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1. SPCSA Charter Proposal Cover Sheet  

 
Identify the primary point of contact for your team.  Barring a change in the makeup of the 
founding group, this will likely be the liaison identified in the Notice of Intent. This individual will 
serve as the contact for all communications, scheduling, and notices regarding your application. The 
Primary Contact is expected to ensure that your team receives all general communications 
promptly. Please note that, as with all aspects of your application, names and contact information of 
the Primary Contact will become public information.  Please note that neither the Primary Contact 
nor any other member of the Committee to Form may be an employee of a proposed vendor, 
including an educational management organization. 
 

Primary contact person: Mike Montandon 

Mailing address:  

Street/PO Box: 719 Oakbridge Ct 

City: North Las Vegas State NV Zip 89032 

Phone Number:  day 702-327-5957 evening 702-327-5957 

Fax Number: 480-398-2073 Email: montandon@cox.net 
 

Name of team or entity applying:  American Leadership Academy Centennial Hills 
 

 Track A 
 Track B 
 Track C 
 Track D 

 
Provide a brief description of your school that includes the name, the mission, grades served and other information you 
would like to include in a brief communication of this type. Your description will be used by the sponsor to provide 
information to the public about applicants and, for approved schools, new charter schools. 

 

American Leadership Academy Centennial Hills (ALA) is a leadership school that utilizes a fusion of classical 
education and STEM instruction to improve student performance. ALA’s mission is to provide the best 
educational experience to as many students possible in a moral and wholesome environment. Additionally, 
ALA seeks to mitigate learning gaps between populations through the use of the Core Knowledge Sequence, 
integrated daily remediation and extension, student assessment, and excellent instruction. 
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Names, roles, and current employment of all persons on applicant team (add lines as needed):  
 

Full Name Current Job Title and Employer Position with Proposed 
School 

Michael Montandon Broker, Providence Commercial, LLC. President, Board of Directors 

Kyle Bybee CEO.CFO Rainsoil, SpillVak, Agemni Treasurer, Board of Directors 

Makeli Scholer Co-owner, AMS Insurance Vice President, Board of 
Directors 

Melissa Hardman Preschool Teacher, Former Teacher Member, Board of Directors 

Megan Curtis Teacher, Nevada Virtual Academy Secretary, Board of Directors 
 
Does this applicant team, charter management organization, or education management 
organization have charter school applications under consideration by any other 
authorizer(s) in the United States?   Yes  No 

    
If yes, complete the table below, adding lines as needed. 

 

State Authorizer Proposed School Name 
Application 
Due Date 

Decision 
Date 

     

     
 
Does this applicant team, charter management organization, or education management 
organization have new schools scheduled to open elsewhere in the United States in the 
2015-16 or 2016-17 school years?   Yes  No 

    
If yes, complete the table below, adding lines as needed. 

Proposed School Name City State Opening 
Date 

    

    
 
School Name (add lines as needed): 

 

Proposed School Name(s)* Opening Year 
Grades 
served Year 
1 

Grades served 
at capacity 

American Leadership Academy Centennial Hills 2018 K - 8 K - 8 

 

(a) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 

 



1-3  

 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 
K 120 120 120 120 120 120 
1 120 120 120 120 120 120 
2 120 120 120 120 120 120 
3 120 120 120 120 120 120 
4 120 120 120 120 120 120 
5 120 120 120 120 120 120 
6 120 120 120 120 120 120 
7 90 120 120 120 120 120 
8 60 90 120 120 120 120 
9       
10       
11       
12       
Total 990 1050 1080 1080 1080 1080 
 
Nevada law currently permits an operator to contract with for-profit and non-profit 
education management organizations and education service providers.   

Does the proposed school intend to contract or partner with an education management 
organization (EMO) or education service provider (ESP) or other organization to provide school 
management services?  Yes   No         

If yes, identify the 
EMO/ESP: 

Charter One Education Group 

 

Effective January 1, 2016, Nevada law permits authorizers to enter into charter contracts to 
nonprofit charter management organizations which directly hold a charter in another state 
as well as to Nevada non-profit corporations formed for the purpose of applying for a 
charter in conjunction with such a CMO.     

Is the applicant for the proposed school a charter management organization (CMO) or a Nevada 
non-profit corporation formed for the purpose of applying for a charter in conjunction with a CMO?  

Yes   No         

If yes, identify the 
CMO and any 
affiliated NV non-
profit: 

 

 

 
Applicant Certification: 

 

   1/13/2017 
Signature      Date  

Michael Montandon    
Printed Name: 



2-2  

2. Executive Summary 

4 Page Limit 

Provide a brief overview of your proposed school, including: 

• An overview  of the mission and vision for the school 

• Proposed model and target community 

• The outcomes you expect to achieve 

• The key components of your educational model 

• The values, approach, and leadership accomplishments of your school leader or leadership 
team  

• Key supporters, partners, or resources that will contribute to your school’s success  

American Leadership Academy Centennial Hills is a leadership school with a mission to provide the 
best education to as many students possible in a moral and wholesome environment. Our vision is 
to “Learn. Lead. Change the World.” American Leadership Academy Centennial Hills will initially be 
governed by the same governing Board as American Leadership Academy – North Las Vegas, which 
shall commence operations in August, 2017. 

American Leadership Academy Centennial Hills (ALA) seeks to serve the population of Northwest 

Las Vegas, Nevada. Specifically, ALA seeks to locate in the area circumscribed by Decatur Blvd on 

the East, Ann Road on the South, extending to the populated area North and West of these streets.  
ALA will serve a racially diverse population consisting of fifty percent minority students. ALA seeks 

to reduce the achievement gaps between minority/FRL students and their non-minority/non-FRL 

counterparts through use of a carefully designed program of instruction. 

ALA is a classical school with the unique inclusion of a STEM program. Students are taught to seek 
truth, goodness, and beauty as they discover what it means to be human. Furthermore, they are 
taught the leadership and STEM skills necessary to compete in the new economy. Combined, 
students at ALA learn both the wisdom of the ages and the skills of the twenty-first century. 

ALA follows the Core Knowledge Sequence developed by Dr. E.D. Hirsch. The Core Knowledge 

Sequence has been specifically designed to reduce achievement gaps by targeting their core source; 

knowledge gaps. Students from affluent and non-minority families are more likely to have a parent 

at home, participate in pre-school, and have positive parent interactions preceding entrance to 

school. These benefits help affluent and non-minority students obtain a greater level of knowledge, 

which serves as the foundation for obtaining greater knowledge. Essentially, the more knowledge 

one possesses, the quicker he/she can obtain additional knowledge because they can quickly 

assimilate knowledge into existing heuristics and mental structures. This theory is validated by the 

work of Daniel T. Willingham of the University of Virginia. Dr. Willingham is a cognitive scientist 

that studies the learning process and has published several studies, articles, and books on the 

subject. According to Dr. Willingham, existing knowledge speeds and strengthens reading 

comprehension, learning, and thinking1. 

                                                           
1 Willingham, D.T. (2006). How Knowledge Helps. American Educator. Retrieved Online: 
http://www.aft.org/periodical/american-educator/spring-2006/how-knowledge-helps 
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Core Knowledge fills knowledge gaps by outlining the specific knowledge that children must learn 

in each grade level to ensure success at the subsequent grade level. Core Knowledge begins with 

foundational knowledge to ensure that the content is coherent to the students. Then, the sequence 

builds cumulatively year over year to build upon that foundational knowledge in a carefully 

sequenced manner. 

The key values of American Leadership Academy Centennial Hills are respect, accountability, 

integrity, service, and excellence. Together, these values form the name of our leadership program: 

RAISE.  This program, developed by the EMO from the best leadership texts available, helps 

students improve their personal effectiveness, take accountability for the outcomes they seek to 

obtain in their life, interact positively with those around them, engage civically, and obtain 

excellence in all that they do. 

As stated in the organization’s vision state, ALA seeks to truly change the world. In order to do this, 

ALA must first ensure all students achieve academic excellence.  ALA will do so by helping each 

student obtain proficiency on grade-level content. Next, ALA will help prepare students for personal 

and public leadership by teaching them how to master themselves, work with others, recognize 

logical fallacies and deception, articulate an argument (both in prose and speech), refute an 

argument, find the humanity in those around them, think critically, and leverage technology.  By so 

doing, graduates of American Leadership Academy Centennial Hills will be poised to live lives of 

purpose and value; and maybe even change the world. 

The Committee to Form (CTF) of ALA includes individuals of various backgrounds and experiences. 

The CTF includes the five founding board members of ALA. The founding board members include 

business professionals, educators, and community leaders. Their collective knowledge and 

experience will enable them to effectively oversee the school and its operations. The CTF is 

committed to meeting and exceeding all Authority and State benchmarks for performance.  

ALA will contract with Charter One Education Group, an EMO, to manage school operation. Charter 

One Management Group was recently formed to manage all American Leadership Academy 

affiliated schools and as such will employ all high level operational staff for the organization. By 

contracting with COEG, ALA will gain access to far greater talent than it could recruit 

independently. This further ensures the success of the school. 

The school leader for ALA will be Jeremy Christensen. Mr. Christensen has served on the Board of 
Directors for American Leadership Academy, Inc. and has helped develop the curriculum, culture, 
and policies that have made the school what it is today. During his time with ALA, Inc., Mr. 
Christensen has served as an Assistant Director, Board Member, Curriculum Director, Accreditation 
Lead, Assessment Coordinator, Interim IT Director, Trainer, Substitute Teacher, Director of 
Compliance, and Business Manager. Mr. Christensen brings a comprehensive understanding of 
charter school operations and will be a valuable asset to ALA.  

With the leadership necessary to implement a tried and proven school model, ALA will provide 
necessary school choice to the target community, improve educational outcomes for students, 
provide exciting professional growth opportunities for teachers, and increase accountability for 
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existing schools in the target community. With this in mind, we submit this application for your 
consideration.  
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3. Meeting the Need 

TARGETED PLAN 

(1) Identify the community you wish to serve and describe your interest in serving this specific 
community. 

American Leadership Academy Centennial Hills (ALA) seeks to serve the population of Northwest 

Las Vegas, Nevada. Specifically, ALA seeks to locate in the area circumscribed by Decatur Blvd on 

the East, Ann Road on the South, extending to the populated area North and West of these streets.  

ALA has provided a larger geographic area to provide some measure of flexibility in securing viable 

land for the construction of a new charter school facility. The Las Vegas Real Estate market provides 

many challenges to those seeking vacant land at a reasonable price. The larger geographic area 

bolsters the school’s chances of securing a suitable property. 

MAP OF TARGET MARKET 
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ALA’s desire to serve the population residing in this geographical area arises from several sources. 

First, the location is key to the organization’s overall growth plan. Second, ALA seeks to serve a 

varied population, which this location provides.  Finally, there has been community support 

expressed for another charter school option in this population.  Each of these sources will be 

elaborated upon more fully below. 

In 2017, American Leadership Academy North Las Vegas, the sister school to American Leadership 

Academy Centennial Hills, will open in North Las Vegas. By locating the schools within a reasonable 

distance of each other a sort of synergy is created wherein the efforts of one organization 

inherently bolsters the efforts of the other. For example, when one school advertises, it will 

inherently bleed into the market of the second and bolster awareness of that campus as well. More 

importantly, the culture of one school helps augment the culture of the second. With respect to 

establishing new schools, instituting culture is crucial for the organization’s success. Culture 

includes aligning staff, students, and the community in a shared purpose or goal as well as the 

methods for obtaining that purpose or goal. Where the synergy created by proximity can aid in this 

process, proximity is desirable. 

In addition to creating synergy, the location of the campus also plays an important role in the 

organization’s growth plan. It is the desire of ALA to open a K-12 campus in the 2019-20 school 

year. ALA differentiates itself from other charter schools by providing a complete and well-rounded 

high school experience including competitive sports, fine arts, academics, and leadership 

development. The facilities and staff necessary to provide this level of service come at a tremendous 

cost. Financially, the only viable way to provide a full-service high school is educate a high number 

of students in each high school grade level. ALA will accomplish this task by operating three K-8 

schools all feeding into one high school. ALA-Centennial Hills will serve as the second K-8 campus 

to feed into this future high school. 

Second, ALA seeks to serve a diverse student population. Using publicly available student 

demographic data from schools serving the target market, one can identify important racial and 

subgroup participation information. The racial profile of the target market is: 

 

Subgroup membership for the target market is: 

 

As you can see, ALA is targeting a diverse group of students. ALA’s mission is to “provide the best 

educational experience to as many students as possible in a moral and wholesome environment.” As a 
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function of this mission, ALA believes all students, independent of race, socio-economic status, or ability 

deserve educational choice. Whereas ALA – NLV will serve a predominantly minority population from 

lower middle-class, upper lower-class demographics, ALA – Centennial Hills will serve a fifty-percent 

minority population of slightly higher socio-economic status than ALA-NLV. This slight variation in 

demographics supports ALA’s quest to minimize achievement gaps while also serving students of varying 

backgrounds. ALA seeks to provide choice and improved educational outcomes to all students. 

 

Figure 3, above, summarizes the last publicly available academic performance data for the schools in the 

target market. Although the scores exceed state averages, Nevada rates as one of the lowest-performing 

states in nation academically: leaving room for improved academic performance. ALA seeks to fulfill the 

mission of the State Public Charter School Authority by improving educational outcomes for all 

populations within the target market. 

Finally, schools in the target market are currently approaching or beyond their maximum student capacity. 

Data obtained from the Clark County School District website indicates that sixteen portable classrooms 

are currently being utilized within the target market. Three schools within the target market have already 

exceeded their maximum student capacity and another three are at or just below capacity. ALA will help 

alleviate the congestion in the target market by providing another school choice for students that live 

there. 

(2) Explain how your model, and the commitment to serve this population, including the grade 
levels you have chosen, would meet the district and community needs and align with the 
mission of the SPCSA.  

Statistics indicate that large performance gaps exist between students of different races. KIDS COUNT 

data for Nevada reveals that minority students are far less likely to obtain proficiency on Reading and 

Math than their White counter-parts. ALA seeks to reduce and eliminate achievement gaps in its 

student population through the use of a carefully crafted program of instruction, remediation 

program, and leadership development program.  

ALA’s program of instruction is based on the Core Knowledge Sequence, which has been designed 

specifically to narrow equity gaps. Core Knowledge holds that achievement gaps stem primarily 

from knowledge gaps. Students from affluent and non-minority families are more likely to have a 

parent at home, participate in pre-school, and have positive parent interactions preceding entrance 

to school. These benefits help affluent and non-minority students obtain a greater level of 

knowledge, which serves as the foundation for obtaining even greater knowledge. Essentially, the 

more knowledge one possesses, the quicker he/she can obtain additional knowledge because they 

can quickly assimilate knowledge into existing heuristics and mental structures. This theory is 

validated by the work of Daniel T. Willingham of the University of Virginia. Dr. Willingham is a 

cognitive scientist that studies the learning process and has published several studies, articles, and 
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books on the subject. According to Dr. Willingham, existing knowledge speeds and strengthens 

reading comprehension, learning, and thinking2. 

With this theory as our foundation, it stands to reason that filling knowledge gaps would then 

mitigate achievement gaps. This is, of course, the premise of the Core Knowledge Sequence. The 

Core Knowledge Sequence eliminates achievement gaps by specifying the grade-by-grade 

knowledge that students must obtain. This ensures that all students have a broad range of 

knowledge that builds grade level by grade level and facilitates later learning.  It holds ALL students 

to a higher level of learning. 

Within the Core Knowledge framework, ALA will also implement important structural elements to 

support disadvantaged students. These structural elements include ongoing student assessment, an 

integrated remediation and extension time during the school day, an RtI process that identifies 

students that are falling behind and provides additional supports, student tutoring, a full-service 

special education program, and an ELL program. These elements will be more fully outlined in 

other sections of this application. 

Although ALA’s program of instruction and remediation program are important, it is the school’s 

leadership program that truly makes the difference in improving educational outcomes. ALA has 

developed a leadership program based on principles gleaned from the most influential texts of the 

past century.  This program, entitled RAISE (Respect, Accountability, Integrity, Service, and 

Excellence), helps students take accountability for their own success and work collaboratively with 

those around them. The program provides a common language and paradigm from which to discuss 

one’s own behavior and the outcomes associated with said behavior. It encourages students to set 

SMART goals and guides them on the path to achieving those goals, including accounting to 

themselves and their parents for their progress. The program provides context and purpose to 

everything else that happens within the school setting. The net effect of the program is that 

behavioral problems decrease, communication increases, engagement increases, and student 

academic performance increases. 

By reducing achievement gaps and increasing student performance, ALA will help the SPCSA 

achieve its mission of improving student achievement while also assisting in fulfilling SPCSA’s 

strategic goal of serving underserved populations. By alleviating congestion in existing public 

schools, ALA will benefit Clark County School District. By providing a quality educational choice to 

parents and students, ALA will benefit the community. 

PARENT AND COMMUNITY INVOLVEMENT 

(1) Describe the role to date of any parents, neighborhood, and/or community members involved 
in the development of the proposed school.  

American Leadership Academy, Centennial Hills (ALA) is replicating a model made by parents, for 

families. The model began as a group of parents seeking to create the perfect school for their own 

                                                           
2 Willingham, D.T. (2006). How Knowledge Helps. American Educator. Retrieved Online: 
http://www.aft.org/periodical/american-educator/spring-2006/how-knowledge-helps 
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children. Since its inception over a decade ago, thousands of other families have decided that they 

want the same things for their children as the original founders wanted for their own. These 

parents have helped refine and form the model through the years as it has been improved and 

adapted to the needs of new populations.  

As the model is replicated in Nevada, it has been and will continue to be modified to meet the needs 

of the target demographic. Specific changes that have been made to the model include an increased 

emphasis on STEM education, the increased utilization of technology for remediation and extension 

purposes, and the move from a K-6 model to a K-8 model. These changes have all been in response 

to the stated and perceived needs of the target population. 

Feedback from the community, received both in-person and through technological means, has been 

important in making the changes listed above. Makeli Scholer, a Board Member for ALA, lives in the 

target market and has been key to providing insight and direction on how the model can best be 

adapted to the needs of the community. As ALA progresses through the approval and pre-opening 

process, additional support and feedback will be solicited from parents and community members as 

to how the organization can best meet the needs of families in Northwest Las Vegas. 

(2) Describe how you will engage parents, neighborhood, and community members from the time 
that the application is approved through the opening of the school. What specific strategies 
will be implemented to establish buy-in and to learn parent priorities and concerns during the 
transition process and post opening? 

ALA will participate in a variety of outreach strategies to engage parents, neighborhood, and 

community members both preceding and following the approval of this application.  

Charter school recruitment can be divided into two distinct categories: marketing and sales. 

Marketing efforts serve to raise community awareness of the charter school and drive potential 

students and their families to sales events. Sales, in contrast, seek to convert marketing leads into 

actual enrolled students.  

Following the approval of this application, ALA will immediately engage in marketing the new 

campus. Marketing efforts will include social media campaigns, flier drives, and email campaigns. 

Each of these efforts will be designed to coincide with complementary sales strategies to increase 

conversion of potential enrollees. For example, a social media campaign may highlight an aspect of 

the school and then encourage viewers to learn more by visiting the school website or attending an 

upcoming community meeting. Viewers that visit the school website will have the ability to learn 

more about the school and will be further encouraged to register for and attend an upcoming 

community event or school tour. 

Sales events include community meetings, in-person interviews, school tours, 

groundbreaking/ribbon-cutting events, and other similar activities.  Sales are different from 

marketing in that they usually involve in-person contact with the prospective families. Where to 

place one’s children for school is a serious decision. These decisions often require a familiarity and 

comfort with those who are in roles of authority at the school. ALA will provide frequent 
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opportunities for potential enrollees to interact with school administration by offering ongoing 

sales events.  

By placing the second campus within reasonable distance to American Leadership Academy North 

Las Vegas (ALA-NLV), ALA will be able to benefit from the synergistic nature of marketing and 

community support. Namely, as parents of ALA-NLV buy into the culture and results of the school, 

they will tell their friends and family that live nearby. Additionally, they will likely begin to write 

social media posts about their children’s experiences at the school. As they do so, they inadvertently 

become sales agents for the school. Inasmuch as ALA-NLV is able to exceed parent expectations, 

ALA will derive marketing benefit.  

In addition to converting leads into customers, sales events also provide an important opportunity 

to interface with the community to learn their concerns and needs. Any good salesmen knows that 

the key to making a sale is to get the potential customer talking. As families attend sales events, 

they have the opportunity to tell Administration what they are looking for in a school. Where 

applicable, Administration will tell the families how the school will fill that need. Where the need 

discussed would not be filled by the school, Administration may now take note of an unfulfilled 

need and potentially work to develop programs, policies, or structures that would meet that need. 

Following the enrollment of a student, follow-up marketing is essential to ensure that they show up 

on the first day of school and continue to attend the school thereafter. This aspect of marketing is 

outlined below.  

(3) Describe how you will engage parents in the life of the school (in addition to any proposed 
governance roles).  Explain the plan for building family-school partnerships that strengthen 
support for learning and encourage parental involvement.  Describe any commitments or 
volunteer activities the school will seek from, offer to, or require of parents.  

ALA recognizes the essential role of parents in the education process. To cultivate and sustain high 

levels of parental participation, ALA will develop family-friendly culture, policy, and structure. 

In order to develop a culture of parent participation, ALA will strongly encourage each family to 

provide ten hours of on-campus service each school year. By participating on-campus, parents are 

able to observe school culture, communicate with school staff, and identify opportunities to better 

support their children. Service hours will be recorded at the front desk as parents sign in and sign 

out of the campus. No child will be punished for their parents’ failure to fulfill service hours, but 

regular reminders will be sent to parents to encourage their participation. 

To entice parents to participate on-campus, it is essential that meaningful service opportunities be 

provided. ALA is proud to utilize an art curriculum that can be taught completely by parent 

volunteers. Teachers will be responsible for encouraging parents to volunteer or teach the 

curriculum themselves. Other meaningful tasks include grading papers (with appropriate non-

disclosure agreements), making copies, small-group tutoring, and other various tasks as 

determined by school staff.  



3-7  

Outside of specific service roles, parents will also be permitted to visit the campus to merely 

observe their child’s classroom. All volunteers will be required to abide by a code of conduct while 

on campus to ensure that the learning environment is not compromised. 

ALA will also develop policy that supports parental involvement and community feedback. 

Examples of such policy include minimum communication standards for teachers. Each teacher at 

ALA will be required to provide weekly communication to parents that includes what they are 

learning that week, important deadlines, and upcoming events related to the school and classroom. 

Teachers will utilize student planners daily to indicate student behavior ratings (both positive and 

negative) and write any quick comments or concerns that they may have for the student’s parents. 

Where plausible, parents will also be extended the opportunity to directly participate in on-campus 

behavioral interventions to ensure student success. Such inventions include attending an entire 

school day with their children, participation in Student Success Teams, and other methods as 

determined by the student’s needs. 

Another important school policy is the open door policy. Any parent at ALA will have the right to 

request a meeting with a member of administration at any time. The administrators of the school 

shall make themselves available, inasmuch as possible, to address parent concerns and feedback. 

This right may be revoked for specific parents by administrative appeal to the Board of Directors.  

Finally, ALA will implement structural elements to ensure parental support and participation. For 

example, within the first six months of operation ALA will develop a Parent Advisory Counsel. The 

role of this Counsel will be to provide feedback and insight into community needs and perception of 

school efficacy. Additionally, the school will administer at least one annual parent survey seeking 

feedback on school performance, culture, and overall satisfaction. 

With the policy, structures, and culture in place to support family participation, ALA is confident it 

will be able to meet the needs of the community it serves. 

(4) Discuss the community resources that will be available to students and parents.  Describe any 
strategic partnerships the school will have with community organizations, businesses, or other 
educational institutions that are part of the school’s core mission, vision, and program other 
than the EMO identified in the application or dual-credit partners discussed in subsequent 
sections.  Specify the nature, purposes, terms, and scope of services of any such partnerships, 
including any fee-based or in-kind commitments from community organizations or individuals 
that will enrich student-learning opportunities.  Include, as Attachment 1, existing evidence of 
support from community partners such as letters of intent/commitment, memoranda of 
understanding, and/or contracts. 

ALA will work with the community and third-party providers to support the needs of families. ALA 

is currently interviewing third-party providers to ensure before-school and after-school programs 

are available to those who require them.  

ALA is unique in that it actively encourages entrepreneurship amongst its own staff members. 

