is bold and innovative. The 
Board of Directors has a vital role in ensuring that the daily, weekly, and yearly practices stay true 
to that bold vision and are responsible to stakeholders (e.g. State of Nevada, students, families, and 
our community). While the school director, staff, students, and other stakeholders carry out day-to-
day operations, the Board of Directors has the ultimate responsibility to ensure the school is 
meeting its promise.  
 
Operation, Board of Directors 
The Board of Directors will be composed of between 5-9 members that significantly exceed the 
Nevada statutory requirements, as well as possessing the necessary commitment and skills to 
ensure accountability to the mission and vision.  The Board of Directors of the Reno Inquiry School 
will meet, at a minimum, quarterly. The Board of Directors retains the authority to meet more often 
as needed, provided all rules/procedures are followed related to, but not limited to, transparency 
and open meeting requirements. 
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All decisions of the Board of Directors of the Reno Inquiry School shall be made by a majority vote 
of an established quorum, unless otherwise specified. The Board of Directors of the Reno Inquiry 
School shall conduct its business in compliance with the Nevada Open Meeting Law, all other 
applicable laws, and the bylaws of the Reno Inquiry School.   
 
Board Scope of Authority and Responsibility  
The Board of Directors is charged with the overall policymaking affecting all areas of the Reno 
Inquiry School. The board is fully responsible for the operation and fiscal affairs of the Reno Inquiry 
School. Responsibilities of the Board of Directors include, but are not limited to, the following: 

• Reviewing student performance, progress toward school-wide goals, objectives, 
academic achievements/student progress and financial status, and assessing any 
need for redirection 

• Reviewing/approving all major educational and operational school policies 
• Hiring of key personnel  
• Evaluating the performance of the school administrator via a process approved by 

the board 
• Collaboratively developing annual goals for the school and long-range plans 

with   stakeholders (e.g. families, staff, students, community members) 
• Approving all major contracts  
• Approving the school’s annual budget and overseeing the school’s fiscal affairs 
• Receiving reports from, and providing feedback to, the school director and staff 
• Participating in the dispute resolution procedure and complaint procedures when 

necessary  
 
Election, Term, And Removal Process for Board Member  
The board members are interviewed by the Board as outlined in the bylaws:  

• To establish continuity and sustainability for the charter school’s long-term success, 
members of the Board of Directors will serve three years in staggered terms.  

• A board member can be removed from the board with a “supermajority” vote (2/3 of 
current Board Members) in favor of removal by the board. 

 
Structure Of the Board and Board Meetings  
Meetings are held at the school site, or another suitable location which is accessible to the Reno 
Inquiry School community and the public. The board will appoint a member as chair, vice chair and 
others as secretary and treasurer (Chief Financial Officer). Accurate minutes of meetings are 
maintained by a secretary or other individual as designated by the board. Meeting agendas, 
minutes, and documents shall be maintained in the school office. All meetings will be conducted in 
compliance with the Nevada Open Meeting Law. Agenda items may be requested by The Board of 
Directors, the School Director, Teacher Organization, or Student Cohorts. All items, otherwise in 
compliance with applicable rules/laws, must be honored and heard in a timely manner, at the 
direction of the board chair.      
 
The treasurer will be responsible for overseeing the fiscal status of the charter school and will 
provide guidance to the school’s primary fiscal employee to ensure that the Reno Inquiry School is 
operating in a fiscally solvent manner. An Annual Meeting is held on a date chosen by the board in 
accordance with its Bylaws for the purpose of electing board members, designating officers, making 
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and receiving reports on corporate affairs, setting calendar of meetings for upcoming year, and 
transacting other business as comes before the meeting.  
 
 
 
 
Evaluating the Success of the School and the School Director 
 
The board will evaluate the success of the school utilizing the semester report that includes 
pertinent financial documents, operations, and the academic data discussed in Driving for 
Results.   The board will utilize an approved tool to evaluate the School Director that is in alignment 
with the mission and vision of the school (See Attachment 12) 

(2) Summarize the qualifications and experience of proposed members of the governing body of 
the school.  Please identify each proposed board member and describe why they are uniquely 
qualified to serve on this governing board serving this target community. Additionally, please 
submit the requested board information in the provided Board Member Template (provide as 
Attachment 4).  

A sponsor may not accept an application from a committee to form a charter school whose 
membership includes: 
     (a) A potential contractor of the proposed charter school; 
     (b) A potential lessor of a facility that the proposed charter school may lease; 
     (c) A representative of an educational management organization with which the proposed 
charter school may contract; 
     (d) A person related by blood or marriage to a person described in paragraph (a), (b) or (c); or 
     (e) Two or more persons who are related by blood or marriage to each other. 

Member NRS Compliance Proposed Role After 
Authorization 

Dr. Kendra Beitz-
Thompson 

Parent  Board Member  

Lillith Baran  Small Business, Community Organizer, 
Nonprofit  

Board Member 

Robert Hernandez Law Board Member  

Jennifer Linn Financial Service/Real Estate  Board Member  

Yolanda Robles-Wicks  Parent  Board Member  

Dr. Erin Trapanese Human Resources  Board Member  

• Dr. Kendra Beitz-Thompson is a clinical psychologist in Northern Nevada. She provides 
mental health services to clients at her private practice. Dr. Beitz-Thompson serves as an 
expert in her field and can provide knowledge on youth mental health practices.   

• Lillith Baran owns her own performance company and is a community advocate. She brings 
a deep knowledge of how to make an organization work from the budget side to the vision 
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side. She has served on the faculty of various K-12 institutions, teaching music and the 
performance arts.  

• Robert Hernandez is an attorney in Las Vegas. He brings knowledge of law and insurance.  
• Jennifer Lin is a real estate agent in Reno. She is passionate about teaching youth how to 

manage money efficiently.   
• Yolanda Robles-Wicks, is a current PTO president for the Honors Academy of Literature in 

Reno. She works closely with families to elicit feedback about their concerns and ideas for 
improvement within the school setting.  

• Dr. Erin Trapanese earned her PhD in Educational Leadership. She has also worked as a 
teacher and served as an administrator. She is a frequent contributor to The New Teachers 
Project. 

(3) Provide, as Attachment 5, a completed, signed, and notarized Board Member Information Sheet 
for each proposed Board member as well as the board member’s resume and a thoughtful 
biographical summary outlining the particular qualifications of each board member as relates to 
both service on a public charter school board and to the specific needs of this particular proposed 
charter school.  

Please see Attachment 5. 

(4) If the full founding board has not yet been identified, explain how and when the additional 
board members will be identified.  

Board recruitment is an ongoing process, whether it is for an immediate opening, or simply 
maintaining a database of strong candidates. Currently we are working to identify candidates with 
specific backgrounds in special education law and/or accounting. We are currently in discussion 
with a candidate with a background in special education law.  We have also met with Opportunity 
180 for recommendations. We expect to have those positions confirmed by the end of August.  

(5) Describe the board’s ethical standards and procedures for identifying and addressing conflicts 
of interest. Provide, as Attachment 6, the board’s proposed Bylaws, Code of Ethics, and Conflict of 
Interest policy.  

Please see Attachment 6.  

(6) Identify any existing relationships that could pose actual or perceived conflicts if the 
application is approved; discuss specific steps that the board will take to avoid any actual conflicts 
and to mitigate perceived conflicts. If these relationships pertain to members of the committee to 
form, this information should match the committee to form disclosures. 

No current conflicts exist. To the best of our knowledge, no board member is seeking a financial 
relationship with the school. This is specifically prohibited in the bylaws. In addition, board 
members will be trained on the code of ethics and the conflict of interest policy. Finally, the board is 
required to establish a Good Governance committee tasked with providing feedback on board 
operations.  

(7) Describe plans for increasing the capacity of the governing board. How will the board expand 
and develop over time?  

A rotating subcommittee, Good Governance, will be charged with reviewing the performance of the 
board and making recommendations for areas of growth and strategies for improvement. This 
committee will also make recommendations for valid and reliable board performance indicators 
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that are in alignment with the mission and vision of the school. These indicators will be reviewed 
twice a year at the semester Stakeholder PLC; general feedback will be provided on performance 
indicators for the board.  

(8)  Describe the kinds of orientation or training new board members will receive and what kinds 
of ongoing development existing board members will receive.  The plan for training and 
development should include a timetable, specific topics to be addressed, and requirements for 
participation.  

New board members will receive regular and ongoing training in the following areas. In order to be 
prepared for year 1, as an onboarding program, new board members will participate in the 
following training along the prescribed timelines. These trainings will be conducted by an 
experienced third party vendor and the plan will include provisions for onboarding new board 
members. 
 
Mission, Vision, and Culture of the School (January 2022) 
One of the critical roles of the board is to ensure fidelity to the mission and vision. Board members 
will be provided training that facilitates a deep and meaningful understanding of the values and 
culture of the school and provides common vocabulary for shared communication. 
 
School Law and Regulations (January 2022) 
Federal, state and local laws all impact public education. Board members will receive training on 
relevant laws. This training will be ongoing as laws and regulations are regularly changed. Board 
members need to be aware of current law in order to make informed and effective decisions.  
 
Effective Governance (January 2022) 
An effective school board must be aware of the specific roles and procedures regarding governance. 
This ranges from meeting procedures to larger issues of ethics and conflicts of interest. Board 
members will receive training in governance procedures, including training on ethics, conflict of 
interest, and open meeting law.  
 
School Finance (March 2022) 
Financial oversight is a crucial part of board responsibilities. Possessing the necessary background 
to effectively review and provide feedback on the budget, as well as to provide accountability for 
financial management sets the board and the school up for success.  
 
Inclusive Practices (March 2022) 
The Reno Inquiry School is intentionally developed as a transparent and interconnected 
community, and the board will model that approach. Board meetings can often feel like intimidating 
spaces for many members of our community. To disrupt this dynamic, board members will receive 
training on inclusive practices that ensure that all students, families, staff, and other stakeholders 
feel welcome and that their input is respected and valued. This training will also include a 
component of larger community relations, including media.  
 
Employment and Evaluation of the School Director (May 2022) 
Providing feedback and accountability to the School Director is an important role. Effective 
relationships between the School Director and the board are predicated on frequent, open, and 
clear communication.  The board will receive training on how to effectively evaluate the School 
Director, including establishing clear expectations for performance and reporting. This provides 
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opportunities for going beyond surface based binary evaluations and engaging in more deep and 
meaningful discussions that lead to improvement. Clarifying expectations and establishing a way to 
provide professional feedback on performance should be conducted through a quality evaluation 
system established between the board and the School Director.  
 
Strategic planning and Goal Setting (May 2022)  
Every part of the Reno Inquiry School must be dedicated to the realization of the mission and 
vision. This requires the capacity to develop goals and strategies for achieving those outcomes. 
Strategic planning and goal setting go hand in hand with the other parts of the board training - they 
are the vehicle to achieve the other parts.   

(9) Describe the working relationship between the board and staff (academic, operations, and 
financial) and the working relationship between the board, staff, and any education management 
organization. Outline the regular reports that will be provided to the board, their frequency, and 
who will provide them. This may include financial, operational, and/or or academic reports. 

For the Reno Inquiry School to function to capacity, it is critical that the Board of Directors and the 
School Director have a shared understanding and commitment to fulfilling the vision. To ensure this 
is happening, the School Director must keep the board informed on operations, academic 
achievement, and finances. The School Director is the board’s chief advisor on issues related to the 
day-to-day operations of the school.   

While the board is ultimately responsible for setting priorities, it is best practice for priorities, 
strategies, and policies to be established collaboratively. Developing administrative procedures 
necessary for the School Director to implement the plans set forth by the board. 

To ensure that the board receives a clear and accurate picture of the performance of the school, 
including academics, financial, and operations, the School Director will provide a semester report 
which includes all performance indicators in the Driving for Results section, operations goals and 
progress, and a financial and budget update. The Board will be asked to provide feedback on the 
report.   

(10)  Describe any board committees, advisory bodies, or councils to be formed, including the roles 
and duties of those bodies. Describe the planned composition; the strategy for achieving that 
composition; the role of parents, students, and teachers (if applicable); and the reporting structure 
as it relates to the school’s governing body and leadership.  

As part of our Learning Organization, the Reno Inquiry School intentionally builds multiple points 
of engagement and input, including the Stakeholder PLC, RIS Collective, and student cohorts. In the 
proposed bylaws, staff, students, families, and stakeholders, have clear, specific, and open processes 
for bringing items before the board. In addition, the board will establish a Good Governance 
committee that will ensure accountability of practices. The role of this committee is discussed in the 
bylaws and in other parts of the application. The board is also empowered to establish any other 
committees or advisory boards it deems beneficial.     

(11)  Explain the process that the school will follow should a parent or student have an objection to 
a governing board policy or decision, administrative procedure, or practice at the school. 

As part of our Learning Organization, we intentionally put structures in place to ensure families are 
participating in full partnership. With the goal of consensus and collaboration and based on our 
model of community of care and democratic principles, families will feel heard. More often than not, 
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when members of a community feel heard, they are less likely to feel confrontational, even if the 
outcome is not what they had hoped. Engagement in a democratic community means that outcomes 
are often imperfect. All members accept their own agency in this process. In the above scenario, the 
process might start with a reflective conversation with the School Director to facilitate a better 
understanding of the objection followed by a discussion of solutions. That would likely be enough. If 
not, next steps might include engagement at the Stakeholder PLC or RIS Collective. These are all 
avenues for democratic discussion and pathways for re-engaging with the board.       

(12)  What goals will be established for the board and how will board members be held 
accountable?  Outline the key expectations for board members in the table below.  You may add 
rows as appropriate.  What actions would trigger removal from the board and under what process? 

Goal Purpose Outcome Measure 

The Board of Directors provides 
effective oversight and support to 
ensure that the school is operating 
in alignment with the mission and 
vision. 

 Ensure fidelity to the 
mission and vision of 
the school.  

After reviewing the semester 
report, the board provides 
feedback in the template and 
approves the report. 
The report, with Board feedback, 
is then distributed to the RIS 
Collective and the Stakeholder PLC 
and published on the school’s 
website. 

 All board members will complete 
onboarding training (See question 
8). 

 Ensure capacity to 
perform in an 
effective and ethical 
fashion. 

The Good Governance committee 
will report Board progress 
towards goals biannually.  

 The Board of Directors provides 
effective oversight of the School 
Director. 

 Ensure the functional 
operations of the 
school. 

 The board completes the annual 
review in alignment with the 
approved evaluation tool. 

 The Board of Directors provides 
effective financial oversight 

 Ensure fiscal 
responsibility and 
school sustainability. 

Approved budgets represent 
effective resource management as 
determined by annual audit. 

 
The processes for the removal of a board member are specified in the bylaws and are mentioned in 
other parts of this application. Some actions that might trigger the removal would be a) 
Disengagement—The parameters for disengagement are provided for in the bylaws, but generally 
involve missing a significant number of meetings or other required activities.  b) Ethics Violation—
The expectations for ethical behavior are provided for in the bylaws, code of ethics, and conflict of 
interest policy. 
 
 
 



 

Operations Plan   102 

LEADERSHIP TEAM  

(13) Describe the proposed organizational model; include the following information: 

(a) Organizational charts for year one and one for when the school is at full capacity 

 

 
(b) Job descriptions for each leadership role (provide as Attachment 7) 

Please see Attachment 7. 
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(c) Resumes of all current leadership (provide as Attachment 8). NOTE: It is 
strongly encouraged that high quality school leaders/principals with strong 
track records of success with the target population be identified for any school 
which wishes to open in the 2022-23 school year.   

Please see Attachment 8. 
(d) Previous student achievement data for the individual primarily responsible for 

academic programming (provide as part of Attachment 9)  
Please see Attachment 9.  

(14) Describe the team’s individual and collective qualifications for implementing the school design 
successfully, including capacity in areas such as: 

(a) School leadership, operations, and governance; 
Ben Contine, proposed School Director, has served in a wide variety of leadership roles including 
site ESL Director, Testing Coordinator, Special Education Coordinator, Safety Director, Facilities 
Manager, and Discipline Coordinator. He holds credentials in Administration, TESOL, and Special 
Education. In 2007, Ben was selected by the Carson City School District Superintendent to lead the 
development of the district’s first strategic plan. Within one year, Ben oversaw a process that 
included hundreds of community members, educators, families, and students. en served as both the 
Community Engagement Coordinator and a Curriculum Development Specialist for CTE in Carson 
City.  
 
Taylor Kockenmeister, proposed Curriculum and Community Director, holds leadership positions 
as part of her role on the middle school team at Honors Academy of Literature. She is the leader of 
the Gifted and Talented Program. In this role, she developed a process for identifying and drafting 
implementation plans gifted students in grades K-12. This includes working with general education 
teachers to help modify curriculum to meet the needs of diverse learners. She also founded the Girls 
Math Workshop, which she is continuing to develop and grow. She also hosted the ShareLingo 
program at Samuels Elementary School in Denver.  
 

(b) Curriculum, instruction, and assessment; 
At the Honors Academy of Literature, Ben Contine has been the middle school lead in charge of 
curriculum and assessment for the past five years that raised their school rating from three stars to 
five. As an implementation specialist in the Carson City School District, he developed learning 
targets, learning guides, and course sequences.  
 
Taylor Kockenmeister earned her master’s degree in Curriculum and Instruction from the 
University of Denver. At Samuels Elementary School in Denver, she served as the 4th grade team 
lead for the Instructional Leadership Team, where she collaborated on schoolwide curriculum and 
course sequencing. She was selected to serve as one of The New York Times distinguished 
educators for their 2021-2022 Teaching Project. Through this fellowship, she is collaborating with 
educators from all over the country to develop an interdisciplinary project. 
 

(c) At-risk students and students with special needs; 
Ben Contine earned a master’s degree in Special Education from the University of Nevada, Las 
Vegas. He worked as a special education teacher at Las Vegas High School for two years, where he 
co-taught multiple subjects and operated a resource room for special education students. As a 
special education co-teacher in Carson City for four years, Ben effectively implemented multiple 
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approaches that specifically targeted at-risk students. His implementation and technique was 
recorded and used as an example of best practices for other co-teachers. In this position, Ben also 
developed and chaired a specialized Professional Learning Community, with math teachers and 
special education teachers collaborating to review student achievement data and develop specific 
interventions to support students with IEPs in meeting graduation requirements - specifically 
passing the Nevada state math proficiency exam. In one year, the percentage of students with IEPs 
who met proficiency standards increased from 49% to 73%, allowing the school to meet Adequate 
Yearly Progress.  There was a concurrent increase in pass rates for other at-risk groups, including 
ELLs.    
 
As a fourth grade teacher at Samuels Elementary School, Taylor Kockenmeister taught students 
both in English and their native language (Spanish) in order to best support bilingual students. As 
an educator at Echo Loder Elementary School in Reno, Taylor taught Spanish guiding reading 
intervention for bilingual students. As part of her Teacher Residency program through Denver 
University, Taylor implemented sheltering strategies to create access to material for all students. 
She also operated small group learning circles to increase English and Spanish literacy skills for 
bilingual students.   
 

(d) Performance management; and 
In 2012, Ben Contine was selected by the Carson City School District Superintendent to lead the 
development of the district’s first strategic plan. Within one year, Ben oversaw a process that 
included hundreds of community members, educators, families, and students. After his success with 
the strategic plan, Ben was chosen as one of a select group of implementation specialists under a 
Race to the Top-District grant in Carson City. Ben served as both the Community Engagement 
Coordinator and a Curriculum Development Specialist for CTE.  AS part of this role, he supported 
Counselor Teams in developing student individualized plans and conducted Teach 4 Success 
classroom observations and follow-up “Cognitive Coaching” conversation. After this role, he 
accepted a position as the Assistant Principal at Seeliger Elementary School in Carson City where he 
was the evaluator for 23 teachers and 12 para professionals. He was also the Site ESL Director, 
Testing Coordinator, Solution Coordinator, Special Education Coordinator, Safety Director, Facilities 
Manager, and Director of Discipline and Cooperative Culture.  
 
Taylor Kockenmeister is the current Gifted And Talented coordinator at the Honors Academy of 
Literature. She is responsible for overseeing GT plans and ensuring that general education teachers 
are reviewing the necessary support to engage and teach their GT students. She meets with parents, 
teachers, and students to review GT data and to assist in placement decision-making for GT 
students.  
 

(e) Parent and community engagement. 
In 2012, as lead for Carson City School District’s first strategic plan, Ben Contine oversaw a process 
that included hundreds of community members, educators, families, and students. This voluntary 
operation included five full committees operating under the guidance of Ben. Ben specifically 
engaged and worked with members of underserved communities, including families of students 
considered at risk.  The process was lauded for its inclusiveness and transparency, receiving a 
unanimous vote of approval from the Carson City School Board. In 2013, Ben worked as the 
Community Engagement Coordinator for the Carson City School District, where he developed 
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community partnerships and internship programs, including identification, facilitation, and 
progress monitoring.   
 
Taylor Kockenmeister has performed several community engagement roles throughout her career 
in education. At Samuels Elementary School in Denver, she hosted the Sharelingo Program which 
supports language exchange between parents in the school community. She has also partnered with 
community members to operate a school garden in every school where she has worked. In addition, 
she is the founder of Girls Math Workshop, where middle school girls from 9 different schools in 
Reno have come together to collaboratively explore mathematical concepts and strategies. Taylor 
has also invited women in the Reno STEM community to act as mentors for youth participants in 
the Girls Math Workshop.  

(15) Explain how the school leader will be supported, developed, and evaluated.  Please include any 
existing competencies used for school leader selection and evaluation, if available (provide as 
Attachment 10). Provide, as Attachment 12, your leadership evaluation tool(s), as well as any 
supporting protocols or documentation. 

The School Director will be hired, supported, developed and evaluated by the Board of Directors. 
The board will utilize the Leadership Selection Tool which was adapted from the Professional 
Standards for Educational Leaders under the National Policy Board for Educational Administration. 
This tool will not only serve as a leadership selection tool, but a resource for board members to 
continuously use to guide conversations with the School Director. On the Reno Inquiry School 
Board of Directors is Dr. Erin Trapanese, former teacher, administrator, and consultant from The 
New Teacher Project, who will serve as a mentor to the School Director. The School Director 
semester report will serve as a framework for conversations regarding alignment to the mission 
and vision of RIS, and progress on performance indicators.  
 

(16) Explain your school leader’s role in the successful recruitment, hiring, development and 
retention of a highly effective staff. 

While the entire school community will play a role in staff recruitment, hiring, and retention, the 
school leader will be responsible for guiding these processes. In addition to student agency, Reno 
Inquiry School values teacher agency. The school leader will facilitate and encourage teacher 
agency throughout these processes. The school leader will also establish a community of care 
amongst Reno Inquiry School staff that will model an ethics of care to students, represent a 
foundational aspect of school culture, and produce a school environment that is conducive to 
teacher retention.  
 
Recruitment/Hiring  
The school leader will develop a plan to train the school community on the hiring process. Part of 
this operation will include helping to develop a strong school tour for interested candidates and 
assisting in the establishment of a hiring pipeline. The school leader will facilitate the conversations 
necessary to develop the “ideal” teacher candidate qualifications. He/she will be responsible for 
collecting applications and resumes and distributing them to the school community for review and 
discussion.   
 
Teacher Development  
The school leader will be responsible for providing ongoing professional development around 
relationships and school culture, curriculum development, and study of educational theory. Dr. Erin 
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Mack Trapanese, Reno School Board Member, and contributor to The New Teacher Project, in her 
article “Helping Teachers Become Leaders,” recommends encouraging teachers to take on greater 
leadership roles within the school community.90 The benefit of this, she explains, is to provide time 
for school leaders to address other issues and it encourages teacher retention. Thus, the school 
leader will foster teacher development by encouraging teachers to take on greater leadership roles, 
including providing feedback to peers and piloting new curriculum in their classrooms.  
 
Teacher Retention  
The school leader is responsible for modeling agentive behavior by being responsive to student and 
teacher needs. Hong and Looney report that teachers are more likely to stay at schools where the 
school leader actively fosters the building of social capital.91 This includes assisting teachers in 
finding mentors, building strong collegial relationships, and locating necessary resources. This 
enables teachers to meet challenges with knowledge and perseverance. In addition, the school 
leader is responsible for creating time for educators to meet collaboratively, as this has been shown 
to reduce teacher turnover.92   

(17) Explain your school leader’s role in providing instructional guidance and school culture 
guidance. What role will other members of the leadership team play in providing instructional 
guidance and school culture guidance?  

In year 1, the School Director (SD) and the Curriculum and Community Director (CCD) will work 
together to provide instructional guidance and set high expectations for a strong school culture. 
They will collaborate on opportunities for professional development, and both support teachers 
within their planning and instructional delivery. Additionally, they will both take on their own 
caseload of teachers to support in observation/feedback cycles and manage teachers' annual formal 
observations and evaluate their Professional Growth Plans. The SD will ensure that students are 
progressing towards goals by regularly reviewing relevant data that aligns to the goals of the school 
and facilitating response plans. The CCD will be in charge of curriculum development PD 
opportunities and support teachers in their interdisciplinary lesson creation. Additionally, the CCD 
will focus on creating and maintaining strong relationships with all community stakeholders. In 
subsequent years, additional leadership team members will join the team: ELL Coordinator, Special 
Education Coordinator, Mental Health Coordinator, and Student Representative. They will together 
take on specific roles related to instructional and school culture support for all staff.  Reno Inquiry 
School will be able to fulfill its goal and vision thanks to this broad focus on developing staff 
capacity through collaborative, distributive leadership. 

(18) Please provide the succession plans for your proposed school’s leader. This should include 
both emergency/temporary succession plans as well as detailed description for how potential 
school leaders will be cultivated and developed.     

In the event of an emergency or temporary unavailability of the School Director, the Chair of the 
Board of Directors shall be immediately notified. The Board will immediately assume all 
responsibilities of financial oversight and external communications. In preparation for this 

 
90 “Helping Teachers Become Leaders,” accessed July 15, 2021, https://tntp.org/blog/post/helping-teachers-become-

leaders. 
91 Ji Hong and Kristyna Looney, “Building and Sustaining Social Capital,” in Opportunities and Challenges in 

Teacher Recruitment and Retention : Teachers’ Voices across the Pipeline (Charlotte, North Carolina: Information 

Age Publishing, Inc., 2019). 
92 Hong and Looney. 
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scenario, the Board Chair and Treasurer will have access to an emergency file that contains 
information for bank accounts and critical vendors, as well as a schedule of key tasks and deadlines 
crucial to operation.    To maintain continuity and ability to conduct daily business, the Chair and 
Treasurer are empowered to access school accounts and to temporarily make purchases in 
alignment with the duties of the School Director.  

In an emergency, the Board convenes an emergency meeting, and appoints a temporary director. 
The temporary director could be selected from either inside or outside of the organization.  In the 
event it is necessary to have an onsite director prior to the emergency board meeting, those duties 
will fall to the Curriculum and Community Director. Those duties would be limited to onsite 
facilitation and logistics, and would not include purchasing power, human resource management, 
nor external communications.  Once the Board designates a temporary director, the board will 
appoint a search committee to hire a new School Director.  

 

STAFFING 

(1) Complete the following table indicating projected staffing needs for the proposed school over 
the next six years. Applicants which propose to grow their schools to multiple campuses based on 
the school’s academic performance should also complete the second table outlining projected 
staffing needs for the entire network over the next six years. Include full-time staff and contract 
support that serve the network 50% or more. Change or add functions and titles as needed to 
reflect organizational plans. 

Year 2022-
23 

2023-
24 

2024-
25 

2025-
26 

2026-
27 

2027-
28 

EMO/CMO Organization Positions   

N/A 

      

School Staff   

School Director  1 1 1 1 1 1 

Curriculum and Community Director  1 1 1 1 1 1 
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Classroom Teachers (Core Subjects)  3 6 7 7 7 7 

Special Education Teachers  1 1  2 2 2 2 

ELL/TESOL Teachers  1  1  2 2 2  2 

Teacher Aides and Assistants  2 2  3 3 3 3 

Office Manager  1 1 1 1 1 1 

Community and Work Based 
Learning Facilitator 

    1  1 1 1 

Total FTEs at School  10 13 18  18 18 18 

 

HUMAN RESOURCES 

(1)  Describe your strategy, plans, and timeline for recruiting and hiring teachers.  Explain key 
selection criteria and any special considerations relevant to your school design. 

The New Teacher Project recommends incorporating several components into a rigorous hiring 
process: multiple steps, beginning early, providing clear expectations about school culture, 
including all staff in the hiring process and offering training to do so, and tracking hiring and 
retention data.93 Reno Inquiry School will include all these components in our hiring process. Please 
refer to Supplemental Appendix 10 for an explanation of our hiring process. In alignment with our 
democratic principles, students will be an essential component of the hiring process. 

(2) Describe your plan to recruit and hire teachers/staff who are representative of your student 
body. 

Bristol and Martin-Fernandez explain that students of color who are taught by teachers of the same 
race/ethnicity experience greater success. They write “In addition to the added value created by 

 
93 “Human Capital Management in Charter Schools,” TNTP, March 2012, 

https://tntp.org/assets/tools/RecruitmentandHiring_03.12_Final_3.pdf. 
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Latinx and Black teachers’ support of the social and emotional development of their same 
ethnoracial students, students of color taught by same-race teachers learn more.”94 They explain 
that Latinx students who learn from Latinx teachers experience greater and lasting connections 
with teachers who can share their language, culture, and lived experiences. This relationship 
increases the amount of Latinx students who participate in advanced placement courses and makes 
it more likely that Latinx students graduate from college. The authors also report that Black 
teachers have a higher level of multicultural awareness, which creates a more responsive classroom 
for Black students.95 With a foundational commitment to the mental health of our students at the 
forefront, and given the anticipated demographics of our students, we will ensure teaching 
representation that matches the demographics of our students. We will follow state and federal law, 
including the Equal Employment Opportunity Commission (EEOC). 

The New Teacher Project provides suggestions for hiring a diverse teaching staff. They recommend 
recruiting through community-based organizations. We have met with the Reno-Sparks Indian 
Colony and NAACP and both organizations have provided feedback for our school development 
plan. We have made initial contact with the Nevada Association of African American School 
Administrators (NAASA). There has been intention with forming a governing board that is 
representative of the community that we seek to serve. In addition, including students throughout 
the hiring process will help ensure that their teachers are meeting their needs and serving as role 
models in their lives.  

(3) List the proposed school’s salary ranges and employment benefits for each employee, as well 
as any incentives or reward structures that may be part of the compensation system. Explain the 
school’s strategy for retaining high-performing teachers. 

The Reno Inquiry School structures our salary schedule with the primary intent of retaining high 
quality teachers and staff. Base salaries for teachers will range from $29,000 to $40,000 in year one, 
not including benefits. This structure is represented in Attachment 19, with year one salaries on the 
low mid-range of comparable positions in the area but rising at a faster rate than those same 
positions. This allows us to retain teachers that are good fits for our model. Teachers will be offered 
competitive packages and benefits, including health coverage and PERS. It is important to note that, 
in a litany of teacher surveys, other factors such as being part of a caring community, being 
provided autonomy, and the opportunity to innovate all were important. Our mission and vision 
will be the strongest incentive for recruiting and retaining teachers.   

(4) What is the proposed teacher-student ratio, as well as the ratio of total adults to students?   

Our proposed teacher to student ratio is 25:1. 
Our proposed adult to student ratio is 13:1. 

(5) State the procedures - including the individual responsible for each step - for hiring and 
dismissing school personnel, including conducting criminal background checks.   

The School Director provides oversight for all human resources. As part of our recruitment efforts 
we will intentionally recruit from non-traditional pools of talent and communities that are 
underrepresented in the education profession interview. When candidates, who would otherwise 

 
94 Travis J Bristol and Javier Martin-Fernandez, “The Added Value of Latinx and Black Teachers for Latinx and 

Black Students: Implications for Policy,” Policy Insights from the Behavioral and Brain Sciences 6, no. 2 (2019): 

147–53, https://doi.org/10.1177/2372732219862573, 149. 
95 Bristol and Martin-Fernandez. 
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make great educators, are missing specific certifications, we will utilize partnerships with 
institutions of higher ed to provide opportunities to acquire the certification.   
 
Prospective candidates will go through a process that includes a resume and application review, a 
round table interview with members of the school community, a mini lesson with a post feedback 
discussion, and a reference check. Teacher candidates will also participate in an educational 
philosophy discussion based on an article relevant to Reno Inquiry School’s teaching 
philosophy.  The process will include additional steps if necessary. Primary considerations would 
include alignment with and belief in the mission and vision of the school, demonstrated capacity to 
meet the needs of our school community, and, given our small school model, high degrees of 
versatility. When a staff member is recommended for dismissal, the cause(s) will be collected by the 
School Director. The School Director will consult with counsel to ensure legal compliance. For 
fingerprinting and background checks, the Reno Inquiry School will maintain a list of vendors that 
will be made available to candidates recommended for hire. Compliance oversight is under the 
direction of the School Director with support from the Office Manager.  

(6) Explain how teachers will be supported and developed. Describe the school’s performance 
management system and process for teacher evaluation. Provide your teacher evaluation tool(s) as 
Attachment 11, as well as any supporting protocols or documentation.  

Successful evaluation systems use multiple classroom observations across the year by various 
evaluators, look at multiple sources of data, and provide timely and meaningful feedback to the 
teacher96. Reno Inquiry School believes the indicators of effective instruction are directly associated 
with desired student outcomes and goals, as stated in the Expected Outcomes in Meeting the Need 
section, which align with our school mission and vision. Our desired student outcomes are related 
to the following instructional indicators, as shown in the Teacher Evaluation Rubric Essential 
Elements (shown in Attachment 11): 

• Promoting critical thinking through inquiry, problem solving, and reflection 
• Establishing and maintaining learning environments that are physically, intellectually, 

culturally, and emotionally safe for all students 
• Demonstrating knowledge of subject matter, academic content standards, and curriculum 

frameworks 
• Using knowledge of students’ academic readiness, academic language proficiency, cultural 

background, and individual development to plan instruction that incorporates appropriate 
strategies to meet the learning needs of all scholars 

• Using assessment data to establish learning goals and to plan, differentiate, and modify 
instruction 

• Involving all students in self-assessment, goal setting, and monitoring progress and sharing 
timely and comprehensible feedback with all students.  

This teacher evaluation tool was modified from the San Juan Unified School District and modified 
and implemented by the Honors Academy of Literature. This rubric was chosen for its connection to 
the instructional methods most valued by RIS. It details the specific behaviors of teachers and 
students that contribute to teacher feedback and improvements97. Additionally, this resource 
contains suggestions of instructional strategies that might help drive feedback conversations 
between a teacher and a peer or leadership team member. Teachers will be observed and provided 

 
96 “Teacher Evaluation 2.0,” TNTP, n.d., https://tntp.org/assets/documents/Teacher-Evaluation-Oct10F.pdf. 
97 “Teacher Evaluation 2.0.” 
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feedback using these standards within our peer triad team observation cycle multiple times per 
year, annual leadership team observations, and utilized in the overall annual evaluation in their 
Professional Growth Plans.  
 
Professional Growth Plan (PGP) 
Teachers at the Reno Inquiry School will be empowered to create their own instructional goals, 
plans for improvement, and curate a portfolio of evidence to showcase their growth and alignment 
to our mission/vision at the end of the year in a Professional Growth Plan (PGP). At the beginning of 
the school year, each teacher will meet with either the School Director or the Curriculum and 
Community Director to create three to five goals for the year, directly related to our Expected 
Outcomes and mission/vision, to improve practice and demonstrate alignment with the values of 
RIS. The School Director or the Curriculum and Community Director will support the teacher in the 
creation of their plans to improve and provide resources and ideas. They will discuss what success 
looks like at the end of the year, how to show evidence of the growth made in their desired areas, 
and how they will be evaluated using a PGP rubric based on the same elements of the Teacher 
Evaluation Rubric Essential Elements with the ratings of “Not Meeting Standards,” “Approaching 
Standards,” and “Meeting Standards” which provides teachers a clear picture of their 
performance98. Throughout the year, teachers will add evidence of mastery to their portfolio: 
student work, teacher/student reflections, observation data (outlined below), and photos/videos of 
instruction. At the end of the year, each teacher will meet with the School Director or the 
Curriculum and Community Director to present their PGP. The School Director or the Curriculum 
and Community Director will evaluate the teacher’s performance and provide feedback using the 
rubric and write a narrative evaluation regarding their progress and outcomes.  
 
Teacher Observation 
Teachers at RIS will engage in a cycle of observations from both their peers in a teacher triad 
observation, and from the leadership team. The main purpose of teacher observation at RIS is to 
provide support, individual reflection, and feedback that directly serves a teacher’s chosen goals.  

• Triads: Peer observation has been shown to improve teachers’ roles as critical 
practitioners, improve moral and professional responsibilities, and encourage meaningful 
reflection. Teachers will be placed in triads for their peer observation groups. Teachers will 
begin the year with relationship and trust building, to ensure feelings of comfort and 
vulnerability are established prior to being observed. Within the first month of school, with 
their triad groups, teachers will choose specific focus areas related to their PGP, as detailed 
below, and make connections to how their goals align to the Essential Elements in the 
Teacher Evaluation Rubric. Triads will support each other in the creation of goals, 
brainstorming of ideas, and in the preparation and engagement of a triad observation. Prior 
to the observation, the triad will meet for a pre-observation meeting to go over the 
identified goal, learning target and student outcomes. During a triad observation, one 
teacher will serve as the scribe, and the other as the coach, who primarily collects evidence 
that supports the identified goal of the observer. Post observation, the scribe and coach will 
meet to discuss evidence that aligns with the teacher’s goals, and prepare questions 
regarding specific feedback for improvement, with the intent to engage in rich discussion. 
All triad observation meetings and engagements will be recorded in documents shown in 
Attachment 11, to add as evidence of growth within a teacher’s PGP.  

