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Howard E1 Howard

law for business:-

Ann Arbor Chicago Detroit Las Vegas Los Angeles Peoria

July 12, 2019

Nevada State Public School Charter Authority (“SPCSA”)
Attention: Mark Modrcin

1749 N. Stewart Street, Suite 40

Carson City, NV 89706

re. Letter of Support for Pahrump Valey Academy (“PVA”)
Dear Mark:

As you know, Howard & Howard and | are extremely proud to represent over half a
dozen charter schools in the State of Nevada, virtually all of whom are among the State’s top
performing schools. It is an enriching practice area, in no small part due to the opportunity to
cooperatively work with you and the SPCSA’s Executive Director, Board, legal counsel, Mr.
Herrick, and extended team.

The purpose of this letter is to lend my full support to a charter school application being
submitted by PV A under the direction of its projected Executive Director, Ms. Sable Marandi. |
have met with Ms. Marandi and a PVA Board representative and believe they have the skills,
competencies, and “grit” to run a strong, successful charter school. | have, moreover, offered to
represent the school upon its application being approved—thereby reassuring the SPCSA that
PVA will (i) follow good governance practices and (ii) understand and comply with (among
other things) its Charter and Bylaws, NRS Chapter 388A and its regulations, the Open Meeting
and Public Records Acts, local government public procurement rules, and so forth.

If you have any questions or comments about this letter or PVA, please do not hesitate to
contact me. Thank you so much for your time and efforts.

Sincerely,

Mark J. Gardberg

Wells Fargo Tower, Suite 1000, 3800 Howard Hughes PatkWaV I as Vegas NV 89169 5980 tel 702.257.1483 fax 702.567.1568
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Charter School Association of Nevada
June 5, 2019

Nevada State Public School Charter Authority
1749 N. Stewart Street, Suite 40
Carson City, NV 89706

Dear Nevada SPCSA Board Members,

This is a letter of support for the Pahrump Valley Academy charter application. I first met school
founder Sable Marandi and Principal Eddie Williams at the recent SPCSA/CSAN sponsored
orientation seminar for new school applicants. There, and in subsequent meetings with both of
them—I’ve observed not only their joint passion for this rural charter school project, but in
speaking with other community leaders in the fast-growing community of Pahrump, they see a
need for a public school option for area students.

While | have only worked with their school leaders here in Nevada for the past few months, | am
impressed with the level of community support Pahrump Valley Academy has generated and I’'m
especially impressed with the school’s founding board members. Their academic stature and
involvement in their local community should provide the school with the needed guidance and
support a new school project requires. I’'m also pleased to see the ways in with Sable Marandi is
actively collaborating with community partners, with CSAN and its member schools as well as
with the staff at the Nevada State Public School Charter Authority.

As an association member, “PVA” will benefit from the services the Charter School Association
of Nevada provides. This includes sharing our knowledge of “best practices” regarding charter

school applications and operations. | have personally committed my time to assist this school in
getting established and being in a position to best serve the needs in the greater Pahrump Valley.

Your attention and consideration to the Pahrump Valley Academy application is appreciated.

Pat Hickey, Executive Director, Charter School Association of Nevada (775) 762-8006
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Nye County Regional E oﬁomic Development Authority
B S B m e

July 7, 2017

Miss Sable Preparatory Academy of Excellence in Leadership
Pahrump Nevada 89048

To Whom It May Concern

Letter of Support

Nye County Regional Economic Development Authority (NCREDA) would like to offer our support for this
Charter School initiative. We support the concept of any additional schools especially those that will
offer an education of higher expectations in academics, math and art.

NCREDA knows that education is not only a necessity, but mandatory for any economic development in
any community, county and state. We recognize a school of this type will take time to come to its full
development and produce the academic excellence that is founded in its Mission Statement. No matter
schools of this type are very rare to a rural small community like Pahrump Nevada. We have only four
Public Elementary Schools, a Middle School and a High School. A school of this type will allow parents a

choice for their child or children to attend basically a school of high leaning, which is offered nowhere in
Nevada.

’

We fully support Miss Sable Marandi initiative and any funding that may be available through grants or
private donations from state and federal entities. At a minimum we will assist with making the
community aware of this excellent option for learning in our community.

Sincerely,

7 //
(&( T %
“Paul Nﬁl/ler
Executive Director
Nye County Regional Economic Development Authority
Office - 775-727-0716

Cell - 775-513-5556
pmiller@doingbusinessinnye.net

1301 S. Hwy 16Q  Pahrump, NV 89048
Phone: (775)727-0716 « Fax: (775)582-7388 Email: NCREDA@DoingBusinessinNye nef



To Nevada State Public Charter school authority,

We are Battle Born Financial Advisor and Health insurance brokerage based in Pahrump, NV. We
provide financial advice, money management, and health insurance services to individuals and small
businesses in the community.

We have met with members of Pahrump Valley Academy and have found them to be individuals of
integrity and good character. We have also found them to be extremely passionate about education
and knowledgeable about unlocking the full potential of young minds. We wish to empower them to
come to our community and create an environment that we have never had before by preparing our
youth for college and beyond.

We will be pleased to have the firm commitment to serve them with their employee benefits (health,
dental, vision, retirement) We believe that by providing peace of mind for educators with regards to
their healthcare and financial needs, they can focus their time and efforts on education. We want
Pahrump Valley Academy to be able to hire and retain the best educators and provide benefit
programs that enhance their career and eliminates barriers to educating our children.

Sincerely,

Joar

Brent Leavitt, CFP®
Owner, Battle Born Financial Advisor

04/05/2019
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©PIMepia

April 29, 2019

To Whom It May Concern:

| am writing this letter to reinforce the fact that Pahrump, Nevada is an ideal place for a charter
school. As a product of the New York City public school system and having raised my son in the
Glastonbury, CT public school system, | know the vast difference between those educations and the
ones the students are receiving in Pahrump, NV and all Southern Nevada.

Even our technical schools and charter middle and high schools are not adequately preparing our
students for college. | have two young employees; one a product of an excellent technical high
school in Las Vegas and one a product of Illinois and Colorado high schools. In Chicago, she attended
one of the Concept Schools. Both are highly intelligent and yet there is a distinct difference in the
type and level of education. As a Rotarian, | have been involved on the district level with youth
projects and been shocked and dismayed at the education in our Southern Nevada schools.

| firmly believe that in a relatively rural community such as Pahrump, NV a charter school will provide
a tremendous opportunity for our students to really learn and be inspired to attend college.
Expanding their horizons through a charter curriculum will enlighten them to possibilities they
otherwise would not be exposed to. The school will provide a reason for families to come to
Pahrump as well as businesses that want to relocate here with their employees. Education is so very
important, and this area is sorely lacking in education where students learn and are not just passed
from grade to grade. A school where, from the onset, college is the goal and at the very least, each
student will be fully prepared to decide about their future and its options.

Ms. Sable Marandi is someone with the knowledge, insight, compassion and drive to provide a place
where all our students will feel respected and inspired. She understands the uniqueness of each
student and that “one size fits all” does not work any longer in education.

| applaud our commitment to our charter school in Pahrump, Nevada. Please do not hesitate to
reach out to me with any questions.

Respectfully,

Debra L. Harris, MA
Founder & CEO
PIMedia
Debbie@PlMedia.me
702.720.6560 (Office)
702.465.4082 (Cell)

.’T,".?‘E Constant Contact’ || [l Go-dle
B CERTIFIED S Partner
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To: State Public Charter School Association (SPCSA)

From: Eric Whalen, Transportation Supervisor
Pahrump Senior Center, INC.

Date: May 16, 2019

As Pahrump public transportation superviser, I have the awesome responsibility of interacting with
seniors, students throughout the township of Pahrump on a daily basis, and providing safe, efficient
transportation service. In my role as supervisor, I've had the opportunity to meet Ms. Sable Marandi, the
founder, visionary leader of Pahrump Valley Academy (PVA) and Mr. Eddie Williams, the proposed
principal of PVA. After listening to Ms. Marandi’s enthusiastic, purposeful explanation of opening a
public charter tuition free college preparatory school to prepare our students to be accepted to any college
of their choice, 1 immediately was interested in providing all my support to help establish the charter
school.

Sincerely,

Eric Whalen
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From: Roy Mankins, Nevada Realty Reaitor

To: State Public Charter School Association

Date: 5-15-2019

'

\

i
|

As a native son that was born and raised in the township of Pahrump, I’ve always felt strongly about the \
quality of education in my community. When I met Ms. Sable Marandi, the founder and visionary leader

of Pahrump Valley Academy, and heard her passionately describe her vision of a college preparatory ]
school in Pahrump; I felt compelled to support her cause. Being a local businessman with a long track

record of service to the community of Pahrump, I know the importance of preparing our kids for

acceptance to any college or univefsity in Nevada, as well as, in United States. In my own business, I

bave noticed every year new professional development requirements come up that T must meet, if my

“business is going to thrive. The future of Pahrump is going to be in the hands of those kids who are now

- in school, in Pahrump.

Pahrump needs a charter school, it also needs a college preparatory school, Pahrump Valley Academy is
proposing to meet ail those needs and having met and having gotten to know Sable, 1 belicve she is just

the person to bring such a school to Pahrump.

y | .- ‘

HATFLE USTING SERRCE 1 1 2

mo EQUAL HOUSING
ReAnoR Mls@ OPPORTUNITY
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EAHPUMPVALLEY

UM & HISTORICAL SOCIETY

461 E, Bosin Avenue
Pohrump, NV 89060
TIH-FE1~1970

June 18, 2019

NEVADA STATE CHARTER
SCHOOL AUTHORITY

2080 E. Flamingo Rd. #230
Las Vegas, NV 89119

To Who May Concern:

As a museum director that is responsible for maintaining the repository for all the artifacts and the history of
Pahrump at the Pahrump Valley Museum, it’s very important that | educate the public through tours and
lectures. Being a local museum director with a long track record of service in the community of Pahrump. 1
understand the importance of educating and preparing our kids for college at a young age. Educating kids
about the history of their community through tours, lectures, and presentations is one aspect of educating our
kids for college. The future of Pahrump is going to be in the hands of those kids who are now in school here in
Pahrump.

Pahrump needs a charter school that will give parents options and prepare their kids to be accepted into any
“Ivy League” college of their choice. Pahrump Valley Academy is proposing to meet all those needs and

having met and gotten to know Ms. Sable, 1 believe she is just the person to bring such a school to Pahrump.

Sincerely,
Y ) a
Marilyn G. Davi

Museum Director
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From: Gerry Faulkner, UPS Store Co-Owner
To: State Public Charter School Association

Date; 6-18-2019

As the co-owner of the local UPS Store in Pahrump, Nevada, my staff and [ get the opportunity
to provide a multitude of services for all the local businesses and schools in the community.
Being a local business in the community, my staff and I sec the need of having an educated
workforce to continue to provide top quality services to the community.

When Ms. Sable Marandi, the visionary and founder of Pahrump Valley Academy (PVA),

gave a compelling speech at the local chamber of commerce about the need to start a college
preparatory charter school; 1 felt it was important to support the school. Being a local business in
the community, I know the future of Pahrump is going to depend on the college preparation they
receive at PVA.

Today’s generation needs to learn about current technologies, and current applications in order
to be competitive in current and future job markets. An education at PVA should help to fill
this need.

Sincerely, W

Gerry Faulkner
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To Nevada State Public Charter School Authority

AmeriCorps is a voluntary civil society program supported by the U.S. federal government,
foundations, corporations, and other donors engaging adults in public service work with a goal
of "helping others and meeting critical needs in the community.

AmeriCorps engages more than 75,000 Americans in intensive service each year at nonprofits,
schools, public agencies, and community and faith-based groups across the country.
AmeriCorps/VISTA members are passionate and committed to their mission to bring individuals
and communities out of poverty.

AmeriCorps/VISTA is open to all U.S. citizens, nationals, or lawful permanent resident aliens age
18 and older. Members and Summer Associates receive a modest living allowance, and those
who serve for a year also receive health coverage, childcare, if needed, and other benefits.
After successful completion of a term of service, members can choose to receive a Segal
AmeriCorps Education Award or post-service stipend.

As an AmeriCorps Community Health Worker in Nye County, and as a partner the NyECC
Community Outreach which meets monthly in Pahrump, | have come to know those members
of the Pahrump community who are actively engaged in the town. Sable Marandi is one of
them. She is honorable and she is a woman of integrity, these are important qualities to a small
town like Pahrump where most people either know each other or they know of each other. It is
also important that she is personally involved and invested in her dreams and in what she
dreams of building in this town. Pahrump is a town where many of its citizens feel a special
ownership. She is a member of the community and she is a partner in the community. She also
happens to have a high level of education, in a year, she is going to be a doctor specializing in
how people learn and how they should be taught.

Pahrump is a community growing faster than anticipated, it is also a community filled with hard
working American families who deserve to be able to give their children every educational
opportunity. Those opportunities include college preparatory education. We know Sable
Marandi, trust her integrity and respect her educational expertise. Please consider her petition
for a college preparatory charter in Pahrump.

If you have any questions feel free to contact me at 775-770-8293.

A %{/ 1{16// é;(/}/ﬁ/ﬁ(ﬁ(%/‘
3051 W. Retread Rd.
Pahrump, NV 89048
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A Glass Act
18 June 2019

RE: Support of Charter School: Pahrump Valley Academy

To Charter School Authority of Nevada:

This letter is written in support of Pahrump Valley Academy; a charter school to be
located in Pahrump, NV. This school is founded by Ms. Sable Marandi, 4760 Santa Luc
St, Pahrump, NV 89061.

In my life, I have had the pleasure and responsibility to be:

a teacher at the University of Colorado- Business School, Boulder, CO,

a Board member of Boulder Christian School (K-8) of Boulder, Co,

a co-parent/teacher of my children’s home school program, and

a Community Program Development Officer assisting with the development
of pre-schools in rural communities in South Africa’s East Cape, (one of
which was President Nelson Mandela’s childhood pre-school).

YVVVY

Please, with me, take this school under your serious consideration and support the
development and institution of the Pahrump Valley Academy. Education of our
community’s children is important; and excellent education of the utmost value is what
we foresee being delivered by Pahrump Valley Academy. Over the last year, our
community has come to know Sable Marandi as being extremely knowledgeable in the
field of education, and even more passionate about the honorable discharge of her
responsibility as an educator to our community. Please authorize Pahrump Valley

Academy.

Yours truly,

e Q.

lliam La Pointe; Founder/Owner of “A Glass Act” Window Cleaning
4399 S Glory Vine Lane
Pahrump, NV 89061
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David Danaher

AmeriCorps VISTA

Student Engagement Specialist

To whom it may concern:

AmeriCorps VISTA has a rich history and legacy. The program was first envisioned by
President John F. Kennedy when, in 1962, he commissioned a task force to explore
the creation of a national service program modeled after the Peace Corps, whose
purpose would be to assist Americans afflicted by poverty. In 1964, President Lyndon
B. Johnson realized that vision and created what was then known as Volunteers in
Service to America (VISTA).AmeriCorps/VISTA members are passionate and
committed to their mission to bring individuals and communities out of poverty.

\
AmeriCorps/VISTA is open to all U.S. citizens, nationals, or lawful permanent resident
aliens age 18 and older. Members and Summer Associates receive a modest living
allowance, and those who serve for a year also receive health coverage, childcare, if
needed, and other benefits. After successful completion of a term of service,
members can choose to receive a Segal AmeriCorps Education Award or post-
service stipend.

As a VISTA, | participate in the NyECC Community Outreach monthly meetings.
These monthly meetings are designed to bring an awareness of gaps in service the
town may be facing to the table for discussion. The same meetings bring together
passionate and hard-working Pahrump citizens who after a discussion of needed
services, then roll up their sleeves and do something about it. Sable Marandi is one of
these citizens, and that is how | know her.

Of course, as everyone in Pahrump knows, even the Pahrump newspaper has
written about it, Sable is especially passionate about education. She is even on a
mission to promote college preparatory education and to use college preparatory
education to end the cycle of poverty. As a VISTA, | understand that passion. | even
applaud it. Education is the way to end the cycle of poverty, and we must end the
cycle of poverty. If we try and fail, we will have paved the way for those who will try
after us, but if we do not try at all, then we will have surrendered to poverty.

Please accept Sable Marandi's proposal for a college preparatory charter school in
Pahrump as this would have tremendous impact on the community.

Sincerely,

Doad Do
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To whom it may concern

My name is Robin Hebrock and 1 am a long-time resident of the Town of Pahrump. My family moved
here when | was 9 years old and | completed my secondary education here, graduating from Pahrump
Valley High School in 2006. | have been a reporter for local newspapers since 2013.

| am writing to declare my personal support for the proposal to bring a tuition free, public charter
school to the valley. Pahrump Valley Academy is working to make this vision a reality and |
wholeheartedly support the organization in that endeavor.

As a former student of Pahrump, | know just how limited are the educational options our children have
and | would love to see more variety in what is available. No two children are alike and as such, no two
children learn quite the same way,

While traditional public school education is a good option for many of our students, others could
benefit greatly from a different educational structure, which | believe Pahrump Valley Academy will be
able to provide.

Through my conversations with Sable Marandi and Eddie Williams, | have learned that Pahrump Valley
Academy will aim to offer a more rigorous curriculum geared toward readying students to enter into
the world of higher education, specifically at major universities throughout the U.S.

As a former public school student, | know what it is like to attend school and earn top grades but to
never really feel challenged intellectually. The course work for some students simply does not alfow
them to stretch themselves as far as possible, as the regular curriculum tends to focus on the student
population overall, leaving little room for specialized, targeted education plans.

Pahrump Valley Academy will be able to offer education that focuses on each student individually,
highlighting their innate talents and bringing them into sharper focus while also identifying weak spots
and helping students overcome those areas. | truly believe that Pahrump Valley Academy will be a
valuable and important part of this community and look forward to seeing the first graduating class.

Thank you for your time and consideration.

////&Q

Robin Hebrock

A
Pahrump, Nevada -

fr'
Cell: {818)624-0501 y
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Alexandria M. De’ Armanni

Wednesday, June 26, 2019

State Public Charter School Authority

RE: Pahrump Valley Academy

Dear Sir or Madam,

I am the Public Relations Officer for the Pahrump Valley Rotary District 5300 Chapter. I have been a resident of
Nye County since October of 2016. I am a Minister with the Universal Life Church, an ARNP and a Legal Advocate
for Domestic Violence, Sexual Assault and Child Abuse.

Over the past thirty years, I have had the opportunity to be a leader in my community and a Speaker at the
Washington State Capitol Legislative building in the State of Washington. Speaking on the behalf of women and
children and supporting the importance of higher education in our communities while putting my emphasis on low
income families of domestic violence, Sexual Assault and Child Abuse.

Through my experiences thus far in the town of Pahrump by working in the professional sector and in community
events I have had the opportunity by firsthand knowledge that this is a town predominately made up of a diverse
population of senior citizens and families of low income children who are crippled by the lack opportunities and

Finances making it impossible to afford a higher education for themselves and disabling them to an uncertain
future, a lack of possibilities and hopelessness blocking their dreams and their successful lifelong pursuits to
happiness and security.

Pahrump needs an affordable higher education facility. One who gives our children positive support, and has an
assertive college preparation. We have the responsibility to our children to make it as our first priority in
establishing a Charter school here in Pahrump that will enable such opportunities, advancements and successes for
college and beyond.

I have come to know Sable Marandi through the Pahrump Valley Rotary and have completed various community
projects with her. I give Sable Marandi my highest recommendation in bringing a higher level education to
Pahrump. She has a passion and strong enthusiasm for education and continues to be a continuing role model for
children and the community. She truly believes in the values of a good education as demonstrated by her own
educational pursuits of a PHD. Sable is trustworthy, respectful, honest, focused and committed to endorsing the need
to higher education. She values honor, duty and service and is a visionary for the future of our students.

Our Motto in the Pahrump Valley Rotary is, “Service above Self “and Sable Marandi represents just that! Sable
Marandi Is positively committed to bringing a Charter School to Pahrump that will endorse all of those values.
Pahrump Nevada stands behind Sable Marandi and welcomes Pahrump Valley Academy.

Respectively .

( Fi -
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Teresa (Teri) D. Rogers P.hD.

To: Charter School Authority of Nevada
Dear Board members,

It is with great pleasure | write this letter of recommendation for the Pahrump Valley Academy
Charter School. Please accept my letter as an official endorsement along with my desire to heip
implement their vision and mission as they direct students on the path to higher learning. The
proposed free tuition offers each child the opportunity to succeed regardless of their economic
condition. | truly believe every child should have that opportunity.

Having been a college educator for over twenty five years, | am excited to have a college
preparatory school in our town that will help prepare students to make the transition from
childhood to adulthood by setting them on the path to higher education. This path will help
prepare them for better jobs and a higher degree of intellect along with critical thinking skills to
lead our cities, towns, country as they move into those roles. { am happy to endorse this
institution that will put its primary focus on our youth and will ensure they have the correct
tools to succeed in life and on their chosen career paths.

Throughout my years of teaching, | have seen many students fall by the wayside because they
lacked the college preparedness. | fully support any school that will offer our children the type
of quality education that will encourage them to continue their pursuit of knowledge and skills
to prepare them to enter the workforce.

As a member of various community nonprofit organizations, | will engage in fundraising events
to help with funding this great cause. As Ms. Senior Golden Years USA 2018, part of my
responsibility is to mentor new contestants each year as they adopt a community platform.
PVA is one of the platforms that will be adopted so our organization {Ms. Senior Golden Years
USA) can focus on various fundraising events to help them grow and provide more services.

120



To Charter Authority Of Nevada

I have met with Ms. Mirandi several times in the last few
weeks. 1 am very impressed with her and her concepts.

On behalf of the martin Luther King Foundation of Pahrump
which is a 501-c 3 | would like to speak in favor of a college
Prep school. We believe educating our children is the best
solution for a successful future for all. Children deserve a
safe fair and caring our environment in which to learn? We
believe her program will be this place for education. After
reviewing her plans we would like to help endorse this
school.

A quote from my favorite song “teach the children well and
let them lead the way”. We believe this is the future of
education. The MLK foundation is happy and proud to add
their name to the lists of endorsements.

Sincerely

Reva Braun

Vice president of the Martin Luther King foundation
ﬁd& ) NOA—e

June 28 2019
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| am also the Vice President of Twilight Productions, LLC which is a variety entertainment group
specializing in putting on fundraising events to help the nonprofit organizations in our town.
Our group of entertainers will gladly volunteer their time to put on various events throughout
the community with all proceeds going to PVA.

| am familiar with Sabie Marandi’s passion for education and the high expectation she has for
ensuring students receive the highest degree of education to prepare them to succeed as they
progress through life. Itis exciting to know that the children of our town will have this
opportunity available to them. | wish the Sable and the entire Academy the greatest of success
and hope to see some of the students attending one of my college courses one day. | know
sable has the support of the entire town of Pahrump and have no doubt she will succeed in
making this dream come true.

Respectfully,

W ) W’MD

Teresa (Teri) D. Rogers, P.hD.
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To Charter Authority of Nevada

We have met with Miss Marandi. As residents of Pahrump, who have an investment in
our town and who love and want the best for Pahrump, we share in her passion and
zeal and want to support her dream of opening a College Preparatory Charter School in
our town.

The Kiwanis are a not for profit service organization with a long history of service to
communities world-wide. Kiwanis International was founded in 1915, in Detroit
Michigan and it has since grown and come to serve over eighty nations. We have a
nationally and internationally established after/Saturday school program, named Key
Club. Kiwanis Key Club is currently active and serving students through Nye County
School District. This program will not cost the host school any funds and it has a
nationally and internationally proven track record of success. Key Club students
around the world learn how to lead and stand for what's right through service and
volunteerism.

We understand Miss Marandi is a cognitive scientist and will want to introduce some of
her own teaching material. She has told us that she is designing curriculum that will
emphasize and built on what teachers will be teaching in the English Language Arts
and Mathematics classes, at Pahrump Valley Academy. WE ARE EXCITED.

We would like to sponsor the elementary and middle school after school programs, as
well as Saturday schools, at Pahrump Valley Academy. We realize this is a significant
responsibility, but Pahrump is home to all of our volunteers at the Pahrump Kiwanis
and we want the best for it. We have met with Miss Marandi more than once and
worked with her on various community projects. We believe she is just the person to
bring the best education to Pahrump.

Braun

Lo L

President Elect, Kiwanis Club of Pahrump
6-21-2019
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Ko LES OLSON S

COMPANY

To Whom It May Concern,

We appreciate the opportunity to better introduce you to Les Olson Company and our anticipated plans
to partner with Pahrump Valley Academy. Les Olson Company is committed to providing superior office
technology products backed by superior services and support throughout Southern Nevada. Les Olson
Company truly sets itself apart as a local, family-owned and independently operated business with a 63-
year track record of excellence in customer service and support. We are the largest dealer in the world
for Sharp Electronics’ document imaging systems and find ourselves on the cutting-edge of business
office technology through our additional business partners such as HP and Fujitsu. We are also a premier
provider for Managed I.T. Services offering a full array of products and support services.

The products that we will be recommending and eventually providing Pahrump Valley Academy include,
but are not limited to multifunction copiers, monitors, computers and the associated I.T. infrastructure.
We anticipate all associated equipment will be covered through monthly service and maintenance
programs to keep all systems in optimal condition. We understand the critical nature of maintaining the
systems and providing fast response times.

Les Olson Company is very experienced in working with public and private school entities throughout
Utah and Nevada. Academica Nevada, among many other locally established charter school entities, has
been a satisfied client of Les Olson Company for many years. We are happy to provide references upon
request.

Les Olson Company understands the efforts being made to improve education and the vision and role
charter schools play to that end. We support our public education partners who work diligently to
educate our children and seek to provide the best education possible. As professional experts in our
field, we understand how our products and services can benefit and strengthen the way our children are
educated. We fully support Pahrump Valley Academy’s endeavors and recognize the value it will provide
to children throughout Pahrump and Nye County.

Please feel free to reach out to me with any questions you may have as we undertake this endeavor to
help Pahrump Valley Academy and assist those who educate our children.

Respectfully,

A

ccount Executive

P.702.932.7431
C. 702.372.7431
clayton@lesolsoncompany.com

LOGAN OGDEN LINDON CORPORATE OFFICE CEDAR CITY ST. GEORGE LAS VEGAS
(435) 750-8990 (801) 621-2323 (801) 785-5432 3244 South 300 West, Salt Lake City, Utah (435) 586-2345 (435) 634-1548 (702) 932-7431
(801) 486-7431 Fax (801) 486-7494
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Pahrump Valley Rotary Club

P.O. Box 883

Pahrump, Nevada 89041
luly 10, 2019

To whom it may concern;

I would like to inform you of my relationship with Sable Marandi. She came into our Rotary Club in 2018.
She was very eager to become involved with ali aspects of service, both in our community as well as
internationally. Sable has been very involved with projects from painting wheel chair ramps to serving
up hot dogs and traveling to Mexico, over a weekend, and helping to build a house for a family there.
She also volunteered to be a facilitator for RYLA, our youth camp. If a project comes up and she
volunteers, she always comes through. After a short time she was showing her desire to become
involved in the club administration and is now the club secretary. | feel that she is a great asset to the
Pahrump Valley Rotary Club.

Sincerely,

Barbara Thompson, Past Presﬁ&%

Pahrump Valley Rotary Club
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l"i A
T2 70 THE MEN AND WOMEN WHO SERVED

DAV (Disabled American Veterans)
July 10, 2019

Charter School Authority of Nevada
1749 North Stewart Street Suite 40
Carson City, Nevada 89706

To Whom it May Concern,

The Disabled American Veterans is an organization created by the United States
Congress for disabled military veterans of the United States Armed Forces. The
organization was originally created and it continues to operate in order to help the
disabled American veterans of the United States Armed Forces and their families
through various means. One of the greatest means through which any society can help
any of its members or groups of members is education. In the recent months, in the
town of Pahrump, where we do have a large population of veterans and their families,
education has become a hot topic.

A local resident, Sable Marandi, has started a conversation about the possibilities
education introduces to every society, rich or poor, and the conversation has gone viral.
With respect to Disabled American Veterans interest in the conversation about
education, we are always interested in ways to improve American life. The men and
women we represent have become disabled in the course of fighting for American
Ideals. Public Education of highest quality available to every child growing up in
America is one of those ideals. Abraham Lincoln once reminded everyone that the
children who sit in classrooms in America today, will be leading it tomorrow. That
sentiment was true then and it is true now. We support our local resident, Miss Marandi,
in her efforts to bring a college preparatory charter school to Pahrump. We also
recognize that she is a fighter like the men and women we represent. She fights for
education and for our children’s rights to the best education, an education worthy of a
child growing up in America.

With Kind Regards,

gy

Gregory Cardarelli
Commander
D.A.V. Chapter 15
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THE_SASSY TRAINER'S
PTSD PROGRAM

To The Nevada State Public Charter School Authority

THE SASSY TRAINER’S PTSD PROGRAM is a program that takes part in training dogs as
means to solve practical problems for/emotionally empower the dog’s owner as they continue
working with their dog. In addition to training dogs for individually focused purposes, THE
SASSY TRAINER’S PTSD PROGRAM runs kid’s camps and group focused activities, such as
placing specially trained facility dogs in hospitals, nursing homes, or schools. One of the
examples of these placements is the following. Reading with Dogs is a program available to our
local schools to aid our elementary aged children in increasing their skill levels.

We have met with Miss Sable Marandi numerous times and through numerous mutual
connections. Pahrump is a small town and the news of a Cognitive Scientist who is endeavoring
to bring a college preparatory charter school to town travels fast and far. My interest in seeing
Sable bring her vision for Pahrump Valley Academy to our town is more personal than
professional. Having met Sable more than once and having gotten to know her, I consider her a
woman of excellent character and a servant to our community. Character is very important to me
and so is service. [ am a proud American Veteran. [ am also a resident of Pahrump and I want to
see Pahrump grow and flourish, which is why I want to see Sable’s vision of an excellent school
offering the best education to Pahrump children happen.

I support Sable Marandi a hundred percent in her vision of a publicly funded college preparatory
charter school named Pahrump Valley Academy.

Tynia Dickson
7/10/19

The Sas€y Trainer

Tynia Dickson
(513)417-1334
www.TheSassyTrainer.com
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—~—= TECHNOLOGY
.\‘ PARTNERS

WHERE YOUR BOTTOM LINE MATTERS

July 10, 2019

To: Nevada State Public Charter school authority
Re: Ms. Sable Marandi (proposed Executive Director)
Re: Pahrump Valley Academy- PVA (Proposed College Prep Charter School)

Dear Nevada State, Public Charter school authority,

We are a reputable and professional cost management and procurement organization who has
helped several charter schools and non-profit organizations save significant amounts of money
and secure the best possible contract with the best terms and conditions related to most of
their operational and facility requirements. It has been our experience that most educators
need our help in sourcing and negotiating the best solution for their school’s requirement while
they focus on their main core competencies related to educating and training our children to be
the best they can be and have a bright and promising future.

Upon several interactions with Ms. Marandi, we have gotten to know her to be a very capable, ethical
and passionate executive who is working tirelessly to launch and implement one of the best educational
entities in the Pahrump Valley and surrounding areas. We are honored to be considered a potential
partner for contract procurement, negotiation and project management related to some of the PVA’s
operational and facility-based requirements. We are dedicated to helping Ms. Marandi secure the most
cost-effective and value-added contracts for PVA initially and on an ongoing basis.

We look forward to working with PVA and contributing to its success in the very near future.

Best Regards,

Omar Rahmat | CEO & Managing Partner
Office Technology Partners, LLC.

Omar@Officetechnologypartners.com

M (818) 912-7799
Oppenheimer Tower

10880 Wilshire Blvd., Suite 1101
Los Angeles, CA 90024

Office Technology Partners, LLC. 10880 Wilshire Blvd., Suite 1101 Los Angeles CA 90024 888-228-4028
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Betty J Ball
Oct 12, 2018

TO: The Community of Pahrump, Nevada
Re: Miss Sable Marandi

| have had the opportunity to be professionally associated with Miss Marandi for several years.
We taught together at a school, where we conferred closely on many projects. My position at the
time was that of the English Language Coordinator for the school and she was the English
Language Arts teacher, and our close proximity afforded us to collaborate as professionals
regarding the futures of our students.

Many of our students were considered “at risk” due to their life circumstances. As the two
closest allies of our students, we were determined that they receive a quality education and best
influences for their future educational endeavors, and that they be empowered to realize their
own full potentials.

In all my years of teaching and observing other educators, Miss Marandi has shown the most
sincere interest in seeing all students climb higher than they ever thought possible. It has been
my honor to assist Miss Marandi in her noble quest to open a new Publicly Funded Charter
School - Pahrump Valley Academy—in community of Pahrump, Nevada. The Mission and Vision
she has outlined are embedded in the higher thinking required to meet achievement goals of
leadership and development of young minds. They are the foundation of a Mission and a Vision
of outstanding quality.

Nye County, in particular Pahrump, Nevada, will gain status in the eyes and hearts of any parent
who enroll their children in this new publicly funded Charter Academy.

Miss Marandi has inspired a board of professionals committed to a forward thinking approach to
public education. | am one of the inspired professionals who is committed to the dream
introduced by Miss Marandi to us, the dream of a publicly funded college preparatory charter
education bringing excellence to small town, America.