Where staff members are able to identify a community need that is not being met, they are 

encouraged to develop programs to meet those needs. These staff members are responsible for 
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developing the program and recruiting participants. In turn, ALA provides facility space. The 

outcome of this partnership is that many wonderful programs spring up to meet the needs of 

students while staff members increase their earning potential. Examples of programs that have 

been developing using this model include homework clubs, robotic clubs, athletic teams, theater 

productions, and many more.   

As part of its vision to “Change the world,” ALA seeks to meet the needs of families, not just 

students. To facilitate this, ALA plans on coordinating with established programs/groups to provide 

opportunities that might not otherwise exist. For example, ALA plans on hosting Financial Peace 

University developed by Dave Ramsey at the school. Additionally, ALA hopes to provide training in 

the 7 Habits of Highly Effective Families. These trainings aim at helping families function better and 

utilize financial resources in more efficient means. By so doing, ALA hopes to make substantive 

improvement to lives of those whom we serve and in time truly change the world. 

By encouraging staff-entrepreneurship, seeking community relationships, and working with third-

party providers, ALA will ensure that the needs of its students and their families will be met.  

(5) Describe the group’s ties to and/or knowledge of the target community.  What initiatives 
and/or strategies will you implement to learn from and engage the neighborhood, community, 
and broader city?  

As stated above, ALA Board Member Makeli Scholer lives in the target community and has been 

influential in establishing the desire to apply for a campus in this location. His contributions have 

helped shape the changes in the educational model as it applies to this specific community. The 

proposed school Director, Jeremy Christensen, is also in the process of purchasing a home in this 

area and has begun establishing connections to the community. 

Also, as outlined above, ALA will participate in continuing community engagement efforts to learn 

from and support the community. These efforts include the formation of a Parent Advisory Counsel, 

an annual parent survey, development of after-school community trainings, and other such 

activities  - as possible.  

ALA also firmly believes in civic engagement through servant leadership. ALA seeks to improve the 

target community by participating in regular service projects including food drives, toy drives, 

community cleanup and beautification, etc. More importantly, ALA seeks to promote spontaneous 

community service from its students through leadership development. 

(6) Identify any organizations, agencies, or consultants that are partners in planning and 
establishing the school, along with a brief description of their current and planned role and 
any resources they have contributed or plan to contribute to the school’s development. If much 
of the founding group and/or the EMO contractor is new to Nevada, describe how your 
previous work has prepared you to establish relationships and supports in this new 
community.  

ALA is presently reaching out to and interviewing third-party providers that currently serve 

students and schools in the target demographic.   These organizations range in purpose and 

include: before and after-school care providers, special education related service providers, 

community youth sports leagues, and vendors of various forms. 
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In addition to reaching out to new providers, ALA will also leverage existing relationships to ensure 

the success of the school. These relationships stem from associations the Board members and 

administrators of ALA bring with them to the organization. Some are also referrals from American 

Leadership Academy, Inc, with whom ALA will have a licensing agreement.  

One of the most important partners that ALA will have is Schoolhouse Development. Schoolhouse 

Development has built dozens of charter school facilities across the west coast of the United States 

and has extensive experience in helping start-up charter schools succeed.  Schoolhouse 

Development provides extensive start-up support services including budget review, start-up 

funding, and facility development. Without the support of Schoolhouse Development, ALA would 

not be able to open a purpose-built facility and provide the level of education it seeks to provide. 

Having proven vendors that a school can rely on is also very important. For this reason ALA will 

leverage existing relationships with various vendors to ensure that the best prices are obtained for 

the best products and services. For example, ALA is working with CBR to obtain estimates for HR 

and Payroll services. Furthermore, ALA is obtaining quotes from Lebaron Carrol Insurance to 

determine the school’s estimated insurance needs and the associated costs. For furniture, ALA is 

leveraging relationships with Arizona Furnishings, Hertz Furniture, and Elontec to obtain the best 

pricing for the school’s furnishing needs.  
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4. Academic Plan 

MISSION & VISION 
The mission of your school should describe the purpose of your school, including the students and 

community to be served and the values to which you will adhere while achieving that purpose.  The 

vision of your school should describe what success looks like for students, for the school as a whole, and 

for any other entities that are critical to your mission. The mission and vision statement should align 

with the purposes of the Nevada charter school law and the mission of the State Public Charter School 

Authority and serves as the foundation for the entire proposal.  

(1) Provide the mission of your proposed school and describe how that mission will inform your 
school’s daily activities and students’ classroom experience.   

The mission of American Leadership Academy Centennial Hills (ALA) is to provide the best 

educational experience to as many students as possible in a moral and wholesome environment. 

This mission will drive every aspect of our school. 

Ensuring a good educational experience begins with the school environment. ALA will operate 

within attractive, purpose-built facilities that make students feel welcome and comfortable.  Since 

ALA seeks to educate as many students as possible, our facilities will be larger than many charter 

schools and will have more amenities. To promote leadership development and academic 

excellence, the hallways of ALA will be decorated with inspiring leadership quotes and examples of 

great student work. 

The environment is further improved by minimizing bullying and disciplinary concerns through 

positive behavioral supports, strict comportance guidelines, and parental involvement. As a 

function of the school’s leadership program, students learn that they must take accountability for 

their own actions; that between stimulus and response they have the ability to choose. Students 

also learn important interpersonal skills like how to “think win-win”, “seek first to understand, then 

be understood,” and “synergize.” Together, these structural and cultural elements help ensure the 

positive and wholesome environment necessary to have the “best educational experience.”  

For an educational experience to be positive, it must obtain results. To ensure that students at ALA 

obtain outstanding academic performance, the school will utilize a challenging program of 

instruction that blends both classical education and STEM instruction. This unique fusion of 

pedagogies provides students with the wisdom of the ages while also teaching them the skills of the 

future. To ensure equitable access to information, ALA will utilize the Core Knowledge Sequence – 

which has been designed to mitigate learning gaps between students of all races and academic 

abilities. ALA will utilize robust RTI, Special Education, ELL, and Gifted Education programs to 

further facilitate the academic success of each student. 

School staff is essential to fulfilling the mission of the school. Teachers and administrators at ALA 

will challenge each student to demonstrate excellence throughout the school day while also 

providing each student with the necessary support to achieve both academic and personal goals. 
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Students and staff will hold each other to high levels of personal conduct and collaborate to foster a 

supportive and wholesome environment. 

(2) Describe the vision for your school, clearly illustrating what success will look like in terms of 
life outcomes for students and the impact on the local community and/or larger society.   

(a) Articulate clear guiding purposes and priorities that are meaningful, measurable, and 

attainable. 

The vision of American Leadership Academy, Centennial Hills (ALA) is to “Learn. Lead. Change the 

World.” 

ALA seeks to serve all students, independent of race, religion, academic performance, special needs, 

English proficiency, or any other subgroup designation. ALA believes that all students can learn and 

deserve a quality education. Furthermore, ALA believes that a classical education is the best method for 

ensuring that all students are prepared for life, independent of where their educational or career paths may 

lead them.  

Martin Luther King, Jr. stated that the purpose of education is to train intellect and form character; that 

either alone was insufficient. ALA affirms Dr. King’s assertion. A classical education seeks to uncover 

what it means to be human. In the quest for humanity, students develop character. The primary character 

traits that ALA promotes are courage, honesty, humility, self-discipline, responsibility, work, 

perseverance, compassion, friendship, and loyalty.  

To help develop and reinforce these character traits, ALA also emphasizes leadership development. 

Leadership development begins with self-mastery. Students are taught that they are agents in life, not 

victims. By being proactive students can choose the outcomes they seek and make them happen, not 

merely react to the world around them. They learn to plan, prioritize, and work towards goals. They learn 

that true leadership stems from character and service, not imposition.  

Once students begin the path to self-mastery, they then begin to learn the principles of interpersonal 

influence. Students learn to think win-win, take other people’s perspectives, and work together in a 

synergistic manner to achieve goals that they could not obtain independently.  They learn how self-

betrayal taints our perceptions of others and how to avoid getting “in the box” with those around us.  

Next, students learn the principles of professional success. They learn leadership principles such as team 

building, confronting the brutal facts, focusing on strengths, creating cultures of discipline, and how to 

leverage technology to achieve organizational goals.  

Finally, students learn balance. They learn that taking time to “sharpen the saw” can help them be more 

effective in all aspects of their lives.  

As students learn and practice these principles, they learn to take personal accountability for their own 

learning, serve their classmates, and work together to achieve common goals. The net outcome is that 

academic performance increases while behavioral issues decline. A school environment of support, shared 

purpose, and civility is formed. 
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ALA will provide school choice, leadership development, and a quality education within a moral and 

wholesome environment.  

Metrics 

By embracing a rigorous academic program coupled with personal accountability, ALA ensures that all 

students meet grade-level standards, read proficiently by the end of third grade, and are prepared for high 

school. Towards the achievement of these goals, ALA establishes the following academic metrics: 

• During year one, students attending ALA will achieve standards mastery of 50% or greater in 

Reading and Mathematics3. 

• By year five, students attending ALA will achieve standards mastery of 80% or greater in 

Reading and Mathematics. 

• During year one, students attending ALA will obtain median growth scores of 0.5 or greater in 

Reading and mathematics. 

• During year one, 95% or more of third graders will demonstrate reading proficiency. 

• By the completion of eighth grade, 100% of regular education students that have attended ALA 

three years or more will demonstrate preparedness for High School by obtain a score of “Ready” 

on the ACT Aspire assessment or other similar assessment. 

• Minority students that attend ALA for three or more consecutive years will perform at or above 

the same level as non-minority students attending ALA. 

Additionally, ALA prepares students for personal and public leadership throughout their lives through 

leadership development. To ensure students are incorporating leadership principles in their lives, ALA 

establishes the following metrics: 

• By the end of second grade, students attending ALA will demonstrate personal accountability by 

setting and obtaining meaningful SMART goals related to academic achievement, personal 

development, and community service. Students will report on their success to their parent or 

guardian and their teacher during student-led parent/teacher conferences. 

• By the end of third grade, students will be able to recite from memory and clearly define each of 

the Seven Habits of Highly Effective People. 

• By the end of fourth grade, students will be able to demonstrate personal composure and 

professionalism when meeting new people, greeting others, and presenting in front of a group of 

people. 

• By the end of fifth grade, students will be able to summarize and apply the principles outlined in 

Leadership and Self Deception. 

• By the end of eighth grade, students will demonstrate personal leadership by designing and 

completing a project, presentation, or event that synthesizes the leadership principles learned at 

ALA. 

 

                                                           
3 As baseline performance data for Nevada is not available and summative assessment results in other states have 
trended on the lower side, the metric of 50% was established. ALA seeks to perform at or above local school 
performance levels during year one and substantially above local school levels by year five. 
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(3) A charter school must have as its stated purpose at least one of the goals set forth in NRS 
386.520.  Please identify the statutory purpose(s) of the school and how these align to the 
mission and vision of the school.  The six statutory purposes are: 

(a) Improving the academic achievement of pupils;  

(b) Encouraging the use of effective and innovative methods of teaching;  

(c) Providing an accurate measurement of the educational achievement of pupils;  

(d) Establishing accountability and transparency of public schools;  

(e) Providing a method for public schools to measure achievement based upon the 

performance of the schools; and  

(f) Creating new professional opportunities for teachers. 

 

ALA will fulfill the legislative purpose of Nevada charter schools by improving student achievement 

and encouraging the use of effective and innovative methods of teaching.  

ALA will employ a unique fusion of classical education and STEM instruction. Traditionally, these 

pedagogies have been considered at odds with each other from a philosophical viewpoint. ALA 

seeks to take the best of both pedagogies to provide students with an innovative program of 

instruction that improves student achievement. The mechanics of how this works will be discussed 

more fully in the “Curriculum and Instructional Design” section below.  

ALA’s model is also unique and innovative in that it explicitly considers the environment in which 

learning occurs. By curating an environment focused on leadership development, disciplinary 

concerns decline, student participation increases, and academic achievement rises. The leadership 

program provides a common language for students and staff and encourages personal and 

interpersonal professionalism.  

By pairing an innovative and challenging program of instruction with an environment focused on 

leadership development, ALA will meet the legislative purposes of Nevada charter schools. 

Furthermore, by doing so ALA will fulfill its mission to “provide the best educational experience to 

as many students as possible in a moral and wholesome environment.” 

TRANSFORMATIONAL CHANGE 
The SPCSA is committed to authorizing applicants that seek transformational change for the 

communities they serve, meaning that the operator: 

• Puts forth a model that will result in double-digit academic gains, and 

• Has a solid plan to move schools toward the top 25% in Nevada. School progress is evaluated 
based on the SPCSA’s Charter School Performance Framework (CSPF) and the Nevada School 
Performance Framework (NSPF) adopted by the Nevada Department of Education. 

(1) Articulate your approach to education.  Describe the most essential features of your school that 
ensure it will meet the SPCSA’s ambitious academic goals. Specifically describe how your 
students, many of whom will not be proficient initially, will experience and practice academic 
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rigor during the first year and subsequent years in which your school is progressing toward 
the SPCSA’s academic goals. 

ALA will utilize an innovative blend of classical education and STEM instruction to provide a 

challenging and engaging educational experience to all students. ALA will increase student 

achievement by employing a classical education pedagogy built upon the Core Knowledge 

Sequence. Classical education is predicated upon the trivium, which is comprised of three stages: 

grammar, logic, and rhetoric.  

The grammar stage represents the most fundamental levels of learning: fact and basic skill 

accumulation. This stage is most closely associated with grades kindergarten through fifth grade. In 

this stage, students are given the building blocks of learning: they learn how to read, accumulate 

facts, and learn the fundamentals of math and science. The Core Knowledge Sequence fulfills this 

stage of the trivium by indicating which facts and skills must be mastered in each grade level to 

ensure preparation for future learning.  

The logic stage, representing grades six through eight, then requires students to continue to learn 

new facts while applying the facts they already possess to evaluate the ideas and arguments of 

others. This stage promotes deep critical thinking skills as students are asked to participate in 

Socratic Seminar discussions in which they must craft and defend arguments. Students learn how 

closely read texts for details, make inferences, and cite textual evidence in support of a theory or 

idea.  

Most importantly, classical education provides meaning and purpose to learning. Classical 

education asks it adherents to seek what it means to be human, hence the term “humanities.” This 

quest fundamentally changes the way in which information is processed. For example, literary 

selections such as Charlotte’s Web change from a somewhat entertaining story of a spider and a pig 

into a consideration of what it means to be a friend, to sacrifice, and to love – all aspects of 

humanity. By providing purpose to prose, context to concepts, and meaning to math, classical 

education provides a perspective of learning that no other pedagogy can provide. It teaches 

students that learning is an end unto itself and entices them to engage in the process of life-long 

learning.  

While classical education provides context and meaning, STEM instruction inspires exploration and 

provides application. The goal of STEM instruction is to increase student proficiency in science, 

technology, engineering, and math while also inspiring innovation and experimentation. ALA will 

fulfill this goal by incorporating hands-on STEM activities into science and math units throughout 

the school year. Additionally, students will begin to learn code in second grade and additional skills 

thereafter. As students progress and their skill increases, they will be exposed to electric circuits, 

robotics, engineering, 3D printing, computer aided design, Arduino boards, and much more.  

By integrating classical education and STEM instruction, ALA will develop students who have the 

logic and reasoning of the great sages, with the modern tools of science. Add leadership instruction 

and you have a powerful trifecta for student empowerment. 
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(2) Describe the fundamental features of your educational model that will drive outcomes in your 
proposed school.  Key features may include: 

• Programs (e.g., curriculum, PD, afterschool program, parent program, etc.) 
• Principles (e.g., no excuses, individualized learning, learn at your own pace, 

etc.) 
• Structures (e.g., blended learning, small learning communities, small class 

sizes, etc.) 
 

The programs that are essential to driving educational outcomes at ALA include the Core 

Knowledge Sequence and accompanying curriculum, ongoing professional development of staff, 

and leadership instruction. 

ALA’s program of instruction is based on the Core Knowledge Sequence, which has been designed 

specifically to narrow equity gaps. Core Knowledge holds that achievement gaps stem primarily 

from knowledge gaps. Students from affluent and non-minority families are more likely to have a 

parent at home, participate in pre-school, and have positive parent interactions preceding entrance 

to school. These benefits help affluent and non-minority students obtain a greater level of 

knowledge, which serves as the foundation for obtaining greater knowledge. Essentially, the more 

knowledge one possesses, the quicker he/she can obtain additional knowledge because they can 

quickly assimilate knowledge into existing heuristics and mental structures. This theory is 

validated by the work of Daniel T. Willingham of the University of Virginia. Dr. Willingham is a 

cognitive scientist that studies the learning process and has published several studies, articles, and 

books on the subject. According to Dr. Willingham, existing knowledge speeds and strengthens 

reading comprehension, learning, and thinking4. 

To ensure proper implementation and delivery of the content specified in the Core Knowledge 

Sequence and Nevada Academic Standards, ALA will engage in ongoing professional development 

of instructional staff. Prior to the commencement of each school year, ALA will require teachers to 

attend two weeks of professional development. During the school year, teachers will be further 

provided at least one day of professional development each quarter. Professional development 

offerings will be designed to help teachers access curricular resources, improve instruction, and 

increase classroom management skills. Where plausible, qualified third-party providers will be 

hired to provide training in research-based strategies for improving instruction.  

Another important component of ALA’s model is the leadership program. This program influences 

every aspect of the school including: culture, décor, language, discipline, and instruction. The 

integration of leadership begins during staff development prior to the beginning of the school year. 

During this time, all staff, including support staff, participates in a 7 Habits of Highly Effective 

People training course. This course helps staff learn and incorporate the life-changing aspects of 

this program into their own lives and dramatically improve their own effectiveness.  

                                                           
4 Willingham, D.T. (2006). How Knowledge Helps. American Educator. Retrieved Online: 
http://www.aft.org/periodical/american-educator/spring-2006/how-knowledge-helps 
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Teachers, in turn, will take the principles that they have learned and are applying and teach them to 

their students. Each class will be responsible for developing their own 7 Habits display. Each 

student will accept and fulfill a meaningful leadership role.  

The 7 Habits of Highly Effective People have been implemented in Fortune 500 companies, 

governmental entities, and other high profile organizations for decades. Now, this same program 

that has helped these organizations achieve greater efficiency and remarkable success is being 

applied in the school setting to help teachers, students, and parents obtain greater results.  

The structures that drive educational outcomes include ongoing student assessment, professional 

learning communities, and integrated remediation and extension time.  

It has been said that “what is measured gets moved.” This is also true of student performance. To 

certify that each student is on-track, ALA will utilize an ongoing summative assessment program 

that measures student reading development in grades KG-3 and standards mastery in all grade 

levels. To measure primary reading skills, ALA will utilize the DIBELS Next program. DIBELS are a 

set of procedures and measures for assessing the acquisition of early literacy skills5, including the 

Big Ideas in reading. DIBELS benchmarks identify students that need more intensive monitoring 

and support. This will help ensure that all students are reading by the end of third grade, in 

alignment with Nevada Ready 3.0 standards. 

The standards-based assessment will be administered through the Galileo Assessment Program. 

This assessment system provides five data-points throughout the school year to measure student 

growth and identify specific standards that students have not mastered.  

Integrated professional learning communities provide teachers the time to analyze student 

performance data and prepare personal learning plans for each student. Teachers are able to 

implement these plans during built-in remediation and extension periods during the school day.  

(3) Describe the mechanisms by which the fundamental features you described in (2) will 
dramatically influence student success.  Please provide evidence from your own experience 
and/or valid research. 

The Core Knowledge Sequence and accompanying instructional methods will dramatically 

influence student success by providing a clear and articulate framework for learning and 

maximizing instructional effectiveness. A national evaluation of Core Knowledge Sequence 

implementation by Stringfield et al6 found that “Implementing Core Knowledge consistently 

contributed to making instruction more interesting and content-rich for students, provided 

coherence to the curriculum, and also contributed to increased teacher collaboration and 

professionalism.” The study further found: ”Core Knowledge implementation was also associated 

                                                           
5 Dynamic Indicators of Basic Early Learning Skills. Retrieved from: 
https://dibels.uoregon.edu/market/assessment/dibels 

6 Stringfield, S., Datnow, A., Borman, G., & Rachuba, L. (2000). National Evaluation of Core Knowledge Sequence 
Implementation: Final Report. John Hopkins University. 
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with greater academic engaged time in schools” leading to “large and educationally meaningful” 

positive effect sizes in math and reading performance. 

Leadership instruction and emphasis influences student success by helping them learn and 

incorporate principles of personal and interpersonal effectiveness. Students begin their path of 

leadership development by learning that character precedes influence. Students learn that they are 

agents, free to act for themselves. While their background and environment significantly influence 

them, as agents they have the ability to choose to rise above circumstance and obtain personal 

excellence. As students learn to master themselves, they then begin to work with others in more 

meaningful and cooperative ways. Students learn to prioritize, think about others, and work 

together to obtain results together greater than what they could each obtain alone. These principles 

help students and staff unleash their potential and obtain unbelievable results. This effect has been 

observed overwhelmingly at the existing American Leadership Academy campuses in Arizona.  

Ongoing assessment coupled with meaningful analysis of data and instructional adjustment are 

crucial to student success. In its first year of implementation of these strategies, the Gilbert, AZ 

campus of American Leadership Academy experienced academic gains of over thirty percent in 

mathematics and double-digit gains in reading. The inclusion of remediation and extension time 

into the daily calendar provides the time necessary to implement interventions and ensure each 

student’s academic success. 

(4) How will you drive growth among students at all achievement levels, accelerating the 
achievement of those who are most behind? 

As outlined above, the Core Knowledge Sequence is specifically designed to help bridge 

achievement gaps between the lowest performing students and the highest. By providing content-

rich material to all students, Core Knowledge helps close the knowledge gap and provide for the 

academic success of all students. 

Students that are demonstrating additional needs can be referred to ALA’s Student Support Team, 

our Response to Intervention model for meeting specific student needs. This process gives students 

and teachers access to greater resources and support by using a team of teachers, administrators, 

and special education teachers to develop personalized plans for improvement.  

Students that qualify for special education services will also be serviced at ALA. ALA will provide a 

full-service special education program. This program will leverage third-party providers to ensure 

that the needs of every student are met. Additionally, the special education department will utilize 

curriculum developed specifically for special populations, as appropriate.  

Finally, the needs of English Language Learners will be met through an inclusion-model of language 

acquisition. One teacher in each grade-level will be designated as the grade-level ELL expert and 

provided additional training and resources. If the population of ELL students exceeds five percent 

of all students, ALA will hire an ELL coordinator to ensure that the needs of all ELL students are 

being met.  
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CURRICULUM & INSTRUCTIONAL DESIGN 
The framework proposed for instructional design must both reflect the needs of the anticipated 

population and ensure all students will meet or exceed the expectations of the Nevada Academic 

Content Standards. 

(1) Describe the proposed academic program and how it complies with the requirements of NRS 
386.550 and NRS 389.018. 

As a Core Knowledge school, ALA has adopted a specialized curriculum that is fully aligned to the 
Core Knowledge Sequence as well as the Nevada Academic Content Standards (NVACS). Curriculum 
maps have been developed to outline 180 days of core instruction in grades K-8. Alignment to the 
NVACS standards has been verified by each curriculum publisher through their standards 
alignment documents.  The core curricula that will be used at ALA will include: 

Grades K-5 Curriculum 
 
Core Knowledge Language Arts will be utilized for reading instruction in grades kindergarten 
through fifth. “Core Knowledge Language Arts (CKLA) is a comprehensive, preschool through fifth 
grade program for teaching reading, writing, listening, and speaking while also building students’ 
vocabulary and knowledge across essential domains in literature, global and American history, and 
the sciences. In the early grades, CKLA focuses on oral language development through carefully 
sequenced read-alouds as well as systematic instruction in reading and writing skills. In later 
grades, CKLA continues to advance students’ knowledge and vocabulary through read-alouds and 
in-depth discussions while also immersing students in complex texts and advanced writing 
assignments that draw on the academic content they’ve been engaged in since preschool.7”  
 
“The Core Knowledge Language Arts program was piloted in 10 public schools in New York City and 
an additional 7 schools throughout the country, including rural and suburban schools. The 172 
classrooms, 200 teachers and 4,466 students in these schools were wonderfully diverse. From 
school to school, the percentage of students receiving free and reduced lunch ranged from 30 to 
99%, and the percentage of students for whom English is a second language ranged from 15 to 
60%. 
 