 
98 “Teacher Evaluation 2.0.” 
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• Leadership: Both the School Director and the Curriculum and Community Director will 
observe teachers frequently in informal walkthroughs, and a formal annual observation. By 
regularly observing their teachers, a culture of excellent instructional practice develops.99 
These walkthroughs provide teachers with ongoing feedback on their performance and next 
steps. Ongoing observations from the leadership team support teachers and serve as an 
accountability measure for the leadership team, who are responsible for supporting the 
growth and development of RIS teachers.100  Additionally, ongoing observations send the 
message that growth is continuously happening, and not just a behavior to show at the end 
of the year. After each walkthrough and formal observation, a feedback conversation will 
occur, supported with student data and the Essential Element indicators from the Teacher 
Evaluation Rubric and documented in writing to demonstrate evidence in PGP.  

 
(7) Please explain the responsibilities of each of your school’s administrative/leadership team 
members with regard to Human Resources. Identify the staff member responsible for leading 
payroll, benefits, and employee relations and describe how key Human Resources responsibilities 
will be managed. 

In alignment with our mission and vision, the Reno Inquiry School believes in shared and 
distributed leadership. While the School Director has primary oversight of all hiring and firing and 
compliance with all applicable regulations and laws, there are opportunities for involvement and 
feedback from many stakeholders.  The Curriculum and Community Coordinator has direct 
oversight over instruction and curriculum development. She also coordinates the Family 
Engagement and Community Partners programs.  

(8) Explain how the school and organization intend to identify and address unsatisfactory 
leadership or teacher performance, as well as leadership/teacher changes and turnover.   

“The Widget Effect,” a publication from The New Teacher Project, recommends that schools “Adopt 
dismissal policies that provide lower-stakes options for ineffective teachers to exit the district and a 
system of due process that is fair but efficient.”101 In order to establish these policies, schools must 
have strong teacher evaluation systems in place that are meaningful to teachers and provide 
explicit and tangible feedback. “The Widget Effect” reports that teacher evaluation systems in many 
districts rate teachers as satisfactory or better and do not tie evaluations to any key decisions in the 
school. When this is the case, teachers rated as unsatisfactory often feel personally targeted and left 
confused about their performance. At Reno Inquiry School, teachers will use a narrative form of 
evaluation. School leaders are responsible for providing explicit feedback and suggestions for 
growth, as well outlining areas of strength. Conversations around teacher evaluations will inform 
several key decisions, such as leadership roles, professional development, and classroom 
assignments. As reported by the New Teacher Project, teachers who are rated unsatisfactory in this 
system often choose to leave voluntarily as their subpar performance is clear and tied to tangible 
negative outcomes. Teachers who are rated unsatisfactory at Reno Inquiry School will be provided 
with explicit feedback on their performance, tied to material student outcomes. Teachers not 
meeting satisfactory ratings will be provided weekly feedback and engage in goal setting with 
school leaders to increase performance. The teacher will be responsible for demonstrating growth 

 
99 “Teacher Evaluation 2.0.” 
100 “Teacher Evaluation 2.0.” 
101 “The Widget Effect,” accessed July 15, 2021, https://tntp.org/publications/view/the-widget-effect-failure-to-act-

on-differences-in-teacher-effectiveness, 8. 
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towards agreed upon goals. School leaders will take copious notes during this process to ensure 
that dismissal, if necessary, is clearly justified and no additional documentation is needed.  
 
Should the board determine that the school leader is performing inadequately, they are responsible 
for utilizing an agreed upon plan with tangible goals for the school leader to meet in order to 
demonstrate proficiency. The Board of Directors retains the right to terminate the school leader if 
she/he is not demonstrating adequate progress.  
 

(9)  Will your organization require additional support (from third parties or consultants) for core 
Human Resources functions (e.g., payroll, benefits administration, employee relations, etc.)?  If yes, 
please detail the areas that will require additional support and the costs and criteria for selecting 
such services. If not, please provide a detailed description of how these functions will be managed.  

As stated in section 1 of the Financial Plan, the Reno Inquiry School will contract with a 
comprehensive and qualified provider to support back office duties. Under human resources, this 
would include benefits administration and payroll.  The specific criteria for the selection of the 
vendor is provided in the Financial Plan, section 1 and the cost is accounted for in Attachment 19. 

STUDENT RECRUITMENT AND ENROLLMENT 
Like all public schools, public charter schools must be open to any such child, regardless of that child’s 
race, gender, citizenship, or need for accommodations or special education services. Thus, recruitment 
and enrollment practices should demonstrate a commitment to providing all students equal 
opportunity to attend the school, and help schools avoid even the appearance of creating barriers to 
entry for eligible students.  

(1) Explain the plan for student recruitment and marketing that will provide equal access to 
interested students and families, including how the school will comply with the requirements of R 
131. Specifically, describe the plan for outreach to: families in poverty; academically low-achieving 
students; students with disabilities; and other youth at risk of academic failure. For schools which 
are giving one or more statutorily permissible admissions preferences pursuant to NRS 386.580 or 
SB390 (2015 session), please indicate if you plan to focus your student recruitment efforts in 
specific communities or selected attendance areas.  

Reno Inquiry School is committed to garner enrollment that reflects our community. We will 
market our school to those within our target zip codes of 89431, 89512, and 89503 to attain a racial 
and socioeconomic balance that is representative of the population living in those areas. Strategies 
that we will utilize to engage with diverse communities are: personal one-to-one conversations 
with families about the school via canvassing within two mile radius of target zip codes, host 
community engagement sessions within two mile radius of target zip codes with translation 
services and childcare provided, and distribute promotional material with equitable access of 
information and material in multiple languages.  
 
Our recruitment strategy for students includes efforts to ensure those who are living in poverty, 
academically low-achieving students, students with disabilities and other at-risk youth are our top 
priority. In order to do this, we will engage in the following plan: 

• All promotional and informative material will be created to appeal to those considered to be 
“at risk youth” and provided in languages other than English and distributed to 
laundromats, grocery stores, WIC centers, libraries, community centers, shopping centers, 

https://www.leg.state.nv.us/Register/2016Register/R131-16AP.pdf
https://www.leg.state.nv.us/Register/2016Register/R131-16AP.pdf
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social service agencies, housing projects, apartment complexes and faith-based 
organizations, with a focus of this distribution being within a two mile radius of our school’s 
site.  

• Create multiple opportunities for in person meetings specific to our targeted zip codes to 
reach prospective students and parents. 

• Partner and present to Nevada PEP (Parents Encouraging Parents) to present our academic 
program and support for students with disabilities in order to recruit from this population.  

• Partner and present to St. Vincent’s Catholic Charities to present our academic program and 
receive support/referrals for ELLs and migrant students 

• A random selection process and waiting list to fill openings as they occur 
• Direct outreach strategies like mailing, home meetings, one-to-one conversations through 

canvassing campaigns to target specific communities in the area.  
•  

Reno Inquiry School will take specific steps to ensure diverse groups of students feel comfortable 
and supported, along with their families, within the recruitment and schooling process. Our staff 
will be trained on creating a culturally responsive environment to ensure all community members 
feel comfortable and welcome and will continue to improve this process through 
student/family/community surveys completed annually.  

(a) What is the enrollment calendar for both the first year of operation and 
subsequent years of operation?  Please specify the dates on which the school 
will begin accepting applications and how long the enrollment window will last 
prior to conducting a lottery.  Note that your proposed enrollment window 
should satisfy the requirements of NRS 388A.453(7). 

Reno Inquiry School intends to serve a population within the zip codes of 89431, 89512, and 89503, 
which contains a wide range of demographic backgrounds. Any and all students who wish to attend 
RIS are welcomed enthusiastically. However, when the amount of inquiries to attend RIS exceeds 
our limit, a lottery will determine those next eligible. Preference will be granted to those who reside 
in the specific zip codes per the requirements of NRS 386.580(4). Our initial enrollment period will 
begin at 12:00am on January 3rd, 2022 and end at 11:59pm on February 17th, 2022 per the 
requirements of NRS 386.580 (7). The initial lottery will be held on March 3rd.  

Reno Inquiry School will engage in a cycle of recruiting and admissions each subsequent year which 
will include ample time to do the following: outreach, marketing, admissions application, 
admissions lottery, and enrollment. In future years, our enrollment window will open the first 
Monday we return to school in January and close 45 days later, and the lottery will take place two 
weeks after. In order to meet the lottery date, families will be informed about our admission 
procedure and lottery at all community engagement events. Enrollment will be approved 
depending on current availability and the preferences laid out in NRS 386.580.  

Students who reside within two miles of our facility will be notified 45 prior to the start of our 
enrollment window in order to prioritize the targeted demographic of our school as required by SB 
208. Within two weeks of the lottery, families will be informed by telephone and mailed letter from 
the leadership team if their child has a confirmed spot or will be placed on the waitlist.  

Exemptions from lottery are as follows per the requirements of NRS 386.580:  
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• Returning students from the prior year will retain admission status and will not go through 
the single public random lottery process.  

• Siblings of current students are exempted from the single public random lottery and will be 
accepted into the school as long as there are available spots in the targeted grade. If spaces 
in the targeted grade level are not available, a separate sibling “wait list” will be 
established.  

• Children of Reno Inquiry School founders, Board of Directors and employees will be exempt 
from the single public random lottery, as long as this exemption constitutes not more than 
10% of the school’s total enrollment.  

After the single public random drawing, a waiting list for future openings will be established in the 
same drawing. This waiting list will be numbered based upon when students’ names are called in 
the lottery. Each grade level will have a numbered waiting list based on the lottery results. The 
following actions must occur prior to enrollment: 

• Parents are strongly encouraged to attend a parent orientation.  
• Registration packets must be submitted by the date required in the registration packet, 

including proof of immunizations and physical examination. 
• The registration packet shall include authorization for the school to request and receive 

student records from schools the student has attended or is currently attending. 
• The registration packet shall include full disclosure by the parents, current teacher, and 

current school of any specific needs of the child.  
• A copy of any existing Student Success Team/Student Study Team (SST) evaluations and 

recommendations for the student shall be provided.  
• A copy of any existing Individual Education Program (IEP) or Gifted and Talented 

identification paperwork for the student shall be provided. Required procedures for the 
transition of students between Special Education Programs shall be followed as applicable. 

Preferences in enrollment will be granted to the following in the following order:  

1. Siblings of current students 
2. Children of current staff members 
3. Students who are identified English Language Learners that live within two miles of school 

site 
4. Students who have an IEP that live within two miles of school site 
5. Students who are identified as economically disadvantaged, proven by income verification, 

and live within two miles of school site 
6. Those who are zone in schools that are 25% over capacity that live within two miles of 

school site 
7. Any students who live within two miles of school site 
8. Students who are identified as English Language Learners 
9. Students who have an IEP 
10. Students who are identified as economically disadvantaged, proven by income 
11. Students who reside in Washoe County 
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(b) What enrollment targets will you set and who will be responsible for monitoring 
progress towards these targets? What is your target re-enrollment rate for each 
year? How did you come to this determination? What are the minimum, planned, 
and maximum projected enrollment at each grade level? Outline specific targets 
in the table below.  

The School Director and Community Engagement Coordinator will lead all recruiting initiatives, 
monitor enrollment based on a 90% goal. In subsequent years, the Student Recruitment team will 
join recruitment, enrollment and monitoring efforts with a 90% enrollment target. These 90% 
target goals are designated based on historical data and consult with similar schools like Honors 
Academy of Literature and Sage Collegiate Charter.  
 

(c) What systems will you put in place to ensure that staff members are 
knowledgeable about all legal enrollment requirements pertaining to special 
populations and the servicing of particular populations of students?  

 
Reno Inquiry School values the demographic diversity of our future school. The proposed 
leadership team brings significant experience in meeting the needs of special populations, including 
compliance with legal requirements.  RIS staff members will engage in professional development 
training to understand the recruitment and enrollment process and their legal duties so they can 
speak confidently to the state requirements when engaging in recruitment discussions with 
potential students, families and community members.  

(2) Describe the student recruitment plan once your school has opened. In what ways will it be 
different than your pre-opening year, in terms of the strategies, activities, events, persons 
responsible and milestones?  How will the school backfill vacancies in existing grades?   

In subsequent years, our Curriculum and Community Director and student Application Committee 
will join the recruitment process. The student recruitment plan will utilize the same structures and 
recruitment strategies from the Year 1 plan. Some additions to the recruitment plan will 
incorporate our Application Committee from our school. Our democratic practices within the school 
will give voice and power to students to be a partner in creating a plan for the continued enrollment 
of students.  

(3) Complete the following tables for the proposed school to open in 2022-23. Experienced 
Operators applying for multiple schools must complete enrollment summary tables for each school 
campus opening in fall 2022.  

 

(a) Minimum Enrollment (Must Correspond to Break Even Budget Scenario 
Assumptions) 

 
Grade Level 

Number of Students 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

2026-
2027 

2027-
2028 

9 51 52 58 58 58 58 

10 33 54 58 58 58 58 
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11 31 32 58 58 58 58 

12 
 

32 58 58 58 58 

Total 
Students 

115 170 232 232 232 232 

 

(b) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 

 
Grade Level 

Number of Students 

2022-
2023 

2023-
2024 

2024-
2025 

2025-
2026 

2026-
2027 

2027-
2028 

9 54 59 61 61 61 61 

10 36 54 61 61 61 61 

11 36 36 61 61 61 61 

12 
 

36 61 61 61 61 

Total 
Students 

126 185 244 244 244 244 

(c) Maximum Enrollment (Note: Enrolling more than 10 percent of the planned 
enrollment described in subsection b will necessitate a charter amendment) 

 
Grade Level Number of Students 

2022-23 2023-24 2024-25 2025-26 2026-27 2027-28 
9 60 60 66 66 66 66 
10  38 50 66 66 66 66 
11 38 50 66 66 66 66 

12 0 40 66 66 66 66 
Total 136 200 264 264 264 264 

 

(4) Describe the rationale for the number of students and grade levels served in year one and the 
basis for the growth plan illustrated above.  Start-up applicants proposing to open with more than 
400 students or more than 3 grade levels should identify and discuss the specific elements of the 
school model detailed throughout the application that demonstrate that the proposed school is 
designed to compensate for the known organizational and academic challenges which accompany 
serving larger student bodies and multiple grade levels in a start-up environment. 

In year one, our project our student body will be disproportionately 9th graders. This is based on 
two assumptions; 1) We will disproportionately recruit future 9th graders, who will provide a 
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strong foundation for future enrollment and 2) Students are more likely to start at a new high 
school rather than transfer to one.  

(5) As Attachment 13, please provide evidence of demand from prospective students and families 
within the community you intend to serve.    

Please see Attachment 13.  

INCUBATION YEAR DEVELOPMENT 

(1) Provide a detailed start-up plan as well as specific organizational goals for the planning year 
(SY 2021-2022) to ensure that the school is ready for a successful launch in fall 2022. Using the 
template provided, outline key activities, responsible parties, and milestones and submit as 
Attachment 14 (“Incubation Year Planning Table”).    

Please see Attachment 14. 

(2) Please describe the plans for leadership training and development of the selected school leader 
during the incubation year prior to school opening and how these plans support your year 0 goals.  
If partnering with an organization, please briefly describe the main components of the training 
program and why that organization was chosen. 

The proposed school leader and one of the school founders, Ben Contine, brings a wide range of 
expertise and demonstrated capacity in the areas of strategic planning, school leadership, 
community engagement, and increasing student achievement, particularly students considered at 
risk. With master’s degrees in Special Education and Educational Leadership, Ben is well positioned 
to lead the school.   
 
For year 0, Ben has identified two areas of growth in which he will pursue professional 
development; A. Culturally responsive practices B. Best practices in school finance    
 
This professional development will fall under two categories; A. Formal training and conferences 
and B. Engagement with a support network of highly qualified professionals and experts in the 
identified areas of growth.  
 
By December of 2021, workshops will be identified in the areas of identified growth. Development 
of a support network will begin in September with formal meeting structures in place by October.     
 

(3) Explain who will work on a full-time or nearly full-time basis immediately following 
assignment of a location to lead development of the school(s) and the plan to compensate these 
individuals. 

Proposed Director Ben Contine, upon charter approval, will shift to working full time on the 
opening of the school. While funds for compensation will be pursued, Ben is prepared to lead the 
Incubation Year Plan uncompensated until year 1. Proposed Curriculum and Community Director 
Taylor Kockenmeister will work part time. While funds for compensation will be pursued, Taylor is 
prepared to support the Incubation Year Plan uncompensated.  
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SERVICES 

(1) Provide a description of how the school leadership team will support operational execution. 
Please provide narrative or evidence that illustrates the staffing model, performance metrics, and 
the school’s plan for supporting all operational needs of the school, including but not limited to 
those listed below. In this space and in the finances section, demonstrate how you will fund the 
provision of these services.   

(a) Transportation: Describe your plans for providing student transportation. If the 
school will not provide transportation, please identify how the school will 
ensure that this does serve as a barrier to enrollment or ongoing attendance.   

(b) Food Service: Outline your plans for providing food service at the school, 
including whether and how you will be your own school food authority or will 
contract with another provider.  If the school will not provide food service, 
please identify how the school will ensure that this does serve as a barrier to 
enrollment or ongoing attendance.   

(c) Facilities maintenance (including janitorial and landscape maintenance)  
(d) School health and nursing services: Describe your plans for providing nursing 

services, including, how student required immunizations will be monitored. 
(e) Purchasing processes 
(f) Safety and security (include any plans for onsite security personnel) 

Transportation 
The Reno Inquiry School plans on enrolling most students from the zip codes surrounding the 
school facility. We anticipate that most students will live within a walking radius of the school. To 
ensure equal access, we will contract with a provider for transportation for students with specific 
requirements under an IEP or McKinney Vento. Our facility is located along public transportation 
routes and contains more than adequate parking. Ben Contine, school director, will work with the 
building manager to ensure drop off is safe and efficient. Reno Inquiry School has an established 
partnership with the Reno Bike Project (see MOU). Reno Bike Project is committed to providing low 
or no cost bikes to students in need.   
 
Food Services  
Reno Inquiry School will contract with an outside agency for food service needs. The contract will 
be approved by the board in accordance with stated rules and bylaws. The food service program 
will be overseen by the school director.  
 
Facilities Maintenance  
For the identified facility, the Reno Inquiry School will contract for custodial services. This is 
accounted for in attachment 19. Basic maintenance is covered under CAM costs.  
 
Student Health and Nursing Services  
Reno Inquiry School will contract with qualified health professionals on an as needed basis to meet 
the specific needs of students. All staff will be trained and certified in the administration of first aid 
and CPR. A health team will be developed at the site level that will include select staff, students, and 
stakeholders.  
 
Purchasing Processes  



 

Operations Plan   120 

In accordance with school policy and bylaws, all purchases must be authorized by the school 
director. Any major expenditure (defined as in excess of $5000) should have multiple bids. Any 
contract that exceeds $100,000 shall follow a competitive bid process that is approved by the 
board. The school director will ensure that any purchase is in alignment with the budget. Reno 
Inquiry School will follow NRS Chapter 332 and NRS 386.573 for bids or proposals applicable to 
competitive procurement provisions. The Board must approve any contract over $10,000. 
 
Safety and Security 
Reno Inquiry School will establish a safety and security team that will include staff, students, and 
stakeholders. The school director is a required member of the team. The safety and security team 
will develop an emergency operations plan that will address all requirements under state law, 
including but not limited to plans to address fires, lockdowns, and earthquakes. Emergency drills 
will be conducted at least once a month, per state law. Building security is provided for under the 
lease, therefore, RIS will not hire specific security personnel for the school. Visitors to the school 
will be checked in at the front desk in accordance with school policies.  

(2) Technology: Outline the technology infrastructure and support mechanisms across your 
school, staff, and teachers. Your outline should include but not be limited to reliable and secure 
wide area networking, local area networking (e.g., wireless and cables), hardware (e.g., personal 
computing devices, servers, telephony, storage, routers, switches), technology policies and 
procedures, device management, and end user support.  

Reno Inquiry School is committed to providing the technology necessary for students to engage 
fully in the curriculum. RIS is particularly committed to ensuring technology equity. We plan to 
have a 1:1 device ratio for students and to help support internet access both at school and at home 
for all students. The estimated costs are reflected in the budget workbook. We are also committed 
to safety and security and therefore will develop specific protocols for access rights and procedures 
for removing access, policies that support storage in a secure cloud based system, back up routines, 
virus protection, and security of physical devices.  

(3) Student Information Management: Timely communication of accurate student information is 
critical for payments to schools, compliance, and performance monitoring.  Please describe how 
you will manage student information using the statewide Infinite Campus system, and how you will 
build capacity around the use of the software.  If most of the applicant group or the CMO/EMO is 
new to operating in Nevada’s education environment, explain your plan to determine Nevada 
specific reporting requirements. Detail the staff members who will enter data along with the project 
manager who will commit to trainings and regularly monitor student information for accuracy. 

The Reno Inquiry School plans to use Infinite Campus as its student information system. The 
estimated costs are reflected in the budget workbook. The costs include professional development. 
Administrator rights will be held by the school director and the curriculum and community director 
which includes the enrolling and un-enrolling of students. Infinite Campus will be used by teachers 
to record daily attendance, grades, and student academic data. The leadership team will be 
responsible for oversight of the accuracy of information imputed into Infinite Campus. The 
leadership team will be responsible for documenting all disciplinary records. Ultimate 
responsibility for all reporting requirements falls under the responsibility of the school director 
who will ensure compliance with all applicable regulatory and state requirements.  

(4) Data Security: SPCSA charter schools record, generate and consume data that falls under strict 
requirements for security, privacy, and retention (including FERPA and recent legislation related to 
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the protection of personally identifiable information (PII)). Describe the systems and procedures 
you will implement in order to ensure you are compliant with these obligations.   

Reno Inquiry School will develop policies fully aligned and compliant with the requirements of 
FERPA and other applicable laws. RIS will develop and maintain clear policies related to the use of 
student information. These policies will be developed by the school director and approved by the 
board. The policies will specifically state access to student information for varying levels of 
personnel. The policy will provide for procedures for the use of school materials, communication, 
and social media policy. These policies will be developed in collaboration with our school 
community and other appropriate agencies. These policies will apply to the following: student 
records, personnel, special education, and the use of student likeness and images, and any other 
protected information. The policies will set forth procedures for the collection, storage, and 
deletion of records. The school director and/or designee will ensure that privacy controls are in 
place for all records.   
 

(5) In addition to the narrative above, provide as Attachment 15, an operational execution plan, 
which identifies the key organizational business processes necessary to support exemplary 
academic, business and financial performance including those discussed in this narrative. This 
operational execution plan may be in a format of your choosing, and may include Gannt charts, 
process maps or flow charts, or other appropriate illustrative devices in addition to a coherent and 
well-developed narrative. 

See Attachment 15. 

 

FACILITIES 

(1) Describe the facility needs of the proposed school for each year of the charter period including 
any unique features necessary to implement the school design and academic program including: 
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(a) The desired location of the school facility; 
(b) The number of general education classrooms required each year; 
(c) Any additional classroom space required for special education or ELL services, 

labs, specialty classes and intervention or enrichment programs; 
(d) Space requirements for administrative functions, food services and physical 

education 

Consistent with our commitment to meeting the needs of traditionally underserved 
communities, our proposed site is located at 2450 Oddie Blvd, in zip code 89431. This 
provides a near equidistant location between two currently underperforming high schools 
and is consistent with the needs reflected in the demographic and academic needs 
assessment. Also, consistent with our commitment to integrated partnerships, the facility is in 
a shared space that includes current identified partners, including the Generator maker space 
(See MOU).    

Given our shared space agreements, we are able to operate safely and effectively with 62 
square ft/student in year 1, 84 sq ft/student year 2, and 64 square ft/student year 3 and 
beyond. Our school model is based on an open concept with permeable boundaries. This 
aligns with our mission and vision, specifically our commitment to interdisciplinary study and 
cross curricular collaboration. While most of the site will remain open, there are two specific 
closed off spaces at the proposed site for activities that might require it (i.e. meetings that 
include protected student information).   We anticipate needing 45 parking spaces. There is 
considerably more than this available onsite currently.  As developed, the facility is two 
stories and is ADA compliant. Please see site layout in attachment 16.  Also, included in the 
space is a studio flex space. This space will be utilized for a variety of purposes, including 
project work, labs, and physical activity.  

Our approach to project based and interdisciplinary study requires an “open concept”, with 
permeable boundaries. This concept is modeled in various schools across the country, and we 
specifically observed it at ILEAD Charter Schools in California. As a space conversion, we 
would require the equivalent of 5 general education classrooms in year 1, 8 classrooms in 
year 2, and 10 classrooms in year 3 on. Each “class space” would average 700 square feet, 
adjacent small group work spaces. We will design the space intentionally for flexibility, 
allowing for adaptable uses for a variety of group sizes for special education and ELL services.  

 

(2) If a facility is not yet identified, please describe the organization’s approach to finding a 
suitable facility, including progress to date, partners, and any evidence that supports the credibility 
of the plan.  Please include the organization’s plans to finance the facility, including: 

(a) Total project cost 
 

(b) Financing and financing assumptions 
(c) Total facility costs that the financial model can handle – debt service + lease + 

maintenance + utilities + etc.  
 
We have identified a potential facility. 
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(3) If you currently hold a facility or have an MOU or other proof of intent to provide a facility, 
please provide the proof of commitment as Attachment 16. Briefly describe the facility, including 
location, size, and amenities.  You may provide, included with Attachment 16, up to 10 pages of 
supporting documents providing details about the facility. Charter school facilities must comply 
with health and safety requirements. In addition, charter school applicants must be prepared to 
follow applicable county and municipal review procedures which vary significantly between 
jurisdictions.  If the applicant does not yet have a facility identified, please upload an attestation 
explaining that these materials will be furnished as part of a charter contract amendment.   

The identified facility is located at 2450 Oddie Blvd, Sparks, NV 89431 

Otherwise known as the “Oddie Project”, the building is a former Lowes and is being redeveloped as 
a shared creative space. Current tenants include complementary uses, such as the Generator Maker 
Space, artist studios, and potentially a performing arts space. Our space in year 1, would be 7829 
square feet with the potential to expand our space to 15658 square feet by year 3. Please see 
supporting documents for the submitted Request for Proposal and preliminary components of a 
potential lease agreement.  
 
Please see Attachment 16 for RFP, Pricing, and site plan. 

(4) Describe the organization’s capacity and experience in facilities acquisition and management, 
including managing build-out and/or renovations, as applicable.   

The Committee to Form is working with Evan Meyer, a licensed commercial real estate broker with 
Kidder Mathews, a highly reputable firm.  He will also consult on the build-out. The build out is 
within our budget and is amortized within the lease. (See Attachment 16)     

(5) Explain the organization’s plan to maintain the independent facility. 

Most of the maintenance services, including security and custodial services are included in the CAM 
fees associated with the building. For any additional building maintenance requirements, the Reno 
Inquiry School will contract for services.   

(6) Communication with local jurisdictions and municipalities is important when opening up a 
new charter school.  In some cases, municipalities may have additional processes that are required, 
or may request information from proposed charter schools.  Please explain, in detail, the applicant 
team’s interactions with the local jurisdiction to date.  Specifically, the applicant should clarify if a 
proposed school is approved for final land use from the local government entity, as well as describe 
any other pertinent topics related to the facility (ex. queueing for drop-off and pick-up, providing 
sufficient recreation space).  If the applicant has approval from the local jurisdiction for the 
proposed location, please provide that as part of Attachment 16 to the final application. 

Our Committee to Form has worked directly with the developer who has been in contact with local 
jurisdictions about potential uses. We will reach out to the local jurisdiction in the Fall. Here are 
some pertinent details of the site; While the larger building holds other tenants, the space for the 
school would hold its own entrance and exit and self-contained restrooms, with the capacity for a 
single point entry.  There is significantly more parking than necessary, meaning that the logistics of 
drop off and pick up will be relatively straightforward.  Adjacent to the building is a public art park 
(in development) that will serve as a recreation space and expanded learning opportunity. There is 
also a community garden in development.    
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ONGOING OPERATIONS 

(1) SPCSA schools coordinate emergency management with local authorities. Explain your process 
to create and maintain the school’s Emergency Management Plan required by the State of Nevada.  
Include the types of security personnel, technology, equipment, and policies that the school will 
employ. Who will be primarily responsible for this plan?   

Reno Inquiry School will utilize recommendations from schoolsafety.gov, a collaborative project of 
the Departments of Education, Homeland Security, and Justice to develop an Emergency 
Management Plan. The school director will be responsible for initiating the planning process. We’re 
not employing any additional security. Please see Supplemental Appendix 11 below for more 
information about the planning process.  

(2) Provide, as Attachment 17, a list of the types of insurance coverage the school will secure, 
including a description of the levels of coverage. Types of insurance should include workers’ 
compensation, liability insurance for staff and students, indemnity, directors and officers, 
automobile, and any others required by Nevada law or regulation. 

See Attachment 17. 
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(5) Financial Plan 

(1) Describe the systems and processes by which the school will manage accounting, purchasing, 
payroll, and audits.  Specify any administrative services expected to be contracted for the school 
and describe the selection process and criteria for the selection of contractors.  

The Reno Inquiry School will contract with a comprehensive and qualified provider to support 
accounting, purchasing, payroll, and audits. The selection of a firm will be done transparently and in 
compliance with bylaws and state regulations and with established criteria. This will include a 
competitive bidding process and review and approval by the Reno Inquiry School Board.  The 
criteria for selection will ultimately be developed and approved by the board but will include A. 
Demonstrated capacity to fulfill the requirements in a professional and ethical way B. Alignment 
with the mission, vision, and values of the school and C. Fair pricing that ensures fiscal 
sustainability of the school.  The School Director will provide information for the board’s 
consideration and approval of a vendor.   

In consultation with a professional provider, the School Director will make recommendations to the 
board for financial and administrative processes that meet the standards of best practices. This 
would include, but is not limited to, the clear segregation of financial oversight by the School 
Director and the board, clear, mandatory, and independent processes of review, and in concert with 
all requirements of governing agencies. These specific processes, once approved by the board will 
be codified into the policies and procedures of the school.  The anticipated costs of this provider are 
included in the budget workbook and are based on discussions with other similarly sized charter 
schools.   

Whether it is our mission, vision, academic plan, operations, or financial plan, the Reno Inquiry 
School Team holds itself to the highest standards of transparency and ethics. The trust of our 
community is essential to meeting the mission and vision of the school and ensuring the long-term 
fiscal viability of the school is a critical part of that. 

(2) As Attachment 18, present a budget narrative including a detailed description of assumptions 
and revenue estimates, including but not limited to the basis for revenue projections, staffing levels, 
and costs. The narrative should specifically address the degree to which the school budget will rely 
on variable income (e.g., grants, donations, fundraising, etc.). Include the following: 
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(a) Per-Pupil Revenue: Use the figures provided in developing your budget assumptions.  
(b) Anticipated Funding Sources: Indicate the amount and sources of funds, property or other 

resources expected to be available through banks, lending institutions, corporations, 
foundations, grants, etc. Note which are secured and which are anticipated and include 
evidence of commitment for any funds on which the school’s core operation depends.  If 
corporate, foundation, or other entity or individual fundraising estimates are included at 
$5,000 or more in any year, be sure to include a copy of any conditional or other 
commitment letter(s) to support the amount assumed in the budget.  Designate in the 
narrative how much of the anticipated funds may be restricted, such as for a sports field or 
art equipment.  

(c) Anticipated Expenditures: Detail the personnel and operating costs assumptions that 
support the financial plan, including references to quotes received and the source of any 
data provided by existing charter school operators in Nevada or other states and required 
contributions to the Public Employee Retirement System (PERS). 

(d) Discuss in detail the school’s contingency plan to meet financial needs if anticipated 
revenues are not received or are lower than estimated, including both the scenarios 
identified in subsections e and f.  

(e) Year 1 cash flow contingency in the event that state and local revenue projections are not 
met in advance of opening.  

(f) Year 1 cash flow contingency in the event that outside philanthropic revenue projections 
are not met in advance of opening.  

(g) Applicants that choose to project revenue from Title IA and IDEA funding streams should 
include information in their budget narrative regarding: 
• How the projected number of students in each applicable subgroup was determined 
• How the school will ensure federal grant funds are used in alignment with federal 

requirements (ex. Allowable and reasonable expenses, supplement vs. supplant) 
• How the school will adapt if the student population is different than the projection and/or 

if the per-pupil allocation is different than anticipated 
 
Please see Attachment 18.  
 

(3) Submit the completed Financial Plan Workbook for the proposed school as Attachment 19.  

See attachment 19 

(4) Describe the annual audit of the financial and administrative operations of the school.  Discuss 
the planned financial controls and their implementation plans.  Include evidence that the school 
will adhere to the accounting, auditing, and reporting procedures and requirements that apply to 
public schools operating in Nevada.  

 
In developing your budget, please ensure that the school does not operate at a loss during 
any year—this is prohibited by Nevada law.  

In compliance with state requirements and in concert with best practices, Reno Inquiry School will 
conduct the annual audit after the close of the fiscal year. We will utilize an auditor from the list 
provided by the SPCSA.  The independent auditor will be selected by the board in a competitive 
bidding process. It is critical that the auditor maintains autonomy and independence and the School 
Director will be expected to respond in a timely manner to any requests put forth by the auditor. 
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The auditor will ensure that Reno Inquiry School has complied with all relevant requirements and 
regulations governing schools, as well as any additional best practice standards adopted by the 
Board. 

The School Director will actively seek out and attend trainings and support that help ensure 
financial sustainability. This includes, but is not limited to, support provided by the NSPCA, and 
maintaining current understanding and knowledge of any changing requirements. As mentioned in 
question 1, a provider will be hired to consult in the development of financial policies that will be 
codified and transparent.  The School Director and treasurer will serve as independent financial 
agents of the school.  The annual audit provides a further independent review and will be 
completed in compliance with all applicable laws, regulations, and policies. The audit will be 
conducted in a transparent and independent manner and will be available in compliance with 
public records requirements. Financial records will be maintained in a secure location in the 
school’s office and be available upon request. 
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(6) Addendum 

 
This section is not applicable to our application; we are not part of a CMO/EMO. 
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Attachment 1: Letters of Community Support/Partnership 
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Attachment 1: Memorandum of Understanding, Letters of Community Support, Contracts 

Letter Name Title  Affiliation Document 
Type 

1 Jillian Keller Program Director Reno Bike Project MOU 

2 Halley Mosely Director of Operations Educational Access 
Group 

MOU 

3 Bob Conrad Executive Director This is Reno MOU 

4 Kendra Beitz 
Thompson 

Clinical Psychologist Reno Behavioral Health  MOU 

5 Alysia  Educational Outreach 
Coordinator 

The Generator MOU 

6 Nick Eng Reno Business Owner Kid Rocker MOU 

7 Eliana Shapiro Reno Business Owner Wellness Weaver MOU 

8 Ashley Elledge Reno Business Owner Outdoors Calling MOU 

9 Evan Meyer Commercial Broker Kidder Matthews Duties Owed 

10 Mary Alber CEO/Founder Education Innovation 
Collaborative 

MOU  

10 Lindsay Pagni Reno Business Owner Community Member Letter of 
Support 

11 Andi Morency School Director Honors Academy of 
Literature 

Letter of 
Support 

11 Karen Preis Former Teacher Community Member Letter of 
Support 

12 Alissa Surges NSPCA Parent Community Member Letter of 
Support 

13 Nicole Sprague Former WCSD Teacher Community Member Letter of 
Support 

14 Hillair Chism NSPCA Parent Community Member Letter of 
Support 

15 Judy Kosterman Founder Brain Health Leadership 
Foundation  

Letter of 
Support  
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16 Holly Neal NSPCA Teacher  Community Member Letter of 
Support  
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MEMORANDUM OF UNDERSTANDING 

RENO INQUIRY SCHOOL AND THE BOARD OF REGENTS OF THE NEVADA SYSTEM 

OF HIGHER EDUCATION, ON BEHALF OF TRUCKEE MEADOWS COMMUNITY 

COLLEGE 

This Interlocal Agreement, herein referred to as "Agreement", made and entered into this 

July 1, 2021, by and between the Reno Inquiry School , herein referred to as Reno Inquiry 

School located 3345 Barbara Cir, Reno, NV 89503, and the Board of Regents of the 

Nevada System of Higher Education, on behalf of Truckee Meadows Community College, 

herein referred to as TMCC, provides for the administration and operation of the TMCC 

Jump Start Program, located at 7000 Dandini Blvd., Reno, Nevada 89512, owned and 

operated by TMCC. 

 
This agreement is established for a one-year period, to expire on June 30, 2022. 