Sincerely,

Kal7 f
/] /)
()

Betty J Ball, M. Ed.
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NYE COUNTY PROCLAMATION NO. P2019-01

A PROCLAMATION DECLARING JANUARY 20-26, 2019 AS NYE COUNTY SCHOOL CHOICE
WEEK

WHEREAS all children in Nye County should have access to the highest-quality education possible;
and,

WHEREAS Nye County recognizes the important role that an effective education plays in preparing
all students in Nye County to be successful adults; and,

WHEREAS quality education is critically important to the economic vitality of Nye County; and,

WHEREAS Nye County is home to a multitude of high quality public and nonpublic schools from
which parents can choose for their children, in addition to families who educate their children in the home;
and

WHEREAS, educational variety not only helps to diversify our economy, but also enhances the
vibrancy of our community; and,

WHEREAS Nye County has many high-quality teaching professionals in all types of school settings
who are committed to educating our children; and,

WHEREAS, School Choice Week is celebrated across the country by millions of students, parents,
educators, schools and organizations to raise awareness of the need for effective educational options;

NOW, THEREFORE, We, the Nye County Board of County Commissioners do hereby recognize
January 20-26, 2019 as Nye County School Choice Week, and we call this observance to the attention of all
of our citizens.

APPROVED this 7 day of January, 2019.

NYE COUNTY ATTEST:
BOARD OF COUNTY COMMISSIONERS:

ﬂl // K‘}é&?-( 2 (((Jétéiﬂ izt i~
airman /i Sandra I}. Merlino, Nye County Clerk

and Ex-Officio Clerk of the Board
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Attachment 2

/ Pahrump Valley Academy QO

Pahrump Valley Academy
Job Description for Each Leadership Role

Executive Director

Principal
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Executive Director

The Executive Director of PVA will promote the vision and mission of the Board of

Directors of PVA and will ensure the Charter School’s ability to reach its goals, as well as,

further its ability to set and reach new and more ambitious goals. Through the use of the

Board’s policies and the Charter Document, the Executive Director will implement the

strategic goals and objectives and oversee the entire Charter School operation including

knowledge and experience in academics, fiscal management, leadership, organizational and

human resource management, parent and community relations, and external stakeholder

relations.

Required Qualifications

Doctoral Degree in Education, Psychology, Philosophy, or related field

Knowledge of Human Cognition, Pedagogy, Curricula, Normed Assessments, Data
analysis

Knowledge of local, state and federal laws and regulation specific to public, charter
schools

Leadership Experience

Experience in Executive Business Administration, budget preparation and control
procedures, relevant compliance and regulatory factors

Experience in Marketing and Growth Development

Experience in Recruiting, Coaching, and Developing Staff

Experience in building moral, retraining, and retaining staff

Ability to communicate clearly and effectively with all key stakeholders orally and in
writing

Ability to regularly assess the school, the school needs and the school assets, where
the school is and what strategic plans are required to be implemented as means to

take the school to where it is desired to be.
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Preferred Qualifications: Attainment of these qualifications are open to negotiations
within an agreed upon time frame between the employer and the potential candidate
e Nevada Teaching License
e Nevada Administrative License
e Research Experience in Educational Research, including obtaining IRB approval,
Designing and Implementing Scientific Exploration, Academic Documentation
e Peer Review Published

e Bilingual - Spanish preferred

Desired Characteristics:
e Highly passionate for the school’s vision and mission
e Highly passionate and zealous in approach to education
e Self-Disciplined
¢ Internally Motivated
¢ Outstanding Strategic Thinker, with analytic and problem solving ability
e Multi-Tasker

Responsibilities:
% Keep the Board informed of the state of affairs of the school; assure effective
communication occurs between the Board and the staff of the school.

¢ Prepare the agenda for Board meetings. Prepare and present recommendations to
the Board relative to all matters requiring board attention, bringing to the attention
of the Board such necessary and helpful facts, information, and reports, as are

needed to ensure the making of informed decisions.

K/
°e

Present to the Board a clear and concise account of any proposed policy that would
involve either departure from established policy or the expenditure of considerable

sums.

K/
°e

Develop and present for the consideration of the Board objectives relevant to the
academic structure of the school; see to the development of internal objectives

required in order to support the objectives already established by the Board.
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X/
°e

Develop and present for the consideration of the Board long-range plans consistent
with population trends, cultural needs and appropriate use of organizational
facilities, and see to the development of long-range plans that are consistent with
the objectives of the Board.

Ensure the development of specific administrative procedures and programs, as
required or beneficial, to implement the intent established by Board policies,
directives and formal actions.

See to the proper execution of all actions as essential to the realization of the
objectives of the Board.

Ensure that appropriate systematic plans and programs are developed and
maintained for to facilitate all functions at school, and that their systematic natures
allows future duplication.

Maintain adequate records for the schools internal /external reviews as needed,
including a system of financial accounts, business and property records, personnel
records, school and population, as well as, academic records. Act as custodian of the
said records and all contracts, securities, documents, title papers, books of records
and other papers belonging to the Board/reflecting on the business of the school
and the Board.

Be directly responsible for school’s Mass Communications: news releases and/or
other items of public interest emanating from any/all employees, for reception by
two or more individuals.

Provide for the optimum use of the staff of the organization, ensuring that the
organization is properly staffed with competent talent who are delegated authority
commensurate with their responsibilities.

Ensure that appropriate in-service professional development is conducted, and that
it is conducted in a fashion beneficial to the staff meant to benefit from it. Summon
employees of the organization to attend such regular and occasional professional
development meetings as are necessary to carry out the educational programs of the

organization.
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X/
°e

X/
°e

Attend to, final recommendation, appointment, discipline or termination of
employment of teaching and non-teaching personnel of the organization, as
required and in the interest of the organization.

Attend to recommend the appointment, discipline or termination of employment of
the administrators of the organization as required and in the interest of the
organization

Ensure the development of highest standards of performance in educational
achievement, use and development of personnel, public responsibility and operating
efficiency are practiced throughout the organization.

Ensure that effective relations with employee organizations are maintained, assume
ultimate responsibility for collective negotiations with employees of the
Organization

Ensure that development, authorization and maintenance of an appropriate
budgetary procedure is properly administered. Prepare the annual proposed budget
and submit the prepared budget to the Board at such date as is necessary to provide
an adequate opportunity for the Board’s discussion and deliberation, as well as, to
allow third party service provider consult to the Board.

Ensure that all funds, physical assets and other property of the organization are
appropriately safeguarded and administered

File/cause to be filed, all reports, requests and appropriations as required by
various governing bodies and/or Board policies.

Establish and maintain liaison with community groups that are interested or
involved in the educational programs of the organization, while educating causing
interest in the school’s educational programs to spread in the community, and
beyond.

Act on own directive at times, and in cases, where action is necessary on any matter
not covered by Board policy or directive. Report such action to the Board as soon as
practicable and recommend policy in order to provide guidance in the future.
Implement and communicate internally and externally the Mission, Vision, Values,
Purpose, and Philosophy of PVA, both strengthening internally and furthering

externally its culture.
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% Be the spokesperson for PVA.
% Be the model member of both the immediate community served by PVA, that is
Pahrump, and the ultimate community that is served by PVA, that is the community

of education.

This position reports directly to the Board of Directors, and oversees directly and indirectly

all personnel at PVA.
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Principal

The Principal of PVA will promote the vision and mission of the Board of the school, as he

or she leads the culture, academics, operations, and organization of the institution at the

school site level. His or her over-reaching goals are determine4d for him/her, delivered to

him/her, and when necessary accommodated with relevant professional development from

the Executive Director of the institution. The principal in implementing these goals and

objectives, leads the school faculty and staff, as well as, PVA students at the school site level

in the direction of the said goals and objectives.

Required Qualifications

Master’s Degree in Education, Psychology, Philosophy, or related field

Nevada Teaching License

Nevada Administrative License

Knowledge of Human Cognition, Pedagogy, Curricula, Normed Assessments, Data
analysis

Knowledge of local, state and federal laws and regulation specific to public, charter
schools

Leadership Experience

Experience in Coaching and Developing Staff

Experience in building moral, retraining, and retaining staff

Ability to communicate clearly and effectively with all key stakeholders orally and in
writing

Ability to regularly assess the school, at school site level, the school needs and the
school assets, at the school site level, where the school is and what strategic plans are

required to be implemented as means to take the school to where it is desired to be.

Preferred Qualifications: Attainment of these qualifications are open to negotiations

within an agreed upon time frame between the employer and the potential candidate

Doctoral Degree
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Bilingual - Spanish preferred

Desired Characteristics:

Highly passionate for the school’s vision and mission
Highly passionate and zealous in approach to education
Self-Disciplined

Internally Motivated

Strategic Thinker, with analytic and problem solving ability
Multi-Tasker

Responsibilities:

R/
o

K/

Establish and promote highest standards and expectations for all students and staff
as promoted by the PVA vision and mission.

Manage, evaluate and supervise effective and clear procedures for the operation and
functioning of the school consistent with the philosophy, purpose, mission, values
and values of the school including instructional programs, entrepreneurship,
extracurricular activities, discipline systems to ensure a safe and orderly climate,
building maintenance, program evaluation, personnel management, office
operations, and emergency procedures.

Ensure compliance with all laws, board policies and civil regulations.

Establish the annual master schedule for instructional programs, ensuring
sequential learning experiences for students consistent with the school’s
philosophy, mission statement and instructional goals.

Supervise the instructional programs of the school, evaluating lesson plans and
observing classes (teaching, as duties allow) on a regular basis to encourage the use
of a variety of instructional strategies and materials consistent with research on
learning and cognitive growth and development.

Establish procedures for evaluation and relevant feedback.
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X/
°e

Supervise in a fair and consistent manner effective discipline and attendance
systems with high standards, consistent with the philosophy, purpose, values,
vision, and mission of the school.
File all required reports regarding violence, vandalism, attendance and discipline
matters.
Establish a professional rapport with students and with staff that has their respect.
Display the highest ethical and professional behavior and standards when working
with students, parents and school personnel. Serve as a role model for students,
dressing professionally, demonstrating the importance and relevance of learning,
accepting responsibility, and demonstrating pride in the education profession.
Encourage all teachers to do the same.
Ensure a safe and orderly environment that encourages students to take
responsibility for personal behaviors and creates high morale among staff and
students.
Keep the staff informed and seek ideas for the improvement of the school.
Conduct meetings, as necessary, for the proper functioning of the school: weekly
meetings for full-time staff; monthly staff meetings.
Establish and maintain an effective inventory system for all school supplies,
materials and equipment.
Establish procedures that create and maintain attractive, organized, functional,

o healthy, clean, and safe facilities, with proper attention to the visual, acoustic

and

o temperature.
Assume responsibility for the health, safety, and welfare of students, employees and
visitors.
Develop clearly understood procedures and provide regular drills for emergencies
and disasters.
Maintain a master schedule to be posted for all teachers.
Establish schedules and procedures for the supervision of students in non-
classroom areas (including before and after school).

Maintain visibility with students, teachers, and parents.
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X/
°e

Communicate regularly with parents, seeking their support and advice, so as to

create a cooperative relationship to support the student in the school.

X/
°e

Use excellent written and oral English skills when communicating with students,

parents and teachers.

s Complete in a timely fashion all records and reports as requested.

¢ Maintain accurate attendance records.

¢ Maintain and account for all student activity funds and money collected from
students.

¢ Establish procedures for safe storing and integrity of all public and confidential
school records. Ensure that student records are complete and current.

¢ Protect confidentiality of records and information gained as part of exercising

o professional duties and use discretion in sharing such information within
legal
o confines.

¢ Organize and supervise procedures for identifying and addressing special needs of
students including health-related concerns, and physical, emotional and social
needs.

¢ Maintain positive, cooperative and mutually supportive relationships with staff and
parents.

% Attend required committee meetings (e.g.: fund-raising, curriculum, etc.)

% Oversee the development of Curriculum and keep the President apprised.

¢ Nurture both students and teachers to achieve their greatest potential academically,

¢ Maintain in the school high morale and spirit.

This position reports directly to the Executive Director, and oversees directly and

indirectly all personnel assigned to oversee, at PVA.
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Attachment 3

Ve Pahrump Valley Academy \

School Leader Profiles:
Biographies,

Resumes and Student Achievement Data

Sable Marandi: Proposed Executive Director

Eddie Williams: Proposed Principal

141



Sable Marandi: a servant of Education, a servant of Humanity...

Sable Marandi has been working between the two worlds of high needs sector in public
education as an English teacher with specialty in raising reading grade levels in accelerated time,
and that of high finance as a Marketing Director for over 10 years. Her rise from English
Literature Major and Hollywood Intern researching a role in Corporate America to Marketing
Director in one year is the ultimate corporate fairytale. Originally a young English literature
major and Hollywood intern, researching the psychological construct of the personality of a
successful female in corporate America and the role Ethics played in the construct of her
character, Sable carved a niche for herself as a Marketing Director therein! The highly ethical,
very idealistic young believer advised her way, and at times stormed it, all the way from
company intern to Marketing Director, Second only to the Managing Partner.

Then, as a Marketing Director, she began to look for innovative ideas for launching her products
onto the largest number of American homes and American hearts at the lowest cost to her
company. At this cross-section, she discovered the not-for-profit sector. The not-for-profit sector
of American business world, of which education is a part, would forever change the young
ethical idealist’s life.

Engaging her company in events in South Central Los Angeles, working with blood gangs,
abused children, under-aged drugs and alcohol addiction victims, aides victims, and more, she
stumbled on, and thereafter found addressing literacy education in high needs schools of South
Central a calling impossible to ignore. Searching for new and innovative methods of engaging
student populations who had accepted defeat and given up on themselves as champions of
excellence and mastery in academics, she returned to the pursuit of her own education, exploring
the philosophical and psychological foundations of learning and teaching. Sable is currently a
successful doctoral candidate in the field of Cognition and Instruction, who is anticipated to have
completed her dissertation research and earned her PhD prior to fall 2019. Her empirical research
focus includes the concept of raising reading grade levels in accelerated time and early academic
preparation as required for maximum success in higher education. The end result of this research
shall yield program designs affecting the k-8 education.

In addition to expertise in curriculum and instruction, classroom management, and her zeal for
and faith in education as the instrument of mobility and development of high needs communities,
Sable Marandi brings with her, her personal experiences as a simultaneously gifted, special
education, ELL student. Her teenage years were challenged by both recurring and aggressive
petit mal and grand mal epileptic seizures. All the while due to her family’s circumstances, she
had to be moved to America and learn English as a middle school student whose native language
used an entirely different alphabet. As a believable role model for her students, Miss Marandi’s
faith in education as the premier instrument of overcoming challenges and continued
advancement is apparent in her own pursuit of excellence, mastery, and content authority
through academia.
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Sable Marandi
I
I
Summary of Qualifications
Mastery in Leadership Skills
Mastery in Team Building Skills
Mastery in Team Promoting Skills
Mastery in Community Building Skills
Mastery in Working with Diverse Cultural Leaders and Diverse Cultural Populace
Mastery in Working with Economically/Socially Struggling Communities
Mastery in Public Events Planning and Coordination
Mastery in Market Development Skills
Mastery in Problem Solving Skills
Mastery in Prioritization, Organizational and Multi-Tasking Skills

Mastery in Literacy Intervention, Reading and Writing
Mastery in Literacy Enrichment, Reading and Writing
Mastery in Response to Intervention and Enrichment
Mastery in Reading Strategies

Mastery in Writing Strategies

Mastery in Literacy Curricula Design and Development
Mastery in Professional Development Design and Delivery
Mastery in Inspirational Public Speaking in Small/Large/Diverse and Unique Forums
Mastery in Teaching and Classroom Management Skills
Mastery in Cognitive Behavior Management

Mastery in Character Building/Re-Building Skills

Mastery in Raising Standardized Test Scores; Youth/Adult

Excellent Compliance and Regulatory Mind-Set
Excellent Fund Raiser

Research Specialties: Literacy Intervention and Enrichment with emphasis in Raising
Reading Grade Levels and Writing to the Point, College Preparation...

Education

In Progress/ PhD in Cognition and Instruction, Grand Canyon University

Expected 06-2020 Research Emphasis: Raising Literacy Grade Levels and Building
College Readiness in High-Needs Communities’ Youths

2017 Master of Educational Leadership, National University
2004 Single Subject Teaching Credential, National University
2004 Literacy for Success License, California Governor’s Institute
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1998 Completed Graduate Course Work in English Literature,
California State University Los Angeles

1994 Bachelor of Arts in English, University of Nevada Las Vegas
Experience
2017-Current Research Specialties: Literacy Intervention and Enrichment with

emphasis in Raising Reading Grade Levels and Writing to the

Point, College Preparation with emphasis in aspects of

personality to be nurtured through programs implemented in K-8
2015-2017 Teach English Language Arts, City Impact Charter High School
2014-2015 Substitute Teach, Las Vegas Charter School System

Cognitive Behavior Management Instruction, Las Vegas

Correction Department

2006 to 2014 Professional and Commerce Development Director, Financial
Services Industries

2002 to 2006 Teacher, Los Angeles Unified School District
Extended Learning Academy Coordinator, Los Angeles Unified
School District

1995 to 2002 Marketing and Training, Financial Services Industries

Skills

Teaching: Language Arts, Reading, Writing, English Language Learners, English as a
Second Language, Literacy for Success; Literature, Shakespeare; Journalism, Research
and Analysis; Theatre, Shakespeare Theatre; Leadership; Test Taking Skills

Intervention: Grade Level Literacy and Behavior Management, Character Building,
Student Higher Education/College Advisement

Designing Curriculum and Instruction

Designing and Developing Course Material, (supplementary Books, Notes, Agendas, etc.)
Designing Faculty Professional Development

Research and Analysis

Public and Press Relations, Customer Service Development
Community and Network Building

Public Events’ Planning and Coordination

Development, Markets and Funds

Languages

English, Fluent

Farsi, Fluent

French, Academic Exploratory Knowledge
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Committees

School PLC Leadership: Member

School Guiding Coalition, Member

School Leadership, Member

School Literacy Cadre: Faculty Professional Development, Member
School Morale, President

Alpha Delta Pi Sorority-UNLV, Member

Hobbies

Shakespeare Theater, Opera, Ballet
Chess, Backgammon

Gardening

Cooking and Baking, Developing/Editing/Writing Community Recipe Books, Organizing
Charity Bake Sales and Cook Outs

Community Service

Education in High Need Communities: Fund Raise- Los Angeles, CA

Meals on Wheels: Kitchen, Delivery, Fund Raise- Los Angeles, CA

Care for Homeless: Street Site Care & Counseling, Fund Raise- Los Angeles, CA & Las
Vegas, NV

Habitat for Humanity: Community Partnership Development, Fund Raise- Los Angeles,
CA

California Library of Literacy: Community Partnership Development, Fund Raise- Los
Angeles, CA

Best Buddies: Community Partnership Development, Fund Raise- Los Angeles, CA
Rotary: Pahrump, Nevada

Sports
Individual: Fencing, Horseback Riding, Tennis, Golf, Snow Skiing, Water Skiing
Team: Soccer
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Armen Carapetian
2020 Financial Advisors of Los Angeles, LLC
16501Ventura Blvd. Suite # 600
Encino, CA. 91436
(818) 441-9823

07/01/2019
To Nevada State Public Charter School Authority:

Re: Miss Sable Marandi

The purpose of this letter is to describe Miss Sable Marandi for her professionalism and
dedication in my organization, while she was assigned to the duties of training and
development of our new producers in the field of Marketing and Sales of Financial
Products and their Investment Methodology as per various clients' varied needs and
desires.

Additionally, Sable was delegated all Market Development/Public Relations, all aspects

related to Customer Service once her unique yet extremely solid and real gift in the field
was discovered. | can honestly say she isa one woman Customer Service and Marketing
Development and when need arises, Problem Solver. In addition, She is extremely and

thoroughly compliance sensitive.

While employed in our organization, she performed the following tasks with enormous
passion and skill:

» Developing and training in the areas of Marketing, which include professional
interactions and compliance.

» Developing, maintaining and updating curriculum.

« Tracking and reporting on the training progress and trainees.

« Assessing training needs through surveys and interviews, additional research as
needed.

» Holding focus groups, which involve but are not limited to the interaction between
peers and moderating their growth.

» Assessing support services processes and procedures through similar research.

« Coordinating Events: testing, seminars, meetings on other locations for the
company, its peer firms, and more...

» Interaction with other business, nonprofits and more sensitive clients on
company's behalf, as needed.

« Offering assistance in the day to day, as well as, long-term Management of the
Operations, as needed.
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Her knowledge, Skill and abilities, in addition to her educational background stemmed
from:

» Years of adult education/training experience.

» Development of instruction design and methodology.

« Group facilitation.

» Knowledge and experience in the interaction with the workforce and business
development programs.

« Knowledge and experience in Administration and Management; she is a natural
leader with the service mind-set and approach to leadership.

Her mastery in Educational and Development skills are truly second to none. She is very
generous with her time and she is a true team player.

| Strongly Recommend Miss Marandi to Any Organization Seeking Excellence.
Should you have any questions, please do not hesitate to contact me, by phone

At, (818) 441-9823 or email me at, armenc8758@amail.com. Certainly, through her
impeccable service to 20/20 Sable has earned my support.

Armen Carapetian, MBA
Managing Partner
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mailto:armenc8758@gmail.com

3053 Fillmore St. #226
San Francisco, CA 94123

July 11, 2019

It is with great pleasure that I write this letter of reference for Sable Marandi. I have found her to
be extremely passionate, competent, and knowledgeable in the varied landscapes that represent
modemn education. Her drive and organization inspire her students. She has created a large well
of trust and admiration from her colleagues.

[ have come to work with Sable in the area of curriculum development. We developed a
rigorous program for post-secondary exit strategies with hard to serve correctional populations.
Sable understands that content and context cannot be diametrically opposed. For this I applaud
her. Both students and teachers come from diverse backgrounds. Sable has always looked for
strategies that empower both of these parties in the classroom. It is this course of thinking that
sets Sable apart from her peers. Her approach best represents the needs of the twenty-first
century.

Sable is able to bring the best out in people of all ages. Her rapport building is created teaching
simple or complex topics. She has excellent written and oral skills. She puts people at ease and
always maximizes their abilities. I have experienced this personally. Sable is also actively
involved in her community. A professional connection with her will open up a vast network of
beneficial agency and informational linkages geared towards contemporary educational
strategies, programs, and course work. '

Please feel free to contact me further if you would like more information about Sable. Do know
that she comes with my highest recommendation.

i 7
Sincerely, '

—/,
.

ami

James Kramer

Education Specialist, MA Special Education
Sileon Valley Adult Education

760 Hillsdale Ave.

San Jose, CA 95136

(510) 918-0099

jkramer@metroed.net
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To Nevada State Public Charter School Authority

Miss Sable Marandi and | were hired in the same school year, fall 2015, by the Innovation International
Charter School of Nevada, in order to raise the troubled school’s English Language Arts and Math scores
to the levels required to avoid the school’s change of management. At the time we were hired, the lICSN
administration had been warned that if their English Language Arts and Math departments, and their
high school graduation rates did not show improvements, the school management would necessarily be
changed. It must be emphasized that Miss Marandi and | were a one woman English department and a
one man Math department.

In the two years that followed, | learned a great deal about my colieague, including her passion for her
classroom, her subject, and her students. She is a truly passionate educator, who loves knowledge, who
loves discovering new knowledge, and who loves passing knowledge along to new recipients. She is also
very generous with her time, with her knowledge, and with any and all other resources at her disposal.
Equally important, she is very humble and not at all shy about asking others for help, including ask
others to teach her a better way of doing something. These last two traits make her an excellent team

member, especially in education, where teaching and learning are supposed to be non-stop activities.

I am aware that Miss Marandi has ventured beyond her classroom to open a school. | have even visited
Pahrump in order to learn more about the community where she intends to open this school. | believe in
College Preparatory education. As a father of two, | want my own children to go to college and | want
them to go to college prepared. Perhaps one day when Pahrump Valley Academy is up and running in
Pahrump, | will find myself more proactively engaged in the community. For now, i hope the Nevada
State Public Charter School Authority seriously considers the importance of college preparatory
education to our societv and the fact that we need more publicly funded institutions making college
preparatory education available to our youths.

Miss Marandi and | have worked for two years side by side as educators committed to our students. We

heating during the winter and no air conditioning in the warmer
months. We have worked as our own classrooms’ teachers, counselors, and janitors, at times in absence
of other resources, swapping duties with each other to properly meet the needs of our students. What
impresses me most about Sable is the fact that at the end she does whatever it takes to get the job
done.

hauvun lnharad in ~laccrnnme that had nn
TIA VW TRV Wl 111 WIaJJs AJIIET LITUL 1T IV 1

I wish her the very best and might one day follow in her footsteps with my own Math School!

Regards

. _
/) %Zﬂ/%
1z

Michael Razeggi
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To whomever it may concem,

1f there were one person in whom I could and would whole-heartedly invest my faith and
the faith of humanity, that one person would be Miss Sable Marandi. I first met Miss Marandi
when I was in tenth grade. She was my homeroom and my English Language Arts teacher and
since that first meeting she has pushed me to set new limits, new boundaries, and she has pushed
me io move forward towards those new limiis and boundaries, and even beyond them. She has
caused me to be where I am today, at UNLV’s Honor’s College on scholarship. Miss Marandi is
a highly, even uniquely intelligent individual; but her intelligence wasn’t the only one of her
attributes that caused her to stand out from the rest of her peers when she taught me. From that
first day when 1 stepped into her classroom, it was her passion that made her, her classroom, and
what she taught to stand apart from all else. [ remember as a tenth grader, [ sat in her room and I
thought I was so special, I was there in that amazing room where only the best sat around and
exchanged the most brilliant and extraordinary ideas. Our room was a senate, we were senators,
and we spoke the language of Shakespeare. Indeed, nothing but the best in her classroom and for
her students. Ironically, her classroom was in a school where most of us came from poverty and
had previously known more about the welfare line than anything else. During most of the winter
days, we would offer her our coats and jackets to keep her warm; the room was freezing cold.
We taught her how to Dab and she taught us how to compare look at Macbeth in Medievai
Scotland and see Dart Vader in Star Wars. When looking at students she always saw beyond
skillsets and saw potentials, potentials that she could harvest and nurture. When looking at her,

always saw a guide and a guard, a vehicle to success.

Miss Marandi has become more than a teacher to me, she has become my mentor and
someone to whom I look up. She defines “passion” and “intelligence”, more significant to you,
she defines “education” and she defines it at its best. I have chosen to study French at UNLYV, in
order to serve the Pahrump Valley Academy as its French Coordinator, becaﬁse I know first-
hand the extraordinary power of an exceptional educator and I want to one day have that power.
Miss Marandi has inspired me to join the ranks of educators, hoping to one day become a great

educator like her.
Sincerely,

Jose Fernando Rodriguez Hidalgo
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Géraldine Gouzerh Domenghini

To the State of Nevada :

| am writing this letter in support of Miss Sable Marandi as an educator and a
pedagogical innovator, who is seeking your authorization to start and operate a charter school,
in the state of Nevada. | first came to know Miss Marandi at a time when my Franco-American
daughter, Clothilde, needed major support and guidance with her English in second grade. She
is now a high school graduate with a 3.95 GPA and will be attending a prestigious business

school in London, ESCP Europe in the fall.

In second grade, Clothilde was struggling with the acquisition of the English language,
reading and writing. She attended a French immersion program in a private school in Los
Angeles, and was not able to transfer her French language skills to English. Her English teacher
at the time tried everything she could to help, but all of it with no success. Our daughter was
most likely to fail second grade English as the teacher was concerned that she had fallen too far
behind and missed too many major concepts. Then a neighbor brought to our attention that a
very passionate educator lived in our building complex. We were directed to Miss Marandi’s

apartment, whose name we still didn’t know.

We explained the situation to her and offered her a position as our daughter’s private
tutor which she excitedly accepted. | remember she was genuinely excited at the prospect of
the challenge, especially as we honestly told her the circumstances and the fact that we had

tried everything and nothing had worked.

Miss Marandi redesigned our daughter, Clothilde’s approach to learning English
Language Arts, for the remainder of the year. She introduced specific colors into vocabulary
practices, they practiced words using motion and the whole body movement to break words
apart. She also had my daughter draw concepts before writing about them. Then the two of

them would compare the drawings and make sure every detail had transferred from the
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Don’t hesitate to contact me with any questions or comments.

Géraldine Gouzerh Domenghini




Total Enrollment on First Day of Testing:
Total Number Tested:
Total Number Tested in Selected Subgroup:

JPRENCHERGET
California Standardized Testing and Reporting (STAR)

Burbank (Luther) Middle School

California Standards Test Scores - 2004

Reported Enrollment
CST English-Language Arts

Students Tested

% of Enrollment

Mean Scaled Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic
CST Mathematics

Students Tested

% of Enrollment

Mean Scaled Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic
CST Algebra I

Students Tested

% of Enrollment

Mean Scaled Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

CST Integrated Math 1

Students Tested

% of Enrollment
Mean Scaled Score
% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

CST History - Social Science Grade 8 (Grades 6, 7 & 8 Standards)

Students Tested

% of Enrollment
Mean Scaled Score
% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

All Students
2,081 County Name:  Los Angeles County
2,071 District Name:  Los Angeles Unified District
2,071 School Name:  Burbank (Luther) Middle School
CDS Code: 19-64733-6057897
Grades
2 3 4 5 6 7 8 9 10 11  EOC
674 700 707
669 694 698
993% 99.1% 98.7%
311.1 3114 309.0
2% 2% 4%
4% 19% 12%
43%  38% 41%
27% 26% 28%
13% 15% 16%
669 694
99.3% 99.1 %
3115 3023
4% 2%
16% 14%
36%  31%
37%  37%
7% 16%
690 690
97.6 %
277.2 277.2
0% 0%
4% 4%
15 % 15 %
57 % 57 %
24 % 24 %
1 1
0.1%
* *
* *
* *
* *
* *
* *
695
98.3 %
294.8
2%
7%
30 %
34 %
28 %
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JEERINTRERGHE

California Standardized Testing and Reporting (STAR)
Burbank (Luther) Middle School

All Students
Total Enrollment on First Day of Testing: 2,017 County Name:  Los Angeles County
Total Number Tested: 2,006 District Name:  Los Angeles Unified District
Total Number Tested in Selected Subgroup: 2,006 School Name:  Burbank (Luther) Middle School
CDS Code: 19-64733-6057897
California Standards Test Scores - 2005
Grades
2 3 4 5 6 7 8 9 10 1 EOC
Reported Enrollment 682 666 669
CST English-Language Arts
Students Tested 678 658 665
% of Enrollment 994% 988% 994 %
Mean Scale Score 313.6 3242 314.9
% Advanced 4% 4% 5%
% Proficient 16 % 28 % 16 %
% Basic 38% 39% 39%
% Below Basic 25% 19 % 25%
% Far Below Basic 16 % 10 % 14 %
CST Mathematics
Students Tested 678 658
% of Enrollment 99.4%  98.8%
Mean Scale Score 309.4 317.2
% Advanced 5% 5%
% Proficient 18 % 23 %
% Basic 27 % 30 %
% Below Basic 35% 31%
% Far Below Basic 14 % 12%
CST Algebra I
Students Tested 635 635
% of Enrollment 94.9 %
Mean Scale Score 283.8 283.8
% Advanced 0% 0%
% Proficient 6 % 6%
% Basic 22 % 22 %
% Below Basic 49 % 49 %
% Far Below Basic 22 % 22 %
CST Integrated Math 1
Students Tested 1 1
% of Enrollment 0.1 %
Mean Scale Score * *
% Advanced * *
% Proficient * *
% Basic * *
% Below Basic * *
% Far Below Basic * *
CST History - Social Science Grade 8 Cumulative
Students Tested 662
% of Enrollment 99.0 %
Mean Scale Score 303.0
% Advanced 2%
% Proficient 14 %
% Basic 32%
% Below Basic 27 %
% Far Below Basic 25%
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California Standardized Testing and Reporting (STAR)
Burbank (Luther) Middle School

Total Enrollment on First Day of Testing:
Total Number Tested:

Total Number Tested in Selected Subgroup:

California Standards Test Scores - 2006

Reported Enrollment
CST English-Language Arts

Students Tested

% of Enrollment

Mean Scale Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic
CST Mathematics

Students Tested

% of Enrollment

Mean Scale Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

CST General Mathematics (Grades 6 & 7 Standards)

Students Tested

% of Enrollment

Mean Scale Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic
CST Algebra I

Students Tested

% of Enrollment

Mean Scale Score

% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

CST History - Social Science Grade 8 Cumulative

Students Tested

% of Enrollment
Mean Scale Score
% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

All Students
1,824 County Name: Los Angeles County
1,813 District Name:  Los Angeles Unified District
1,813 School Name: ~ Burbank (Luther) Middle School
CDS Code: 19-64733-6057897
Grades
2 3 4 6 7 8 9 10 11 EOC
581 620 623
574 614 614
98.8% 99.0% 98.6%
310.7 3185  321.0
3% 7% 7%
20 % 21 % 17 %
35% 2%  43%
19 % 23%  21%
22 % 18 % 12%
573 614
98.6% 99.0%
3109  314.1
4% 3%
18 % 23 %
34 % 31 %
31% 32%
13 % 11 %
1 1
0.2 %
* *
* *
* *
* *
* *
* *
608 608
97.6 %
280.3 280.3
1% 1%
7% 7%
17 % 17 %
47 % 47 %
28 % 28 %
613
98.4 %
308.5
4%
14 %
38%
21 %
23 %
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CST Science - Grade 5, Grade 8, and Grade 10 Life Science

Students Tested
% of Enrollment
Mean Scale Score
% Advanced

% Proficient

% Basic

% Below Basic

% Far Below Basic

613
98.4 %
302.1
4%
14 %
34 %
32%
16 %

California Department of Education

©2019 California Department of Education
Page generated 7/11/2019 12:19:06 PM
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School Year 2016-2017 Nevada School Rating for
Innovations International Charter School of

NV

Innovations International Charter School of NV

Dr. Connie Malin, Principal
Grade Levels: 06-12
Website:

School Level: Middle School

White

Black m—

Asian

Am In/AK Native

Pacific Islander

Two or More Races
0%

Academic Achievement
Math CRT
ELA CRT
1 /25 Science CRT
Math | End of Course
Pooled Average

Student Growth

Math CRT MGP

ELA CRT MGP
11.5/30 Math CRT AGP

ELA CRT AGP

English Language

ELPA
5/10

D

Closing Opportunity Gaps

Non-proficient
Math CRT

7720 ELA CRT

D

Student Engagement

Chronic Absenteeism
715"

*Bonus points included

)

Climate Survey

Academic Learning Plans
NAC 389.445 Requirements

Race/Ethnicity
HI S| N C. |1

25% 50%

% Above Cut
16.1
23.8

N/A
20.0

SY 16-17
53.0
42.0
22.8
26.8

% of EL
Meeting AGP
204

% Meeting AGP
14.8
16.3

School
27.5
98.7
97.7
% Participation

8380

75% 100%

District
24.3
451

97.2
37.6

District

18.9

District
16.8
97.5
86.3

Met Target
YES

1600 E. Oakey Blvd.
Las Vegas, NV 89104
Phone: 702-216-4337

Special Populations

EL
|EP -

FRL |

0% 20% 40% 60% 80%

% Above Cut

W SY 1516 MW SY 16-17
100
50
0 - |
Math Reading Science
Median Growth Percentile
High Growth
65
& Typical Growth
35
Low Growth
ELPA
SY 15-16
sy 16-17 D

0% 20% 40% 60% 80%

% of Non-proficient on Track to Proficiency
B sy 1516 M SY 16-17

M | ———

A

0% 5% 10% 15% 20%

Chronic Absenteeism

SY 15-16
SY 16-17 I

0% 50%

m Two or More Races
Am In/AK Native

White m Hispanic

100%
Pacific Islander

Asian m Black



Student CRT Proficiency

Percent Above the Cut
Math District 2017 Math MIP ELA District 2017 ELAMIP
American Indian/Alaska Native - 215 20.6 - 43.8 373
Asian - 50.4 54.1 - 71.2 733
Black/African American 0 10 15.2 8.3 26.9 31.1
Hispanic/Latino 14.1 171 21.6 254 36.4 39.2
Pacific Islander - 252 30.1 - 44.6 48.1
Two or More Races - 304 34.2 - 539 57.1
White/Caucasian 40 39.3 414 333 61.9 62.7
Special Education 5.8 4 9.8 8.8 7 135
English Learners Current + Former 15.5 14 11.6 20.7 282 16.1
English Learners Current 6.3 4.2 4.2 77
Economically Disadvantaged 14.1 16.5 215 22 349 383
Student Growth
Student Growth Percentile
Math MGP ELA MGP Math AGP ELA AGP
American Indian/Alaska Native = = = =
Asian - - - -
Black/African American 42 34 0 13
Hispanic/Latino 555 44.5 254 294
Pacific Islander - - - -
Two or More Races - - - -
White/Caucasian 62 40 333 40
Special Education 45 41 8.8 1.7
English Learners Current + Former 54 455 263 26.3
English Learners Current 425 43 10.8 8.6
Economically Disadvantaged 51 42 20.6 24.7
Closing Opportunity Gap
Percent of non-proficient Students meeting AGP
Math AGP ELA AGP
American Indian/Alaska Native = =
Asian - -
Black/African American 0 5
Hispanic/Latino 19 211
Pacific Islander - -
Two or More Races - -
White/Caucasian - -
Special Education 0 4.7
English Learners Current + Former 19.6 14.5
English Learners Current 11.9 11.6
Economically Disadvantaged 104 13.9
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Chronic Absenteeism

American Indian/Alaska Native
Asian

Black/African American
Hispanic/Latino

Pacific Islander

Two or More Races
White/Caucasian

Special Education

English Learners Current + Former
English Learners Current
Economically Disadvantaged

162

% Chronically Absent

42.3
238

333
35.2
N/A
279
30.3

District
19.2
5
27.2
16.8
17.8
17.2
14
26.6
N/A
18.2
20.7



What does my school rating mean?