Results from the three-year pilot of CKLA in kindergarten through second grade in 10 New York 
City public schools show that students in the schools using CKLA out-performed their peers in 10 
comparison schools on measures of reading, science, and social studies.8” 
 
Text within the Listening and Learning strand of the CKLA program exposes students to text 
beyond what they would be able to read independently because research has shown that listening 
comprehension far exceeds reading comprehension9. When putting this research to use in the 
classroom, students are able to access and understand more difficult content than they would be 
able to by reading the same information. ALA believes that by delivering content beyond grade level 
expectations, with the necessary instructional supports, student’s will develop a strong knowledge 
base and that their confidence in the classroom will increase.  
 

                                                           
7 Retrieved from: http://www.coreknowledge.org/ckla 

8 Retrieved from: http://www.coreknowledge.org/ckla-research-basis 

9 (2) T. G. Sticht, 1974, 1984 



4-10  

Writing instruction in grades 3-5 will be delivered using the Writing & Rhetoric curriculum. This 
program helps students gain proficiency in writing through utilization of the classical rhetorical 
exercises of the progymnasmata. “The Writing & Rhetoric series method employs fluent reading, 
careful listening, models for imitation, and progressive steps. It assumes that students learn best by 
reading excellent, whole-story examples of literature and by growing their skills through imitation. 
Each exercise is intended to impart a skill (or tool) that can be employed in all kinds of writing and 
speaking. The exercises are arranged from simple to more complex.10” 
 
Saxon Mathematics will be utilized by all grades and is fully aligned to the Nevada state standards 
as evidenced by alignment documents produced by the Saxon publisher, Houghton Mifflin Harcourt. 
Saxon Math was developed by John Saxon and is now published by Houghton Mifflin. The basic 
foundation of Saxon Math is incremental learning with continual review. Incremental learning 
makes reference to learning new information in small increments. Saxon Math is designed to have 
no more than 15% of any given assignment focused on concepts learned that day. Instead, students 
receive a few problems focused on what they learned that day while the remainder of problems 
reinforces concepts previously taught. This ensures that students stay in the zone of proximal 
development and avoid frustration. As Daniel Willingham, the cognitive scientist mention in Section 
A, indicates, thinking is difficult. Forcing students to focus exclusively on new content engenders 
quick frustration and leads to a strong dislike of the subject matter being taught.  

Continual review refers to the spiraling of content to ensure that concepts are practiced several 
times throughout the school year. This structure promotes the long-term memory of concepts and 
provides time for students to assimilate new concepts. 

Saxon Math is supported by research for both general students and specific subgroups. A 2007 
study conducted by PRES found that “English Learners using Saxon Math in elementary and middle 
school grade levels showed significant improvement in math performance.11” Another study by 
Edvantia concluded that “students in subgroups that are typically regarded as academically, 
economically, or culturally disadvantaged who were in Saxon Schools made significant gains on all 
three SAT 9 achievement measures.12” Finally, the What Works Clearinghouse found that “Saxon 
Math was found to have potentially positive effects on mathematics achievement for elementary 
school students.13” 

ALA will teach mathematics one grade level ahead as it is a belief of ALA that students can meet 
high expectations when coupled with love and support from a highly qualified teacher. Students 
that may struggle with accelerated instruction will receive daily support through the mathematics 
reteach instructional block. During this time, each teacher will utilize student data to target 
instruction.  

ALA is able to offer Saxon math one grade level ahead due to its unique structure. Saxon Math 
incorporates continual review of concepts. At the beginning of each school year, Saxon Math spends 
                                                           
10 Writing & Rhetoric. Classical Academy Press. Retrieved online from: 
http://classicalacademicpress.com/writing-rhetoric-book-1-fable-program/#.VpQvjjaiBAg 

11 Resendez, M. (2007). Saxon Math and California English Learner’s Math Performance. 

12 Good, K., Bickel, R., & Howley, C. (2006). Saxon elementary math program effectiveness 

study: Final report. Charleston, WV: Author. 

13 What Works Clearinghouse. Report Retrieved from: 
http://ies.ed.gov/ncee/wwc/interventionreport.aspx?sid=447 

http://classicalacademicpress.com/writing-rhetoric-book-1-fable-program/#.VpQvjjaiBAg
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several weeks reviewing concepts from the previous year. This permits teachers to provide a 
significant amount of review and teaching before learning new content.  

ALA also understands that some students will come to our school with significant learning deficits 
that will not enable them to participate in an accelerated math schedule. To accommodate this, ALA 
will provide leveled courses beginning in sixth grade. Students in grade one through five that are 
below-level in math will receive regular math instruction with their peers, but will receive targeted 
remediation during the integrated reteach and enrichment period each day. These periods are 
aligned for the entire grade level, which permits the leveling of students between classes for 
differentiated instruction. 

Students in grades K-5 will receive social studies instruction in rotation with science during the 
daily social studies/science instructional block. Teachers will utilize materials provided by the Core 
Knowledge Foundation and other sources to present social studies topics according to ALA’s 
curriculum maps. The social studies topics chosen for each grade level will align with the Nevada 
state standards and include topics related to history, geography, economics and government. 
Additional primary and secondary source documents will be utilized at the middle school level as 
students further develop their inquiry skills.  

Students in grades K-8 will utilize Houghton Mifflin Harcourt’s Science Fusion program to learn of 
the science topics outlined in ALA’s curriculum maps.  Additional resources provided by the Core 
Knowledge Foundation will also be utilized through the Core Knowledge Teacher’s Handbook to 
present grade level science topics. The science topics outlined in ALA’s curriculum maps will be 
fully aligned to the Next Generation Science Standards based upon alignment documents shared by 
the curriculum company. 

Science units will be augmented with STEM lessons designed by grade-level teams. STEM lessons 
will emphasize hands-on learning and will range from lessons in coding to building electrical 
circuits.  

Middle School 
 
ALA-NLV will be unique in its educational model in that it will follow a strong classical approach 
with the humanities, but also embrace STEM. Students in middle school at ALA will have their days 
divided into two distinct sections: one for the humanities (including language arts, Latin, logic, art, 
and history), and the other for STEM (including math, science, technology, and physical education). 
This permits students to receive the wisdom of the ages and explore the great tradition on one 
hand, but also learn advanced math, coding, robotics, and science on the other. The goal is to 
develop students who have the logic and reasoning of the great sages, with the modern tools of 
science. Add leadership instruction and skill development and you have a powerful trifecta for 
student empowerment.  
 
In grades six through eight, students will learn language arts from a variety of sources. They will 
study grammar using the Hake Grammar program. Students in sixth grade will study formal logic 
with the Art of Argument program. Students in grades seven and eight will begin studying Latin 
with the Latin Alive program. Students will read several literary works from grades six through 
eight, including: The Prince and the Pauper, Black Ships Before Troy, Julius Caesar, Call of the Wild, 
Anne Frank: Diary of a Young Girl, Animal Farm, Twelfth Night, and more. Students will study writing 
following the Writing and Rhetoric program, based on the classical progymnasmata model 
described above. 
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Humanities teachers will begin transitioning to a Socratic approach to teaching, requiring students 
to craft arguments and defend them. Classroom dialogue will be increased as students are trained 
to debate and discuss topics. Explicit teaching will still be utilized, but not quite as exclusively. 
 
Students in grades six through eight will continue math instruction in the Saxon Math program. 
Science will expand to include a technology class where students will learn office software, improve 
typing skills, learn coding, and build websites. Using their coding skills, students will build and 
program robots to complete specific tasks. They will learn circuits and build them using LittleBits 
magnetic circuit pieces. Advanced students will use mini computers such as Rasberry Pi and 
Arduino to complete projects. In time, ALA will purchase a 3D printer to allow students to begin 
rapid prototyping and design. 
 
STEM teachers will utilize both explicit instruction as well as project-based learning as the primary 
methods of instruction. The goal of STEM teachers will be to build knowledge through explicit 
instruction while reinforcing concepts with regular hands-on activities. 
 
All lessons will be aligned to Nevada Academic Content Standards or Next Generation Science 
Standards, as applicable. Additionally, all lessons will be aligned to the Core Knowledge Sequence as 
a function of the school’s pedagogy. For subjects or specific lessons where an alignment is not 
provided by a curriculum provider, grade-level teams under the supervision of administration will 
develop the appropriate alignment as a part of pre-opening professional development. 
 
Special Education 
 
Students that are receiving Special Education services who are severely below grade level in 
reading and/or mathematics will receive core instruction using the following SRA programs: 

• K-3- Reading Mastery 
• 4-8- Corrective Reading 
• K-3- Connecting Math Concepts 
• 4-8- Connecting Math Concepts & Corrective Math 

Core tenets of the SRA intervention programs are that they provide a systematic and explicit 
approach to reading and mathematics instruction where skills are taught in a spiraled approach 
and continual review is used to fill instructional gaps. Students receiving services through Special 
Education are placed into small groups based upon the program’s placement test that is provided at  
the beginning of the year and instruction is modified as needed to accommodate each student’s rate 
of learning. The SRA method is time-proven and has been proven to dramatically improve the 
performance of those who have been exposed to the program. 14 

Specials 

ALA has a firm commitment to the development of each student in areas beyond the core subjects. 
Within the elective and specials courses, students will have the opportunity to further develop 
leadership skills as they interact with their peers outside of the classroom. The following specials or 
elective courses will be offered beginning in Kindergarten and will be aligned to the Nevada state 
standards for each content area:  

                                                           
14 Taken from: http://www.nifdi.org/research/database/di-research-
database?view=publication&task=show&id=255  

http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=255
http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=255
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• PE & Health: Within ALA’s health courses, students will learn important nutritional and 
physical safety information to support healthy living by making informed health decisions. 
In addition to health education, physical education has been proven to increase physical 
activity later in life and provides students a safe environment to develop sportsmanship and 
skills that are crucial for effective collaboration15 (8). To this end, ALA will offer PE and 
Health courses to all students on a weekly basis. All students at will have a PE a minimum of 
twice a week as a component of their specials time, which varies from forty-five minutes to 
sixty minutes each day. 

• Music: Students in the primary and intermediate grades will learn the fundamentals of 
music theory and history through weekly instruction delivered by a highly qualified 
instructor. Students will have the opportunity to showcase their learning through semi-
annual school-wide performances.  

• Art: Students will receive weekly art instruction and will learn the basic principles of art as 
well as art history in the primary and intermediate grades. Students in grades 6-8 will be 
able to apply their learning of art principles through a variety of mediums during guided 
projects.  

• Leadership: Students will be given one explicit lesson in leadership principles each week. 
These lesson will get more complex as students get older, requiring serious self-reflection 
and development of skills. 

(2) Describe the instructional strategies that you will implement to support the education plan 
and why they are well suited for the anticipated student population.  Outline the data, 
methods, and systems teachers will use to provide differentiated instruction to all students. 
Please note that SPCSA schools typically start with students performing across a broad 
spectrum from years below grade level to advanced learners. Include the professional 
development teachers will receive to ensure high levels of implementation.  

Explicit Instruction 
 
Instruction in grades kindergarten through fifth grade will be delivered primarily through an explicit 

instruction methodology. Explicit instruction will continue to be utilized, on a reduced basis, in grades sic 

through eight.  

Explicit instruction is “systematic, direct, engaging, and success oriented. The effectiveness of explicit 

instruction has been validated again and again in research involving both general education and special 

education students. While it has proven to be very helpful for normally progressing students, it is essential 

for students with learning challenges.16” As a start up school, ALA recognizes the need for teaching 

practices that reach across all performance levels and encourages growth in all students. Explicit 

instruction maximizes student learning time by moving at a brisk, but controlled pace. In requires 

continual student interaction and promotes high levels of engagement.  

Explicit instruction is appropriate for the target demographic because has been found to be 

effective with both low-performing and high-performing students. Everston, Anderson, Anderson, & 

Brophy (1980) found that effective mathematics classrooms were more likely to utilize direct or 

                                                           
15 Taken from: http://www.phitamerica.org/benefits_of_p_e__in_school.htm  

16 Archer, A. & Hughes, C. (2011). Explicit Instruction: Effective and Efficient Teaching. The Guilford Press, New 
York. 

http://www.phitamerica.org/benefits_of_p_e__in_school.htm
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explicit instruction17. Various studies conducted by Rosenshine18, Brophy19, Good, and others have 

demonstrated the effectiveness of teacher-directed instruction for general classroom instruction. 

“A meta-analysis conducted by G. Adams (1996) yielded over 350 publications (articles, 

books, chapters, convention presentations, ERIC documents, theses, dissertations, and 

unpublished documents) on various forms of studies conducted on explicit instruction.  

In his meta-analysis, Adams found that the mean effect size per study using explicit 

instruction is more than .75 (effects of .75 and above in education are extraordinary). 

Accordingly, this confirms that overall effect of explicit instructional practices is substantial. 

Thirty-two of the 34 studies analyzed had statistically significant positive effect sizes. The 

authors found the consistent attainment of research with substantial effect sizes is further 

evidence that explicit instruction is an effective instructional practice for all students. The 

authors concluded that although direct instruction is often described as a program for 

students in special education, the effect sizes calculated in this meta-analysis are nearly the 

same, thus indicating the teaching strategy is effective for students in general education as 

well as those identified with disabilities.20” 

Socratic Seminar 

As previously outlined in this application, Socratic Seminar will be utilized in addition to Explicit 

Instruction primarily in grades six through eight. Within the Junior Great Books Program which 

ALA will utilize in these grade levels, Socratic Seminar is specifically labeled “Shared Inquiry.”  

“The Shared Inquiry method is a distinctive, inquiry-based approach to the reading and discussion 

of literature. Teachers serve as partners in inquiry with students, working together to question and 

interpret what they read. At the heart of the program is Shared Inquiry discussion, where students 

think and talk about open-ended questions of meaning in a text while the teacher, as discussion 

leader, encourages them to develop their ideas, support those ideas with evidence, and listen and 

respond to their classmates. “ 

Research on Shared Inquiry has found to improve critical thinking and higher-level reasoning21, 

literal and abstract reading comprehension, expository writing in response to reading22, and self-

                                                           
17 Carolyn M. Evertson, Charles W. Anderson, Linda M. Anderson, and Jere E. Brophy, “Relationships between 
Classroom Behaviors and Student Outcomes in Junior High Mathematics and English Classes,” American 
Educational Research Journal 17, no. 1 (1980)  

18 Rosenshine, B. "Content, Time, and Direct Instruction." In: P.Peterson and H.Walberg, editors. Research on 
Teaching: Concepts, Findings, and Implications. Berkeley, California : McCutchan, 1979.  

19 Brophy, J. “Teacher Behavior and Student Learning.” Educational Leadership (October, 1979). p 33-38. 

20 Hall, T. & Vue, G. (2004). Explicit Instruction. Wakefield, MA: National Center on Accessing the General 
Curriculum. (Links updated 2014). Retrieved 12/7/2016 from http://aem.cast.org/about/publications/2002/ncac-
explicit-instruction.html 

21 Dudley-Marling, C. & Michaels, S. (2012). Shared Inquiry: Making students smart. In C. Dudley-Marling & S. 
Michaels (Eds.), High-expectation curricula: Helping all students succeed with powerful learning (pp. 99–110). NY: 
Teachers College.  
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esteem23. Furthermore, Shared Inquiry has found to be effective among below-average students24 

and high ability students25 as well as urban students and low SES students.  

Due to its positive effect size in various demographics and ability groups, Shared Inquiry is an 

appropriate method of instruction for the target population. 

(3) Describe the school’s approach to help remediate students’ academic underperformance.  
Detail the identification strategy, interventions, and remediation to be implemented.  Cite the 
research/rationale for the chosen methods. What student academic support resources should 
your school expect from the EMO or CMO (if applicable)? How will you measure the success of 
your academic remediation efforts (in year 1, year 3, year 5, and beyond?  How will you 
communicate the need for remediation to parents?  How will staffing be structured to ensure 
that gifted students are adequately supported?    

Academic underperformance is first identified during the enrollment process when reviewing 
student’s records and is further investigated after reviewing pre-assessment data that is collected 
at the start of the school year.  In addition to pre-assessments, teachers administer a 45-day 
screener which allows for academic underperformance concerns to be noted. The completed 45-
day screener forms are given to the campus Assistant Director and are forwarded to the 
appropriate specialists within the school for monitoring as necessary. Specialists beyond the 
classroom teacher that assist in the monitoring of students that are underperforming include the 
site Title 1 Specialist26, Gifted Mentor, Special Education teacher, Speech Pathologist, School 
Psychologist, Occupational Therapist, and Physical Therapist. Specialists may recommend 
interventions or new instructional strategies to classroom teachers after monitoring student 
progress. Specialists, including campus administration, may also choose to immediately refer 
students with significant concerns to the school-wide Student Success Team (SST) to ensure that 
more intensive actions are taken to address the student’s needs.  

Students who are not receiving services through an IEP that score within the bottom 5% of a grade 
level in mathematics or language arts on the standards pre-assessment will be considered for daily, 
small group remedial instruction by a Title 1 Specialist or paraprofessional. ALA has built daily 
reteach and enrichment instruction into the schedule to provide students below and above grade 
level additional instructional time in both mathematics and language arts. Students requiring 
intense interventions will be provided pull-out instruction during this time using the SRA reading 
and mathematics intervention programs that are time-proven to increase a student’s proficiency by 

                                                                                                                                                                                             
22 Sondel, H. B. (2009). The effects of curricular programs on aspects of critical thinking as applied to writing. (Ed.D. 
dissertation). Retrieved from Proquest Dissertations and Theses. (UMI No. 3364889) 

23 Feiertag, J. & Chernoff, L. (1987). Inferential thinking and self-esteem: Through the Junior Great Books program. 
Childhood Education, 63(4), 252–254.  

24 Waters, K. C. (2010). Literacy initiatives in the urban setting that promote higher-level thinking. In J. L. Collins & 
T. G. Gunning (Eds.), Building struggling students’ higher level literacy: Practical ideas, powerful solutions (pp. 263–
284). Newark, DE: International Reading Association. 
25 Parks, S. (2009). Materials and methods for teaching analytical and critical thinking skills in gifted education. In F. 
A. Karnes & S. M. Bean (Eds.), Methods and materials for teaching the gifted (3rd ed., pp. 261–300). Waco, TX: 
Prufrock Press. 

26 Title I services will not be available in year 1. Once the school is authorized to receive Title I funding, these 
services and personnel will be put into place. 
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1-2 grade levels in one year27 28. Parents will be notified by the Title 1 Specialist should their child 
benefit from Title 1 support and permission will be obtained by the parent before services are 
provided. 

Should ALA not qualify for Title I funds, low-performing students will receive differentiated 
instruction during the integrated reteach and enrichment blocks. ALA hopes to purchase 
Chromebooks with access to online remediation programs that will further facilitate student 
learning. These Chromebooks will be included in a grant application for the Charter Start-Up Grant 
and are not included in the budgets outlined in this application. Should the grant not be allocated to 
ALA, students will receive in-class remediation and be provided access to the school’s computer lab 
before and after school. 

For students that are identified as gifted, ALA will utilize the Gifted Cluster Grouping model which 
places gifted students with their peers in a heterogeneous classroom that is led by a gifted endorsed 
teacher. The role of the Gifted Cluster teacher is to differentiate each lesson and enrich to the extent 
necessary based on the needs of the students in the class. Enrichment occurs through compacting, 
extensions, independent learning, menu boards, and learning contracts. The Gifted Cluster 
Grouping model has been proven to dramatically increase the academic performance of all students 
in the class because of the teacher’s ability to differentiate instruction based on each student’s 
instructional level. 29  

Students that demonstrate academic underperformance who have not been identified as gifted or 
requiring Special Education services and whose underperformance does not warrant pull-out 
assistance will receive in-class intervention support by the classroom teacher. In-class 
interventions are determined by grade level/ subject Professional Learning Communities (PLC) 
during the review of curriculum-based and benchmark student performance data. In-class 
interventions are implemented during daily reteach and enrichment blocks for both reading and 
mathematics and also during core instruction. The success of interventions are determined based 
on increased student performance on curriculum-based and benchmark assessments. When a child 
is receiving in-class interventions, the teacher communicates the interventions that are being 
provided to the parent and suggests interventions that can be implemented at home to support the 
learning at school. Students receiving in-class interventions for academic purposes will also be 
encouraged to participate in after-school tutoring opportunities. 

If increased performance is not seen on comprehensive assessments and progress monitoring 
measures after consistently providing classroom interventions, classroom teachers may refer the 
student for discussion to the Student Success Team. The purpose of the SST team is to provide 
classroom teachers with recommendations for research-based interventions based on the academic 
concerns of the students that are referred to the team. The SST team meetings are led by the 
campus Title 1 Specialist and includes campus administration, grade level teachers, and other 
campus specialists as needed. Parents of the referred students are interviewed prior to the SST 
team meetings by the Title 1 Specialist to gather important information on the child’s 

                                                           
27 Taken from: http://www.nifdi.org/research/database/di-research-
database?view=publication&task=show&id=244 

28 Taken from: http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-
analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013  

29 Taken from: Brulles, D., Cohn, S. & Saunders, R. Journal for the Education of the Gifted, Prufrock 
Press, Inc. Vol. 34, No. 2, pp. 327-350, Winter 2010  

http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=244
http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=244
http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013
http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013
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developmental and academic history. Once interventions have been recommended by the SST team, 
follow-up SST meetings are held after 2-4 weeks to determine whether improvement has been 
seen. If improvement is not seen, new or revised interventions may be proposed or referral for 
further evaluation to the Special Education department may be considered.  

The success of all academic remediation efforts will be measured by reviewing year-over-year state 
assessment data. If improvement is not seen amongst students within the bottom 30% based on 
academic performance, then alterations to the school-wide intervention and remediation plan will 
be considered. 

(4) Describe how you will identify the needs of all students.  Identify the research-based programs, 
strategies and supports you will utilize to provide a broad continuum of services, ensure 
students’ access to the general education curriculum in the least restrictive environment, and 
fulfill NV’s required Response to Intervention model.  

Students’ needs will be identified through a variety of methods with identification beginning during 
the enrollment process.  As a part of the enrollment process, parents will be able to share with the 
school if their child has previously received Special Education, gifted, ELL, or 504 related services. If 
the parent chooses to share this information with ALA, it is forwarded to the appropriate campus 
specialist so records can be requested and placement into the appropriate programs or services can 
begin upon enrollment. These documents will not be requested until after a student has been 
accepted into ALA in order to avoid any potential for discrimination based on special needs. 

Information on the needs of students is also collected through the beginning of year curriculum-
based and standards-based assessments that are administered within the first month of school. 
Academic information from these assessments is used to determine if classroom interventions or 
Title 1 support is needed in reading and/or mathematics. Title 1 support is provided to Tier 3 
students through a pull-out program where SRA mathematics and reading programs are used 
depending on the student’s needs. All of the SRA programs that will be utilized by ALA have been 
time-proven and research demonstrates significant learning gains for students when these 
programs are utilized. 30 31 

Teachers are also asked to complete a 45-day screening form on all new students at the start of the 
school year to identify concerns related to behavior, vision, hearing, psychomotor skills, 
communication, and academic progress. Information from these forms is forwarded to campus 
administration and the appropriate building specialist for further screening or progress 
monitoring.  

Campus administration, along with building specialists, may choose to refer students to the school-
wide SST team based upon information gathered through the 45-day screening process and 
beginning of year assessments. As previously mentioned, the purpose of the SST team is to provide 
recommendations to classroom teachers of research-based interventions that can be implemented 
to address the concerns of the child in discussion. The SST team uses academic performance data, 
attendance information, previous school records, parent input and teacher input to determine the 
most appropriate interventions to address the presented concerns.  All students that are referred to 

                                                           
30 Taken from: http://www.nifdi.org/research/database/di-research-
database?view=publication&task=show&id=244 

31 Taken from: http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-
analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013 

http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=244
http://www.nifdi.org/research/database/di-research-database?view=publication&task=show&id=244
http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013
http://nifdi.org/research/recent-research/technical-reports/1172-2014-2-an-analysis-of-achievement-scores-of-arthur-academy-schools-2007-to-2013
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the SST team for academic concerns will be encouraged to attend after-school tutoring sessions to 
support the in-class remediation efforts. 

During weekly PLC meetings, grade level/subject teams review student performance data to 
determine the effectiveness of instruction. If 80% or more of the students demonstrate mastery of 
the content on the assessment under review, then the PLC team discusses interventions that may 
need to be implemented for students who did not demonstrate mastery of the content. Intervention 
that are recommended may include in-class interventions, including differentiated instruction, or 
after-school tutoring.   The PLC team monitors the effectiveness of the selected interventions 
through progress monitoring and additional formative and summative assessments. If academic 
progress is not seen, then the PLC team may choose to refer the student(s) for review to the school-
wide SST team.  