 

This agreement will be reviewed and revisions made as necessary, any time before the 

expiration date, with mutual agreement of both entities. Any renewal on or before June 30, 

2022 will be subject to further negotiation and agreement. 

 

WITNESSETH: 
 

WHEREAS, Reno Inquiry School and TMCC are mutually committed to promoting 

student success and improving the college readiness of students, and 

 

WHEREAS, Reno Inquiry School and TMCC are mutually committed to raising the 

graduation rate of Reno Inquiry School through cooperative programs, and 

 
WHEREAS, Reno Inquiry School and TMCC are mutually interested in students 

completing college work while still in high school, 
 

NOW, THEREFORE, in consideration of the aforementioned premises and the mutual 

promises, covenants and undertaking set forth herein, the parties agree as follows: 
 

TMCC and Reno Inquiry School desire to work in collaboration to offer lower division 

college courses to Reno Inquiry School students. This agreement describes the mutual 

understanding of TMCC and Reno Inquiry School. 

 

SECTION I: Dual Credit 

1. Legislative definition governing dual credit coursework for high school students, 
Nevada Revised Statute (NRS) 389.160: 

Credit toward graduation from high school for courses taken at community college 

or university: 
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A pupil enrolled in high school, including, without limitation, a pupil enrolled in grade 9, 

10, 11, or 12 in a charter school or a pupil enrolled in a program designed to meet the 

requirements of an adult standard diploma, who successfully completes a course of education 

offered by a community college or university in this State which has been approved pursuant 

to subsection 2, must be allowed to apply the credit received for the course so completed to 

the total number of credits required for graduation from the high school or the charter school 

in which the pupil is enrolled or the credits required for receipt of an adult standard diploma, 

as applicable. 

 

 

With the approval of the State Board, the board of trustees of each county school 

district and the governing body of each charter school shall prescribe the courses 

for which credits may be received pursuant to subsection 1, including occupational 

courses for academic credit, and the amount of credit allowed for the completion of 

those courses. (Added to NRS by 1989, 1089; A 1991, 1700; 1993, 103; 1999 3313; 

2007, 1997.) 

2. Jump Start Concept 

Reno Inquiry School students may enroll in a course at Truckee Meadows 

Community College (TMCC) and receive both high school academic credit and 

college credit. 

a. Only approved courses may be used for Dual Credit (either academic or 

elective). Academic credit refers to those courses which have been approved by 

the Reno Inquiry School to meet graduation requirements. All other approved 

courses will count for elective credit. 

b. Dual Credit course may be applied for either elective or academic high school 

credit. During the traditional school day and/or regular public hours, Reno 

Inquiry School students may enroll in dual credit courses that qualify for college 

credit. 

 

3. Reno Inquiry School Concept 

a. Reno Inquiry School students may enroll in a course at Truckee Meadows 

Community College (TMCC) and receive both high school academic credit 

and college credit. 

b. Only approved courses may be used for Dual Credit (either academic or 

elective). Academic credit refers to those courses which have been approved 

by the Reno Inquiry School to meet graduation requirements. All other 

approved courses will count for elective credit. 

c. Dual Credit course may be applied for either elective or academic high 

school credit. Reno Inquiry School students may enroll in dual credit courses 

that qualify for college credit from a common menu of courses approved by 

Reno Inquiry School. 
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4. Approved Courses 

a. College/Community College courses may be taken for college credit, for dual 

(high school/college) credit or for personal fulfillment/enjoyment. 

 

b. Any course offered through TMCC and approved by both Reno Inquiry School 

and the Nevada State Board of Education is available for dual credit. 
 

SECTION II: TMCC Jump Start Program 
 

1. TMCC Course Offerings 

a. TMCC shall develop and offer appropriate college courses in which Reno Inquiry 

School students, grades 9th through 12th, who meet minimum enrollment 

requirements may enroll in college credit courses to meet high school elective or 

graduation requirements. 

b. TMCC will provide one unofficial transcript for each student to participating Reno 

Inquiry School registrar within three weeks after grades are posted at the end of 

each TMCC academic term. 

2. Jump Start Course Definitions 

a. Participation 

i. Individual: Known as “J2,” refers to individual students taking non-cohort 

dual credit college courses offered through the published TMCC catalog. No 

special arrangement or consideration is given for time or access in these 

courses. 

ii. Cohort: This refers to courses arranged for specific groups where high school 

students are given first priority for enrollment. 

a) Cohort Group Class: A class reserved for a specific group of high school 

students, usually at a single high school or targeted to a specific defined 

group (such as Gifted and Talented students, CTE students, etc.). These 

courses may be offered at a TMCC site. 

b) Cohort/Public – A class with a specific number of seats reserved for high 

school students (generally from a specific program, a specific targeted 

group, or any Reno Inquiry School student) that is also open for 

enrollment of any TMCC student. 

b. Content 

i. Definitions 

a) Academic: Refers to courses that align with academic graduation 

requirements, to include fine arts and those courses accepted as 

academic electives. 

b) Career: Refers to technical or skill-based courses that align to Nevada 

Department of Education high school career and technical education 

pathways. 
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3. Jump Start Student Enrollment 

a. Jump Start classes are regular college classes. Curriculum and expectations follow 

the same rigorous standards set by TMCC Academic Departments. Jump Start 

students are fully responsible for their academic success. 

b. Jump Start participants will be responsible for completing the required Steps to 

Enroll for Jump Start students which include: 

i. submitting a TMCC application for admission, 

ii. a dual credit orientation and 

iii. submitting appropriate permission to enroll paperwork. 

c. Administrators or their designee will be responsible for approving all students 

enrolled in Jump Start courses to ensure the course is appropriate and the student 

is prepared to be successful. 

d. Jump Start students will have full access to TMCC support services including 

Tutoring and Writing Center. 

e. TMCC may provide student support for high school students enrolled in TMCC 

classes, which may include orientation, retention services and assistance with 

registration and enrollment in college classes. 

 

4. Instruction 

a. Academic Jump Start classes are taught by TMCC college instructors, per course 

requirement. 

b. Students will be the only point of contact with professors regarding any questions 

they have. By enrolling in at TMCC, students and Reno Inquiry School understand: 

i. Academic freedom is practiced at TMCC and allows faculty and students to 

pursue whatever inquiry they feel is important in the classroom without fear 

of censorship. 

ii. Students may encounter adult language and images, different philosophical 

viewpoints and belief systems, as in any college environment. 

iii. Parents are encouraged to help their students practice important 

communications skills to best support the student role as the main point of 

contact for all Jump Start inquiries. 

c. The grades earned through Jump Start will be a part of student’s permanent college 

record. Students should review TMCC's dates and deadlines carefully and 

frequently. 

i. Dropping a class: 

a) To drop a class, students must withdraw from the class by contacting the 

Jump Start Program in advance of the deadline. 

b) If dropped after the 100% refund deadline, the student will have a 

permanent transcript showing a grade of "W." After the deadline to 

Withdraw with a grade of “W” has passed, the student will keep the letter 

grade earned in the class. 



 

Attachment 2  182 

ii. Students who do not request to be dropped a course and fail to attend or submit 

work will receive the grade for the course they earn. 

 

SECTION III: Fees and Payment 

1. Course Fees and Payment 

a. Course Fees: TMCC shall charge the following fees in addition to course 

registration fees, as established annually by the college – 

i. For new students: a one-time application fee 

ii. For all students: 

1. A technology fee per credit hour 

2. A student association fee per credit hour 

3. A Health and Sports fee 

4. Any special fees associated with the course 

5. Other fees approved by TMCC 

b. For on-line courses, the following additional fees will be charged to all students: 

i. A distance education fee 

ii. An on-line fee 

c. Textbook costs shall be the responsibility of the Reno Inquiry School. 

d. For on-line courses, TMCC shall charge $50 per course registration plus 

mandatory fees based on space availability. 

e. For in-person courses taught on a TMCC campus by a TMCC instructor at any 

time during or outside of the school day shall receive a 50% discount on the per 

credit registration fee. 

f. Courses taught on a Reno Inquiry School campus by a Reno Inquiry School 

instructor (who has been approved as part-time faculty for TMCC) during the 

school day and considered part of the Reno Inquiry School ’s instructor’s full- 

or part-time course load shall receive a 66% discount on per credit registration 

fee. 

g. Payment Schedule 

Reno Inquiry School will send vouchers directly to the TMCC Cashier’s office 

showing which students are enrolled at TMCC and which course are to get 

covered. 

 

TMCC will invoice Reno Inquiry School as a part of its normal billing cycle. 

 

TMCC may not allow registration of subsequent courses if there is an 

outstanding balance due. Reno Inquiry School will be responsible for payment 

on any outstanding charges on student’s accounts. Reno Inquiry School 

understands that failure to pay as agreed upon will result in immediate 

termination of third-party billing. 
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TMCC and the Reno Inquiry School have worked hard to make courses 

affordable. However, we will work to keep the cost free for those who cannot afford it 

through fundraising efforts.  

 

SECTION IV: Hold Harmless 

To the extent authorized by law, Reno Inquiry School agrees to indemnify and hold harmless 

TMCC, its officers, agents, servants or employees, from any damages, costs, or expenses 

by reason of liability as a result of any negligent act or omission by Reno Inquiry School, or 

sub-users of Reno Inquiry School, in the operation, supervision, control, or sponsorship of 

any activity or program upon the TMCC premises. 

 

SECTION V: Insurance 

 

The Board of Trustees shall, at its option, procure and maintain general liability insurance 

or self- insurance in compliance with NRS Chapter 41. 

The Board of Regents shall, at its option, procure and maintain general liability insurance 

or self-insurance in compliance with NRS Chapter 41. 

NSHE/TMCC is self-insured and the parties agree that such self-insurance meets the 

requirements of this agreement. Reno Inquiry School will obtain and maintain $1 million in 

general liability insurance and, if they own or lease any motor vehicles a minimum limit of 

$1,000,000 combined single limit per occurrence for bodily injury and property damage of 

business vehicle insurance, naming TMCC as an additional insured. Reno Inquiry School 

shall obtain and maintain worker’s compensation insurance on its employees as required by 

Nevada law. 

The design content, and distribution of all marketing efforts (i.e., written materials, displays, 

broadcasts, media releases, announcements, etc.) associated with this partnership will be 

mutually developed and agreed upon by both parties prior to release/distribution. All 

promotional materials requiring the use of the TMCC logo shall be approved by the TMCC 

Marketing and Communications Office via email (marketing@tmcc.edu) prior to being 

posted or distributed. All promotional materials requiring the use of the Reno Inquiry School 

logo shall be approved by the Reno Inquiry School Marketing Office via email prior to being 

posted or distributed. TMCC will provide directory student information to Reno Inquiry 

School qualified personnel for targeted marketing only for the purposes and intentions set 

forth in this Agreement. 

 

Responsibility of the College, Community College or University: 

1. TMCC will comply with FERPA regulations. 

2. Tuition will be refunded pursuant to the refund policies of TMCC if the student 

mailto:marketing@tmcc.edu
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elects to drop a course or if the student is administratively dropped. 
 

SECTION VI: Amendment 

This interlocal agreement may be amended upon mutual consent of Reno Inquiry 

School of Nevada and the Board of Regents of the Nevada System of Higher 

Education, on behalf of the Truckee Meadows Community College, so long as it is 

consistent with the law of the State of Nevada. 

 

SECTION VII: Agreement Term 

This agreement shall be interpreted under the laws of the State of Nevada. Jurisdiction 

and venue for any dispute under this agreement shall be in the district court of the county 

of Washoe, State of Nevada. 

This agreement shall commence on July 1, 2021 and end on June 30, 2022. 
 

This agreement will be in effect once Reno Inquiry School is fully chartered by the state 

of Nevada. 

 

 

Reno Inquiry School and TMCC agree and declare that it is their intention that all of the 

foregoing constitutes the complete and final expression of their agreement. 

 

THE BOARD OF REGENTS OF THE NEVADA SYSTEM OF HIGHER 

EDUCATION, on behalf of Truckee Meadows Community College: 

   Date 06/23/21  

Dr. Karin Hilgersom, President 

Reno Inquiry School 

Date 
  

Benjamin Contine, Executive Direc
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Attachment 3: Annual Academic Schedule 
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Attachment 4: Board Member Template 
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Dr. Beitz Thompson  

Professional Biography  

Proposed Board Member  

 
Dr. Beitz Thompson is a clinical psychologist in Reno, Nevada. She has provided services to clients 
at her private practice, Northern Nevada Behavioral Health, since 2008. She earned both her M.A. 
and PhD in clinical psychology from the University of Nevada, Reno. During this time, she has also 
worked as an adjunct faculty for the psychology department at the University of Nevada, Reno. In 
2020, she began a new role as a Postdoctoral Fellow Clinical Supervision. She has worked in several 
clinical settings throughout Northern Nevada, including CareIntegra, Reno VA Medical Center, State 
of Nevada Bureau of Disability Adjudication, and the University of Nevada, Reno. She has written 
over ten publications and continues to contribute research to the field of clinical psychology. Dr. 
Beitz Thompson volunteers on committees at her children’s school and was a subject matter expert 
for the Board of Psychological Examiners. Dr. Beitz Thompson's experience providing mental health 
strategies to individuals of all ages, as well as her extensive knowledge of mental health theory and 
practice will help the school development team cultivate a thoughtful and enriching mental health 
program for the students enrolled at Reno Inquiry School.  
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Lilith Baran  
Professional Biography  

Proposed Board Member  
 
Lilith Baran is the owner of “Lessons with Lily,” a company that fosters youth performing arts in 
Northern Nevada. She also serves on the faculty of various K-12 institutions, teaching music and the 
performing arts. Lily is also a community advocate and organizer. She is chair of the Nevada 
Democratic Black Caucus Mobilization and Outreach Committee and was 
recently appointed to be a board member of the Reno Initiative for Shelter and Equality. She is on 
the board of Sierra Nevada Ally, and she is active with the Central Labor Council, Reno Sparks BLM, 
American Federation of Musicians Diversity committee. 
Lily brings strong advocacy and organization skills to the board. She uses her creative talent to 
organize for justice and offers the board a plethora of knowledge surrounding issues of justice and 
equity.   
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Jennifer Linn  
Professional Biography  

Proposed Board Member  
 
Jennifer Linn has worked as a real estate agent in Northern Nevada since 2012. She is committed to 
finding housing for all residents in Reno and has earned the At Home With Diversity certification. 
Jennifer holds an active real estate license for the state of Nevada and worked as a real estate agent 
in Oregon, her home state, from 2017-2019. She is particularly interested in ensuring that young 
people understand the financial world so they can make the best decisions and plan accordingly for 
their futures. She is committed to offering the best education to all students in Northern Nevada, 
her adopted hometown. She enjoys working on cars and loves attending Hot August Nights.   
Jennifer is one of the top selling agents in Reno, and she looks forward to bringing her knowledge of 
the housing community and business experience to the board at Reno Inquiry School. Jennifer’s 
extensive knowledge of the financial world, as it pertains to real estate and investment, will serve 
the board as they help develop the financial success of the school. She also looks forward to sharing 
her knowledge with the students at Reno Inquiry School.   
  



 

Attachment 5  236 

 

 

 

 

 

 

 

 
 



 

Attachment 5  237 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Attachment 5  238 

 

 

 

 

 

 
 

 

 



 

Attachment 5  239 

 

 

 

 

 

 
  



 

Attachment 5  240 

 

  



 

Attachment 5  241 

 

 

 

 

 

 



 

Attachment 5  242 

 

  



 

Attachment 5  243 

 

  



 

Attachment 5  244 

 

  



 

Attachment 5  245 

 

 

 



 

Attachment 5  246 

 

 
Robert Hernandez  
Professional Biography  

Proposed Board Member  
 
Robert Hernandez has been working as an attorney in Las Vegas since he graduated from Boyd Law 
School in 2015. Before that he moved from Las Vegas to Northern Nevada to attend the University 
of Nevada, Reno where he played football. He graduated cum laude with a degree in criminal justice. 
Early in his career, he worked at Canon Law Services, LLC and Springel and Fink, LLP. He gained 
experience in insurance defense for civil litigation. His work experience provided a strong 
understanding of insurance law, which he plans to use to guide the founders of Reno Inquiry School. 
After Canon Law Services, LLC and Springel and Fink, LLP, he continued to work in insurance 
defense for civil litigation at Ranalli Zaniel Fowler & Moran LLC and Carman Cooney Forbush, PLLC, 
where he is currently employed.  Roberts looks forward to providing the school development team 
with legal guidance regarding insurance, facility maintenance and contracts, and other bylaws 
related to daily operations.  
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Erin Mack Trapanese 
Employment June 2016-Present         TNTP                                                  Various Locations  

Leadership Coach 

• Support 3 schools in Midland, Texas in “Improvement Required” (IR) 
status. Teachers in 2 of 3 schools lead the district in student outcomes 
for schools that serve a population where 80% or more of the student 
body qualifies for Free or Reduced Lunch.  

• Supported 4 KIPP Austin campuses in designing and implementing 
school culture systems (2017). Contract was extended an additional 
year beyond initial agreement based on client satisfaction (2018). 

• Supported 4 aspiring turn around leaders in the School District of 
Philadelphia. 100% of aspiring leaders moved 80% or more of their 
teacher caseload a minimum of 1 level on the TNTP Core Rubric and 
improved the rigor of student work in the 80% or more of the 
classrooms they coach on the EQUIP Protocol (2017).  

• 100% of Preparing Leaders for Urban Schools (PLUS) Leaders in 
Shelby County Schools (SCS) hosted observation/feedback cycles and 
student work analysis meetings regularly for teachers in their buildings 
(compared with baseline of 0 at outset of year) (2016). 

• NWEA data of teachers PLUS Leaders supervise outpaced SCS NWEA 
growth at statistically significant levels (2016). 

April 2013-June 2016    Samuels Elementary School                          Denver, CO 

Principal 

• Recipient of the annual Governor’s Center of Excellence Award for 
distinguished student growth (Since 2013). 

• Increased overall math/reading proficiency by 10% and 12%, 
respectively (Since 2013). 

• Reduced baseline suspension rates by over 200% through school-wide 
implementation of Restorative Approaches (2013). 

• Appointed to the Cabinet of the Elementary Superintendent of Schools 
(2014). 

• Hosted over 600 parents, teachers, students and community members 
at Samuels’ International Celebration, representing an increase of over 
200% in participation (Since 2014). 

• Awarded a Differentiated Roles grant in collaboration with the 
Instructional Leadership team to expand teacher-led 
observation/feedback cycles (2014). 

• Partnered with Denver Parks and Recreation to provide a 2 hour weekly 
collaborative data/planning block for teachers (and blended learning for 
students) without loss of teacher planning or instructional time (2014). 

• Furthered STEM initiatives through $150,000 private donation for the 
opening of a Smart Lab (2015). 

• Selected by Denver Public Schools and the Wallace Foundation to host 
a Principal in Residence (2015). 

• Assigned by Denver Public Schools Human Resources as 1 of 10 
mentors for new principals (out of 200+) (2015). 

• Awarded a $250,000 Imaginarium Grant for the purpose of 
personalizing learning at Samuels through blended and project-based 
learning (2015). 

• Recognized as a top 5 school in DPS for student growth on ACCESS 
(2015). 
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2012-2013   Cole Arts and Science Academy (K-8)                        Denver, CO 

Wallace Principal Resident 

▪ Co-founded and facilitated a short cycle assessment pilot network with 
Cole Arts and Science Academy and 5 other schools based on teacher-
created assessments aligned to the Common Core State Standards. 
The short cycle assessment network (SCAN) continues to operate out 
of the Office of School Reform and Innovation. 

▪ Supported the development of a tiered Response to Intervention (RtI) 
model and a Student Intervention Team (SIT) process; students 
averaged 1.5 years of growth in 1 year across all grade levels. 

▪ Cole Arts and Science Academy posted exceptional gains on the 
district School Performance Framework and was recognized by the 
Denver Public Schools’ Board for high growth. 

2010-2012       West High School                                                  Denver, CO 

Assistant Principal 

▪ Implemented a Response to Intervention system with tiered intervention 
courses for all 9th grade students reading below grade level; students 
have demonstrated an average growth of 2 years in reading in 1 year. 

▪ Created and co-led a differentiated system of staff development; 83% of 
staff believe their practice has improved as a result according to the 
latest survey. 

▪ Designed and co-facilitated a school-wide PLC process; oversaw the 
English Department, which posted overall median growth percentiles 
above 60% (compared to 50% average) in both Reading and Writing 
TCAP. 

2009-2010       Denver Public Schools                                                 Denver, CO 

 Response to Intervention Facilitator                                 

▪ Provided support for the implementation of Response to Intervention for 
14 kindergarten through 12th grade public, private and charter schools 
in Denver. 

2006-2009  Kunsmiller Middle School                                                 Denver, CO 

Humanities Facilitator and Teacher Coach 

▪ Provided focused and targeted professional development for all staff 
members, including strategic planning for intervention teachers and 
staff-wide data team meetings. School-wide student achievement 
scores rose 30% in 7th grade and 15% in 8th grade from the 1st trimester 
to the 3rd trimester on the Denver Public Schools Benchmark Exams. 

▪ Co-taught and participated in a coaching cycle with all language arts 
and intervention teachers. 

▪ Designed and led implementation of the school-wide Response to 
Intervention (RtI) Program. As a result, 53 students reached grade-
level; students who remained in the program demonstrated an average 
2 years of gain in reading comprehension in 1 academic year. 

▪ Taught half-time; 84% of all students moved a minimum of one 
performance band on the CSAP (2006-2007). 

 
2005-2006      P.S. 1 Charter School                                       Denver, CO  
English Language Arts Teacher 

▪ Taught a mixed grade level English Language Arts class (6-8th Grade). 
▪ Developed an advisory curriculum to include field experiences for 

students.  
2004-2005     Teach for America                                             Rio Grande City, TX   

7th Grade Reading Teacher 

▪ Assisted in writing the national Teach for America Summer Institute 
Curriculum, focusing specifically on the areas of classroom 
management and culture (2005).  
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▪ 81% of students passed the Texas Assessment of Knowledge and 
Skills in Reading, compared to 54% at the beginning of the year (2006). 
 

Education and 

Fellowships 

2016-2019       Vanderbilt University                                           Nashville, TN 

Doctorate, EdD K-12 Educational Leadership and Policy Program with a 
research emphasis on Socio-Emotional Learning (SEL) implementation in a 
large, urban district.                                                                                           

2014-2016         America Achieves Fellow                                       Denver, CO 

2012-2013         Wallace Foundation Resident Principal                Denver, CO 

▪ Reflected regularly on the DPS leadership framework with the support 
of an executive coach in order to intentionally grow areas of strength 
and improve areas of growth. Obtained principalship upon completion. 

2008-2009          Denver University                                                        Denver, CO   

Ritchie School Leadership Fellow and Leadership Licensure 

2005-2007        University of Colorado                                                 Boulder, CO 

M.A. in Curriculum and Instruction and Reading Teacher Licensure 

Activities and 

Interests 

 

 

2015-2016    Colorado Department of Education                       Denver, CO 

P-3 (Preschool to 3rd Grade) Committee Member 

▪ Participated in conversations about best practice for P-3 pipelines 
and hosted visitors from throughout Colorado. 

 

2010                     Teach for America                                  Philadelphia, PA  

Literacy Specialist    

▪ Provided professional development on literacy best practices for 
corps members teaching in Baltimore, Camden, D.C. and 
Philadelphia Public Schools. 

 

2008-2010          The New Teacher Project                             Denver, CO   

Selector 

▪ Aided in the selection of Denver Teaching Fellows Candidates using 
a values-based framework. 

 

 

 

  



 

Attachment 5  250 

 

  



 

Attachment 5  251 

 
 

  



 

Attachment 5  252 

 
  



 

Attachment 5  253 

 
  



 

Attachment 5  254 

 
 

 

  



 

Attachment 5  255 

 



 

Attachment 5  256 

Dr.Erin Mack Trapanese 
Professional Biography  
Proposed Board Member  
 
 
Dr. Erin Mack Trapanese began her career in education as a 7th grade reading teacher and member 
of Teach for America in Rio Grande City, Texas. After her time teaching in Texas and contributing to 
the Teach for America Summer Institute Curriculum, she moved to Denver where she worked in 
various educational settings for 10 years. While earning her Masters Degree in Curriculum and 
Instruction, she taught English Language Arts and provided professional development in 
interventions to middle school teachers in her role as Humanities Facilitator and Teacher Coach. 
After earning her Educational Leadership licensure in 2009 from Denver University, she worked as 
an assistant principal for two years and principal for three years in Denver. In 2016, she was 
accepted into Vanderbilt University’s Educational Leadership and Policy Program, where she 
earned her doctorate, researching socio-emotional learning implementation in an urban school 
district. While at Vanderbilt and after graduating, she worked as a Leadership Coach for The New 
Teachers Project. In this role, Dr. Mack Trapanese supports school leaders at locations in Texas with 
80% or greater of the population qualifying for Free and Reduced Lunch. She lives in Denver and is 
continuing to contribute to research and publications for the New Teacher Project.  
 
Dr. Erin Mack Trapanese extensive experience in education and educational research provides the 
school with valuable insight on teacher hiring/retention, teacher evaluation, implementation of 
socio-emotional strategies, and curriculum development. Her experience in positions of leadership 
will help guide the school director through school development and implementation.  
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Yolanda Robles-Wicks 

Professional Biography  
Proposed Board Member  
 
Yolanda Robles-Wick earned her Bachelor’s of Arts from Bowling Green State University with a 
major in telecommunications management and a minor in theater. While in Ohio, she worked as an 
educational assistant and care team leader at iLead Charter School Spring Meadows. In 2019, she 
moved with her family to Reno where she volunteered her time as a board member for Theater 
Works of Northern Nevada and Champions of Honors Academy of Literature. This upcoming school 
year, 2021-2022, she will serve as the President of the Champions of Honors Academy of Literature 
(PTO). She is active in the film and theater community in Northern Nevada and is an executive 
producer for a recent horror film. In addition to this work, she manages the theater, film, and dance 
careers of her three children.  
 
Although Robles Wick is a newcomer to Northern Nevada, she has developed strong and powerful 
relationships with several organizations, including several performing arts associations. Her 
experience serving on several other boards, as well as her experience working with iLead charters 
schools in a professional role as well as a parent, will provide the board with insight into the daily 
operations of charter school.
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BYLAWS and Conflict of Interest Policy 

OF 

SCHOOL 

  

  

PREAMBLE 

  

The following Bylaws shall be subject to, and governed by, the Non-Profit Corporation Act of 

Nevada and the School. In the event of a direct conflict between the herein contained provisions 

of these Bylaws and the mandatory provisions of the Non-Profit Corporation Act of Nevada, said 

Non-Profit Corporation Act shall be the prevailing controlling law. In the event of a direct conflict 

between the provisions of these Bylaws and the Articles of Incorporation of School, it shall then 

be these Bylaws which shall be controlling. 

  

ARTICLE 1  NAME 

  

The legal name of the Non-Profit Corporation/Organization shall be known as the Reno Inquiry 

School and shall herein be referred to as the “School” 

 

ARTICLE PURPOSE 

  

The general purposes for which this School has been established are as follows: 

  

Education and Learning 

  

The School is established within the meaning of IRS Publication 557 Section 501(c) 

(3)Organization of the Internal Revenue Code of 1986, as amended (the "Code") or the 

corresponding section of any future federal tax code and shall be operated exclusively for/to 

educational purposes.  

  

In addition, this School has been formed for the purpose of performing all things incidental to, or 

appropriate in, the foregoing specific and primary purposes. However, the School shall not, except 

to an insubstantial degree, engage in any activity or the exercise of any powers which are not in 

furtherance of its primary non-profit purposes. 

  

The School shall hold and may exercise all such powers as may be conferred upon any nonprofit 

organization by the laws of the State of Nevada and as may be necessary or expedient for the 

administration of the affairs and attainment of the purposes of the School. At no time and in no 

event shall the School participate in any activities which have not been permitted to be carried out 

by a School exempt under Section 501(c) of the Internal Revenue Code of 1986 (the "Code"), such 

as certain political and legislative activities.  
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ARTICLE OFFICES 

  

The principal office of the School shall be at TBD.  

  

The School may have other such offices as the Board of Directors may determine or deem 

necessary, or as the affairs of the School may find a need for from time to time, provided that any 

permanent change of address for the principal office is properly reported as required by law. 

  

ARTICLE 4 DEDICATION OF ASSETS 

  

The properties and assets of the School are irrevocably dedicated to and for non-profit purposes 

only. No part of the net earnings, properties, or assets of this School, on dissolution or otherwise, 

shall inure to the benefit of any person or any member, director, or officer of this School. On 

liquidation or dissolution, all remaining properties and assets of the School shall be distributed and 

paid over to an organization dedicated to non-profit purposes which has established its tax-exempt 

status pursuant to Section 501(c) of the Code. 

  

ARTICLE 5 BOARD OF DIRECTORS 

  

General Powers and Responsibilities 

The School shall be governed by a Board of Directors (the "Board"), which shall have all the rights, 

powers, privileges and limitations of liability of directors of a non-profit corporation organized 

under the Non-Profit Corporation Act of Nevada. The Board shall establish policies and directives 

governing business and programs of the School and shall delegate to the Executive Director and 

School staff, subject to the provisions of these Bylaws, authority and responsibility to see that the 

policies and directives are appropriately followed. 

  

Number and Qualifications 

The Board shall have up to 9 members, but no fewer than one (5) Board members. The number of 

Board members may be increased beyond 9 members by the affirmative vote of a simple majority 

of the then-serving Board of Directors. A Board member need not be a resident of the State of 

Nevada, but board composition must be in compliance with provisions provided for in statute. 

  

  

Board Compensation 

The Board shall receive no compensation other than for reasonable expenses.  

  

Board Elections 

The Good Governance Committee shall present nomination for new and renewing Board members 

at the first meeting immediately following the end of the spring semester. Recommendations from 

the Good Governance Committee shall be made known to the Board in writing before nominations 

are made and voted on. New and renewing Board members shall be approved by simple majority 

of those Board members at a Board meeting at which a quorum is present.  
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Term of Board 

All appointments to the Board shall be for a term of 3 year(s). No person shall serve more than 4 

consecutive terms unless a majority of the Board, during the course of a Board meeting at which 

a quorum is present. No person shall serve more than 12 consecutive years. After serving the 

maximum total number of consecutive years on the Board, a member may be eligible for 

reconsideration as a Board member after 3 years have passed since the conclusion of such Board 

member's service. 

Vacancies 

 A vacancy on the Board of Directors may exist at the occurrence of the following conditions: 

  

a. The death, resignation, or removal of any director; 

  

b. The declaration by resolution of the Board of a vacancy in the office of a director who 

has been declared of unsound mind by a final order of court, convicted of a felony, found 

by final order or judgment of any court to have breached a duty pursuant to the 

Corporation Code and/or Act of the law dealing with the standards of conduct for a 

director, or has missed 4 consecutive meetings of the Board of Directors, or a total of 4 

meetings of the Board during any one calendar year;  

  

c. An increase in the authorized number of directors; or 

  

d. The failure of the directors, at any annual or other meeting of directors at which 

director(s) are to be elected, to elect the full authorized number of directors. 

  

The Board of Directors, by way of affirmative vote of a supermajority (2/3) of the directors then 

currently in office, may remove any director without cause at any regular or special meeting, 

provided that the director to be removed has been notified in writing in the manner set forth in 

Article 5 Meetings that such action would be considered at the meeting. 

  

Except as provided in this paragraph, any director may resign effective upon giving written notice 

to the chair of the Board or the secretary of the Board unless the notice specifies a later time for 

the effectiveness of the resignation. If the resignation is effective at a future time, a successor may 

be designated to take office when the resignation becomes effective.  

  

Any vacancy on the Board may be filled by simple majority of the directors then in office, whether 

or not the number of directors then in office is less than a quorum. No reduction of the authorized 

number of directors shall have the effect of removing any director before that director's term of 

office expires. 

  

A Board member elected to fill a vacancy shall be elected for the unexpired term of his or her 

predecessor in office. 

  

Resignation 

Each Board member shall have the right to resign at any time upon written notice thereof to the 

Chair of the Board, Secretary of the Board, or the School Director. Unless otherwise specified in 
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the notice, the resignation shall take effect upon receipt thereof, and the acceptance of such 

resignation shall take effect upon receipt thereof, and the acceptance of such resignation shall not 

be necessary to make it effective. 

  

Removal 

A Board member may be removed, with or without cause, at any duly constituted meeting of the 

Board, by the affirmative of a two-thirds majority of then-serving Board members. 

  

Meetings 

The Board's regular meetings may be held at such time and place as shall be determined by the 

Board. The Chair of the Board or the Treasurer may call a special meeting of the Board in 

compliance with Nevada Open Meeting Law. The notice shall be served upon each Board member 

via hand delivery, regular mail, or email. The person(s) authorized to call such special meetings of 

the Board may also establish the place the meeting is to be conducted, so long as it is a reasonable 

place to hold any special meeting of the Board. 

  

Minutes 

The Secretary shall be responsible for the recording of all minutes of each and every meeting of 

the Board in which business shall be transacted in such order as the Board may determine from 

time to time. However, in the event that the Secretary is unavailable, the Chair of the Board shall 

appoint an individual to act as Secretary at the meeting. The Secretary, or the individual appointed 

to act as Secretary, shall prepare the minutes of the meetings, which shall be delivered to the School 

to be placed in the minute books. A copy of the minutes shall be delivered to each Board member 

via email within 3 business days after the close of each Board meeting.  

  

Quorum 

At each meeting of the Board of Directors or Board Committees, the presence of 60% of directors 

shall constitute a quorum for the transaction of business. If at any time the Board consists of an 

even number of members and a vote results in a tie, then the vote fails to pass. The act of the 

majority of the Board members serving on the Board or Board Committees and present at a meeting 

in which there is a quorum shall be the act of the Board or Board Committees, unless otherwise 

provided, these Bylaws, or a law specifically requiring otherwise. If a quorum is not present at a 

meeting, the Board members present may adjourn the meeting from time to time without further 

notice until a quorum shall be present. However, a Board member shall be considered present at 

any meeting of the Board or Board Committees if during the meeting he or she is present via 

telephone or web conferencing with the other Board members participating in the meeting. 

  

Voting 

Each Board member shall only have one vote.  

  

Proxy 

Members of the Board shall not be allowed to vote by written proxy.  

  

Board Member Attendance 
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An elected Board Member who is absent from 4 consecutive regular meetings of the Board during 

a fiscal year shall be encouraged to reevaluate with the Chair of the Board his/her commitment to 

the school.  

  

ARTICLE 6 OFFICERS 

  

Officers and Duties 

The Board shall elect officers which shall include a Chair of the Board, a Secretary, and a Treasurer 

(Chief Financial Officer), and such other officers as the Board may designate by resolution. In 

addition to the duties in accordance with this Article, officers shall conduct all other duties 

typically pertaining to their offices and other such duties which may be required by law, Articles 

of Incorporation, or by these bylaws, subject to control of the Board of Directors, and they shall 

perform any other such additional duties which the Board of Directors may assign to them at their 

discretion. 

  

The officers will be selected by the Board at its annual meeting, and shall serve the needs of the 

Board, subject to all the rights, if any, of any officer who may be under a contract of employment. 

Therefore, without any bias or predisposition to the rights of any officer that may be under any 

contract of employment, any officer may be removed with or without cause by the Board. All 

officers have the right to resign at any time by providing notice in writing to the Chair of the Board, 

President, and/or Secretary of the School, without bias or predisposition to all rights, if any, of the 

School under any contract to which said officer is a part thereof. All resignations shall become 

effective upon the date on which the written notice of resignation is received or at any time later 

as may be specified within the resignation; and unless otherwise indicated within the written 

notice, a stated acceptance of the resignation shall not be required to make the resignation 

effective.  

  

Any and all vacancies in any office because of death, resignation, disqualification, removal, or for 

any other cause, shall be filled in accordance to the herein prescribed Bylaws for regular 

appointments to such office. The compensation, if any, of the officers shall be fixed or determined 

by resolution of the Board of Directors. 

  

Chair of the Board  

It shall be the responsibility of the Chair of the Board, when present, to preside over all meetings 

of the Board of Directors. The Chair of the Board is authorized to execute, in the name of the 

School, any and all contracts or other documents which may be authorized, either generally or 

specifically, by the Board to be executed by the school, except when required by law that the 

President's signature must be provided. 

   

School Director 

It shall be the responsibility of the President, in general, to supervise and conduct all activities and 

operations of the school, subject to the control, advice and consent of the Board of Directors. The 

School Director shall keep the Board of Directors completely informed, shall freely consult with 

them in relation to all activities of the School, and shall see that all orders and/or resolutions of the 

Board are carried out to the effect intended. The School Director shall be empowered to act, speak 
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for, or otherwise represent the school between meetings of the Board. The School Director shall 

be responsible for the hiring and firing of all personnel and shall be responsible for keeping the 

Board informed at all times of staff performance and for implementing any personnel policies 

which may be adopted and implemented by the Board. The School Director, at all times, is 

authorized to contract, receive, deposit, disburse and account for all funds of the school in 

compliance with other policies, to execute in the name of the school all contracts and other 

documents authorized either generally or specifically by the Board to be executed by the School, 

and to negotiate any and all material business transactions of the School. 