2 Star school: Identifies a school that has partially met the state's standard for performance. Students and subgroups
often meet expectations for academic performance or growth but may have multiple areas that require improvement.
Areas requiring significant improvement are uncommon. The school must submit an improvement plan that identifies
supports tailored to subgroups and indicators that are below standard. A 2 star school in consecutive years is subject to
state intervention. Schools identified for targeted support and improvement or comprehensive support and improvement

are eligible to be classified as two star schools.

What do the performance indicators mean?

Academic Achievement--Student Proficiency

Academic Achievement is a measure of student
performance based on a single administration of the State
assessment. Cut scores are set that determine the
achievement level needed to be proficient on the
assessment.

Student Proficiency is determined by calculating the percent
of students in the school who met (Level 3) and exceed
standards (Level 4) on the State assessments.

Points are earned based on a pooled average (total number
of students proficient on all three assessments divided by
total number of students taking all three assessments).

English Language Proficiency

English Language Proficiency is a measure of English
Learners achieving English Language proficiency on the
State English Language Proficiency assessment, WIDA. The
NSPF includes Adequate Growth Percentiles to determine if
English Language Learners are meeting the goal toward
English Language proficiency. Students meeting their
growth targets should be on track to become English
proficient and exit English language status in five years.

Student Engagement

Student Engagement is a measure of Chronic Absenteeism
and Climate Survey Participation. Research shows that
attendance matters and that chronic absenteeism places
students at risk of failure. Chronic absenteeism is defined as
missing 10 percent, or more, of school days for any reason,
including excused, unexcused or disciplinary absences.
Students who are absent due to school sponsored activities
are not considered absent for the purposes of this
calculation.

Climate Survey

The Climate Survey is a state survey administered to
students in certain grades across the state. Schools meeting
or exceeding the 55% participation threshold can receive
bonus points. Two additional bonus points included within
Student Engagement section.

Student Growth

Student growth is a measure of performance on the state
assessments over time.

e Student Growth Percentile (SGP) is a measure of
student achievement over time and compares the
achievement of similar subgroups of students from
one test administration to the next. An SGP from 35 to
65 is considered typical growth.

e Median Growth Percentile (MGP) is a summary of the
student growth percentiles (SGP) in a school. A school’s
Median Growth Percentile (MGP) is determined by rank
ordering all the SGPs in the school from lowest to
highest and finding the median or middle number.

e Adequate Growth Percentile (AGP) describes the
amount of growth a student needs to remain or
become proficient on the State assessment in three
years.

Closing Opportunity Gaps/Equity

Closing Opportunity Gaps is a measure of non-proficiency.
This measure includes students who were non-proficient on
the previous year's State assessment and determines if
those students in the current assessment administration
succeeded in meeting their Adequate Growth Percentile.
This is a measure of gap between proficient and non-
proficient students.

Star Rating Index Score
*AAANY at or above 80

\ & & 6 at or above 70, below 80
*AX %X at or above 50, below 70
) B at or above 29, below 50
w below 29
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School Year 2016-2017 Nevada School Rating for -,

Innovations International Charter School of N/A ‘

NV

Innovations International Charter School of NV

Dr. Connie Malin, Principal
Grade Levels: 06-12
Website:

School Level: High School

Race/Ethnicity
RINELI@® |

White

Black m——
Asian
Am In/AK Native
Pacific Islander
Two or More Races

1600 E. Oakey Blvd.
Las Vegas, NV 89104
Phone: 702-216-4337

Special Populations

EL

|EP

FRL |

0% 25% 50% 75% 100% 0%  20%  40% 60%  80%
Academic Achievement % Above Cut
% Above Cut District 100 WSY15-16  MWSY 16-17
Math End of Course 52 53.5
{ ’ ELA End of Course 60 69.7 50
9/25 Science End of Course I I
Pooled Average 54.8 60.9 0
Math ELA Science
Graduation Graduation Rates
Graduation Rate School Rate District Rate 100 W Class of 1415 M Class of 15-16
4-Year 533 74.8
5-Year 57.1 744 50
‘ 2/30 s . l
0 4-Year 5-Year
English Language Proficiency ELPA
% of EII;cli\:l)eetlng District SY 15-16
{ ‘ ELPA 153 8.3 sy16-17 I
8/10 0% 20% 40% 60%  80%
College Career Readiness Average ACT Composite
School District SY 16-17
ACT Average Composite 14.8 17.2
Grade 9 Sufficiency 100 88.5 SY 1516
7125 Grade 10 Sufficiency 100 84.5 SY 14-15
Pooled Average 100 86.5
18 19 20 21
EOC Math CCR 8.1 22.7
EOCELAALCCR 29 46.9
Pooled Average 15.6 344
Student Engagement
School District
Chronic Absenteeism 41.2 24.0
* Academic Learning Plans 100 99.1
4/10 % Particigation ~ Met Target
Climate Survey 64.8 YES

*Bonus points included



Chronic Absenteeism

. SY 15-16
Student EOC Proficiency oV 16.17 ——
Percent Above 0% 50% 100%

Two or More Races Pacific Islander

Math 2017 Math | Math 2017 Math 11 Am IVAK Native = Asian m Black

I MIP ] MiIP White m Hispanic
American Indian/Alaska Native - 70.5 - 293
Asian - 87.5 - 59.3 — -
Black/African American - 63.5 - 19.6 - 514 - 47.8
Hispanic/Latino 68.8 71.2 29 284 18.1 64.9 75 64.9
Pacific Islander - 79 - 354 - 669 - 67.6
Two or More Races - 79.5 - 41.6 - 751 - 75.2
White/Caucasian - 82 - 46.2 - 786 - 783
Special Education 64.7 56.2 - 134 - 36.1 - 36.7
English Learners Current + 74 61.5 - 13.2 - 401 - 329
Former
English Learners Current 714 - - -
Economically Disadvantaged 70.2 69.3 291 273 - 627 785 60.8

Four & Five Year Graduation Rate

4y Graduation 5y Graduation

Graduation Measures 4y Graduation Rate District MIP 5y Graduation Rate District MIP
American Indian/Alaska Native - 71.5 64.7 - 68.2 57.1
Asian - 88.5 87.9 - 86.6 86.4
Black/African American - 59.6 56.5 - 60.5 59.4
Hispanic/Latino 57.1 71.2 69.7 - 704 67.1
Pacific Islander - 78.2 75.9 - 76.1 77.8
Two or More Races - 79.5 76.8 - 78.8 79.2
White/Caucasian - 82.5 79.9 - 81.9 80.1
Special Education - 27 293 - 29.6 338
English Learners Current + Former 27.2 444 426 - 36.6 374
Economically Disadvantaged 54.1 69 66.7 64.2 67.9 68.3
ACT Average Composite

Composite Score District

American Indian/Alaska Native - 16.8
Asian - 19.7
Black/African American - 15.1
Hispanic/Latino 14.8 15.9
Pacific Islander - 16.9
Two or More Races - 18.3
White/Caucasian - 19.5
Special Education - 133
English Learners Current + Former N/A N/A
English Learners Current - 13

Economically Disadvantaged 14.1 16
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EOC Math & ELA CCR

Percent CCR Achievement Level
Math | Math I District Math Il Math Il District ELA| ELAI District ELAIl ELAII District

American Indian/Alaska Native - 22.1 - 173 - 39.5 - 442
Asian - 40.2 - 437 - 62.8 - 68.7
Black/African American - 11.5 - 8.6 - 24.5 - 30.8
Hispanic/Latino 133 17.1 32 172 0 36.6 343 43.6
Pacific Islander - 245 - 232 - 37.9 - 50.1
Two or More Races - 26.7 - 28.1 - 53.2 - 54.5
White/Caucasian - 31.6 - 338 - 583 - 57.5
Special Education 0 6.5 - 3.9 - 8 - 9.6
English Learners Current + Former  11.5 12.5 71 86 - 14.2 285 22.1
English Learners Current 4.7 9.6 - 4 - 5.8 - 10.6
Economically Disadvantaged 14.8 17 41 171 - 34.3 42.8 40.8

Chronic Absenteeism

% Chronically Absent District

American Indian/Alaska Native - 294
Asian - 9.8

Black/African American 333 32.8
Hispanic/Latino 39.2 271
Pacific Islander - 222
Two or More Races - 22.7
White/Caucasian 52.6 19

Special Education 42.3 34.2
English Learners Current + Former N/A N/A
English Learners Current 48.7 247
Economically Disadvantaged 46 30
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What does my school rating mean?

High schools will earn an index score and no star rating based on 2016-2017 school performance. All Nevada schools will

receive a star rating in September of 2018.

Comprehensive Support and Improvement Designation (CSI): Low performing schools, schools with persistently low
performing subgroups and high schools with low graduation rates are designated to be CSI schools.

What do the performance indicators mean?

Academic Achievement-Student Proficiency

Academic Achievement is a measure of student
performance based on a single administration of the State
assessment. Cut scores are set that determine the
achievement level needed to be proficient on the
assessment.

Student Proficiency is determined by calculating the percent
of students in the school who met (Level 3) and exceed
standards (Level 4) on the State assessments.

Points are earned based on a pooled average (total number
of students proficient on all three assessments divided by
total number of students taking all three assessments).

English Language Proficiency

English Language Proficiency is a measure of English
Learners achieving English Language proficiency on the
State English Language Proficiency assessment, WIDA. The
NSPF includes Adequate Growth Percentiles to determine if
English Language Learners are meeting the goal toward
English Language proficiency. Students meeting their
growth targets should be on track to become English
proficient and exit English language status in five years.

Student Engagement

Student Engagement is a measure of Chronic Absenteeism
and Climate Survey Participation. Research shows that
attendance matters and that chronic absenteeism places
students at risk of failure. Chronic absenteeism is defined as
missing 10 percent, or more, of school days for any reason,
including excused, unexcused or disciplinary absences.
Students who are absent due to school sponsored activities
are not considered absent for the purposes of this
calculation.

Climate Survey

The Climate Survey is a state survey administered to
students in certain grades across the state. Schools meeting
or exceeding the 55% participation threshold can receive
bonus points. Two additional bonus points included within
Student Engagement section.

Graduation

The cohort graduation rate is determined through the
cohort validation process and follows federal guidelines for
reporting an adjusted cohort grauation rate. This process
usually results in preliminary graduation rates in October,
with disaggregated rates determined in December. Because
these dates are past the required state school accountability

reporting date of September 15", the cohort rates used for
this indicator lags one yaear behind the other accountability
indicators in the school rating system.

College and Career Readiness

The college and career readiness indicator is made up of
three measures: Average ACT Composite Score, Ninth and
Tenth Grade Credit Sufficiency, and percent of students
achieving college and career readiness status (Level 3 or 4)
on the Math, ELA or Science End-of-Course assessments.

Star Rating Index Score

TBD
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Eddie Williams, Jr. is a 22-year veteran of the United States Army who retired in
1999. During his time in the military, he received his bachelor’s degree from
Wayland Baptist University in1995. He went back to school, while teaching in the
classroom in 2002, and graduated in 2004 from Texas State University with a

. master’s degree in Secondary Education with honors and receiving a 4.0 GPA.
After graduating with his master’s degree, He taught Math and English for six years
i at the San Antonio Independent School District, in San Antonio, Texas. During his
tenure as a teacher, he increased his Math and English students’ academic scores by one grade
level.

In 2010, Mr. Williams changed careers and started writing academic curriculum for the
Department of Defense’s (DoD) largest allied health career field program in the world at Ft. Sam
Houston Texas. During his eight-year tenure, he received numerous awards for improving DoD’s
academic curriculum for enlisted medical personnel so that medics could perform at a higher
level in treating patients.

He and his wife have been married for over thirty years and have two adult children.
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Eddie Williams

Work Experience:
Medical Education Training Campus
Fort Sam Houston, TX 78458

01/2010 - 12/2018

Hours per week: 40

Series: 1750 Pay Plan: GS Grade: 12

Instructional System Specialist (This is a federal job)

Duties, Accomplishments and Related Skills:

Served as a member of instructional systems development team, comprised of
technical operations subject matter experts, instructional systems/training
specialist, and contract personnel. Developed/revised training courses and
programs within the Medical Education Training Campus (METC) division.
Planned and coordinated instructional analysis, design, development,
implementation, and evaluation activities. Provided guidance in task analysis of
medical courses in response to identified task learning relationships based on a task
analysis. Applied psychological learning principles and theory to ensure sound,
logical sequencing of course content. Applied appropriate instructional strategies,
training media, and job performance/skills aids to accomplish objectives.
Planned/recommended use of innovative, alternative, instructional methods, such
as computer assisted instruction, simulators, interactive video games, where
appropriate. Developed/coordinated the implementation of guidelines for formative
and summative evaluation of new training materials.

AHS, DNS, OR BRANCH, FSHTX
Ft. Sam Houston, TX

01/2008 - 01/2010

Hours per week: 40

Series: 1712 Pay Plan: GS Grade: 09
Curriculum/Instructor Writer (This is a federal job)
Duties, Accomplishments and Related Skills:
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Presented instruction in the form of lectures, and conducted demonstrations,
discussions, and practical operating room exercises. Developed special learning
exercises, such as games for students, which enhanced learning. Demonstrated
methods for giving concrete expressions of the principles of OR Nursing by
explaining and demonstrating principles to students. Conducted course enrollment
and student review on the first day of class. Monitored students, academic progress
during phase 1. Counseled phase 1 students on course requirements grading policy,
relief/recycle policy, and other administrative details. Developed and administered
exams to students, and maintained computerized copy of students records.
Developed, administered and grades exams. I have Specialized experience with
developing, revising or writing manuals, trainer's guide, job books, training support
packages, lesson plans, student handouts, guidance packages, practical exercises,
training aids, and equipment needs focused in the areas of accreditation, risk
management or performance improvement. Specialized experience in identifying
training problems, recommending solutions, and conducting complex studies
concerning the efficiency and effectiveness of the organization's training programs
to improve and optimize student development.

Supervisor: LTC Dewey Collier (210-295-4383)

Okay to contact this Supervisor: Yes

San Antonio ISD
3156 Roger Street, SA
San Antonio, TX 78505 United States

08/2002 - 05/2008

Hours per week: 40

Administrator/Teacher

Duties, Accomplishments and Related Skills:

Designed, developed, wrote lesson plans for special education students in 7th and
8th grades in English and Math. Increased their academic achievement by one
grade level. Used a variety of teaching methods to get them highly motivated to
learn. Consulted and utilized a team approach with other teachers on staff to find
best strategies to maximize students learning potential. Attended professional
development training on curriculum development to help establish and implement
a base level of each student's academic needs. Consulted with district English
curriculum specialist to provide each student with the best English material
available. Collaborated in the planning to make sure each special education
students got the best curriculum for their needs. Ensured that the students received
the English/Math instructions that is in compliance with the Texas Education
Agency (TEA). Taught and assessed students on a daily basis to make sure they
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learned all aspects of the English/Math curriculum. Invited the English/Math
department chairs to monitor and evaluate my class to make sure the students were
increasing their Language/Math proficiency. Recommended methods to my
department chair to improve the English/Math curriculum, provided advice on
issues significant to each student's academic success. Utilized audio-visuals and a
variety of hands-on activities to increase each student English/Math academic
success. Met with parents to listen to their concerns and resolve problems.

US Army/Ft. Sam Houston
San Antonio, Tx
San Antonio, TX 78205 United States

08/1992 - 06/1996

Hours per week: 40

OR Supervisor

Duties, Accomplishments and Related Skills:

Senior Instructor/Writer Operating Room Branch Army Medical Department
Center and School, Fort Sam Houston, Texas, 1992-1996. Designed anatomy and
physiology curriculum, lesson plans for the total human body systems. Utilized a
variety of audio visuals to train entry-level medical students to become entry-level
OR technicians in a military occupation producing school. Counseled students on a
variety of challenges to keep their focus on academic course work throughout the
duration of school. Served as technical matter expert for all Army surgical
technology correspondence course books. Attained specialize training in my health
care undergraduate degree and correspondence courses on the specialized
knowledge of federal, state, and local policies pertaining to infection control
policies. Conducted analytical surveys to determine effectiveness of programs and
implemented changes as needed. A self-motivated individual with excellent
interpersonal communication skills. Proficient in Microsoft word, outlook, power
point, and excel. Completed instructor faculty Development Course at Ft. Sam
Houston, TX.

Education:

Texas A&M Kingsville

GPA: 4.0 of a maximum 4.0
Credits Earned: 24 Semester hours
Major: Educational Administration

Texas State San Antonio, TX. United States
Master's Degree 08/2004
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GPA: 4.0 of a maximum 4.0
Credits Earned: 36 Semester hours
Major: Secondary Education

Wayland Baptist University San Antonio, TX. United States
Bachelor's Degree 01/1996

GPA: 3.5 of a maximum 4.0

Major: Healthcare Administration

Job Related Training:

Completed the BLS/HCP instructor course March 2011 for the Medical Education
Training Command (METC) 68D Army Surgical Operating course. Served as a
certified BLS program director (PD)that supervised ten (10) other BLS instructors
in training and certifying approximately 300 students per year in obtaining their
Basic Life Support for Health care Provider Cards (BLS/HCP).

Affiliations:
Texas State Alumni Association - Member

Additional Information:

I was an Army Community Service (ACS) volunteer instructor at Ft. Sam
Houston, Tx. Served as a volunteer lion's member in the Buffalo Valley Lions Club
in Schertz, Texas. Served on the Texas State Assembly for Surgical
Technology/Surgical Technology as a Board Director.

Served as a volunteer for the San Antonio Diabetes Association giving
presentations and representing the diabetes association at health fairs throughout
the city of San Antonio, Texas.
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2006 CAMPUS ACCOUNTABILITY DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE
CAMPUS NUMBER: 015907057

Campus Rating:
06 - 08

Grade Span:

Analysis groups used to determine ratings are highlighted in BLUE.
Grade 8 science results are not included because they are not used in the 2006 accountability system.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

Academically Acceptable

TEXAS ASSESSMENT OF KNOWLEDGE AND SKILLS (TAKS) TABLE

Required
[-----mmeee - 2006 ------------- []--------- 2005 --------- []----- Improvement ----- |
Number Pct Stu Number Pct Met
Performance Met Number Met Grp Met Number Met  Min Act Met
Results Std Taking Std % Std Taking Std Size Chg RI  RI?
Reading/ELA
All Students 422 580 73%  100% 421 595 71% 2
African Amer 20 27 74% 5% 21 29 72% 2
Hispanic 348 489 71% 84% 346 500 69% 2
White 54 64 84% 11% 53 65 82% 2
Econ Disadv 395 543 73% 94% 402 573 70% 3
Writing
All Students 171 209 82%  100% 178 205 87% -5
African Amer * * 99% * 8 12 67% *
Hispanic 144 181 80% 87% 149 170 88% -8
White * * 94% * * * 91% 3
Econ Disadv 166 202 82% 97% 169 196 86% -4
Social Studies
All Students 160 210 76%  100% 136 189 72% 4
African Amer * * 89% * * * * *
Hispanic 131 176 74% 84% 114 163 70% 4
White 21 25 84% 12% * * 91% -7
Econ Disadv 152 202 75% 96% 128 180 71% 4
Mathematics
All Students 263 579 45%  100% 258 612 42% Yes 3 ** No
African Amer 10 28 36% 5% 8 31 26% 10
Hispanic 218 487 45% 84% 214 514 42% Yes 3 **  No
White 35 64 55% 11% 35 66 53% Yes 2 ok No
Econ Disadv 240 540 44% 93% 247 589 42% Yes 2 *x No
Science
All Students * * * * * * * *
African Amer * * * * * * * *
HiSpaniC * * * * * * * *
Econ Disadv * * * * * * * *
** Met the minimum size requirement, but did not meet the 65% floor for Recognized.
STATE-DEVELOPED ALTERNATIVE ASSESSMENT II (SDAA II) TABLE
Required
-------------- 2006 --------------||--------- 2005 ---------||----- Improvement ------
# Tests Pct Stu # Tests Pct Met
SDAA II Met # Met Grp Met # Met Min Act Met
Results ARD Tests ARD % ARD Tests  ARD Size Chg RI  RI?
All Students 149 195 76% 100% 134 169 79% -3
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EXCEPTIONS TABLE

Number Msrs Number Number Floor(s) Msr(s) Used
Evaluated Allowed Needed Met? in 2005? Exceptions Applied
15 N/A N/A N/A N/A N/A
October 2006 TEXAS EDUCATION AGENCY PAGE 2

2006 CAMPUS ACCOUNTABILITY DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine ratings are highlighted in BLUE.
Grade 8 science results are not included because they are not used in the 2006 accountability system.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

COMPLETION RATE I TABLE (Gr. 9-12)

Required
[-=--mmeme- Class of 2005 ------------ ||--- Class of 2004 ----||------ Improvement ------ |
Stu Met
# Com- # # in  Comp Grp # Com- # in  Comp Min Act Met
pleters dropouts Class Rate % pleters Class Rate Size Chg RI  RI?

All Students - - - - - - _ _ _
African Amer - - - - - - - _ _
Hispanic - - - - - - - _ _
White - - - - - - _ _ _
Econ Disadv - - - - - - _ _ _

Completion data not evaluated for your accountability rating due to grade span, small numbers, or no data.

ANNUAL DROPOUT RATE TABLE (Gr. 7-8)

Required
I 2004-05 ------------- []--------- 2003-04 --------- | ]----- Improvement ------ |
# Official Stu # Official Met

Official # 7-8 Dropout Grp Official # 7-8 Dropout Min Act Met

Dropouts Graders Rate % Dropouts Graders Rate Size Chg RI  RI?
All Students 0 579 0.0% 100% (2] 594 0.0% 0.0
African Amer (2] 30 0.0% 5% 2] 34 0.0% 0.0
Hispanic 0 480 0.0% 83% (2] 492 0.0% 0.0
White 0 67 0.0% 12% (2] 66 0.0% 0.0
Econ Disadv 0 520 0.0% 90% (2] 518 0.0% 0.0

Dropout data not evaluated for your accountability rating due to grade span, small numbers, or no data.

October 2006 TEXAS EDUCATION AGENCY PAGE 3
2006 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.

Advanced Course/Dual Enrollment Completion (2004-05): NOT APPLICABLE

Number Number Percent

w/Credit for w/Credit for  Student w/Credit for
Student Groups an Advanced Any Group Advanced
Course Course Percent Courses
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All Students -
African American -
Hispanic -
White -
Economically Disadvantaged -

Advanced Courses data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.
AP/IB Results (2004-05): NOT APPLICABLE
Number Percent
Number Number of Percent  Scoring Number Scoring
Taking 11th and Student Taking at or Taking at or
Student Groups AP and/ 12th Group AP and/ Above AP and/ Above
or IB Graders Percent or IB  Criterion or IB  Criterion

All Students - -
African American - -
Hispanic - -
White - -

AP/IB Results data not evaluated for your acknowledgment due to

or no data.

grade span, small numbers,

Attendance Rate (2004-05): DOES NOT QUALIFY

Total Days
Absent + Student
Student Groups Total Total Days Group Attendance
Days Present Present Percent Rate
All Students 122,907 129,861 100% 94.6%
African American 6,732 7,026 5% 95.8%
Hispanic 102,002 107,948 83% 94.5%
White 13,895 14,605 11% 95.1%
Economically Disadvantaged 116,585 123,167 95% 94.7%
Attendance Rate standard for your acknowledgment is 96.0%.
Commended on Reading/ELA: DOES NOT QUALIFY
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 108 580 100% 19%
African American 3 27 5% 11%
Hispanic 86 489 84% 18%
White 19 64 11% 30%
Economically Disadvantaged 102 543 94% 19%

Reading includes second administration results for students tested at the same campus.

October 2006 TEXAS EDUCATION AGENCY
2006 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE
CAMPUS NUMBER: 015907057

Campus Rating:

Grade Span:

06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.

Special formats ('*') are used to protect student confidentiality.

PAGE 4

Academically Acceptable

Commended on Mathematics: DOES NOT QUALIFY

Student Groups Number
Commended

Number

Ta
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Group
Percent

Percent
Commended



All Students 39 579 100% 7%

African American 3 28 5% 11%
Hispanic 27 487 84% 6%
White 9 64 11% 14%
Economically Disadvantaged 34 540 93% 6%

Mathematics includes second administration results for students tested at the same campus.

Commended on Writing: ACKNOWLEDGED

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 43 209 100% 21%
African American * * * 9%
Hispanic 36 181 87% 20%
White 6 * * 35%
Economically Disadvantaged 43 202 97% 21%
Commended on Science: NOT APPLICABLE
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students * * * *
African American * * * *
Hispanic * * * *
White * * * *
* * * *

Economically Disadvantaged

Science data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Commended on Social Studies: DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 29 210 100% 14%
African American * * * < 1%
Hispanic 20 176 84% 11%
White 9 25 12% 36%
Economically Disadvantaged 25 202 96% 12%
Comparable Improvement: DOES NOT QUALIFY
Total Number of
Matched Students Quartile
Reading/ELA 541 Q4
Math 546 Q4
Link to the 2006 Comparable Improvement Report
October 2006 TEXAS EDUCATION AGENCY PAGE 5

2006 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.
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Recommended High School Program (RHSP)/DAP (Class of 2005): NOT APPLICABLE

Percent
Rec. Student Completing
Student Groups HS Pgm. Total Group Rec.
Graduates Graduates Percent HS Pgm.

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

The count of RHSP graduates includes Distinguished Achievement Program (DAP) graduates.

Recommended H.S. Program data not evaluated for your acknowledgment due to grade span,
small numbers, or no data.