Regardless of the individual that refers the student to the school-wide SST team, the goal is to 
identify research-based interventions or services that can provide consistent access to the grade 
level content. If the recommended interventions are implemented over a 2-4 week period with little 
to no change in student behavior or learning, the team may consider a change in interventions or to 
refer the child for additional evaluation to the Special Education department. 

If a child does qualify for Special Education services, American Leadership Academy North Las 
Vegas will provide specialized instruction in the subject areas dictated by the child’s IEP in the least 
restrictive environment as determined by the IEP team. Services provided may include resource 
(pull-out), mainstream (inclusion), placement at a specialized facility, or homebound services.   
Highly qualified Special Education staff will be hired to provide the on-site or homebound services 
agreed upon by the IEP team. Placement at off-site programs will be determined based on each 
child’s individual needs and will be agreed upon by the IEP team. 

During the first two years of instruction, Special Education Case Managers will be responsible for 
performing all special education related tasks. The Case Managers will be overseen by the Assistant 
Director until the third year when a Special Education Director is hired. The purpose of the Special 
Education Director is to coordinate the efforts of the organization’s special education team across 
multiple campuses. The Special Education Director will also audit individual case managers and 
provide ongoing support and professional development to ensure special education students are 
receiving the best education possible. 

In addition to the identification measures outlined above, ALA will request nominations for gifted 
testing three times per year from teachers, parents and administrators. As a part of the nomination 
process, individuals will be provided with a list of characteristics seen amongst gifted learners to 
assist in the identification process. All students that are referred for testing will be tested and will 
be placed in the grade level Gifted Cluster classroom if their results demonstrate a need for gifted 
services.   

(5) Explain how the school will identify and differentiate to meet the needs of intellectually gifted 
students in a way that extends their learning and offers them unique, tailored opportunities. 
Please note that Nevada law classifies intellectually gifted students as eligible for specific 
support services. How will staffing be structured to ensure that gifted students are adequately 
supported?    

American Leadership Academy Centennial Hills (ALA) will identify intellectually gifted students by 
conducting CogAT testing three times per year (June, November, & February). Students are referred 
for testing by teachers, parents and administrators after reviewing a provided list of characteristics 
often seen amongst gifted learners. Students that are referred are provided the CogAT assessment 
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one-on-one or in a small group in a setting that is appropriate for testing. The building Gifted 
Mentor coordinates all testing and shares results with each family to discuss eligibility for gifted 
services. Students that score at or above the 98th percentile are eligible for placement into their 
grade-level Gifted Cluster classroom where instruction is led by a teacher who is endorsed in gifted 
education.  

The building Gifted Mentor, Gifted Cluster teacher, and the parents for each eligible student will 
meet to develop a Differentiated Education Plan (DEP) which outlines the individualized instruction 
that the student will receive according to their intellectual strengths. The building Gifted Mentor 
will provide monthly professional development to all Gifted Cluster teachers to continue to improve 
their ability to differentiate based on the needs of each student and will assist in the creation of 
lessons that extend the grade level concepts. Differentiation will occur in all Gifted Cluster 
classrooms through compacting, extensions, independent learning, menu boards, and learning 
contracts.  

The Gifted Mentor, along with campus administration will oversee the progress of all gifted 
students through standards-based assessments to ensure that the methods used to differentiate are 
effective and are causing accelerated academic progress. Additionally, instruction in all Gifted 
Cluster classrooms will be monitored by campus administration to ensure that the methods for 
enrichment are seen in use on a consistent basis to meet the needs of gifted learners. 

(6) Describe the enrichment opportunities that will be available to students performing at or 
above grade level as part of the school’s comprehensive strategy to ensure that all pupils are 
making accelerated academic progress. 

Students in grades K-8 that are performing at or above grade level per the assessed NVACS 
language arts and mathematics standards will be provided enrichment instruction on a daily basis 
by their classroom teachers during core instruction and within the enrichment instructional block. 
The curriculum that has been selected by ALA includes supplemental enrichment materials for 
teachers to utilize during the core instructional block to extend a student’s understanding of the 
lesson’s content. Additionally, students will receive 30-45 minutes of enrichment instruction in 
both mathematics and language arts beyond the core instructional blocks. These enrichment blocks 
are used to extend the concepts being taught during the core blocks through compacting, menu 
boards, whole group instruction, or small-group projects. 

Students will be eligible for enrichment instruction if they score at or above 80% on a formative 
assessment that is provided after core instruction has been delivered. Each grade level or subject 
team will select grade level skills using the Common Core language arts and mathematics standards 
that must be mastered by all students to ensure success in the next grade. Students that 
demonstrate mastery of these skills as they are introduced throughout the year will receive daily 
enrichment instruction to ensure that they are achieving accelerating academic progress.  

Within grade level/subject teams, each teacher on the team will be designated to lead either a 
reteach or enrichment group and students will be assigned to the appropriate instructional groups 
based on their performance on the formative assessment. This method of intervention has been 
utilized by the EMO and was conceptualized based upon the work of Vail School District in Vail, AZ 
which has been recognized as one of the top performing districts in the state of Arizona.32.  

                                                           
32 Taken from: https://www.facebook.com/edutopia/videos/10153239989284917/  

https://www.facebook.com/edutopia/videos/10153239989284917/
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(7) Explain how students will matriculate through the school (i.e., promotion/retention policies) 
and how stakeholders will be informed of these standards. 

As an open-enrollment charter school, ALA shall comply with all applicable state and federal laws 

pertaining to student retention and promotion. 

Students at ALA shall be promoted on the basis of academic achievement or demonstrated 

proficiency of the course or grade level subject matter. 

In determining promotion or retention decisions, ALA shall consider the recommendation of the 

student’s teacher, the student’s grade in each subject or course, the student’s score on the 

proscribed State assessment instrument(s), and to the extent possible any other academic 

information as determined by the school. 

Students that fail to perform satisfactorily on the statewide assessment in grades 3-8 may not be 

promoted without receiving targeted, remedial instruction. 

Grades K-2: Students in kindergarten through second grade are expected to master grade-level 

Nevada Academic Content Standards in order to be promoted to the next grade level. Standard 

mastery will be measured by way of summative assessments aligned course objectives and Nevada 

Academic Content Standards. Students that demonstrate mastery on core content stands may be 

considered for promotion. 

Students that fail to demonstrate mastery on Nevada Academic Content Standards will be 

considered for retention. A team consisting of the student’s teacher, parents, and a school 

administrator will make final retention determinations. 

Grades 3-8: Students in grades three through eight will be required to demonstrate proficiency on 

grade level and subject area knowledge. Students must maintain a minimum 70% mastery33 in 

Nevada Academic Content Standards for their grade level to be eligible for promotion. 

Upon failure to perform satisfactorily on the statewide assessment, a student shall be referred to a 

team consisting of the student’s teacher(s), parents, and a school administrator. The team will 

determine if the student will receive remedial instruction or be retained. 

Students in grades three through eight who fail to complete remedial instruction or who do not 

perform satisfactorily on the statewide assessment will be retained  

PROGRAMS OF DISTANCE EDUCATION (Distance Education Applicants Only) 
A charter school that wishes to provide distance education (online, virtual, cyber, etc.) courses and/or 

programs (NRS 388.820-388.874 and NAC 388.800-388.860) must submit a distance education 

application to the Nevada Department of Education prior to or in conjunction with its application to 

the SPCSA.  For applicants who do not propose to offer a program of distance education, please 

provide a brief statement explaining that the questions in this section are not applicable. 

                                                           
33 Mastery standards will initially be benchmarked to statewide proficiency levels and graduated to 70% over five 
years, if necessary.  
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(1) Describe the system of course credits that the school will use. 

(2) Describe how the school will monitor and verify the participation in and completion of courses 
by pupils. 

(3) Describe how the school will ensure students participate in assessments and submit 
coursework.  

(4) Describe how the school will conduct parent-teacher conferences.  

(5) Describe how the school will administer all tests, examinations or assessments required by 
state or federal law or integral to the performance goals of the charter school in a proctored 
setting. 

American Leadership Academy Centennial Hills does not currently seek to provide a distance 

education program. Therefore, the questions in this section are not applicable. 

PRE-KINDERGARTEN PROGRAMS  
A charter school that wishes to provide pre-kindergarten services to students who will later enroll in 

its K-12 programs must apply separately to the Nevada Department of Education to offer education 

below the kindergarten level following charter approval. Approval to offer pre-kindergarten cannot be 

guaranteed.  Consequently, revenues and expenditures related to pre-kindergarten should not be 

included in the initial charter application budget. Please note that state-funded pre-kindergarten 

programs are not directed through the state Distributive Schools Account for K-12 education.  In 

addition to a limited amount of state pre-kindergarten funding available through the Department of 

Education, the SPCSA is also a sub-recipient of a federal grant to expand early childhood services in 

certain high-need communities through programs approved by NDE.  Applicants are encouraged to 

review resources available at http://www.doe.nv.gov/Early_Learning_Development/.  For 

applicants who do not propose to offer pre-kindergarten, please provide a brief statement explaining 

that the questions in this section are not applicable. 

(1) Identify whether the school plans to offer pre-kindergarten in the first year of operation or any 
subsequent year of the charter term.   

(2) Identify whether the school will offer fee-based pre-kindergarten services.  If the school does 
plan to offer fee-based pre-kindergarten, explain how  the school will ensure that parents will 
be informed both initially and on an ongoing basis that both state and federal law preclude a K-
12 charter school from giving admissions preference to students to whom it has previously 
charged tuition.   

(3) Describe the school’s plans for ensuring that the pre-kindergarten program aligns with the 
mission, vision, and program of the school’s other grades and meets all other state 
requirements.   

(4) Explain how the school’s proposed pre-kindergarten program may meet the federal pre-
kindergarten expansion grant criteria. 

American Leadership Academy Centennial Hills does not currently seek to provide a pre-

kindergarten program. Therefore, the questions in this section are not applicable. 

http://www.doe.nv.gov/Early_Learning_Development/
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HIGH SCHOOL GRADUATION REQUIREMENTS AND POSTSECONDARY READINESS (High 
School Applicants Only) 

High schools approved by the SPCSA will be expected to meet or exceed Nevada graduation 

requirements.  For applicants who do not propose to operate a high school program during the initial 

charter term, please provide a brief statement explaining that the questions in this section are not 

applicable. 

(1) Explain how the school will meet state requirements.  Describe how students will earn credit 
hours, how grade-point averages will be calculated, what information will be on transcripts, 
and what elective courses will be offered.  If graduation requirements for the school will 
exceed those required by the State of Nevada, explain the additional requirements.      

(2) Explain how the graduation requirements will ensure student readiness for college or other 
postsecondary opportunities (e.g., trade school, military service, or entering the workforce).   

(3) Explain what systems and structures the school will implement for students at risk for 
dropping out and/or not meeting the proposed graduation requirements, including plans to 
address students who are overage for grade, those needing to access credit recovery options, 
and those performing significantly below grade level.  

American Leadership Academy Centennial Hills does not currently seek to provide a high school 

program. Therefore, the questions in this section are not applicable. 

DRIVING FOR RESULTS 
The SPCSA will evaluate the performance of every charter school annually, and for renewal, 

replication, and replacement (restart or reconstitution) purposes according to a set of academic, 

financial, and organizational performance standards that will be incorporated into the charter 

agreement and measured by the SPCSA Charter School Performance Framework, the Nevada School 

Performance Framework adopted by the Nevada Department of Education, and applicable law and 

regulation. The academic performance standards consider status, growth, and comparative 

performance based on federal, state, and school-specific measures. The financial performance 

standards are based on standard accounting and industry standards for sound financial operation. 

The organizational performance standards are based primarily on compliance with legal obligations 

and state law and regulation and SPCSA policies, including fulfillment of the governing board’s 

fiduciary obligations related to sound governance.  

Applicants are expected to propose additional mission-specific goals to complement or supplement, 

but not replace, the SPCSA’s performance standards with school-specific, mission-driven academic, 

financial, or organizational goals.  All such indicators, measures, and metrics are expected to be 

rigorous, valid, and reliable.   

(1) Describe the mission-specific academic goals and targets that the school will have.  State goals 
clearly in terms of the measures or assessments you plan to use and describe the process by 
which you will determine and set targets. 

Goal 1: ALA will obtain full enrollment by the end of the first school year. This goal will be measured 

by the enrollment numbers recorded in the Infinite Campus Student Information System and 

verifiable by the Authority. The target enrollment for the ALA campus will be 1080 students. 
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Goal 2: ALA will maintain an average daily attendance rate of 95% or greater. School personnel will 

closely monitor attendance rates and students that are excessively absent will be referred to 

administration for review and remediation efforts. Positive incentive programs will be employed to 

entice students to attend school regularly. Excessive absenteeism impedes the academic progress of 

the student who is absent and may present a disruption to the class upon the student’s return. 

Attendance rates will be recorded in Infinite Campus and independently verifiable by the Authority 

or other authorized third-party auditor.  

Goal 3: ALA will be rated a five-star school under the Nevada School Performance Framework. ALA 

is committed to academic excellence and will always seek to obtain the highest state rating possible 

as an outward embodiment of this commitment. The school’s NSPF rating will be publicly available 

and independently verifiable on the Nevada Department of Education website as well as the 

school’s own website. 

Goal 4: ALA will provide 10,000 hours or more of community service each year. ALA is committed 

to civic engagement and leadership development. In order to help students contribute to their 

community and develop leadership skills, ALA will expect each student at the school to provide 10 

hours of community service throughout the school year. Service hours will be reported by parents 

and incorporated into the student’s leadership grade. Total service hours will be calculated through 

a custom report ran in Infinite Campus based on teacher gradebook inputs.  

Goal 5: ALA will retain 90% of teachers year over year. Teacher turnover disrupts the learning 

environment and drains school resources. Teacher turnover rates will be recorded in Infinite 

Campus as well as in the EMO’s human resource management platform.  

ALA will participate in the assessments mandated by the State of Nevada and the Authority in order 

to measure student performance, establish comparability, and improve student outcomes.  

ALA will establish accountability and transparency by publishing performance indicators provided 

by the State or State Public Charter School Authority on the school’s website. Performance 

indicators include annual state assessment results, SPCSA parallel assessment results, and 

performance framework measures.  

ALA will establish a page on its website outlining the organization’s assessment plan in order to 

provide a rationale for assessments and encourage community support for the assessment plan. 

Individual assessment results will be shared with the parents/guardians of the corresponding 

student via print out, inclusion in the student information system, verbal report, or direct access 

being granted to assessment software. 

(2) In the table below, outline the clearly measurable annual performance and growth goals that 
the school will set in order to meet or exceed SPCSA expectations for the Charter School 
Performance Framework indicators and to meet state expectations for student academic 
growth in accordance with the Nevada School Performance Framework (NSPF) adopted by the 
Nevada Department of Education. You may add or delete rows as needed.  Also: 
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(a) Describe your presumed baseline and explain how it was set. 

(b) Articulate how the organization will measure and evaluate academic progress – of 

individual students, student cohorts, sub-groups, campuses (for invited multi-site 

applicants), and the entire school – throughout the school year, at the end of the academic 

year, and for the first three years of operation.  

Goal 
Evaluation 
Tool and 
Frequency 

Baseline 2018-19 2019-20 2020-21 

1. Students attending 
ALA will achieve 
median growth 

percentiles above the 
50th percentile in both 

mathematics and 
reading as measured 

by the Smarter 
Balance assessment  

State 
Assessment 

Our 
presumed 
baseline is the 
45th 
percentile for 
mathematics 
and the 50th 
percentile for 
reading.  

Students 
attending ALA 
will achieve 
median growth 
percentiles 
above the 50th 
percentile in 
both 
mathematics 
and reading as 
measured by 
the Smarter 
Balance 
assessment at 
the end of the 
second 
academic year.  

Students 
attending ALA 
will achieve 
median growth 
percentiles 
above the 50th 
percentile in 
both 
mathematics and 
reading as 
measured by the 
Smarter Balance 
assessment at 
the end of the 
third academic 
year.  

Students 
attending ALA 
will achieve 
median growth 
percentiles 
above the 50th 
percentile 
percentile in 
both 
mathematics 
and reading as 
measured by the 
Smarter Balance 
assessment at 
the end of the 
fourth academic 
year.  

2. Students within the 
designated sub-groups 
of FRL, ELL, and IEP 
will maintain median 
growth percentiles 
above the 50th 
percentile in both 
mathematics and 
reading as measured 
by the Smarter 
Balance assessment  

State 
Assessment 

Our 
presumed 
baseline is the 
40th 
percentile for 
both 
mathematics 
and reading 
amongst all 
three sub-
group 
populations.  

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve 
median growth 
percentiles 
above the 50th 
percentile in 
both 
mathematics 
and reading as 
measured by 
the Smarter 
Balance 
assessment at 
the end of the 
second 
academic year. 

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve 
median growth 
percentiles 
above the 50th 
percentile in 
both 
mathematics and 
reading as 
measured by the 
Smarter Balance 
assessment at 
the end of the 
third academic 
year. 

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve 
median growth 
percentiles 
above the 50th 
percentile in 
both 
mathematics 
and reading as 
measured by the 
Smarter Balance 
assessment at 
the end of fourth 
academic year. 

3. Students attending 
ALA will achieve a 
minimum score of 
80% proficiency in 
mathematics and 
reading as measured 
by the Smarter 
Balance assessment at 
the end of the fifth 

State 
Assessment 

Our 
presumed 
baseline is 
31% 
proficiency 
for 
mathematics 
and 46% 
proficiency 

3. Students 
attending ALA 
will achieve a 
minimum score 
of 50% 
proficiency in 
mathematics 
and 60% 
proficiency in 

Students 
attending ALA 
will achieve a 
minimum score 
of 55% 
proficiency in 
mathematics and 
65% proficiency 
in reading as 

Students 
attending ALA 
will achieve a 
minimum score 
of 65% 
proficiency in 
mathematics 
and 70% 
proficiency in 
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academic year.  for reading.  reading as 
measured by 
the Smarter 
Balance 
assessment at 
the end of the 
first academic 
year. 

measured by the 
Smarter Balance 
assessment at 
the end of the 
second academic 
year.  

reading as 
measured by the 
Smarter Balance 
assessment at 
the end of the 
third academic 
year.  

4. Students within the 
designated sub-groups 
of FRL, ELL, and IEP 
will achieve a 
minimum score of 
50% proficiency in 
both mathematics and 
reading as measured 
by the Smarter 
Balance assessment at 
the end of the fifth 
academic year.  

State 
Assessment 

Our 
presumed 
baseline is 
22% in 
Reading and 
17% in math 
when 
averaging the 
performance 
of students 
identified as 
FRL, ELL, & 
IEP state-
wide. 

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve 
a minimum 
score of 25% 
proficiency in 
mathematics 
and 30% in 
proficiency 
reading as 
measured by 
the Smarter 
Balance 
assessment.  

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve a 
minimum score 
of 35% 
proficiency in 
mathematics and 
40% in 
proficiency 
reading as 
measured by the 
Smarter Balance.  

Students within 
the designated 
sub-groups of 
FRL, ELL, and 
IEP will achieve 
a minimum 
score of 45% 
proficiency in 
mathematics 
and 50% in 
proficiency 
reading as 
measured by the 
Smarter Balance 
assessment. 

5. 95% of 8th graders 
will complete the 
ASPIRE summative 
assessment and 100% 
of regular ed students 
that have attended 
ALA for 3 years or 
more will score at or 
above the ACT 
Readiness 
Benchmarks in English 
(422 points), reading 
(424 points), and 
mathematics (425 
points)  to 
demonstrate adequate 
progress towards 
college and career 
readiness by the end 
of the fifth academic 
year. 

ASPIRE 
Assessment 

Our 
presumed 
baseline is 
that 60% of 
students will 
score at or 
above the 
ACT 
Readiness 
Benchmarks 
when 
analyzing the 
proficiency of 
8th grade 
students on 
the state 
assessment in 
the 
surrounding 
area.  

95% of 8th 
graders will 
complete the 
ASPIRE 
summative 
assessment and 
75% will score 
at or above the 
ACT Readiness 
Benchmarks in 
English (422 
points), reading 
(424 points), 
and 
mathematics 
(425 points)  to 
demonstrate 
adequate 
progress 
towards college 
and career 
readiness at the 
end of the first 
academic year. 

95% of 8th 
graders will 
complete the 
ASPIRE 
summative 
assessment and 
80% will score at 
or above the ACT 
Readiness 
Benchmarks in 
English (422 
points), reading 
(424 points), and 
mathematics 
(425 points)  to 
demonstrate 
adequate 
progress 
towards college 
and career 
readiness at the 
end of the 
second academic 
year. 

95% of 8th 
graders will 
complete the 
ASPIRE 
summative 
assessment and 
85% will score 
at or above the 
ACT Readiness 
Benchmarks in 
English (422 
points), reading 
(424 points), 
and 
mathematics 
(425 points)  to 
demonstrate 
adequate 
progress 
towards college 
and career 
readiness at the 
end of the third 
academic year. 

(3) In addition to mandatory state testing, identify the primary interim academic assessments the 
school will use to assess student-learning needs and ensure progress towards SPCSA and state 
proficiency targets and describe how they will be used.  
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American Leadership Academy Centennial Hills will evaluate the academic progress of individual 

students as well as student cohorts through the use of ATI Galileo, DIBELS, and curriculum-based 

measures.  

The Galileo Assessment system, which is provided by Assessment Technology, Inc (ATI), provides 

standards-based comprehensive benchmark assessments for students in grades K-8 in both English 

language arts and mathematics. Use of the Galileo system facilitates advancements in teaching 

strategies, assessments, and implementation of instructional effectiveness initiatives.  

Assessments within the system are valid, reliable, and aligned to the Nevada state standards. 

“Galileo’s testing interface offers streamlined navigation and supports testing tools similar to those 

students are likely to encounter in statewide testing (e.g. calculators, marked-for-review, strike-

through and note capabilities). Dashboard information within the Galileo system provides ready 

access to actionable, reliable, and valid data at both the teacher and administrator levels.”34 

The Galileo benchmark assessments are administered four times over the course of the school year 

and the data from the assessments are analyzed after each administration in Professional Learning 

Community (PLC) meetings to identify instructional gaps. Additionally, overall growth and 

proficiency scores are documented and tracked by campus administration after each 

administration to identify trends and areas in need of improvement across the system. Individual 

teacher performance is monitored in the ATI Online system based upon feedback from both 

informal and formal observations as well as student performance on Galileo benchmark 

assessments. The results of this analysis are reported to the Executive Director and later shared 

with the Governing Board.  

The analysis of benchmark Galileo data four times per year will allow for teachers across the school 

to determine each student’s level of background knowledge at the beginning of the year and 

determine the focus for the grade level or subject daily reteach and enrichment blocks.  As the year 

progresses, the additional benchmarks will inform campus administration and instructional staff of 

the effectiveness of the strategies implemented in the core and reteach/enrichment blocks. The 

focus of the reteach and enrichment blocks will be adjusted each quarter after the release of the 

Galileo benchmark data with guidance given by campus administration.  

The schedule for the administration of the Galileo assessments is as follows: 

• Galileo Pretest– First month of school 

• Galileo Benchmark 1 – October 

• Galileo Benchmark 2 – January 

• Galileo Post Test – May 

• Make-up windows for Galileo benchmark assessments will extend 2-3 weeks beyond the 

initial testing window to ensure that student progress in accordance with NVACS standards 

mastery is tracked for each student within the school.  

 

                                                           
34(17) Taken from: http://www.ati-online.com/galileoK12/indexK12.html  

http://www.ati-online.com/galileoK12/indexK12.html
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In addition to tracking data between benchmark assessments, campus administration will compare 

previous year Galileo data to current year data at the completion of each benchmark to identify 

areas of improvement related to student growth, proficiency and post-secondary readiness. Results 

from this analysis will be shared with the Executive Director and then later presented to the 

Governing Board. Year-over-year comparative data will inform the Governing Board as well as the 

Executive Director and campus administration on the effectiveness of their efforts in outperforming 

the surrounding traditional schools and achieving the other academic goals on the statewide 

assessment in both reading and mathematics.  