  

Secretary 

The Secretary, or his/her designee, shall be the custodian of all records and documents of the 

school, which are required to be kept at the principal office of the school, and shall act as secretary 

at all meetings of the Board of Directors, and shall keep the minutes of all such meetings filed in 

electronic format.  

  

Treasurer (Chief Financial Officer) 

It shall be the responsibility of the Treasurer to keep and maintain, or cause to be kept and 

maintained, adequate and accurate accounts of all the properties and business transactions of the 

school, including accounts of its assets, liabilities, receipts, disbursements, gains, losses, capital, 

retained earnings, and other matters customarily included in financial statements.  

  

The Treasurer shall be responsible for ensuring the deposit of, or cause to be deposited, all money 

and other valuables as may be designated by the Board of Directors. Furthermore, the Treasurer 

shall disburse, or cause to be disbursed, the funds of the school, as may be ordered by the Board 

of Directors, and shall render to the Chair of the Board, President, and directors, whenever they 

request it, an account of all the Treasurer's transactions as treasurer and of the financial condition 

of the School. 

  

  

ARTICLE 7 COMMITTEES 

  

Committees of Directors 

The Board of Directors may, from time to time, and by resolution adopted by a majority of the 

directors then in office provided that a quorum is present, designate one or more committees to 

develop recommendations for the full board. Each such committee shall consist of at least one (1) 

director or non-director member, and may also include persons who are not on the Board but whom 

the directors believe to be reliable and competent to serve at the specific committee. The 

appointment of members or alternate members of a committee requires the vote of a majority of 

the directors then in office, provided that a quorum is present. The Board of Directors may also 

designate one or more advisory committees that do not have the authority of the Board. However, 

no committee, regardless of Board resolution, may: 

  

a. Approve of any action that, pursuant to applicable Law, would also require the affirmative 

vote of the members of the Board if this were a membership vote. 

  



 

Attachment 6  278 

b. Fill vacancies on, or remove the members of, the Board of Directors or any committee that 

has the authority of the Board. 

  

c. Fix compensation of the directors serving on the Board or on any committee. 

  

d. Amend or repeal the Articles of Incorporation or bylaws or adopt new bylaws. 

  

e. Amend or repeal any resolution of the Board of Directors that by its express terms is not 

so amendable or repealable. 

  

f. Appoint any other committees of the Board of Directors or their members. 

  

g. Approve a plan of merger, consolidation, voluntary dissolution, bankruptcy, or 

reorganization; or a plan for the sale, lease, or exchange of all or considerably all of the 

property and assets of the School otherwise than in the usual and regular course of its 

business; or revoke any such plan. 

  

h. Approve any self-dealing transaction, except as provided pursuant to law. 

  

Unless otherwise authorized by the Board of Directors, no committee shall compel the school in a 

contract or agreement or expend School funds. 

   

Finance Committee 

The Finance Committee, chaired by the Treasurer, shall be responsible for making sure school's 

financial reports are accurate. It shall also oversee the budget and perform other duties like 

establishing reserve funds, lines of credit and investments.  

  

Good Governance Committee 

The Good Governance Committee, if created, shall be responsible for the health and functioning 

of the Board. It shall be in charge of recruiting new members, conducting orientations, producing 

board materials, and evaluating the performance of the Board itself. The Governance Committee 

shall also be responsible for ensuring the effectiveness of the current Board, establishing priorities 

for Board composition, plan for Board director recruitment and succession, oversee Board 

development and take the lead in performing Board evaluations. 

  

ARTICLE 8 - STANDARD OF CARE 

  

General 

A director shall perform all the duties of a director, including, but not limited to, duties as a member 

of any committee of the Board on which the director may serve, in such a manner as the director 

deems to be in the best interest of the school and with such care, including reasonable inquiry, as 

an ordinary, prudent, and reasonable person in a similar situation may exercise under similar 

circumstances. 
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In the performance of the duties of a director, a director shall be entitled to rely on information, 

opinions, reports, or statements, including financial statements and other financial data, in each 

case prepared or presented by: 

  

a. One or more officers or employees of the school whom the director deems to be reliable 

and competent in the matters presented; 

  

b. Counsel, independent accountants, or other persons, as to the matters which the director 

deems to be within such person's professional or expert competence; or 

  

c. A committee of the Board upon which the director does not serve, as to matters within its 

designated authority, which committee the director deems to merit confidence, 

  

so long as in any such case the director acts in good faith, after reasonable inquiry when the need 

may be indicated by the circumstances, and without knowledge that would cause such reliance to 

be unwarranted. 

  

Except as herein provided in Article 8 - Standard of Care, any person who performs the duties of 

a director in accordance with the above shall have no liability based upon any failure or alleged 

failure to discharge that person's obligations as a director, including, without limitation of the 

following, any actions or omissions which exceed or defeat a public or charitable purpose to which 

the School, or assets held by it, are dedicated.  

  

Loans 

The school shall not make any loan of money or property to, or guarantee the obligation of, any 

director or officer, unless approved by the Nevada Attorney General; provided, however, that the 

School may advance money to a director or officer of the School or any subsidiary for expenses 

reasonably anticipated to be incurred in the performance of the duties of such officer or director 

so long as such individual would be entitled to be reimbursed for such expenses absent that 

advance. 

  

Conflict of Interest 

The purpose of the Conflict of Interest policy is to protect the school’s interest when it is 

contemplating entering into a transaction or arrangement that might benefit the private interest of 

one of its officers or directors, or that might otherwise result in a possible excess benefit 

transaction. This policy is intended to supplement but not replace any applicable state and federal 

laws governing conflict of interest applicable to nonprofit and charitable 

corporations/organizations and is not intended as an exclusive statement of responsibilities.  

  

Restriction on Interested Directors 

No persons serving on the Board of Directors at any time may be interested persons. An interested 

person is (1) any person currently being compensated by the school for services rendered to it 

within the previous twelve (12) months, whether as a full-time or part-time employee, independent 

contractor, or otherwise, excluding any reasonable compensation paid to a director; and (2) any 

brother, sister, parent, ancestor, descendent, spouse, brother-in-law, sister-in-law, son-in-law, 
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mother-in-law, or father-in-law of any such person. However, any violation of the provisions of 

this section shall not affect the validity or enforceability of any transaction entered into by the 

interested person. 

  

Duty to Disclose 

In connection with any actual or possible conflict of interest, an interested person must disclose 

the existence of the financial interest and be given the opportunity to disclose all material facts to 

the directors who are considering the proposed transaction or arrangement.  

  

Establishing a Conflict of Interest 

After the disclosure of the financial interest and all material facts, and after any discussion with 

the interested person, the interested person shall leave the Board meeting while the potential 

conflict of interest is discussed and voted upon. The remaining Board members shall decide if a 

conflict of interest exists. 

  

Addressing a Conflict of Interest 

In the event that the Board should establish that a proposed transaction or arrangement establishes 

a conflict of interest, the Board shall then proceed with the following actions: 

  

a. Any interested person may render a request or report at the Board meeting, but upon 

completion of said request or report the individual shall be excused while the Board discusses the 

information and/or material presented and then votes on the transaction or arrangement proposed 

involving the possible conflict of interest. 

  

b. The Board Chair shall, if deemed necessary and appropriate, appoint a disinterested 

person or committee to investigate alternatives to the proposed transaction or 

arrangement. 

  

c. After exercising due diligence, the Board shall determine whether the School can obtain 

with reasonable efforts a more advantageous transaction or arrangement from a person or 

entity that would not give rise to a conflict of interest. 

  

d. If a more advantageous transaction or arrangement is not reasonably possible under 

circumstances not producing a conflict of interest, the Board shall determine by a 

majority vote of the disinterested directors whether the transaction or arrangement is in 

the best interest of the School, for its own benefit, and whether it is fair and reasonable. It 

shall make its decision as to whether to enter into the transaction arrangement in 

conformity with this determination. 

  

Violations of Conflict of Interest Policy 

Should the Board have reasonable cause to believe an interested person has failed to disclose actual 

or possible conflicts of interest, the Board shall then inform the interested person of the basis for 

such belief and afford the interested person an opportunity to explain the alleged failure to disclose. 
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If, after hearing the interested person's explanation, and after making further investigation as may 

be warranted in consideration of the circumstances, the Board determines the interested person 

intentionally failed to disclose an actual or possible conflict of interest, it shall take appropriate 

disciplinary and corrective action. 

  

Procedures and Records 

All minutes of the Board Meetings, when applicable, shall contain the following information: 

  

a. The names of all the persons who disclosed or otherwise were found to have a financial 

interest in connection with an actual or possible conflict of interest, the nature of the financial 

interest, any action taken to determine whether a conflict of interest was present, and the Board's 

decision as to whether a conflict of interest in fact existed. 

  

b. The names of the persons who were present for discussions and any votes relating to the 

transaction or arrangement, the content of the discussions, including any alternatives to 

the proposed transaction or arrangement, and a record of any vote taken in connection 

with the proceedings. 

  

Acknowledgement of Conflict of Interest Policy 

Each director, principal officer, and member of a committee with Board delegated powers shall be 

required to sign a statement which affirms that such person: 

  

a. Has received a copy of the conflict of interest policy; 

  

b. Has read and understands the policy; 

  

c. Has agreed to comply with the policy; and 

  

d. Understands that the School is charitable, and in order to maintain its federal tax 

exemption, it must engage primarily in activities which accomplish one or more of its 

tax-exempt purposes. 

  

Violation of Loyalty - Self-Dealing Contracts 

A self-dealing contract is any contract or transaction (i) between this school and one or more of its 

Directors, or between this school and any corporation, firm, or association in which one or more 

of the Directors has a material financial interest ("Interested Director"), or (ii) between this School 

and a corporation, firm, or association of which one or more of its directors are Directors of this 

school. Self-dealing contracts are prohibited under these bylaws.  

  

Interested Director(s) may be counted in determining the presence of a quorum at a meeting of the 

Board of Directors or a committee thereof, which authorizes, approves, or ratifies a contract or 

transaction as provided for and contained in this section. 

  

Indemnification 
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To the fullest extent permitted by law, the School shall indemnify its "agents," as described by 

law, including its directors, officers, employees and volunteers, and including persons formerly 

occupying any such position, and their heirs, executors and administrators, against all expenses, 

judgments, fines, settlements, and other amounts actually and reasonably incurred by them in 

connection with any "proceeding," and including any action by or in the right of the School, by 

reason of the fact that the person is or was a person as described in the Non-Profit Corporation 

Act. Such right of indemnification shall not be deemed exclusive of any other right to which such 

persons may be entitled apart from this Article. 

  

The School shall have the power to purchase and maintain insurance on behalf of any agent of the 

School, to the fullest extent permitted by law, against any liability asserted against or incurred by 

the agent in such capacity or arising out of the agent's status as such, or to give other 

indemnification to the extent permitted by law. 

  

ARTICLE 9 EXECUTION OF CORPORATE INSTRUMENTS 

  

Execution of Corporate Instruments 

The Board of Directors may, at its discretion, determine the method and designate the signatory 

officer or officers, or other person or persons, to execute any corporate instrument or document, 

or to sign the corporate name without limitation, except when otherwise provided by law, and such 

execution or signature shall be binding upon the School. 

  

Unless otherwise specifically determined by the Board of Directors or otherwise required by law, 

formal contracts of the School, promissory notes, deeds of trust, mortgages, other evidences of 

indebtedness of the School, other corporate/organization instruments or documents, memberships 

in other corporations/organizations, and certificates of shares of stock owned by the School shall 

be executed, signed, and/or endorsed by the Board Chair and Treasurer. 

  

All checks and drafts drawn on banks or other depositories on funds to the credit of the School, or 

in special accounts of the School, shall be signed by such person or persons as the Board of 

Directors shall authorize to do so. 

  

Loans and Contracts 

No loans or advances shall be contracted on behalf of the School and no note or other evidence of 

indebtedness shall be issued in its name unless and except as the specific transaction is authorized 

by the Board of Directors. Without the express and specific authorization of the Board, no officer 

or other agent of the School may enter into any contract or execute and deliver any instrument in 

the name of and on behalf of the School. 

  

ARTICLE 10 RECORDS AND REPORTS 

  

Maintenance and Inspection of Articles and Bylaws 

The School shall keep at its principal office the original or a copy of its bylaws as amended to date, 

which shall be open to inspection by the directors at all reasonable times during office hours. 
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Maintenance and Inspection of Federal Tax Exemption Application and Annual Information 

Returns 

The School shall keep at its principal office a copy of its federal tax exemption application and its 

annual information returns for three years from their date of filing, which shall be open to public 

inspection and copying to the extent required by law. 

  

Maintenance and Inspection of Other Corporate Records 

The School shall keep adequate and correct books and records of accounts and written minutes of 

the proceedings of the Board and committees of the Board. All such records shall be kept at a place 

or places as designated by the Board and committees of the Board, or in the absence of such 

designation, at the principal office of the School. The minutes shall be kept in written or typed 

form, and other books and records shall be kept either in written or typed form or in any form 

capable of being converted into written, typed, or printed form. Upon leaving office, each officer, 

employee, or agent of the School shall turn over to his or her successor or the Chair of the Board 

or President, in good order, such corporate/organization monies, books, records, minutes, lists, 

documents, contracts or other property of the School as have been in the custody of such officer, 

employee, or agent during his or her term of office. 

  

Every director shall have the absolute right at any reasonable time to inspect all books, records, 

and documents of every kind and the physical properties of the School and each of its subsidiary 

corporations/organizations. The inspection may be made in person or by an agent or attorney, and 

shall include the right to copy and make extracts of documents. 

  

Preparation of Annual Financial Statements 

The School shall prepare annual financial statements using generally accepted accounting 

principles. Such statements shall be audited by an independent certified public accountant, in 

conformity with generally accepted accounting standards. The School shall make these financial 

statements available to the Nevada Attorney General and members of the public for inspection no 

later than 10 days after the close of the fiscal year to which the statements relate.  

  

Reports 

The Board shall ensure an annual report is sent to all directors within 10 days after the end of the 

fiscal year of the School, which shall contain the following information: 

  

a. The assets and liabilities, including trust funds, of this corporation at the end of the fiscal 

year. 

  

b. The principal changes in assets and liabilities, including trust funds, during the fiscal 

year. 

  

c. The expenses or disbursements of the School for both general and restricted purposes 

during the fiscal year. 
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ARTICLE 11 FISCAL YEAR 

  

The fiscal year for this School shall end on June 30. 

  

ARTICLE 12 AMENDMENTS AND REVISONS 

  

These bylaws may be adopted, amended, or repealed by a simple majority of the directors then in 

office. Such action is authorized only at a duly called and held meeting of the Board of Directors 

for which written notice of such meeting, setting forth the proposed bylaw revisions with 

explanations therefore, is given in accordance with these bylaws. If any provision of these bylaws 

requires the vote of a larger portion of the Board than is otherwise required by law, that provision 

may not be altered, amended or repealed by that greater vote. 

  

ARTICLE 13 CORPORATE/ORGANIZATION SEAL 

  

The Board of Directors may adopt, use, and alter a corporate/organization seal. The seal shall be 

kept at the principal office of the School. Failure to affix the seal to any corporate/organization 

instrument, however, shall not affect the validity of that instrument. 

  

ARTICLE 14 CONSTRUCTION AND DEFINITIONS 

  

Unless the context otherwise requires, the general provisions, rules of construction, and definitions 

contained in the Non-Profit Corporation Act as amended from time to time shall govern the 

construction of these bylaws. Without limiting the generality of the foregoing, the masculine 

gender includes the feminine and neuter, the singular number includes the plural and the plural 

number includes the singular, and the term "person" includes a School as well as a natural person. 

If any competent court of law shall deem any portion of these bylaws invalid or inoperative, then 

so far as is reasonable and possible (i) the remainder of these bylaws shall be considered valid and 

operative, and (ii) effect shall be given to the intent manifested by the portion deemed invalid or 

inoperative.  

  

CERTIFICATE OF SECRETARY 

  

I, , certify that I am the current elected and acting Secretary of the benefit School, and the above 

bylaws are the bylaws of this School as adopted by the Board of Directors on December 15, 

2021, and that they have not been amended or modified since the above. 

  

EXECUTED on this day of _______________________________, in the County of Washoe in 

the State of Nevada. 

  

  

  

  

       __________________________________ 
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       (Duly Elected Secretary) 

 

 

 

 

 

 

 

 

 

 

 

Code of Ethics for The Reno Inquiry School Board of Directors  
 
Goal: To establish a set of principles and practices of the School Board of Directors that will set parameters 
and provide guidance and direction for board conduct and decision-making.  

 
Code: Members of the Board of Directors of the School are committed to observing and promoting the 
highest standards of ethical conduct in the performance of their responsibilities on the board of School. 
Board members pledge to accept this code as a minimum guideline for ethical conduct and shall:  

 
Accountability  

 
1. Faithfully abide by the Articles of Incorporation, by-laws and policies of School.  

 
2. Exercise reasonable care, good faith and due diligence in organizational affairs.  

 
3. Fully disclose, at the earliest opportunity, in formation that may result in a perceived for actual conflict 
of interest.  

 
4. Fully disclose, at the earliest opportunity, information of fact that would have significance in board 
decision-making.  

 
5. Remain accountable for prudent fiscal management to association members, the board, and nonprofit 
sector, and where applicable, to government and funding bodies. Professional Excellence  

 
6. Maintain a professional level of courtesy, respect, and objectivity in all School activities  

 
7. Strive to uphold those practices and assist other School members of the board in upholding the highest 
standards of conduct Personal Gain  

 
8. Exercise the powers invested for the good of all members of the organization rather than for his or her 
personal benefit, or that of the nonprofit they represent. Equal Opportunity  
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9. Ensure the right of all association members to appropriate and effective services without discrimination 
on the basis of geography, political, religious, or socio-economical characteristics of the state or region 
represented.  

 
10. Ensure the right of all association members to appropriate and effective services without 
discrimination on the basis of the organization’s volunteer or staff make-up in respect to gender, sexual 
orientation, national origin, race, religion, age, political affiliation or disability, in accordance with all 
applicable legal and regulatory requirements.  

 
Confidential Information  

 
11. Respect the confidentiality of sensitive information known due to board service. Collaboration and 
Cooperation  

 
12. Respect the diversity of opinions as expressed or acted upon by the School board, committees and 
membership, and formally register dissent as appropriate.  
13. Promote collaboration, cooperation, and partnership among association members. 
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Leadership Role Job Descriptions 

 

School Director 

(Year 1+) 

 
Description: The School Director is responsible for ensuring that the day to day operations of the 
school are in concert with fulfilling the mission and vision.  This includes the engagement of 
multiple stakeholders to assume roles in the strengthening of the school.   The Director encourages 
school staff, families, and community members to assume leadership roles and provide 
opportunities for all stakeholders to engage in data-based conversations and decision-making.  
 
Professional Outputs 

• Ensures that students are progressing towards goals by regularly reviewing relevant data 
that aligns to the goals of the school and facilitating response plans 

• Oversees day-to-day school operations 
• Set high expectations and models behaviors that foster mutual respect, integrity, 

accountability and commitment which aligns with the value of Community of Care.  
• Responsible for the financial well-being of the school in regards to maintaining goals related 

to budget and maintaining cash-flow. 
• Ensures the school's long-term financial sustainability, allowing it to operate with a revenue 

cushion after year five. 
• Maintains a strong adult culture with annual staff retention over 80%. 
• Ensures the overall satisfaction of community stakeholders with annual attrition under 

10%. 
• Addresses conflict productively, professionally and proactively.  

 

Professional Responsibilities:  
• Maintaining board relations 
• Creates final decisions for hiring in partnership with Curriculum and Community 

Coordinator 
• Maintains contact and oversees relationship with future back-office provider 
• Serves as liaison with authorizer 
• Establishes annual and long term strategy and goals 
• Evaluates members of leadership team and staff with Curriculum and Community 

Coordinator 
• Supports in the development of all academic programing  
• Trains staff on assessment tools 
• Presents board with contractual options for operational decisions 
• Creates and maintains marketing fundraising plans 
• Handles emergencies and school crises  
• Communicate data regarding school performance to board members 

 

Professional Competencies: 
• Strong communicator with board, and all community stakeholders 
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• Curricular knowledge  
• Strong data interpretation and analysis skills 
• Strong leadership skills 
• Problem solver 
• Humble on behalf of school, make all decisions in schools best interest 
• Team builder of staff and board 

 

Professional Requirements: 
• Minimum of 5 years teaching experience 
• Experience and success leading and training adults 
• Bachelor's degree and advanced degree 
• Bilingual preferred  

 

Personal Characteristics:  
• Self reflective 
• Inquisitive 
• Creative 
• Vulnerable 
• Collaborative 
• Self-directed  
• Enacts agency  

 

 

 

 

 

 

 

 

 

Reno Inquiry School is an equal opportunity employer to all employees and applicants for employment 
without regard to race, gender, religion, sex, national origin, age, disability or genetics. In addition to 
federal law requirements, Reno Inquiry School complies with applicable state and local laws 
governing nondiscrimination in employment. This policy applies to all terms and conditions of 
employment, including recruiting, hiring, placement, promotion, termination, layoff, recall, transfer, 
leaves of absence, compensation and training. 
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Reno Inquiry School  

Teacher Evaluation Rubric   

Professional Growth Plan  

  

Essential Element 1 for Practitioners    

  

Essential Element  1  

   

   Not Meeting                    Approaching   

     Standards                         

  

Meeting Standards   

  

   

Promoting critical 

thinking through 

inquiry, problem 

solving, and  

reflection   

   

   

   

   

   

   

   

   

   

   

   

   

Questions are 

rapidfire and 

convergent, with a 

single correct 

answer or focus on 

factual knowledge 

and comprehension.    

   

Questions do not or 
rarely invite student 
thinking.    

   

 The teacher does 

not ask students to 

explain their 

thinking.   

   

Regularly asks 

questions that 

address factual 

knowledge and 

comprehension.    

   

Rarely asks students 
to interpret or think 
critically.   

   

   

   

   

   

   

   

   

Regularly guides 

students  to think 

critically through use of 

questioning strategies, 

solving problems, and 

reflecting on issues in 

content.   

   

   

   

   

   

   

   

   

   

   

Regularly supports 

students in developing 

questions, posing 

problems, and 

reflecting on multiple 

perspectives.    

   

   

   

   

   

   

   

   

   

   

   

Regularly facilitates 

opportunity for students 

to apply critical 

thinking by designing 

inquiries into complex 

problems.   

   

   

   

   

   

   

   

   

   

   
1 These rubrics and strategies included are adapted and modified from the Continuum of Teaching Practice and the San Juan Unified School 
District System of  Professional Growth. Instructional Strategies CSTP list originally from work of the New Teacher Center and Mastery 
Teaching - Common Core Strategies by Marie  Pagliero. Modified by BTSA Cluster 1 Director Work, the Teacher Effectiveness and Evaluation 
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Project – San Diego County Office of Education, and input from  various stakeholders. This has been revised based on the 2017-2018 HAL 
Pilot Process. 

Promoting critical thinking through inquiry, problem solving and reflection.  

Strategies below are suggestions NOT requirements   

 

How might I …   P-12 Strategies   

   

-encourage students to use 

multiple approaches and 

solutions to solve problems?   

  

  

  

  

  

  

  

  

  

  

   

▪  Model and demonstrate ways to develop the ability to think independently, creatively, or critically in order 

to solve problems   

▪  Encourage students to develop confidence in their ability to think independently, creatively, an critically 

in order to solve problems   

▪  Ask questions to facilitate discussion, clarify and extend students’ thinking   

▪  Assign activities that include more than one method of approaching or completing the work   

▪  Conduct debates from a variety of perspectives   

▪  Allow for the teacher and students to share their thinking processes (e.g. think aloud)   

▪  Employ group problem-solving   

▪  Name the Steps-TLC   

▪  Cold Call-TLC   

▪  Follow On/Follow On Prompting-TLC   

▪  Provide adequate time within instruction for students to think 

deeply  ▪  Other   
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-encourage students to ask 

critical questions and 

consider diverse 

perspectives about subject 

matter?   

  

▪  Teach students how to reflect on their progress and direct their own learning   

▪  Facilitate interactive student practice activities while monitoring and providing feedback (e.g. 

cooperative learning, think-pair-share)   

▪  Plan time in lessons for student reflection   

▪  Use and promote brainstorming, webbing and the use of thinking 

maps  ▪  Use open-ended questions and activities   

 

  

  

  

  

  

▪  Use Socratic seminars   

▪  Use Philosophical Chairs   

▪  Teach students to use inquiry methods   

▪  Goal setting   

▪  Peer feedback   

How might I …   K-12 Strategies   

   

-provide opportunities for 

students to think about, 

discuss, and evaluate 

content?   

   

▪ Provide opportunities for paired and group work   
▪ Use think-pair-share   

▪ Use open-ended journal prompts   

▪ Provide opportunities for students to design and use rubrics   

▪ Provide opportunities for students to present and reflect upon their own work

 ▪ Use reciprocal teaching    

  ▪ Use close reading strategies   
▪ Routinely provide discussion time at end of the class/period for review or reflection on work across content 

areas   

▪ Other   
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-ask questions to facilitate 

discussion, clarify, and 

extend students’ thinking?   

   

▪ Helps students become familiar with their progress towards standards   

▪ Use open-ended, higher-order questions   

▪ Check for understanding (e.g. thumbs up, choral response, signal cards, whiteboards, 

volunteers/nonvolunteers, student responders)   

▪ Engage in class discussions    

▪ Use “What if” questions, and higher order questioning 

strategies   ▪ Use kinesthetic modality   

▪ Give oral quizzes   

▪ Discussion Builders   

▪ Other   

How might I …   P-12 Strategies   

   

-support students to think and 

communicate with clarity and 

precision ----help students 

apply previous learning to 

new situations?   

   

▪ Allow adequate wait time for students to think    

▪ Connect new learning to prior learning   

▪ Use graphic organizers to connect new learning with prior content   

▪ Include oral responses to allow students to explain their thinking   
▪ Written responses   

▪ Format Matters-TLC   

▪ Other   

   

-help students apply previous 

learning to new situations   

   

▪ Students will use content knowledge from one subject area to demonstrate knowledge in another area (e.g.   

painting, music, radio show, dancing, power point)   

▪ Use Venn diagrams to compare and contrast previous learning to new concepts   

▪ Refer to previously taught skills when introducing new concepts ▪  

Cross curricular planning    

▪ Other   
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How might I …   P-12 Strategies   

   

-encourage students to 

create, imagine, and 

innovate?   

   

▪ Model constructivist methods   

▪ Assign activities that include more than one method or approaching or completing the task   

▪ Allow students to demonstrate understanding of the content through a variety of products (e.g. painting, 

music, radio show, dancing, power point)   

▪ Use Socratic seminars   

▪ Maker space   

▪ PBL strategies   

▪ Culture of Error-TLC   

▪ No Opt Out-TLC   

▪ Stretch It-TLC   

▪ Break It Down-TLC    

▪ PBL   

   

- help students to develop 

and use strategies and 

technologies for accessing 

knowledge and information?   

   

▪ Integrate technology through the lens of instruction (e.g. choose technology to enhance learning)

 ▪ Provide credible resources to assist students in accessing knowledge    

▪ Demonstrate appropriate use of technology   

▪ Provide time for students to utilize technology to access information (e.g. internet, webcasts, podcasts, 

video conferencing, Skype)   

▪ Provide opportunities for students to collect and analyze data ▪  

Other   
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Essential Element 2 for Practitioners    

   

Essential Element   

2   

     

    Not Meeting               Approaching   

      Standards                    

   

  

Meeting Standards   
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Establishing and 

maintaining learning 

environments that are  

physically, 

intellectually, 

culturally, and 

emotionally safe for 

all students   

   

   

   

Either does not 

recognize safety 

issues, does not 

attempt to address 

them and/or uses 

ineffective  

strategies   

   

   

   

Recognizes and 

attempts to address 

safety issues 

regarding 

materials, student 

interactions, and 

the room  

organization   

   

Reacts 

situationally to 

safety issues, but 

does not have 

wellestablished 

practices and 

procedures in place   

   

Recognizes and 

addresses safety issues 

regarding materials, 

student interactions, 

and  the room 

organization   

   

Uses multiple strategies 

to support physical,  

intellectual, cultural, 

and   

emotional safety   

   

Models and provide 

instruction on skills that 

develop resiliency and 

support intellectual, 

emotional and cultural   

safety    

   

Occasionally celebrates 

student success   

   

Integrates support for 

students to take risks in 

offering respectful 

opinions about  

divergent viewpoints   

   

Examines biases in the 

learning environment  

and curriculum   

   

   

   

Often celebrates 

student  

success   

   

Shares responsibility 

with the students for 

establishing and 

maintaining a 

physically,  

intellectually, 

culturally, and 

emotionally safe 

environment focused 

on high quality and  

rigorous learning    

   

Frequently celebrates 

student success   

Establishes and maintains learning environments that are physically, intellectually, 

culturally, and emotionally safe  

Strategies below are suggestions NOT requirements   

How might I …   P-12 Strategies   
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- arrange the learning environment to 

facilitate positive and productive 

classroom interactions?   

  

  

  

  

  

  

  

  

  

   

▪  Teacher models value of self and peers, students demonstrate value of self and peers   

▪  Provide seating for independent learning, group formations, teamwork, and paired 

assignments based on assignments and student needs   

▪  Use a sound rationale, supporting all students, when designing the class seating chart    

▪  Arrange seating so that all students are able to see and hear the teacher during instruction   

▪  Ensure that all students are able to see the work space (e.g. white board, Smart Board)    

▪  Fosters strong relationships through classroom arrangement for 

discussions  ▪  Classroom ambiance-lighting, doterra oils, seating 

options, etc.    

▪  Display student work   

▪  Calm down area   

▪  Incorporating Second Step and Mind Yeti within instruction   

▪  Other    
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- encourage, support, and recognize the 

achievements and contributions of all 

students?   

  

  

  

  

  

   

▪  Intentional opportunities for Joy created in the classroom   

▪  Use proactive classroom management   

▪  Post student work and the agenda   

▪  Praise students for their accomplishments in and outside the classroom/school 

setting  ▪  Model praise that is purposeful    

▪  Acknowledge and/or correct all students’ contributions with positive words   

▪  Conduct one-to-one conferences   

▪  Establish individual attainable goals   

  

  

  

  

▪  Foster a Growth Mindset    

▪  Foster a sense of student leadership/ownership   

▪  Positive calls home   

▪  Other   

     

How might I …   P-12 Strategies   
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- encourage students to take risks 

and to express thoughtful and 

respectful opinions related to the 

topic or subject of discussion?   

   

  

  

  

  

  

  

  

   

▪  Model thoughtful and respectful language    

▪  Provide opportunities for students to practice and use positive, supportive words   

▪  Use “wait time” to encourage students to complete thoughts and express opinions   

▪  Encourage different modes of expression and student choice   

▪  Provide a “penalty free” environment that allows students to contribute and evaluate their ideas 

while receiving constructive and timely feedback   

▪  Encourage reflective feedback after each lesson   

▪  Foster careful listening among all class members including yourself   

▪  Culture of Error-TLC   

▪  Discussion builders   

▪  Joy Factor-TLC   

▪  Being transparent with own cultural biases or about your own lack of 

knowledge  ▪  Other   

   

- foster the development of each 

student's self-esteem?   

  

  

   

▪  Model teacher self-esteem and Positive Purpose   
▪  Encourage students to strive for their personal best   

▪  Encouraging Positive Self Talk and modeling Positive Self Talk   

▪  Recognize incremental successes as students participate in scaffolded instruction   
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▪  Use positive and supporting words   

▪  Use “wait time” to encourage students to complete thoughts and express opinions   

▪  Positively acknowledge student work/accomplishments either verbally and/or visually   

▪  Stress student responsibility and accountability   

▪  Post student work samples   

▪  Peer positive box   

▪  Highlight students’ strengths and uniqueness through activities   

▪  Support students in developing the attitude that helping each other is rewarding   

▪  Student learning partners   

▪  Other   

     

How might I …   P-12 Strategies   
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- create a safe, accessible learning 

environment for all students?   

  

  

  

  

  

  

  

   

▪  Reflect on student(s) academic and behavioral needs and develop a plan of support  

▪  Provide supervision for students at all times    

▪  Monitor student interactions for safe language   

▪  Arrange seating to provide safety and accessibility for all students   

▪  Adhere to school safety codes   

▪  Follow fire code guidelines   

▪  Post evacuation and emergency information   

▪  Use positive language to encourage positive behavior 

change  ▪  Other   
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Essential Element 3 for Practitioners    

   

Essential   

Element  

3  

   

    Not Meeting                  Approaching   

      Standards                             

    

Meeting Standards   

   

Demonstrating 

knowledge of 

subject matter, 

academic 

content 

standards, and 

curriculum 

frameworks   

   

   

   

   

   

   

   

   

   

   

   

   

Has foundational 

knowledge, but 

makes content 

errors and/or does 

not understand the 

prerequisite 

skills/knowledge 

students need when 

planning 

instruction.   

   

   

Understands the 

subject matter 

concepts, academic 

language, and 

academic content 

standards, but rarely 

explains the 

relationship to 

students.    

   

Does not demonstrate 

awareness of common 

student 

error/misconception.   

   

Few, if any, attempts 

to  

demonstrate 

connections and 

relevance to students.   

   

Understands and clearly 

explains the relationship 

between subject matter 

concepts, academic 

language, and academic 

content standards.    

   

Clearly demonstrates 

connections and 
relevance to students.   

   

Aware of common 

student 

error/misconception.   

   

Uses broad knowledge 

of the relationship 

between matter 

concepts, academic 

content standards, and 

academic language in 

ways that ensure clear 

connection and 

relevance to students.  

   

Anticipates and is able to 

address common student 

error/misconception.   

   

Uses extensive 

knowledge of 

subject matter 

concepts, current 

issues, academic 

language, and 

research to make 

relevant connections  

 to standards during 

instruction to extend 

student learning and 

is able to connect 

topic to other 

disciplines.   
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 Demonstrating knowledge of subject matter academic content standards   

Strategies below are suggestions NOT requirements   

  

How might I …   P-12 Strategies   

   

- ensure that my subject 

matter knowledge is 

sufficient to support student 

learning?   

  

  

  

   

▪  Access students’ prior knowledge   

▪  Utilize content related research in lessons   

▪  Remain current with subject matter and teaching methods   

▪  Participate in Professional Learning Community discussions   

▪  Reflect on student assessment results and modify lessons and teaching as 

needed  ▪  Other   

   

- continue to keep my subject 

matter knowledge current?   

  

  

  

   

▪  Research materials to teach standards, via professional texts, ancillary resources and internet

 Utilize ▪  content related research in lessons   

▪  Continue professional development through workshops, courses, and professional organizations    

▪  Participate in Professional Learning Community 

discussions  ▪  Other   
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- identify, understand, and 

teach the key concepts and 

underlying themes and 

relationships in the academic 

content standards and state 

curriculum frameworks?   

   

▪   
Post and explicitly state learning targets and standards   

▪   
Make learning target connections to the real world, transparent   

▪   
Address basic, content, and academic vocabulary   

▪   
Align curricular materials and supplemental resources with state standards\ Other   

▪   

How might I …   P-12 Strategies   

   

- integrate key concepts, 

themes, relationships, and 

connections across subject 

matter areas?   

   

▪ Use resources to pre-plan   

▪ Project Based Learning   

▪ Use graphic organizers (e.g. Venn diagrams and thinking maps)   
▪ Explicitly state connections across subject areas   

▪ Ensure students express connections verbally or in written assignments   
▪ Other   

   

- ensure that my knowledge 

of the subject matter 

incorporates different 

perspectives, appropriate to 

the discipline?   

   

▪ Include multiple perspectives in lessons   

▪ Reflect on student assessment results and modify teaching as needed   

▪ Use graphic organizers (e.g. Venn diagrams, compare/contrast charts or thinking maps)

 ▪ Utilize debates and discussions   

▪ Use resources to pre-plan   
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▪  Banks Model of Multicultural Learning in order to promote authentic diverse learning in the classroom   

▪  Other   

   

- maintain and utilize current 

understanding of relevant 

content standards and 

frameworks?   

  

   

▪  Participate in Professional Learning Community discussions related to content standards   

▪  Participate in cross grade-level content standards and frameworks conversations in core subject areas:   

English/Language Arts, Math, History/Social Studies, and Science   

▪  Engage in cross grade-level (K-5, 6-8, 9-12) articulations meetings to unpack state standards relative to 

specific content areas   

▪  Other   
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Standard 4  

Essential Element 4 for Practitioners   

Essential Element   

4  

     

   Not Meeting              Approaching      

Standards                    

   

  

Meeting Standards   
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Using knowledge 

of students' 

(academic 

readiness, 

academic language  

proficiency,   

cultural 

background, and 

individual 

development) to 

plan instruction 

that incorporates 

appropriate 

strategies to meet 

the learning needs 

of all students   

   

   

   

   

   

   

   

   

   

   

Is unaware and 

takes little to no 

responsibility to 

learn about student 

content readiness, 

interests, cultural 

heritage, or 

learning needs.   

   

Plans instruction 

that is not well 

aligned to  

instructional goals   

   

Does not plan 

differentiation 

based on needs of 

students.     

   

   

Is  aware  of  

students’ diverse 

learning needs.   