SAT/ACT Results (Class of 2005): NOT APPLICABLE

Number Percent

Number Number of Percent Scoring Number Scoring

Taking Non-Special Student Taking at or Taking at or

Student Groups SAT and/ Education Group SAT and/ Above SAT and/ Above
or ACT Graduates Percent or ACT Criterion or ACT Criterion

All Students - - - - - _ _
African American - - - - - _ _
Hispanic - - - - - _ _
White - - - _ _ _ _

SAT/ACT data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Texas Success Initiative (TSI) ELA: NOT APPLICABLE

Number Number Percent

Scoring at Taking Student Scoring at

Student Groups or Above Exit-level Group or Above
Standard ELA Percent Standard

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

TSI ELA data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Texas Success Initiative (TSI) Mathematics: NOT APPLICABLE

Number Number Percent

Scoring at Taking Student Scoring at

Student Groups or Above Exit-level Group or Above
Standard Mathematics Percent Standard

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

TSI Mathematics data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Explanation of Masking Rules
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2006 DISTRICT ACCOUNTABILITY SUMMARY

District Name Links to the Accountability Data Table

DISTRICT NAME: SAN ANTONIO ISD

DISTRICT NUMBER: 015907

ACCOUNTABILITY RATING: Academically Acceptable

GOLD PERFORMANCE ACKNOWLEDGMENTS: COMM COMM COMM COMM COMM SAT TSI TSI
ADV APIB ATTD READ MATH WRIT SCIE SSTD RHSP ACT ELA MATH

NOQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ NQ

SUMMARY
ACCOUNTABILITY RATINGS  —————————— GOLD PERFORMANCE ACKNOWLEDGMENTS -—-------—-—
NUMBER NUMBER NUMBER
OF OF OF

CAMPUS RATING: SCHOOLS ACKNOWLEDGMENT : SCHOOLS ACKNOWLEDGMENT (CONT'D) : SCHOOLS
EXEMPLARY 0 ADVANCED COURSES 1 COMMENDED READING 25
RECOGNIZED 25 AP/IB 0 COMMENDED MATH 32
ACADEMICALLY ACCEPTABLE 61 ATTENDANCE 22 COMMENDED WRITING 23
ACADEMICALLY UNACCEPTABLE 2 RHSP 7 COMMENDED SCIENCE 14
AEA: ACADEMICALLY ACCEPTABLE 9 SAT/ACT 0 COMMENDED SOCIAL STUDIES 14
AEA: ACADEMICALLY UNACCEPTABLE 0 TSI ELA 2 CI: Reading/ELA 17
AEA: NOT RATED - OTHER 1 TSI MATH 0 CI: Math 16
NOT RATED: OTHER 8
TOTAL 106

Campus Name Links to the Accountability Data Table
CAMPUS LIST (in campus number order)

GOLD PERFORMANCE
CAMPUS RATING ACKNOWLEDGMENTS
CoMM COMM COMM COMM COMM CI CI SAT TSI T
ADV APIB ATTD READ MATH WRIT SCIE SSTD READ MATH RHSP ACT ELA M

001 BRACKENRIDGE H S Academically Acceptable ++ NQ NOQ NQ NQ NQ NOQ ++ NQ ++ NQ 4+
002 BURBANK H S Academically Acceptable NQ NQ NQ NQ NQ NQ ++ ++ NQ ++ NQ ++
003 EDISON H S Academically Acceptable NQ NQ NQ NQ NQ NQ ++ ++ ++ ++ NQ NQ
004 FOX TECHNICAL H S Academically Acceptable NO NQ NQ NQ NQ NQ NQ ++ NQ ++ NO NQ
005 HIGHLANDS H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ NQ ++ ++ NQ NOQ
006 HOUSTON H S Academically Unacceptable NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ
007 JEFFERSON H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
008 LANIER H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
010 ALAMO ACHIEVEMENT CTR Not Rated: Other
011 ALAMO CENTER AEA: Academically Acceptable
014 NAVARRO ACADEMY AEA: Academically Acceptable
019 HEALY MURPHY DAEP DISCRETIONAR Not Rated: Other
020 JJA Not Rated: Other
021 NIGHT SCHOOL Not Rated: Other
041 CONNELL MIDDLE Academically Acceptable NQ NQ NQ ++ ++ ++ NQ
042 COOPER MIDDLE Recognized NQ NQ NQ ++ NQ NQ ++
043 DAVIS MIDDLE Academically Acceptable NQ NQ NQ ++ NQ NQ NQ
046 WHEATLEY MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
047 HARRIS MIDDLE Academically Acceptable ++ NQ NQ ++ ++ NQ NQ
049 IRVING MIDDLE Recognized NQ NQ NQ ++ ++ NQ ++
050 LONGFELLOW MIDDLE Academically Acceptable NQ NQ NQ NQ ++ NQ NQ
051 LOWELL MIDDLE Academically Acceptable NQ ++ NQ ++ NQ NQ NQ
052 HORACE MANN ACADEMY Academically Acceptable ++ NQ NQ ++ ++ NQ NQ
053 PAGE MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
054 POE MIDDLE Academically Acceptable NQ NQ NQ ++ NQ ++ NQ
055 RHODES MIDDLE Recognized ++ ++ NQ ++ ++ NQ NQ
057 ROGERS MIDDLE Academically Acceptable NQ NQ NQ ++ NQ NQ NQ
058 TWAIN MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
059 WHITTIER MIDDLE Recognized NQ NQ NQ ++ ++ ++ ++
061 TAFOLLA MIDDLE Academically Acceptable NQ ++ NQ ++ ++ NOQ NOQ
063 DOROTHY C PICKETT ACADEMY Not Rated: Other
064 PICKETT CENTER AEA: Academically Acceptable
101 ARNOLD EL Recognized NQ ++ ++ ++ ++ ++ NQ
102 AUSTIN ACADEMY Recognized ++ NQ ++ ++ NQ ++ NQ
103 CHARLES C BALL EL Academically Acceptable ++ NQ NQ ++ NQ NQ NQ
105 BASKIN ACADEMY Recognized NQ ++ ++ ++ ++ NQ NQ
106 BEACON HILL EL Recognized ++ NQ ++ ++ ++ NQ ++
107 BONHAM EL Academically Acceptable NQ NQ ++ NQ ++ NQ NQ
108 JAMES BOWIE EL Recognized NQ ++ ++ NQ NQ NQ ++
109 HENRY CARROLL ACADEMY Academically Acceptable NQ NQ NQ NQ NQ ++ NQ NQ
110 J T BRACKENRIDGE EL Recognized ++ ++ ++ NQ ++ NQ NQ
111 BREWER ACADEMY Academically Acceptable NQ ++ ++ NQ NQ NQ NQ
112 BRISCOE ACADEMY Recognized ++ ++ ++ ++ ++ NOQ NOQ
114 CAMERON ACADEMY Academically Acceptable NQ NQ NQ NQ NQ NQ NQ ++
115 CARVAJAL EL Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
116 COLLINS GARDEN EL Academically Acceptable NQ NQ ++ NQ NQ NQ NQ
117 AGNES COTTON EL Academically Acceptable NQ NQ ++ NQ NQ NQ NQ
118 DAVID CROCKETT EL Recognized NQ NQ ++ NQ ++ NQ NQ
119 DOUGLASS ACADEMY Academically Acceptable NQ NQ ++ NQ NQ NQ NQ
121 DE ZAVALA EL Academically Acceptable ++ NQ NQ NQ NQ NQ NQ
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123
124
125
126
127
129
131
132
134
135
136
137
139
140
141
142
143
144
145
146
147
148
149
150
153
155
156
157
158
159
160
161
162
164
165
167
168
169
170
171
172
173
174
175
176
179
180
182
184
186
191
194
195
201
202
203

Gold
++ =
NQ =

Total Count =

FENWICK EL

MURIEL FORBES EL
FOSTER EL

FRANKLIN EL

GATES ACADEMY
CHARLES GRAEBNER EL
ROBERT B GREEN EL
HERFF EL

HIGHLAND HILLS EL
HIGHLAND PARK EL
HILLCREST EL

HIRSCH EL

HUPPERTZ EL
RODRIGUEZ EL

ELOISE JAPHET EL

M L KING ACADEMY
GEORGE E KELLY EL
SARAH S KING EL

W J KNOX EL

LAMAR EL

BOWDEN EL

MADISON EL

MARGIL EL

MAVERICK EL

DORIE MILLER ACADEMY
NEAL EL

NELSON EL

OGDEN EL

PERSHING EL
PFEIFFER ACADEMY
RIVERSIDE PARK ACADEMY
ROGERS EL

DAVID BARKLEY/FRANCISCO RUIZ E

SCHENCK EL

SMITH EL

STEELE EL

P F STEWART EL

STORM EL

WM B TRAVIS EL

TYNAN EL

WASHINGTON EL

W W WHITE EL

WILSON EL

WOODLAWN EL

WOODLAWN HILLS EL
HAWTHORNE PK-8 ACADEMY
GONZALES ACHIEVEMENT CTR
HEALY-MURPHY

CHRISTUS SANTA ROSA
SEIDEL LEARNING CENTER
GIRLS AND BOYS TOWN SHELTER OF

ROY MAAS YOUTH ALTERNATIVES/TH

JUVENILE DETENT CTR
CHILDREN'S SHELTER OF SA
HEALY MURPHY PK

GONZALES CENTER

Performance Acknowledgment Key:
Acknowledged
Does Not Qualify

106

Academically
Academically
Academically
Recognized

Academically
Recognized

Recognized

Academically
Recognized

Academically
Academically
Academically
Recognized

Academically
Academically
Academically
Academically
Academically
Academically
Recognized

Academically
Academically
Recognized

Academically
Academically
Recognized

Recognized

Academically
Academically
Academically
Academically
Recognized

Academically
Academically
Academically
Academically
Academically
Academically
Recognized

Academically
Academically
Academically
Recognized

Academically
Academically
Recognized

Not Rated: O
AEA: Academi
AEA: Academi
Not Rated: O
AEA: Academi
AEA: Academi
AEA: Not Rat
AEA: Academi
Not Rated: O
AEA: Academi

Acceptable
Acceptable
Acceptable

Acceptable

Acceptable

Acceptable
Acceptable
Acceptable

Acceptable
Acceptable
Acceptable
Acceptable
Acceptable
Acceptable

Acceptable
Acceptable

Acceptable
Acceptable

Acceptable
Acceptable
Acceptable
Acceptable

Acceptable
Acceptable
Acceptable
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This request took 0.19 seconds of real time (v9.4 build 1509).
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Texas Education Agency|Performance Reporting

October 2007 TEXAS EDUCATION AGENCY PAGE 1
2007 CAMPUS ACCOUNTABILITY DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine ratings are highlighted in BLUE.

Academically Acceptable standards are shown in parentheses.

Grade 8 science results are not included because they are not used in the 2007 accountability system.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

TEXAS ASSESSMENT OF KNOWLEDGE AND SKILLS (TAKS) TABLE

Required
[-----mmeee - 2007 ------------- []--------- 2006 --------- []----- Improvement ----- |
Number Pct Stu Number Pct Met

Performance Met Number Met Grp Met Number Met  Min Act Met
Results Std Taking Std % Std Taking Std Size Chg RI  RI?
Reading/ELA (65%)

All Students 469 564 83% 100% 422 580 73% 10

African Amer 28 32 88% 6% 20 27 74% 14

Hispanic 392 478 82% 85% 348 489 71% 11

White 48 53 91% 9% 54 64 84% 7

Econ Disadv 422 511 83% 91% 395 543 73% 10
Writing (65%)

All Students 138 153 90% 100% 171 209 82% 8

African Amer * * > 99% * * * > 99% *

Hispanic 114 127 90% 83% 144 181 80% 10

White * * 89% * * * 94% -5

Econ Disadv 118 132 89% 86% 166 202 82% 7
Social Studies (65%)

All Students 176 204 86% 100% 160 210 76% 10

African Amer * * > 99% * * * 89% *

Hispanic 146 173 847% 85% 131 176 74% 10

White * * 947% * 21 25 84% 10

Econ Disadv 168 195 86% 96% 152 202 75% 11
Mathematics (45%)

All Students 319 564 57%  100% 263 579 45% Yes 12 *x No
African Amer 18 32 56% 6% 10 28 36% 20

Hispanic 268 478 56% 85% 218 487 45% Yes 11 **  No
White 32 53 60% 9% 35 64 55% Yes 5 ok No
Econ Disadv 290 513 57% 91% 240 540 44% Yes 13 *x* No
Science (40%)

All Students * * * * * * * *

African Amer * * * * * * * *

HiSpaniC * * * * * * * *

Econ Disadv * * * * * * * *

** Met the minimum size requirement, but did not meet the 70% floor for Recognized.
STATE-DEVELOPED ALTERNATIVE ASSESSMENT II (SDAA II) TABLE

Required
[-=-mmmmmm - 2007 -------------- [|--------- 2006 --------- []----- Improvement ------
# Tests Pct Stu # Tests Pct Met

SDAA II Met # Met Grp Met # Met Min Act Met
Results (50%) ARD Tests ARD % ARD Tests  ARD Size Chg RI  RI?
All Students 134 153 88% 100% 149 195 76% 12
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EXCEPTIONS TABLE

Number Msrs Number Number Floor(s) Msr(s) Used
Evaluated Allowed Needed Met? in 2006°? Exceptions Applied
15 N/A N/A N/A N/A N/A
October 2007 TEXAS EDUCATION AGENCY PAGE 2

2007 CAMPUS ACCOUNTABILITY DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine ratings are highlighted in BLUE.

Academically Acceptable standards are shown in parentheses.

Grade 8 science results are not included because they are not used in the 2007 accountability system.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

COMPLETION RATE I TABLE (Gr. 9-12) (75.0%)

Required
[ Class of 2006 ------------ ||--- Class of 2005 ----||------ Improvement ------ |
Stu Met
# Com- # # in Comp Grp # Com- # in  Comp Min Act Met
pleters dropouts Class Rate % pleters Class Rate Size Chg RI  RI?

All Students - - - - - - _ _ _
African Amer - - - - - - _ _ _
Hispanic - - - - - - _ _ _
White - - - - - - _ _ _
Econ Disadv - - - - - - _ _ _

Decreases in completion rates may be due to significant changes in the dropout definition
beginning with the 2005-06 school year.

Completion data not evaluated for your accountability rating due to grade span, small numbers, or no data.

ANNUAL DROPOUT RATE TABLE (Gr. 7-8) (1.0%)

[---mmmmeee - 2005-06 ------------- |

Stu

# # 7-8 Dropout Grp

Dropouts Graders Rate %
All Students 4 607 0.7% 100%
African Amer 1 39 2.6% 6%
Hispanic 3 507 0.6% 84%
White 0 58 0.0% 10%
Econ Disadv 4 553 0.7% 91%

Due to definitional changes, Annual Dropout Rate Required Improvement is not calculated in 2007.

Dropout data not evaluated for your accountability rating due to grade span, small numbers, or no data.

October 2007 TEXAS EDUCATION AGENCY PAGE 3
2007 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO

CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.

Special formats ('*') are used to protect student confidentiality.
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Advanced Course/Dual Enrollment Completion (2005-06):

Student Groups

All Students

African American

Hispanic

White

Economically Disadvantaged

Number
w/Credit for
an Advanced

Course

NOT APPLICABLE

Number

w/Credit for

Any
Course

Percent
Student w/Credit for
Group Advanced
Percent Courses

Advanced Courses data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.
AP/IB Results (2005-06): NOT APPLICABLE
Number Percent
Number Number of Percent  Scoring Number Scoring
Taking 11th and Student Taking at or Taking at or
Student Groups AP and/ 12th Group AP and/ Above AP and/ Above
or IB Graders Percent or IB  Criterion or IB  Criterion

All Students -
African American -
Hispanic -
White -

AP/IB Results data not evaluated for your acknowledgment due to

or no data.

grade span, small num

bers,

Attendance Rate (2005-06): DOES NOT QUALIFY

Total Days
Absent + Student
Student Groups Total Total Days Group Attendance
Days Present Present Percent Rate
All Students 119,411 126,756 100% 94.2%
African American 6,651 7,128 6% 93.3%
Hispanic 99,109 105,292 83% 94.1%
White 13,525 14,164 11% 95.5%
Economically Disadvantaged 109,088 115,719 91% 94.3%
Attendance Rate standard for your acknowledgment is 96.0%.
Commended on Reading/ELA: DOES NOT QUALIFY
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 133 564 100% 24%
African American 11 32 6% 34%
Hispanic 101 478 85% 21%
White 21 53 9% 40%
Economically Disadvantaged 117 511 91% 23%

Reading includes second administration results for students tested at the same campus.

October 2007

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE
CAMPUS NUMBER: 015907057

TEXAS EDUCATION AGENCY
2007 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

PAGE

Campus Rating: Academically Accep
Grade Span:

06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
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Special formats ('*') are used to protect student confidentiality.
Commended on Mathematics: DOES NOT QUALIFY
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended

All Students 51 564 100% 9%
African American * 32 6% 6%
Hispanic 40 478 85% 8%
White 8 53 9% 15%
Economically Disadvantaged 43 513 91% 8%

Mathematics includes second administration results for students tested at the same campus.

Commended on Writing:

DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 30 153 100% 20%
African American * * * 25%
Hispanic 24 127 83% 19%
White 4 * * 22%
Economically Disadvantaged 26 132 86% 20%
Commended on Science: NOT APPLICABLE
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students * * * *
African American * * * *
Hispanic * * * *
White * * * *
* * * *

Economically Disadvantaged

Science data not evaluated for your acknowledgment due to grade span, small numbers,

or no data.

Commended on Social Studies:

DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 48 204 100% 24%
African American 4 * * 29%
Hispanic 37 173 85% 21%
White 7 * * 41%
Economically Disadvantaged 48 195 96% 25%
Comparable Improvement: DOES NOT QUALIFY
Total Number of
Matched Students Quartile
Reading/ELA 507 Q2
Math 505 Q2
Link to the 2007 Comparable Improvement Report
October 2007 TEXAS EDUCATION AGENCY PAGE 5

2007 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES
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DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Accepta
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.

ble

Recommended High School Program (RHSP)/DAP (Class of 2006): NOT APPLICABLE

Percent
Rec. Student Completi

Student Groups HS Pgm. Total Group Rec.
Graduates Graduates Percent HS Pgm.

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

The count of RHSP graduates includes Distinguished Achievement Program (DAP) graduates.

Recommended H.S. Program data not evaluated for your acknowledgment due to grade span,
small numbers, or no data.

ng

SAT/ACT Results (Class of 2006): NOT APPLICABLE

Number
Number Number of Percent Scoring Number
Taking Non-Special Student  Taking at or Taking
Student Groups SAT and/ Education Group SAT and/ Above SAT and/
or ACT Graduates Percent or ACT Criterion or ACT

All Students - - - - - -
African American - - - - - -
Hispanic - - - - - -
White - - - - - -

SAT/ACT data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Percent
Scoring
at or
Above
Criterion

Texas Success Initiative (TSI) ELA: NOT APPLICABLE

Number Number Percent

Scoring at Taking Student Scoring at

Student Groups or Above Exit-level Group or Above
Standard ELA Percent Standard

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

TSI ELA data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Texas Success Initiative (TSI) Mathematics: NOT APPLICABLE

Number Number Percent

Scoring at Taking Student Scoring at

Student Groups or Above Exit-level Group or Above
Standard Mathematics Percent Standard

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -
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TSI Mathematics data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Explanation of Masking Rules
2007 Accountability Manual
2007 Accountability
Performance Reporting
TEA Home

Performance Reporting | TEA Home

This request took 1.64 seconds of real time (v9.4 build 1509).
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Texas Education Agency |Performance Reporting

October 2007

2007 DISTRICT ACCOUNTABILITY SUMMARY

District Name Links to the Accountability Data Table

DISTRICT NAME: SAN ANTONIO ISD
DISTRICT NUMBER: 015907
ACCOUNTABILITY RATING: Academically Acceptable

GOLD PERFORMANCE ACKNOWLEDGMENTS: NONE
SUMMARY
ACCOUNTABILITY RATINGS —————————— GOLD PERFORMANCE ACKNOWLEDGMENTS —----—--—----—
NUMBER NUMBER NUMBER
OF OF OF

CAMPUS RATING: SCHOOLS ACKNOWLEDGMENT : SCHOOLS ACKNOWLEDGMENT (CONT'D) : SCHOOLS
EXEMPLARY 2 ADVANCED COURSES 0 COMMENDED READING 26
RECOGNIZED 25 AP/IB 0 COMMENDED MATH 22
ACADEMICALLY ACCEPTABLE 58 ATTENDANCE 14 COMMENDED WRITING 27
ACADEMICALLY UNACCEPTABLE 3 RHSP 5 COMMENDED SCIENCE 26
AEA: ACADEMICALLY ACCEPTABLE 11 SAT/ACT 0 COMMENDED SOCIAL STUDIES 15
AEA: ACADEMICALLY UNACCEPTABLE 0 TSI ELA 2 CI: Reading/ELA 20
AEA: NOT RATED - OTHER 0 TSI MATH 0 CI: Math 30
NOT RATED: OTHER 7
TOTAL 106

Campus Name Links to the Accountability Data Table
CAMPUS LIST (in campus number order)

GOLD PERFORMANCE
CAMPUS RATING ACKNOWLEDGMENTS
COMM COMM COMM COMM COMM CI CI SAT TSI T
ADV APIB ATTD READ MATH WRIT SCIE SSTD READ MATH RHSP ACT ELA M

001 BRACKENRIDGE H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ ++ NQ ++ NQ ++
002 BURBANK H S Academically Acceptable NQ NQ NQ NQ NQ NQ ++ NQ NQ ++ NQ ++
003 EDISON H S Academically Acceptable NQ NQ NQ NQ NQ NQ ++ NQ NQ ++ NQ NQ
004 FOX TECHNICAL H S Academically Unacceptable NOQ NQ NQ NQ NQ NQ NQ NQ NQ NQ NO NQ
005 HIGHLANDS H S Academically Acceptable NQ NQ NQ NQ NQ NQ ++ NQ NQ NQ NQ NQ
006 HOUSTON H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ NQ
007 JEFFERSON H S Academically Acceptable NO NQ NQ NQ NQ NQ ++ ++ NQ ++ NQ NQ
008 LANIER H S Academically Acceptable NQ NQ NQ NQ NQ NQ NQ ++ ++ ++ NQ NOQ
010 ESTRADA ACHIEVEMENT CTR Not Rated: Other
011 ESTRADA CENTER AEA: Academically Acceptable
014 NAVARRO ACADEMY AEA: Academically Acceptable
020 JJA Not Rated: Other
021 NIGHT SCHOOL Not Rated: Other
041 CONNELL MIDDLE Academically Acceptable NQ ++ NQ NQ NQ NQ NQ
042 COOPER MIDDLE Academically Acceptable NQ NQ NQ ++ NQ NQ ++
043 DAVIS MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
046 WHEATLEY MIDDLE Academically Unacceptable NQ NQ NQ NQ NQ NQ NQ
047 HARRIS MIDDLE Academically Acceptable NQ NQ NQ ++ NQ NQ ++
049 IRVING MIDDLE Recognized NQ ++ NQ ++ ++ ++ ++
050 LONGFELLOW MIDDLE Academically Acceptable NQ ++ NQ NQ ++ NQ NQ
051 LOWELL MIDDLE Academically Acceptable ++ ++ NQ NQ NQ NQ NQ
052 HORACE MANN ACADEMY Academically Acceptable NQ NQ NQ NQ ++ NQ NQ
053 PAGE MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
054 POE MIDDLE Academically Acceptable NQ ++ NQ NQ NQ ++ NQ
055 RHODES MIDDLE Academically Acceptable NQ ++ NQ NQ ++ NQ NQ
057 ROGERS MIDDLE Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
058 TWAIN MIDDLE Academically Acceptable NQ NQ NQ NQ ++ NQ ++
059 WHITTIER MIDDLE Recognized NQ NQ NQ NQ ++ NQ ++
061 TAFOLLA MIDDLE Academically Acceptable NQ ++ NQ ++ ++ NQ NQ
063 DOROTHY C PICKETT ACADEMY Not Rated: Other
064 PICKETT CENTER AEA: Academically Acceptable
101 ARNOLD EL Recognized NQ ++ ++ ++ ++ ++ ++
102 AUSTIN ACADEMY Recognized NQ ++ ++ ++ NOQ ++ NQ ++
103 CHARLES C BALL EL Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
105 BASKIN ACADEMY Exemplary NQ ++ ++ ++ ++ NQ ++
106 BEACON HILL EL Exemplary ++ NQ ++ NQ ++ ++ NQ
107 BONHAM EL Recognized NQ ++ NQ NQ NQ NQ NQ
108 JAMES BOWIE EL Academically Acceptable NQ NQ NQ NQ ++ NQ NQ
109 HENRY CARROLL ACADEMY Recognized NO NQ NQ NQ ++ NQ NQ ++
110 J T BRACKENRIDGE ACADEMY Academically Acceptable ++ NQ ++ NQ NQ NQ ++
111 BREWER ACADEMY Recognized NQ NQ NQ NQ ++ NQ NQ
112 BRISCOE ACADEMY Recognized ++ ++ ++ ++ ++ NQ NQ
114 CAMERON ACADEMY Academically Acceptable NQ ++ NQ ++ NQ NQ ++ ++
115 CARVAJAL EL Academically Unacceptable NQ NQ NQ NQ NQ NQ NQ
116 COLLINS GARDEN EL Recognized NQ NQ ++ NQ ++ NQ ++
117 AGNES COTTON EL Academically Acceptable ++ NQ ++ NQ NQ NQ NQ
118 DAVID CROCKETT EL Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
119 DOUGLASS ACADEMY Academically Acceptable NQ NQ NQ NQ NQ ++ NQ
121 DE ZAVALA EL Academically Acceptable NQ NQ NQ NQ NQ NQ NQ
123 FENWICK EL Recognized NQ ++ ++ NQ ++ NQ NQ
124 MURIEL FORBES EL Academically Acceptable NQ ++ NQ NQ NQ NQ NQ
125 FOSTER EL Academically Acceptable NOQ NQ NOQ NOQ NOQ NOQ NQ
126 FRANKLIN EL Recognized NQ NQ ++ ++ ++ ++ NQ
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127
129
131
132
134
135
136
137
139
140
141
142
143
144
145
146
147
148
149
150
153
155
156
157
158
159
160
161
162
164
165
167
168
169
170
171
172
173
174
175
176
179
180
182
184
186
191
194
195
201
202
203
214

Gold
++ =
NQ =

Total Count =

GATES ACADEMY
CHARLES GRAEBNER EL
ROBERT B GREEN EL
HERFF EL

HIGHLAND HILLS EL
HIGHLAND PARK EL
HILLCREST EL

HIRSCH EL

HUPPERTZ EL
RODRIGUEZ EL

ELOISE JAPHET EL

M L KING ACADEMY
GEORGE E KELLY EL
SARAH S KING EL

W _J KNOX EL

LAMAR EL

BOWDEN EL

MADISON EL

MARGIL EL

MAVERICK EL

DORIE MILLER ACADEMY
NEAL EL

NELSON EL

OGDEN EL

PERSHING EL

PFEIFFER ACADEMY
RIVERSIDE PARK ACADEMY
ROGERS EL

DAVID BARKLEY/FRANCISCO RUIZ E

SCHENCK EL

SMITH EL

STEELE EL

P F STEWART EL

STORM ACADEMY

WM B TRAVIS EL

TYNAN EL

WASHINGTON EL

W W WHITE EL

WILSON EL

WOODLAWN EL

WOODLAWN HILLS EL
HAWTHORNE PK-8 ACADEMY
GONZALES ACHIEVEMENT CTR
HEALY-MURPHY

CHRISTUS SANTA ROSA
SEIDEL LEARNING CENTER
GIRLS AND BOYS TOWN SHELTER OF

ROY MAAS YOUTH ALTERNATIVES/TH

JUVENILE DETENT CTR
CHILDREN'S SHELTER OF SA
HEALY MURPHY PK

GONZALES CENTER

NAVARRO PK

Performance Acknowledgment Key:
Acknowledged
Does Not Qualify
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2007 Accountability Manual

2007 Accountability
Performance Reporting

TEA Home

Performance Reporting

TEA Home

This request took 0.27 seconds of real time (v9.4 build 1509).
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Texas Education Agency|Performance Reporting

October 2008 TEXAS EDUCATION AGENCY PAGE 1
2008 CAMPUS ACCOUNTABILITY DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine ratings are highlighted in BLUE.
Academically Acceptable standards are shown in parentheses.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

TEXAS ASSESSMENT OF KNOWLEDGE AND SKILLS (TAKS) TABLE

Required
[-----mmeee - 2008 ------------- []--------- 2007 --------- []----- Improvement ----- |
Number Pct Stu Number Pct Met

Performance Met Number Met Grp Met Number Met  Min Act Met
Results Std Taking Std % Std Taking Std Size Chg RI  RI?
Reading/ELA (70%)

All Students 411 484 85% 100% 469 564 83% 2

African Amer 22 26 85% 5% 28 32 88% -3

Hispanic 348 414 84% 86% 392 478 82% 2

White 40 43 93% 9% 48 53 91% 2

Econ Disadv 321 388 83% 80% 422 511 83% 0
Writing (65%)

All Students 156 181 86% 100% 138 153 90% -4

African Amer * * > 99% * * * > 99% *

Hispanic 133 158 84% 87% 114 127 90% -6

White * * > 99% * * * 89% *

Econ Disadv 125 147 85% 81% 118 132 89% -4
Social Studies (65%)

All Students 134 165 81% 100% 184 234 79% 2

African Amer * * 92% * * * 88% 4

Hispanic 99 127 78% 77% 151 197 77% 1

White * * 96% * * * 90% 6

Econ Disadv 98 126 78% 76% 173 221 78% 0
Mathematics (50%)

All Students 289 480 60%  100% 319 564 57% Yes 3 ** No
African Amer 15 26 58% 5% 18 32 56% 2

Hispanic 243 412 59% 86% 268 478 56% Yes 3 **  No
White 30 41 73% 9% 32 53 60% 13

Econ Disadv 219 385 57% 80% 290 513 57% Yes 2] *x No
Science (45%)

All Students 76 163 47% 100% 100 234 43% Yes 4 ok No
African Amer 6 12 50% 7% 6 16 38% 12

Hispanic 51 125 41% 77% 81 198 41% Yes 7] 2 No
White 19 25 76% 15% 13 20 65% 11

Econ Disadv 51 124 41% 76% 97 221 44% Yes -3 1 No

** Met the minimum size requirement, but did not meet the 70% floor for Recognized.

EXCEPTIONS TABLE

Number Msrs Number Number Floor(s) Msr(s) Used
Evaluated Allowed Needed Met? in 2007°? Exceptions Applied
15 3 2 Yes No Science - Hispanic
Science - Economically Disadvantaged
October 2008 TEXAS EDUCATION AGENCY PAGE 2
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DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine ratings are highlighted in BLUE.
Academically Acceptable standards are shown in parentheses.
Special formats ('*', >99%, <1%) are used to protect student confidentiality.

COMPLETION RATE I TABLE (Gr. 9-12) (75.0%)

Required
[----nmmmm-- Class of 2007 ------------ ||--- Class of 2006 ----||------ Improvement ------ |
Stu Met
# Com- # # in Comp Grp # Com- # in  Comp Min Act Met
pleters dropouts Class Rate % pleters Class Rate Size Chg RI  RI?

All Students - - - - - - - - _
African Amer - - - - - - - - _
Hispanic - - - - - - - - -
White - - - - - - - - -
Econ Disadv - - - - - - - - -

Decreases in completion rates may be due to significant changes in the dropout definition
beginning with the 2005-06 school year.

Completion data not evaluated for your accountability rating due to grade span, small numbers, or no data.

ANNUAL DROPOUT RATE TABLE (Gr. 7-8) (2.0%)

Required
I 2006-07 ------------- []--------- 2005-06 --------- | ]----- Improvement ------ |
Stu Met

# # 7-8 Dropout Grp # # 7-8 Dropout Min Act Met

Dropouts Graders Rate % Dropouts Graders Rate Size Chg RI RI?
All Students 3 534 0.6% 100% 4 607 0.7% -0.1
African Amer 0 32 0.0% 6% 1 39 2.6% -2.6
Hispanic 2 450 0.4% 84% 3 507 0.6% -0.2
White 1 52 1.9% 10% 0 58 0.0% 1.9
Econ Disadv 1 468 0.2% 88% 4 553 0.7% -0.5

Dropout data not evaluated for your accountability rating due to grade span, small numbers, or no data.

October 2008 TEXAS EDUCATION AGENCY PAGE 3
2008 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.

Summary of Gold Performance Acknowledgments

Earned @ acknowledgment(s) out of 8 evaluated.

Advanced Courses Commended Reading/ELA NQ
AP/1IB Commended Mathematics NQ
Attendance Rate NQ Commended Writing NQ
RHSP/DAP Commended Science NQ
SAT/ACT Commended Social Studies NQ
CI: Reading/ELA NQ TSI ELA

CI: Mathematics NQ TSI Mathematics
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++ = Acknowledged; NQ = Does Not Qualify; Blank = Not Applicable

Advanced Course/Dual Enrollment Completion (2006-07): NOT APPLICABLE

Number Number Percent

w/Credit for w/Credit for Student w/Credit for
Student Groups an Advanced Any Group Advanced
Course Course Percent Courses

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -

Advanced Courses data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

AP/IB Results (2006-07): NOT APPLICABLE

Number Percent

Number Number of Percent  Scoring Number Scoring

Taking 11th and Student Taking at or Taking at or

Student Groups AP and/ 12th Group AP and/ Above AP and/ Above
or IB Graders Percent or IB  Criterion or IB  Criterion

All Students - - - - - _ _
African American - - - - - _ _
Hispanic - - - - - _ _
White - - - - - _ _

AP/IB Results data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Attendance Rate (2006-07): DOES NOT QUALIFY

Total Days

Absent + Student
Student Groups Total Total Days Group Attendance

Days Present Present Percent Rate

All Students 113,682 120,554 100% 94.3%
African American 7,069 7,414 6% 95.3%
Hispanic 95,791 101,791 84% 94.1%
White 10,646 11,173 9% 95.3%
Economically Disadvantaged 102,026 107,950 90% 94.5%

Attendance Rate standard for your acknowledgment is 96.0%.

Commended on Reading/ELA: DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 116 484 100% 24%
African American 8 26 5% 31%
Hispanic 94 414 86% 23%
White 13 43 9% 30%
Economically Disadvantaged 87 388 80% 22%

Reading includes second administration results for Student Success Initiative students
tested at the same campus.

October 2008 TEXAS EDUCATION AGENCY PAGE 4
2008 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE Campus Rating: Academically Acceptable
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CAMPUS NUMBER: 015907057 Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.

Commended on Mathematics: DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 43 480 100% 9%
African American * 26 5% 4%
Hispanic 35 412 86% 8%
White 7 41 9% 17%
Economically Disadvantaged 31 385 80% 8%

Mathematics includes second administration results for Student Success Initiative students
tested at the same campus.

Commended on Writing: DOES NOT QUALIFY

Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 24 181 100% 13%
African American * * * 11%
Hispanic 22 158 87% 14%
White * * * 8%
Economically Disadvantaged 16 147 81% 11%
Commended on Science: DOES NOT QUALIFY
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 17 163 100% 10%
African American * 12 7% 17%
Hispanic 10 125 77% 8%
White 5 25 15% 20%
Economically Disadvantaged 11 124 76% 9%
Commended on Social Studies: DOES NOT QUALIFY
Student
Student Groups Number Number Group Percent
Commended Taking Percent Commended
All Students 34 165 100% 21%
African American 3 * * 25%
Hispanic 24 127 77% 19%
White 7 * * 28%
Economically Disadvantaged 22 126 76% 17%

Comparable Improvement: DOES NOT QUALIFY

Total Number of
Matched Students Quartile

Reading/ELA 448 Q4
Mathematics 440 Q4

Link to the 2008 Comparable Improvement Report
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October 2008 TEXAS EDUCATION AGENCY PAGE 5
2008 CAMPUS GOLD PERFORMANCE ACKNOWLEDGMENT (GPA) DATA TABLES - STANDARD PROCEDURES

DISTRICT NAME: SAN ANTONIO
CAMPUS NAME: ROGERS MIDDLE
CAMPUS NUMBER: 015907057

Campus Rating: Academically Acceptable
Grade Span: 06 - 08

Analysis groups used to determine acknowledgment are highlighted in BLUE.
Special formats ('*') are used to protect student confidentiality.