Another assessment series that is used to determine quarterly, annual and year-over-year 

improvement is the DIBELS benchmark series which is administered to students in grades K-3 

three times per year. The purpose of the DIBELS benchmark series is to assess a student’s 

acquisition of early literacy skills such as first sound fluency, phonemic segmentation, letter 

recognition, nonsense word fluency, and overall fluency and comprehension. These skills are 

critical for a student’s overall academic success and must be frequently assessed so that each 

student can be equipped for success in the next grade level. The initial analysis of the DIBELS data 

will be conducted by campus administration and then shared with the Executive Director and 

Governing Board. Through the analysis, instructional staff will be able to easily identify overall 

reading growth and proficiency and identify areas in which students require remedial support. An 

emphasis on early literacy skills will support ALA’s desire to outperform the surrounding schools 

on the Smarter Balance assessment in year 1.  The following schedule will be followed to administer 

the DIBELS benchmark series: 

• DIBELS Beginning of Year Assessment- August 

• DIBELS Middle of Year Assessment- December 

• DIBELS End of Year Assessment- May 

• Make-up windows for DIBELS benchmark assessments will extend 2-3 weeks beyond the 

initial testing window to ensure that student progress in accordance with TEKS standards 

mastery is tracked for each student within the school.  

 

Students identified as below grade level by the DIBELS benchmark assessments will be assessed on 

a weekly or bi-weekly basis using DIBELS progress monitoring tools. The frequency of progress 

monitoring is dependent upon each student’s areas of deficiency and overall performance. The 

purpose of the DIBELS progress monitoring tools is to inform teachers immediately if their daily 

reading reteach instruction is improving student performance.  Data from both the DIBELS 

benchmark assessments and progress monitoring will be used to adjust the focus of the daily 

reteach and enrichment blocks as needed and such decisions will be made during weekly grade 

level or subject PLC team meetings. The following schedule will used to administer the DIBELS 

progress monitoring assessments and is the DIBELS Next recommended schedule: 

• Intensive – bi-weekly 

• Strategic - monthly 

 



4-28  

ALA has chosen to utilize the ASPIRE Interim assessment series to determine the progress of their 

8th grade students in reaching the ACT Readiness Benchmarks on the ASPIRE Summative 

assessment. The interim ASPIRE assessments are administered three times prior to the 

administration of the end-of-year summative assessment. Teachers will use the data provided by 

the ASPIRE Interim assessments to target remediation efforts through the daily reteach block and 

tutoring.  

Additional formative and summative assessments will be utilized from the ALA adopted curricular 

programs and classroom management procedures. The use of Explicit Instruction in all core classes 

allows for natural formative feedback to be built into the daily learning process.  Beyond informal 

assessment data, formative and summative assessments are provided with each adopted program 

and are incorporated into grade level/ subject curriculum maps to ensure implementation. 

Formative assessments are aligned to grade level standards as well as early literacy skills (DIBELS 

progress monitoring) and curriculum-based skills.  Teachers analyze their performance on 

curriculum-based assessments each week during PLC team meetings and make adjustments to 

pacing in their lesson plans and select specific remediation activities that will be utilized in the core 

and reteach instructional blocks to target areas of deficiency.   

(a) How will you support teachers in developing embedded assessments and checks for 

understanding in order to ensure that instruction meets student needs? 

 

The use of the Explicit Instruction requires teachers to seek frequent student responses and 

provide corrective or affirmative feedback to ensure that instruction meets each student’s needs. 

The scripted curriculum that has been selected by ALA also embeds opportunities for teachers to 

check for understanding throughout each lesson and includes formative and summative 

assessments that are provided at the end of each lesson or unit to determine the success of 

instruction. Teachers will be provided professional development in both Explicit Instruction and 

their grade level/subject curriculum prior to the start of the school year. Administration will 

provide oversight on the use of Explicit Instruction and the adopted curriculum through the 

informal and formal evaluation process. Additionally, ALA will invite curriculum consultants from 

each of the represented programs to observe instruction across the campus on an annual basis. 

Feedback from these observations will be shared with both teachers and administrators to improve 

ALA’s ability to meet student’s needs based on the instruction that is being provided.  

(b) Explain how you will know that your proposed interim assessments are valid and reliable 

indicators of progress.  Explain how these interim assessments align with the school’s 

curriculum, performance goals for the school and the SPCSA, and state standards. 

 

Galileo is a valid and reliable measure due to the fact that historical data has demonstrated stability 

between a student’s performance on the statewide assessment and a student’s performance on 

each subsequent Galileo benchmark assessment. Historical correlation data has been shared by the 

EMO for the purpose of selecting a valid and reliable assessment system. ATI will provide a forecast 

report to ALA each year which outlines the accuracy of the Galileo assessments in predicting 

student performance on the statewide assessment. Overall, the provided historical data has 
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demonstrated a predictability rate of 80-95% accuracy. This forecast data also demonstrates that 

Galileo is a valid assessment due to its concurrent validity to the statewide assessment or an 

external test. Galileo student data that does not correspond to other internal and external 

assessment data points will be investigated by campus administration to ensure that the 

administration of the benchmark was in compliance with administration protocol. 

ALA has chosen to have each Galileo benchmark assessment align with the standards that are 

present on the Nevada Smarter Balance state assessment. Due to this decision, the Galileo 

benchmarks do not align perfectly with what is being taught in the classroom at the time of 

administration. The EMO has developed Standards Mastery documents, which outline the 

standards that are present on each Galileo benchmark that have and have not yet been taught. This 

document is helpful for teachers to more clearly identify the success of their instruction by 

analyzing the performance on standards after instruction was provided.  

The Galileo assessments provide information on individual, cohort, classroom and school growth in 

both mathematics and reading to determine if students are making adequate gains from one 

benchmark to the next. Additionally, information on student proficiency is provided through Galileo 

and both proficiency and growth can be analyzed by sub-group (IEP, FRL & ELL).  

The same that was said for Galileo can be said for DIBELS in that reliability and validity have been 

demonstrated by its historical correlation to performance on Galileo assessments and a student’s 

performance on the statewide reading assessment. Historical correlation data has also been shared 

by the EMO for the purpose of selecting a valid and reliable assessment system. Validity and 

reliability is monitored by campus administration between benchmarks and when comparing data 

year-over-year. Results from this analysis are shared with the Executive Director as well as the 

Governing Board so that informed decisions can be made at all levels based on the most up-to-date 

information. DIBELS student data that does not correspond to other internal and external 

assessment data points is investigated by campus administration to ensure that the administration 

of the benchmark was in compliance with administration protocol. 

The DIBELS assessments fully align to the curriculum that has been selected by ALA. DIBELS 

measures individual student proficiency within the Big Five Ideas of reading. The language arts 

curriculum that has been selected is also aligned to these same early literacy skills. The DIBELS 

assessments do not provide explicit information on student growth, however it can be determined 

using the data whether a student is making progress between benchmarks on each of the early 

literacy skills that are tested. Data that is provided by DIBELS can also be filtered by sub-group to 

assist in the tracking of progress towards school goals and the performance expectations 

established by SPCSA.  

While ALA does not have internal information on the validity and reliability of the ASPIRE Interim 

assessments as they have not been used previously by the EMO, the ASPIRE assessments have been 

developed by the ACT organization using a systematic process to ensure that the assessments are 

valid and reliable.  The scores provided to students using the ASPIRE Interim assessments 

highlights their predicted performance on the ACT exam in each of the tested subjects. Performance 

on the ACT exam has been directly linked to a student’s GPA within the first year of college.  The 
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process to create and revise the ASPIRE Interim assessments includes aligning the assessments to 

the ACT College and Career Readiness Standards, aligning each item to the established test 

blueprint, analyzing annual student data, and utilizing survey data to determine if the test is 

measuring what is purports and if it predicts performance in a reliable way.  

The ASPIRE Interim assessments are aligned to the ACT College and Career Ready standards and 

some alignment is seen to the Nevada English language arts and mathematics state standards. The 

use of the ASPIRE Interim assessments will allow for ALA teachers and administrators to remediate 

deficient skills prior to the administration of the ASPIRE summative assessment. The results from 

the ASPIRE Interim assessment will be used to determine ALA ’s progress towards achieving school 

goals and the performance expectations established by SPSCA for college and career readiness.  

 The curriculum-based assessments that are provided by each curriculum company have proven 

valid and reliable based upon the use of the program over extended periods of time and the use of 

the program in a variety of school settings by the EMO. Each curriculum-based assessment is fully 

aligned to the content covered within each lesson and are developed by experts who have 

conducted  in-depth implementation pilots prior to the public release of the program to ensure that 

the assessments report data accurately and that they assess what they are intended to assess.  

(c) Describe the corrective actions the school will take if it falls short of student academic 

achievement expectations or goals at the school-wide and classroom level.  Explain what 

would trigger such corrective actions and who would be responsible for implementing 

them.   

PLC teams monitor academic achievement at the classroom level in conjunction with campus 

administration. Upon the release of interim assessment data, each PLC team reviews student 

performance in relation to the established school goals and creates action plans for areas of 

deficiency. Administration supports each PLC team by securing additional curricular resources that 

may be needed and providing feedback on the quality of instruction across the team. 

Administration monitors classroom instruction through the formal and informal evaluation process 

to ensure that the corrective actions agreed upon in PLC meetings are fully implemented.  In some 

instances, the use of ALA’s progressive discipline plan may need to be utilized when a teacher has 

not made improvements to instruction after feedback has been provided.  

If ALA falls short of academic achievement expectations or the academic goals at the school level 

based on state assessment data, the Executive Director will conduct a thorough investigation, along 

with other members of campus administration, to determine if the cause was instructional or 

curricular.  

Based on the information that is gathered, the Executive Director will create a Continuous 

Improvement Plan in conjunction with members of school administration to address the 

instructional and/or curricular deficiencies that were identified. As a part of the Continuous 

Improvement Plan process, the Executive Director will establish action steps that are in alignment 

to the identified deficiencies.  As a part of the Continuous Improvement process, the Executive 

Director may make recommendations to the Governing Board for improvements related to 

curriculum, professional development, assessment and/or instructional monitoring.  
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The Executive Director will oversee campus administration on a quarterly basis to ensure that the 

actions listed in the Continuous Improvement Plan are being fully implemented at the school level. 

In instances where campus administration is not implementing the Continuous Improvement Plan, 

the Executive Director will determine if the leadership at the school site has the capacity to propel 

improvements in academic achievement and changes to key leadership could be made. 

(d) Articulate how interim assessments will be used to inform instruction. How will teachers 

and school leaders be trained in their use?  

 
PLC teams analyze individual student performance on state standards after instruction has been 
provided using the Galileo benchmark results. Students that did not demonstrate proficiency on the 
standard under review are provided remedial instruction during the daily reteach block. When 
determining mastery, PLC teams looks for a score of at least 80% before a student can be provided 
enrichment instruction. If the majority of the grade level does not score proficient after instruction 
is provided, then the PLC team will plan on whole grade reteach of the standard using 
supplementary materials and will adjust their pacing accordingly.  Once reteach has been provided, 
PLC grade level and subject teams will analyze Galileo benchmark data to determine if students 
who received remedial instruction are meeting grade level growth expectations. Students that 
continue to fail to meet growth expectations will have more time-intensive instructional 
interventions recommended by the PLC team and may be later referred to the SST team if progress 
is still not seen.  Examples of additional interventions that may be recommended by the PLC team 
include Title 1 support or after-school tutoring.   
 
In addition to Galileo, DIBELS benchmark data is used to determine which students need frequent 
progress monitoring based upon their proficiency of grade level literacy skills.  Students that are 
not demonstrating proficiency in grade level skills will receive daily skill intervention during the 
reteach instructional block. Progress monitoring data will be utilized by the PLC teams on a 
monthly basis to determine the effectiveness of the interventions that were implemented. If 
students fail to demonstrate an increase in proficiency after interventions are provided, then the 
PLC team will select new interventions to be implemented during daily reteach or recommend 
students for further discussion to the SST team.  
 
In addition to Galileo and DIBELS, teachers will provide formative and summative curriculum-
based assessment according to the schedule provided in ALA’s curriculum maps.  The review of 
curriculum- based assessments takes place in PLC meetings where the data is analyzed to 
determine the factors that prohibited or contributed to student success. Instructional pacing may 
be adjusted and remedial instruction will be provided if more than 80% of the students scored less 
than 80% on the curriculum-based assessment under review.  
 
Teachers and school leaders are provided training in the use of Galileo, DIBELS and curriculum-
based assessments prior to the start of the school year during summer training. Additional follow-
up training is provided by administration during PLC meetings as well as half-day professional 
development opportunities. The Executive Director will provide follow-up professional 
development to school leaders in the use of Galileo, DIBELS and curriculum-based assessments 
during weekly administrative meetings, as needed. 
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(e) Regardless of grade levels served, new charter schools will not receive an NSPF or CSPF 

rating until after the completion of their first full year. Therefore, in the table below, 

identify specific interim performance goals and assessments that you will use to confirm 

that the school is on-track to meet ambitious academic goals throughout the school’s first 

year with students. You may add or delete rows as needed.  

Goal Assessment Quarter 1 Quarter 2 Quarter 3 Quarter 4 

1. 90% of the students 
attending ALA will 
meet or exceed Galileo 
growth expectations as 
measured by the 
Galileo Post Test by the 
end of the school year. 

Galileo 
benchmark 
assessments 

At least 60% of 
students will be 
meeting growth 
expectations as 
demonstrated by 
the Galileo 
pretest.  

At least 70% of 
students will 
be meeting 
growth 
expectations as 
demonstrated 
by the Galileo 
benchmark #1. 

At least 80% of 
students will be 
meeting growth 
expectations as 
demonstrated 
by the Galileo 
benchmark #2. 

At least 90% of 
students will 
be meeting 
growth 
expectations as 
demonstrated 
by the Galileo 
posttest.  

2. 70% of the students 
attending ALA that are 
identified as IEP, FRL or 
ELL will meet growth 
expectations as 
measured by the 
Galileo Post Test by the 
end of the year.  

Galileo 
benchmark 
assessments 

At least 55% of 
students 
identified as IEP, 
FRL, or ELL will 
be meeting 
growth 
expectations as 
demonstrated by 
the Galileo 
pretest. 

At least 60% of 
students 
identified as 
IEP, FRL, or 
ELL will be 
meeting 
growth 
expectations as 
demonstrated 
by the Galileo 
benchmark #1.  

At least 65% of 
students 
identified as 
IEP, FRL, or ELL 
will be meeting 
growth 
expectations as 
demonstrated 
by the Galileo 
benchmark #2.  

At least 70% of 
students 
identified as 
IEP, FRL, or 
ELL will be 
meeting 
growth 
expectations as 
demonstrated 
by the Galileo 
posttest.  

3. Students attending 
ALA will achieve a 
minimum score of 50% 
proficiency in 
mathematics and 60% 
proficiency in reading 
as measured by the 
Galileo Post Test by the 
end of the year. 

Galileo 
benchmark 
assessments 

Students 
attending ALA 
will achieve a 
minimum score 
of 30% in both 
mathematics and 
reading as 
demonstrated by 
the Galileo 
pretest. 

Students 
attending ALA 
will achieve a 
minimum 
score of 38% 
in both 
mathematics 
and reading as 
demonstrated 
by the Galileo 
benchmark #1. 

Students 
attending ALA 
will achieve a 
minimum score 
of 42% in 
mathematics 
and 50% in 
reading as 
demonstrated 
by the Galileo 
benchmark #2. 

Students 
attending ALA 
will achieve a 
minimum 
score of 50% 
in mathematics 
and 60% 
reading as 
demonstrated 
by the Galileo 
posttest.  

4. Students within the 
designated sub-groups 
of FRL, ELL, and IEP 
will achieve a minimum 
score of 25% 
proficiency in 
mathematics and 30% 
proficiency in reading 
as measured by the 
Galileo Post Test  by the 
end of the year. 

Galileo 
benchmark 
assessments 

Students within 
the designated 
sub-groups of 
FRL, ELL and IEP 
will achieve a 
minimum score 
of 10% 
proficiency in 
mathematics and 
15% proficiency 
in reading as 
measured by  the 
Galileo pretest.  

Students 
within the 
designated 
sub-groups of 
FRL, ELL and 
IEP will 
achieve a 
minimum 
score of 18% 
proficiency in 
mathematics 
and 20% 
proficiency in 
reading as 
measured by 
the Galileo 
benchmark #1.  

Students within 
the designated 
sub-groups of 
FRL, ELL and 
IEP will achieve 
a minimum 
score of 22% 
proficiency in 
mathematics 
and 25% 
proficiency in 
reading as 
measured by 
the Galileo 
benchmark #2. 

Students 
within the 
designated 
sub-groups of 
FRL, ELL and 
IEP will 
achieve a 
minimum 
score of 25% 
proficiency in 
mathematics 
and 30% 
proficiency in 
reading as 
measured by 
the Galileo 
posttest.  
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5. 95% of 8th graders 
will complete the 
ASPIRE Summative 
assessment and 70% 
will score at or above 
the ACT Readiness 
Benchmarks in English 
(422 points), reading 
(424 points), and 
mathematics (425 
points)  to demonstrate 
adequate progress 
towards college and 
career readiness. 

ASPIRE 
Interim 
assessments 

40% of 8th 
graders will 
score at or above 
the ACT 
Readiness 
Benchmark in 
English (422 
points), reading 
(424 points), and 
mathematics 
(425 points) 
according to the 
ASPIRE Interim 
assessment. 

50% of 8th 
graders will 
score at or 
above the ACT 
Readiness 
Benchmark in 
English (422 
points), 
reading (424 
points), and 
mathematics 
(425 points) 
according to 
the ASPIRE 
Interim 
assessment. 

60% of 8th 
graders will 
score at or 
above the ACT 
Readiness 
Benchmark in 
English (422 
points), reading 
(424 points), 
and 
mathematics 
(425 points) 
according to the 
ASPIRE Interim 
assessment. 

70% of 8th 
graders will 
score at or 
above the ACT 
Readiness 
Benchmark in 
English (422 
points), 
reading (424 
points), and 
mathematics 
(425 points) 
according to 
the ASPIRE 
Summative 
assessment. 

(4) Describe the process for collecting and storing data, including the information system(s) used 
in addition to the statewide Infinite Campus system. 

American Leadership Academy Centennial Hills will utilize Infinite Campus as its primary student 

information system for entering and posting grades as well as providing data that is necessary for 

state reporting purposes. ALA will collect internal assessment data through ATI Online (Galileo) 

and DIBELS.net. ATI Online allows for students to take Galileo benchmark assessments through its 

online testing interface and the data is immediately analyzed and made available to view through 

teacher and administrator portals.  

The DIBELS benchmark and progress monitoring assessments will be administered one-on-one and 

each classroom teacher will be responsible for scoring their students on each measure using the 

pre-purchased DIBELS testing booklets. The information from the testing booklets is then entered 

by the classroom teacher to the DIBELS.net database where it is saved for future use. 

Administrators are able to view all DIBELS data for their school within the DIBELS.net site. 

Administrators will be held responsible by the Executive Director for ensuring that all students are 

provided with both the Galileo and DIBELS assessments as applicable for their grade level.  

In addition to Galileo and DIBELS, the SRA intervention program allows for teachers to store SRA 

progress monitoring data within the SRA online database (ConnectED) to determine program 

effectiveness amongst individual students receiving Title 1 or Special Education services. 

Quantitative as well as qualitative data related to the effectiveness of in-class interventions for 

individual students is tracked within intervention binders that are updated daily by classroom 

teachers. The SST team uses information from the intervention binders to make recommendations 

for continued or revised interventions.  

Administration documents all data related to parent and teacher communication within the Infinite 

Campus system. Additionally, teachers are required to update Infinite Campus with parent 

communication and this can be viewed by administration at any time.  In addition to parent 

communication, the campus office administrator is responsible for tracking data related to student 

behavior incidents that are resolved using the progressive discipline policy. This data is used by the 
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SST team when developing behavior plans Campus administration and the Executive Director also 

view student behavior incidents when considering consequences such as suspension or expulsion.  

Teacher evaluation data will be collected by campus administrators when conducting both formal 

and informal observations and will be stored within ATI Online. This data will be aggregated within 

the Galileo system and calculated along with Galileo student assessment data to provide teachers 

with an overall effectiveness score. This data will be used by administration to make employment 

decisions as needed. This data will also be used to determine professional development topics 

based on school wide trends that are found when analyzing teacher evaluation scores.  

(5) Describe the process for collecting and reporting data across the network of EMO schools in 
Nevada and in other jurisdictions. 

All student assessment data will be recorded electronically in the school’s SIS or the applicable 

assessment software. ALA will exclusively utilize hosted solutions, which provides access to data to 

all users with the appropriate user rights. As such, site administration will have access to all teacher 

data for their organization. EMO leadership, in turn, will have access to data for all schools and 

teachers within the EMO network. Following each summative assessment, both site and EMO 

leadership will scour assessment results to identify trends, weaknesses, and strengths.  

Site administration will discuss assessment results with teachers on their campus during regularly 

scheduled PLC meetings to ensure the data is being properly interpreted and for teacher 

accountability. In turn, site administration will report to EMO administration and outline specific 

action plans based on assessment results. The Assistant Director at each site shall be responsible 

for maintaining a data-wall showing aggregate grade-level student performance against established 

goals. The data wall will also track subgroup performance metrics inasmuch as sample size does 

not violate student privacy guidelines.  

EMO administration will be responsible for reporting to the Board of Director the results of each 

benchmark and make recommendations, as necessary. Additionally, the EMO shall make an annual 

report to the Board of Directors comparing performance results to established goals for same-year 

metrics as well as longitudinal metrics.  

AT-RISK STUDENTS AND SPECIAL POPULATIONS 
Pursuant to State and federal law, SPCSA schools are required to serve the needs of all students in 

special populations.  Beginning in the 2016-17 school year, the State of Nevada switched to a weighted 

formula for special education.  For the first time, this will provide for equitable special education 

funding across all Nevada public schools.  Over time, this will necessitate current SPCSA-sponsored 

charter schools moving from a defined continuum of service to a broader continuum of services.  All 

applicants submitting proposals to the SPCSA after the conclusion of the 2015 Legislative Session 

should plan on offering students a broad continuum of services.   

The SPCSA operates under the following principles with regards to special populations of students: 

1.  SPCSA schools serve all eligible students.  SPCSA schools do not deny the enrollment of any 

student based on needs or disability. 

2. SPCSA schools are to ensure streamlined access for all students requiring special programs. 
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3. SPCSA schools develop programs to support the needs of their students.  

4. SPCSA schools do not counsel or kick any students out. 

5. SPCSA schools utilize best practices to expose students to the most inclusive environments 

appropriate. 

6. If needed, an SPCSA school is responsible for developing more restrictive placements to meet 

the needs of the highest needs students, including but not limited to clustered placements in 

consortium with other charter schools.  

7. SPCSA schools are responsible for providing high functioning, trained special education teams, 

which focus on student advocacy and high expectations.  IEP teams (including school’s 

leadership) make placement decisions at IEP meetings. Decisions are made based on 

evidence/data to support what is best for the student.   

At-Risk Students 

(1) How do you define “at-risk” students? What are the methods for identifying at-risk students 
through academic and behavioral processes? 

American Leadership Academy defines an “at-risk” student as a student that is in danger of not 

succeeding academically and/or completing their schooling. Long-term perils of “at-risk” students 

are poverty, economic dependency, premature death, substance abuse, and incarceration. 

Preliminary screenings for at-risk students are completed during the enrollment process. 

Information obtained on the application as well as educational records obtained from the student’s 

previous school help indicate any grade-level retentions, marked behavior problems, chronic health 

problems, homelessness, participation in special education, and language barriers. 

At the beginning of each school year, all students will complete a standards pre-test to help identify 

students that are at-risk of academic failure that may not have been previously identified. Ongoing 

summative assessments will help identify students that fall behind during the school year so that 

intervention can be made. 

A 45-day screening form will also be completed for all new students to help identify academic or 

behavioral indicators or at-risk students. Results from W-APT assessments will also help identify 

students at-risk due to language barriers. 

All teachers will monitor student behaviors during class to identify students that may benefit from 

positive behavioral intervention. Teachers will collaborate with each other in professional learning 

communities to devise strategies for improving student behavior and academic performance. 

Additional support staff such as lunch and recess monitors will also be tasked with observing 

student behavior and indicating to teachers any students displaying behavioral at-risk indicators. 

Teachers and administrators at American Leadership Academy will also communicate directly with 

parents to learn about situational factors that might increase a student’s risk of academic failure.  
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(2) Describe your Response to Intervention model in detail, including the interventions and the 
anticipated proportion of the student body served at each tier level.  