   

Plans are aligned to 

instructional goals, 

but rarely uses 

strategies to 

respond to the 

students’ diverse 

needs student 

academic readiness 

(including IEP 

requirements, 

cultural 

background, and 

individual 

development) to 

plan instruction.   

   

Plans reflect 

differentiation but it 

is not regularly 

utilized when  

Plans and conducts 

differentiated instruction 

based on knowledge of 

students’ incorporates  

instructional strategies 

into ongoing instruction 

to address culturally 

responsive pedagogy, 

and students’ diverse  

needs.    

   

Considers strategies to 

provide support and 

challenge students.    

   

Uses assessment of 

student learning needs to 

inform planning of 

differentiated 

instruction.   

   

Differentiation is 

planned and 

implemented as needed.   

Plans and conducts 

differentiated instruction 

based on broad 

knowledge of students 

while matching 

resources and specific 

strategies to students’ 

diverse learning needs 

and cultural 

backgrounds.   

   

Integrates results from a 

broad range of 

assessments into 

planning to meet 

students’ diverse 

learning needs.   

Plans and conducts 

differentiated 

instruction that 

provides systematic 

opportunities for 

supporting and 

extending student 

learning based on 

comprehensive 

information on 

students.   

   

Instruction 

incorporating a 

repertoire of 

strategies to 

specifically meet 

students’ diverse 

learning needs and 

styles to advance 

learning for all 

utilizing wide range 

of assessment results.   

   

Facilitates 

opportunities for 

students to reflect on 

their learning and the  
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  needed or is not 

appropriate.  

  impact of instructional 

strategies to meet their 

learning needs.     

   
   Adapted from the Continuum of Teaching Practice   
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Plans instruction that incorporates appropriate strategies to meet the learning 

needs of all students   
Strategies below are suggestions NOT requirements   

How might I …   P-12 Strategies   

   

- develop unit and lesson plans that 

build on and extend students’ 

understanding of subject matter?   

  

  

  

  

  

  

  

  

  

  

  

   

▪  Design instruction based on student’s prior knowledge, to include instruction on prerequisite 

skills   

▪  Implement a series of lessons based on state standards and school guidelines

  ▪  Utilize curriculum mapping and backward planning   

▪  Use assessments to develop and revise lessons   

▪  Differentiate to meet the needs of all students   

▪  Develop and use of Learning Guides    

▪  Develop and use of Teaching Template   

▪  Conduct student observations and record anecdotal notes   

▪  Modify instruction based on the results of formative assessments   

▪  Engage in dialogue and information discovery about the causes of the achievement gap and 

addresses those needs when planning   

▪  Post It-TLC   

▪  PBL plans   

▪  Other   

   



 

Attachment 11  341 

   

- incorporate students’ prior 

knowledge and experience in my 

curriculum and instructional 

planning?   

   

▪ Access student’s prior knowledge when introducing a new concept

  ▪ Conduct student surveys   

▪ Use assessments   

▪ Review prior curricula and student data   

▪ Use of family survey to plan instruction   

▪ Other    

   

   

- ensure that each instructional 

strategy is related to learning goals?   

   

  ▪   

  ▪   

  ▪   

Preview components of a lesson to ensure connections to goals    

Communicate lesson target   

Refer to learning goals throughout the lesson   

   ▪   

   

Other   

  

- plan instruction to allow enough 

time for student learning, review, and 

assessment?   

▪  Check for understanding throughout the lesson (e.g. white boards, thumbs up/down, 

manipulatives,  pairs, table groups)   

  ▪  Use warm-up activities that review skills or concepts needed for essential learning   

  ▪  Embed assessments in instructional planning   

  ▪  Differentiate to meet the needs of all students   
  ▪  Other   
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- use my knowledge of subject 

matter and my students to plan and 

appropriately pace instructional 

activities within a lesson and over 

time?    

   

  ▪  Analyze student work (ongoing)   

  ▪  Differentiate to meet the needs of all student   

  ▪  Use a variety of instructional strategies   

  ▪  Incorporate student information data into planning and differentiating instruction    

  ▪  Reflect on student achievement data to modify instruction   

  ▪  Use of visual timers   

  ▪  Bright Lines-TLC   

  ▪  Change the Pace-TLC   

  ▪  Other   

How might I …   P-12 Strategies   

   

- check for understanding, prepare 

for adjustments, remediate or 

accelerate instruction and 

individualize when appropriate?   

   

  ▪  Re-teach and/or accelerate when necessary   

▪   Use formative assessments to make adjustments both during and after the lesson ▪  

 Cross-grouping students    

  ▪  Other   

   

   

- address the IEP goals and 

objectives of my students with 

special needs?   

    

 ▪  Participate in frequent and ongoing collaboration and communication with Special Education  staff

   

  ▪  Attend IEP meetings   

  ▪  Participate in goal-setting for students on IEP or 504 plans    

  ▪  Apply modifications and accommodations consistent with IEP specifications   
  ▪  Differentiate to meet the student’s IEP goals   

▪   Specific modifications that work for each rubric area for example work ▪  
 Other   
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- select materials, resources, and 

technologies to support the learning 

needs of English learners and 

students with special needs?   

   

  

▪  Participate in ongoing collaboration and communication with Special Education & support  

staff   

▪  Using varied text levels to access information   

▪  Using speech to text technology   

▪  Using visuals to support text   

▪  Other   
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Essential Element 5 for Practitioners   

  

Essential Element  5  

  Not Meeting    

    Standards                 Approaching   

   

    

Meeting Standards   

   

   

Using assessment 

data to establish 

learning goals and 

to plan,  

differentiate, and  

modify instruction   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

Uses assessments 

that do not align 

with learning 

objectives.   

   

Does not use 

assessment 

information to 

adjust instruction.   

   

Is unaware of 

formative 

assessment 

practices.    

   

Uses some 

assessments that are 

aligned with 

learning objectives.    

   

Adjusts whole class 

instruction based on 

assessment data, but 

does not include 

adjustments for 

students’ diverse 

learning needs.   

   

Rarely uses 

formative  

assessment 

strategies.    

   

   

   

   

 Uses a variety of 

assessment data to set 

student learning goals 

for content and 

academic language.     

   

Plans differentiated 

lessons and 

modifications to 

instruction to meet 

students’ diverse 

learning needs.   

   

Uses a variety of 

formative assessment 

practices.    

   

   

   

Integrates a broad range 

of data to set learning 

goals for content and 

academic language 

across content standards.     

   

Plans differentiated 

instruction targeted to 

meet individual and 

group learning needs.    

   

Modifies lessons during 

instruction based on a 

variety formative 

assessments.     

   

   

 Reflects on a variety 

of evidence of student 

learning continuously 

to make ongoing 

refinements to learning 

goals for content and 

academic language for 

the full range of 

students.    

   

Uses a variety of 

evidence of student 

learning to 

systematically refine 

planning, differentiate 

instruction, and make 

ongoing adjustments to 

match the evolving 

learning needs of 

individuals and groups.   
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   Uses assessment data to establish learning goals and to plan, differentiate, and modify instruction   

Strategies below are suggestions NOT requirements   

   

How might I …   P-12 Strategies   

   

- draw upon assessment data to 

support development of learning 

goals?   

   

▪   

▪   Prioritize learning targets according to student needs

 Utilize varied assessment types   

  ▪   Set clear lesson targets and link instruction and activities to the objective   

  ▪   Identify and analyze trends and patterns to determine next instructional steps within Data Wise 

Improvement Cycle   

  ▪   Align appropriate instructional strategies with assessment data during instructional planning

   

  ▪   Use Mastery Connect   

  ▪   Other   

   

- review and revise learning goals with 

students over time?   

   

▪   

▪   
Revisit student learning goals at regular intervals   

Provide feedback to students on progress towards learning goal(s)   

  ▪   Require students to keep a record of their learning and provide opportunities for self-reflection 

   

  ▪   Use student created rubrics to support students understanding of learning goals   

  ▪   Communicate learning targets/goals throughout the lesson   

  ▪   Monitor achievement of learning targets    
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  ▪   Provide opportunities for students to articulate their learning   

  ▪   Brighten Lines TLC   

  ▪   Use of Progress Assessment Tool from Hacking PBL book   

  ▪   Excavate the Error-TLC   

  
▪   

Precise Praise-TLC   

   ▪   Other   

   

     

How might I …   P-12 Strategies   

   

- ensure that student learning goals 

reflect key subject matter concepts, 

skills, and applications?   

   

▪   

▪   

▪   

Link assessments to state standards   

Align assignments with learning objectives   

Design formative assessments to support mastery of learning objectives   

   ▪   Develop rubrics that align with learning goals   

  ▪   Other   

   

- use formative assessments to 

adjust instruction while teaching?   
▪   Use varied strategies to check for understanding (e.g. such as thumbs up/thumbs down and think-

pair share)   

  ▪   Monitor and check student work to formatively assess progress and provide timely and 

descriptive feedback   

  ▪   Create a penalty-free environment so students are comfortable taking risks   

  ▪   Utilize warm-ups and reviews   
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  ▪   Utilize question strategies to inform instruction   

  ▪   Encourage students to use a “think aloud” format to explain their thinking processes    

  ▪   
Facilitate opportunities for students to construct their own questions and lead their own 

discussions   

  ▪   
Provide opportunities for students to keep journals ( e.g. quick-writes and response journals)

   

  ▪   
   

Other   
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Essential Element 6 for Practitioners    

  

Essential 

Element  6  

    Not Meeting    

      Standards                       Approaching   

    

Meeting Standards   

   

Involving all 

students in self-

assessment, goal 

setting, and 

monitoring  

progress   

   

   

Sharing timely 

and 

comprehensible 

feedback with  

students    

   

   

   

   

   

   

   

   

   

   

   

   

Does not inform 

students about 

lesson objectives, 

outcomes, and 

summative 

assessment results.   

   

Provides no 

feedback, or 

feedback is to the 

whole class or is 

directed to only one 

student.   

   

Does not ask 

students to evaluate 

their own or 

classmates’ work.   

   

Does not include 
students in setting 
goals.    

   

   

Informs students about 

lesson objectives, 

outcomes, and 

summative assessment 

results.    

   

Provides students grades 

on assignments, but with 

no specific feedback on 

strengths and areas in 

need of improvement.   

   

Rarely encourage 

students to establish 

learning goals through 

single lessons or 

sequence of lessons that 

include goal-setting 

exercises.     

   

Rarely provides students 

with opportunities to 

monitor their own 

progress toward class or 

individual goals.   

   

 Models and scaffolds  

student  self- 

assessment and goal 

setting processes for 

learning content and 

academic language 

development.  

Guides students to 

monitor and reflect 

on progress on a 

regular basis.   

   

Provides students 

with clear and timely 

information about 

strengths, needs, and 

strategies for 

improving learning.   

   

   

Implements structures 

for students to 

selfassess and set 

learning goals related 

to content, academic 

language and 

individual  skills. 

Integrates student 

selfassessment, goal 

setting, and 

monitoring progress 

across the curriculum.       

   

Integrates ongoing 

descriptive feedback 

and engages students 

in constructive 

conversation that 

support students’ 

increased learning.   

   

   

 Provides systematic 
opportunities for 

student self-
assessment,  

goal setting, and 

monitoring progress. 

Develops students’ 

meta-cognitive skills 

for analyzing progress 

and refining goals 

towards high levels of 

academic achievement.           

   

Facilitates students’ 

leadership in seeking 

and using ongoing 

comprehensible 

feedback to accelerate 

their learning.   
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 Involving all students in self-assessment, goals setting and monitoring progress  

 Strategies below are suggestions NOT requirements   

   

How might I …   P-12 Strategies   

   

- make assessment integral to the 

learning process?   

▪   

▪   

▪   

Share your methods of assessing mastery of content or skills with students   
Match assignments and tasks to the learning target   

Inform students that the completion of the assignment will support understanding of the target

   

  ▪   Explain the scoring procedures and exemplars before exercises are implemented   

  ▪   Provide rubrics for large-scale assignments   

  ▪   Assist students in tracking progress toward the objective   

  ▪   Identify procedures that assure the delivery of timely assessment results in a clear and useful 

manner  

  ▪   Respond to assessments by differentiating future instruction  

  
▪   

Connect school to real world goals   

   

- make assessment an interactive 

process between teacher and student?   

▪   

▪   

▪   

Provide students with rubrics that detail goals   

Provide timely and descriptive feedback (written and oral) as students 

work Post grades regularly   

  ▪   Review test results and identify areas to reteach whole class or in small groups    

  
▪   

Return tests and quizzes expeditiously and provide guided time for remediation   

   

- model self-assessment strategies for 

all students?   

▪   

▪   

Discuss your own learning limitations and challenges on assessments and explain how you 

have overcome them   

Expose students to techniques to evaluate their analytical and reflective skills   

  ▪   Create achievement expectations in student-friendly language or designed by students   
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  ▪   Provide samples of student work that illustrate levels of proficiency from beginner to fully 

competent   

 

  

  

  

  

▪  Use overt assessment strategies like thumbs up/thumbs down to check for understanding   

▪  Review tests and completed assignments with students and determine common errors   

▪  Model and collaborate with students related to the practice and use of the assessments and 

rubrics   

▪  Encourage students to communicate with peers, parents and teachers about their progress during 

the learning process   

How might I …   P-12 Strategies   

- develop and use tools and guidelines 

that help all students assess their work 

and monitor their learning goals?   

▪   

▪   

▪   

Assist student in setting individual goals   

Communicate a clear plan for assessment to the students   

Provide feedback to help students self-assess progress   

  ▪   Organize student learning so that they can assume personal responsibility    

  ▪   Develop an understanding that learning requires effort, goals should be set, and persistence and 

practice are key   

  ▪   Require students to write and revisit learning periodically   

  ▪   Help students to understand their own uniqueness by applying the teachings of learning styles, 

brain research, multiple intelligences, and learning modalities   

  ▪   Assist students in keeping track of their learning goals e.g. learning logs   

  ▪   Allow students to predict their grades and reflect on any differences   

  ▪   Create rubrics with clearly defined criteria   

  ▪   Engage students by connecting personal meaning e.g. opportunities for self discovery, a 

growing sense of efficacy, worthy challenges and the value of their work   
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  ▪   Embed metacognitive questions into student work e.g. “What was the most challenging aspect 

of this assignment?”   

- provide opportunities for all students 

to engage in peer discussion and 

reflection of their work?   

▪   

▪   

▪   

Allow students to share rough drafts of assignments for peer review   

Teach students to use encouraging coaching language when working with peers

 Involve students in informal checks for understanding   

- provide opportunities for all students 
to demonstrate and reflect on their 

learning inside and outside of the 
classroom?   

   

▪   

▪   

Use journal prompts that encourage students to share positive learning experiences from outside 

the classroom   

Have students share experiences of overcoming learning challenges both inside and outside of 

the classroom    

  ▪   Use learning logs and metacognitive questions to encourage reflection on learning    

  ▪   Provide time at the end of a lesson for students to address progress toward meeting their 

learning targets, orally or in writing   
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Attachment 12: Leadership Evaluation Tool 
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Evidence of Demand from Prospective Students and Families 

The following provides evidence of demand as evidenced by Intents to Enroll. Please see the following 
sections:  

A. Summary 
B. Breakdown by Zip Code 
C. Breakdown by Grade Level 
D. Spreadsheet of Intents to Enroll - This includes both digital and paper copies. The paper copies 
are provided as evidence but they are accounted for in the spreadsheet.  
E. Paper copies of Intents to Enroll  

A. Summary – The following report contains our Intents to Enroll. It demonstrates strong demand 
from the entire Reno/Sparks Community, both for students in year 1 as well as demonstrating demand 
for the near future. More importantly, the community we seek to serve (89503, 89512, 89431) is highly 
represented, comprising nearly half of the Intents to Enroll.  The largest group by far came from 89431, 
the area of our proposed site. This is no accident. Our team spent many nights and hours walking in 
these neighborhoods, meeting people, and having rich conversations about what they wanted to see in 
a school.    

  
B. Breakdown of Intents to Enroll by Zip Code 

Zip Code Number of Intents to Enroll 

89403 1 

89431 20 

89433 1 

89344 6 
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89436 6 

89502 3 

89503 4 

89506 1 

89509 8 

89511 1 

89512 7 

89521 3 

89523 5 

89534 1 

Total 67 

 

 
C. Breakdown of Intents to Enroll by Grade in Fall 2022 

Grade  Number of Intents to Enroll 

5 1 

6 1 

7 13 

8 10 

9 19 

10 14 

11 6 

Not listed on form 3 

Total 67 
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Incubation Year Planning Table 

 
Using the table below, outline a detailed start-up plan as well specific organizational goals for the 
planning year (SY 21-22) to ensure that the school is ready for a successful launch in fall 2022. Feel 
free to add rows as needed. Note that the activity column should include detailed information 
regarding action items necessary to complete key tasks during the incubation year.  For example, 
under operations you may have one work stream for ‘Staffing’.  This likely includes multiple 
activities such as finalized job descriptions, multiple recruitment methods, finalized salary ranges, 
hiring and onboarding. 
 

2021-2022 Planning Year Milestones 
(SMART Goals) by Work Stream 

Activity 
Responsible 

Personnel  
Milestone 

Date(s) 
INSTRUCTION Course Development    
 Develop learning targets, 

learning guides, course 
sequence documents, and 
aligned assessments  

Curriculum & 
Community 
Director  

February 
2022 – July 
2022  

 Intake     
 Develop intake process and 

supporting documents  
Curriculum & 
Community 
Director 

January 2022 
– February 
2022 

 Develop template for 
Program of Study  

Curriculum & 
Community 
Director 

March 2022  

 Conduct student intake  Curriculum & 
Community 
Director 

August 2022  

 Special Populations    
 Identify incoming students 

with IEPS 
School 
Director 

March 2022 – 
July 2022 

 Identify English Language 
Learners from incoming 
students 

Curriculum & 
Community 
Director 

March 2022 – 
July 2022 

 Identify FRL students from 
incoming students  

Curriculum & 
Community 
Director 

March 2022 – 
July 2022 

 Identify McKinney students 
from incoming students  

Curriculum & 
Community 
Director 

March 2022 – 
July 2022 

 Request all incoming records  Curriculum & 
Community 
Director 

March 2022 – 
July 2022 

 Develop a support plan for 
special populations  

Curriculum & 
Community 
Director 

June 2022 

TALENT Personnel   
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 Establish job descriptions  School 
Director  

August – 
September 
2021  

 Build a Recruitment Pipeline School 
Director  

August-
November 
(and 
ongoing)  

 Collect/Review Resumes and 
Applications 

School 
Director  

November 
2021 -
January 2022 

 Conduct first interview  School 
Director  

January 2022 
– February 
2022   

 
 Conduct final interview  School 

Director  
February 
2022 – March 
2022   

 
 Check references and perform 

background checks  
School 
Director  

April 2022  

 Develop professional 
developmental plan for new 
staff  

School 
Director  

May 2022 

 Hold professional 
development for new staff 

School 
Director  

August 2022 

OPERATIONS Facility    
 Through Kidder-Matthews, 

submit provision RFP to site 
developer  

School 
Director & 
Real Estate 
Team 

August 2021 

 Negotiate lease  School 
Director & 
Real Estate 
Team 

November 
2021  

 Lease reviewed by Kidder-
Matthews and legal counsel  

School 
Director, Real 
Estate Team, 
& Legal 
Counsel 

December 
2021 

 Lease reviewed by Board School 
Director, Real 
Estate Team, 
& Board  

December 
2021 

 Lease signed  School 
Director, Real 

January 2022 
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Estate Team, 
& Board 

 Approve build 
out/renovations 

School 
Director & 
Real Estate 
Team 

February 
2022  

 Building inspection  School 
Director & 
Real Estate 
Team 

March 2022 

 Furniture acquisition  School 
Director  

March 2022 

 Develop facility operations 
plan 

School 
Director  

April 2022  

 Develop a list of all items to 
be purchases prior to school 
opening 

School 
Director  

May 2022 

 Governing Board Transition    
 Onboarding meeting  Board & 

School 
Director  

November 
2021 

 Establish meeting calendar 
for the year  

Board & 
School 
Director 

November 
2021 

 Develop procedures for 
creating the agenda and 
taking minutes in compliance 
with open meeting law  

Board & 
School 
Director 

November 
2021 

 Develop procedures for board 
orientation  

Board & 
School 
Director 

November 
2021 

 Approve board operational 
policies  

Board & 
School 
Director 

December 
2021 

 Approve school policy manual  Board & 
School 
Director 

January 2022 

 Approve purchase of 
insurance policy  

Board & 
School 
Director 

January 2022 

 Develop list of any further 
policies necessary for the 
operation of the school and 
establish timeline for 
approval  

Board & 
School 
Director 

January 2022 

 Board members participate in 
a board retreat  

Board & 
School 
Director  

January 2022 
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 Hiring of School Director    
 Approve job description & 

evaluation metrics for school 
director  

Board December 
2021 

 Approve compensation 
package for school director  

Board December 
2021 

 School director contract 
developed and reviewed by 
legal counsel  

Board December 
2021 

 School director hired  Board December 
2021 

 Development    
 Establish 501c3 Board & 

School 
Director  

November 
2021 

 Develop fundraising plan  Board & 
School 
Director 

January 2022  

 Establish list of potential 
grants  

Board & 
Curriculum 
and 
Community 
Director  

January 2022  

 Food Service    
 Develop parameters for food 

service  
School 
Director  

April 2022  

 Solicit quotes from vendors  School 
Director  

April 2022 

 Select vendor and draft and 
approve contract 

School 
Director & 
Board 

May 2022  

 Develop logistics plan  School 
Director  

May 2022  

 Collect FRL forms from 
incoming students  

Curriculum 
and 
Community 
Director  

May 2022 – 
August 2022   

 Health and Safety    
 Develop health and safety 

procedures 
School 
Director  

April 2022 

 Develop protocols for record 
keeping for student health 
information  

School 
Director  

April 2022  

 Collect medical forms from 
families  

School 
Director  

April 2022  

 Reach out to local emergency 
responders 

School 
Director  

May 2022 
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 Develop emergency response 
plan 

School 
Director  

May 2022 

TECHNOLOGY Information Management    
 Draft and approve contract 

for student information 
vendor (Infinite Campus) 

School 
Director  

May 2022 

 Develop protocols for 
maintaining all school records  

School 
Director  

May 2022 

 Purchases    
 Solicit quotes for staff and 

student technology  
School 
Director  

April 2022  

 Solicit quotes for copier lease  School 
Director  

April 2022 

 Develop a list of all items to 
be purchases prior to school 
opening  

  

FINANCE Fiscal Policy    
 Approve policies for 

purchasing, contracts, and 
reporting  

Board & 
School 
Director 

January 2022 

 Develop all necessary 
financial forms  

Board & 
School 
Director 

February 
2022 

 Approve fiscal policy manual  Board & 
School 
Director 

February 
2022 

 Identify back-office provider  Board & 
School 
Director 

May 2022 

PARENT & COMMUNITY ENGAGEMENT Student Recruitment and 
Enrollment  

  

 Draft community engagement 
and recruitment plan  

School 
Director  

September 
2021  

 Development enrollment 
form  

School 
Director  

November 
2021 – 
December 
2021 

 Design and purchase all 
required promotional 
materials  

School 
Director  

December 
2021 

 Begin canvassing efforts  School 
Director  

January 2022 

 Begin social media campaign  School 
Director  

January 2022 

 Expand network of 
community organizations  

School 
Director  

February 
2022 – May 
2022 
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 Communicate with local 
media  

School 
Director  

February 
2022 – May 
2022 

 Enrollment and Lottery    
 Collect enrollment forms  Curriculum 

and 
Community 
Director  

January 2022 
– February  

 Establish procedure and 
requirements for lottery  

Curriculum 
and 
Community 
Director 

February 
2022 

 Conduct lottery  Curriculum 
and 
Community 
Director 

March 2022  

 Notify families of results of 
lottery and collect 
acceptances of admission  

Curriculum 
and 
Community 
Director 

March 2022 

 Establish waitlist  Curriculum 
and 
Community 
Director 

March 2022 

 Develop intake schedule  Curriculum 
and 
Community 
Director 

March 2022  

 Request student records from 
previous school  

Curriculum 
and 
Community 
Director 

May 2022  

 Community Partnerships    
 Develop list of community 

partnerships  
Curriculum 
and 
Community 
Director 

February 
2022 

 Hold first meeting with 
community partners  

Curriculum 
and 
Community 
Director 

March 2022 

 Establish protocols and 
meeting calendar for 
community partners  

Curriculum 
and 
Community 
Director 

March 2022 

SCHOOL SYSTEMS & CULTURE Protocols    
 Develop school handbook Curriculum 

and 
January 2022 
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Community 
Director  

 Approve school handbook Curriculum 
and 
Community 
Director & 
Board 

February 
2022 
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Attachment 15: Operation Execution Plan 
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Attachment 16: RFP, Pricing, and Site Plan 
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Pricing for 2450 Oddie Blvd 

  
   

1. Lease Budget: 
1. Triple Net Expenses 

                                                               i.      The developer has quoted $0.34/SF 
($2,682.94/month for 7,891SF) for triple net expenses. This amount covers 
property taxes, property insurance, and common area maintenance. This 
amount does not include utilities or your in-suite janitorial 

b. Asking Rate 
                                                               i.      The asking rate for this suite is $1.40/SF 
($11,047.40/month for 7,891SF), excluding any tenant improvement build-out 
required, according to my records. 

c. Build Out: 
                                                               i.      As you know, I am not a contractor. But, I would 
estimate your build-out to be roughly $100,000. This amount would add 
$0.21/SF/month or $1,666.67/month for the 5-year term. 
                                                             ii.      I spoke to the developer, and they require that the 
build-out be amortized throughout the lease and not be paid upfront. However, 
they would be able to take any upfront payment (for the build-out) and apply it 
to rent, thus costing you the same amount over the first term of the lease.  

  
Total Cost: 
                                                               i.      If the assumptions above are correct and do not 
change, the rate will be $1.95/SF or $15,387.45/month for 7,891SF (excluding 
utilities and janitorial). This amount would be for a turnkey space for the school. 

  
Please note that per market, the rate will go up 3% per year. The 3% increase will not include the triple 
net expenses. However, those may go up as well as operation costs typically increase. 

  
 

  

Evan Meyer 
Senior Office Specialist 
KIDDER MATHEWS 
50 W Liberty St, Suite 900, Reno, NV 89501 
D 775.470.8869 | C 916.214.1231 | LIC NO S.0184765   
evan.meyer@kidder.com | EvanMeyerBroker.com 
  

mailto:emeyer@kiddermathews.com
https://evanmeyerbroker.com/
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Attachment 17: Insurance 
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Per Nevada Administrative code and in alignment with a commitment to 
responsible running of the school, The Reno Inquiry School will secure the following 
coverage. As a note, we have reached out to insurance companies and those 
estimates are reflected in the budget workbook.     
 

NAC 388A.195    
 

Type of Insurance Coverage Level of 
Coverage 

General liability insurance minimum coverage of 
$1,000,000. Includes coverage for molestation and 
sexual abuse, and have a broad form policy, with the 
named insureds: 

$1,000,000 

Umbrella      3,000,000 

Educators’ legal   1,000,000 

Employment practices   1,000,000 

Employment benefits  1,000,000 

Insurance covering errors and omissions of the sponsor 
and governing body of the charter school 

1,000,000 

Motor vehicle 1,000,000 

Workers Compensation 1,000,000 

Student Accident  25,000 

Directors and Officers Liability 1,000,000 
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Attachment 18: Budget Narrative 
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Budget Narrative 
 
As embedded in the mission and vision of the school, the Reno Inquiry School prioritizes 
transparency, responsibility, and long term sustainability in developing a sound budget model.  Our 
budget projections are based on the most accurate information we currently have and, where there 
was some doubt, attempts were made to err on the conservative side. The projections are based on 
the numbers provided by the State of Nevada. In order to realize our mission and vision, we 
dedicate a specific position to a Curriculum and Community Director. While this requires an 
investment up front, we believe it will more than pay for itself in an expansion of capacity and 
engagement from our community. This position also is the lead facilitator of one of the unique 
features of our model - interdisciplinary curriculum and the development of clear Learning Targets, 
Learning Guides, and Course Sequence Documents. Finally, this position provides oversight of the 
student Programs of Study, a foundational piece of strategy for meeting the needs of our 
community. Our budget is based on sound projections and a commitment to a responsible fiscal 
approach. As importantly, our budget is driven by our mission and vision.    
 
Revenues 
 
Distributive School Account (DSA)  
The DSA provides the foundational funding for operations. The budget reflects projections of 
student enrollment at 126 in year 1. This is a part of a slow growth plan that projects a sustained 
level of 244 students by year 3.   
 
State Revenue 
State revenue projections are based on rates provided by the NSPCA and triangulated with 
comparisons of other charter schools.  
 
Federal Revenue  
Due to our commitment to serve students considered at risk, the Reno Inquiry School would be 
eligible for title funding and funding under IDEA, and the National School Lunch Program. Our 
student projections are based on the demographics of the surrounding area, and include 
commensurate projections for English Language Learners, Students with IEPs, and Students eligible 
for Free and Reduced Lunch. The budget reflects no federal revenue in year 1.  
 
Other 
As stated in the Incubation Year plan, the school will develop a fundraising plan before 
authorization and immediately implement the plan if the school is authorized.   
 
Expenses 
Salaries  
 

Year 2022-
23 

2023-
24 

2024-
25 

2025-
26 

2026-
27 

2027-
28 
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EMO/CMO Organization Positions   

N/A 

      

School Staff   

School Director  1 1 1 1 1 1 

Curriculum and Community Director  1 1 1 1 1 1 

Classroom Teachers (Core Subjects)  3 6 7 7 7 7 

Special Education Teachers  1 1  2 2 2 2 

ELL/TESOL Teachers  1  1  2 2 2  2 

Teacher Aides and Assistants  2 2  3 3 3 3 

Office Manager  1 1 1 1 1 1 

Community and Work Based 
Learning Facilitator 

    1  1 1 1 

Total FTEs at School  10 13 18  18 18 18 
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The budget workbook (attachment 19) reflects competitive salary estimates based on comparable 
positions in the area. Medical benefits are estimated at ******* per employee based on benefits 
packages at comparable schools.  
 
Expenses for benefits are based upon state requirements and current Clark County School District 
rates. The average annual cost for medical benefits is estimated to be $6,000 per employee. The 
costs of Medicare and PERS coverage are also included in the budget projections included in 
attachment 19.   
 
Facilities 
 
Based on our RFP and the developer quote (see attachment 16), we are projecting a base monthly 
price of $1.40 per square foot lease, .34 per square foot in triple net expenses (this covers property 
tax, property insurance, and CAM), .21 per square foot (amortized amount) for a  $100,000 build 
out. This brings the total cost for the building lease at $1.95 per square foot per month, or 
$15,287.45/month for the 7891 square foot space.  
 
Other Expenses 
 
Our budget reflects an investment of $6000 for student recruitment, which will be dedicated 
specifically to outreach in the surrounding areas. We also invest $700 per FTE in professional 
development, dedicated towards the building of culture, curriculum, and meeting the specific needs 
of our students. Reflective of our commitment to responsible financial practices, the budget 
contains $12000 for the annual audit and an additional $14000 for contracted back office expenses. 
These numbers come from guidance from other comparable schools and nonprofits. We’ve also 
factored in $20,000 for the Charter School Sponsor Fee, and $15,000 for insurance coverage, based 
on comparable schools and preliminary discussions with insurance agents. Due to our student 
population, we project our nutrition program to operate at loss in year one and have budgeted an 
additional $5000 to cover costs.     
 
In order to meet the technology needs of students and staff, and in alignment with interdisciplinary 
learning and permeable boundaries,  we focus on personal and portable devices. The budget 
includes $400 per staff member and $150/student for devices based on current prices found.  
 
Due to our slow growth model, our budget trends towards a decrease in facilities cost as a 
percentage of the budget and an increase in salaries as a percent of the budget over time. Due to our 
unique approach, training staff in our model is labor intensive, so investing in the retention of 
quality staff members is a sound financial approach.  
 
Our budget in year 1 reflects a 3% carryover to year 2, with reserves growing annually.  
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Attachment 19: Financial Workbook 

Per the extension granted by the SPCSA, the financial workbook will be submitted by July 22nd, 

2021. 
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Supplemental Appendix 1: Community Vision Meeting Quotes 
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Supplemental Appendix 1: Direct Quotes from Community Vision Meeting 

Individual Quote 

High school 
Student  

“WCSD conducted a poll regarding what they’d like to see in a brand-new 
school, more mental health resources that would help them. More things that 
would allow them to engage in school.” 

Community 
Member & 
Parent  

“By being inclusive and diverse in ways of teaching… maybe looking at issues 
that are going on in the community and being outwardly involved in social 
issues, development issues, that are relevant in the community.” 

Community 
Member & 
Parent  

“Provide a safe space for students to push and test out their ideas… specially 
with secondary education, to find their voice and become the citizens that they 
want to become… to make them be a little uncomfortable and explore, to 
challenge them and have them grow their mindset… and also to figure out what 
needs to remain as it is.” 

High School 
Student  

“I wish that school would have less stress. Grades, tests are always on your 
mind.” 

Community 
Member 

“Teaching kids how to effectively and respectfully communicate their ideas.”  

Community 
Member 

“Mentorship to build self-confidence and self-efficacy.” 

Community 
Member 

“I want a place that helps students to become self-actualized, for them to know 
their passions and pursue something interesting. “ 

High School 
Student 

“High school is hard. I wish that I had more support in navigating hard 
situations and friendships.” 

Parent  “Integrate field work and the outdoors into regular classwork.”  
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Supplemental Appendix 2: Community Vision Meeting Information 
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Coded Data - Community Vision Meeting, 4/17 

 
1. Take a moment to remember a time you had a positive learning experience, outside of 
school. 
- Jobs/hands on (authentic) learning  
- Encouragement to be inquisitive & ask questions  
  
2. What do you like about living in Reno? 
- outdoors 
- close knit community  
- safety 
  
3. What do you not like about living in Reno? 
- difficult to change people's mind (because it's a small town, everyone knows everyone & 
people are stubborn) 
- Lack of connection because of the growth  
  
4. How might a school contribute to a "better" Reno? 
- encourage student agency 
- emphasize critical thinking (need to build a safe space)  
- diversity of voices (curriculum, teachers, students, etc.)  
  
5. What do you wish for in a school? 
- inclusivity, feeling welcome (opportunities for students without transportation & mental health)  
- explicit connections to community  
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- learning outside of school building  
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Supplemental Appendix 3: Community Focus Group Information 
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Coded Data  

Topic 1: Integration with Community 

 

 



 

Appendix 3 462 
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Topic 2: Trust and Responsibility 
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Topic 3: Meaningful Partnerships 
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Topic 4: Interdisciplinary Classes 
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Prompt 5: Mental Health 



 

Appendix 3 468 

 

 



 

Appendix 3 469 

 
 
Topic 6: Social Justice 
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Topic: Outdoor Education 
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Supplemental Appendix 4: Weekly Communication 
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June 27th, 2021 
3345 Barbara Circle and Zoom 
Attendees: Ben, Alana, Taylor, Scott, Beck, Yo Yo, Kari  
 
I Welcome   
Writing the plan & intents to enroll  
 
II Community Engagement (Intents to Enroll and Information Session) 
Taylor & Ben canvassing yesterday, door to door around some of the sites  
Shifting to canvassing to housing around events  
Been doing events (farmer’s markets)  
 
Put together schedule for canvassing  
Thurs 7/1 - Ben & Alana (5PM) 
Wednesday 6/30 - Taylor & Yoyo (5PM)  
Friday 7/2 - Ben, Alana, & Yoyo (5PM)  
2350 Oddie Blvd.  
 
Tues 7/6 - Ben, Alana, Taylor 
Wed 7/7 - Ben  
Thurs 7/8 -    
Fri 7/9 -  
Location TBD 
 
Jennifer - teach about finances (taxes, loans, how to get a home, economic tips), from Ferrari 
Lund, MOU   
Alecia - catering business, mentees, interns  
 
III B Hive 

• Budget 

 

 
• Building: Full capacity at year 3, Oddi Project, space off of Bell Street 

(close to Honors Academy) & current space for Generator    

 

 
• Board: Opportunity 180, help full boards, looking for a person with 

background in law, working to get us names, credible background in 
budgeting and/or finance, have someone on the board who is a clinical 
psychologist, background with issues of social/racial justice, Beck wants 
to be on the board  

    

 
IV MOUs 
Thank you to Scott for getting TMCC MOU  
Needs to be on their letterhead 
Overview, specific in overview in how that company will specifically support the school 
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Example: what services will they specifically partner with us, doesn’t have to outline a lot  (only 
one page)  
Do we have an exemplar?  
Exemplar template sent out →  
Alana can write MOU 
Taylor will write Bike Project &  
Generator -- Alana  
NAACP - Ben  
Mari A -- write her own, Innovation Collaboration  
This is Reno - Ben (Bob Conrad)  
Opp 180 -  
Kendra -- write her own  
Outdoor’s Calling -- Beck MOU, annual trip, outdoor fieldwork  
SAEL - school of expeditionary learning in Grass Valley / NV City (outdoor program), integration 
of outdoor learning, overview of programs they create (email draft to Taylor)   
Kid Rocker -- Nick will write (hopefully)  
Example of MOU from Stanford: 
https://sehub.stanford.edu/sites/default/files/PartnershipMemorandum.pdf 
Zoom Call Wednesday morning for feedback  
Application Writing 7/1 at 9AM  
 

 

 

V Plan Draft 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://sehub.stanford.edu/sites/default/files/PartnershipMemorandum.pdf
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June 20th, 2021 
3345 Barbara Circle and Zoom 
Attendees: Ben, Alana, Yo Yo 
 
I Welcome   
 

II Plan Draft 
               
 Discussion  
  Social Emotional/Mental Health 

  
 
III B Hive 

• Budget 

 

 
• Building 

 

 
• Board 

    

 
IV Community Engagement Team 
 Discussion 

• Informational Sessions 

 

 
• Intent to Enroll 

Looking to hire people to canvas 
Passing out flyers for info sessions  
Yo yo -- email out to people  
Meet with Edward with Black Caucus 
Lots of ways to improve things  

 

V  Other Items 
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June 13th, 2021 
3345 Barbara Circle and Zoom 
Attendees: Beck, Kari, Taylor, Ben, Alana  
 
I Welcome   
 

II Community Engagement Team 
 Discussion 

• Informational Sessions 
8 attendees, few people signed intent to enrolls (at 16)  
Good feedback on program of study (9th - 13th grade), showing how we 
would support 
Feedback from meeting: explain interdisciplinary in greater detail, more 
work on defining it  
Reflect interdisciplinary through showing projects around social justice  
The projects we shared were far away (need to show place based 
learning)  
Need a recorded version  
6/14/21 Recording?  