Recommended High School Program (RHSP)/DAP (Class of 2007): NOT APPLICABLE

Percent
Rec. Student Completing
Student Groups HS Pgm. Total Group Rec.
Graduates Graduates Percent HS Pgm.

All Students - - - -
African American - - - -
Hispanic - - - -
White - - - -
Economically Disadvantaged - - - -
The count of RHSP graduates includes Distinguished Achievement Program (DAP) graduates.

Recommended H.S. Program data not evaluated for your acknowledgment due to grade span,
small numbers, or no data.

SAT/ACT Results (Class of 2007): NOT APPLICABLE

Number Percent

Number Number of Percent Scoring Number Scoring

Taking  Non-Special Student  Taking at or Taking at or

Student Groups SAT and/ Education Group SAT and/ Above SAT and/ Above
or ACT Graduates Percent or ACT Criterion or ACT Criterion

All Students - - - - - - -
African American - - - - - - -
Hispanic - - - - - - -
White - - - - - - -

SAT/ACT data not evaluated
or no data.

for your acknowledgment due to grade span, small numbers,

Texas Success Initiative (TSI) ELA: NOT APPLICABLE

Number
Scoring at
or Above
Standard

Student Groups

All Students -
African American -
Hispanic -
White -
Economically Disadvantaged -

Number
Taking
Exit-level

ELA

Percent
Student Scoring at
Group or Above
Percent Standard

TSI ELA data not evaluated for your acknowledgment due to grade span, small numbers,

or no data.

Texas Success Initiative (TSI) Mathematics:

Number
Scoring at
or Above
Standard

Student Groups

All Students -
African American -
Hispanic -

NOT APPLICABLE

Number

Taking
Exit-level
Mathematics
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White - - - -
Economically Disadvantaged - - - -

TSI Mathematics data not evaluated for your acknowledgment due to grade span, small numbers,
or no data.

Explanation of Masking Rules
2008 Accountability Manual
2008 Accountability
Performance Reporting
TEA Home

Performance Reporting | TEA Home

This request took 0.92 seconds of real time (v9.4 build 1509).
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2008 DISTRICT ACCOUNTABILITY SUMMARY

District Name Links to the Accountability Data Table

DISTRICT NAME: SAN ANTONIO ISD

DISTRICT NUMBER: 015907

ACCOUNTABILITY RATING: Academically Acceptable

GOLD PERFORMANCE ACKNOWLEDGMENTS: NONE

SUMMARY
ACCOUNTABILITY RATINGS —————————— GOLD PERFORMANCE ACKNOWLEDGMENTS —----—--—----—
NUMBER NUMBER NUMBER

OF OF OF

CAMPUS RATING: SCHOOLS ACKNOWLEDGMENT : SCHOOLS ACKNOWLEDGMENT (CONT'D) : SCHOOLS

EXEMPLARY 2 ADVANCED COURSES 0 COMMENDED READING 24

RECOGNIZED 34 AP/IB 0 COMMENDED MATH 24

ACADEMICALLY ACCEPTABLE 51 ATTENDANCE 17 COMMENDED WRITING 23

ACADEMICALLY UNACCEPTABLE 1 RHSP 7 COMMENDED SCIENCE 27

AEA: ACADEMICALLY ACCEPTABLE 10 SAT/ACT 0 COMMENDED SOCIAL STUDIES 19

AEA: ACADEMICALLY UNACCEPTABLE 0 TSI ELA 0 CI: READING/ELA 11

AEA: NOT RATED - OTHER 1 TSI MATH 0 CI: MATH 14

NOT RATED: OTHER 6

NOT RATED: DATA INTEGRITY ISSUES 0

TOTAL 105

Campus Name Links to the Accountability Data

CAMPUS LIST (in campus number order)

CAMPUS RATI
001 BRACKENRIDGE H S Academical
002 BURBANK H S Academical
003 EDISON H S Academical
004 FOX TECHNICAL H S Academical
005 HIGHLANDS H S Academical
006 HOUSTON H S Academical
007 JEFFERSON H S Academical
008 LANIER H S Academical
010 ESTRADA ACHIEVEMENT CTR Not Rated:
011 ESTRADA CENTER AEA: Acade
014 NAVARRO ACADEMY AEA: Acade
020 JJA Not Rated:
041 CONNELL MIDDLE Academical
042 COOPER MIDDLE Academical
043 DAVIS MIDDLE Academical
046 WHEATLEY MIDDLE Academical
047 HARRIS MIDDLE Academical
049 IRVING MIDDLE Recognized
050 LONGFELLOW MIDDLE Academical
051 LOWELL MIDDLE Academical
052 HORACE MANN ACADEMY Academical
053 PAGE MIDDLE Academical
054 POE MIDDLE Academical
055 RHODES MIDDLE Academical
057 ROGERS MIDDLE Academical
058 TWAIN MIDDLE Academical
059 WHITTIER MIDDLE Academical
061 TAFOLLA MIDDLE Recognized
063 DOROTHY C PICKETT ACADEMY Not Rated:
064 PICKETT CENTER AEA: Acade
101 ARNOLD EL Exemplary
102 AUSTIN ACADEMY Recognized
103 CHARLES C BALL EL Academical
105 BASKIN ACADEMY Exemplary
106 BEACON HILL EL Recognized
107 BONHAM EL Academical
108 JAMES BOWIE EL Academical
109 HENRY CARROLL ACADEMY Recognized
110 J T BRACKENRIDGE ACADEMY Recognized
111 BREWER EL Academical
112 BRISCOE ACADEMY Recognized
114 CAMERON ACADEMY Academical
115 CARVAJAL EL Academical
116 COLLINS GARDEN EL Recognized
117 AGNES COTTON EL Recognized
118 DAVID CROCKETT EL Recognized
119 DOUGLASS ACADEMY Academical
121 DE ZAVALA EL Academical
123 FENWICK EL Recognized
124 MURIEL FORBES EL Academical
125 FOSTER EL Academical
126 FRANKLIN EL Recognized

Table
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GOLD PERFORMANCE
ACKNOWLEDGMENTS

COMM COMM COMM COMM COMM CI CI SAT TSI T
ADV APIB ATTD READ MATH WRIT SCIE SSTD READ MATH RHSP ACT ELA M

NO NQ NO NO  NOQ NO  NQ ++ NOQ ++ NQ NQ
NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
NQ NQ NQ NQ NQ NQ ++ ++ NQ ++ NQ NQ
NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ NQ
NQO NO NO NQ NQ NO NQ NQO  NOQ NQ NOQ NOQ
NQ NQ NQ NQ NQ NQ NQ NQ NQ ++ NQ NQ
NOQ NO  NQO  NQ NO  NQ NQ NQ
NQ NO NOQ NQ NQ NQ  NQ NQ NQ NQ

NO ++ NQ NO NQO NQ NQ NQ

NQ ++ NQ ++ NQ ++ NQ NQ

NQ 4+ NQ NQ NQ ++ NQ NO

NO NQ NQ NQ NQ 4+ 4+ NQ

NQ ++ NQ NQ NQ ++ NQ NQ

NQ ++ NQ ++ NQ ++ ++ NQ
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127
129
131
132
134
135
136
137
139
140
141
142
143
144
145
146
147
148
149
150
153
155
156
157
158
159
160
161
162
164
165
167
168
169
170
171
172
173
174
175
176
179
180
182
184
186
191
194
195
201
202
203
214

Gold
++ =
NQ =

Total Count =

GATES ACADEMY
CHARLES GRAEBNER EL
ROBERT B GREEN EL
HERFF EL

HIGHLAND HILLS EL
HIGHLAND PARK EL
HILLCREST EL

HIRSCH EL

HUPPERTZ EL
RODRIGUEZ EL

ELOISE JAPHET EL

M L KING ACADEMY
GEORGE E KELLY EL
SARAH S KING EL

W _J KNOX EL

LAMAR EL

BOWDEN EL

MADISON EL

MARGIL EL

MAVERICK EL

DORIE MILLER ACADEMY
NEAL EL

NELSON EL

OGDEN EL

PERSHING EL

PFEIFFER ACADEMY
RIVERSIDE PARK ACADEMY
ROGERS EL

DAVID BARKLEY/FRANCISCO RUIZ E

SCHENCK EL

SMITH EL

STEELE EL

P F STEWART EL

STORM ACADEMY

WM B TRAVIS EL

TYNAN EL

WASHINGTON EL

W W WHITE EL

WILSON EL

WOODLAWN EL

WOODLAWN HILLS EL
HAWTHORNE PK-8 ACADEMY
GONZALES ACHIEVEMENT CTR
HEALY-MURPHY

CHRISTUS SANTA ROSA
SEIDEL LEARNING CENTER
GIRLS AND BOYS TOWN SHELTER OF

ROY MAAS YOUTH ALTERNATIVES/TH

JUVENILE DETENT CTR
CHILDREN'S SHELTER OF SA
HEALY MURPHY PK

GONZALES CENTER

NAVARRO PK

Performance Acknowledgment Key:
Acknowledged
Does Not Qualify
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Competencies Used for School Leader Selection
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Attachment 4
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/  Pahrump Valley Academy “

PVA Core Leader Competencies

Leadership competencies are those prowess, masteries, and expertise that elevate a
member of an organization to the level of the organization’s leadership. They are born not
only of the skillsets, but also of the motivations and attitudes that affect the behavior of a
leader.

For the purposes of establishing leadership competencies, Pahrump Valley Academy
acknowledges, first and foremost, the necessity for a leader to passionately and zealously
emulate that which the leadership intends to promote. When a leader leads west-wards, he
or she can’t expect his or her following to arrive at an eastern local, nor vise-versa...Hence,
at PVA, our leaders lead by role modeling, passionately and zealously committed to those
values they promote.

The values of PVA are here forth are first stated, then explored, and finally interpreted as

core leadership competencies.

PVA Values: REACH
The term REACH is explored in its linguistic construct and found to represent 5 values

significant to the culture of success, in which PVA culture is founded.

Respect
Enthusiasm
Achievement
Citizenship
Hard work

For the purposes of their application to leadership competencies, the values of REACH are
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further interpreted as constructs of leadership.

Respect: A PVA leader carries his/her person with optimal respect for his or her self and
environment. Having chosen a career in educational leadership, hence, having committed
one’s resources of time, energy, and intellect to the promotion of education, a PVA leader
also bears in his or her belief system true and undeniable esteem for education. This
respect for self, environment, and education emulates through the interactions of the

leader with all he or she leads and establishes a model for them.

Enthusiasm: A PVA leader approaches every phenomena passionately and zealously as a
learning and teaching opportunity, and as an opportunity to seek and develop new talents.
He or she passionately explores every occasion as a new teaching and learning prospect,

leading to a new opportunity to inspire and to lead.

Achievement: A PVA leader meets and exceeds those standards set by the state of Nevada
and by the federal government for educational leaders, as established through the relevant
licensure benchmarks. Additionally, he or she communicates all ideas and concepts with
mastery and eloquence demonstrated in masterful manipulation of all relevant modes of
communication, be they English Language, the language of numbers, or that of technology.
To this end, a PVA leader will rises to an accomplished leader and an equally accomplished
communicator, with technical mastery, mathematical and strategic mastery, and mastery

over the English Language.

Citizenship: A PVA leader demonstrates the highest and most constant knowledge of, and
esteem for all Federal and State Laws and School Rules, establishing for all he or she leads
that Citizenship is to be embedded in our daily lives. Moreover, he or she continuously

strives to develop his or her self professionally, socially, and personally.
Hard work: A PVA leader commits whole heartedly and without any reservations to the

implementation of all school’s goals, short term and long term, with the understanding that

the opportunity to serve others is a privilege and not a task. He or she courageously
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embraces every opportunity to become a greater contributor to the school, to the

community, and to the world.
A PVA Leader will REACH for excellence and mastery in all tasks, while purposefully

pursuing the promotion of teaching, learning, and an educational environment with Honor,

Nobility, and Integrity.
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Domain 1: Planning and Preparation

Unsatisfactory

Basic

Proficient

Distinguished

Rating

la:

Demonstrating
Knowledge of
Content and
Pedagogy

In planning and practice, the
teacher makes content errors
or does not correct errors
made by students. The teacher
displays little understanding
of prerequisite knowledge
important to student learning
of the content. The teacher
displays little or no
understanding of the range of
pedagogical approaches
suitable to student learning of
the content.

The teacher is familiar with the
important concepts in the discipline but
displays a lack of awareness of how
these concepts relate to one another.
The teacher indicates some awareness
of prerequisite learning, although such
knowledge may be inaccurate or
incomplete. The teacher’s plans and
practice reflect a limited range of
pedagogical approaches to the
discipline or to the students.

The teacher displays solid knowledge of
the important concepts in the discipline
and how these relate to one another. The
teacher demonstrates accurate
understanding of prerequisite
relationships among topics. The teachr’s
plans and practice reflect familiarity with
a wide range of effective pedagogical
approaches in the subject.

The teacher displays extensive knowledge of
the important concepts in the discipline and
how these relate both to one another and to
other disciplines. The teacher demonstrates
understanding of prerequisite relationships
among topics and concepts. The teacher’s
plans and practice reflect familiarity with a
wide range of effective pedagogical
approaches in the discipline and the ability to
anticipate student misconceptions.

Critical Attributes

The teacher makes
content errors.

The teacher does not
consider prerequisite
relationships when
planning.

The teacher’s plans use
inappropriate strategies
for the discipline.

The teacher’s understanding
of the discipline is
rudimentary.

The teacher’s knowledge of
prerequisite relationships is
inaccurate or incomplete.

Lesson and unit plans use limited
instructional strategies, and some
are not suitable to the content.

The teacher can identify important
concepts of the discipline and their
relationships to one another.

The teacher provides clear
explanations of the content.

The teacher answers students’
questions accurately and provides
feedback that furthers their
learning.

Instructional strategies in unit and
lesson plans are entirely suitableto
the content.

In addition to the characteristics of
“proficient,”

The teacher cites intra- and
interdisciplinary content relationships.

The teacher plans demonstrate
awareness of possible student
misconceptions and how they can be
addressed.

The teacher’s plans reflect recent
developments in content-related
pedagogy. Students are asked to utilize
primary source documents to evaluate
the accuracy of recent developments.

Possible Examples

The teacher says, “The
official language of
Brazil is Spanish, just
like other South
American countries.”

The teacher says, “I
don’t understand why
the math book has
decimals in the same
unit as fractions.”

The teacher has his
students copy dictionary
definitions each week to
help them learn to spell
difficult words.

The teacher plans lessons on
area and perimeter independently
of one another, without linking
the concepts together.

The teacher plans to forge ahead
with a lesson on addition with
regrouping, even though some
students have not fully grasped
place value.

The teacher always plans the
same routine to study spelling:
pretest on Monday, copy the
words five times each on Tuesday
and Wednesday, and test on
Friday.

The teacher’s plan for area and
perimeter invites students to
determine the shape that will yield
the largest area for a given
perimeter.

The teacher has realized her
students are not sure how to use a
compass, and so she plans to have
them practice that skill before
introducing the activity on angle
measurements.

The teacher plans to expand a unit
on civics by having students
simulate a court trial.

In a unit on 19thcentury literature, the
teacher incorporates information about
the history of the same period using
primary source documents.

Before beginning a unit on the solar
system, the teacher surveys the students
on their beliefs about why it is hotter in
the summer than in the winter.

A teacher reviews the various planets
and the most recent scientific
publishings. Historical scientific
publishings are also reviewed to

evaluate the scientific findings over time.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

1b:

Demonstrating
Knowledge of
Students

Teacher demonstrates little or

no understanding of how
students learn, and little
knowledge of students’

backgrounds, cultures, skills,

language proficiency,
interests, and special needs,
and does not seek such
understanding.

Teacher indicates the importance of
understanding how students learn and
the students’ backgrounds, cultures,
skills, language proficiency, interests,
and special needs, and attains this
knowledge for the class as a whole.

Teacher understands the active nature of
student learning, and attains information
about levels of development for groups of
students. The teacher also purposefully
seeks knowledge from several sources of
students’ backgrounds, cultures, skills,
language proficiency, interests, and special
needs, and attains this knowledge for
groups of students.

Teacher actively seeks knowledge of
students’ levels of development and their
backgrounds, cultures, skills, language
proficiency, interests, and special needs from
a variety of sources. This information is
acquired for individual students.

Critical Attributes

Teacher does not
understand child
development
characteristics and has
unrealistic expectations
for students.

Teacher does not try to
ascertain varied ability
levels among students in
the class.

Teacher is not aware of
student interests or
cultural heritages.

Teacher takes no
responsibility to learn
about students’ medical
or learning disabilities.

Teacher cites developmental
theory, but does not seek to
integrate it into lesson
planning.

Teacher is aware of the
different ability levels in the
class, but tends to teach to the
“whole group.”

The teacher recognizes that
children have different interests
and cultural backgrounds, but
rarely draws on their
contributions or differentiates
materials to accommodate
those differences.

The teacher is aware of medical
issues and learning disabilities
with some students, but does not
seek to understand the
implications of that knowledge.

The teacher knows, for groups of
students, their levels of cognitive
development

The teacher is aware of the different
cultural groups in the class.

The teacher has a good idea of the
range of interests of students in the
class.

The teacher has identified “high,”
“medium,” and “low” groups of
students within the class.

The teacher is well-informed about
students’ cultural heritage and
incorporates this knowledge in
lesson planning.

The teacher is aware of the special
needs represented by students in the
class.

In addition to the characteristics of
“proficient,”

The teacher uses ongoing methods to
assess students’ skill levels and
designs instruction accordingly.

Student groups are fluid based on
mastery of lesson content.

The teacher seeks out information
about their cultural heritage from all
students.

The teacher maintains a system of
updated student records and
incorporates medical and/or learning
needs into lesson plans.

Attaghpy@ent 5




Possible Examples

The lesson plan
includes a teacher
presentation for an
entire 30 minute period
to a group of 7-year
olds.

The teacher plans to give
her ELL students the
same writing assignment
she gives the rest of the
class.

The teacher plans to
teach his class
Christmas carols, and
does not take into
consideration teaching
songs related to the
four religions
represented amongst
his students.

The teacher s lesson plan has
the same assignment for the
entire class, in spite of the fact
that one activity is beyond the
reach of some students.

In the unit on Mexico, the
teacher has not incorporated
perspectives from the three
Mexican-American children in
the class.

Lesson plans make only
peripheral reference to
students’ interests.

The teacher knows that some of
her students have IEPs but
they're so long, she hasn’t read
them yet.

The teacher creates an assessment of
students’ levels of cognitive
development.

The teacher examines students’
previous year’s data to ascertain the
proficiency levels of groups of
students in the class.

The teacher administers a student
interest survey at the beginning of the
school year.

The teacher plans activities based on
student interests.

The teacher knows that five of her
students are in the Garden Club; she
plans to have them discuss horticulture
as part of the next biology lesson.

The teacher plans to review the
World’s major religions according to
the Core Knowledge sequence the
time of Christmas.

The teacher plans to ask her Spanish-
speaking students to discuss their
ancestry as part of their Social
Studies unit studying South America.

Accommodation and modifications
for all applicable students are listed
in the teacher’s lesson plan.

The teacher groups students
appropriately based upon their
mastery of the content presented in the
lesson.

The teacher plans his lesson with three
different follow-up activities, designed
to meet the varied ability levels of his
students.

The teacher encourages students to be
aware of their individual reading
levels and make independent reading
choices that will be challenging, but
not too difficult.

The teacher attended the local
Mexican heritage day, meeting several
of his students’ extended family
members.

The teacher regularly uses
differentiated assessment materials for
several students with learning
disabilities.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

1c: Essential questions are not posted, Essential questions represent Most essential questions represent rigorous All Essential questions represent rigorous
referred to and/or represent low moderately high expectations and rigor | and important learning in the discipline. The | and important learning in the discipline.
Setting expegtatiohs for students. E§sential and were referred to at the beginning Essential questions were referred to throughout | Es3ential questions are referred to
Instructional quest_lon§ do not_ reflegt the |mpo'rtant gnd end of the Igsso.n. Some_e rgflgct the Igsson and were used _to assess stuqent throughout t_he lesson and the stugjer)ts are
Essential Iearnl'ng in the discipline. Eggentlal |mportan't learning in _the ghsmplmg, Iearnmg. All the mstruc'tlona_l Essential aslged .to define the vqcabular)_/ within the
questions questions are stated as activities, rather | and consist of a combination of skills, questions are clear, written in the form of objective. The essential questions are clear,
than as student learning. content, and activities. Essential student learning, and suggest viable written in the form of student learning, and
Essential questions reflect only one questions reflect several types of methods of assessment. Essential questions permit viable methods of assessment.
type of learning and only one discipline | learning, but teacher has made no reflect several different types of learningand | Essential questions reflect several different
or strand, and are suitable for only attempt at coordination or integration. opportunities for coordination. types of learning and, where appropriate,
some students. Leadership language is Most of the Essential questions are Essential questions take into account the represent opportunities for both coordination
not represented in any learning suitable for most of the students in the varying needs of groups of students. and integration. Essential questions take into
objective class based on global assessments of Leadership language is integrated into some | account the varying needs of individual
student learning. of the essential questions. students. Leadership language is clearly and
Leadership language is present in very seamlessly integrated into all/most essential
few of the essential questions. questions.
Critical Essential questions were not Essential questions represent a Essential questions represent high In addition to the characteristics of
Attributes “proficient,”

posted or
Essential questions lack rigor.

Essential questions do not
represent important learning in
the discipline.

Essential questions are not clear
or are stated as activities.

Essential questions are not
suitable for many students in the
class.

Opportunities to incorporate
leadership are completely
missed.

It is evident that the students talk
little if ever about leadership
during class.

mixture of low expectations and
rigor.

Some essential questions reflect
important learning in the
discipline.

The objective was used to
introduce and summarize the
lesson.

Essential questions are suitable
for most of the class.

Some of the objective may
contain leadership language
within.

Leadership essential questions
are completed separately from
core instruction.

expectations and rigor.

Essential questions are related to “big
ideas” of the discipline.

Essential questions are written in
terms of what students will learn
rather than do.

Essential questions were used to
introduce the lesson, assess student
learning throughout the lesson, and to
summarize the big ideas at the end of
the lesson.

Essential questions are suitable to
groups of students in the class,
differentiated where necessary.

Some of the essential questions have
leadership consciously built into
them.

Teacher plans reference curricular
frameworks or blueprints to ensure
accurate sequencing.

Teacher connects essential questions to
previous and future learning

Essential questions are differentiated to
encourage individual students to take
educational risks.

Vocabulary within the objective is
defined by the students.

Teacher plans integration of leadership
in all/most other lessons.

Integration of the essential questions
throughout the lesson is natural.

Essential questions are utilized to
enhance the lesson and increase
learning.
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Possible Examples

Objective is not posted
and/or stated.

A learning outcome for a
fourth grade class is to
make a poster illustrating a
poem.

All the essential questions
for a ninth grade history
class are factual
knowledge.

The topic of the social
studies unit involves the
concept of “revolutions”
but the teacher only expects
his students to remember
the important dates of
battles.

Despite having a number of
ELL students in the class,
the Essential questions state
that all writing must be
grammatically correct.

If asked, students cannot
name or describe the 7
habits and classroom jobs
were never assigned or
used.

The students cannot give
examples of leadership
within their class.

Essential questions consist of
understanding the relationship
between addition and
multiplication and memorizing
facts.

The essential questions arewritten
with the needs of the “middle”
group in mind; however, the
advanced students are bored, and
some lower-level students
struggle.

The teacher introduced the lesson -
by stating the essential questions.
The essential questions were not
connected to previous learning.

The essential questions were then
revisited at the end of the lesson to
summarize the lesson.

Leadership essential questions are
completed each week on the same .
day and time and never brought
into other lessons.

One of the essential questions is for
students to answer “What aesthetics
existed in 18th century English

poetry?”

The essential questions for the history
unit include some factual information,
as well as a comparison of the
perspectives of different groups in the
run-up to the Revolutionary War.

The teacher reviews the project
expectations and modifies some
essential questions to be in line with
students’ IEP goals and/ or an ELL
student’s ILLP goals.

The teacher integrates the essential
questions as tools to introduce the
lesson, keep the lesson on track, and to
summarize the lesson. Tier 2 and Tier 3
vocabulary are seen within the essential
questions.

The teacher consistently incorporates
leadership language into several daily
essential questions.

The teacher encourages his students to
set their own goals; he provides them a
taxonomy of challenge verbs to help
them strive for higher expectations.

Students will develop a concept map that
links previous learning goals to those
they are currently working on.

Some students identify additional
learning beyond the posted essential
questions, and the teacher revised the
essential questions to include the
additional learning.

The teacher frequently refers back to the
objective, and asks the students to
analyze the vocabulary within the
objective.

Students were asked to state synonyms
and homonyms for Tier 2 and Tier 3
vocabulary within the objective.

While teaching a history lesson, the
teacher connects the essential question to
previous learning and connects each
question to the habit of “Beginning with
the End in Mind.”

Unsatisfactory

Basic

Proficient

Distinguished

Rating

1d:

Demonstrating
Knowledge of
Resources

Teacher is unaware of resources
for classroom use, for
expanding one’s own
knowledge, or for students
available through the school or
district.

Teacher displays basic awareness of
resources available for classroom use, for
expanding one’s own knowledge, and for
students through the school, but no
knowledge of resources available more
broadly.

Teacher displays awareness of resources
available for classroom use, for expanding
one’s own knowledge, and for students
through the school or district and external
to the school and on the Internet.

Teacher’s knowledge of resources for
classroom use, for expanding one’s own
knowledge, and for students is extensive,
including those available through the
school or district, in the community,
through professional organizations and
universities, and on the Internet.
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Critical
Attributes

The teacher only uses
district-provided materials,
even when more variety
would assist some students.

The teacher does not seek
out resources available to
expand his/her own skill.

Although aware of some
student needs, the teacher
does not inquire about
possible resources with
the school specialists.

The teacher uses materials in the
school library, but does not search
beyond the school for resources.

The teacher participates in
content-area workshops offered by
the school, but does not pursue
other professional development.

The teacher locates materials and
resources for students that are
available through the school, but
does not pursue any other avenues.

Texts are at varied levels.

Texts are supplemented by guest
speakers and field experiences.

Teacher utilizes Internet resources.
Resources are multi-disciplinary.

Teacher expands knowledge with
professional learning groups and
organizations.

Teacher pursues options offered by
universities.

Teacher provides lists of resources
outside the class for students to draw
on.

In addition to the characteristics of
“proficient,”

Texts are matched to student skill
level.

The teacher has ongoing
relationship with colleges and
universities that support student
learning.

The teacher maintains log of
resources for student reference.

The teacher pursues
apprenticeships to increase
discipline knowledge.

The teacher facilitates student
contact with resources outside
the classroom.

Possible
Examples

For their unit on China, the
students accessed all of
their information from the
district-supplied textbook.

Mr. J is not sure how to
teach fractions, but
doesn’t know how he’s
expected to learn how to
each fractions with such a
busy schedule.

A student says, “It’s too
bad we can’t go to the
nature center

when we 're doing our unit
on the environment.”

For a unit on ocean life; the
teacher really needs more books,
but his teammates only have three
for him to borrow.

The teacher knows she should learn
more about teaching literacy, but
the school only offered one
professional development day last
year.

The teacher thinks his students
would benefit from hearing about
health safety from a professional;
he contacts the school nurse to visit
his classroom.

The teacher provides her 5th graders
a range of non-fiction texts about the
American Revolution; no matter
their reading level, all students can
participate in the discussion of
important concepts.

The teacher took an online course on

Literature to expand her knowledge of

great American writers.

The teacher distributes a list of
summer reading materials that would
help prepare his 8th graders’
transition to high school.

The teacher spends his/her vacation
at Dow Chemical learning more
about current research so she can
expand her knowledge base for
teaching Chemistry.

The teacher matches students in
her Family and Consumer Science
class with local businesses; the
students spend time shadowing
employees to understand how their
classroom skills might be used on
the job.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

le:

Designing
Coherent
Instruction

The series of learning experiences is
poorly aligned with the instructional
Essential questions and does not
represent a coherent structure. The
activities are not designed to engage
students in active intellectual activity
and have unrealistic time allocations.
Teacher does not use major portions
of the PVA curriculum map to guide
instruction.

Some of the learning activities and
materials are suitable to the instructional
Essential questions, and represent a
moderate cognitive challenge, but with
no differentiation for different students.
Instructional groups partially support the
instructional Essential questions, withan
effort at providing some variety. The
lesson or unit has a recognizable
structure; the progression of activities is
uneven, with most time allocations
reasonable. Teacher uses the major
portions of the PVA curriculum
materials. Teacher is on pace enough to
finish most of the curriculum map.

Teacher coordinates knowledge of content,
of students, and of resources, to design a
series of learning experiences aligned to
instructional Essential questions and
suitable to groups of students. The learning
activities have reasonable time allocations;
they represent significant cognitive
challenge. The lesson or unit has a clear
structure with appropriate and varied use
of instructional groups. Teacher uses
all/most of the PVA curriculum materials
correctly.

Plans represent the coordination of in-depth content
knowledge, understanding of different students’
needs and available resources (including
technology), resulting in a series of learning
activities designed to engage students in high-level
cognitive activity. These are differentiated, as
appropriate, for individual learners. The lesson’s or
unit’s structure is clear and allows for different
pathways according to diverse student needs.
Teacher creates coherent plans for differentiation
while ensuring that all students have access to the
same content according to the PV

A curriculum map.

Critical
Attributes

Learning activities are
boring and/or not well
aligned to the instructional
goals.

Materials are not engaging or
do not meet instructional
Essential questions.

Lesson plans are not structured
or sequenced and are
unrealistic in their
expectations.

Teacher disregards PVA
curriculum in favor of others.

Teacher is not on pace to
complete most of the
PVA curriculum map.

Teacher discourages the use of
PVA curriculum to colleagues
or students.

Teacher often uses the PVA
curriculum material
incorrectly.

Learning activities are moderately
challenging.

Learning resources are suitable, but
there is limited variety.

Lesson structure is uneven or
may be unrealistic in termsof
time expectations.

Teacher often leave parts out of
Saxon Math that he/she does not
enjoy teaching.

Learning activities are matched to
instructional Essential questions.

Activities provide opportunity for
higher-level thinking through the
use of the Depth of Knowledge
matrix or Bloom’s Taxonomy.

Teacher provides a variety of
appropriately challenging materials
and resources.

Instructional student groups are
organized thoughtfully to maximize
learning and build on student
strengths.

The plan for the lesson or unit is
well structured, with reasonable time
allocations.

An evaluator can observe that the
teacher is where they should be on
the curriculum map according to
decisions made during PLC
meetings.

In addition to the characteristics
of “proficient,”

Activities permit student choice. Learning
experiences connect to other disciplines.

Teacher provides a variety of appropriately
challenging resources that are differentiated
for students in the class.

Lesson plans differentiate for individual
student needs.

Teacher shares newly found/created
resources with colleagues.

Teacher often helps other teachers with the
correct usage of PVA curriculum materials.

Teacher provides a direct instruction lesson
on the Respiratory system. Students are able
to demonstrate their learning through
differentiated activities created using the
Depth of Knowledge matrix.
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Possible
Examples

After memorizing the parts of
the microscope, the teacher
plans to have his 9th graders
color in the worksheet.

Teacher is overheard say that
an PVA adopted curriculum is
a terrible system and he/she
will not use it.

Teacher spends so long on
his/her favorite unit in Science
that several Social Studies units
are not taught.

Teacher has no idea how touse
Saxon Math so he/she prints off
math worksheets to doinstead.

Despite having a textbook that
was 15 years old, the teacher
plans to use that as the sole
resource for his Communism
unit.

The teacher organizes her class
in rows, seating the students
alphabetically; she plans to
have students work all year in
groups of four based on where
they are sitting.

The teacher’s lesson plans are
written on sticky notes in his
grade book; they indicate
lecture, activity, or test.

After the mini-lesson, the teacher
plans to have the whole class play
a game to reinforce the skill she
taught.

Teacher will complete most of the
curriculum map but does not have
time to finish final units.

Teacher decides to spend 2 weeks
covering an objective that is not on
the curriculum map so he/she
chooses things remove content
without administrator approval.

The teacher found an atlas to use
as a supplemental resource during
the geography unit.

The teacher always lets students
self-select their working groups
because they behave better when
they can choose who they want to sit
with.

The teacher’s lesson plans are
nicely formatted, but the timing for
many activities is too short to
actually cover the concepts
thoroughly.

The teacher reviews her learning
activities with a reference to Tier 2
vocabulary and rewrites some of the
activities to increase the challenge
level.

Revisions to the PVA curriculum
map are made based on student
data.

The teacher creates a list of
historical fiction titles that will
expand her students’ knowledge of
the age of exploration.

The teacher plans for students to
complete a history/ science project in
small groups; he carefully selects
group members based on their ability
level and learning style.

The teacher reviews lesson plans
with her principal; they are well
structured with pacing times and
activities clearly indicated.

The teacher’s unit on ecosystems lists a variety
of high level activities in a menu; students
choose those challenge them.

The teacher often helps fellow teachers use the
PVA curriculum more effectively.

The teacher enriches the current curriculum
map and materials by making contributions
and recommendations for improvement of
overall student learning.

While completing research projects, the
teacher’s students will have access to a wide
variety of resources that she has coded by
reading level so they can make the best
selections.