American Leadership Academy will utilize a three-tiered Response to Intervention model. Tier One 

represents core instruction and encompasses approximately eighty percent of students. Students in 

this tier fall within normal ranges academically and are succeeding without additional support.  

Tier Two represents students that are in need of additional support and encompasses 

approximately fifteen percent of the student population. Students in this group are referred to a 

Student Support Team (SST) and given additional tutoring and support to help them succeed. SST 

teams are comprised of an administrator, a special education case manager, and regular-education 

teachers from various grades. Teachers collaborate with parents both prior to and following an SST 

referral to gain additional insight and collaboration to ensure student success. The SST team works 

together to create a plan to help the child succeed and assist each other in implementing the plan. 

Students referred to a SST team receive additional instruction and support during a built-in RTI 

block during the school day.  

Gifted and talented students may also be referred to an SST team for additional support. In contrast 

to their peers on the lower end of the spectrum, gifted and talented students will receive support in 

accelerating and extending their instruction to challenge them and keep them engaged. Gifted 

students will be placed with teachers that are highly qualified to provide gifted instruction. 

Tier three represents students in need of intensive support and encompasses about five percent of 

the student population. Many students in this tier may receive special education services, but some 

may not. These students receive all of the supports listed for tier two students plus individualized 

instruction catered to their needs. Students that qualify for special education will receive 

instruction through highly qualified special education case managers, paraprofessionals, and 

licensed therapists during the school day. Extended school year services may be provided for 

students in Tier III to ensure their continued progress and avoid any detrimental breaks in 

instruction. 

(3) What interventions will be offered for students exhibiting early signs of behavioral concerns? 
How will individual behavior plans for students be implemented and monitored?   

ALA believes that the best way to mitigate behavioral concerns is to establish strict classroom 

procedures within the first weeks of school and fastidiously maintain them throughout the school 

year. These procedures include how desks are arranged, where backpacks are placed, how students 

line up, use of a behavioral chart, utilization of positive behavioral supports, and more. When 

teachers establish a professional classroom environment and maintain it through positive 

behavioral supports, most students will never reach the point of needing serious behavioral 

interventions.  

The classroom teacher will deal with students exhibiting early signs of behavioral concerns. The 

teacher will collaborate with the student’s parents or guardians to gain insight into behavioral 

concerns and develop a plan to mitigate negative or disruptive behaviors in the classroom. ALA 

believes that collaboration with parents is essential to mitigate negative behaviors. Where possible, 

parents will be asked to observe in the classroom and help identify anything that is triggering 
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negative behaviors and suggest interventions to the teacher. Positive behavioral intervention 

supports such as reward programs are best if implemented both at school and at home.  

If a teacher needs additional support in mitigating negative behavior manifestations for a given 

child, the teacher utilizes the Student Success Team process. As previously explained, this process 

grants the teacher access to support from other teachers, special education staff, and a school 

administrator to help develop a plan to improve student performance and behavior. 

Students that are not identified as special education students will be subject to the school’s 

progressive discipline procedure and may be suspended or expelled for repetitive negative 

behavior. 

Students that do qualify for special education services that continue to exhibit negative behaviors 

may be referred for a Functional Behavioral Assessment (FBA). If the result of the FBA indicates 

that the student needs intensive support, the student will be referred to special education for 

further evaluation and the potential modification of an IEP or development of a Behavioral 

Intervention Plan. 

Special Education 

(1) Track Record: Please explain the extent to which one or more members of the founding school 
team (e.g., founding board, instructional leader, etc.) has experience working to achieve high 
academic outcomes of students with disabilities, including students with mild, moderate, and 
severe disabilities.    

The proposed school leader, Jeremy Christensen, has worked in charter schools since 2009. During 

that time he has worked closely with Special Education professionals as both a school administrator 

and a Director of Compliance. The organization that Mr. Christensen currently works for serves 

students with both mild and moderate disabilities and contracts with third-party service providers 

for students with severe disabilities. 

Mr. Christensen has participated in many meetings pertaining to Special Education and is well 

versed in Special Education law and terminology. 

American Leadership Academy Centennial Hills will also have the ability to counsel with the EMO’s 

Special Education Director for guidance and assistance in establishing a high-quality Special 

Education program. ALA will also have access to the EMO’s legal counsel for support in navigating 

both federal and local law pertaining to Special Education. 

Since 2013, all of the schools operated by the EMO have achieved above-average academic 

proficiency scores amongst students with disabilities when compared with other schools in the 

state using state assessment data. In addition, the EMO has continued to remain in good standing 

with the state of Arizona during the annual audit process that is conducted to monitor the EMO’s 

compliance with federal (IDEA) and state requirements. 

 

(2) Identification: How will the school identify students in need of additional supports or services? 
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(a) (Elementary Schools Only) How will the school accurately identify students prior to 

enrollment (e.g., those who require pre-school special education and related services) and 

in the early grades (PreK, K, 1, or 2) for appropriate services? 

 

Following acceptance into the school, parents will will be asked to share with ALA whether or not 

their child received Special Education services at their previous school. If it is discovered that the 

child was previously receiving services under an IEP, the child will be appropriately flagged within 

Infinite Campus and records will be requested so that Special Education services can be provided.  

In addition to information gathered during the enrollment process, ALA will utilize the Child Find 

process and require teachers to complete a 45 day screening form on all newly enrolled students.  

This screener allows for teachers to document concerns related to academics, communication, 

physical development, and emotional development.  Any areas noted to be of concern will require 

classroom interventions and if interventions are not successful, the student will be referred to the 

Student Success Team for further action up to and including a referral for an evaluation for Special 

Education services.  

The information gathered during the Student Study Team process as well as the evaluation process 

provides the IEP team with the information that is needed to provide appropriate services 

according to their child’s disability.  Students in the early grades who require Special Education 

services will receive specialized instruction in the identified areas of need from a certified and 

highly qualified Special Education teacher. 

(b) (Middle and High Schools) How will the school identify and serve students who require 

special education services and develop transition plans? 

 

Students in grades 6-8 will receive the same post-enrollment screening procedures as those in 

grades K-5. 

 

Additionally, students in grades 6-8 who are not demonstrating adequate growth academically will 

be provided classroom interventions and may be recommended to the Student Success Team if the 

classroom interventions prove to be unsuccessful.  If the student does not demonstrate 

improvement after the consistent implementation of more intensive interventions as recommended 

by the SST team, he/she will be referred for a Special Education evaluation to see if a disability is 

present that may be preventing the student from accessing content in the classroom. 

Based on the outcome of the evaluation, students requiring Special Education services will receive 

specialized instruction in the identified areas of need from a certified and highly qualified Special 

Education teacher.  The specialized instruction received by each student will be determined by the 

IEP team and revisions to the IEP will be made based upon student progress on an annual basis. 

As ALA will only be serving students up through 8th grade, it will be rare that a student reaches the 

age in which a transition plan is recommended. For students who do reach the appropriate age 

while at ALA, the IEP team will meet to create the child’s transition plan which will include post-

secondary goals and predetermined transition activities to prepare the student for post-secondary 
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life.   The case manager assigned to the student’s transition plan will remain in communication with 

the high school in which the student transfers so that the new school fully understands the child’s 

needs and the rationale behind the established transition plan.  

(c) (All Schools) How will the school handle over-identification of students as having a 

disability that qualifies them for special education services?  What will be the process to 

transition a student out of special education who has been incorrectly identified as having 

a disability in the past?  

 

ALA will utilize a tiered intervention model for students who are struggling academically or 

behaviorally.  With this approach, all students receive interventions as needed in the classroom.  

Within this tiered model, progress monitoring is done at regular intervals to assess the 

effectiveness of the interventions and to determine if students are demonstrating improvement 

based on the identified areas of concern.  Students that do not show improvement will be referred 

to the Student Success Team for further review and more intensive interventions.  This tiered 

approach works to ensure the appropriate students are evaluated and identified.  

Interim assessments and progress monitoring of all students receiving Special Education services 

will be used in conjunction with triennial evaluations to determine the need for continued Special 

Education services.  Students that no longer qualify for special education services will be placed in 

general education classes that double as inclusion classrooms to begin with so additional support is 

available if needed. 

(3) Continuum of Services: How will the operator provide a broad continuum of instructional 
options and behavioral supports and interventions for students with a range of disabilities? 
Specifically describe how students with severe intellectual, learning, and/or emotional 
disabilities will be served.  

ALA will offer the full continuum of services for students with a range of disabilities including 

intellectual, learning and/or emotional. Services for all students will be determined using data 

collected by the MET team and consensus amongst the IEP team. ALA does not intend to offer 

complete programs related to specific disabilities (Autism, ED, etc), but plans to determine services 

on an individual basis. The supports that will be provided are defined by the amount of time that 

the student spends within the general education classroom. The four tiers of Special Education 

supports will include: 

Level A Support: Students who require A level support based upon their identified needs will 

receive 80% of their services in the general education classroom with support from the Special 

Education teacher and/or a paraprofessional.  These students may need to be pulled to a different 

location, such as a resource setting, for a portion of their services. 

Level B Support: Students who require B level support based upon their identified needs will 

receive a larger portion of their services in a resource room setting with a highly qualified and 

certified Special Education teacher and a paraprofessional.  Students requiring this level of support 

will receive core curricular instruction to the greatest extent possible in the general education 

classroom with their peers. 
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Level C Support: Students who require Level C support will receive up to 70% of their services in a 

resource or self-contained setting and will interact with peers during specials or elective classes, 

lunch, and recess.  ALA will provide the necessary facilities to accommodate this level of support.  

Level D Support: Students requiring D level support will be placed privately by ALA in an 

approved program.  The IEP team will determine the most appropriate placement based upon the 

child’s identified needs and the program’s offerings. Transportation to the chosen off-site location 

may be provided based upon the child’s IEP.  

Within each level of support, students will receive specific supports and interventions from both 

the general education and Special Education teacher. As previously mentioned, the supports and 

interventions that will be provided will be determined by the IEP team. Examples of interventions 

can include: afterschool tutoring, one-one-one instruction, individual counseling or other research-

based methods or materials. 

(4) General Education Collaboration/Access: How will special education and related service 
personnel collaborate with general education teachers (e.g., team teaching, team planning, etc.) 
to ensure that all students are able to access a rigorous general academic curriculum?   

Special Education teachers will be invited to grade level PLC meetings on a monthly basis to foster 

collaboration and strengthen the services being provided to students with an IEP. During the PLC 

meeting, the general and Special Education teachers will review interim student assessment data to 

determine the effectiveness of instruction occurring in both the mainstream and resource 

classroom.  

Areas of deficiency can be targeted when conducting the data analysis and the general education 

and Special Education teachers will use this information to determine the most appropriate 

modifications to the curriculum for upcoming lessons and units.  

In addition to PLC meetings, Special Education and general education teachers who are team 

teaching in an inclusion or mainstream setting will collaborate on a weekly basis for planning 

purposes. Informal discussions are had on a daily basis amongst Special Education and general 

education teachers at the conclusion of each lesson and small adjustments to the pacing of 

instruction may be made based on informal assessment data gathered from student responses.  

In addition to PLC and planning meetings, the Special Education Site Coordinator will attend the 

monthly Team Lead meetings to further strengthen the collaboration between general education 

and Special Education. General education team leads are chosen based upon their leadership 

capabilities and instructional effectiveness and represent each grade level. Topics discussed during 

Team Lead meetings may include upcoming professional development needs, trends present in 

interim assessment data, and other important school-wide academic topics.  

ALA will utilize cloud-based storage to upload and store both the general education and Special 

Education lesson plans across the school. The campus Special Education Site Coordinator will be 

responsible for monitoring the general education lesson plans to ensure that students with an IEP 

are being provided the appropriate accommodations and modifications during instruction.  The 

Special Education Site Coordinator will be responsible for providing the general education teachers 
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with clarification or guidance on the accommodations and modifications that should be seen. 

Special Education and general education teachers will also be able to view each other’s lesson plans 

using the Google Drive system when questions may arise about what is occurring in the mainstream 

or resource classroom. This will increase the collaboration amongst the two teams and allow for 

greater consistency in content delivery. 

(5) Staffing: How will you ensure qualified staffing to meet the needs of students with disabilities?  
Note: Federal and Nevada law requires licensure for the special education teachers, related 
service personnel, and psychologists at all charter schools. 

ALA will partner with the EMO to recruit qualified Special Education staff through social media, 

online advertising, and career fair opportunities. Due to the competitive nature of recruitment, 

establishing connections with colleges that share your vision and prepare graduates for success 

within classical schools is important. It is the intention of the ALA Executive Director to travel as 

possible to expand recruitment pipelines and develop relationships with key educational 

institutions. Long-term, this enables the school to attract candidates that are in harmony with ALA’s 

mission and vision and substantively contribute to the accomplishment of such. 

Despite the budgetary limitations that any school must face in advancing recruitment efforts, ALA is 

confident that we will be able to attract a sufficient number of applications in order to properly staff 

the school.  

One of the best sources of qualified applicants is referrals from school stakeholders. Once a 

stakeholder buys into the mission and vision of the school, they often seek to help the school 

achieve their mission and vision by referring their friends and family that would also buy into that 

vision. ALA will be careful to elicit referrals from employees and parents that share our vision.  

All Special Education teachers and related service personnel will possess the appropriate licensure 

according to Federal and Nevada Law. In addition to this, individuals will be selected based on their 

attitude, work ethic, commitment to the ALA  mission & vision, and love for children. To ensure that 

ALA secures the top talent in the state of Nevada, ALA will offer competitive salaries and benefits 

with extensive professional development opportunities. 

Once qualified staff is in place, formal evaluations will be conducted bi-annually by administration 

to determine the quality of instruction and services that are being provided. Coaching will be 

provided during this process to improve instruction and individuals whose performance warrants, 

will be placed on a Performance Management Plan according to ALA’s progressive discipline policy. 

(6) Staff Development: How does the school plan to train general education teachers to modify the 
curriculum and instruction to address the unique needs of students with disabilities?   

ALA will provide all-staff professional development prior to the start of the school year on Child 

Find, classroom interventions, the Student Success Team, and the purpose of Special Education. The 

Special Education Site Coordinator will lead small group or one-on-one sessions with grade level 

teams or individual teachers to discuss the specific modifications to curriculum and instruction that 

will need to be implemented within the curriculum based on individual student needs. 
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Campus administration will evaluate general education teachers both formally and informally on 

their ability to address the needs of students with disabilities during instruction. Individual 

feedback from these evaluations will be shared with the general education teachers, and campus 

administration may recommend additional professional development for specific staff members as 

a part of this process. Additional professional development on the modification of curriculum and 

instruction will be provided by the Special Education Site Coordinator throughout the school year, 

as needed. 

(7) Discipline: Explain how the school will protect the rights of students with disabilities in 
disciplinary actions and proceedings and exhaust all options in order to promote the 
continuation of educational services in the home school. 

Administration, as well as Special Education teachers, will be trained by the EMO as to the rights of 

students with disabilities under IDEA. All staff are made aware of the students that are protected 

under IDEA through collaboration with Special Education Site Coordinator and through the student 

information system (Infinite Campus).  

Students who are have been removed from the school for more than 10 days due to inappropriate 

in-school behavior according to ALA’s discipline policy will be provided a hearing known as a 

Manifestation Determination meeting. As a part of this meeting, the IEP team will assemble to 

determine if the behavior that the student displayed was caused by the student’s identified 

disability. If it is determined that the disability resulted in the student’s misbehavior, the student 

will continue receiving services as prescribed by the IEP and the IEP team will create a 

comprehensive behavior plan and conduct a thorough review of the provided services within the 

IEP. If the disability was not related to the child’s misbehavior, then the IEP team will conduct a 

review of the child’s IEP, including the least restrictive environment and the child’s placement. In 

some instances, the child may be receive services in an off-site educational setting according to the 

least restrictive environment. Additionally, the IEP team may determine that specific students 

would benefit from homebound services according to health or behavior needs. All placement 

decisions are made based upon the child’s needs and are intended to improve the child’s ability to 

access grade level content. 

(8) Monitoring: What are your plans for monitoring and evaluating both the progress and success 
of students who qualify for special education and related services, and the extent to which 
your special education program complies with relevant federal and state laws?  How will 
curriculum and instructional decisions be tracked and monitored by IEP teams and school 
personnel?   

Students who qualify for Special Education services will be monitored on a daily basis through 

informal feedback gathered during whole group, small-group, and one-on-one instruction. 

Additionally, Special Education teachers are required to monitor the progress of Special Education 

students towards their IEP goals on a weekly basis through assignments and assessments. The data 

from this progress monitoring is shared with parents on a quarterly basis through Special 

Education progress reports.  

In addition, ALA  will conduct reviews of all IEP’s on an annual basis after the completion of the IEP 

team meeting. The paperwork will be submitted by the Special Education teacher to the Site 
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Coordinator for review. Feedback will be provided on each IEP to the teacher based upon a 

standardized compliance and quality assurance rubric. The rubric will be aligned to all state and 

federal IDEA requirements as well as best practices for writing goals and accurately presenting and 

addressing student needs. 

Random audits of files will be conducted by the EMO as a part of an annual process to ensure full 

compliance with state and federal requirements. Findings from this audit will be shared with 

campus administration as well as the Executive Director. Additional professional development may 

be offered based upon the identified trends. 

(9) Parental Involvement:  What appropriate programs, activities, and procedures will be 
implemented for the participation of parents of students with disabilities? 

Parents are involved heavily in the education of their child as ALA believes that the parent is the 

child’s first and most important teacher. To this end, all parents will be invited to monthly academic 

trainings, school-wide events, as well as bi-annual parent teacher conferences. In addition, general 

education teachers are required to communicate one-on-one with parents on a monthly basis to 

provide a brief overview on the growth and learning of their child both academically and 

behaviorally. During these conversations, teachers share at-home strategies with parents that will 

support in-school learning and answer any other questions that the parent may have regarding 

their child.  

As mentioned previously, parents of Special Education students also receive quarterly progress 

reports which highlight the progress of their child on their IEP goals. The Special Education 

teachers sends these reports out via mail and makes him/herself available to answer specific 

questions from the parents on the report either in person, via email or over the phone. 

Lastly, and most importantly, parents are required members of the IEP team along with campus 

administration, the Special Education teacher, the general education teacher, related service 

personnel, and the interpreter of results. This involvement in the creation and revision of an IEP 

and all other IEP related decisions supports ALA’s desire for the parents to have a voice at the table 

when it comes to the education of their child. The case manager coordinates with the parents prior 

to the IEP meeting to ensure that they can attend and parents have been welcome to attend over 

the phone when they are not able to attend in person. Additionally, IEP meetings will be 

rescheduled when a parent is not able to attend. 

(10) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students with disabilities.  If you are not 
proposing to operate a distance education or virtual school, please explain that this is not 
applicable. 

ALA does not intend to provide distance education services and so this section is not applicable.  

English Language Learners 
(1) Identification: What methods will you employ to identify English Language Learners?  How will 

you work to avoid misidentification?  
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Upon enrollment, families will be provided a home language survey which asks parents to identify 
the language that is used primarily in the home. If a parent indicates that a student speaks a 
language other than English at home, they will be provided with the W-APT to determine their level 
of English proficiency. In addition to this identification method, teachers will be given the ability to 
recommend students with below average proficiency in English for W-APT testing.  

 
The results from the W-APT will be used to determine whether a child qualifies for services as an 
English Language Learner (ELL) based upon the W-APT eligibility guidance provided by the Nevada 
Department of Education. Misidentification of ELL students will be avoided by ensuring the 
appropriate administration of the W-APT and using teacher observation data to provide the 
assessment to students who may not have been flagged during the home language survey process. 
 
(2) Placement: How will the results of the W-APT assessment and other identification and program 

placement decisions be communicated to staff and parents?   
 
The campus Assistant Director will oversee the ELL program on the ALA campus and will 
communicate the identification and placement of ELL students to both staff and parents. If more 
than 5% of the student population has been identified as ELL, an ELL Coordinator will be added to 
the staff to support teachers and administrators in the management of the ELL program. 
 
Once an ELL student is identified, the campus Assistant Director or ELL Coordinator will 
communicate with the appropriate grade level ELL teacher regarding the additional student, and 
schedule a time to meet with the parents and teacher to discuss the ELL services that will be 
provided. ELL services will be determined based upon each child’s individual W-APT results, 
teacher observation, and parent input.   
 
(3) Staffing: How will you ensure qualified staffing to meet the needs of ELL students?  What staff 

will be responsible for administering the W-APT or the WIDA MODEL to new students? What 
staff will be accountable for ongoing monitoring of the performance of ELL students?  Note: Nevada 
law requires licensure (TESL endorsement) for the primary teacher providing ELL services in 
pull-out and inclusive environments at all charter schools.   

 
During the recruitment phase, the EMO will assist ALA  in staffing each grade level with at least one 
teacher who possesses their TESL endorsement. This will allow for students within all grades to 
receive inclusion ELL services and campus administration will place students within the 
appropriate ELL classroom upon enrollment and identified.  
 
The campus Assistant Director will administer the W-APT to all new students according to the 
home language survey or referral by the classroom teacher. The classroom ELL teachers will be 
responsible for ongoing progress monitoring of the ELL students within their class. During grade 
level PLC meetings, teams will review the progress of ELL students on a monthly basis and will 
determine the effectiveness of the services being provided based on interim assessment and 
progress monitoring data. If sufficient progress is not seen according to the data, campus 
administration will assist the ELL teacher in gathering additional parent input to create a new 
service plan for the appropriate students.  
 
(4) Curriculum and Instruction: What specific instructional programs, practices, and strategies will 

be employed to ensure academic success and equitable access to the core academic program for 
English Language Learners?  

 



4-45  

Instruction to students identified as ELL will be provided by a teacher who has obtained their TESL 
endorsement.  Instruction of ELL students will be delivered in the mainstream classroom based 
upon ALA’s chosen curriculum and aligned to the WIDA ELD standards. Daily accommodations will 
be provided to ELL students according to their individual language proficiency levels.  
 
Classrooms serving ELL students will be rich in visual and verbal cues as well as gestures to aide in 
student understanding and mastery of the English language.   In addition to the Explicit Instruction 
model, teachers of ELL students will be trained in and utilize effective language instruction methods 
such as: 

• Speaking in clear and concise sentences 
• Checking for understanding 
• Providing explicit vocabulary instruction 
• Adding emphasis on key lesson ideas 
• Simplifying instructional language 
• Restating of directions and instructions 
• Providing multiple opportunities to hear grade-appropriate spoken English 
• Ensuring students have been given sufficient wait time 
 

In addition to the items listed above, ALA’s chosen math and reading curricula provides 
supplemental resources for ELL students. Teachers will be provided these resources and trained in 
their proper application with ELL students, as necessary. 
 
(5) Monitoring: What plans are in place for monitoring and evaluating the progress and success of 

ELL students, including the process for exiting students from ELL services as needed? 
 
The progress of ELL students will be monitored daily by the classroom teacher as they incorporate 
the following activities into lesson instruction: 
• Cooperative group work 
• Individual student conferences 
• One-on-one interviews 
• Journaling/ writing 
• Shared reading/ guided reading/ paired reading 
• Large-group and small-group discussions 
 
In addition to the monitoring conducted by the teacher, the progress of ELL students will be 
monitored on a monthly basis by PLC teams using interim assessment and progress monitoring 
data.   
 
The campus Assistant Director or ELL Coordinator will work with the ELL teachers to provide 
quarterly progress reports which are then shared with parents. The progress reports will be 
created based upon the child’s progress with the ELD standards that were incorporated into the 
child’s original ELL plan. Adjustments to ELL plans will occur on a quarterly basis as needed and a 
proficient score on the WIDA ACCESS assessment will be used to determine whether a child 
requires continued ELL services. If a child does no longer requires ELL services, they will be 
monitored for two years before being fully exited from the program. A child will be monitored using 
internal assessment data (Galileo, DIBELS) as well as statewide testing information during the 
monitoring phase. If a drop in performance is noted during this time the campus Assistant Director 
or ELL Coordinator will work directly with the child’s teacher to target the areas of deficiency in 
daily instruction.  
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(6) Parental Involvement:  What appropriate programs, activities, and procedures will be 
implemented for the participation of parents of ELLs? 

 
All parents of students attending ALA  will be invited to attend monthly academic trainings, school-
wide events, and bi-annual parent teacher conferences. Additionally, parents of students identified 
as ELL will be involved in the development and revision of the ELL plan as will receive quarterly 
progress reports regarding the growth that their child is demonstrating. The campus Assistant 
Director or ELL Coordinator will notify parents via phone and letter when a formal meeting should 
be held to discuss their child’s ELL plan. 
 