• Intent to Enroll  
16 completed forms (a few that are younger) so more like 12 or 13  
Paid canvas?  
Petition gathering approach  
Brining on team (3-5) quality is better than quantity, we would pay, who 
also believe in our mission, train them, script, collect intent to enroll 
(paper based)  
Aggressive social media/online  
Being more strategic, make a list of people we know,  
8th grade students at Honors 
Shared list of target families  
Handing out flyers at ArtTown Events? Or just outside of boundaries? 
(clipboards, intent to enroll papers, information flyers) -- Ben will collect 
those things  
Farmers Markets? Split up Farmers Market  
Planning document for plan for intent to enroll (with paid canvassing)  
Food Truck Friday  
Skate Park 
Rodeo  
Wine Walk  
If you have someone that would be good 
Do you have anyone in mind? 
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Communicating with our whole list & start get some numbers attached to 
people  
Outreach to Diaz (connection to remake) 
Reach out to partners (example: Reno Bike Project) 
It’s a simple ask  
Best thing is to talk to someone about Intent to Enroll  
Feed the Camel 
Food Truck 
Skate park? 
Idlewild Park, posting flyers? → Taylor 
Email template  
Yoyo - BLM facebook page (gathering info)  
Events that people have signed up for  
Paid canvasser operation going -- 3-5 people willing to go out into the 
community 
Ben will set up framework/budget, everyone else think of people who 
might be interested  
Developing a plan on Junteenth   

• ILEAD Tour 
   Offer to help with structural pieces of writing and reviewing plan  

• Opportunity 180 

 

 

III B Hive 
• Budget 

Mari has budget expertise  
• Building 

Meeting with Kidder Mathews (Monday 6/14 at 7PM) 
Ben will send out Zoom link  
3 year roll out & we start smaller and get bigger & budget is based on per 
pupil, your building has to grow with you or it has to big to begin with  
20% of your budget (close to 20% at the beginning, it would be going 
down) 
Building is second biggest cost after staffing  

• Board 
   Need someone around school  law/finance  
   Need to formalize board  
   All eligible to serve on board  

Serving on board, need to know missing & operations of school, hold 
school director accountable  
Statutory responsibilities, legal oversight of dollars, board officially hires 
and fires (in practice hires and fires director)  
Approve budget  
Boards are varying degrees of engagement  
Want board committed to mission and vision  
Monthly meeting (some work outside to review)  
Yoyo wants to be on the board & do community engagement  
Beck is on the board  
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IV Plan Draft 
 Ben is developing a plan with ILEAD people  
 Ben wants to have a draft by 6/25 (might be pretty rough) 
 Hilair and Alissa will review draft for editing/revising (by 6/25)  
 Discussion 
 
V  Other Items 
 Add positive contributions to social justice slide  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

June 6th, 2021 
3345 Barbara Circle and Zoom 
Attendees: Taylor, Ben, Alana, Kari, Karen, Yoyo, Beck  
 
I Welcome   
 

II Community Engagement Team 
 Discussion 

• Informational Sessions 
Having a therapist, mental health staff  
Unspoken Curriculum, virtual therapists for free (5 sessions for free for 
people), not here yet 
Yoyo will continue to look into that  
Tesla - look within the company  
Yoyo will connect with someone at Tesla to see if they want to/can 
expand mentor program to HS (right now it’s just in-house) 
Thursday is informational meeting  
Get as many people as possible to attend (doesn’t matter age of 
children)  
Take to rodeo (Andi)  
Flyer is in drive in PDF version  
Make sure everyone has Zoom link  
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Hyperlink on flyer  
Repost the link for everybody  
Adding it to Next Door account  
Ben will send message out to group so everyone can forward to people  
Ben suggests personal follow up emails  
Need 53 enrollees   
Met Tuesday & created categories and assigned people certain 
categories, take ownership of creating slide(s) 
Meet Tuesday to go over slides 
Then, meet with Wednesday with Taylor  
2:30 meeting on Tuesday, Alana will send out email with Zoom link, 
everyone will complete their slides by Tuesday at 2:30  
Meet on Wednesday at 6 on Zoom  
Generally 1 way because it’s an info session  
Put people in situations to understand social justice (emotion is what 
causes people to spread awareness)  
Interdisciplinary learning in social justice learning  
When you enter into the cycle of RIS (strong commitment to human 
intake) -- series of connection  
SNU diversifying people in the field of education (mission for them)  
Flexible ARL (piloting an endorsement called SEAM, social emotional 
intervention)  
Different locations and lots of online stuff, we’re small & we can make 
things work  

• Intent to Enroll  
o Report Yo Yo and Taylor 

 

III B Hive 
• Budget 

Build in priorities of funding 
Mari, CEO of Step 2 
Andi, director of HAL  
Andi provided list of revenue, profits and losses of HAL, to set financial 
workbook  
Former CFO of Step 2 and CPA, looked at Financial Workbook  
Get orientated to the pieces to start calculating  
Working on getting overall revenue  
Break down of costs associated with reno inquiry school  
Only up to 13% of population with IEP, do not get multiplier (disincentives 
students with learning differences)  
1 million as annual budget, challenges, starting with roll out  
126 first year,   
288 at full capacity 
Need building to get to full capacity, so heavy on building cost, but lower 
on staff cost  
5 year budget  
Title 2 funds -- grants associated with special populations (specific need 
at your school, sometimes technology, curriculum, teacher support)  
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Title 1 designed for schools that are below poverty (financially based), we 
wouldn’t qualify (at least in year 1)  
Per pupil funding went down, schools currently existing are held harmless 
(they’re not changing per pupil) 
Most schools are being held harmless or going up, Washoe is neutral, 
Clack is going up, rurals going up  
We need an accountant  
Person doing financial review for Generator might be interested in 
working with us 
Need finance person on the board  

• Building 
Supplement somewhere else outside of hard money  
Opportunity 180  
Location -- have to be in zip codes of current 1 and 2 star high schools 
(89503 NW and part of downtown & Generator’s makerspace, 89512 east 
and into Sparks along McCarren)  

• Board 

 

IV Academic Planning Team 
 Discussion 

• Dual Credit/Higher Ed 
o Report Ben/Kari SNU 

 

 
• MOUs  

o Kid Rocker 
o TMCC 
o SNU 
o Generator 
o Eddy House 
o Kidder Matthews  

Written for review  
Ben is drafting  
Categorize them (parenthesis)  

    Rodeo?  
Mutually beneficial partnerships, looking for things that we can do 
together  
Boys & Girls Club? Transportation/support for homework?  
Donate instruments to us, focus on finding a teacher to teach 
music  
 Nick from Kid Rocker, interested in partnering with us, might have 
ideas  
Beck’s coach is football coach for Coral Academy, reach out to 
coach    

 

 
• Cycle of Learning 

Structuring Academic Plan (Consolidated headings, etc.) 
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Rethinking interdisciplinary-How are we defining this? 
 

 
• Student Agency 
• Mental Health (Whole Student) 

o Intake (Assessment, Vision, Hopes and Dreams), get families 
involved, thinking about who they are, surrounding with cohorts, 
supporting them with democratic principles (our curriculum comes 
from that)  

o Support mechanism that are tools  
o For our informational sessions, come out with how a day of 

classes will look like→  
o Democratic principles 
o Don’t buy into the divide  
o Pathways 
o Whole inclusive body of learning  
o Driven by student agency & force for community improvement  
o We need to have access to learning  
o Integrate CTE  
o Integrate agriculture (biology)  

• Team 
o Partnerships 
o Cohorts 
o Family 
o School Community and Democratic Principles 

• Curriculum and Course Planning (Curriculum Guide) 
• Interdisciplinary 

o Social Justice 
o Service Learning 
o Work Based Learning 

• Place Based Learning 
o Outdoor Learning 
o Garden 

• Assessment (Intake) 
o Metacognitive Reflection 
o Planning 

 

 
• Mental Health/General Health/SEL (Need to set up discussion/meeting with Karen and 

Kendra) 

 

   
IV Mission and Vision 
Go back to mission and vision  
 
V Governance (Preliminary Discussion) 
In conflict with the status quo  
Reports that go to the state  
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How do we report to the board  
What review process is there for staff  
How do we empower staff to be part of review cycles  
Are we staying true to our vision?  
Accountable to entire community, cycles in place that ask “are we doing what we intended to 
do?”  
Rough rating on what we’re doing and what we said we’re going to do (ensuring that we have 
voice from lots of different groups)  
In the application -- need to structure in place, specifically how the board is reported to  
Where are some schools that are involving all? Checks and balances?  
Ben can collect that information (ask ILEAD)  
Ben is interested in this, fully transparent, full voice  
Critical political piece  
 
VI Share out: Top of Mind 
RIS facebook page, need intent to enroll post  
RIS facebook page, need to post information session  
Influencer from SNU ideas?  
Update website with upcoming event  
 
VII Other exciting things to report 
 
VIII  Next Sunday Meeting (Add topics you would like to see discussed) 
May 30, 2021 
3345 Barbara Circle and Zoom 
Attendees: Yoyo, Taylor, Ben, Alana, Beck, Graham, Scott, Karen  
 
I Welcome   
 

II Community Engagement Team 
 Discussion 

• Focus Groups and Coding 
o Report Alana 

• Ways we communicate interdisciplinary learning 
• Difficult to conceptualize outdoor learning as a place of learning  
• Not seeing outdoor education as a place of learning  
• Social justice, wanted to talk about things that were happening everyday, the people 

who were supposed to be teaching them weren’t as comfortable teaching it  
• Permeable boundaries, emphasis on how the classroom is not a structured 4 wall  
• Main focus of what we really want to do offer a place that supports students in overall 

wellness and social justice (and everything else are tools)  
• Embedded outdoor embedness, place based learning supports mental health 
• Being out in the community is social justice  
• What we’re hearing that the community needs (Social Justice & Mental Health), 

everything else is tools  
• Field learning  
• Outdoor curriculum, SNU (upcoming meeting), outdoor learning program for teachers, 

come up with handbooks, curriculum  
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• SNU 3PM 6/1  
• Schedule a meeting to go over the content of the info session and the recruit piece, 

getting people there (content & pamphlet)  
• First focus group is June 10  
• Saturday 6/5, put in content 
• Social media, spread awareness 
• What events that would be beneficial to attend  
• One person reached out to Yoyo on NextDoor  
• July 24, Reno Pride, still get the information out  
• Continue to spread application is submitted to have people aware & informed  
• Donate booth to us  
• 4th at the Field (baseball field) -- reach out to people   
• We’ll want a strong student body  
• Location to put posters up?  
• School tours (fully vaccinated)  

     
  

• Information Sessions and Notice to Enroll 
o Report Yo Yo and Taylor 

 

III Academic Planning Team 
 Discussion 

• Dual Credit 
o Report Scott 
o A lot of different ways to engage with their dual credit 

offerings  
o Enroll individually  
o TMCC has already established pathways  

▪ TMCC Jumpstart 
▪ Karen, head of Jump Start  
▪ Semester long course at TMCC is a year long course in 

HS  
▪ Semester classes for cohorts, will teach on campus or 

work with HS facility (credential)  
▪ No GPA requirement to take classes  
▪ Director of Jump Start Program, found that GPA does 

not matter (students, not matter GPA) 
▪ Entire catalog is open to you  
▪ Build custom programs of study  
▪ Teacher training program of study  
▪ TMCC already has one, ours might look different  
▪ Our own curriculum & pathways  
▪ MOU comes in, Scott will summarizes for application  
▪ SNU (not met yet)  
▪ Winship, chair of teacher ed   
▪ Campus is in Reno  
▪ Masters of Education & undergraduate  
▪ Most interested in talking about linkage in teacher ed  
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▪ UNR Early College (not met yet)  
▪ Quinten  
▪ Conversation about dual credit offerings  
▪ Assistant provost (need to involve)   

 

 
• Cycle of Learning 

Structuring Academic Plan (Consolidated headings, etc.) 
Rethinking interdisciplinary-How are we defining this? 

 

 
• Student Agency 
• Mental Health (Whole Student) 

o Intake (Assessment, Vision, Hopes and Dreams), get families 
involved, thinking about who they are, surrounding with cohorts, 
supporting them with democratic principles (our curriculum comes 
from that)  

o Support mechanism that are tools  
o For our informational sessions, come out with how a day of 

classes will look like→  
o Democratic principles 
o Don’t buy into the divide  
o Pathways 
o Whole inclusive body of learning  
o Driven by student agency & force for community improvement  
o We need to have access to learning  
o Integrate CTE  
o Integrate agriculture (biology)  

• Team 
o Partnerships 
o Cohorts 
o Family 
o School Community and Democratic Principles 

• Curriculum and Course Planning (Curriculum Guide) 
• Interdisciplinary 

o Social Justice 
o Service Learning 
o Work Based Learning 

• Place Based Learning 
o Outdoor Learning 
o Garden 

• Assessment (Intake) 
o Metacognitive Reflection 
o Planning 

   
IV Mission and Vision 
Working up argumentation & not in alignment with what we’re really trying to say  
Try to work out more alignment  
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Governance piece, at multiple levels, student agency democratic principles, place of 
accountability  
Opposing values, strong mission and vision, strong accountability system 
Cycle are we doing what we’re saying what we said we’ll do  
 

V B Hive: Board/Building/Budget 
Looking for building in 89502, 89503  
Something that feels more healthy, more spacious, not segmented classrooms  
Some buildings in mind, he’ll send some  
126 that meet criteria  
A lot up for lease (rather than buy)  
Wherever we want to lease, building where we would lease most of the space & get other 
tenets to lease near or with a school  
Need someone to support with contract company to help with renovations  
Bell street with The Generator is,  
 
Need budget team, needs to be activated in the next week  
Anybody who’s interested, Ben will put into solicitation email  
 
Karen knows a contractor and can get someone  
 
VI Share out: Top of Mind 
 
VII Other exciting things to report 
 
VIII  Next Sunday Meeting (Add topics you would like to see discussed) 
 
Beck wants to do day in the life,  
Saturday, at 2 
EcoJustice Education  
Tuesday meeting with SNU  
Tuesday tour in Truckee 
Saturday meeting, informational sessions, day in the life,  
Tour in Southern California  
Sunday meeting  
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May 23, 2021 
3345 Barbara Circle and Zoom 
Attendees: Ben, Scott, Yoyo, Taylor, Karen, Will, Beck  
 
I Welcome   
 

 

 

 

II Community Engagement Team 
 Discussion 

• Focus Groups and Coding 
Community, parent, and student group (Reno Bike Project, Kid Rocker, 
Generator, people in mental health field) 
Yoyo, Taylor, and Ben facilitated (with notetakers) 
How the people in the group are responding to mission and academic 
plan  
Purpose: see how people respond to language in mission and academic 
plan  
June 10 and June 19  
Coding will be done tuesday  
People interested in  mental health  
Social emotional  
Concerns  
Students are stuck in autopilot with their thinking  
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Difficult for them to understand how certain thing would be beneficial (like 
outdoor aspect) -- felt they would be distracted if they were outside (they 
associated outside with play or field trip)  
“No learning happening outside” - students perceive learning as only 
happening in the classroom  
Nervous having to go out into the community  
Parents - on board with getting into the community & hands on learning  
Parents - concerned with mental health & testing  
Parents group was homogenous  
Using feedback to write academic plan  
Mental health integration  
Difficult for people to conceptualize what it actually means  
Day in the life of a student who attends Reno Inquiry School 
You have to do that for the application (a day in the life)  
Info session, June 10 (thursday night at 5:30), people want to join on 
Zoom  
Better use of time to make them Zoom accessible  
Trying to do both at the same time is a lot of energy  
Everyone needs to share info session  
Please share flyer with as many people as possible  
Parents of HS and MS age students  
Main goal is to get intent to enroll forms  
Intent to enroll forms are in the drive  
Really important to have in writing people’s interest 
Need 53 (have 3 signed)  
Help getting this sent out to specific organizations and people you know 
with students in HS  
Intent to enroll have to be signed by parents who will have 9th, 10th, 11th 
by 2022 (can’t be 8th graders)  
Taylor needs help with recruitment piece  
Leading recruitment & tracking who is coming  
Recruitment strategy & plan  
Yoyo taking on lead recruitment  
June 19 (saturday at 11AM)  
If anyone knows about events that are happening, let Yoyo know & she 
can reach out (table/booth)  
2nd recruitment at June 26 at 11AM  
Recruitment event offered in person for people who need child care at 
Honors 

  
• Information Sessions and Notice to Enroll 

 
   Erin interested in being part of board  
   Erin to discuss curriculum & application  
   Taylor is talking to Erin at 3  
 
III Academic Planning Team 
 Discussion 

• Dual Credit 
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  SNU - campus is in Reno  
  Student teaching &/or curricular input  
  MOU  
  Variety of options on connections with higher ed institutions  
  Focus on teacher training  
  Counter to current teacher training  

Connection with teacher training programs (have teachers student teach) as well 
as build a program of teacher training within our school  
Language on academic plan is stream of consciousness on education -- moving 
toward is tightening it up & making it into a formal proposal  
Consulting with variety of people who have experience opening schools  

• Support (ILEAD, Erin) 
  Erin  
  Administrators of ILEAD schools, facilitated by Yoyo  
  Agree to meet on a regular basis  

ILEAD - based out of California, project based learning, student-led, working with 
the whole child & emotional/mental development of child, students are learners & 
teachers are facilitators, all schools are open concept classrooms, partnered with 
NASA, adjust how they do things based on each state, community based type of 
school, offer resources, 15 schools now, invited us to tour California schools 
(done by 6/15), clear that we’re looking to be independent, Dawn is founder  
SCVI (K-12)  
Mara - Tahoe private school, PK-12,  

• “Scott Doc”  
  11 sections of Academic Plan  

“Transform” has negative connotations (yet still part of application), moving to 4 
and 5 star schools - no one assigned  
Curriculum & instruction -- Erin/Taylor (Karen, working on language)  
Skipping 3, N/A (distance education) 
No PreK 
Promotion & HS graduation, Scott is working on this, providing traditional credits, 
a piece that can’t be resolved until… translate that into, variety of ways to do that 
in interdisciplinary ways, support on project based 
Dual credit - Scott is working on that  
“Driving for results” charters are supposed to provide services/schools to 
demographic and educational need (generally speaking, at risk), goes along with 
transformational piece, Ben is taking lead  
7 & 8 = “at risk” and “special populations” how do you intervene, how do you 
identify students who are “at risk” what are your interventions,  
School culture = derives from mission & vision, organizational pieces, student 
agency, how do we actually build that ethos,  
Unspoken curriculum, professionals in classrooms (mental health), Henson 
Discipline has connotations that we don’t want, communal concepts, Democratic 
free schools,  
BLHF Resource Guide - The Boris Lawrence Henson Foundation 
(borislhensonfoundation.org) 
Integration of mental health  
Interdisciplinary science curriculum 
Implementation of sex ed  

https://borislhensonfoundation.org/resource-guide/
https://borislhensonfoundation.org/resource-guide/
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Educating the whole child (sexuality as well)  
 
IV Mission and Vision 
 

 

V Outstanding Items 
• Board 

Committee to Form: required members, officially putting your name on 
this application (held accountable to that/application)  
Once charter is approved, charter forms school board  
A lot of time, those committees have same/similar members  
Keep in mind, if you are interested in being official committee to form  
Not limited in numbers (responsibility to know the plan well enough to 
make it evident that you had something to do with it)  

• Building 
• Budget 

 

VI Share out: Top of Mind 
 
VII Other exciting things to report 
 

VIII  Next Sunday Meeting (Add topics you would like to see discussed) 
 
Next sunday at 10:30, 5/30 
ILEAD meeting, wednesday at 4, 5/26 
 

 

 

 

 

 

 

May 9, 2021 
Asynchronous 
Attendees:  
 
I Welcome  (Please welcome yourself to the asynchronous meeting)  
 
Hello, everyone! Hope you’re enjoying this beautiful Sunday. -Taylor  
 

II Report: Community Engagement Team (Please add comments, thoughts, etc.) 
 
Community engagement report: 
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Alissa, Yo Yo and Taylor met on Monday night to plan our focus groups. We decided to have a 
facilitator and note taker for each group. We’ll host the groups in person at Honors Academy 
with an option for zoom, too.  
 
Will, YoYos husband is working on the flyer so we can start promoting ASAP.  
 
We need help getting bodies there. We’ll host a student, family, and community member group. 
The purpose is to assess the clarity of our mission and vision statement, and the overall interest 
in our academic plan.  
 
Taylor worked on the consent form, demographic intake form, the confirmation email for those 
who rsvp and the agenda for meeting. All of those documents are in the folder. Please take a 
look and provide feedback.  
 
III Report: Operations Team (Please add comments, thoughts, etc.) 
 

IV Report: Academic Plan Team 
 
V Share out: What does school mean to you? Talk about what an ideal school 
would  
            be?  
 
VI Other exciting things to report 
 

 

IV  Next Sunday Meeting (Add topics you would like to see discussed) 
 

Finalizing our slides and work for the focus groups.  
 
Scheduling of our first information session 
 
Data collection for focus group.  
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May 2, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees: Ben Contine, Yoyo, Taylor, Ben, Graham, WIll Contine, Scott Oliver, Alana, 
Hilair   
 
I Welcome    
 

 

II Where are we? Birds eye view 
III Why are we opening a school? 
Scott (academic planning piece): interested in how an alternative model works, how do you 
molk that to fit the criteria of the charter & still do the things you want to do   
Chair of academic planning 
Yoyo: having a school where students are not learning to take a test, not learning from outdated 
textbooks, understanding every child is different, not having a type of school where there’s a 
normal child, learning for learning sake, no longer having home ec (in a college prep school), 
business classes, HS had major, communication, had ROTC, a lot to learn from midwest, 
resume building, arts were taken away, kids need an outlet, ingrained in us that we have to go 
to college, not doing the things that you love, “what do you want to do when you’re older” not 
“what do you want to be”  
Will: unorthodox HS experience, failed to be unorthodox in its approach that it promised, current 
models are built less on learning, hierarchical structures, breaking down structures,  
Hillair: respect that student has received from teachers, making sure there’s a community of 
people supporting one another, focus on what makes living so wonderful, from 
Oakland/Mendocino coast, community is divided, separated by education/class, more of a class 
sense (hierarchy) 
Graham: worked on mission/vision, put it into a doc, field of education, written about education 
policy, dissertation in larger context of charter school movement, significant constraints on state 
about alternative education, skeptical of education, questions of authority and power, what may 
work in a more egalitarian fashion, skeptical of reactionary progress impulse toward type of 
practicality in relevance (meet students where they are), cultivate forms of agency, influences 
are de-politicizing, education as collectivizing, protected from co-opting from the state 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Taylor: community, teacher for 8 years, challenging to witness students being passive in their 
learning, has to do with power, schools replicate systems of power, where students don’t have 
to ask questions, where they can challenge administers, take a critical eye in an authentic way, 
don’t know what that looks like, passive learning 
Ben: enjoyed listening to this conversation, space where we’re not trying to control outcomes, 
not trying to drive student, not having students do what we want them to do, what drives that 
human passion, joy of living, schools can be dehumanizing, you need to do these things at 
school in order to fulfill your dreams (but not here), be responsive and creative/developing 
people as humans and connected communities, feel like people have some connection, social 
capital  
Latitude Schooling  
Before we moved, student in Ohio, project-based learning, hands on, they enjoyed it, fit 
everybody, different way of learning, I Lead Charter Schools (one in Colorado) -- elementary up 
to 12th grade, NASA space center, no walls  
 

III Next Steps and Timeline (Backwards Planning from July) 
Start of a plan for community engagement, post-authorization  
What do we need to before July 15 (shared by Taylor)  
Community engagement is small on application but a big job 
Require a lot of people to jump in and help  
Feedback from community  
3 focus groups before application submission, what we’re thinking regarding philosophy  
community/parent/student  
Dialogue  
2 way communications, get actual feedback & modify  
Need academic plan nailed down so that we can paint a picture for focus groups, show “a day in 
the life”  
No more than 10 to really get good/deep conversations  
Have we asked older students at HAL what they want in a school? This impacts them, what they 
are actually looking for, what makes them enjoy school? They have to be there, in order to 
engage them, it has to be things they can relate to, dreams/aspirations, what do you want from 
school? What are you looking to accomplish? How do those dreams change? Do they change?  
Use Altitude at HAL (video or other form) -- use as an assignment  
What have you experienced in school? 
What are your aspirations?  
Information session, getting people signed up 
Getting appropriate level signed up (actual general interest)  
Did canvassing/outreach, recruit families for information sessions  
We need to figure out where the school might be 
Transportation, car pool system   
Equity  
2 focus groups 
Record Session  
Befriend people on social media 
Getting on the radio? 
Created a poster about the focus groups, put them up 
Yoyo, friend who does community Podcast, ways to get the message out  
Need someone to do social media  
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Need to be posting 3 times a week  
Active social media looks good to NSPCA  
Newsletter/website  
Monthly newsletter  
Need to send first newsletters 
Need to put articles/description of school  
Like website with philosophy  
Just to put into the application 
Post-authorization plan, if we are authorized, then this is how we’ll engage community  
Equipo Academy in Vegas, do a really good job of community engagement (link in document)  
Weekly parent school meetings via Zoom  
Family engagement (Sarah Marshall), equitable family engagement  
I Lead Schools -- Yo-yo reach out to founders  
Who are current partners, who do we want to have interested, when we get someone interested 
in being partner, need to be something specific (what are the intentions of the partnership), 
need to document it (can’t be a generic letter)  
By the end of the meeting, date in mind would be focus groups 
Need to have movement on academic plan before focus group (calendar piece)  
 
“Meeting the Need”  
Designated by state statute  
Assembly passed a couple years ago, recent 
Academic/Demographic needs 
Connect our vision/mission and pieces of plan, explain how it addresses communities that have 
been marginalized (lower start schools)  
Not entirely buying into state narrative (specifically address different demographics)  
Attend “Academic Planning” meeting 
 
“Mission & Vision”  
Will will email Graham to ask about ethnographies (include Alana and Tabitha)  
 
“Operations and Finance” 
Katie has reached out to people in group  
Taylor & Ben meeting with Andi, discussing budget, invite Katie  
 
“Parent Community Involvement”  
“Academic Plan” 
Spreadsheet on list  
Scott -- last job 5/7, between now and 5/7 & after 5/7 available to meet, ready to meet  
Materials out today, communicate email  
Monday 5/10 meeting  
“Take up the most space” -- most academic plans that are submitted meet criteria, where 
they’re missing is community engagement piece  
The state is a fiscal agent, they care “will kids actually engage in school?” “will they have a 
budget”  
Very supporting community & student enrollment, somewhat fiscally responsible, we’ll have 
more latitude, if those things aren’t in place, you have less  
Submitting application in July, after the application, it’ll evolve, & so on (scaffolding)  
Focus groups, 5/17, Taylor/Yoyo/Alissa/Karen (parent translator)  
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IV Other exciting things to report 
SNU contact conversation about dual credit for SNU, Scott is pursuing that  
Generator’s open house (moved and reopened), Alysia (education director/artist) excited about 
doing work together (artist collective), physically close to HAL (taking students to learn)  
Lani Femster -- wants to meet this week  
Podcast--Mass Liberation Radio, Thursdays on Spotify (every week), Lilith Barron (actor/vocal) 
legislature office (lots of connection)  
Need to follow up with Edward Coleman  
NYT Teacher Project, creating curriculum that will fit nicely into what we’re doing (middle school 
math), working with middle & HS teachers around the country (NYT learning curriculum)  
 

IV  Next Meeting 
Next meeting will by asynchronous (write in comments if you would like to)  
Have it out by tomorrow  
Yoyo/Alissa/Taylor on Tuesday 5/4, planning stuff for focus groups  
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April 25, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees:  
 
I Welcome    
Scott Oliver-Curious about the school and wants to learn more. Has background teaching at college level and 
woodworking, and in critical theory, and was a graphic designer in one point in time. Has a lot of ideas of what might 
be interesting for education. 
Tara DeQuiroz-Her son, Eiji, went to HAL for a small period of time, and daughter goes to Davidson Academy. 
They’re interested in learning that is more hands on and inquiry driven and giving the student giving more ownership 
of their educational journey. In the netherlands, teachers serve more as coaches and students work more on projects. 
Went to Hampshire College, no grades no tests, believes that it works really well. 
Allen DeQuiroz- Eiji would want something thats different than the normal environment. A previous college teacher, 
went to an alternative school in middle school and loved it, it might work well for his son, too.  
Alissa Surges-son Charlie is currently at HAL getting ready to graduate, and loves working with Taylor, Lana, and 
Ben  
 

II Community Meeting/Outreach 
 
 Intent to Enroll 
By the time we submit application, we need to have about half (60) intent to enroll signed. We do not 
have an intent to enroll form yet, how will we go about doing that? Doing some research on what the 
Intent to Enroll form might look like.  
 
Higher Ed-MOU, we need to build a plan for dual credit, (Jumpstart through TMCC), one of the programs 
Ben has been meeting with virtually is, Sara Lopsinger, WNC, students can get credit through the 
community college, also to develop future teachers to be more critical of education and more of a mindset 
for what we want to see out of teachers in the future.  
 
Alissa-Are you looking for specific teachers or dual credit programs? 
 
Ben-The second one, we can start cold calling Jumpstart, and MOU is probably not a difficult hurdle, we 
want to build partnerships that fit with the philosophy of the school.  
 
Alissa-There is an educator at UNR who teaches teacher how to teach math, he might be really 
interesting to talk to, Glenn Wadell. Very passionate, teaches teachers, he might have some sort of lead 
and knows what he’s doing. Also teaches math teachers through the lens of historical and current racial 
inequities in math.  
 
Scott-You’re looking to make partnerships with educational institutions that train teachers? 
Ben-As part of our application, what we want to do and is required, we have to have some partnership 
with higher ed to either gain dual credit or certifications where you are transitioning to something post 
graduation. TMCC Jumpstart program is actually taught by community college teachers 
Scott-is this done on TMCC campus? 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Ben-Both, sometimes they’ll come to campus or be taught by teacher.  
Scott-Somewhat connected to graduate department to SNU in Incline, Russel might be able to point him 
in somewhat of the right direction? Happy to ask Russel about this. 
 
Taylor-Something for us to talk to Andi about on May 10 when Ben and I meet with her. 
Ben-We have to apply under the state charter authority  
 

 

 

 

 

III Working Groups People and Timetable  
“Meeting the Need”  
“Mission & Vision”  
“Parent Community Involvement”  
“Academic Plan” 
“Operations” 
 
Spreadsheet where we can keep adding people to show our groups and what we are working 
on so people can sign up for that. Also to identify the chairs of those groups, we don’t have 
chairs for mission and vision, operations and finance, and academic plan. We’ll create those 
groups and those groups will meet on their own schedule, research and writing in between. 
Taylor will put together the spreadsheet.  
 
Scott-it might be useful for each of the groups to put a one sentence explanation of what their 
focus is. Ben will create these explanations. 
 
Alan-is it a safe assumption that kids would go different places based on interests?  
Ben-we believe in diversity of strength, community members come from different backgrounds 
and interests,   
 
IV  Next Meeting 
 
Report out on working groups-groups will create a plan to meet and figure out engagement and 
strategy. 
 
What in your dream world would you see in a school? 
Scott-In a real general way, I think about what I want in terms of what I want for Oliver (his son), 
I think whatever you can do to, if theres an open space that’s left for students to work on just 
making themselves, teach eachother, thereby creating culture within the structure of the school, 
that is not about adults.  
 
Ben-we talk about reduced surveilence 
 
Scott-students can co-create what’s happening, theres a lot of rigidness, “you can do this or 
take an elective” and that’s the only opportunity for self--expression, they’re so outcome focused 
that we lose that sense that students already have what they need to build their own world.  
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Alissa-I just love that and I think we should incorporate that into the proposals. Teach them to 
be good stewards of the world.  
 
Allen-I’m thinking back to my own alternative middle school, you created your own curriculum, it 
was designed with these mini courses that were 5 weeks each like marine biology, all the 
students made their own schedule. There are open times at the middle of the school day at 
Davidson, and it’s great, there aren’t teachers figuring what you’re doing, just free. School was 
in Los Angeles. Other people who went there share opinion that it was fantastic.  
 

 

 

 

 

April 18, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees: Will Contine, Ben Contine, Taylor Kockenmeister, Katie Brown, Tabitha 
Mueller, Graham Slater, Alana Walls  
 
I Welcome          
 
II Community Meeting/Outreach 
Will’s Group--wanting a school to foster a sense of belonging and community & legitimate 
interaction with spaces outside the school itself, one person talked about how they did an 
internship at a print shop & appreciated working in an environment there were tangible results 
whether they were successful or not in their endeavors, school is abstract, someone was 
counting on them to succeed, Reno can be hierarchical and exclusionary, wanted a school that 
attempted to not be rigid in its construction  
Tabitha--mixture of ages, moving away from learning for memorization/test, reframing as 
learning through self exploration, taking time to interact with community, reliant on experts, 
moving beyond just “I’m going to learn this math for just this reason” -- volunteering to help 
solve a problem in a community, self reflection (Am I doing this because I want to or to check a 
box), Reno is a small town--perception of who they can impact your interpretation of who they 
are now, learning for real world contexts, brining students out of the classroom, bring in 
community members, frustrations of how Reno is growing & lack of community, strengthen 
connections with Reno, treating people as people, learning mental/sexual health, personal 
development, life skills, savings plan, things you need to use in everyday life, self directed 
experiential learning, learning for curiosity and exploration, partnership, inclusivity and diversity, 
how do we adapt to a changing state/community, acknowledging your own privileges and your 
own background and emphasizing with others’ backgrounds, recognizing/meeting students 
where they’re at  
Taylor--permeable boundaries with school, being out in the community, type of learning 
because of racist textbooks & curriculum & time is put into “Small” topics, no time looking at 
authentic connections, current artists lack of opportunities to do art in school, no emphasis in 
school on self actualization (missing opportunities), embrace special things about kids, mental 
health focus 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Conversations with clients from Eddy House--difficult, hard conversation to facilitate, tried to use 
similar prompts (not gentle enough), self-blame “I should have done better” no conversation 
about the system, feel like its their fault, being connected at school via uniform (sports/ROTC), 
feelings a sense of belonging, inclusivity, feeling like they weren’t listen to at school, come to 
school with mental health concerns, they were brushed of, “if I have to spend 8 hours 
somehwere I want to know why I’m there”--relevance   
Ben’s Group--our sense of community is being threatened by growth (traffic, rent), losing a 
connection, “most of what I do in school doesn’t matter,” relevancy in terms of employment 
Didn’t want to come to meeting--school theatre program, in and out of juvenile detention, not 
given support, starting working school’s theatre program (manage stage) and gave him 
responsibilities, take charge & trust (trust with expensive things), but he considered himself to 
be a “screw-up” ashamed of his background but getting responsible  
Feedback on meeting--organized and inclusive   
Schooling externalizes the world, does not foster, understanding one’s  
Schooling a process in which people come to understand critically their place in an established 
social order, if they disagree with it (part of it) 
More than flat response  
Schooling is disconnected from demystifying their place in the world 
Complex institutional site, demystify the social order, lead people down a variety of paths  
“There is someone counting on me to succeed” from Will’s meeting  
How to help students understand their emotions--tried to go off curriculum but it was frowned 
upon by district  
Overcome addiction when 28, didn’t have the skills to surround myself with people who care 
about me and who I care about--found this through AA  
Easy tangible things (art, mental health) difficult for people to zoom out  
Start talking about Reno, how do you see a school solving some of the problems you’re talking, 
as opposed to what do you want from school 
Here we are in this built environment, how does a school solve this issue  
How do we continue having conversations with people at Eddy House? Can we talk to kids in 
foster care who are in school?  
Friday table talks--people getting to know the program  
 
III Review NSPCA Application 
Distribute work in groups  
“Meeting the Need”  
“Mission & Vision”  
“Parent Community Involvement”  
“Academic Plan” 
“Operations” 
Taylor  “Parent Community Involvement”  
Katie - “Operations” 
Ben - “Academic Plan” -- tangible flow from mission & vision  
Situation in literature, here’s how you actual do this  
 
IV Working Groups  
“Meeting the Need”  
“Mission & Vision”  
“Parent Community Involvement”  
“Academic Plan” 
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“Operations” 
Working simultaneously  
What is the role of Sunday meetings?  
 