The lesson plan clearly indicates the concepts
taught in the last few lessons; the teacher plans
for his students to link the current lesson
Essential questions to those they previously
learned.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

1f: Assessment procedures are not | Some of the instructional Essential questions | Teacher’s plan for student assessment is Teacher’s plan for student assessment is
congruent with instructional are assessed through the proposed approach, | aligned with the instructional Essential fully aligned with the instructional
Designing Essential questions; the but others are not. Assessment criteria and questions; assessment methodologies may Essential questions, with clear criteria
Student proposed approach contains no | standards have been developed, but they are have been adapted for groups of students. and standards that show evidence of
Assessments criteria or standards. not clear or fully utilized. Approach to the Assessment criteria and standards are clear. | student contribution to their
Teacher has no plan to use of formative and summative assessments | Teacher has a well- developed strategy for development. Assessment
incorporate formative o r is rudimentary, including only some of the using formativeandsummative methodologies have been adapted for
summative assessments inthe | instructional Essential questions. Teacher assessments and has designed particular individual students, as needed. The
lesson or unit, nor any plans to intends to use assessment results to plan for approaches to be used. Teacher intends to approach to using formativeand
use assessment results in future instruction for the class as a whole. use assessment results to plan for future summative assessments is well
designing future instruction. instruction for groups of students. designed and includes student as well
as teacher use of the assessment
information. Teacher intends to use
assessment results to plan future
instruction for individual students.
Critical Assessments  do  not Only some of the instructional All the learning Essential questions . -
Attributes In addition to the characteristics

match  instructional
Essential questions.

Assessments have no
criteria.

No formative or summative
assessments have been
designed.

Assessment results do not
affect future plans.

Essential questions are addressed
in the planned assessments.

Assessment criteria are vague.

Plans refer to the use of formative o r
summative assessments, but they
are not fully developed.

Assessment results are used to design
lesson plans for the whole class, not
individual students.

have a method for assessment.

Assessment types match learning
expectations.

Plans indicate modified assessments
for some students as needed.

Assessment criteria are clearly
written.

Plans include formative or summative
assessments to use during instruction.

Lesson plans indicate possible
adjustments based on formative and
summative assessment data.

The teacher has a clear plan to track
student level data and is an active
participate in the creation of common
assessments during PLCs.

of “proficient,”

Assessments provide opportunities
for student choice.

Students participate in designing
assessments for their own work.

'Teacher-designed assessments are
authentic with real-world
application, as appropriate.

Students develop rubrics
according to teacher-specified
Tearning Essential questions.

Students are actively involved in
collecting information from
‘assessments and provide input.

The teacher utilizes variousforms
of student data to increase
student growth using action plans
developed in PLC meetings.
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Possible
Examples

The teacher marks papers
on the foundation of the
U.S. constitution based
on grammar and
punctuation; for every
mistake, the grade drops
fromanAtoaB,Btoa
C, etc.

After the students present
their research on
Globalization, the teacher
tells them their letter
grade; when students
asked how he arrived at
the grade, he responds,
“After all these years in
education, | just knowwhat
grade to give.”

The teacher says, “What's
the difference between
formative assessment and
the test | give at the end of
the unit?”’

The teacher says, “The
district gave me this entire
curriculum to teach, so |
Jjust have to keep moving.”

The district goal for the Europe unit is
for students to understand geo-
political relationships; the teacher
plans to have the students memorize
all the country capitals and rivers.

The teacher’s students received their
tests back; each one was simply
marked with a letter grade at the top.
The plan indicates that the teacher
will pause to “check for
understanding” but without a clear
process of how that will be done.

A student says, “If half the class
passed the test, why are we all
reviewing the material again?”

Mr. K knows that his students will
write a persuasive essay on the state
assessment; he plans to provide them
with experiences developing
persuasive writing as preparation.

Ms. M worked on a writing rubric for
her research assessment; she drew on
multiple sources to be sure the levels

of expectation were clearly defined.

Mr. C creates a short questionnaire
to distribute to his students at the end
of class; based on their responses, he
will organize them into different
groups during the next lesson’s
activities.

Based on the previous morning’s
formative assessment, Ms. D plans to
have five students to work on a more
challenging project, while she works
with 6 other students to reinforce the
concept.

Mrs. T utilizes the grade level
common assessments and compares
her results with her grade level team
to determine areas of needed
improvement in her instruction.

To teach persuasive writing, Ms.
H plans to have her class research
and write to the principal on an
issue that is important to the
students: the use of cell phones in
class.

Mr. J’s students will write a
rubric for their final project on
the benefits of solar energy; Mr. J
has shown them several sample
rubrics and they will refer to
those as they create a rubric of
their own.

After the lesson Mr. L asks
students to rate their
understanding on a scale of 1 to
5; the students know that their
rating will indicate their
understanding of the activity for
the next lesson.

Mrs. T has developed a routine
for her class; students know that
if they are struggling with a math
concept, they sit in a small group
with the teacher during
workshop time.

Mrs. B frequently creates
common assessments for her
grade level team and ensures the
team is utilizing the data to
achieve growth for all students.
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Domain 2:

The Classroom Environment

Unsatisfactory

Basic

Proficient

Distinguished

Rating

2a.

Creating an
environment of
respect and

Patterns of classroom
interactions, both between the
teacher and students and
among students, are mostly
negative, inappropriate, or
insensitive to students’ ages,

Patterns of classroom interactions, both
between the teacher and students and
among students, are generally appropriate
but may reflect occasional
inconsistencies, favoritism, and disregard
for students’ ages, cultures, and

Teacher-student interactions are friendly and
demonstrate general caring and respect. Such
interactions are appropriate to the ages of the
students. Students exhibit respect for the
teacher. Interactions among students are
generally polite and respectful. Teacher

Classroom interactions among the
teacher and individual students are
highly respectful, reflecting genuine
warmth, caring, and sensitivity to
students as individuals. Students exhibit
respect for the teacher and contribute to

rapport cultural backgrounds, and developmental levels. Students rarely responds successfully to disrespectful behavior | high levels of civility among all
developmental demonstrate disrespect for one another. among students. The net result of the members of the class.
levels. Interactions are Teacher attempts to respond to interactions is polite and respectful. The The net result of interactions is that of
characterized by sarcasm, disrespectful behavior, with uneven teacher ensures that students do not sense connections with students as individuals
putdowns, or conflict. results. The net result of the interactions is | favoritism in the class.
Teacher does not deal with neutral: conveying neither warmth nor
disrespectful conflict.
behavior.
Critical Teacher uses disrespectful The quality of interactions between Talk between teacher and students and In addition to the characteristics of
Attributes “proficient,”

talk towards students.

Student body language
indicates feelings of hurt
or insecurity.

Students use disrespectful
talk towards one another

with no response from the
teacher.

Teacher displays no
familiarity with or caring
about individual students’
interests or personalities.

teacher and students, or among
students, is uneven, with occasional
disrespect.

Teacher attempts to respond to
disrespectful behavior among
students, with uneven results.

Teacher attempts to make
connections with individual
students, but student reactions
indicate that the efforts are not
completely successful or are
unusual.

among students is uniformly respectful.

Teacher responds to disrespectful
behavior among students.

Teacher makes superficial connections
with individual students.

The teacher strives to motivate students
intrinsically through positive
interactions.

Teacher demonstrates knowledge
and caring about individual
students’ lives beyond school.

When necessary, students correct
one another in their conduct
towards classmates.

There is no disrespectful
behavior among students.

The teacher’s response to a
student’s incorrect response
respects the student’s dignity

Attaghpent 5




Possible
Examples

A student slumps in
his/her chair following a
comment by the teacher.

Students roll their eyes at
a classmate’s idea, the

teacher does not respond.

Many students talk when
the teacher and other
students are talking; the
teacher does not correct
them.

Some students refuse to
work with other students.

Teacher does not call
students by their names.

Students attend passively to the
teacher, but tend to talk, pass
notes, etc. when other students are
talking.

A few students do not engage with
others in the classroom, even when
put together in small groups.

Students applaud half-heartedly
following a classmate’s presentation
to the class.

Teacher says “Don’t talk that way
to your classmates,” but student
shrugs his/her shoulders.

When disrespectful behavior is
demonstrated by student to each
other, the teacher does not utilize
the opportunity to discuss
leadership principles.

Teacher greets students by name as they
enter the class or during the lesson.

The teacher gets on the same level with
students, such as kneeling beside a
student working at a desk.

Students attend fully to what the teacher
is saying.

Students wait for classmates to finish
speaking before beginning to talk.

Students applaud politely following a
classmate’s presentation to the class.

Students help each other and accept help
from each other.

Teacher and students use courtesies such
as “please/thank you, excuse me.”

When disrespectful behavior is
demonstrated by students to each other,
the teacher utilizes the opportunity to
discuss leadership principles.

The teacher inquires about a
student’s soccer game last
weekend (or extracurricular
activities or hobbies).

Students say “Shhh” to
classmates while the teacher or
another student is speaking.

Students clap enthusiastically for
one another’s presentations for a
job well done.

The teacher says: "That’s an
interesting idea, Josh, but you're
‘forgetting....”

The teacher has established a
polite signal to regain student
attention.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

2b: The classroom culture is The classroom culture is characterized by | The classroom culture is a cognitively The classroom culture is a
Establishing a characterized by a lack of teacher or little commitment to learning by teacher busy place where learning is valued by all | cognitively vibrant place,
culture for student commitment to learning, or students. The teacher appears to be with high expectations for learning the characterized by a shared belief in
Learning and/or little or no investment of only “going through the motions,” and norm for most students. The teacher the importance of learning. The
student energy into the task at hand. students indicate that they are interested conveys that with hard work students can teacher conveys high expectations
Hard work is not expected or valued. | in completion of a task, rather than be successful; students understand their for learning by all students and
Medium to low expectations for quality. The teacher conveys that student | role as learners and consistently expend insists on hard work; students
student achievement are the norm with | success is the result of natural ability effort to learn. assume responsibility for high
high expectations for earning reserved | rather than hard work; high expectations Classroom interactions support learning quality by initiating improvements,
for only one or two students. for learning are reserved for those and hard work. making revisions, adding detail
students thought to have a natural and/or helping peers.
aptitude for the subject.
Critical The teacher conveys that the Teacher’s energy for the work is The teacher communicates the In addition to the characteristics of
Attributes “Proficient,”

reasons for the work are
external or trivializes the
learning goals and
assignments.

The teacher conveys to at least
some students that the work is
too challenging for them.

Students exhibit little or no
pride in their work.

Class time is devoted more to
socializing than to learning

neutral: indicating neither a high
level of commitment nor “blowing

it off.”

The teacher conveys high
expectations for only some
students.

Students comply with the teacher’s
expectations for learning, but don’t
indicate commitment on their own
initiative for the work.

Many students indicate that they
are looking for an “easy path.”

importance of learning, and that
with hard work all students can be
successful in it.

The teacher demonstrates a high
regard for student abilities.

Teacher conveys an expectation of
high levels of student effort.

Students expend good effort to
complete work of high quality.

The teacher communicates a
genuine passion for the
subject.

Students indicate that they are
not satisfied unless they have
complete understanding.

Student questions and
comments indicate a desire to
understand the content,
rather than, for example,
simply learning a procedure
for getting the correct answer.

Students recognize the efforts
of their classmates.

Students take initiative in
improving the quality of their
work.
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Possible
Examples

The teacher tells students that

they re doing a lesson because
it’s on the test, in the book, or

is district directed.

Teacher says to a student:
“Why don’t you try this easier
problem?”

Students turn in sloppy or
incomplete work.

Students don’t engage in work
and the teacher ignores it.

Students have not completed
their homework and the teacher
does not respond.

Almost all of the activities are
“busy work.”

Teacher says: “Let’s get through
this.”

Teacher says: “I think most of you
will be able to do this.”

Students consult with one another
to determine how to fill in a
worksheet, without challenging
classmates’ thinking.

Teacher does not encourage
students who are struggling.

Some students get to work after an
assignment is given or after
entering the room.

Teacher says: “This is important;
you’ll need to speak grammatical
English when you apply for a job.”

Teacher says: “This idea is really
important! It’s central to our
understanding of history.”

Teacher says: “Let’s work on this
together: it’s hard, but you allwill
be able to do itwell. ”

Teacher hands a paper back to a
student, saying “I know you can do
a better job on this.” The student
accepts it without complaint.

Students get right to work right
away when an assignment is given
or after entering the room.

The teacher says “It’s really
fun to find the patterns for
factoring polynomials.”

Student asks a classmate to
explain a concept or
procedure since s/he didn’t
quite follow the teacher’s
explanation.

Students question one another
on answers.

Student asks the teacher
whether s/he can re-do a
piece of work since s/he now
sees how it could be
strengthened.

Students work even when the
teacher isn’t working with
them or directing their efforts.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

2¢ Much instructional time is lost due to Some instructional time is lost due to There is little loss of instructional time due | Instructional time is maximized due to
inefficient classroom routines and only partially effective classroom to effective classroom routines and efficient classroom routines and
Managing pr(_)cedures. There is little or no routines and pro_cedures_. The teacher’s procedu_res. The teacher’s management of | procedures. Stud_ents co_ntribute to the
classroom gwdenc_e of the teacher managing management of |nstruct|ona! groups, |nstru§:t|onal groups and/or the _handllng of management of |nstruct|0na! groups,
procedures instructional groups, transitions, and/or | transitions, and/or the handling of materials and supplies are consistently transitions, and/or the handling of
the handling of materials and supplies materials and supplies is inconsistent, successful. materials and supplies. Routines are
effectively. There is little evidence that leading to some disruption of learning. With minimal guidance and prompting, well understood and may be initiated
students know or follow With regular guidance and prompting, students follow established classroom by students.
established routines. students follow established routines. routines.
Critical Students not working with the Small groups are only partially The students are productively In addition to the characteristics of
Attributes teacher are disruptive to the class. engaged while not working directly engaged during small group work. proficient,
with the teacher. Students take the initiative with
There are no established Transitions between large and their classmates to ensure that their
procedures for distributing and Procedures for transitions, and small group activities are smooth. time is used productively.
collecting materials. distribution/collection of
materials, seem to have been Routines for distribution and Students themselves ensure that
Procedures for other activities established, but their operation is collection of materials and supplies transitions and other routines are
are confused or chaotic. rough. work efficiently. accomplished smoothly.
Classroom routines function Classroom routines function Students take initiative in
unevenly. smoothly. distributing and collecting
materials efficiently.
Possible When moving into small groups, Some students not working with the Students get started on an activity Students redirect classmates in
Examples students are confused as to teacher are not productively while the teacher takes attendance. small groups not working directly

where they are supposed to go,
whether they should take their
chairs, etc.

There are long lines for materials
and supplies or distributing
supplies is time- consuming.

Students bump into one another
lining up or sharpeningpencils.

Roll-taking consumes much
time at the beginning of the
lesson and students are not
working on anything.

Most students ask what they are tg
do or look around for clues from
others.

engaged in learning.

Transitions between large and small
group activities are rough but they
are accomplished.

Students are not sure what to do
when materials are being
distributed or collected.

Students ask some clarifying
questions about procedures

The attendance or lunch count
consumes more time than it would
need if the procedure were more
routinized.

Students move smoothly between
large and small group activities.

The teacher has an established
timing device, such as counting
down, to signal students to return
to their desks.

Teacher has an established attention
signal.

In small group work, students have
established roles, they listen to one
another, summarize differentviews,
etc.

Clean-up at the end of a lesson is
fast and efficient.

with the teacher to be more
efficient in their work.

A student reminds classmates of
the roles that they are to play
within the group.

A student re-directs a classmate
to the table s/he should be at
following a transition.

Students propose an improved
attention signal.

Students independently check
themselves into class on the
attendance board.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

2d There appear to be no established Standards of conduct appear to have Student behavior is generally appropriate. The | Student behavior is entirely appropriate.
standards of conduct, and little or been established, but their teacher monitors student behavior against Students take an active role in monitoring
Managing no teacher monitoring of student implementation is inconsistent. established standards of conduct. Teacher their own behavior and that of other
Student behavior. Students challenge the Teacher tries, with uneven results, to response to student mishehavior is consistent, | students against standards of conduct.
Behavior standards of conduct. Response to monitor student behavior and respond | proportionate and respectful to students and is | Teachers’ monitoring of student behavior
students’ misbehavior is to student misbehavior. There is effective. is subtle and preventive. Teacher’s
repressive, or disrespectful of inconsistent implementation of the response to student misbehavior is
student dignity. standards of conduct. sensitive to individual student needs and
respects students.
Critical The classroom environment is Teacher attempts to maintain Standards of conduct appear to have In addition to the characteristics of
Attributes chaotic, with no apparent order in the classroom but with been established. proficient,
standards of conduct. uneven success; standards of
Positive student behavior is conduct, if they exist, are not Student behavior is generally Student behavior is entirely
not recognized. evident. appropriate. appropriate; no evidence of
Positive student behavior is student misbehavior.
; recognized inconsistently or ver Positive student behavior is recognized . .
The teacher does not monitor Iittleg y y most of the time. J It is evident that all students
student behavior. know that their teacher loves
Student behavior is tracked consistently. them and that they understand
Some students violate Teacher attempts to kee_p track of y all behavior expectations.
classroom rules, without student behavior, but with no
apparent teacher awareness. apparent system. T e.aghﬁr s resp o;;fse tl'o student The teacher monitors student
misbehavior Is ettective. behavior without speaking — just
When the teacher notices T} }_Le teach_er s response to student moving about.
student misbehavior. s/he misbehavior is inconsistent:
appears helpless to do anything f_omet:mgs vtery harsh; other Students respectfully intervene as
about it. Imes fenient. appropriate with classmates to ensure
compliance with standards of
conduct.
Possible Students are talking among Classroom rules are posted, but Upon a non-verbal signal from the A student suggests a revision in one
Examples themselves, with no attempt by neither teacher nor students teacher, students correct their behavior. of the classroom rules.

the teacher to silence them.

An object flies through the air
without apparent teacher
notice.

Students are running around
the room, resulting in a
chaotic environment.

Phones and other electronics
distract students and the
teacher doesn’t do anything.

refers to them.

The teacher repeatedly asks
students to take their seats;
they ignore him/her.

To one student: “Where's your
late pass? Go to the office.”

To another: “You don’t have a
late pass? Come in and take your
seat; you've missed enough
already.”

The teacher moves to every section of the
classroom, keeping a close eye on
student behavior.

The teacher gives a student a “hard
look,” and the student stops talking to
his/her neighbor.

The teacher notices that some
students are talking among
themselves, and without a word,
moves nearer to them; the talking
stops.

The teacher asks to speak to a student
privately about misbehavior.

A student reminds his/her classmates
of the class rule about chewing gum.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

2¢e: The physical environment is unsafe, The classroom is safe, and essential The classroom is safe, and learning is The classroom is safe, and learning
distracts from the learning, or does not | learning is accessible to most students, accessible to all students; teacher ensures | is accessible to all students
Organizing provi_de all stud(?nts with access to the ffhe tegcher’s use of physical resources, that the _physical arrangement |s _ including those with s_pecial needs.
physical learning. There is poor allgnmeng including computer technology, is appropriate to the learning activities and Teac_her makes effe(_:tlve use of
space between the arrangement of furniture moderately effective. Teacher may that items in the room enhance and physical resources, including
and resources, including computer attempt to modify the physical celebrate the learning. Teacher makes computer technology. The teacher
technology, and the lesson activities. arrangement to suit learning activities, effective use of physical resources, ensures that the physical
with partial success. including computer technology. arrangement is appropriate to the
learning activities. Students
contribute to the use or adaptation
of the physical environment to
advance learning.
Critical There are physical hazards in The physical environment is safe, and The classroom is safe, and all In addition to the
Attributes the classroom, endangering most students can see and hear. students are able to see and hear. characteristics ~ of
student safety. Many students “proficient,”
fﬁ: btos:fdor hear the teacher or The physical environment is not an The classroom is arranged to Modifications are made to the
) impediment to learning, but does support the instructional goals and hvsical envi tt
not enhance it. learning activities. physical environment to
. accommodate students with
The classroom is extremely ) ) special needs
cluttered and overall cleanliness The teacher makes limited use of The classroom is mostly organized '
poses a concern. available technology and other and clean. The room is a model example
resources. . . of organization and
Available technology is not All items in the classroom have an cleangliness.
being used, even if available and academic purpose.
its use would enhance the lesson. There is total alignment
The teacher makes appropriate use between the goals of the
of available technology. lesson and the physical
environment.
Students take the initiative to
adjust the physical
environment.
Teachers and students make
extensive and imaginative use
of available technology.
Possible There are electrical cords running The teacher ensures that dangerous There are established guidelines Students ask if they can shift
Examples around the classroom. chemicals are stored safely. concerning where backpacks are left the furniture to better suit

There is a pole in the middle of
the room; some students can’t
see the board.

A white board is in the
classroom, but it is facing the

The classroom desks remain in two
semicircles, even though the activity

for small groups would be better

served by moving the desks to make

tables for a

during class to keep the pathways
clear; students comply.

Desks are moved to make tables so
students can work together, or in a
circle for a classdiscussion.

small group work, orth e
discussion.

A student closes the door to
shut out noise in the corridor,
or lowers a blind to block the
sun from a classmate’s eyes.

Attaghpeent 5




wall, indicating that it is rarely,
if ever, used.

portion of the lesson.

Learning reference material and
excellent student work are not seen
posted in the classroom. Several
motivational posters are seen at the
front of the room.

The teacher tries to use a computer
to illustrate a concept, but requires
several attempts to make it work.

Student work is seen in the
classroom and learning reference
materials are posted to enhance a
current unit of study.

A word wall, WIGS, classroom
mission statement, and other
curriculum resource materials are
seen within the room.

The use of an Internet connection
enriches the lesson.

A student suggests an
application of the white board
for an activity.
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Domain 3:

Instruction

Unsatisfactory

Basic

Proficient

Distinguished

Rating

3a:
Communicating with
students

The instructional purpose of
the lesson is unclear to
students and the directions
and procedures are confusing.
Teacher’s explanation of the
content contains major errors.
The teacher’s spoken or
written language contains
errors of grammar or syntax.
Vocabulary is inappropriate,
vague, or used incorrectly,
leaving students confused.

Teacher’s attempt to explain the
instructional purpose has only limited
success, and/or directions and procedures
must be clarified after initial student
confusion. Teacher’s explanation of the
content may contain minor errors; some
portions are clear; other portions are
difficult to follow. Teacher’s explanation
consists of a monologue, with no
invitation to the students for intellectual
engagement. Teacher’s spoken languageis
correct; however, vocabulary is limited, or
not fully appropriate to the students’ ages
or backgrounds.

The instructional purpose of the
lesson is clearly communicated to
students, including where it is
situated within broader learning;
directions and procedures are
explained clearly. Teacher’s
explanation of content is well
scaffolded, clear and accurate, and
connects with students’ knowledge
and experience.

During the explanation of content, the
teacher invites student intellectual
engagement.

Teacher’s spoken and written
language is clear and correct.
Vocabulary is appropriate to the
students’ ages and interests.

The teacher links the instructional purpose of
the lesson to student interests; the directions
and procedures are clear and anticipate
possible student misunderstanding. Teacher’s
explanation of content is thorough and clear,
developing conceptual understanding through
artful scaffolding and connecting with
students’ interests. Students contribute to
extending the content, and in explaining
concepts to their classmates.

Teacher’s spoken and written language is
expressive, and the teacher finds opportunities
to extend students’ vocabularies.

Critical Attributes

At no time during the
lesson does the teacher
convey to the students
what they will be learning.

Students indicate
through their questions
that they are confused as
to the learning task.

The teacher makes a
serious content error
that will affect students’
understanding of the
lesson.

Students indicate
through body language
or questions that they
don’t understand the
content being presented.

The teacher’s
communications
include errors of
vocabulary or usage.

The teacher refers in passing to what
the students will be learning, or it is
written on the board with no
elaboration or explanation.

Teacher must clarify the learning task
so students can complete it.

The teacher makes no serious
content errors, although may
make a minor error.

The teacher’s explanation of the
content consists of a monologue or is
purely procedural with minimal
participation by students.

Vocabulary and usage are correct but
unimaginative.

Vocabulary is too advanced or
juvenile for the students.

The teacher states clearly, at
some point during the lesson,
what the students will be
learning.

If appropriate, the teacher
models the process to be
followed in the task.

Students engage with the
learning task, indicating that
they understand what they are
to do.

The teacher makes no content
errors.

Teacher’s explanation of content
is clear, and invites student
participation and thinking.

Vocabulary and usage are
correct and completely suited to
the lesson.

Vocabulary is appropriate to
the students’ ages and levels of
development.

In addition to the characteristics of
“proficient,”

The teacher points out possible areas for
misunderstanding.

Teacher explains content clearly and
imaginatively, using metaphors and
analogies to bring content to life.

All students seem to understand the
presentation.

The teacher invites students to explain
the content to the class, or to classmates.

Teacher uses rich language, offering
brief vocabulary lessons where
appropriate.
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Vocabulary is
inappropriate to the age
or culture of the
students.

The teacher frequently checks
for understanding and
immediately corrects
misconceptions.

Possible Examples

A student asks: “What
are we supposed to be
doing?” but the teacher
ignores the question.

The teacher states that to
add fractions, they must
have the same
numerator.

Students have a quizzical
look on their faces; some
may withdraw from the
lesson. Students become
disruptive, or talk among
themselves in an effort to
follow the lesson.

The teacher uses
technical terms with
an elementary class
without explaining
their meanings.

The teacher says
“qin’t”

»

The teacher mis-pronounces “

The teacher says: “And oh, by the
way, today we re going to factor
polynomials.”

A student asks: “What are we
supposed to be doing? ” and the
teacher clarifies the task.

Students ask “What do I write
here?” in order to complete a task.

The teacher says: “Watch me while [
show you how to ....”" with students
asked only to listen.

A number of students do not seem to
be following the explanation.

Students are inattentive during the
teacher’s explanation of content.

“By the end of today’s lesson,
you re all going to be able to
factor different types of
polynomials.”

During a math lesson, the
teacher is seen asking the
students to follow the problem
solving process of “Know, Need,
Plan.”

In the course of a presentation
of content, the teacher asks of
students: “Can anyone think of
an example of that?”’

The teacher uses a board or
projection device so students can
refer to it without requiring the
teacher’s attention.

The teacher says: “Here’s a spot where
some students have difficulty:...be sure to
read it carefully.”

The teacher asks a student to explain the
task to other students.

When needed, a student offers
clarification about the learning task to
classmates.

The teacher explains passive solar
energy by inviting students to think about
the temperature in a closed car on a
cold, but sunny, day, or by the water in a
hose that has been sitting in the sun.

The teacher says: “Who would like to
explain this idea to us?”

The teacher pauses during an
explanation of the civil rights movement
to remind students that the prefix “in”
as in “inequality” means “not.” The
prefix “un” also mean the same thing.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

3b:

Using
questioning/
prompts and

Teacher’s questions are oflow cognitive
challenge, single correct responses, and

asked in rapid succession. Interaction
between teacher and students is

predominantly recitation style, with the

teacher mediating all questions and

Teacher’s questions lead students
through a single path of inquiry, with
answers seemingly determined in
advance.

Alternatively the teacher attempts to
frame some questions designed to

While the teacher may use some low-
level questions, he or she poses questions
to students designed to promote student
thinking and understanding. Teacher
creates a genuine discussion among
students, providing adequate time for

Teacher uses a variety or series of
questions or prompts to challenge
students cognitively, advance high
level thinking and discourse, and
promote meta- cognition. Students
formulate many questions, initiate

discussion answers. A few students dominate the promote student thinking and students to respond, and stepping aside topics and make unsolicited
discussion. Leadership is not integrated understanding, but only a few when appropriate. Teacher successfully contributions. Students themselves
into class discussions. students are involved. Teacher engages most students in the discussion, ensure that all voices are heard in the
attempts to engage all students in the employing a range of strategies to ensure | discussion. The teacher models and
discussion and to encourage them to that most students are heard. Leadership discusses leadership during all
respond to one another, with uneven discussions are integrated into some available opportunities.
results. Leadership is rarelyintegrated | lessons.
into class discussions.
Critical Questions are rapid-fire, and Teacher frames some questions Teacher uses open-ended questions, In addition to the
Attributes characteristics  of

convergent, with a single correct
answer.

Questions do not invite student
thinking.

All discussion is between teacher
and students; students are not
invited to speak directly to one
another.

A few students dominate the
discussion.

Leadership is not seen discussed
during a lesson.

designed to promote student
thinking, but only a few students
are involved.

The teacher invites students to
respond directly to one another’s
ideas, but few students respond.

Teacher calls on many students,
but only a small number actually
participate in the discussion.

When opportunities arise to
discuss leadership, the teacher is
not comfortable or the discussion
feels forced.

inviting students to think and/or
have multiple possible answers.

The teacher makes effective use of
wait time.

The teacher builds on uses student
responses to questions effectively.

Discussions enable students to talk
to one another, without ongoing
mediation by the teacher.

The teacher calls on most students,
even those who don 't initially
volunteer.

Many students actively engage in the
discussion.

The teacher appears comfortable
wheh discussing leadership
principles and is aware of the
connection between the content to
character and habits.

“proficient,”

Students initiate higher- order
questions as seen in a Socratic
discussion.

Students extend the discussion,
enriching it by stating their
opinion and linking it to
evidence.

Students invite comments from
their classmates during a
discussion.

Teacher models leadership in
all actions and incorporates
leadership discussions into the
majority of lessons frequently
and naturally.
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Possible
Examples

All questions are of the
“recitation” type, such as “What
is3x4?”

The teacher asks a question for
which the answer is on the board;
students respond by reading it.

The teacher only calls on
students who have their hands

up.

Many questions are of the
“recitation” type, such as “How
many members of the House of
Representatives are there?”

The teacher asks: “Who has an
idea about this?” but the
same three students offer
comments.

The teacher asks: “Michael,
can you comment on Mary’s
idea?” but Michael doesnot
respond, or makes a comment
directly to the teacher.

The teacher has the students
work on writing prompts that
are leadership based, but does
not ask the students to share
their responses.

When a leadership question
arises the teacher gives a short
answer and moves on quickly.

The teacher asks: “What might have
happened if the colonists had not
prevailed in the American war for
independence?”

The teacher uses the plural form in
asking questions, such as:
“What are some things youthink
might contribute fo0...?”

The teacher asks: “Michael, can
you comment on Mary’s idea?”
and Michael responds directly to
Mary.

The teacher asks a question and
asks every student to write a
brief response, then share with a
partner before inviting a few to
offer their ideas to the entire
class.

When leadership questions arise
the teacher takes the opportunity
to begin a class discussion.

The teacher has the students work
on writing prompts that are
leadership based, and takes the
time to discuss responses with the
whole class.

When a leadership question arises,
the teacher and students can give
examples from real life.

A student asks “How many
ways are there to get this
answer?”

A student says to a classmate:
“I don’t think I agree with you
on this, because....”

A student asks of other
students: “Does anyone
have another idea as to how
we might figure this out?”

A student asks “What if...?”"

While teaching a Saxon math
lesson, the students are seen
starting a discussion about
the importance of homework
as practice and how this
embodies putting first things
first.

The students can be heard
using leadership language
while discussing concepts in
class and discussions occur
authentically without teacher
prompting.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

3c:

Engaging
students in
learning

The learning tasks and activities,
materials, resources, instructional
groups and technology are poorly
aligned with the instructional
Essential questions, or require
only rote responses. The pace of
the lesson is too slow or rushed.
Few students are intellectually
engaged or interested.

The learning tasks or prompts are
partially aligned with the instructional
Essential questions but require only
minimal thinking by students, allowing
most students to be passive or merely
compliant. The pacing of the lesson may
not provide students the time needed to
be intellectually engaged.

The learning tasks and activities are aligned
with the instructional Essential questions and
are designed to challenge student thinking,
resulting in active intellectual engagementby
most students with important andchallenging
content, and with teacher scaffolding to
support that engagement. The pacing of the
lesson is appropriate, providing most
students the time needed to be intellectually
engaged.

Virtually all students are intellectually
engaged in ch all en g i n g content,
through well- designed learning tasks,
and suitable scaffolding by the teacher,
and fully aligned with the instructional
Essential questions. In addition, there is
evidence of some student initiation of
inquiry, and student contributions to the
exploration of important content. The
pacing of the lesson provides students
the time needed to intellectually engage
with and reflect upon their learning, and
to consolidate their understanding.
Students may have some choice in
how they complete tasks and may
serve as resources for one another.

Critical
Attributes

Few students are
intellectually engaged in the
lesson.

Learning tasks require only
recall or have a single
correct response or method.

The materials used ask
students only to perform rote
tasks.

Only one type of
instructional group is used
(whole group, small groups)
when variety would better
serve the instructional
purpose.

Instructional materials used
are unsuitable to the lesson
and/or the students.

The lesson drags, or is
rushed.

Some students are intellectually
engaged in the lesson.

Learning tasks are a mix of those
requiring thinking and recall.

Student engagement with the
content is largely passive, learning
primarily facts or procedures.

Students have no choice in how
they complete tasks.

The teacher uses different
instructional groupings; these are
partially successful in achieving
the lesson Essential questions.

The materials and resources are
partially aligned to the lesson
Essential questions, only some of
them demanding student thinking.

The pacing of the lesson is
uneven; suitable in parts, but
rushed or dragging in others

Most students are intellectually engaged
in the lesson.