In addition to the development or revision of the ELL plan, parents of ELL students will receive 
monthly calls from their general education teacher to discuss the progress of their child and to 
celebrate academic or behavioral accomplishments in the classroom. These one-on-one 
conversations allow for parents to get to know their child’s teacher and to ask questions or share 
their perspective on various matters. If the teacher is not fluent in the home language of the parent, 
a translator will be provided by the school to ensure that this necessary communication takes place.  
 
(7) For Distance Education Schools:  Describe how the school will provide appropriate services in 

the distance education learning environment to ELLs.  If you are not proposing to operate a 
distance education or virtual school, please explain that this is not applicable. 

 
ALA does not intend to provide distance education services and so this section is not applicable.  

Homeless/Migrant Services 

(1) Identification: What methods will you employ to identify families who qualify for homeless 
and/or migrant services?  How will you work to avoid misidentification?  

ALA will employ a variety of methods to identify homeless and migrant students. The first method 

will be to provide educational materials and posters in conspicuous locations. A McKinney-Vento 

Act poster will be hung in the front office of the school in both English and Spanish. Information on 

homeless and migrant services will also be included on the school’s website to provide guidance 

and clarity to current and potential students. 

Questions pertaining to homeless and migrant students will also be included on enrollment 

application. These questions will be specific to circumstances that would qualify someone as 

homeless or migrant such as: “Are you currently living with relatives or sharing a house with 

another family?” or “Are you awaiting foster care placement or have you been placed in foster care 

during the last year?” Applicants that indicate they are lacking fixed and adequate housing or who 

have recently came to the United States from another nation will be contacted by school 

administration to determine eligibility for additional support.  

Training will be provided to all staff on the McKinney-Vento Act in order to improve identification 

of qualified students and minimize over-identification. If a student/family is believed to qualify for 

additional supports they will be referred to the school’s McKinney-Vento liaison to determine 

eligibility. Only the authorized liaison for the school may make determinations relating to 

McKinney-Vento families in order to avoid over-identification and ensure all necessary services are 

provided. 



4-47  

(2) Meeting the Need:  How will you ensure that identified families receive the required services 
within the mandated timeframe?  

The McKinney-Vento liaison for the school will be responsible for ensuring that services are 

administered to families that qualify in a timely manner. The liaison will make a report to the 

campus Director monthly listing families that qualify for assistance and what services are being 

provided. The liaison will also be responsible for working with the local school district to negotiate 

transportation and continuity of education concerns. 

(3) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students who qualify for homeless and/or 
migrant services.  If you are not proposing to operate a distance education or virtual school, 
please explain that this is not applicable. 

ALA – NLV will not operate a distance education program or virtual school. Therefore, this section 

does not apply to ALA – NLV. 

SCHOOL STRUCTURE: CULTURE  

(1) Describe the culture or ethos of the proposed school.  Explain how it will promote a positive 
academic environment and reinforce student intellectual and social development.  

The ethos of American Leadership Academy Centennial Hills is encapsulated in its name. First, 

“American.” ALA is fundamentally patriotic in nature and celebrates the contributions of our 

nation’s founding fathers. It seeks to encourage civic engagement in all students through a careful 

study of history, the principles upon which our nation was built, and the founding documents of our 

nation. Students will leave ALA with an understanding of and appreciation for American heritage.  

Second, “Leadership.” ALA will instill in all students the principles of effective leadership. ALA 

recognizes Servant Leadership as the highest and most effective form of leadership. Students will 

learn the skills necessary to be effective leaders as they study leadership principles, apply those 

principles both at school and at home, and learn to master themselves.  

The study of leadership helps creates a cooperative and uplifting school environment for all 

students. One of the leadership programs that ALA will utilize is the 7 Habits of Highly Effective 

People, developed by Stephen R. Covey. The habits teach individuals how to first manage 

themselves through proactive planning and goal keepings. Students at ALA will learn how to do this 

through setting personal goals, utilizing a daily planner, and measuring progress towards personal 

and professional goals. 

Second, students learn how to interact with others by taking other people’s perspectives and 

learning how to create scenarios where both parties can win. As students apply these principles, 

they learn that by helping other people achieve their goals, they can better achieve their own goals. 

Third, students learn how to expand their influence and efficacy through synergizing with others. 

This principle helps students understand that more can be accomplished when working 

cooperatively with others than when working by one’s self.  
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Finally, students learn to bring balance to their lives by “sharpening their saw.” When students 

apply this principle, they are able to recognize the importance of self-renewal and receive a greater 

ability to focus their efforts upon return to labor. 

These principles dramatically improve the learning environment by helping students take 

accountability for their own learning, recognize the needs of others, collaborate in meaningful 

ways, and participate in uplifting recreational time. 

Finally, “Academy.” ALA is an academy because it will provide a challenging academic experience 

for all students. ALA utilizes a classical education pedagogy that emphasizes the pursuit of truth 

through study and self-reflection. Students will participate in a strong liberal arts core that helps 

students explore the age-old question of what it means to be human and how to live beautifully.  

The academic program of ALA does not discriminate against students based on prior knowledge or 

educational background; it encourages all students to achieve academic excellence through careful 

planning, hard work, and personal accountability. Furthermore, the educational program of ALA 

does not dictate a specified life course for each student; it prepares students for excellence in 

whatever course their personal and professional lives may take. Excellence, in this sense, is defined 

both as a way of being and the attainment of measurable positive outcomes. 

(2) During the incubation year, how will you incorporate parent and community input into the 
plan for developing a positive school culture? 

Prior to opening, ALA will host a number of community information meetings and school tours. 

These events provide important opportunities for potential stakeholders to have an open dialogue 

with school administration about academics, school programs, and school culture. As school culture 

is one of the primary selling points of the organization, the school’s culture will be discussed with 

all potential stakeholders. 

Parent and community feedback that enhances the school’s culture will be strongly encouraged. 

Stakeholders will be granted access to school administration through the website, social media, and 

in-person meetings. Stakeholder suggestions that are actionable and in alignment with school 

values will be implemented as possible.  

(3) Explain how you will create and implement this culture for students, teachers, administrators, 
and parents starting from the first day of school.  Describe the plan for enculturating students 
who enter the school mid-year.  

The enculturation of parents, students, and teachers begins during the enrollment and hiring 

process and continues thereafter. As mentioned above, nearly all advertising collateral for the 

school will make reference to an aspect of the school’s culture. This intentional emphasis on school 

culture ensures that applicants understand the school’s values and are in some degree of alignment.  

Staff enculturation begins with marketing but continues during the interview and training 

processes. During pre-employment interviews, instructional staff are asked to articulate their own 

educational philosophies and how they feel they align with the mission and vision of the school. The 

school’s culture is explicitly outlined during the interview process and only applicants that agree to 



4-49  

uphold the mission and vision of the school and positively contribute the school’s culture are 

considered for employment.  

Staff enculturation continues during staff professional development prior to the beginning of the 

school year. During these two to three weeks of professional development, all staff are introduced 

to various elements of school culture and participate in activities to help them incorporate school 

culture into their own classroom or role. Time is given to both explaining the why behind the 

culture as well as providing practical recommendations for how culture can be established in 

practice. 

Students are specifically enculturated during the first week of each semester. During these weeks, 

all teachers are required to focus on “culture week” activities. Culture elements include lining up, 

raising hands, reciting the school’s “leadership pledge,” outlining the student code of conduct, and 

emphasizing dress code compliance.  

Parents are enculturated by helping their students complete homework, reading the student 

handbook, and participation in volunteer activities. Parents are also enculturated through weekly 

school newsletters, social media, and specific parent training opportunities such as back-to-school 

night, curriculum nights, or participation in leadership development courses offered to the public.  

Any person that visits American Leadership Academy Centennial Hills will be able to quickly deduct 

the school’s culture through decorations. The founding documents of the United States will be 

prominently hung in the school’s lobby. Leadership quotes will be emblazoned upon the walls of 

the school. The words to the leadership pledge will be prominently displayed in the cafeteria. 

(4) Discuss your approach to reinforcing positive student behavior and ensuring that all students 
remain on track to achieve the academic and social objectives set out in the mission of your 
school. 

ALA will promote positive student behavior and academic success through explicitly recognizing 

students that demonstrate positive behavioral or academic achievements. Daily acts of civility will 

be recognized through small stickers that say “I was caught being a leader.” Though simple, this 

technique strongly supports positive behavior in students. Additionally, a student from each 

classroom will be nominated as the “Leader of the Month” by his/her teacher and invited to 

participate in a Leadership Lunch with the school Director. Students that maintain straight “A’s” or 

perfect attendance will be recognized in quarterly award assemblies, which parents will be invited 

to attend.  

Student academics and discipline is tracked in Infinite Campus and available to parents through the 

parent portal. Teachers are required to update grades weekly to ensure parents have up-to-date 

information on their children. 

Specific concerns are relayed to parents either through phone calls or “Parent Alert” notes in the 

student’s daily planner. Teachers are encouraged to also communicate to parents when students 

display positive behavior to help reinforce positive behaviors. 
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(5) Describe how the school plans to align staff and students around high expectations for student 
behavior. 

ALA will align students and staff around high expectations for student behavior through explicit 

communication of expectations, culture, and strict enforcement of school policy.  

Prior to opening, the school will publish a student handbook that clearly outlines the student code 

of conduct and progressive discipline plan. Parents will be required to certify that they have read 

the handbook and agree to abide by it prior to their student’s acceptance. Once school begins, the 

policies outlined in the handbook will be strictly enforced. 

One of the primary methods for ensuring high expectations for student behavior is to closely 

monitor dress code observance. Dress code observance is a sort of “gateway drug” when it comes to 

poor behavior. Specifically, students that are prone to behavior issues typically first manifest their 

disrespect for rules with failure to observe the dress code. If you can draw the line at the dress 

code, many of these students will not progress to more deviant behaviors. In many cases, these 

students are seeking attention and do not differentiate between positive and negative attention. By 

strictly enforcing the dress code, they get the attention they are looking for while only committing a 

minor offense.  

ALA will align staff to high standards of student conduct by frequently monitoring classroom 

environment and the enforcement of policy by each teacher. Teachers that fail to hold students to a 

high standard will receive lower ratings on their staff evaluations. 

(6) Please describe how you will measure school culture and evaluate implementation of your 
culture plan.  Include how parent and student feedback will be incorporated in measuring your 
school’s success in creating a positive culture. 

School culture is measured through observation and stakeholder feedback. Observations for school 

culture include school and classroom décor, utilization of shared vocabulary, frequency and 

participation rates for school events, promotion of school culture during school events, etc. 

Additionally, the school will collect two stakeholder feedback surveys during the school year. The 

surveys will include specific language addressing school culture and satisfaction with school 

culture. The Parent Advisory Council will also be asked their feedback on the status of school 

culture and how it may be improved.  

(7) Describe the school’s approach to help support all students’ social and emotional needs. Detail 
the identification strategy, interventions, and remediation to be implemented and cite the 
research/rationale for the selected methods. How will you measure the success of your social 
and emotional remediation efforts (in year 1, year 3, year 5, and beyond)?  How will you 
communicate the need for remediation to parents and invest them in supports? 

ALA will use a Therapeutic Alliance scale to measure and identify student’s social and emotional 

needs. Therapeutic Alliance is a measure utilized in therapy to measure the strength of the 
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relationship between the therapist and the patient. Studies have shown that higher measures of 

Therapeutic Alliance correlate with more positive patient outcomes35. 

ALA will seek to apply this same measure to the student-teacher relationship to identify students 

at-risk of academic and emotional failure. In brief, it is the belief of ALA that a strong positive 

relationship between a teacher and his/her student may be the best single predictor of student 

success.  

This concept has some basis for acceptance in the educational setting. Dr. Michael Velenti has 

implemented the Therapeutic Alliance measure in Pressley Ridge Schools to great success. In his 

publication, Promoting the Therapeutic Alliance in Schools36, Dr. Valenti outlines the case study of 

Bryan. Bryan came to Pressley Ridge with a troubled past and was highly disrespectful and 

noncompliant. Through the development of a strong bond between Bryan and his teacher, Bryan 

was able to overcome his negative behaviors and move on to a productive life.  

A strong relationship between student and teacher must be accompanied by high expectations 

between the teacher and the student, and some measure of flexibility. Dianna Baumrind, a clinical 

and developmental psychologist, identified authoritative relationships as the type of relationships 

to yield the best outcomes for children37. An authoritative relationship is characterized by high 

expectations with high levels of support. ALA will seek teachers capable of providing an 

authoritative environment for students to ensure student success. 

Students with low measures of alliance and low academic performance are those most likely to 

exhibit behavioral and emotional concerns. Where social and emotional needs are identified, the 

school will counsel with parents to ensure that the appropriate supports are in place. Students that 

qualify for special services will be cared for by a contracted school psychologist to ensure positive 

student outcomes. 

ALA will measure the success of our emotional remediation efforts by measuring the number of 

disciplinary referrals as well as the exit rate of students participating in school-provided 

psychological services. 

 

                                                           
35 Ardito, R. B. & Rabellino, D. (2011). Therapeutic Alliance and Outcome of Psychotherapy: Historical Excursus 
Measurement, and Prospects for Research. Retrieved online on 12/7/2015 from: 
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3198542/ 

36 Valenti, M. Promoting the Therapeutic Alliance in Schools. Retrieved online on 12/7/2015 from: 
http://cayci.osu.edu/wp-content/uploads/2015/03/MHEDIC-Mtg-Fall-2011_Promoting-Therapeutic-Alliance-in-
Schools.pdf 

37 Baumrind, D. (1966). Effects of Authoritative Parental Control on Child Behavior, Child Development, 37(4), 887-
907 
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SCHOOL STRUCTURE: STUDENT DISCIPLINE 

(1) Describe the school’s discipline policy.  Discuss the practices the school will use to promote 
good discipline, including both penalties for infractions and incentives for positive behavior. 

ALA will utilize a progressive discipline policy. Discipline and consequences will be assessed to the 

severity of the offense ranging from minor (yellow) to severe (red). Minor infractions include 

behaviors that disrupt the learning atmosphere but pose no substantial threat to the student or to 

others. Severe offenses include behaviors that constitute a major disruption to the learning 

environment and/or places the student or other in risk of danger. 

All discipline is documented with yellow and red cards as well as in Infinite Campus. Copies of the 

infraction cards are given to the parents and school administration.   The staff member issuing the 

yellow card is responsible for contacting the parents.  The receipt of a third yellow card constitutes 

a more serious offense and will result in the student receiving a red card. 

Students will be given red cards for major offenses. The discipline for red cards may vary 

depending upon the severity of the offense but may include in-school suspension, out-of-school 

suspension, and expulsion. 

Teachers are expected to retain the primary responsibility for disciplining students up and until the 

student is recommended for suspension or expulsion. 

Each primary-grade teacher will maintain a behavior board in their classroom. Students will start 

each day in the middle of the board and progress positively or negatively based on behavior. 

Students will be responsible for adjusting their behavior status to provide kinesthetic and visual 

confirmation of status. The student’s behavioral status at the end of each day will be recorded in the 

student’s planner as a way to help the student visualize their behavior over several days and 

communicate to parents how their child is acting in the classroom. 

Students that demonstrate positive behavior will we rewarded both at the classroom and school 

level. Teachers will be empowered to create their own reward program for their classroom. Many 

teachers utilize a “treasure box” or other similar reward system for younger grades. Teachers will 

be encouraged to utilize free software such as Classroom Dojo to recognize students for positive 

behavior and demonstration of leadership skills. Teachers will record students’ daily behavior in 

their leadership planners so that parents can be informed on how their children are behaving at 

school.  

Beginning in sixth grade, students that demonstrate consistent positive behavior and academic 

progress will be invited to participate in a reward event such as a field trip, ice cream party, or 

movie viewing. The criterion for participation on these events will be no grade below a “B” in any 

subject, over 90% attendance, and no more than one yellow-card. 

Students will also be awarded certificates of achievement for perfect attendance and/or straight A’s 

on a quarterly basis. These awards will be given during public awards ceremonies so that parents 

can be in attendance.  
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Finally, the school will host a monthly “Pizza with the Principal” party to reward students that 

demonstrate excellent academic or behavioral achievement. Each teacher will nominate one 

student from his or her class to participate. 

(2) Describe the procedures for due process when a student is suspended or expelled as a result of 
a code of conduct violation, including a description of the appeal process that the school will 
employ for students facing expulsion. 

When a student is recommended for expulsion a hearing officer designated by the Board of 

Directors will hold an expulsion hearing. The parents and student will be given written notice of the 

hearing time and date and requested to attend. The hearing officer will hear the evidence both for 

and against the student and make an expulsion determination.  

If the parents of the child do not agree with the hearing officers determination, they may appeal to 

the Board of Directors. Again, meeting notice will be given in writing in advance. The Board of 

Directors will conduct the meeting in executive session unless the parents request for the meeting 

to be public. After hearing all evidence, the Board will vote to either accept or reject the hearing 

officer’s recommendation for expulsion. If the Board rejects the recommendation for expulsion, 

they will levy an alternative course of action. 

(3) Who will be responsible for implementing the school’s discipline policy? Who will ensure that 
accurate disciplinary records are maintained?  Who will report discipline data to the school 
and the SPCSA? How will you use this data to make needed changes for school culture? 

The school Director is responsible for implementing the school’s discipline policy for his/her 

campus. Teachers are responsible for any disciplinary action that does not warrant a suspension or 

expulsion. The Dean of Students will assist the Director in managing student discipline and 

counseling. All clerical and instructional staff will be trained in how to record behavioral events in 

Infinite Campus. Paper copies of yellow card and red cards will be maintained in each student’s 

cumulative folder for the space of one year. Disciplinary data reports will be generated by the 

school’s office manager and provided to the SPCSA as necessary. 

The office manager will create monthly reports outlining the frequency of various infractions and 

compare infraction frequency month over month to identify trends that need remediation. The 

campus Director, Assistant Director, and Dean will work together to develop plans for improving 

school culture based on trends in the data. 

(4) How will you ensure that discipline practices don’t disproportionately penalize more 
vulnerable student populations?  

ALA believes in holding all students to a high standard and further believes that all students can 

achieve a high standard. School administration will have latitude to flex the school’s discipline 

policy to accommodate specific student’s needs on a case by case basis.  

ALA will maintain statistics on disciplinary action by race, gender, and SES (as possible) to identify 

any trends in disciplinary behavior. Where any specific subgroup is over-penalized, ALA will launch 

an investigation into the causes of the disproportionality of discipline as well as identify 

opportunities for additional training, resources, or supports to minimize the observed variance. 
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(5) Describe the core principles of the school’s proposed parent grievance policy.  

The core principles that drive the proposed parent grievance policy are: 

1. Parents are the stewards of their child’s education and the school is partners with parents in the 

fulfillment of their responsibility. 

2. Treat every grievance as valid. Parents know their children and most parents won’t reach out to 

administration until they are certain there is a problem. Don’t be dismissive to parents’ concerns, 

there is almost always an element of truth to their concerns that must be addressed. 

3. The children are our moral center. Schools exist to educate students and to help them develop. 

Often, school administrators become too focused on protecting staff or the organization at the peril 

of the students. School administration has the responsibility to hear complaints in an unbiased 

manner for the benefit of all parties. 

4. Be humble and seek first to understand. When hearing a grievance, seek to put yourself in the 

shoes of the parent and try to understand their point of view. When at fault, don’t be afraid to admit 

it and move on. 

5. Work together to find a resolution. Parents can provide excellent ideas on how to resolve 

concerns that their children are facing. Administrators should seek parents’ feedback and create a 

plan to resolve their concerns in a mutually agreeable fashion, where possible. 

6. Follow up. After meeting with a concerned parent, create calendar reminders to follow-up with 

the parent at one week and one month to ensure that the parent’s concern has been fully addressed. 

Additional follow-up may be required, depending on the situation. 

ALA firmly believes that adults must be models of good character even in the most difficult 

situations. Should a parent have a concern, that concern should be resolved using the chain of 

command. Issues that arise in a particular classroom should always be addressed to the teacher 

first since the teacher has more direct knowledge of the student. 

This process refers to parents' communication of any kind that seeks or requires an action on the 

part of the school regarding their students. ALA understands that parents have questions, opinions, 

and comments that need to be expressed concerning their children’s education. Such 

communication can be very helpful to the running of the school. 

Stage 1: When a parent has a concern, he/she will first go to the source of the concern and attempt 

to resolve the issue. This must be attempted before proceeding further with the process. 

Stage 2: If the issue at hand cannot be resolved in Stage 1, the immediate supervisor should be 

contacted and a dispute form obtained from that supervisor. (Please see the organizational chart.) If 

the issue involves a teacher or classroom coordinator, the parent will contact the Dean of Students 

and request a dispute form. Within 48 hours of receipt of the parent's dispute form, the 

administration will bring the complaint to the parties involved and have them complete the staff 

portion of the form. Also within 48 hours of receipt of the parent's dispute form, a meeting will be 
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scheduled. The staff member should complete the dispute form within 24 hours and submit it to the 

administration. Administrators will keep all disputes confidential. The administration will not come 

to a resolution during the meeting, but rather within 48 hours of the meeting. (Please note all times 

only include school days. Weekends and holidays are excluded.) This resolution will be sent to both 

the parent and the staff members. All of these steps must be taken before proceeding to Stage 3. 

Stage 3: If the dispute cannot be resolved in Stage 2, the dispute form may be brought to next 

immediate supervisor according to the organizational chart. If deemed necessary, another meeting 

will be scheduled with all parties involved in the dispute within 48 hours. Students and other 

children will not be included in such a meeting. The immediate supervisor will notify all parties of 

the resolution within 48 hours of meeting. If the supervisor deems a meeting is not necessary, the 

supervisor will update all parties within 48 hours of receiving the dispute form. If a resolution is 

not achieved, the issue will be referred to the next immediate supervisor until it has reached the 

level of the Executive Director. When the Executive Director receives a dispute, he/she will review 

the dispute and contact the parent with either a resolution or update on the progress of his/her 

investigation within 48 hours. Each time a new supervisor is involved, a new resolution form must 

be sent to the parent and compiled with the preceding documentation. 

Stage 4: If a resolution is not achieved with the Executive Director, the following steps may be 

taken: The dispute may be submitted in writing to the ALA’s board of directors (BOD) along with 

the dispute form. The board can be contacted. The president of the board will contact the parent to 

confirm receiving the dispute. The BOD will review the summary and investigate if deemed 

necessary. The BOD will then notify all parties in an appropriate manner. It is always required that 

individuals inform involved parties when progressing along the chain of command. 

(6) Discuss any required dress code or uniform policy.   

ALA will utilize a conservative dress code policy. All students will be required to wear red, white, 

gray, or blue polos with the school’s logo over the heart. Additionally, pants shall be khaki, navy 

blue, or black. Hair, jewelry, accessories, makeup, perfumes, and other elements of personal attire 

will be required to be very conservative. All students will dress modestly and avoid bare midriffs, 

low-cut blouses, and bottoms that do not reach knee-length.  Exceptions for religious apparel, 

jewelry, or hairstyles will be made. 

By enforcing a strict dress code, ALA will create a professional environment that is conducive to 

and focused on learning. Uniform clothing helps eliminate socio-economic differences, minimizes 

distractions, and helps students mentally dedicate themselves to the task at hand: learning. 

Each Friday, students will be permitted to dress down by wearing conservative jeans and a school-

approved t-shirt or university t-shirt. This helps students display their personality in a controlled 

setting while also emphasizing higher education. 
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SCHOOL STRUCTURE: CALENDAR AND SCHEDULE 

(1) Discuss the annual academic schedule for the school (included in the student/parent 
handbook). Explain how the calendar reflects the needs of the student population and the 
educational model. 

ALA will have 180 days of instruction each school year. The school year will begin in August and 

terminate in early June of the following year. The exact dates of the first and last day of school vary 

on based on the calendar year. The school will observe Labor Day, Nevada Day, Veteran’s Day, 

Thanksgiving, Winter Break, Martin Luther King, Jr. Day, President’s Day, Spring Break, and 

Memorial Day.  

The school will work to create calendars that are friendly to family circumstances. For example, 

ALA will not be in session the day prior to Thanksgiving to provide families time to travel before 

Holiday celebrations. This helps minimize absenteeism, supports the family, and preserves 

instructional time for other days where it will be more effective. 

ALA will have several half-days throughout the school year to provide professional development 

opportunities to school staff pursuant to the school’s professional development plan. Additional 

half-days will be scheduled for parent-teacher-conferences. 