V  Next Meeting 
Go over headings and start working groups  
Will & Alana read ethnography (maybe Graham?)  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

April 11, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees: Evan, Taylor, Ben, Alana, Will  
 
I Welcome          
 
II Report: Meeting with NSPCA (Mark) - Beacon  
 
https://charterschools.nv.gov/OpenASchool/Application_Packet/     
NSPCA--has its own board & staff 
2nd meeting with staff  
Offer to schools that apply 
Provide overview of trip-ups on application  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Reached out to someone prior  
Wasn’t crucial information  
More we talk to others about the school, feels like NSPCA is excited about the school 
Believe in overview of the school “music to my ears”  
Stressed community work is documented so that it is included as evidence in application  
NSPCA staff supports & evaluates (can seem like a contradictory role)  
“It’s clear that you’ve read through the material”  
Stressing needs assessment, charter schools are places of inclusivity (particularly to 
marginalized communities)  
Needs assessment--demographics and geographies that have been traditionally 
underperforming  
Beacon Academy in Las Vegas--learn from them, work they’ve done to engage community  
Another charter application--Sage Charter  
Meeting with Beacon Academy  
Completed applications online are done by CMOs/EMOs    
5-6 Board members solidified by turn in application  
50% of 126 (63 students) very interested “in writing”--by turning in application  
 
III Discussion: Training Monday, April 12th 5 pm (two hours)  
NSPCA puts on training for charter applicants  
Ben will get Evan the link  
2 hours  
Evan - broker, help businesses & nonprofits find locations, help Taylor find nontraditional 
location, can help with finding a location, strong business background (financial background, 
budgets) 
Requirements on applicants, someone with an MBA 
Need certified administrator, licensed teacher, parent, 2 people from law or finance/accounting 
or human resources (pick from the categories)  
 
IV Review of Vision  
Student directed, democratic principles 
Co-creating courses with students, interdisciplinary  
Integration of community (apprenticeship/internship)  
Purpose of charter school--to serve a need in the community  
The community vision meeting 4/17 on Zoom (Help us co-design a school)  
From there, building the mission/vision   
 
V Discussion: Plan for Day of Event (Shared in Folder)  
Ben meet with Sarah, helped bring stuff together 
Sarah made slides to use at community vision meeting (don’t want a lot on front end)  
How to honors people’s input without saying that nothing has happened 
“Story of Reno Inquiry School” 
Create a safe space in breakout room   
What’s the right size of breakout room? Groups of 4 plus a facilitator (we’ll need facilitator)  
 

VI  Report: Community Outreach for April 17th (Taylor) 
Taylor has verbal agreement but people need to register on the website  
Taylor will reach out to people  
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WCSD Students for Change are coming, but have not registered (and they’re bringing people) 
Reno Bike Project, Thrive -- no one has registered  
 
VII Logistics/Plan for April 17th 
 

VIII.  Next Meeting 
Ben will have list of people to contact for facilitating, he will offer two trainings 
List of people: Mari, Matthew, Karen, Eziquiel, Alissa, Sarah, Tabitha, Shane, Nicole, Holly, 
Shane, and Miranda  
Taylor to check in with Yvette and Gilly from Eddy House  
Taylor to ask Andi about posting to the facebook from Honors Academy  
Taylor will ask to put email into website  
 
Monday and Saturday  
We will want to meet on Sunday, 4/18, 10:30  
 

April 4, 2021 
10:30 AM 
 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09   
Attendees: Ben Contine, Alana Walls, Taylor Kockenmeister, Tabitha Mueller, Will 
Contine, Graham Slater,  
 
I Welcome          
Dispersive roles, working on being part of community engagement meeting, Committee to Form  
II Upcoming Meetings and Trainings       
A. Wednesday, April 7th, 1 pm -- NSPCA, more formal tone, getting to know you with more 
formality, would like more people involved, no agenda, submitted notice to apply--got an email 
asking to meet with staff (tell them about our school & they will answer any questions we have), 
perhaps discuss what we would want out of that meeting, informality/formality of the process? 
Think about what the NSPCA wants--want to have “innovation” -- that’s in their communication, 
staff members (about 10), anything that looks credible and stable,   
B. Monday, April 12th, 5 pm, training, would like people to attend if they can, the more 
people who are working on the application, know how to advocate successful for our vision, 
easier to navigate if more people are aware of the system we’re navigating, more urgent in 
letting Ben know, slides and record, send in RSVP list by Wednesday, let Ben know by Tuesday 
4/6 
Tabitha can send questions to them as a journalists  
Ben would like to know about the Board  
 
III Community Outreach for April 17th  
NAACP is going to bring people, meeting themselves in 2 locations and will jump in on the 
meeting  
Representatives from Down to Earth Composting, Karma Box, Reno Bike Project, Washoe 
County Students for Change 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Tabitha - ACTION, media coverage (reach out KUNR, RGJ - list of reporters who cover 
reporters in the north)  
Ben - working with Sarah on roll out, set our advisory and release, general media stuff but not 
specific to education  
Press releases vs. informal contact (more personal) -- if you’re working on a story about charter 
schools, non-traditional schooling, etc., non-print feel free to send out press release, Tabitha 
can look over & comment/edit, get 3-5 names of media 
Look over list and reach out to people  
Need to include students from Honors  
Taylor shared email template  
Connect with local church groups 
How do you see yourself being a part of this? 
Call to action  
Co-designing  
What structures perpetuate systemic violence and what can we put in place to prevent systemic 
violence? 
Human to human contact  
Will - 2 people  
Samantha Glover, Red Equity  
Taylor did the flyer  
 
IV Logistics/Plan for April 17th 
 
V.  Committee to Form (Official) 
Official committee to form, degree of responsibility 
2 specific people we need law & financial  
Human resources 
Law -  
Accountability  
Background in law, review statute and say that we’re in compliance  
Proposing to operate as a sound financial institution  
Are hiring/staffing in alliance?  
Alexandera Rawlings - attorney 
Building our community & find what roles might make sense 
Using the “official slots” thoughtfully   
 
V.  What happens after April 17th? 
We want a more significant community, broader, more power community that is actually 
engaged in working on the plan and proposal (working groups, committee to form)  
What we discovered... learn some interesting things & insights  
Stimulating for a core group  
Mission/vision documents & philosophical parts of project 
Talking through what those conversations look like, more complex articulations of vision  
What just happened & work with that information, get into a grove of preceding toward 
application 
Finding voices  
Can better answer this question after the meeting  
Want to be challenged & inspired  
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VI.  Next Meeting 
 
Tabitha can draft email & send out a list of names, need to make sure she’s pitching it correctly 
by Monday 4/4  
Taylor reach out to Andi to include info in newsletter  
Tabitha reach out to Faith In Action & a few other groups, she will loop us in  
Wendy & Elvira  
Will - reach out to Samantha Glover  
Will - invitational post on social media  
Taylor - invite brother  
Tabitha - Theresa Melandez  
Let Ben by Tuesday of this week whether you can make either/or both the trainings/meetings 
(Monday one is priority)  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

March 22, 2021 
10:30 AM (NOTE: Special Tuesday Meeting!) 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees: Sarah, Miranda, Jon, Taylor, Alana, Ben  
 
I Welcome          
 

II Notice to Apply        
A. Training in April (Photos in Folder) 

Notify the state that we are going to apply for a state charter (through NSPCA) 
Jennifer (staff in southern NV), meeting with all applicants, about 45 minutes, answer 
any questions, as many people can join as possible  
Submit date and time (most convenient)  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Miranda -- Wednesdays 
Jon  -- Wednesdays   
Taylor -- afternoon  
Questions that people may have  
Central tenets & values  
Training in April, not sure the date, will know sometime this week  
Training -- going through the process of applying for a charter  
Requirement for committee to form 
Need to formalize committee  
Requirements: licensed teacher, licensed administrator, 2 members with background in 
law, finances (to provide oversight on legal/financial components) 
Deonne - head of Washoe Legal Services, might know people who would be helpful  
Diaz   

III Eddy House Advance Work/meeting planning 
 Met with Diaz, CEO of Eddy House  
 Central open space to start in (welcome) 
 3 large rooms for breakouts (to discuss prompts) 
 Getting clients from Eddy House/Casa De Vida (partners)  
 Currently they can hold 30 people (possible increase)  
 Taylor facilitated partnership  
 Classroom, client working on GED, narrow concept of knowledge   
IV Community Outreach for April 17th  
A. Getting people there - lets go! 
 Organizations in Google sheets  
 Who’s reaching out & the status  

When you hear someone is interested, just email them with their email so they get a  
reminder  
Feel free take people  
Taylor has a template  
Feel free to add to the list  
Besides NV PEP, are there organizations that are connected to family empowerment  
Faith and Action NV, community organizing, Victoria Rios regional person, and contact 
JD Kippenstein, connection to Sparks Christian Fellowship   
Young people (high school, post high school)  
No prerequisites  
Target middle school students/families  
How to recruit middle school students  
Waldorf School 
Miranda, reach out to old students  
Durell notice to apply (technical high school)  
Flyer  
Taylor is uploading flyer into folder  
Moved email template to folder  
Front load to build strength  
Bilingual available (3), could use more  
Print paper to do canvassing  

     
V School Site Selection   

Real estate team  
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Kidder Mathews, brokerage firm, scouting & sending building locations (trying to 
understand vision, de-central classrooms, different vision in mind) 
School designer out of Austin (from SouthXSouthwest), look at different design 
concepts  
Interacting with state and community  
Tension between state and charter  
Value partnering with people  
Competitive 
Chaters within district that they partner with  
State charter   
No EMO/CMO (mom & pop)  
We are a believer of the people in this community, provide a voice  
Separate category (and be perceived as such) from current charter community  
Thoughtful about reaching out to district (promoting a state charter)  
Build coalition to care about these things  
Fine coming and expressing reservations about charters  
Misinformation about what a charter school is and what makes up a charter school  

 
VII Next Meeting 
 
April 11 Meeting, split up list to send out personal emails on April 15/16 
Front-loading info  
Break out room prompts  
Draft out of meeting plan, Ben, by today or tomorrow  
Strategies to find voice  
Ben--framework & then possibly meet with Sarah later this week  
Paradigm shift  
Often schools are built without the input of students and families, why that continues is because 
its without input 
What’s working well, what can they imagine that might be better (co-design with people, not for 
people), believe that something better is possible  
How they would solve that problem  
Invoke place, this is a co-design by the people of Reno  
Taylor -- update website & flyers  
Next Meeting, Sunday 4/4, 10:30 
Sunday, 10/28, time will be for outreach  
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March 14, 2021 
10:30 AM (NOTE: Remember time change!) 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
Attendees:  
 
I Welcome          
American YouthWorks (sponsored AmeriCorps), Day Care   
 
II Notice to Apply        

B. Training in April 
Filed notice to apply (March 12, 2021)  
Give basic numbers  
Needed name for do Notice to Apply (Reno Inquiry School)  
Name is still in process  
Access to process training in April  

III Discussion: Reflect on why we want to open a school (all attendees)  
 Sierra-conventional schooling kills joy of learning and inquiry & equity concerns  
 Day cares, going to school with young mothers  

Never took formal education classes, faculty members who knew a lot of philosophy 
(unschooling)  
Potential for experimenting different models  
Experiential learning models  
Letting children take that self direction and go for it  
Ben-Being subversive towards a system that kills joy/humanity  
The ones who make it through are the ones who repeat that circle (replicating systems 
of power)  
“Foundation that gets built into the code” 

IV Community Vision Meeting  
B. Website/Wednesday Eddy House Advance Work 

 Want to hear from the community, narratives 
Large groups of people  
Hosted over Zoom  
Our central team with be at the Eddy House (place of support for houseless youth)  
Our home base will be a place where we can hear people’s voices (clients from Eddy  
House will there)  
Want to hear “how can we be more  
Diaz Dixson, CEO of Eddy House 
Clients at Casa De Vida only have option for credit retrieval (looking forward to a 
potential partnership)  
8-10 people from our team will be at the Eddy House  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Wednesday, 3/17, at 11AM, tour of Eddy House  
Website, RenoInquirySchool.com (prompted to register for the event), keep track of 
who’s coming, we want to know who’s coming  
When you register, you will get an automatic Zoom link  

C. Splitting up the work 
1. Getting people there/Meeting Planning 

Who should we be reaching out to?  
Reach out to churches and libraries  
Church (communities of faith) piece is a great place to get a lot of communities  
Diaz mentioned Sparks Christian Fellowship  
Sarah Marshall - Unitarian Universalist  
Will - circle of high school students  
Canvassing  
3 translators  
Will - comedy folks  
Work in full partnership with the community (everyone has a role)  
Don’t need to have kids (high school kids), no prerequisite  
Holland Project  
Flyer to post downtown (copy from the website)  
Nonprofit sector  
Reno Alliance for Free Tutoring (Slack)  
Felicia Perez (LA Teachers Union), does educational consulting  
Local indigenous leaders (who might be the best people to contact)  
NAACP (and Black Caucus of Democratic Party)  
Local DSA (Democractic Socialist Association) chapter  
Boys and Girls Club  
Childcare Facilities  
Children’s Cabinet  
Music Organization (Kid Rocker-music education) 
Trade Unions  
Generator  
Local Businesses  
Empower Nevada (collection of teachers, part of teacher’s union, purpose is not 
exactly the same as teacher’s union) 
Homeschool Association of Nevada  
Arts for All (Nevada)  
Planned Parenthood  
David Michael Slater (education critique)  
Washoe County School District Students for Change (pushing for change to 
dismantle systemic racism) 
Nevada PEP (parents encouraging parents), advocacy group for students with 
disabilities (advocate for inclusion practices)  
Northern Nevada Hopes (ally group)  
Direct outreach to Honors students  
Tabitha’s network  
Representatives and elected officials in area (89502, 89503) - state legislators 
and city council members 
Sierra Association of Foster Families  
Outward Bound  
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Sierra Nevada Journey  
Teen recovery groups  
Thrive Wellness of Reno  
Will’s World Affairs Club 
Sierra NV College, UNR, TMCC  
Taylor - Sierra NV College  
Ben - WNCC 
REI  
Ashley - outdoor education  
River School  
Kendra Beitz Thompson 
Faithful Friends 
Transitional Prison to real life?  
Debbie Boehm  
Environmental Groups  
Teachers in “training”  
Do teachers need to be certified? Bill moving through the legislature (certification 
for charter schools) Most teachers in charters are certified teachers, variety of 
ways to certify teachers, bill to tighten up make them certified 
Teacher training, courses on education that would reflect     

b. Brainstorm attendees 
  Large list, how are we going to split it up?  

Shared Google Doc (copy and paste the list above, shared folder) to sign up for 
reaching out  
Flyer (not sure how many) 
Sierra, need bilingual flyers, everything will be bilingual  
WiX - automatically 
Manually putting in information 
In our backyard?  
Come into a big Zoom room, assign facilitator  
Folks share thoughts and narratives  
Collecting that information  
Won’t be full closure, thematic ideas 
One outdoor space, operate a zoom breakout room  
Front loading to help people attend  
Something “outdoor space will be available for people who want to attend”  
RSVP - front load  
Front load - giving them questions before, outdoor space 
2nd email clarifying needs  
Park? Library? House?  
Flyer - outdoor, non-Zoom spaces available (sub committee) 
Asking people to commit to coming and then following up      

 

V Site Selection 
 Education space designer - SxSW 

Ben will post some stuff  
Create spaces that are non-school spaces  
Early, real estate folks working  
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Rachel French (Austin architect)  
VI Update: Vision Doc    

Notice to Apply/Website  
Moving into phase, waiting for a lot of information to come out of meeting  
Post-meeting will be interesting (a lot more new information to synthesis)  
Outline (from themes in earlier meetings)  
Getting to the point, starting to experiment with themes  
Trying on stuff for size  
Run experiments, flesh out components and get feedback  
Mission and vision will be responsive to meeting  
Expression of desire (radical), room to continue to push collective imaginaries  
What do we really mean?  
Articulate, what do we want?  
Desire as a political ideology (come up the best ideas)  
Real core desire, what do you want? Get out of mindset of schooling, barriers  
Remote education 
Insights from students 
Physical location, what if there isn’t?  
Ways of which we talk about things (track development of thinking)  
Concept/frameworks --  
Take abstract field of vision to become a theoretical structure  
Modes of Study (means of study, relations of study), how we think through some of 
these questions  
Relations of study - authority, where they go to think and study  
Means of study - resources/space to study  
Structure of a vision  
Sierra needs access to folder 
Padlet - discussion, theory  
Apprentice program (trade unions) 
Students have work experience & coming from a critical perspective of labor (community 
and what role labor plays in that community)  
Interdisciplinary - fleshed out, broader/critical component that is compatible with inquiry 
vision, facilitate more complex modes of study that the school facilitates and fosters  
Community College Sitka - Outer Coast (5 hours per week, internship)  

 
VII Next Meeting (Tuesday, 3/23, 10:30) Ben will send calendar invite  
Back to send on 3/28 (10:30)  
A. Assignments  
 Continue to jump in on vision doc  

Do groundwork on getting people to be included on vision meeting  
Engaging broad community is a counter to power  
Recruitment Community Vision Meeting  
Sign up for specific organizations (reach out and then status)  
30 flyers to Sierra   

  
B. Agenda Items for next meeting 

  

 
VIII Adjourn 
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March 7, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
 
Attendees:  
 
I Welcome/ Introductions / Report tasks  
  

 
II Discussion: NSPCA Meeting -- Notice to apply by 3/15- -July vs. January for application  
 Approval Board 
 Danny Peltier  
 Met 3/1  
 Overview of process & hiccups  
 Overall, very encouraged--really rooting for ‘mom and pop’ charter schools  
 Excited about HS not run by EMO or CMO 

Application really careful -- turn in application that is well versed in academic section 
(mission, vision), missing connection to oversight (governance, financial piece)  

Budget disconnected 
A lot of communication  
Everybody is very clear on every section (and in alignment)  
Application specifically address the model will serve underserved populations  
Often applications---want to serve underserved demographic but do not have the ‘how’ 
Must be in zip codes with 1 or 2 star schools  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Additional questions: 1 or 2 star code for elementary or high school? Only two HS with 1 
or 2 stars (Sparks/Hug), 89502 (midtown) (Booth/Veterans/Anderson ES), 89503 
(Elmcrest)  
Where we need a HS - near Keystone 
Community partnership - documenting any sort of partnership in writing (letter head with 
school name) & having everything signed  
Application that come in that say “we have partnership” but there’s no evidence to 
support that  
6-12 grade model, advised against it, better to start as a HS or MS and add on grade 
levels later on (add grade levels later on)  
Applications have been rejects based on saying they’ll do 6-7 and 9-10 
Letter of Intent by March 15, include grade levels, zip code, potential spaces to project 
numbers  
4 year to full capacity  
Projected numbers around 300   
3-4 week of April -- training, gives oversight of process, more details on needs 
assessment  
Melisa from Oasis in Fallon (K-12), supports and advises potential schools often, great 
resource  
Organization Opportunity 180 out of Clark County (can help with funding)  
Academic/Demographic Needs -- disruption of inequity, considerable different than other 
charters  
Staff at Charter Authority, they want to work with small charters (not EMOs/CMOs), want 
to support independent ideas  
Community engagement - formulaic, CMOs/EMOs know how to check the box without 
authentic outreach  
No downside to submitting Intent in March and then doing application in July or January  

 
III Planning: Community Vision Meeting Saturday, April 17th, 3 pm, Eddy House 
 Confirmation of date 
 Logistics Saturday April 17 at 3:00PM 
 Document review: Community vision meeting planning Document- Preliminary Ideas 
 Look forward in education  
 Our central idea and drive the conversation from there  

Small break out rooms with specific questions --- what do we want to get out of the 
meeting  
Lots of small groups & collaborative  
Still make this happen virtually -- Google Jamboard (provide with questions), go to slide 
that aligns with breakout room  
Documentation for application  
Google form for people who can’t attend  
Start promoting event  
RSVP 
Make sure that we have balanced representation  
Incorporating voices early in the process  
Outreach versus engagement (caution), tend to do more outreach than engagement  
Communities that are most marginalized (tend to resent outreach rather than 
engagement)  
Disrupt power dynamic, empowerment of people in process 
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Have a strong group of people who have a stake in the idea when we have inevitable 
pressure  
Literature on critical/transformative charter is limited (highly contextual) 
Continue to think about origins of project 
Contextual (Chicago) -- ongoing coherent dialogue to start a particular type of school 
(not the same context)  
Tension between outreach and engagement (more orientated toward developing a type 
of community)  
People in Reno who are positioned differently in different groups 
Community is conflated with other things  
Schooling is unequal is problematic  
Political context convictions  
No emerging out of a local populism 
Basis as theoretical and form a new collective  
Solid theoretical foundations  
Concerns about Pandemic  
Figuring out how to do it digitally  
Effective strategies for community engagement -- but do it digitally  
Down bad road if we “chase” marginalized communities  
Engaging people who are interested in this democratic process 
Build community authentically  
Discuss actual logistics--how do we get people to engage in meeting  
Great space (most people participating virtually)  
Timeline for planning  
What is that we actually want/what are the discussion questions? 
Sharing within our circle  
Expertise in community organizing  
When/How do we get people to RSVP 
Include mission/vision  
RSVP to start sharing with people  
Taylor -- in the next few days, tracking people who have committed to coming to meeting 
Visioning types of questions  
Ben -- Recruitment plan  
Everybody has a role (some experience that reinforces what we’re trying to do)  
Make the space welcoming/accessible to everyone  

 What do we want from the visioning document?  
 By Tuesday -- feedback on what we want to bring in from the visioning document  
 
IV Introduce Draft Research Questions: GRI Partnership      
 Subversive project  
 Theoretical side - emerged as a possibility  
 Challenge - based on praxis  
 Education normative part of entire societal apparatus  

Hard to conceive of subversive project inside of state (apparatus is meant to keep you 
inside)  
Used to working backwards (this is the practice that went on, now let’s analysis)  
How can you be subversive inside a system that’s meant to keep you inside neoliberal 
mentality?  
Won’t be full purity in any approach that we take  
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As we bring together this collective, there will be disparate views within that  
Really be clear within our collective about what we’re trying to do  
Countering power  
Is it better to have these questions at the ready now? These questions will come into 
more clarity as we move along?  
Show how we’re going to disrupt inequity  
Won’t have a perfect answer, but we’ll have a substantive answer  
Mediation of principle and conviction (largely instrumental)  
State operates with outcomes  
Dispensing with ethics of perfection/purity (not a helpful ethics for schools)  
Schools as apparatus of the state, not fully apparatus of capture, liberatory cannot be 
fully captured  
State repressiving and containing  
Continuing clarification developing and realization of generally collective theoretical set 
of convictions and orientations (have a degree of contingency) 
Varying relationships to the state  
Coherent vision -- not just one specific thing  
Theory/practice relationship is dynamic, afford a degree of freedom, doesn’t close the 
door to revision  
Books premised upon these convictions (drawing inspiration) -- takes pressure off  
Attunement to failure (not getting so embedded in the project)  

 
V Discussion: Reflect on why we want to open a school (all attendees) 

Ezequiel - students at university (schooled for x number of years) and see the impact 
those systems have on students 
Taking a closer look at education 
Multiple other ways we should be doing other things, yet we’re still where we are…  
There is a better way of doing things  
Why join a collective, it’s necessary 
Social justice, trying to understand what the challenges of schooling in US, how it 
reinforces inequality 
There is something to be done  
Start earlier (before university), socialized to such a point, they’re just going through the 
motions 
Definitely need different model for education  
Push the boundaries of what we conceive of as education  
Constantly refining  
Thinking through tensions  
Mainstream education imaginary  
Discussions at the level of theory are crucial because problem with mainstream 
schooling generally disconnected from politically reality  
Conceived as an ongoing struggle encroachment of ongoing power  
Deeply skeptical of carrying out project in compulsory education  
Constant navigation of mediation of tensions  
Seeking resolutions to tensions that are emancipatory (degrees of failure)  

 
VI Discussion: Visioning Process Document/How it works with community building 
 Work in concert with community building  
 Look at document, all take ownership  
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 Hold over from examples (format)  
Language here is complex, enclosure of education imagination, difficult to speak to the 

state  
 Having to appeal to the state, deeply suspicious (hostile?)  
 Speaks exclusively in the language they would want 

collective orientation to tinkering with language 
One or two line mission statements (branding) and then there’s the elaboration  
Start building out elaborated sense  
How do we encapsulate this, but in a strategic manner  
Caught up in certain terminology  
How do we build this vision? Flesh out this is what we mean 
Cannot engage meaningful practice without some form of meaningful theoretical 

foundation   
Responsive to lived experience/context  
Somewhere to stand/build a contingent apparatus of practice  
Is there any language that cannot be co-opted?  
Okay with using words that have been co-opted?? As long as we’re clear on what we 

mean  
Space for ongoing feedback from expanded group  

 
VII Preliminary Report: Potential Spaces 
 “Real estate” team  
 Commercial real estate - Evan  
 Ideas of different properties  
 Need more info from Danny about zip code 
 Locations that might work for school (89502, downtown and midtown)  
 Think about alternative spaces  
 Letter of intent -- need number of students  

1. Former restaurant  
2. House (with kitchen) & building, right downtown)  

 Funding for building?   
 CEO of Eddy House (Diaz) - donations from foundations  

Honors building is leased from the church  
Per pupil funding  
Every facility has facility costs 
Sarah Marshall - grant portfolio with facility funding  
Get to the point where we have money for facility  
Do not get $$ from state for building (will not come from per pupil fund)  
Facility funding will be away from per pupil  

  
VII    Next Meeting/Other Items/Assignments 

Taylor -- in the next few days, tracking people who have committed to coming to meeting 
Ben -- recruitment plan  

 Everyone -- provide feedback on Vision statement document  
 Ben -- Notice to Apply (3/15/2021), Google Form, get input with people   
 How are we going to invite people?  
 Feedback to Graham & modifying  
 Will -- outreach/engagement to lists and networks  
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VIII Adjourn 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exploratory Committee to Form 
Agenda 
 
February 28, 2021  
10:30 AM - 12:00 noon  
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
 
Attendees:  
 
I Welcome/ Introductions / Reports 
Taylor- Honors Academy 6/7 math 
Will - Ben’s child, high school student, comedian 
Graham - Education scholar, thinking through theoretical issues, how to frame mission/vision, 
difficulties crafting vision  
Jon - Masters from UNR in English, maybe fly planes  
Ben - Teach English, politics & community organizing, school based on humanistic approach  
Miranda - teaching at another charter, worked with opening Honors Academy, haven’t found a 
good fit that fits my view of education (philosophy) 
Ben - NSPCA 
Make appointment/meeting with Danny Peltier  
Monday at 4PM 
Questions in document (Taylor will share with everyone)  
Standard meeting, takes potential applicants through process of applying, brainstorming doc, 
please add to it  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Intentions for Danny: begins narrative of us with NSPCA & to find out more information (credible 
but not corporate)  
Ben’s mood: good (also scary and intimidating)  
Taylor: eager to learn more about the process  
Danny’s role is to give an overview  
What are the potential hiccups 
Lana - GRI Thesis 
We oppose a lot of things about charter schools yet this is the best path forward  
Tabitha-- Padlet additions 
Share resources/research 
Collaborate, share what they’re thinking  
Where we’re going on the vision for the school  
Tabitha and Graham -- Vision Synthesis 
Place of interdisciplinary  
Tension--timeline & development, degree we are articulating principles guiding this project  
Mission/Visions as it pertains to application process presenting to state 
State power  
Strategic narratives  
Vulnerability in degree to which language/expression of values  
How much do we cede to state --- so its not counterproductive  
Language of the state in terms of charter authority, what its looking for in missions and visions 
(because its driven by jargon)  
Operating on strategic plan (NSPCA) - empowering communities and inspiring students  
Project is organized around community vision (in its corporatized phase)  
How are we conceiving community? Potential pitfalls 
About a dozen concepts:  
2 parts (strands) of vision: commitment to disrupting tradition forms of authority (anarchist, 
democratic free schooling) & normative social political register of schooling (not so much about 
individualistic investigation), education should serve to create a new form of society because we 
live in a historical moment, to operate in abstract schooling abandons being critical of society, to 
yield a new society 
Think through the tensions that are at the forefront… 
Coherent theoretical approach (democractic schooling)  
We are doing something a little more dynamic, but we can draw from this models  
Intellectual autonomy OR (blend) resolutely driven normative concerns for social justice (critical 
forms of pedagogy) -- democractic learning, youth participation research  
Form learning inquiry and study (not the same, but tight relationship) 
What type of learning does the school want to promote? Need more clarity  
Meaning and relevance - register to articulate a stance to the state  
Schooling by state presumes static model and schooling is not responding to orientation to 
climate crisis, social and economic struggle  
Innovative component - what forms of pedagogy in terms of meaning and relevance  
Culturally relevant pedagogy -- forms of education in schools replicate hegemonic knowledge, 
assumes a static definition of culture, doesn’t go far enough to understand dynamic social 
interactions  
Interdiscipline  
School naming  
Meeting with Danny will inaugurate public’s knowledge   
What are the key pillars? How can we explain to gatekeepers?  
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How do you say what that really means?      
State process: state is looking for mission to describe purpose of school & students/community 
to serve and values ___ Vision is more practical, to describe what success looks like to 
students  
How does that mission translate into success (vision) 
To the degree we need to wait on larger community dialogue -- want to incorporate what other 
people want in larger community  
Once that comes together--we’ll be able to synthesize our vision  
15-20 words, identifying powerful keywords (in application you elaborate)  
Graham will share (on Google Drive, not Padlet)  
Taylor: How do democractic free schools enforce systems of power?  
This is how its segregated and we how we know its segregated & integration is the way that 
your disrupt inequity  
Taylor - Community Meeting Casa De Vida/Eddy House 
Input from community 
A lot of different voices, anyone from the community  
Meeting on Zoom  
Where us (small group) will be centered? 
Eddy House/Casa De Vida - supports houseless youth 
Diaz is CEO of Eddy House  
Houseless youth dropping out of school & need to do credit retrieval (or GED) 
Diaz wanted to partner to ensure that we’re serving all students  
Homebase for community vision meeting  
Eddy House in under construction (clear in about 2 weeks)  
Diaz is checking in with staff  
Hurdles with April 11-17 (Eddy House re-opening)  
This week, options for dates  
II Discussion: Reflect on why we want to open a school (all attendees) 
Jon: emphasis on testing culture move away from that, schools should stay current 
Miranda: prepares kids for the real world, allowing kids to be individuals, grow in their strengths 
(schools point out kids weakness/breaking spirits), compliant and rule followers, not to question 
things, kids should inspire kids to ask questions, schools kill curiosity, fosters kids interest, 
resources they need to apply their interests that in some way helps their community 
(organization skills), better blend schooling & learning  
Jon: college students, engagement isn’t there, school would focus on holistic students, meet 
kids' needs where they are, options for pursuing passion, what makes you happy? How to build 
pedagogy that does that? Self actualized, curious and passionate→ significant outcomes, tools 
to pursue interests  
Will: current high school student, 5 years at Davidson Academy--attempted to pursue an 
unorthodox education, understand students as observers as the educational process, educator 
is authority, agentive role of student is disregarded, educational strategy, having the system in 
which student is an agent is the system, educator as facilitator, education in ideal form is for the 
student, content is out of touch with current social situation, seeks to replicate hegemonic 
system based on racial/class, critically examine systems of oppression, critically examine power 
systems 
Shared concerns -- broad understanding in society about meaning of education  
Dynamic vision of what is possible  
Agency - fostering development  
Mainstream forms -- to understand individually and collectively your place 
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Education should not be abstractly  
Education has to be situated in a historical set of conditions 
Explicitly understanding climate change (education that makes it peripheral is not education)  
Reproduce social apparatus 
How to bring commitments together that does not capitulate to demands  
Standardized testing - false that back away from test prep students will do worse on tests, if 
students are critical of tests) 
Populating it with people who are capable of doing collective work  
Organizing pedagogical forms of situated consciousness  
Schooling is actively set against the flourishing of  
III Planning Community Vision Meeting Week of April 11-17  
A. Outcomes 
Neighborhood Association - this is what we believe is the best interest in our neighborhood  
Carson CIty Strategic Plan  
A lot of things we won’t have in the power game  
Keep going back to -- this is a school constructed by members of our community  
Putting it on people in authority to say “we are going to disagree with the community” it pushes 
the power dynamic 
We thrive on inclusion, actively engaging partners who have a role/stake in this, whose thoughts 
and feels we value 
Many people who have a sense of feeling about education (failing)  
Why this is a critical piece of our process, why we’re engaging in this (and not just writing 
application ourselves) -- engage people  
 
Desired Outcomes from Meeting? 
Safe spaces for people to discuss 
Articulation is needs  
Articulate to people got us orientated (things we’ve been talking about…) Does this sound like 
something you’re interested 
Bring people into discussion with a malleable set of principles (let people respond)  
Ethic of imperfection  
Fairly clear without being firm and inflexible  
Our sense is that schools are inadequate (we feel we can fill that gap)  
Are people responsive to things we’ve been discussing? Maybe some things aren’t as desirable  
Organically share  
Opportunity to respond  
Specific questions  
How would you solve this problem?  
Carson City--agenda for meeting with different colored dots, quick opening/welcome, broke into 
groups, facilitator (questions: magic wand) 
Facilitator that notices when someone is saying too much/too little  
Synthesize what they all feel  
Attendees: young/youth group, recent HS grads, those who are not in education,  
How are we going to reach out to people who are not in education  
Magic wand-- spill into a lot of different  
We want to see patterns and trends   
Defining piece, what is our problem?  
Facilitator in break out rooms  
Inclusion piece  
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Getting everyone in the same room, segment into groups and then come back together  
Youth groups -- experts on what they’re missing  
Parents groups - what they’re missing  
Business groups  
Each sharing what they’re missing in school/education  
List of different groups involved  
Business/stakeholders  
Tailor to specific groups  
Homogenous /Heterogenous grouping ??? 
Benefits of heterogenous grouping? 
IV Discussion: NSPCA Meeting Strategy and Outcomes 
 
V  Preliminary Discussion: Capital Campaign and 501 c3 status 
   
VI    Next Meeting 
Framework for formally approval of Community Meeting  
Looking in Graham’s work  
Taylor & Ben will report on NSPCA  
Padlet - Remember!  
VII Good of the Order and Adjourn 
Sunday at 10:30  
Lana document-- things we would want to know  
 

 

 

 

 

 

 

 

 

Exploratory Committee to Form 
Agenda 
 
February 21, 2021  
10:30 AM - 11:30 am (Note: Due to responsibilities in the community this meeting will be a little 
shorter) 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
 
Attendees:  
 
I Welcome/ Introductions / Reports 
Ben - NSPCA 
Andi (resource) - opened Honors Academy without EMO  
Heard back from Danny P. -- putting together a meeting for this week  
Taylor - Upward Bound 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Assistant director of Upward Bound  
Upward Bound--country’s first federal program  
Support first generation college students (lower income students for college)  
Program with UNR  
Partner with high schools & Lyon County  
Provide support for students with information (scholarship, mentorship) 
Create cohort of students that work together  
Looking for additional schools to partner with 
Staff want to come to community vision meeting (would like to provide input)  
Taylor - Padlet Discussion 
Time & space to document thoughts  
Helpful to put in writing  
Place to put articles/resources & respond to it  
Feel free to add to it  
Lana - GRI Thesis 
Tabitha-- Interdisciplinary schooling  
Open up  
Holistic approach to how you see the world  
Expanded liberal arts education (not seeing it in elementary schools)  
Recognized that it’s a good thing but not seeing it happening on the ground   
Interconnected learning  
More of a community  
Tabitha will add articles to Padlet  
“Fight” to have interdisciplinary education important (not emphasizing credit retrieval)  
Way to have learners see value  
Graham -- Vision Synthesis 
Map the connections  
Interdisciplinary learning fits in  
Breaking down traditional discipline stigma  
Creates an approach to inquiry that is open ended  
Creates opportunities for different types of engagement between ppl who work at the school, 
daily arrangements, spatial arrangements (move their bodies around with their minds working at 
the same time),  
Doesn’t get <distracted> by practical concerns  
Decenter authority  
What are the relevant levels to be thinking at? 
Curriculum and relationship to questions of how to organize and arrange school that is different  
Power/critique  
Critical literacy (learning how to read the world) -- habits of inquiry 
Be an actor in history (not a cog)  
Start a document that everyone has access to  
Born out of Struggle -- social justice charter school  
Relationship  
2 major strands--question of authority & institutional organization (school that is not 
dehumanizing) & disrupting patterns of authority 2. Normative schooling, school reproduces the 
established order (democratic schooling, not attached to normative project that questions)---
students as agents of history (tensions to work through)  
Ben - Black Leaders Forum 
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Wisdom of our Elders, discussion forum with leaders from Black community who had been part 
of political movements in Reno  
Comparison between previous movements & contemporary movements  
Edward Coleman--chair Black  
Launi Femster--NAACP, passion for systematically disrupting curriculum, attend and bring 
people to our meeting  
Not every partnership will share every value  
Open to partnerships & we are clear in our purpose  
Partnership with NSPCA  
Really being aware of where our principles are  
Taylor-reached out to Diaz about community vision meeting, still haven’t heard back. Will reach 
out again tomorrow. Requesting Casa De Vida/Eddy House for community meeting 
 