Learning tasks have multiple correct
responses or approaches and/or demand
higher-order thinking.

Students have some choice in how they
complete learning tasks.

There is a mix of different types of
groupings, suitable to the lesson
Essential questions.

Materials and resources support the
learning goals and require intellectual
engagement, as appropriate.

The pacing of the lesson provides
students the time needed to be
intellectually engaged.

The teacher utilizes a variety of
techniques to keep the entire class
engaged.

In addition to the characteristics of
“proficient,”

Virtually all students are highly
engaged in the lesson.

Students suggest modifications to
the grouping patterns used.

Students suggest modifications or
additions to the materials being
used.

Students have an opportunity for
reflection and closure on the lesson
to consolidate their
understanding.

Students are asked to write an
essay “in the style of
Hemmingway.”

A student asks whether they might
remain in their small groups to
complete another section of the
activity, rather than work
independently.
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Possible
Examples

Students are able to fill out
the lesson worksheet without
understanding what it’s
asking them to do.

The lesson drags, or feels
rushed. Students complete
“busy work” activities.

Students are asked to fill in a
worksheet, following an
established procedure.

There is a recognizable beginning,
middle, and end to the lesson.

Parts of the lesson have a suitable
pace; other parts drag or feel
rushed.

Students are asked to formulate a
hypothesis about what might happen if
the American voting system allowed for
the direct election of presidents.

Students are given a task to do
independently, then to discuss with a
table group, followed by a report-out
from each table.

There is a clear beginning, middle, and
end to the lesson.

The lesson is neither rushed nor drags.

The teacher is seen utilizing choral
responses, Socratic discussions,
movement, and partner or small group
opportunities to maintain engagement.

The teacher is seen providing
mini-lectures that are broken up
with choral responses, Socratic
discussions or partner activities to
ensure full participation.

Students summarize their learning
from the lesson.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

3d: There is little or no assessment or Assessment is used sporadically to Assessment is regularly used during Assessment is fully integrated into instruction,
Using monitoring of student learning; support instruction, through some instruction, through monitoring of through extensive use of formative
Assessment in feedback is absent, or of poor monitoring of progress of learning by progress of learning by teacher and/or assessment. Students appear to be aware of,
Instruction quality. Students do not appear to teacher and/or students. students, resulting in accurate, specific and there is some evidence that they have
be aware of the assessment criteria | Feedback to students is general, and feedback that advances learning. contributed to, the assessment criteria.
and do not engage in self- students appear to be only partially Students appear to be aware of the Students self-assess and monitor their
assessment. aware of the assessment criteria used to | assessment criteria; some of them progress. A variety of feedback, from both the
evaluate their work but few assess their | engage in self-assessment. teacherand p e ers, is accurate, specific, and
own work. Questions/prompts/ assessments are advances learning.
Questions/prompts/ assessments are | used to diagnose evidence of learning. Questions/prompts/assessments are used
rarely used to diagnose evidence of regularly to diagnose evidence of learning by
learning. individual students.
Critical The teacher gives no There is little evidence that the Students indicate that they clearly In addition to the characteristics of
Attributes indication of what high students understand how their understand the characteristics of “proficient,”
quality work looks like. work will be evaluated. high-quality work.
There is evidence that students have
The teacher makes no effort Teacher monitors understanding The teacher elicits evidence of helped establish the evaluation criteria.
to determine whether students through a single method, or student understanding during the
understand the lesson. without eliciting evidence of lesson. Teacher monitoring of student
understanding from all students. understanding is sophisticated and
Feedback is only global. Students are invited to assess their continuous: the teacher is constantly
Teacher requests global own work and make “taking the pulse” of the class.
The teacher does not ask indications of student improvements.
students to evaluate their understanding. Teacher makes frequent use of strategies
own or classmates’ work. Feedback includes specific and to elicit 'nformat'on about individual
Feedback to students is not timely guidance for at least three student understanding.
uniformly specific, not oriented groups of students.
towards future improvement of Feedback to students is specific and
work. The teacher attempts to engage timely, ar_1d is p_rovided from many
students in self- or peer- sources, including other students.
The teacher makes only minor assessment.
attempts to engage students in Students monitor their own
self- or peer-assessment. When necessary, the teacher makes yrl_d_er?,tanding, either on their own
adjustments to the lesson to initiative or as a result of tasks set by the
The teacher’s attempts to adjust the enhance understanding by groups teacher.
lesson are partially successful. of students.
The teacher’s adjustments to the lesson
are designed to assist individual students.
Possible A student asks: “How is this Teacher asks: “Does anyone have The teacher circulates during The teacher reminds students of the
Examples assignment going to be a question? small group or independent work, characteristics of high-quality work (the

graded?”

A student asks “Does this
quiz count towards my
grade?”

When a student completes a
problem on the board, the teacher
corrects the student’s work without
explaining why.

offering suggestions to groups of
students.

The teacher uses a specifically-
formulated question to elicit
evidence of student understanding.

assessment criteria), suggesting that the
students themselves helped develop
them.

While students are working, the teacher
circulates providing substantive
feedback to individual students.
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The teacher forges ahead with
a presentation without
checking for understanding.

The teacher says: “good job,
everyone.”

The teacher, after receiving a
correct response from one student,
continues, without ascertaining
whether all students understand
the concept.

The teacher asks students to look
over their papers to correct their
errors.

The teacher uses popsicle sticks or exit
tickets to elicit evidence of individual
student understanding.

Students offer feedback to their
classmates on their work.

Students evaluate a piece of their
writing against the writing rubric
and confer with the teacher about
how it could be improved.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

3e:
Demonstrating
flexibility and
responsiveness

Teacher adheres to the instruction
plan in spite of evidence of poor
student understanding or students’
lack of interest. Teacher ignores
student questions; when students
experience difficulty, the teacher
blames the students or their home
environment.

Teacher attempts to modify the lesson
when needed and to respond to student
questions and interests, with moderate
success. Teacher accepts responsibility
for student success, but has only a
limited repertoire of strategies to draw
upon.

Teacher promotes the successful
learning of all students, making minor
adjustments as needed to instruction
plans and accommodating student
questions, needs and interests. The
teacher persists in seeking approaches
for students who have difficulty
learning, drawing on a broad repertoire
of strategies.

Teacher seizes an opportunity to
enhance learning, building on a
spontaneous event or student interests
or successfully adjusts and
differentiates instruction to address
individual student misunderstandings.
Teacher persists in seeking effective
approaches for students who need help,
using an extensive repertoire of
instructional strategies and soliciting
additional resources from the school or
community.

Critical Attributes

Teacher ignores indications of
student boredom or lack of
understanding.

Teacher brushes aside student
questions. Teacher makes no
attempt to incorporate student
interests into the lesson.

The teacher conveys to students
that when they have difficulty
learning, it is their fault.

In reflecting on practice, the
teacher does not indicate that
it is important to reach all
students.

Teacher’s efforts to modify the
lesson are only partially
successful.

Teacher makes perfunctory
attempts to incorporate student
questions and interests into the
lesson.

The teacher conveys to students a
level of responsibility for their
learning, but uncertainty as to
how to assist them.

In reflecting on practice, the
teacher indicates the desire to
reach all students, but does not
suggest strategies to do so.

Teacher successfully makes a
minor modification to the lesson.

Teacher incorporates students’

interests and questions into the
heart of the lesson.

The teacher conveys to students
that she has other approaches to
try when the students experience
difficulty.

In reflecting on practice, the
teacher cites multiple approaches
undertaken to reach students
having difficulty.

In addition to the characteristics of
“proficient,”

Teacher successfully executes a
major lesson readjustment when
needed.

Teacher seizes on a teachable
moment to enhance a lesson.

The teacher conveys to students
that he won'’t consider a lesson
“finished” until every student
understands, and that he has a
broad range of approaches to use.

In reflecting on practice, the
teacher can cite others in the
school and beyond who she has
contacted for assistance in
reaching some students.

Possible Examples

The teacher says: “We don’t
have time for that today.”

The teacher makes no attempt
to adjust the lesson based on
student confusion.

The teacher says: “If you'd
just pay attention, you could
understand this.”

The teacher says: “I’ll try to
think of another way to come at
this and get back to you.

"The teacher says: “I realize not
everyone understands this, but we
can’t spend any more time on it.”

The teacher re-arranges the way
the students are grouped in an
attempt to help students
understand the lesson.
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The teacher says: “That’s an
interesting idea; let’s see how it

fits.”

The teacher illustrates a principle
of good writing to a student using
his interest in basketball as
context.

The teacher says: “Let’s try this
way, “and then uses another
approach.

The teacher stops in mid-stream in
a lesson, and says: “This activity
doesn’t seem to be working! Here’s
another way 1'd like you to try it.”

The teacher incorporates the
school’s upcoming championship
game into an explanation of
averages.

The teacher says: “If we have to
come back to this tomorrow, we
will; it’s really important that you
understand iz. ”




Domain 4: Professional Responsibilities

Unsatisfactory

Basic

Proficient

Distinguished

Rating

4da Teacher does not know whether a Teacher has a generally accurate impression | Teacher makes an accurate assessment Teacher makes a thoughtful and
Reflecting on | lesson was effective or achieved its of a lesson’s effectiveness and the extent to | of a lesson’s effectiveness and the accurate assessment of a lesson’s
Teaching instructional Essential questions, or which instructional Essential questions were | extent to which it achieved its effectiveness and the extent to which
teacher profoundly misjudges the met. instructional Essential questions and it achieved its instructional Essential
success of a lesson. Teacher has no Teacher makes general suggestions about can cite general references to support questions, citing many specific
suggestions for how a lesson could be | how a lesson could be improved. the examples from the lesson and
improved. judgement. Teacher makes a few weighing the relative strengths of
specific suggestions of what could be each. Drawing on an extensive
tried another time the lesson is taught. repertoire of skills, teacher offers
specific alternative actions,
complete with the probable
success of different courses of
action.
Critical The teacher considers the lesson The teacher has a general sense of The teacher accurately assesses the | I addition to the characteristics of
Attributes but draws incorrect conclusions whether or not instructional practices effectiveness of instructional “proficient,”
about its effectiveness. were effective. activities used. Teacher’s assessment of the
lesson is thoughtful, and
The teacher makes no The teacher offers general The teacher identifies specific ways includes specific indicators of
suggestions for improvement. modifications for future instruction. in which a lesson might be effectiveness.
improved.
Teacher’s suggestions for
improvement draw on an
extensive repertoire.
Possible Despite evidence to the contrary, At the end of the lesson the teacher The teacher says: “I wasn't The teacher says: “I think that
Examples the teachers says, “My students says, “I guess that went okay.” pleased with the level of lesson worked pretty well,

did great on that lesson!”

The teacher says: “That was
awful; I wish | knew what to
do!”

The teacher says: “I guess I'll try x
next time.”

»

engagement of the students.

The teacher’s journal indicates
several possible lesson
improvements.

although | was disappointed in
how the group at the back table
performed.”

In conversation with
colleagues, the teacher
considers different strategies
for improving a lesson.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

4b Teacher’s system for maintaining Teacher’s system for maintaining Teacher’s system for maintaining Teacher’s system for maintaining
information on student completion | information on student completion of information on student completion of information on student completion of
. . of assignments and student assignments and student progress in assignments, student progress in learning, assignments, student progress in learning,
Maintaining in learning i : S ; - . . - . .
progress in learning is nonexistent learning is rudimentary and only and non-instructional records, is fully and non-instructional records, is fully
Accurate or in disarray. partially effective. Teacher’s records for | effective. effective. Students contribute information
Records Teacher’s records for non- non-instructional activities are adequate, and participate in maintaining the records.
instructional activities are in but require frequent monitoring to avoid
disarray, resulting in errors and errors.
confusion.
Critical Absence of a system for either The teacher has a process for The teacher’s process for recording In addition to the characteristics of
Attributes instructional or non- recording student work completion. student work completion is efficient “proficient,”
instructional records. However, it may be out-of-date or and effective; students have access to
does not permit students to access information about completed and/or Students contribute to and maintain
Record-keeping systems that the information. missing assignments. records i_ndicating co_mpleted and
are in disarray so as to outstanding work assignments.
provide incorrect or confusing The teacher’s process for tracking The teacher has an efficient and
information. student progress is cumbersome to effective process for recording Students contribute to and maintain data
use. student attainment of learning goals; files indicating their own progress in
students are able to see how they re learning.
The teacher has a process for progressing.
tracking some non-instructional Students contribute to maintaining non-
information, but not all, or it may The teacher’s process for recording instructional records for the class.
contain some errors. non-instructional information is
both efficient and effective. Students regularly update their
leadership notebooks to track their
All PVA required records are progress towards personal and class
maintained. WIGS.
Possible A student says, “I'm sure I A student says, “I wasn’t in school The teacher creates a link on the A student from each team maintains the
Examples turned in that assignment, today, and my teacher’s website is class website which students can database of current and missing

but the teacher lostit!”

The teacher says, “I
misplaced the writing
samples for my class but it
doesn’t matter — | know what
the students would have
scored.”

On the morning of the field trip,
the teacher discovers that five
students never turned in their
permission slips.

out of date, so I don’t know what
the assignments are!”

The teacher says: “I’ve got all
these notes about how the kids are
doing; | should put them into the

system but I just don’t have time.’

>

On the morning of the field trip, the
teacher frantically searches all the
drawers in the desk looking for the
permission slips and finds them just
before the bell rings.

Attg

access to check on any missing
assignments.

The teacher’s grade book records
student progress toward learning
goals and complies with PVA
grading expectations.

The teacher creates a spreadsheet for
tracking school lunch count.

A teacher has consistently tracked
DIBELS progress monitoring scores

All PLC reports and lesson plans are
up-to-date.

Other reports or logs are maintained
as assigned.

chment 5

assignments for the team.

When asked about their progress in a
class, a student proudly shows her
leadership notebooks and can explain
how the documents indicate her
progress toward learning goals.

When they bring in their permission slips
for a field trip, students add their own
information to the database.

o1




4c:

Communicating
with Families

Unsatisfactory

Basic

Proficient

Distinguished

Rating

Teacher communication with
families, about the instructional
program, or about individual
students, is sporadic or culturally
inappropriate. Teacher makes no
attempt to engage families in the
instructional program.

Teacher makes sporadic attempts to
communicate with families about the
instructional program and about the
progress of individual students but
does not attempt to engage families
in the instructional program. But
communications are one-way and not
always appropriate to the cultural
norms of those families.

Teacher communicates frequently
with families about the instructional
program and conveys information
about individual student progress.
Teacher makes some attempts to
engage families in the instructional
program; as appropriate Information to
families is conveyed in a culturally
appropriate manner.

Teacher’s communication with
families is frequent and sensitive to
cultural traditions, with students
contributing to the communication.
Response to family concerns is handled
with professional and cultural
sensitivity. Teacher’s efforts to engage
families in the instructional program
are frequent and successful.

Critical Attributes

Little or no information
regarding instructional
program available to parents.

Families are unaware of their
children’s progress.

Lack of family engagement
activities.

Culturally inappropriate
communication.

School or district-created
materials about the instructional
program are sent home.

Infrequent or incomplete
information is sent home by
teachers about the instructional
program.

Teacher maintains school-
required grade book but does
little else to inform families
about student progress.

Teacher communications are
sometimes inappropriate to
Sfamilies’ cultural norms.

Information about the
instructional program is
available on a regular basis.

The teacher sends information
about student progress home on a
regular basis.

Teacher develops activities
designed to successfully engage
families in their children’s
learning, as appropriate.

In addition to the characteristics of
“proficient,”

On a regular basis, students
develop materials to inform their
families about the instructional
program.

Students maintain accurate
records about their individual
learning progress and frequently
share this information with
families.

Students contribute to regular and
ongoing projects designed to
engage families in the learning
process.

Possible Examples

A parent says, “I'd like to
know what my kid is working
on at school!”

A parent says, “I wish I knew
something about my child’s
progress before the report
card comes out.”

A parent says, “I wonder why
we never see any school work
come home.”

A parent says, “I received the
district pamphlet on the reading
program, but I wonder how it’s
being taught in my child’s class.’

A parent says, “I emailed the
teacher about my child’s
struggles with math, but all I got
back was a note saying that he’s
doing fine.”

Weekly quizzes are sent home for
parent/guardian signature.

)

The teacher-sends weekly
newsletter home to families
through Infinite Campus,
including information about
upcoming homework, current
class activities, community
and/or school projects, field
trips, etc.

Teacher consistently posts
grades by the deadline given and
shares progress updates with
families on a regular basis.

The teacher ensures that the
Missing Assignment and D’s/F’s
message is sent out each week
through Infinite Campus.

Student planners and homework
slips describe daily learning and
go home each week for a response
from a parent or guardian.

The teacher shares directions for
accessing progress reports in
Infinite Campus with families.

The teacher developed the
Academic Parent Team training
PowerPoint for her grade level
team.

The teacher ensured that her
grade level team completed all
retention notices according to the
PVA retention timeline.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

4d:

Participating in a
Professional

Teacher’s relationships with
colleagues

are negative or self-serving.
Teacher avoids participation in a
professional culture of inquiry,

Teacher maintains cordial
relationships with colleagues to fulfill
duties that the school or district
requires. Teacher becomes involvedin
the school’s culture of professional

Relationships with colleagues are
characterized by mutual support and
cooperation; teacher actively
participates in a culture of
professional inquiry. Teacher

Relationships with colleagues are
characterized by mutual support and
cooperation, with the teacher taking
initiative in assuming leadership among
the faculty. Teacher takes a leadership

Community resisting opportunities to become inquiry when invited to do so. Teacher | volunteers to participate in school role in promoting a culture of
involved. Teacher avoids becoming participates in school events and events and in school and district professional inquiry. Teacher volunteers
involved in school events or school school and district projects when projects, making a substantial to participate in school events and
and district projects. specifically asked. contribution. district projects, making a substantial
contribution, and assuming a leadership
role in at least one aspect of school or
district life.
Critical The teacher’s relationship with The teacher has pleasant The teacher has supportive and In addition to the characteristics of
Attributes colleagues is characterized by relationship with colleagues. collaborative relationships with “proficient,”
negativity or combativeness. colleagues.
When invited, the teacher The teacher takes a leadership role
The teacher purposefully avoids participates in activities related to The teacher regularly in promoting activities related to
contributing to activities professional inquiry. participates in activities related to professional inquiry.
promoting professional inquiry. professional inquiry.
When asked, the teacher The teacher regularly contributes to
The teacher avoids involvement participates in school activities, The teacher frequently and leads events that positively
in school activities and school and school district and volunteers to participate in impact school life.
district and community projects. community projects. school events and school district
and community projects. The teacher regularly contributes
to and leads significant school
district and community projects.
Possible The teacher doesn’t share test The teacher is polite, but never The principal remarks that the The teacher leads the “mentor”
Examples taking strategies with his shares any instructional materials teacher’s students have been teacher group at school, devoted to
colleagues. He figures that if with his grade partners. noticeably successful since her supporting new teachers during
his students do well, it will teacher team has been focusing their first years of teaching.
make him look good. The teacher only attends PLC on instructional strategies during
meetings when reminded by her their team meetings. The teacher hosts a book study
The teacher does not attend supervisor. group that meets monthly; he
PLC meetings. The teacher has decided to take guides the book choices so that the
The principal says, “I wish [ some of the free MIT courses group can focus on topics that will
The teacher does not attend any didn’t have to ask the teacher to online and to share his learning enhance their skills.
school function after the ‘volunteer’ every time we need with colleagues.
dismissal bell. someone to chaperone the The teacher leads an annual school
dance.” The basketball coach is usually event.
The teacher says, “I work from willing to chaperone the 9th
7:30 to 3:30 and not a minute The teacher only contributes to grade dance because she knows The teacher participates in more
more — I won’t serve on any the assigned committee when all of her players will be there. than one committee each year.
district committee unless they requested by the principal. L
get me a substitute to cover my The teacher enthu5|ast|ca_lly
class represents the school during
PVA academic competitions.
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Unsatisfactory

Basic

Proficient

Distinguished

Rating

4e:

Growing and
Developing
Professionally

Teacher engages in no
professional development
activities to enhance
knowledge or skill. Teacher
resists feedback on
teaching performance from
either supervisors or more
experienced colleagues.
Teacher makes no effort to
share knowledge with
others or to assume
professional
responsibilities.

Teacher participates in professional
activities to a limited extent whenthey
are convenient. Teacher accepts, with
some reluctance, feedback onteaching
performance from both supervisors
and professional colleagues.

Teacher finds limited ways to
contribute to the

profession

Teacher seeks out opportunities for
professional development to enhance
content knowledge and pedagogical
skill. Teacher welcomes feedback from
colleagues when made by supervisors
or when opportunities arise through
professional collaboration. Teacher
participates actively in assisting other
educators

Teacher seeks out opportunities for
professional development and makes a
systematic effort to conduct action
research. Teacher seeks out feedback
on teaching from both supervisors and
colleagues.

Teacher initiates important activities
to contribute to the profession.

Critical Attributes

The teacher is not involved in
. any activity that might
enhance knowledge or skill.

The teacher purposefully
resists discussing performance

with supervisors or colleagues.

The teacher ignores
invitations to join professional
organizations or attending

- conferences.

The teacher participates in

. professional activities when
required or when provided by
the school district.

The teacher reluctantly accepts
feedback from supervisors and
colleagues.

The teacher contributes in a
limited fashion to educational
- professional organizations.

The teacher seeks regular
. opportunities for continued
professional development.

The teacher welcomes colleagues
and supervisors in the classroom
for the purposes of gaining insight
from their feedback.

The teacher actively participates
in professional organizations
designed to contribute to the
profession.

In addition to the characteristics
of “proficient,”

The teacher seeks regular
opportunities for continued
professional development,
including initiating action
research.

The teacher actively seeks
feedback from supervisors and
- colleagues.

The teacher takes an active
leadership role in professional

_ organizations in order to
contribute to the teaching
profession.
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Possible Examples

The teacher never takes
continuing education courses,

_even though the credits would
increase his salary.

The teacher endures the
principal’s annual
observations in her classroom,
knowing that if she waits long
enough, the principal will
eventually leave and she can
simply discard the feedback
form.

Despite teaching high school
honors mathematics, the
teacher declines to join NCTM
because it costs too much and
makes too many demands on
members’ time.

The teacher politely attends
district workshops and
professional development days,
but doesn’t make much use of
the materials received.

The teacher listens to his
principal’s feedback after a
lesson, but isn’t sure that the
recommendations really apply in
his situation.

The teacher joins the local
chapter of the American Library
Association because she might
benefit from the free books — but
otherwise doesn’t feel it’s worth
too much of her time.

_ The teacher eagerly attends the
school district summer workshops
finding them to be a wealth of
instructional strategies he can
use during the school year.

The teacher enjoys her
principal’s weekly walk through
visits because they always lead
to a valuable informal
discussion.

The teacher joined a Science
Education Partnership and finds
that it provides him access to
resources for his classroom that
truly benefit his students’
conceptual understanding.

The teacher desired additional
feedback and so she has initiated
an action research project in

" order to improve her own
instruction.

The teacher is working on a
particular instructional strategy
and asks his colleagues to
observe in his classroom in order
to provide objective feedback on
his progress.

The teacher founded a local
organization devoted to Literacy
Education; her leadership has
inspired teachers in the
community to work on several
curriculum and instruction
projects.

Unsatisfactory

Basic

Proficient

Distinguished

Rating

Af:

Showing
Professionalism

Teacher displays

dishonesty in interactions
with colleagues, students,
and the public. Teacher is
not

alert to students’ needs and
contributes to school
practices that result in some
students being ill served by
the school.

Teacher makes decisions and
recommendations based on
self-serving interests. Teacher
does not comply with school
and district regulations

Teacher is honest in interactions with
colleagues, students, and the public.
Teacher’s attempts to serve students are
inconsistent, and does not knowingly
contribute to some students being ill
served by the school.

Teacher’s decisions and
recommendations are based on limited
though genuinely professional
considerations. Teacher complies
minimally with school and district
regulations, doing just enough to get by.

Teacher displays high standards of
honesty, integrity, and confidentiality
in interactions with colleagues,
students, and the public. Teacher is
active in serving students, working to
ensure that all students receive a fair
opportunity to succeed. Teacher
maintains an open mind in team or
departmental decision-making.
Teacher complies fully with school and
district regulations.

Teacher can be counted on to hold the
highest standards of honesty, integrity, and
confidentiality and takes a leadership role
with colleagues.

Teacher is highly proactive in serving
students, seeking out resources when
needed. Teacher makes a concerted effort
to challenge negative attitudes or practices
to ensure that all students, particularly
those traditionally underserved, are
honored in the school. Teacher takes a
leadership role in team or departmental
decision- making and helps ensure that
such decisions are based on the highest
professional standards. Teacher complies
fully with school and district regulations,
taking a leadership role with colleagues.
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Critical Attributes

Teacher is dishonest.

Teacher does not
notice the needs of
students.

The teacher engages in
practices that are self-
serving.

The teacher willfully
rejects school district
regulations.

Teacher is honest.

Teacher notices the needs of
students, but is inconsistent in
addressing them.

Teacher does not notice that some
school practices result in poor
conditions for students.

Teacher makes decisions
professionally, but on a limited basis.

Teacher complies with school district
regulations.

Teacher is honest and known
for having high standards of
integrity.

Teacher actively addresses student
needs by fulfilling PVA tutoring
expectations.

Teacher actively works to
provide opportunities for
student success.

Teacher willingly participates in
team and departmental decision
making.

Teacher complies completely with
school district regulations.

The teacher uses professional
language at all times, even
amongst colleagues.

The teacher consistently
approaches administration when
they have concern regarding a
student, parent, colleague, or
policy.

Teacher is considered a leader in
terms of honesty, integrity, and
confidentiality.

Teacher is highly proactive in serving
students by tutoring students above
the PVA expectation. .

Teacher makes a concerted effort to
ensure opportunities are available for
all students to be successful.

Teacher takes a leadership role in
team and departmental decision
making.

Teacher takes a leadership role
regarding school district regulations.

The teacher is able to redirect
negative conversations amongst
colleagues and assist in looking for
solutions.

The teacher proposes solutions to
administration when they have a
concern.
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Possible
Examples

The teacher makes some
errors when marking the last
common assessment but
doesn’t tell his colleagues.

The teacher does not realize
that three of her neediest
students arrived at school an
hour early every morning
because their mother can’t
afford daycare.

The teacher fails to notice that
one of her Kindergartners is
often ill, looks malnourished,
and frequently has bruises on
her arms and legs.

When one his colleagues goes
home suddenly due to illness,
the teacher pretends to have a
meeting so that he won't have
to share in the coverage
responsibilities.

The teacher does not file her
students’ writing samples in
their district cum folders; it is
time consuming and she wants
to leave early for summer
break.

The teacher says, “I have always
known my grade partner to be
truthful. If she called in sick, then |
believe her.

The teacher considers staying late
to help some of her students in
afterschool daycare, but realizes it
conflicts with her gym class so she
decides against it.

The teacher notices a student
struggling in his class and sends a
quick e-mail to the counselor. When
he doesn’t get a response, he
assumes it has been taken care of.

When her grade partner goes out on
maternity leave, the teacher said,
“Hello” and “Welcome” to her
substitute, but does not offer any
further assistance.

The teacher keeps his district
required grade book up to date, but
enters exactly the minimum number
of assignments specified by his
department chair.

The teacher is trusted by his grade
partners; they share information
with him, confident it will not be
repeated inappropriately.

Despite her lack of knowledge
about dance the teacher forms a
dance club at her high school to
meet the high interest level of her
minority students who cannot
afford lessons.

The teacher notices some speech
delays in a few of her young
students; she calls in the speech
therapist to do a few sessions in her
classroom and provide feedback on
further steps. ’

The English department chair says,
“I appreciate when .... attends our
after school meetings

— he always contributes something
meaningful to the discussion.

The teacher learns the district’s new
online curriculum mapping system
and writes in all of her courses.
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Administrator Evaluation

Standard 1: Academic Achievement

1. Ensures that all teachers design effective and rigorous lesson plans aligned to PVA
pacing maps and content standards.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not monitor lesson
plans. 50% or more of
teachers do not complete
quality lesson plans.
Instruction is not aligned
with school pacing maps.
Lessons plans do not
provide for rigorous
instruction.

Irregularly monitors
teacher lesson plans.
Some teachers do not
complete quality lesson
plans. 25% or more of
teachers are more than 2
weeks off the established
pacing maps. Lessons
are only partially
effective.

Regularly monitors
teacher lesson plans.
Lesson plans follow the
school’s pacing map and
provide for rigorous
instruction.

All teachers submit
quality lesson plans
aligned with school
pacing maps. The
administrator provides
meaningful feedback on
lesson plans and helps
organize resources to
improve instruction.

2. Ensures that all instructional practices reflect the school’s chosen pedagogy.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not monitor
instruction within the
classroom. Does not
produce evidence of
teachers following the
school’s pedagogy.

While observing
instruction, sometimes
looks for evidence of
school pedagogy.
Expectations of school
pedagogy are
inconsistently applied.

While observing
instruction, looks for
and documents effective
use of school pedagogy.
Identifies a variety of
teaching strategies to
ensure effective
instruction for diverse
learners.

Ensures and documents
consistent use of school
pedagogy throughout
the school. All
classrooms demonstrate
consistent
implementation of
school pedagogy
appropriate for diverse
learners.

3. Implements the School’s Assessment Plan and ensuresall teachers and students

participate.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not communicate
or monitor assessments.
Student performance
measures are
inconsistent and left to
individual teacher
discretion. Does not
obtain staff or student
buy-in to ensure
assessment goals.

Implements assessment
suggestions that may be
inconsistently applied
throughout the school.

Establishes PLC teams in
order to monitor
assessment alignment
and student growth.
Assessments are
organized.

Administrator efficiently
organizes assessment
materials and rallies
support for required
assessments. Facilitates
team meetings that
include consistent
evaluation of informal
and formal assessment
within the classroom.
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4. Analyzes and utilizes data obtained from formal and informal assessments to
improve instruction and student performance.

the classroom and
school. Student
performance is not
tracked.

Suggests that PLC teams
meet to discuss results.

evaluate student
assessment results.
Provides suggestions for
adjusting classroom
instruction to ensure
student performance.

Unsatisfactory Needs Improvement Proficient Exemplary
Does not evaluate Provides educators with | Supports educators in Provides planning time
assessment data within assessment results. meeting as PLC teams to | for PLC teams to

evaluate student
assessments. Is
knowledgeable of
assessment results and
addresses identified
concerns with the
appropriate parties.
Provides training in
effective instructional
practices to support
student performance.

5. Provides meaningful and relevant instructional support to teachers.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not monitor
instruction within the
classroom.

Provides inconsistent
supervision to
supporting staff
including custodial,
support and education
staff.

Establishes PLC teams to
support educators and
support staff. Provides
resources for effective
classroom instruction.
Designates professional
time for staff to evaluate
and establish effective
teaching practices.

Models effective
teaching strategies.
Rallies support for
school instructional
methods. Provides
guidance to teachers as
identified through
classroom observations.

6. Identifies needs for professional development and provides effective PD
opportunities for instructional staff.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Allows teachers to
research and implement
teaching practices within
their own classrooms.
Classrooms within the
school demonstrate
inconsistent application
of teaching pedagogy. PD
offerings are
inconsistent or non-
existent and do not align
with school goals.

Inconsistently evaluates
teachers within the
classroom. Minimal
documentation of areas
for concern are present.
PD offerings are
somewhat aligned with
school goals.

Establishes PLC teams to
support educators
within the classroom.
Documentation of
classroom evaluations
includes communication
with staff and
suggestions for teaching
practices to support
diverse learners.

Supports teachers in
completing training
related to classroom
content, pedagogy and
educational expertise.
Provides dedicated time
for staff trainings and
addresses the standards
identified within
classroom evaluations.
PD offerings are
dynamic and engaging
and result in improved
student performance.
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. Achieves school’s established academic performance goals.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not communicate
goals to educational or
support staff.

Establishes the school’s
academic performance
goal, but does not
consistently monitor
student progress.

Establishes plans and
procedures for
monitoring and
communicating student
performance goals.
Each goal will include
suggestions for best
practices to support
diverse learners.

Designates time for
educators to evaluate
student performance.
Models examples of
teaching practices to
support student
performance goals.
Celebrates with staff
and students as they
achieve their
established academic
performance goals.
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Standard 2: Management & Operations

1. Maintains a clean and inviting campus aligned with school design guidelines.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not organize the
school in an effective and
orderly manner.
Inadequately supervises
custodial and support
staff resulting in a school
that is not clean,
welcoming and/or safe.

Provides inconsistent
supervision of custodial
and support staff.
Allows varying level of
cleanliness within the
school.

Establishes and
implements plans,
procedures and routines
that ensure consistency
in cleanliness and décor
throughout the campus.

Demonstrates and
maintains an
environment that is
clean and welcoming to
students, staff and
parents. Takes personal
responsibility for
keeping the campus
clean.

. Develops and executes effective plans & procedures to ensure student safety,

discipline and health.

Unsatisfactory Needs Improvement Proficient Exemplary
Leaves discipline and Establishes plans and Establishes and Models safety, discipline
student health to the procedures for student implements procedures | and health plans with

discretion of individual
staff members.
Inconsistency within
organization is evident.

safety including student
drop-off, pick-up and
class transitions.
Routines are not
consistently applied
throughout the school.
Discipline is
inconsistent.

for student safety. Plans
are practiced and
perfected to ensure
consistency and safety.
Models effective student
discipline and supports
educators in upholding
standards of high
expectations for student
behavior.

both staff and students.
Models consistent
implementation of
designated safety,
discipline and health
plans. Provides
resources necessary for
a safe environment
within the school.