II Discussion: Reflect on why we want to open a school (all attendees) 
III Discussion: NSPCA Meeting Strategy and Outcomes 
A. Possible change in timeline 
Andi introduction Danny P. 
Andi & JayLyn develop a school 
Andi concerned about timeline, if charter was approved, it would be difficult to open on time  
If do letter in March & submit application in July (rush on front end and rush on the back end)  
Questions we have for NSPCA: 
Overview of timeline for application (what is feasible)? 
Curious about budget, front end costs? What recommendations?  
Do we need to do fundraising? Grants? 
Parameters for enrollments? What are the lowest numbers to start a school? Plan for scaling 
after 4 years? Does size matter?  
See other free-standing models besides Honors in Reno? Most recent free-standing school in 
Reno?  
Answer questions about schools that didn’t succeed and why (in terms of application, or schools 
that closed)?  
Is there a feedback loop? Is it a pass/fail on application?  
Andi suggested earlier because there is a feedback loop (less time for feedback loop if we apply 
later)  
NV Ed. - 22.5 (23 now) credits, show how students are going to get credits? 
What designates a credit? How are courses created?  
How are we going to make this work? Big part of application is credit piece--with an indisplicary 
approach? 
Tag classes with multiple disciplines (this is the overarching credit)  
Time -- what designates credit, is it time or is it portfolio based?  
We want to emphasize interdisciplinary model--how do students get credits? We really want 
students to do internships and work with experts in the field? How do we prove that they’re 
learning and earned that credit?  
Adjusted diplomas?  
The role of Danny is not to tell us how to do our charter school, he’s not the person who 
approves us  
Safe spaces--people we can go to 
Time frame?? Take us through the process  
Feedback loop?? How safe a space is that?  
Who would we be working with? What types of feedback do they typically give?  
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Schools did not succeed?  
First interaction with NSPCA, what is the narrative about us 
Start doc with questions that need to get answered (who’s the best person, who’s the right 
person for follow up)  
Identity of competence-- 
Establishing competency-- 
How to think between registers of imagination and formal problematics (relationships with the 
state)  
Danny is available Tuesday, Wednesday, or Thursday (through Microsoft Teams)  
IV Calendar/Plan Community Vision Meeting (quantity matters) -- Week of April 11-17  
a. Place, People, Procedures (this might not be the right word, but wanted to maintain the 
alliteration) 
We want community to have ownership/input 
Hosting meeting at Casa Vida/Eddy House (and online) as central location 
Envisioning open space & some symbolism (most people would be virtual) 
Who will be involved in the community meeting? Who is the source of the student body? 
Current connections--partnership with current school (families that will follow us) 
Community meeting for families to say “this is the school we would want”  
Partnership with Case Vida--how you serve underserved communities 
   
VI    Next Meeting 
A. Assignments 
Tabitha--add interdisciplinary learning articles to Padlet  
Taylor/Lana--document for questions  
Tabitha--get Taylor name of person at Casa Vida  
Tabitha--add instagram links to Padlet   
Ben--create agenda for Danny NSPCA 
VII Good of the Order and Adjourn 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exploratory Committee to Form 
Agenda 
 
February 14, 2021 (Happy Valentine’s Day! I love our school!) 
10:30 AM 
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Taylor’s House on Geary Street (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
 
Attendees:  
 
I Welcome/ Introductions / Reports 
Taylor - Diaz Meeting 
Diaz-CEO Eddy house & former CEO of Step 2 
Need financial backing without CMO/EMO 
Advising on starting 501c3 
Connections that could provide financial support  
Provide contacts...people who might be part of community vision meeting  
Start a foundation for school need to do it ASAP  
Once foundation is approved… help starting/planning  
Eddy House=homeless youth support(housing), 18-24 years, long term living facility, provide 
dental care 
Case Vida-5-24 year olds  
Expressed excitement, cool partnership between school and Casa Vida 
Need funding to open the school, need supplemental funds   
Reliant on DSA (per pupil fund)  
Not to pursue CMO/EMO 
Ben/Taylor - Andi Meeting 
Andi principal of Honors Academy 
HAL (Honors Academy), one of few independent charters 
K-8 one teach per grade level  
Ben/Taylor make up the middle school  
Enthusiasm - wants to be a partner, does not recommend CMO/EMO 
Andi as resource as home to be a freestanding charter  
Make introductions with NSPCA (when ready) 
Interested in freestanding charters (b/c of Andi)  
Tabitha/Taylor/Ben - Monday.com 
Taylor - Database 
People who might be a good resource  
Doesn’t need to be educational  
Just good community partners (doesn’t have to be local)  
Anyone we want to include in our network  
Database to categorize information  
Lana - GRI Thesis 
 
Ben - Deonne Meeting 
Washoe Legal Services, central place for legal services for underserved communities 
(nonprofit)  
Connections with different communities  
How to operate as an organization while developing the school (is that 501c3?) 
Tabitha-- interdisciplinary schooling  
 
II Review: Where are we in the process?  
Opening of school Fall 2022 
Application approved in Jan/Feb of 2022 

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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Application due 12/2021 
Notice to apply in 9/2021 (showing that you credibly can open a school)  
Community vision meeting in April 2021  
Everything is working towards those points  
  
III Discussion: Reflect on why we want to open a school (all attendees) 
 
We are in the early stages of submitting an application for a new school in Reno. Our goal is a 
school that fully integrates with the community through authentic learning and partnerships. We 
are driven by a belief that a school can be a source of community improvement, a disruptor of 
inequity, and a place where democratic principles are practiced with members of our community 
having full voice. Our school will be a place where agency is created, meaningful relationships 
are built, the health of our community is at the forefront, and everyone is honored for the 
role they play in our society. Right now, we have a “small group of thoughtful individuals” (also 
highly credentialed educators) in the exploratory stage. We have a lot of amazing work ahead of 
us and we’d love for you to be part of it. 
Not a vision because we want to develop that in concert with community  
Creating an open space for conversation 
Foundational values  
Theoretical/sociopolitical ideas  
GS-some experience with nontraditional schooling  
CMO/EMO  
K-12? Middle school? How big or small?  
Community? Charter school as movement  
How big of a teaching force? How to get a labor force that is equipped to run a school?  
Role of teacher (equipped to be critical educators)  
To what degree do we want to operate inside the system?  
Carson City School District (2012) -- vision for CC community, distinction between teacher & 
student  
Middle/High School (350-500 students, preliminary)  
Community--network of community partners, actual mutual benefit  
Community of disruption & a community of partnership  
CTE/Democratic Free Schools (cohorts) advocacy  
Charter School Movement  
Where should the school be? How does that relate to the need for a school?  
How does that relate to the project?  
Urban design--schools have been driver/function of community division  
Areas of mixed use, don’t want to be a place of isolation (model is based on connection) 
House model (nontraditional building)    
Where do you want to get students from and why? 
Casa Vida, HAL  
Human relationships, different model 
Need more networks  
In Reno 
Segregation, labor structures for teachers  
Institutional dependency  
Not made to make people feel free 
Cannot be fully disclosing  
Subversive integrity  
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More we repeat the institutions language the more we lose our language  
Summerhill =  not an impetus toward a political message  
Democratic free school?  
Strategy vs. tactics  
NSPCA  goal find “underserved communities”  
Subversive 
Strength comes from the community, tight knit community of believers (need people to agree 
that there’s other things we value)  
Number of students, roll up/out (start with 8, 9 cohort and then expand that way)  
Institutional insecurity (neoliberal landscape) Recession/Depression  
Impact the educational landscape?  
Conceptualizing success and failure? Attach emotional investment  
Illitch’s Deschooling, institutional dependency  
Current moment, cynicism attached to schooling  
Reproduction of capital  
Public awareness & consciousness is mutating (moment distinct)  
Form of education-- transformative 
When equity missions don’t acknowledge those realities (automation, climate change)  
Offers people a meaningful education  
Act agentily 
Capital realism -- nihilism  
Craft a genuine message 
Slogans and realities  
Flesh out humanization, relational framing  
Illusion that hard work=success is fracturing  
Alienated  
Theoretical/ethical commitments & mold them  
Social context of schooling  
Practices that we engage in will be evolving  
Driven by values  
Start attaching language, contextualizing   
Still space for voices to be heard  
Pursuing something that is worthy of the name of alternative  
“Alternative” as a term attached to school  
Alternative schools - Containment for remediation, draw teacher “cops” and critical educators  
How do you work through the notion of alternative? How do you distinguish project from 
mainstream way alternative is mobilized  
Theoretical  
When it is effective to point to something...articulating a vision  
Acts of justification (justifying liberal arts through economic arguments)  
Intrinsic argumentation  
Cutting edge better to try to cleave to a line of values (not unaware of strategy)  
Not play into justification game  
Synthesizing this conversation  
Resistant to using co-oped language  
Putting forth something that is of value  
Serve in a way that feels transformational  
Conversation of dissonance--synthesize that into something  
What is a pedagogical-theoretical ethos can look like in your school context? 
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Practical bridges that will be frustrating (adhering to vision) something that’s part of being a part 
of institutions  
Recursive --- applied through practice and revised (tradition that has been misunderstood) 
(critical pedagogy)  
Education always has to be a messy process --- actualizing convictions (perpetual motion 
machine) 
Myerhoff - modes of study and learning  
Rationalized  
Collective practices of study  
Activity without pinning down activity  
Brackets of outcomes  
To what degree envision structuring practices of study  
What’s the relationship mandates the state makes about curriculum?  
Are there ways to structure alternative approaches?  
Reproduced divisions (social studies = history & history the transmission of ideology)  
Educators are fully contained by mandates (state power)  
A theoretical orientation to the school and its mission & recognize constraints that come 
(structures in place to get place the sensors---subversive)  
How can you structure a vision for a school 
Level of social/ideological & policy (state efforts to maintain a specific structures)  
Standardized  
Educators abandon curriculum---because of constraints at the outset  
Why teachers focus on individual students 
Articulate and cohere how these valuable abstract visions (people as humans) -- a positive 
affirmative with deep substantive content  
How can you express that in concrete problematics  
Study over learning  
Processes of open ended inquiry 
Space for disciplines to come into conversation with each other (educators are doing this but 
curriculum wants subject matter mastery) 
How do you blend your visions of (ethics, i.e. acknowledging that schools are dehumanizing 
spaces) -- what ensues from that?  
Marshall those problematics---developing strengths 
We’re thinking about “how do we construct spaces that are conducive to spaces?” 
Exciting periods of work--don’t have to acquiesce  
Strong foundation--what do we mean when we have this foundation in mind? 
Pedagogical imagination (theory is not ivory tower terrain) 
Theory is suppressed, because its assumed that model has already decided  
Elevator speech for networked ‘we’ 
How to approach people  
From abstract to concrete  
Now beyond elevator speech 
Ghosts in the schoolyard (racialized school closure in Chicago, paving way for charters with 
reductive missions, chronicles how to save schools, arts & green technology because of 
corruption) 
How do you articulate a holistic approach? -- step closer to answering  
Beyond elevator speech--what is the mission of the school?  
Starting with efforts to synthesize what we’ve been talking about (a sense of what we’ve 
discussed) -- various forms of language that would concrete and helpful moving forward  
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IV Calendar/Plan Community Vision Meeting (quantity matters) -- Week of April 11-17  

b. Place, People, Procedures (this might not be the right word, but wanted to 
maintain the alliteration) 

 
V Building the Team  

A. Outreach assignments and asks       
 
VI    Next Meeting 

B. Assignments 
1. Ben subcommittee to  

 
VII Good of the Order and Adjourn 
 
Exploratory Committee to Form 
Agenda 
 
February 7, 2021 
10:30 AM 
3345 Barbara Circle (and virtual) 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09  
 
Attendees: Ashley Elledge, Tabitha Mueller, Alana Walls, Ben Contine, Taylor Kockenmeister  
 
I Welcome/ Introductions / Report tasks  
First attempt to get new voices in  
Will expand quickly  
Agendas are all in the same document (full history of agendas)  
Tabitha--NV Independent, covering NV legislature, written form, some podcasting, focusing on 
housing instability (and whatever else needs to be done) 
Ashley--runs guiding business, sky patrol, helping kids in our community, well rounded human 
being, tools to be adults  
Taylor--energized & excited to take the leap 
Tabitha--connection with administrator/people at her previous charter school  
Ben--excited that so many people want to be a part of this  

Draft elevator speech (Ben by 2/1)  
Reach out to expanded group (Taylor and Ben)  

Taylor is meeting with Diaz on Monday at Eddy House 
Ben reached out to Sarah Marshall--knowledgeable  
Ben reached out to Allen Gosslin--retired educator  
Ben reacher out to Graham Slater--college professor  

Meet with Andi (Taylor and Ben) 

Make agenda for 2/7 (Ben) ✓ 
           Research table/articles (Lana) 
Share everyone on folder (research, agendas)  
Lana will suggest articles at the end  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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II Review: Where are we in the process?  
Looking to apply as a state charter 
Notice to Apply (September) -- exactly what it sounds like 
Governing Body is the Charter Association (NSPCA) Nevada State Public Charter Association  
Broad based coalition of people who support b/c charter schools fill a gap (a community that 
isn’t being served, etc.)    

B. Discussion: Reflect on why we want to open a school (all attendees) 
Ashley--nutrition (don’t give enough credit to balanced diet & how that impacts functioning), 
activity, a kid with a lot of energy that was punished instead of take my energy and use it in a 
positive manner, incorporate a better understanding of our bodies (i.e. basic first aid), 
passion, creative ways to ignite passion, part of what makes school so hard--we do it because 
we have to, not because we love it  
Classroom style eating, present on what the food is being served 
Non-traditional space   
Ashley--outdoor camps, snow-shoeing, natural space, introducing kids to understand different 
elements of where you live, knowing more about the species around you, different plant 
species, talk about the natural history of things, science & a story  
Tabitha-- emotional intelligence, life skills (taxes, washing clothes), project based learning, 
self discovery, combining other disciplines, how disciplines are connected & can be blended 
together, history, working with the community, Lego Robotics (Tesla), understanding 
disciplines & the interconnectedness, Major Branches of Geography (image from Tabitha), 
geography (not a social studies position), having students understand the place where they live 
(maps, study your own neighborhood),  
Tabitha--research on interdisciplinary schooling   
Democratic principles--equity, student voices, authentic application, passion piece 
Traditional model--teachers decide what students should know and be able to do  
We believe that people want to pursue learning, space for passion  
Partnership (integrated into the community), disruptor of inequity  
Agency--people feel responsibility to each other  

C. Calendar/Plan Community Vision Meeting (quantity matters) -- Week of April 11-17  
Not logistics planned yet (space, etc.)  

D. Committee Formation 
Need to have an official committee, rules about who can be on that (there can be 100s of 
people involved) 

E. Notice to Apply (September)  
F. Application 
Submit in December 2021  
Once we submit, sometimes there’s a back and forward, open in the Fall of 2022 
 
III Review: Vision/Brainstorm/Elevator Speech   
Elevator speech is always a draft 
Talking about this work in a short time frame  
Not the vision of the school because we need/want more voices, don’t want to dictate what 
people want out of a school 
To talk to individual people  
We are in the early stages of submitting an application for a new school in Reno. Our goal is a 
school that fully integrates with the community through authentic learning and partnerships. We 
are driven by a belief that a school can be a source of community improvement, a disruptor of 
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inequity, and a place where democratic principles are practiced with members of our community 
having full voice. Our school will be a place where agency is created, meaningful relationships 
are built, and everyone is honored for the role they play in our society. Right now, we have a 
“small group of thoughtful individuals” (also highly credentialed educators) in the exploratory 
stage. We have a lot of amazing work ahead of us and we’d love for you to be part of it. 
 
IV Building the Team        
 

 
A. Discussion: Community Vision Meeting April 11-17 
a. Refer to team 

 

 
B. Discussion: Next Wave Working Group (ideas) 

Think of business owners, students 
People to reach out to… 
Ken Piontek -math teacher & baker, good as a resource, goals/visions, documents, 
cautionary/helpful hints in process 
Kathryn Bervin Mueller: educator, PhD in educational leadership, worked a lot in disabilities, 
also went through fostercare 
Tara Affolter: professor at Middlebury, inclusive, ed studies professor, teachers Black literature, 
more for education planning 
Alex Cherup: NAACP, lawyer with NV legal services, tenant rights, passion is inclusivity 
Some Tesla connections for engineering  
Some connections to students, reports  
Jackie Valley  
Daniel Rothberg  
Will Truce - brewery owner  
Emily Thibault-getting ma school counselor  
Alixandra Laub-Tahoe, herbalist & health benefits (775) 721-1376 (Ashley) 
Melissa Biggs-SPCA, adoption specialist (702) 289-8271 (Ashley) 
Local artists in our area    
Nick Cahill-artist in Tahoe 
Gretchen Dunbar - RN, Masters in nutrition, located in Nevada City   
David Calvert -- photographer for the Indy, passionate about education and teaches at UNR as 
an adjunct professor 
Reno Bike Project (conversation about mobility) -- Isaac Hoops 
Mesa Rim Climbing 
Disabilities Rights Advocates (Tabitha)  
Students--focus group, different kids to meet with us (diverse group)  
Recent graduates focus groups  
Holland Project  
Poetry Group (part of Holland Project), spoken word & sponsorships  
City Council, Mayor (political people/legislators), Devin Reese  

C. Meetings (logistics):  
1. Charter Authority    b.  Andi (urgency) meet with Andi this week  

  
V Discussion: Infrastructure  
A. Monday.com   

http://www.middlebury.edu/academics/edst/faculty/node/15871
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Tabitha uses it at Indy  
Divided by project  
Assign individual people  

B. Financials - Refer to Team 
Some costs… 
Set up an organization, exploratory group that can hold money  
Foundation piece--supplement a school’s budget (definitely would want to do), group that 
supports something (the school), has a different governing board  
Establish a legal structure that allows us to hold $ & transparency (relatively soon)  
Meet with people who would be able to support and help us (Mari & Diaz) & Alex  
$ is legally being tracked  
 
VI    12:00 - 12:10 Next Meeting 

C. Assignments  
Tabitha--provide research on interdisciplinary schooling   
Everyone--review elevator speech, leave Google doc comments on agenda  
Taylor--main structure to categorize people resources for our own data (don’t want to limit 
people, they can limit themselves), Google Sheets   
Everyone--add contact information  

• Phone numbers/contact information 
• Who’s connection  

Tabitha--names of Disability Rights advocates  
Tabitha--names of Holland Project people  
Ben & Taylor--meet with Andi this week (then, meet with Charter Authority)  
Tabitha, Ben, Taylor (sub-committee)--build Mondays.com 
Taylor--ask Diaz about $/foundation  
Taylor/Ben--add Ashley/Tabitha to Google folder 
1:00, Monday, 2_8_2021, Taylor/Ben/Tabitha Monday.com 
https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09 
(use as a rolling link)  
 
VI Adjourn 
 

Exploratory Committee to Form 
Agenda 
 
January 31, 2021 
10:00 AM 
3345 Barbara Circle 
 
Attendees: Ben Contine, Taylor Kockenmeister, Alana Walls 
 
I Welcome   
Ben and Taylor look forward to this meeting.  
Preliminary conversation around a vision because we want to expand our team  
Elevator speech (not out full vision, we want this to be something from the broad community)   
Talk about timing of expanding    
Narrowing down  

https://us04web.zoom.us/j/75748742338?pwd=MGFyYjIyMmNYeXhHSWNadU1DeWFDQT09
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II Reports (Informational)    L train, T Bone, Beezneez 

G. L Train 
1. Models 
2. Database 

It’s really easy to misinterpret models like Democratic Free Schools as discipline free-there are 
still boundaries and limits created by the whole school and enforced by all stakeholders in the 
school. Students drive their own accountability structures. Collectivism vs 
individualism.Development of autonomy-how can we define autonomy and make clear to public 
importance of autonomy vs. individualized education plan that meets academic goals.  

H. T Bone 
1. EMO/CMO/Freestanding  

Freestanding charters are having a more difficult time getting accepted 
Every Child Succeeds -- bring high quality charters because they’re scalable  
CSP grants -- grants for start up  
Freestanding charters -- need to file for grants because you need $$$ 
National -- 75% of charters in NV are freestanding  
Question -- Where does our vision/model fit into existing models?   

I. Beezneez 
1. Research County vs. State Charters  

State charters are the only ones accepting applications right now  
Maybe meet with someone from Washoe County???  
Going through Washoe County -- already infrastructure in place?  
Counties usually have charters related to credit retrieval, etc.  
Charters have their own governing charter  
Magnet are under the direction of Washoe County  
Charter is an independent contractor (own governance)  

b. Completed Applications 
Taylor/Lana review complete applications (be familiar with it)  
It’s important to know structurally what these look like, where we want to be in alignment and 
not be in alignment  
  
III 11:10- 11:30 Vision/Brainstorm/Elevator Speech   Committee  
Not our vision, just what we would say to get other people involved  
What are some things that are happening at an ideal school? Or an ideal community?  

• Lack of boundaries (working out in the community), students are in different places, 
school building is the home base, small groups  

• Community in full partnership  
• Integrated space  
• Mutually beneficial (authentic), real projects & stakeholders  
• Community network (big list of partners)  
• Authentic membership and feeling of responsibility  
• Service learning= engaging with community to solve problems (actually learning through 

serving community)  
• Mutualism  
• Lack of traditional assessments  
• How would we know if students are going well? Process documentation, portfolio of 

learning, reflection,  
• Get rid of racist practice of assessment  
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• Every person in this community would know that it mattered that they were there in the 
community 

• Equity-- 
• Having voice in the community (in our community, do people have full voice)  
• Place in the community comes with full voice, acceptance, you don’t earn your voice 

through achievement  
• If we say you have full voice, you also have responsibility if we’re not committed to 

hearing all voices  
• A community of people who counter systemic issues, institutional bias -- leads you to 

question  
• Non-traditional building (house), gathering place  
• Learning through the mistake process (trial and error), counters ideas of achievement 
• Focusing on community issues, larger concepts (being out in the world)  
• Awareness and feeling of agency within our community  
• Agents of change  
• Multi-age  
• Teachers as facilitators  
• Belief in value (actually believe that everyone can be a contributing member)  
• Observation piece & reflecting on that observation   
• Seeing the learning opportunities 
• When you are engaging in the world around you, engaging in relationships, agents of 

change in your community, you are going to understand when you do this,  

 

 

IV 11:30 - 11:50 Building the Team     Committee 
 

 
D. Next Wave  

7-10 people at our meeting, we’re ready to have other people in the room   
Who do we want to bounce ideas with?  
 
Next meeting: pitching elevator speech, plan for our committee vision meeting  
People for next meeting: Tabitha, Sarah Marshall, Ashley/Chris, Allen, Graham?, Diaz (?) 

E. Possible Meetings: Charter Authority, Andi, Exploratory Members, Other 
Meet with Charter Authority relatively soon (we have an exploratory committee) & they offer 
guidance (touch base)  
Andi    
 
V 11:50 - 12:00 Review Timeline/Calendar Important Dates (just a date)  
A. Calendar/Plan Community Vision Meeting (quantity matters) -- Week of April 11-17  
B. Committee Formation 
C. Notice to Apply (September)  
D. Application 

 
VI    12:00 - 12:10 Next Meeting 

D. Assignments  
Draft elevator speech (Ben by 2/1)  
Reach out to expanded group  
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Meet with Andi (Ben)  
Next meeting--social distance in person at Barbara Circle OR Zoom 
10:30 next week (possible adjustments)  
Make agenda for 2/7 (Ben)  
Research table/articles (Lana) by Thursday, 2/4  

 
  

E. Agenda Items 
 Discuss NSPCA meeting 
 Discuss/planning community vision meeting(s)   

  
 
VI Adjourn 
 
Exploratory Committee to Form 
Agenda 
 
January 24, 2021 
10:00 AM 
3345 Barbara Circle 
 

Attendees: Ben Contine, Taylor Kockenmeister, Alana Walls 
 
I Welcome       Ben Contine 
 
II Charge of Committee (Informational)   Ben Contine 

C. Timeline, Process, and Requirements 
September-Notice to Apply (notifying the Charter Authority that you are going to 
apply) 
Between September 1st & 15th-Notice of Intent to Submit  
Application Due-January 1st and 15th of 2022 
Decisions-May or June  
To find out--can you submit early and move up the timeline?  

 
Process-work with Charter Authority staff & people reviewing application (back 
and forth)  
Board is not who you are convincing (staff and then the Board)  
3 Types of Applications: start up applicant (getting harder), EMO (educational 
management organization), Non-Profit Charter Organization  
What is the difference between EMO and CMO?  
Form a committee to Form (whatever the name of the school)   
Page 1-2 Membership requirements: (1) member who is a teacher or other person 
licensed, (1) Also licensed teacher or administrator, (1) parent or legal guardian 
not a teacher and not someone who would be hired, (2) members who have 
expertise: accounting, law, human resources, financial services  
Up to four additional members: general public, rep of college/university, member 
of nonprofit organization  
Majority have to be residents of state   
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Only 8 members (officially)  
The difference between a committee and a board (often overlap)  

 
What’s the difference between applying through Washoe County versus the 
State?  

 
What other options EMO/CMOs exist? Outdoor school? Reggio?  
Create academic plan with committee  

  
III Commitment to Committee to Form   Committee  
 Yes  
IV Discussion: Next Steps and Work Plan  Committee 
A. Members: Kendra BT, Alissa, Gloria, Ashley Eligde, Graham, Karen, Nick Eng, 
Ezekiel/Ana, Voni, David Micheal Slater, Kristen Lewis, The Chisms, Sara Marshall, Jon 
(Writing Center), Miranda, Brian Contine, Andrea S, Diaz, Donald James, Tabitha, Bob 
Conrad, Allen G, Richard Brong, Rob Miklo, David Goldwater, Wendy W,  Debbie B, Sierra 
Z, Sunny, Nan Van, Planned Parenthood Educators (and Sarah), Matthew H, Leslie 
Commsiong, Mari H, Sandi, Boys & Girls Club, Big Brothers & Big Sisters,  

Missing TMCC & Community Activist  
B. Information Collection: Similar models (models to pull from), CMO/EMO versus 

none, county versus state, see completed applications  
C. Meeting Dates and Times Next Meetings: Sunday 1/31, 2/7, 2/14, 2/21 at 10AM 

Getting everyone on Zoom/in a room (we need an elevator speech)  
Communication with Honors?  

 
V Next Meeting 

C. Assignments (for 1/31)  
Create spreadsheet of people (emails, phone numbers, title/role/job) (Lana on 
Google Sheets)  
Add names to spreadsheet (Everyone) 
Research Similar Models, in state & out of state, international (Lana Google Docs)  
Research EMO CMO None (Taylor) 
Research County vs. State Charters (Ben) 
Completed Applications (Ben) 
  

D. Agenda Items 
 A date for the univeling vision session  

Internal messaging  
 
VI Adjourn 
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Supplemental Appendix 5: Family and Community Engagement 
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Family and Community Engagements Schedule 2022-2023 

Spring and Summer 2022 Information Sessions 

Canvassing 

Community Event Engagement  

Home Visits & Intake Forms 

August 7/18-8/12: Family Orientation Nights 

8/5, 8/12, 8/19,8/26: Weekly recorded information videos 

8/17: Monthly Community Meeting 

TBD: Monthly Board Meeting 
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September 9/9, 9/16, 9/23, 9/30: Weekly recorded information videos 

9/21: Monthly Community Meeting 

TBD: Monthly Board Meeting 

October 10/7, 10/14, 10/21, 10/28: Weekly recorded information videos 

10/19: Monthly Community Meeting 

TBD: Monthly Board Meeting 

10/26: Diverse Learners Info Night 

November 11/4, 11/11, 11/18, 11/25: Weekly recorded information videos 

11/16: Monthly Community Meeting 

TBD: Monthly Board Meeting 

11/28-30: Conferences 

December 12/2, 12/9:  Weekly recorded information videos 

No monthly community meeting due to holiday break 

TBD: Monthly Board Meeting 

12/13: Project Exhibition Night  

January 1/6, 1/13, 1/20, 1/27: Weekly recorded information videos 

1/18: Stakeholder PLC 

TBD: Monthly Board Meeting 

1/25: Diverse Learners Info Night 



 

Appendix 5 541 

February ⅔, 2/10,2/17,2/24: Weekly recorded information videos 

2/15: Monthly Community Meeting 

TBD: Monthly Board Meeting 

2/20-2/24: Conferences 

March 3/3, 3/10, 3/17, 3/24: Weekly recorded information videos 

3/15: Monthly Community Meeting 

TBD: Monthly Board Meeting 

3/10: Project Exhibition Night  

April  4/7, 4/14/ 4/21, 4/28: Weekly recorded information videos 

4/19: Monthly Community Meeting 

TBD: Monthly Board Meeting 

May 5/5, 5/12, 5/19, 5/26: Weekly recorded information videos 

5/17: Monthly Community Meeting 

TBD: Monthly Board Meeting 

5/22-25: EOY Conferences 

June 6/2: Final Project Exhibition Night  

End of Year Festival  
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Supplemental Appendix 6: Grade Point Averages and Graduation Requirements 
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Supplemental Appendix 7: RTI Interventions 
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Tier  Purpose  Interventions  Population of 
Student Body 

(at year 1) 

One 
General 
Education 
Classroom  

• Preventative  
• Cost effective  
• Help the greatest 

number of students 
achieve graduation 
requirements  

• Consistent 
implementation of 
mental health/social 
emotional  curriculum 

• Interdisciplinary 
learning (reading and 
writing integrated in 
all content area)    

• Teachers take 
responsibility for the 
learning of all 
students  

60%  

Two  • Provides additional 
support to students 
struggling with general 
education content  

• Students not successful 
in Tier 1 receive targeted 
interventions  

• Implement targeted 
literacy instruction that 
can be generalized to 
content area courses  

• Bridges the instructional 
gap between tiers 1 and 
3  

• Increase student 
motivation/engagement  

• Target skills to be used 
in general education 
classroom  

• Increased intensity of 
instruction  

• Small group learning  
• Increased progress 

monitoring  
• Explicit strategy 

instruction coupled 
with extensive 
practice  

• Flexible scheduling  
• Peer tutoring  
• Engagement goal 

setting 
• Possible Selves (a 

strategy for self-
reflection and self-
regulation)  

20% 
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Three • Highly intense 
intervention   

• Provide supports for 
students who do not 
respond to tier 1 and 2 
interventions  

• 1:1 interventions 
with teacher/support 
staff  

• Working toward 
alternative 
benchmarks 
(consistent with goals 
in IEP)  

20% 
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Supplemental Appendix 8: Mental Health Strategies 
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Supplemental Appendix 9: Daily Schedules 
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Project Based Learning and Applied Content (Modified) 

Time Class/Label Description (what and why) 

7:30-8:00 Arrive to RIS, gather with friends, eat 
breakfast, drink coffee in communal 
spaces with peers and instructors.  

Gather with friends 
Eat breakfast 
Drink coffee  
Build social capital in 
communal spaces with peers 
and instructors 

8:00-9:30 (90)  Open classrooms where students make 
choices and get content-based support or 
interventions based on their needs 

Meet in a small group with 
teacher 
Meet 1:1 with teacher  
Collaborate with peers to 
develop a project  
Practice mental health skills 
independently, with peers, or 
with a teacher  
Work independently on a 
project  
Communicate with a local 
organization about a 
project/community issue 
Receive mentoring  
Work on college coursework 
with a teacher, peer, or 
independently  

9:30-10:50 (80) Project Based Learning Studio 
Community Forums/Place Based 
Learning/Project Design/Planning 

Collaborate with peers on 
problem solving  
Ask questions about issues in 
their local community  
Develop solutions  
Communicate with local 
organizations on community 
issues  

11:00-11:45 Lunch Gather with friends 
Eat lunch  
Build social capital in 
communal spaces with peers 
and instructors 
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11:50-1:40 
(110) 

Creative Inquiry- Driven by students, 
supported by teachers, where students 
engage in their pursuits of passion 
(Elective Credit) 

Practice mental health skills 
Develop a project that supports 
a goal in the personalized 
Program of Study  
Practice a new skill related to a 
pursuit of passion  
Ask for assistance/find a 
mentor to assist with a new 
passion/skill 
Present your passion project to 
teachers, peers, and 
stakeholders  

1:45 -  3:00  RIS Community Meeting (Practicing 
Democratic Principles) 

Discuss existing 
rules/regulations 
Develop new rules/regulations 
Modify existing 
rules/regulations 
Vote on new rules/regulations  

Total 
Instruction Per 
Day 

280 
 

Total 
Instruction 
Minutes Per 
Week 

280 
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Sample Daily Schedule (non-modified) 

Time Class/Label Description (what and why) 

7:30-8:00 Arrive to RIS Gather with friends 
Eat breakfast 
Drink coffee  
Build social capital in communal 
spaces with peers and instructors 

8:00-9:50 Block 1 (Math and Science)  
110 minutes  

Look at problems from multiple 
perspectives  
Develop content-specific skills 
Use a problem solving approach to 
recognize patterns  

10:00-10:55 Project Based Learning 
Studio/Advisory  
55 minutes  

Collaborate with peers on problem 
solving  
Ask questions about issues in their 
local community  
Develop solutions  
Communicate with local organizations 
on community issues  
Receive support on college 
coursework 

11:00-11:45 Lunch Gather with friends 
Eat lunch  
Build social capital in communal 
spaces with peers and instructors 

11:50-1:40 Block 2 (English and Social 
Studies)  
110 minutes  

Look at problems from multiple 
perspectives  
Develop content specific skills 
Develop critical thinking skills 
Build literacy and learn how to 
communicate to a broad audience  
Understand writing to be a recursive 
process 
Think critically about power 
inequities  
Participate in Socratic Seminars  
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1:45 -  3:05  Block 3 
(Spanish/PE/College 
Courses)  
80 minutes  

Participate in a college course related 
to personalized Program of Study  
Participate in a special areas course 
related to personalized Program of 
Study  
Apply content-specific skills to other 
coursework  
Participate in activities that support 
mental health  

Total Instructional 
Minutes Per Day 

355 
 

Total Instructional 
Minutes Per Week 

1,420 
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Supplemental Appendix 10: Hiring Process Timeline 
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Timeline for Recruiting and Hiring Teachers  

Step  Timeline  Explanation  

1 
Define the “ideal” 
teacher 

August/September  Meet with the school community (including 
students) to define the “ideal” teacher 
Develop a list of characteristics  
Identify how and why a teacher is successful 
at RIS  

2 
Build a Recruitment 
Pipeline  

August-November (and 
ongoing)  

Connect with local universities (UNR, SNU) 
Connect with local organizations that are 
representative of the student population  
Invite interested candidates to tour the 
school  

3  
Collect/Review 
Resumes and 
Application  

November-January  Include written essays on application 
Identify skills/characteristics on resume and 
application that align with “ideal” teacher at 
RIS 
Share application with RIS community 
(including students) to select the top 
candidates  

4 
Interview 1 

January/February  Develop interview questions with RIS 
community (including students)  
Train RIS community on interview 
techniques and what to look for when 
selecting a candidate  
Provide a school tour to candidate  
Candidate asks questions about RIS 
Candidate participates in an interview with 
only parents and students  
Select top candidates to move to final 
interview  

5 
Finalist Interview  

February/March  Candidate delivers a lesson  
Provide candidate with feedback on lesson  
Candidate shares an interdisciplinary unit  
Candidate asks follow-up questions about 
RIS 
Candidate participates in discussion on 
educational philosophy based on a selected 
article 

6  
Check references  

April  Call references to ask about characteristics 
identified in “ideal” teacher  
Ask any follow-up questions to candidate  
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Supplemental Appendix 11: School Emergency Planning Timeline 
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School’s Emergency Management Plan  

Step Explanation  

1: Form a Collaborative 

Planning Team 

• Develop a team (include first responders, staff, family, and 

students)  

• Assign roles and responsibilities  

• Determines schedule for regular meetings  

2: Understand the 

Situation  

• Identify possible threats (reach out to the fire/police 

departments, American Red Cross, etc.)  

• Assess the risk posed by identified threats/hazards   

• Consolidate all information into document  

• Prioritize threats and hazards  

3: Determine goals and 

objectives  

• Develop at least 3 goal for addressing each threat, each 

with a desired outcome for before, during, and after the 

threat/hazard  

4: Plan Development  • Develop a course of action for each threat  

• Determine the feasibility of each course of action  

5: Plan Preparation, 

Review, & Approval  

• Draft an EOP (emergency operations plan) that makes it 

easy for users to find information  

• Share the plan with first responders and incorporate any 

feedback  

• Share plan with all stakeholders  

6: Plan Implementation 

& Maintenance  

• Train all stakeholders on plan, including specific 

responsibilities/roles  

• Frequently practice the plan  

 