. Provides for the orderly and efficient drop-off and pick-up of all students.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not provide
direction to students,
staff and parents in
relation to drop-off and
pick-up procedures. Is
not present during the
drop-off and pick-up
time. No clear process or
inefficient process. Pick-
up and drop-off detract
from the educational

Establishes routines for
drop-off and pick-up of
all students. Urges the
staff to ensure smooth
drop-off and pick-up, but
is not available to
monitor or support these
times. Partially
communicates
expectations.

Establishes routines for
orderly and efficient
drop-off and pick-up of
all students. Regularly
monitors and ensures
consistency of the
routines to ensure
student safety.

Establishes clear
processes for the
efficient and safe pick-up
and drop-off of students.
Expectations are clearly
communicated to all
stakeholders. The school
leader is visible during
drop-off and pick-up and
leads by example.
Fosters a culture where
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experience of students.

drop-off and pick-up is
positive and helps create
an excellent educational
experience for all
students.

. Ensures compliance with school financial controls and operates within

established budgets.

Unsatisfactory Needs Improvement Proficient Exemplary
Demonstrates a lack of Inconsistently manages Develops a process that | Carefully follows school
budget awareness. budget. ensures controls within | policy regarding

the budget. Ensures that
allocations are managed
within the school’s
budget.

financial controls. Stays
within established
budgets and actively
seeks to create value for
the school through
fundraising and
eliminating waste.

. Ensures necessary resources are secured in a timely and efficient manner.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not manage school
resources.

Establishes routines for
resource requests.
Resources requests may
be processed

Established routines for
resource requests and
demands. Regularly
evaluates requests and

Provides support for
school resources.
Ensures that resources
necessary are available

inconsistently. ensures timely consistently.
processing.
. Maintains high levels of student enrollment.
Unsatisfactory Needs Improvement Proficient Exemplary

Does not encourage
student enrollment.

Develops a plan for
student enrollment that
may be inconsistently
followed.

Establishes routines for
student enrollment.
Trains staff on routines
and ensures timely
processing of student
enrollment.

Demonstrates effective
use of recruiting plans.
Maintains full
enrollment through
continual recruitment
efforts. Uses school
events as recruitment
opportunities.

Standard 3: Staff Relations

1. Promotes and maintains a positive and professional working environment.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not establish
expectations for staff
performance, dress and
conduct.

Establishes guidelines
for staff conduct. Does
not encourage consistent
compliance with
guidelines.

Builds community
within the professional
working environment.
Ensures a positive
environment on all
levels.

Models positive
interactions with all staff
within the school.
Ensures consistent staff
compliance with

positive and
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professional standards.
Crates a team
environment that
engages staff and unites
them in fulfilling the
school’s mission and
vision.

2. Develops team unity in order to achieve school goals.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not support school
goals.

Establishes school goals,
but manages
expectations of staff
members inconsistently.

Establishes dedicated
time for PLC meetings in
order to support school
unity. Gathers feedback
and ensures consensus
to develop school goals.

Garners staff buy-in and
commitment to achieve
school goals. Sets clear
expectations for
achievement of school
goals. Models effective
implementation and
monitoring of school
goals.

3. Maintains high levels of staff satisfaction and retention.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Is not aware of staffing
needs.

Encourages staff to
continue employment.
May collect data on staff
satisfaction, but fail to
evaluate and implement
changes.

Establishes clear
expectations for staff.
Establishes on going
relationships with staff
to ensure retention.
Consistently gathers and
evaluates staff
satisfaction.

Establishes clear
expectations for staff.
Ensures staff satisfaction
through one-on-one
communication.

4. Successfully recruits and hires quality staff in a timely and efficient manner.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not participate in
recruiting processes.

Is aware of recruitment
needs, but mostly
delegates to others.

Establishes consistent
routines for establishing
recruits suitable to
school needs.
Implements routines to
ensure timely hires.

Models successful
recruiting routines.
Continually monitors
staffing needs, student
ratios, etc. to ensure
timely hiring.

Standard 4: Community Relations

1. Establishes ongoing relationships with community organizations, community
members, and businesses. Works with them in a synergistic manner to improve
the school and the community.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not include
Stake holders within
the school. The school

Includes community in
communication plan, but
does not consistently

Establishes relationships
within the community.
Communicates

Models synergistic
communication. Attends
school and community
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functions as an
individual entity without
support from

implement concerns,
suggestions and support.

consistently and
encourages partnerships
within the school and

events in support of a
joint relationship
between school and

community. community. community.
2. Maintains high levels of parent satisfaction.
Unsatisfactory Needs Improvement Proficient Exemplary
Does not respond to Accepts parent Encourages parent Involves parents in the
parent communication. communication, but may | participation within the | community of the school
respond inconsistently. school. Designates time through committees and
each week to speak with | ongoing communication.
parents. Collects and evaluates
parent satisfaction
regularly.
3. Organizes and executes quality community events to increase awareness of the
school and create community unity.
Unsatisfactory Needs Improvement Proficient Exemplary
Does not involve the The school includes Establishes community Establishes teams to
community within the community events events that include staff | develop community
school. The school within its calendar. and community. Events events. Teams include
operates as an individual | Events may not be held showcase student students, staff and
entity. or attended consistently. | performance and school | community members
mission. The within the planning,
community is aware of implementation and
the school’s presence. review process.
Community members
express interest in the
school and its role
within community.
4. Maintains high levels of visibility and accessibility to community members.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not promote the
school. Community
member may not be
aware of the school’s
presence.

Establishes accessibility
of the school, but does
not encourage staff and
community
participation.

Identifies community
outlets allowing school
visibility and support to
community. Is available
to members of the
community.

Leads community teams
and communicates
school mission, vision
and accomplishments.
Maintains positive,
professional
relationships with
community members.

5. Quickly and appropriately responds to and resolves stakeholder concerns.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not acknowledge
stakeholder concerns.

Receives stakeholder
concerns, but does not
resolve concerns in a
consistent or timely
manner.

Encourages stakeholder
feedback in a positive
environment. Seeks to
understand and resolve
all concerns.

Provides exceptional
customer service to
concerned stakeholders.
Takes concerns
seriously and
implements appropriate
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interventions, as
necessary. Demonstrates
superior interpersonal
skills in resolving
difficult situations.

Standard 5: Personal Conduct

1. Embodies the values of the school both inside and outside of the workday.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not hold a regard
for school values within
the mission statement.

Embodies the values
within the school
mission statement
inconsistently.

Encourages and
exemplifies the values of
the school.

Engenders support for
and emulation of school
values through
impeccable personal
conduct. Represents
school values in all
aspects of one’s life.

2. Follows all school policies pertaining to personal conduct, staff relations,
harassment, non-discrimination, student relations, dress code, etc.

Unsatisfactory

Needs Improvement

Proficient

Exemplary

Does not respond to
concerns within the staff.
Does not use
appropriate approaches

Inconsistently applies
school policies.

Establishes consistent
implementation of
school policies.

Meticulously follows and
engenders support for
all school policies
pertaining to personal

in speaking with staff. conduct, staff relations,
harassment, non-
discrimination, etc.
Rating Rubric

Review your ratings above. For each standard, calculate the number of points
earned and note the total below. Points shall be awarded according to the following

rubric:

Unsatisfactory

Needs Improvement

Proficient

Exemplary

0 Points

1 Point

2 Points

3 Points

Administrator Rating Calculation

x0.71 =
x 0.83
x 1.25
x 1.00
x 2.50 =

Standard 1: Academic Achievement

Standard 2: Management & Operations
Standard 3: Staff Relations
Standard 4: Community Relations
Standard 5: Personal Conduct
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TOTAL POINTS EARNED

Members of Administrative staff of Pahrump Valley Academy are held to the highest
standards of performance, so that they may in turn hold those they supervise to the same
caliber of standards.

TOTAL POINTS RATING
>90 Exemplary
>80 Proficient
>70 Approaching Proficiency
<70 Unsatisfactory
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START-UP SCHOOL PROPOSED BOARD MEMBER ROSTER

LARGEST
BUDGET
MANAGED/
OVERSEEN
OCCUPATION ($ or N/A) AREA OF EXPERTISE COMMITTEE ASSIGNMENT

Zl2l1g || |2[E|Z2E|12 |2 |5 |7 |2 |22 |8

s 12|z |2 |8 (S5 |8 || |2 |28 ([8 |5 |2

£ 5 o = =] &= o <) 3 a = 23] a 3 = g

= (g | = s (&l l2le|l=s|e|2|® |8 |5

El1g |z 8|5 |8 =12 |3 |8 |2 2|5

PROPOSED BOARD MEMBERS ERERE N S|z |z 5 -
Name & Title on Board (if g | g |7 £ S| 2 g ol

: 3 o £ & 5 ® e
applicable) 3 S m 5 g 2
2 |E S ?
=1 ® ©n
Retired USAF LtCol/

Thomas R. E. Waters, Ed.D. Teacher/Principal 750,000,000) X X X X X X X
Maria Jerinic, Ph.D. University Professor N/A X X X X X X
Justin Curnutt, Ph.D. Pharmacist 10,000,000] X X X X X X
Kenneth Johnson, M.T. Entrepreneur 8,000,000| X X X X X X X
Jonathan K. Nelson, M.B.A,, ].D. Attorney 2,000,000| X X X X
Michael Hines V.Pres., Branch Mgr. 400,000| X X X X X X
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Justin D. Curnutt, PharmD, ANP

EDUCATION

Roseman University of Health Sciences; Henderson, Nevada
Doctorate of Pharmacy Degree
Degree conferred June 2012
G.P.A. -4.0

Idaho State University
Bachelor of Science in Microbiology

PROFESSIONAL CERTIFICATION

Nevada State Board of Pharmacy
Certified Pharmacist
Granted July 2012
Revoked 2016
Reinstated December 2018 on Active with Probationary status

Purdue University
Authorized Nuclear Pharmacist (ANP) Certification
Granted August 2012

Special Skills

Spanish as a second Language
MTM Specialty in Pharmacy

RELEVANT WORK EXPERIENCE
Advanced Isotopes of Nevada December 2018- Present
Per Diem Staff Pharmacist

Pahrump Wellness Center, Pahrump, Nevada April 2016 — Present
Health Coach / Medical Educator

Partell Specialty Pharmacy, Las Vegas, Nevada October 2015 — January 2016
Staff Compounding Pharmacist

Smith’s Food & Drug, Pahrump, Nevada March 2013 — September 2015
Staff Pharmacist

Advanced Isotopes of Idaho, LL.C, Pocatello, Idaho

Justin Curnutt Page 1 of 3
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Staff Pharmacist November 2013 — February

2013
Advanced Isotopes of Nevada, LLC, Las Vegas, Nevada
Staff Pharmacist July 2012 — October 2013
Advanced Isotopes of Nevada, LLC, Las Vegas, Nevada
Intern Pharmacist May 2011 — June 2012
Advanced Isotopes of Idaho, LLC, Pocatello, Idaho
Radiopharmaceutical Delivery Manager and May 2007 — July 2009

Pharmacy Technician

References
More references can be made available upon request

Justin Curnutt Page 2 of 3
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Dr. Justin Curnutt

Dr. Justin Curnutt is the founder of Pahrump Wellness Center which is his brick and
mortar healing center. He is also the founder of SuperNaturalPharm.com where he is
positioning himself as an alternative medicine healer on a broader platform. He has
also created a non-profit organization for his local community called Pahrump
Academy of Learning. Before devoting his work full time to Pahrump Wellness Center,
Justin served as lead compounding pharmacist, authorized nuclear pharmacist and
staff pharmacist for a retail store.

As a youth, he received his Eagle Scout Award from the Boy Scouts of America

and graduated from high school with high honors. Dr. Curnutt's professional degrees
include a bachelor in science in microbiology from Idaho State University as well as a
doctorate degree in pharmacy from Roseman University of Health Sciences. Prior to
earning these degrees, he dedicated years of his life helping people in Peru through
service projects and teaching. He is multilingual in English and Spanish.

Dr. Curnutt has been featured on the Kat James Show on XM radio and hosts his own
show every Sunday from 7 p.m. to 8 p.m. (PST) entitled The Truth About Health via
Pahrump Wellness Center on Facebook. He also offers his time and expertise to speak
at special events. His charisma and enthusiasm is contagious and you will not be
disappointed when working with him in any aspect.

In addition to being a positioning health consultant, Justin is married and is the father
of four wonderful children.

Justin Curnutt Page 3 of 3
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Ip Ch: r School Board Member Information
To be completed individually by each proposed charter school board member and member

of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background p
. Name of charter school on whose Board ¢ / i
of Directors you intend to serve ?/}HRUW\QO ﬁ/q “Ly / CQVQU/K/y
T ] ¥ =R
N e
2. Full name Yushn ‘-Da{aut C  oraull e
4 S

Home Address
Business Name and Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the board

of this charter school. PoC erate. D&Jm.cu PM""“““‘“T Speciatized N N"“'L"QF‘%““\GCF;/ .
4. Evucation /s my Passion awd Have Lnolinaesied r:mm T‘e,m{gg {O g Buzﬂpf'f;\; lémcgp
E\Resume and professional bio are attached. Fhe Changen oF el Bond o i .

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your response to Item 3, above).

ﬂ Does not apply to me. [_] Yes

6. Why do you wish to serve on the board of the proposed charter school?
TO Help amn T8 %«(j anethun gofion fo OUZ émf.(:ovnmwﬁ( wilicl, Genves underpa ieloeen ch!Qn_,“
7. What is your understanding of the appropriate role of a public charter school board member? e
Chucts am: lawres awd W FUIDA IN I3ring i) whad- S0 Comvmuaity
N=220s ]

3. Describe ;ﬁy pre\?ilous‘experience you have that is relevant to serving on the charter school’s
board (e.g., other board service). If you have not had previous experience of this nature, explain
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irt-Up Charter School Board Member Information

~  why you have the capability to be an effectlve board member. ﬁ:
““2"‘»&’& Qt@ _;.lw,esca!sa Serue d d"' e 2?;':6#‘/@“% . 17 a{’l«n-}- =
=—DS ™m
9. Describe the specific knowledge and experience t at yoawould bring to the board Kty e

I A0 g
Health and Aupcent Fug MWQ%Q and Cxpentenca- (festyte éﬁavgﬂj
QWD MDificetrans, EFC.
School Mission and Program
fﬁfg mss
L. What syour %erstandm ol’the school’s mission and guldmgbelle 7L W"A"/KSM 155 ron
d,ac gu.ﬁ aréd . 113 L clm ‘H edum"?o.—; +e P,"Lﬂéfﬁ\{
,n (,clle Paths +o -{fu wcaton.
What is your under tandmg ofthe school s proposede Ofbtlonal program fI' Mnc[@,,)-)qm{ e
“2 “C““’“’ml frogram fully  pregar g wality accepted int>
{o LPL 450'; With h jil Ju‘f/‘ hindirg de~ alf g H’"“‘f‘" highacheo|
at do you Believe to be the characterl tics o asuccessfuls ool? be.hew_ & 5‘“2 Sgd[/ﬂecg;: la,," enrts
¢ AN ’

ﬂrﬂln/"l’/ "1L5 +o {p\..w_,{cﬂx h‘fc ’H‘S m{-(’reyf- in learaing a ~
?r0L09m4 s~ above leve| gim 9 nd +hat N reflec J_C»hc et s
4. How will you know that the schoo(l is succ ng (or not) in its mission? T . 1| H/Lcwu & A d:
succerding 1§ Hope IS Pow hue Sfujfm-l- ano| paseat Qeed back, and if fa:t ,aif»ee::J /
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Disclosures
I. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.

I / we do not know any such trustees. [] Yes

un

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
mployee. If so, indicate the precise nature of your relationship.
EE, I / we do not know any such employees. [] Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
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or entity is transacting or will be transacting with the school.

ﬂl / we do not know any such persons. [ ] Yes

Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so, indicate the
precise nature of the business that is being or will be conducted.

I / we do not anticipate conducting any such business. [] Yes

If the school intends to contract with an education management organization or other

education service provider, indicate whether you or your spouse or any relative within the third

degree of consanguinity or affinity knows any employees, officers, owners, directors or agents

of that provider. If the answer is in the affirmative, please describe any such relationship.

[ ] Not applicable because the school does not intend to contact with an education service
rovider or school management organization.

% / we do not know any such persons. [] Yes

If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.
[] N/A.Tﬁl / we have no such interest. [ ] Yes

If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise pature of the business that is being or will be conducted.

] N/A.HI / we or my family do not anticipate conducting any such business. [] ves

Indicate whether you, your spouse or any relative within the third degree of consanguinity or

affinity are a director, officer, employee, partner or member of, or are otherwise associated

with, any organization that is partnering with the charter school. To the extent you have
rovided this information in response to prior items, you may so indicate.

&\Does not apply to me, my spouse or family. [] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

‘Q_None. [] Yes
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Certification

Justin CU\ fﬂM’H’ , certify to the best of my knowledge and ability that the

mfm mation | am proAdmg to the State Public Charter School Authority as a prospective board
member for

Charter School is true and correct in every respect.

o#fo? //1

Date
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Statement of Assurances

Revised June, 2015

Pcllf\run’i@ ‘\fék“e.q /’qcaclam-\

i. The charter school herein named, -
(name ofcharter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

5. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

e Account for the total number of students, per NRS 387.123 and NRS 387.1233;

e Submit accountability and progress reports throughout the academic year;

e Conduct and report on required examinations of students;

e Submit required reports on class size averages and types of teacher assignments,
including students in programs of special education;

e  Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

o  Submit required accounts of funds from federal sources, per federal reporting and audit
requirements;

o  Submit reports regarding student truancy, transiency, attendance and dropout rates;
Submit reports of weapons and violence incidence;

o Describe suspensions and expulsions; and

o Comply with state, district, and federal statutes and regulations regarding instruction of
disabled students including the development and implementation of Individual
Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
jureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

Neatin £ apelic

Signature of Certifying Charter School Official ~ Name Printed

Roaro  Memzer 07/07//9

Title Date

Subseribed and sworn to before me

SNt ot Neoddd Cou—m‘\n.) oL Ny

A
This q day of D) \4\ - N g

date month year
e e Pk e o
(Notary Public Seal)

i, KIMA ANDERSEN
47 TR Notary Public State of Nevada

P No. 10-2809-14

e~ S .
:Jl. Ry 0 My Appt. Exp. August 16, 2022 %

TV

§)
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Michael Hines

Education

Professional
experience

References

01/2005-12/2006  Community College of Southern Nevada
Las Vegas, NV Accounting Major

09/1995-06/1999  Las Vegas Academy of International Studies
Las Vegas, NV Spanish Major
Excellence In Spanish Studies Award

07/2011-08/2015 Nevada State Bank  Pahrump, NV

Branch Manager IV/Vice President- Lead a team of 2 managers,
2 salespeople and 7 tellers in a high accountability, coaching and goal-
based environment. Daily management of staffing, reports, customer
flow and conflict resolution.

08/2015-07/2017 Bank of America Las Vegas, NV
Financial Center Manager II- Led a team of 4 salespeople, 1
assistant manager and 5 tellers in a high accountability, coaching and
goal-based environment. Daily management of staffing, reports, team
member coaching, lobby management and conflict resolution.

07/2011-08/2015 Wells Fargo Bank Prescott, AZ

Branch Manager- Led a team of 2 salespeople, 1 service manager
and 5 tellers in a high accountability, coaching and goal-based
environment. Daily management of staffing, reports, customer flow and
conflict resolution.

Cody Parker- Branch Service Manager- Nevada State Bank
Known 2 years- Professional reference
702-706-9666

Andrew Chewning- Regional Sales Manager- Nevada State Bank
Known 2 years- Professional reference
702-855-4668
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Michael Hines

Professional Biography

Mike Hines has 13 years of experience in the banking industry, with 5 years in
the role of branch manager. His top focus as a branch manager is to understand
his clients' financial needs, help them find solutions that fit their situation and
share his passion for financial education. He does this by discovering what is
important to his clients and learning how they manage their finances to support
their goals. Mike has called southern Nevada home for over 20 years, and
actively seeks opportunities to get involved in his community. Notably, he is
currently serving on the Board of Directors for the Pahrump Valley Rotary Club, a
Blood Drive Coordinator for Vitalant (formerly United Blood Services) and
teaching financial literacy in schools through Junior Achievement Southern
Nevada.
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Start-Up Charter School Board Member Information
To be completed individually by each proposed charter school board member and member

of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire, Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background
1. Name of charter school on whose
Board of Directors you intend to serve Pahrump Valley Academy

2. Tull name Michael Hines

Home Address
Business Name and Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the
board of this charter school.

<] Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent
not otherwise indicated in your response to Item 3, above).

[ Does not apply tome. [_] Yes

6. Why do you wish to serve on the board of the proposed charter school?

1 will use my financial expertise to help guide the school in a responsible and fiscally
sound growth.

7. Whatis your understanding of the appropriate role of a public charter school board member?
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Start-Up Charter School Board Member Information

Providing oversight and guidance to drive quality in the school curriculum/results, to
drive ethical use of all funds and ensure that the school accomplishes its commitments
to the community it serves. Board members also maintain accountability on the
Executive Director of the Charter,

8. Describe any previous experience you have that is relevant to serving on the charter school’s
board (e.g, other board service). If you have not had previous experience of this nature,
explain why you have the capability to be an effective board member.

I have served on the board of directors for the Pahrump Valley Rotary Club for the past
year. I have 15 years’ experience working in the financial industry.

9. Describe the specific knowledge and experience that you would bring to the board,
I have worked in the financial industry for over 15 years. I will apply this experience
in managing funds and leading people to make sound decisions and recommendations
within my board role,

School Mission and Program
1. What is your understanding of the school's mission and guiding beliefs?

Pahrump Valley Academy is a college preparatory public, charter school that will serve students in
grades TK-8th, The mission of Pahrump Valley Academy is to prepare students to be successful high
school and college students through high quality instruction using rigorous, standard aligned
curriculum; cognitive, academic, social and personal growth; and the development of
individualized, life-long learners. By offering an educational choice in the Pahrump community,
students will have the opportunity to receive a high-quality college preparatory education that will
prepare them for high school, college, and beyond.

2. What is your understanding of the school’s proposed educational program?
¢ The key components of your educational model

Key elements of Pahrump Valley Academy are:
e Rigorous Content Rich College Preparatory Curriculum,

Regular Formative Assessments as basis for data driven decision making,

Timely Academic Intervention, where data indicates intervention is required.

Timely Academic Enrichment, where data indicates enrichment is desirous,

Early and Thorough Investigation into dilemmas of Behavior Management.

e Early and Effective Response to dilemmas of Behavior Management,

Positive school environment cultivated through positive behavior supports and acknowledgement.

e [Exemplary Educational Talent Attracted and Retained through Supportive and Inspiring work
Environment and Desirous Compensation and Benefits,

¢ [LExemplary Educational Talent Furthered and Promoted through provision of Exemplary
Professional Development that is designed and delivered to meet the needs of the school’s team in
their mission to meet the needs of the school and its community, as well as, promoting and
furthering the cause of education.

* o * @

3. What do you believe to be the characteristics of a successful school?

Strong leadership, role modeling teachers and inspired students all driving
engagement and synergy.
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4, How will you know that the school is succeeding (or not) in its mission?
Students performing at or above standards, demonstrated community involvement
and strong retention/graduation rates,

Governance

1. Describe the role that the board will play in the school’s operation.

The board will oversee and guide execution of the school’s priorities and review
results to ensure success.

2. How will you know if the school is successful at the end of the first year of operation?
That we have achieved stated goals of student achievement in standardized
measurements,

3.  How will you know at the end of three years of the school is successful?

If we have maintained and increased the % of students performing above
standardized measurements.

4, What specific steps do you think the charter school board will need to take to ensure that the

school is successful?

Build a routine that includes regular review (at least monthly) of priorities vs actual
performance as a group. Individually, the board members would need to participate
in school functions, observe day to day operations/activities on a randomized basis
and gather feedback from students, parents and teachers.

5. How would you handle a situation in which you believe one or more members of the school’s

board were acting unethically or not in the best interests of the school?

I believe such an issue should be brought before the entire board immediately, Ifa
majority of the board’s members were involved, it would require escalation to the
district/state level authority.

Disclosures

1. Indicate whether you or your spouse or any relative within the third degree of consanguinity

or affinity knows the other prospective board members for the proposed school. 1f so, please
indicate the precise nature of your relationship.

[C] 1/we do not know any such trustees, Yes

I am a member of the Pahrump Valley Rotary Club with prospective board member

Tom Waters and Executive Director Sable Mirandi.

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity

or affinity knows any person who is proposed to be or you anticipate will apply to be a school

employee. If so, indicate the precise nature of your relationship.
X 1/ we do not know any such employees. [_] Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows anyone who is doing, or plans to do, business with the charter school
(whether as an individual or as a director, officer, employee or agent of an entity). If so,
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indicate and describe the precise nature of your relationship and the nature of the business
that such person or entity is transacting or will be transacting with the school.

L1 1/ we do not know any such persons. Yes

I am the branch manager for Nevada State Bank in Pahrump, NV. I hope for the school
to bank with Nevada State Bank, but would be unable to assist with any account
management, maintenance, transactions or service if the school and the bank do
business- to ensure there is no conflict of interest.

Indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the school. If so, indicate
the precise nature of the business that is being or will be conducted.

[] 1/ we do not anticipate conducting any such business. DX Yes
1 am the branch manager for Nevada State Bank in Pahrump, NV. 1 hope for the
school to bank with Nevada State Bank, but would be unable to assist with any
account management, maintenance, transactions or service if the school and the
bank do business- to ensure there is no conflict of interest,

If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the
third degree of consanguinity or affinity knows any employees, officers, owners, directors or
agents of that provider. If the answer is in the affirmative, please describe any such
relationship.

["] Not applicable because the school does not intend to contact with an education service
provider or school management organization,

X 1/ we do not know any such persons. [] Yes

If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed
description.

7] N/A. [X] 1/ we have no such interest. [ ] Yes

If the school plans to contract with an education management organization or education
service provider, indicate if you, your spouse or any relative within the third degree of
consanguinity or affinity anticipate conducting, or are conducting, any business with the
provider. If so, indicate the precise nature of the business that is being or will be conducted,
[7] N/A. X 1/ we or my family do not anticipate conducting any such business. [_] Yes

indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
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with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate.
Does not apply to me, my spouse or family. L] Yes

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

] None. [X] Yes

I would have to take steps to remove myself from any bank relationship management in
my officer capacity at Nevada State Bank if the school chooses to bank there.

Certification

1, M:M ‘MMIS , certify to the best of my knowledge and ability that the
information I am providing to the State Public Charter School Authority as a prospective board
member for EMM[%;M@CMNM School is true and correct in every respect.

ol i 2es

Sigﬁa“?n’ei / Date
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Statement of Assurances

Revised June, 2015

1. The charter school herein named, ___FaWruwyo Valley Acadewy, ,
I(name of chthrter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations,

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor,

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.,

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

o Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

o Submit required accounts of funds from federal sources, per federal reporting and audit

requirements;

Submit reports regarding student truancy, transiency, attendance and dropout rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

e & o o

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours,
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school, The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

cﬁ? ' g Micheel  Hive s

Sig%ure of Cerf@g Charter School Official ~ Name Printed

Fmsw%vec*ﬁue, Board  WMauber 0'7/0q /204

Title Date

<tare. of Nenoaden County of Ny=

Subscribed and sworn to before me

This ka‘ day of _\L%_ng_

date month year

AMI VOWELL
NOTARY PUBLIC
STATE OF NEVADA
My Commission Expires: 04-20-2020
Certificate No: 12-7451-14

(Notary Public Seal){®
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Maria Jerinic
Honors College
University of Nevada, Las Vegas
Box 457003
4505 S. Maryland Parkway
Las Vegas, NV 89154

EDUCATION

Ph.D. 1997 English with certification in Women's Studies, State University of New York at Stony Brook
M.A. 1992 English, Boston College

B.A. 1989 English, Cum Laude, Wellesley College

EMPLOYMENT

University of Nevada, Las Vegas

Associate Professor in Residence in Honor College, University of Nevada, Las Vegas (2018-present)
Assistant Professor in Residence in Honors College, University of Nevada, Las Vegas (2014-2018)
Visiting Assistant Professor, University of Nevada, Las Vegas (2005-2014)

Part-time Instructor of English, August 2004-present

New Mexico Highlands University (Las Vegas, NM)
Assistant Professor of English, August 2000—June 2003
Visiting Assistant Professor of English, January 2000-May 2000

College of Mount Saint Vincent (Riverdale, NY)

Assistant Professor of English, August 1998-December 1999
Visiting Assistant Professor of English, August 1997-July 1998
Visiting Instructor of English, August 1996-July 1997

Suffolk Community College (Selden, NY)
Adjunct Instructor, Fall 1993-Spring 1996

State University of New York at Stony Brook (Stony Brook, NY)
Instructor (Graduate Teaching Assistant), Fall 1993-Summer 1996
Assistant to the Director of the Writing Programs, June 1995-August 1996

Boston College (Chestnut Hill, MA)
Instructor (Graduate Teaching Assistant), Fall 1991-Spring 1992

AWARDS

UNLYV Foundation Distinguished Teaching Award, 2018-2019

Len Zane Excellence in Honors Teaching Award, UNLV 2018

Phi Kappa Phi Honor Society, April 2014

Editor’s Best, Literary Mama: A Literary Magazine for the Maternally Inclined, 2007

TEACHING

UNLYV Honors College

Honors 100: Rhetoric; Honors 110 and Honors 115: World Thought and Experience; Honors Seminars —
Victorian Legacies; Jane Austen: Her Work and Our Worlds; Instructional Leadership, More Than Twitter:
The Return of the Essay

Teaching mentor for peer-instructors in first-year seminar program.

Member of undergraduate Honors thesis committees: Fall 06 —Spring 07, Spring 07-Spring 08, Fall 2009-
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Spring 2010, Spring 2011, Fall 2011-Spring 2012, Spring 2014, Spring 2016-Fall 2016, Fall 2016-Spring
2017, Spring 2017-Fall 2017, Fall 2017-Spring 2018.

UNLV Department of English
ENG 298: Writing About Literature; ENG 303: Introduction to Literary Theory/Criticism; ENG 101:
English Composition I; ENG 102: Composition |1

New Mexico Highlands University

Freshman Leadership; Freshman Composition 2; Twentieth Century Literature; Later British Masterworks;
World Literature from 1700 to Modern; Women in Literature; Twentieth Century British Fiction; Major
British Writers: The Victorian Novel and Constructions of English Identity; History of the Novel: The
Eighteenth Century British Novel

Teaching Mentor for Graduate Students, January 2001-June 2003

Teaching Mentor for literature teacher at Memorial Middle School, Las Vegas, NM, Fall 2001-Spring
2002

Supervised Undergraduate Teaching Practicum, Spring 2002

M.A. thesis director and member of 5 additional committees

Suffolk Community College
Developmental Writing; Standard Freshman Composition; Introduction to Literature; Technical Writing

State University of New York at Stony Brook

Freshman Composition; Developmental Writing; Introduction to Women's Studies in the Humanities;
Women in the Third World

Graduate Teaching Practicum - Guest Instructor, Fall 1995

Boston College

Critical Reading & Writing

Guest Speaker at the Boston College English Department’s TA Training Seminar, May 1992
Co-Organizer and Founder of the Boston College Graduate Student Colloquia Series, 1991-1992

EDITORIAL EXPERIENCE
Palamedes Publishing
Associate Editor June 2017 —present
Gillybean in China: The Adventures of a Wandering Sexagenarian (2018) by Gill Puckridge
Worked with author to edit manuscript and prepare for publication. Finding Light in Unexpected
Places: An Anthology of Surprises, forthcoming 2019
Co-editor with Erik Pihel
Designed and distributed call, read submissions, and worked with authors to prepare work for
publication.

Victorian Literature and Culture (Cambridge University Press)
Editor for Topics, January 2006- January 2017

Assistant Editor for Topics, September 1997- January 2006
Editorial Assistant, 1994-1996

Indexer, 1993-1994

Eighteenth Century Studies
External Reader, February 2012

PRESENTATIONS:

“Disrupting the Curriculum: What is College For?” Co-presenter for 54" Annual Conference of the
National Collegiate Honors Council, November 6-10, 2019.

“Disrupting the First Draft: Getting Students to Revise and Edit Essays” Co-presenter for 54" Annual
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Conference of the National Collegiate Honors Council, November 6-10, 2019.

“Challenging Boundaries, Building an Intellectual Culture and Finding One’s Public Voice,” Panelist for
the 53 Annual Conference of the National Collegiate Honors Council, November 7-11, 2018.

“The Pen Is Mightier: Creative Nonfiction in the Honors Classroom,” Co-presenter with Amaris Ketchum
(UNM) for the 52" Annual Conference of the National Collegiate Honors Council, November 8-
12, 2017.

“Cultivating Calling: The Greater Value of Higher Education,” Panelist for the 52nd' Annual Conference
of the National Collegiate Honors Council, November 8-12, 2017.

“Undergraduate Honors Education and the Building of a Meaningful Life” Roundtable Presentation with