ALA’s calendar reflects the needs of the student population by preserving time for recreation and 

family activities while also providing sufficient time for both instruction and remediation during 

the school day. 

(2) Describe the structure of the school day and week.  Include the number of instructional 
minutes/hours in a day for core subjects such as language arts, mathematics, science, and 
social studies.  Note the length of the school day, including start and dismissal times.  Explain 
why the school’s daily and weekly schedule will be optimal for the school model and for 
student learning.  Provide the minimum number of hours/minutes per day and week that the 
school will devote to academic instruction in each grade.  

The academic school day begins at 8:00am each day and runs till 3:00pm. This schedule was chosen 

to provide ample time for instruction while also minimizing the time at school. ALA seeks to 

minimize the time at school to preserve time for family, extra-curricular participation, and 

recreation in the evenings. The school day may be staggered by fifteen to thirty minutes to alleviate 

pick up and drop off congestion, if necessary. 

Each school day begins with the Pledge of Allegiance, the school’s Leadership Pledge, and then 

announcements. The student government is responsible for making the announcements each 

morning as a function of their leadership responsibilities. Each Friday, all students will participate 

in a short school assembly. These assemblies help galvanize school culture, provide leadership 

opportunities for students, and serve as a forum to drive home important announcements or school 

initiatives. 

During the school day, core subjects are given the bulk of the time to ensure all students are 

learning the facts and concepts required of them. Additional Response to Intervention time is 
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embedded into the school day to provide both remediation and extensions for all students based on 

their performance in math and reading. 

Time is also given to specials such as music, physical education, art, and leadership to break up the 

periods of core subjects and provide opportunity for students to relax their minds before re-

engaging in core topics. These specials also help create more well-rounded students and give 

additional form to the school’s liberal arts core through the study of form, movement, and beauty. 

ALA will be unique in its educational model in that it will follow a strong classical approach with the 

humanities, but also embrace STEM. Students in middle school at ALA will have their days divided into 

two distinct sections: one for the humanities (including language arts, Latin, logic, art, and history), and 

the other for STEM (including math, science, technology, and physical education). This permits students 

to receive the wisdom of the ages and explore the great tradition on one hand, but also learn advanced 

math, coding, robotics, and science on the other. The goal is to develop students who have the logic and 

reasoning of the great sages, with the modern tools of science. Add leadership instruction and skill 

development and you have a powerful trifecta for student empowerment.  

The daily time spent per subject area is as follows: 

Subject KG 1 2 3 4 5 6 7 8 

Mathematics 75 75 75 75 75 75 90 90 90 

English Language Arts 105 120 120 150 120 120 90 90 90 

Science 30 30 30 30 22.5 22.5 45 45 45 

History 30 30 30 30 22.5 22.5 45 45 45 

SUBTOTAL 240 240 240 255 225 225 270 270 270 

Reteach and Enrichment 45 45 60 60 90 90    

Specials (Music, Art, PE, 

Leadership) 

60 60 60 45 45 45 90 90 90 

Logic/Latin       30 30 30 

SUBTOTAL 125 125 120 105 135 135 120 120 120 

Recess, Lunch 60 60 60 60 45 45 30 30 30 

SUBTOTAL 60 60 60 60 60 45 30 30 30 

TOTAL 420 420 420 420 420 420 420 420 420 

 

(3) Describe your goal for student attendance and explain how you will ensure high rates of 
student attendance. Who will be responsible for collecting and monitoring attendance data? 
What supports will be in place to reduce truancy and chronic absenteeism? 

American Leadership Academy Centennial Hills has established a 95% attendance rate as its goal 

attendance rate. This goal will be achieved through the implementation of a positive attendance 

rewards program and well as a progressive communication plan to alerts parents of chronic 

truancy and absenteeism. 
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Students that maintain perfect attendance will be recognized at a quarterly awards ceremony and 

given a certificate of perfect attendance. Students that maintain perfect attendance through the 

school year will be put in a drawing to earn prizes such as a new bicycle.  

Attendance will be tracked in Infinite Campus. Reports will be run daily to identify students with 

three, six, nine, and twelve or more absences. The Office Manager for each campus is responsible for 

generating these reports and taking the necessary action. Parents will be notified of absences 

through an automated attendance dialer on the day that they happen. Attendance will also be 

reflected on the Parent Portal of Infinite Campus. When students reach the milestones listed above, 

the school will send home letters, contact the parents via telephone, require an in-person meeting, 

and require an attendance contract, respectively. Students that exceed 10% absenteeism for a given 

school year may not be granted credit for that school year and will be referred to a student 

retention committee for consideration. The student retention committee will take into account 

situational factors prior to making retention or promotion determinations. 

A DAY IN THE LIFE & SCENARIOS 

(1) Describe a typical school day from the perspective of a student in each grade span (elementary, 
middle, and high school) that will be served in your first year of operation.  

ALA will utilize two different schedule formats, one for grades KG through fifth, and another for 

grades sixth through eighth. Each is described in more detail below.  

Elementary Student (2nd grade) 

• 8:00 – 8:15 Announcements, pledges, & attendance. 

• 8:15 – 9:15 Math 

• 9:15 – 10:15 Specials (PE twice a week, Music, Art, and Leadership each once a week) 

• 10:15 – 10:30 Recess 

• 10:30 – 11:45 Language Arts (CKLA Skills) 

• 11:45 – 12:15 Lunch 

• 12:15 – 1:00 Language Arts (CKLA Listening & Learning) 

• 1:00 -1:15 Recess 

• 1:15 – 2:00 Science & History Rotation 

• 2:00 – 3:00 Reteach & Extension  

• 3:00 Release 

Middle School Student 

• 8:00 – 11:15 STEM Block 

o 8:00 – 8:15 Announcements, pledges, & attendance 

o 8:15 – 9:30 Math 

o 9:30 – 10:15 PE/Dance 

o 10:15 – 11:15 Science & Technology 

• 11:15 – 11:45 Lunch 

• 11:45 – 3:00 PM Humanities Block 
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o 11:45 – 12:15 Logic/Latin 

o 12:15 – 1:30 Language Arts (Grammar, Reading, Writing) 

o 1:30 – 2:15 Art/Music  

o 2:15 – 3:00 History 

(2) Describe a typical day for a teacher in a grade that will be served in your first year of operation.  

We have outlined the typical teacher schedule for a second grade teacher and middle school STEM 

instructor below.  

Elementary Teacher (2nd grade) 

• 7:30 – 7:55 Car line 

• 7:55 – 8:00 Welcome students to class 

• 8:00 – 8:15 Announcements, pledges, & attendance. 

• 8:15 – 9:15 Math 

• 9:15 – 10:15 Prep Time/ PLC time twice a week 

• 10:15 – 10:30 Recess 

• 10:30 – 11:45 Language Arts (CKLA Skills) 

• 11:45 – 12:15 Lunch 

• 12:15 – 1:00 Language Arts (CKLA Listening & Learning) 

• 1:00 -1:15 Recess 

• 1:15 – 2:00 Science & History Rotation 

• 2:00 – 3:00 Reteach & Extension  

• 3:00 Release 

• 3:00 – 3:30 Tutoring/ Lesson Planning 

Middle School STEM Teacher 

• 7:30 – 7:55 Car line 

• 7:55 – 8:00 Welcome students to class 

• 8:00 – 11:15 STEM Block 

o 8:00 – 8:15 Announcements, pledges, & attendance 

o 8:15 – 9:30 Math 

o 9:30 – 10:15 Prep time/ PLC Time 

o 10:15 – 11:15 Science & Technology 

• 11:15 – 11:45 Lunch 

• 11:45 – 3:00 STEM Block 

o 11:45 – 1:15 Math 

o 1:15 – 2:00 Prep time/ PLC Time  

o 2:00 – 3:00 Science/Technology 

• 3:00 Release 

• 3:00 – 3:30 Tutoring/ Lesson Planning 
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(3) A new student, Ruby, has enrolled at your school and during the registration process her mom 
informed the office manager that she has Down Syndrome.  This student is eligible to attend 
the school.  Based on the IEP information that her mom brought in, the student is included in 
the general education program for 60% of her day.   How will you plan to ensure your school is 
prepared to meet the needs of students like Ruby and/or what adjustments will be made (e.g., 
in scheduling, staffing, etc.) to account for students with unanticipated needs?  

Upon receipt of Ruby’s application and IEP, the school’s case manager would initiate a thorough 

review of the IEP. The Case Manager would work with school administration to secure additional 

resources and personnel, if needed. The Case Manager would also notify related service providers 

of Ruby and any additional services that may be required of them. If the Case Manager needed 

additional assistance in developing a plan to serve Ruby’s needs, he or she could reach out to the 

EMO’s Special Education Director to receive the necessary assistance. The Case Manager will also 

reach out to the parents to learn from them what Ruby’s needs are and how they have been 

serviced at previous schools and at home. 

To ensure minimal delay between enrollment and the start of services, the Case Manager would 

work to reallocate and reschedule existing personnel and resources until additional ones can be 

acquired. ALA will follow the IEP, as written, as closely as possible. 

Within the first thirty days of enrollment, the Case Manager will schedule a transfer meeting with 

the members of the IEP team. The purpose of this meeting will be to determine whether the school 

will continue Ruby’s IEP, as written, or write a new IEP. If it is determined in that meeting that a 

new IEP would best serve Ruby’s needs, the appropriate evaluations would be performed and the 

process of writing a new IEP would begin. 

(4) A new student, Alejandra, has enrolled at your school.  After reviewing the enrollment packet 
and speaking to your registrar you learn this student is an ELL student and her mother has 
brought a friend to serve as an interpreter. Some of the records you received from the parent 
indicate the child has a 4 in listening, a 4 in speaking, a 2 in Writing and a 1 in Reading. How 
will you plan to ensure your school is prepared to meet the needs of ELL students like 
Alexandra and/or what adjustments will be made to the daily schedule to account for 
unanticipated needs? How will you communicate and work with parents like Alexandra’s? 

American Leadership Academy Centennial Hills is committed to faithfully serving the needs of our 

ELL population. Based on Alejandra’s test scores, she will need additional assistance in writing and 

reading. Utilizing the WIDA RtI2 Model, Alejandra would receive Tier I services in listening and 

speaking and Tier 2 services in Writing and Reading. Tier 2 services include targeted remediation 

during the imbedded RTI block in a small group or one-on-one setting. While all teachers at ALA  

will receive training in ELL services, one teacher per grade level will be designated as the ELL 

remediation specialist and will work more intensively with ELL students during the RTI block. 

If Alejandra fails to demonstrate adequate improvement through Tier 2 services, she will be 

escalated to Tier 3 services and receive one-on-one tutoring during the school day to help improve 

her English language proficiency. The grade level ELL specialist would provide one-on-one services 

during specials and before or after school, as possible. If a sufficient number of ELL students require 

intensive remediation, an ELL specialist will be hired to serve students throughout the school. As 
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WIDA points out in their informative document, RtI2: Developing a Culturally and Linguistically 

Responsive Approach to Response to Instruction & Intervention for English Language Learners38, “if a 

culturally and linguistically responsive Tier 2 has been created for students, very few students 

would need to receive Tier 3 support.” 

ALA’s Core Knowledge Language Arts Program would likely benefit Alejandra as it differentiates 

between Listening & Learning and Skills Development as a core element of the program. It is very 

common for a child’s listening and speaking skills to exceed their writing and reading skills. The 

CKLA program recognizes this and seeks to challenge students in both domains. By explicitly 

differentiating these two domains, the program could help Alejandra continue to develop her 

listening and speaking skills while receiving more targeted assistance in reading and writing. 

ALA will seek to hire at least one bilingual member to the office staff team. If additional assistance is 

required, translation services are available through existing employees of the EMO. Students whose 

parents do not speak English will be identified and important school communications will be 

translated prior to being sent home. 

(5) You have been operating a school for the past three years and have just received your school-
level state test data for the most recent year (see table below). 

(a) Your annual accountability targets for each subject require that you grow the whole-

school Percent Proficient/Advanced of your SWD students by 8 percentage points to 

approach, 10 points to meet and 12 points to exceed expectations from year to year. 

Explain the trends you see in the performance of your Students with Disabilities (SWD), 

both over time and as compared to the non-SWD population, in the table below. What are 

your initial thoughts about this data?  What are your next steps?  Who needs to be part of 

the team to address this?  What further information do you need and how will you obtain 

it? Keep in mind that the SWD subgroup includes a range of disabilities, including Specific 

Learning Disabilities, Autism, Emotional Disturbance and Intellectual Disabilities.      

 

Data for All Tested Grades Math RLA 

Yr. Subgroup 
valid 

tests 
pct_below_bsc pct_bsc 

pct_

prof 

pct_

adv 

pct_below_

bsc 

pct_

bsc 
pct_prof pct_adv 

2
0

1
2

 

All Students 131 30.6 51.1 14.5 3.8 29.8 49.6 16.8 3.8 

Students with Disabilities 23 26.2 47.8 13 13 34.9 30.4 13 21.7 

Non-Students with Disabilities 108 31.4 51.9 14.8 1.9 28.7 53.7 17.6 0 

2
0

1
3

 

All Students 116 26.7 40.5 25 7.8 46.5 41.4 11.2 0.9 

Students with Disabilities 20 50 50 0 0 75 25 0 0 

Non-Students with Disabilities 96 21.9 38.5 30.2 9.4 40.7 44.8 13.5 1 

2
0

1
4

 All Students 113 30.1 38.9 24.8 6.2 44.2 43.4 12.4 0 

Students with Disabilities 14 57.2 28.6 7.1 7.1 57.2 35.7 7.1 0 

                                                           
38 WIDA Consortium (2013). RtI2: Developing a Culturally and Linguistically Responsive Approach to Response to 
Instruction & Intervention for English Language Learners Retrieved online on 12/9/2016 from: 
https://www.wida.us/get.aspx?id=601 
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Non-Students with Disabilities 99 26.2 40.4 27.3 6.1 42.5 44.4 13.1 0 

 
To properly interpret this data additional contextual information would be required. First, the 

overall school population is declining each year. What factors are leading to the decline in student 

population? Second, the percentage of students with disabilities in this school is extremely high, but 

declined dramatically in 2014. What is leading to the high percentage of students with disabilities 

and why has the percentage declined in the most recent school year? How transient is the 

population? What is the re-enrollment rate? What is the school’s success rate in increasing student 

performance over multiple years? 

The other piece of information that would need to be investigated is what happened during 2013? 

In 2012, 26% of SWD achieved proficient or advanced scores in math and 34.7% in reading. In 

2013, however, not a single SWD achieved a score of proficient or advanced. That appears to be a 

catastrophic failure for the school. It begs an additional question: what is the median growth 

percentile for the SWD? 

In 2014, the scores for SWD improve over 2013, but anything is better than zero. Unfortunately, the 

percentage of SWD scoring below basic seems to be increasing every year in math; indicating that 

the students that are furthest behind are only falling further behind. 

To properly diagnose and resolve the problem, ALA would start by collecting additional data. The 

Director, Assistant Director, and Office Manager would work together to collect, analyze, and 

interpret the additional data. If necessary, an academic consultant from the EMO would be secured. 

The research process would take three different paths to explore all possibilities: student data, 

teacher data, and curriculum data. Student data would seek to provide context for the variation in 

student scores including student disability and service levels, student exit rates, student growth 

percentiles, enrollment date and time at the school, attendance rates, and so on.  

Teacher data would seek to provide information on the delivery of content and the quality of 

instruction. Essential questions would be: how long has the teachers been with the school, what is 

the teacher turnover ratio, what training has the teacher received on the curriculum, what services 

are being provided to the students, how many observations have been performed in the teacher’s 

classroom, what were the results of formal and informal evaluations, what parent feedback has 

been provided on the teacher, and so on. 

Finally, the school would seek to understand the efficacy of the curriculum. The data shows that 

reading scores have declined for non-students with disabilities and that a very low percentage of 

students overall are scoring in the advanced category: why? The essential questions related to an 

investigation of the curriculum are: is the curriculum aligned to the standards that are being 

assessed, when are given standards being taught, are teaching keeping pace with established 

curriculum maps, is the curriculum being taught with fidelity? Given the fact that nearly 87% of 

students without disabilities are failing to obtain proficiency in reading, there is likely a severe 

problem with the curriculum and/or its implementation. 
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When data from all three domains is analyzed and combined, Administration should be able to get a 

clear picture of what is happening and take the necessary steps to remediate the problem.



5-1  

5. Operations Plan 

BOARD GOVERNANCE 

(1) Explain the governance philosophy that will guide the board, including the nature and extent 
of involvement of key stakeholder groups.  

The Board of Directors exists to “ensure, on behalf of the public, that students are learning, money 

and resources are well stewarded, and the organization passionately pursues greatness, while 

modeling the highest legal and ethical principles39.” The Board of Directors for ALA will operate in 

an open and transparent manner: accepting community feedback while fastidiously working to 

preserve the culture and identity of the school.  

The Board will accept stakeholder feedback through public comment time provided at the 

beginning of each Board Meeting and through the Executive Director of the school who will be 

responsible for meeting with stakeholders and reporting to the Board of Directors.  

The Board is the ultimate authority of the school and all employees or contractors of the school are 

subject to the policies and procedures established by the Board. The EMO is considered a 

contractor of the organization and the continuation of any relationship between the school and the 

EMO is at the discretion of the Board. All employees of the EMO that participate in the operation of 

the school are subject to the same policies and procedures as direct employees of the organization 

and may be removed from school premises or roles by a majority vote of the Board. 

The Board will receive regular updates from the Executive Director relating to the status of the 

school’s academic, financial, and organizational health. Though the Board verifies the success of the 

school in relation to these aspects, Board members shall not interfere with the daily operations of 

the school or micromanage school personnel. The Board members only have power when in 

quorum and exercise that power through the development of policy as a body. 

(2) Describe the governance structure of the proposed school when the board is fully composed, 
including the primary roles of the governing board and how it will interact with the 
principal/head of school and any advisory bodies.  Explain how this governance structure and 
composition will help ensure that a) the school will be an educational and operational success; 
b) the board will evaluate the success of the school and school leader; and c) there will be 
active and effective representation of key stakeholders, including parents.  

The Board of Directors for ALA, hereafter referred to as “the Board,” shall be comprised of no less 

than five members, but no more than seven. This number ensures sufficient members to conduct 

organizational business, but few enough to not get encumbered in excessive debate. Board 

members shall all have equal voting rights and authority. The Board shall elect officers including 

President, Vice President, Secretary, and Treasurer. The Board shall be comprised of two current or 

former educators to provide oversight of the educational program of the school, two business 

                                                           
39 Groenner, J. (2015). Presentation: Governing for Greatness. National Charter Schools Institute. Retrieved online 
from https://nationalcharterschools.org/presentation-governing-for-greatness-ohio-nov-13-2015/ 
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professionals to provide financial and organizational oversight of the school, and a parent to 

represent the needs and desires of the community. 

The Board will be responsible for adopting policy and setting organizational goals. The school 

leader, Executive Director, will be responsible for developing procedure for implementing the 

policy adopted by the Board. The school leader will report to the board at the beginning of each 

board meeting and offer recommendations for policy, provide for accountability, and answer any 

inquiries from Board members. The Board shall evaluate the school leader on an annual basis and 

provide feedback, as applicable. 

The structure of the Board follows the guidelines established by Nevada Law for the Committee to 

Form a charter school. These guidelines were determined by the legislature of the State of Nevada 

to provide a board composition sufficient to oversee the school and school leader, ensure the 

operational success of the school, and provide for the active and effective representation of key 

stakeholders.  

(3) Summarize the qualifications and experience of proposed members of the governing body of 
the school.  Please identify each proposed board member and describe why they uniquely 
qualified to serve on this governing board serving this target community. Additionally, please 
submit the requested board information in the provided Board Member Template (provide as 
Attachment 7). Please note that all statutory roles on the Committee to Form must be filled as a 
condition of application.  At least 75% of additional board members for SY 2018-19 must be 
identified by the capacity interview to ensure a thorough evaluation of the capacity of the 
founding board. 

The members of the Board of ALA are Michael Montandon, Kyle Bybee, Makeli Scholer, Melissa 

Hardman, and Megan Curtis.  

Mr. Montandon is the former Mayor of the City of North Las Vegas and a former gubernatorial 
candidate for the State of Nevada. Mr. Montandon received his degree in Finance from Arizona State 
University and currently works as a commercial real estate broker in the target market. Mr. 
Montandon has served on the Boards of several organizations including the Valley Bank of Nevada, 
Las Vegas Convention and Visitor’s Authority, and the Las Vegas Chapter of NAIOP. He has also 
served on various commissions, including the Clark County Debt Management Commission, Civilian 
Military Council, Southern Nevada Regional Planning Coalition, Clean Water Coalition, and the 
Nellis Air Force Base Support Team. Mr. Montandon has managed budgets up to $750,000,000 in 
size, far in excess of any budget ALA will ever achieve. 
 
Mr. Scholer resides in the target market and owns an insurance brokerage. Mr. Scholer’s business 

acumen and knowledge of the target market make him a valuable addition to the Board of ALA. Mr. 

Scholer also serves as the parent of potential students of American Leadership Academy Centennial 

Hills. 

Mrs. Hardman resides in North Las Vegas and formerly worked as a teacher in Nevada. Mrs. 

Hardman is passionate about improving educational choice in her community and brings 

knowledge of teaching and the community to the Board of ALA. 
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Mrs. Curtis is a current teacher at a charter school in Nevada. Mrs. Curtis has taught for over five 

years and is passionate about education. Mrs. Curtis has family attending American Leadership 

Academy in Arizona and is excited to help bring a campus to her community. Mrs. Curtis also 

resides in the target market and will bring a knowledge of teaching and the community to the Board 

of ALA. 

Mr. Bybee is a successful business professional. He is a certified public accountant who previously 
worked with PricewaterhouseCoopers. Mr. Bybee, is not only a CPA with significant accounting 
experience, but he also currently serves on various governing boards as well as the CFO and CEO of 
several companies. Kyle has governance experience, accounting experience, and management 
experience on a high level. Mr. Bybee is a native of Las Vegas and currently lives in Henderson, NV. 

(4) Provide, as Attachment 8, a completed, signed, and notarized Board Member Information Sheet 
for each proposed Board member as well as the board member’s resume and a thoughtful 
biographical summary outlining the particular qualifications of each board member as relates 
to both service on a public charter school board and to the specific needs of this particular 
proposed charter school.  

Please see Attachment 8. 

(5) If the current applicant team does not include the full founding board, explain how and when 
the additional board members will be identified.  

The Committee to Form of American Leadership Academy Centennial Hills includes the full 

founding Board of Directors. 

(6) Describe the board’s ethical standards and procedures for identifying and addressing conflicts 
of interest. Provide, as Attachment 9, the board’s proposed Bylaws, Code of Ethics, and Conflict 
of Interest policy.  

The Board’s ethical standards require Board members to exemplify the virtues espoused by the 

school, ensure the success of the organization, avoid conflicts of interest, and ensure the fulfillment 

of the mission and vision of the school.  

Prior to the school opening, all board members will receive training in various subjects, including 

conflicts of interest. When a board member suspects him/herself to have a conflict of interest, they 

shall immediately state the potential conflict of interest and recuse themselves from voting on the 

subject. If a board member suspects another member of the board may have a conflict of interest, 

they shall politely outline the potential conflict and provide the member the opportunity to recuse 

himself or herself.  

To see the board’s conflict of interest policy and code of ethics, please see attachment 9.  

(7) Identify any existing relationships that could pose actual or perceived conflicts if the 
application is approved; discuss specific steps that the board will take to avoid any actual 
conflicts and to mitigate perceived conflicts.  

The Committee to Form has worked to ensure that no conflicts of interest exist on the Board of 

Directors. Members of the CTF that will work for the school will not participate on the Board. The 

members of the Board will not provide services to the school. 
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There are no other existing conflicts of interest at this time. 

(8) Describe plans for increasing the capacity of the governing board. How will the board expand 
and develop over time?  

The Governing Board may add additional members, up to seven, to meet the needs of the 

organization. Individuals with qualifications and expertise that may be valuable to the school may 

be invited to participate on the Board upon a majority vote of the Board to do so.  

Board members will receive ongoing professional development to ensure that they can successfully 

fulfill their roles. Training will be provided by the EMO using publicly available materials from the 

National Alliance for Charter Schools, the Colorado Department of Education, and other such 

organizations. Training will be provided on an ongoing basis, as needs are identified.  

Board membership will change over time to reflect the growth of the school and the increasing 

demands of Board members. Board members may resign or be removed from the board by a 

majority vote. While the initial composition of the board mirrors that of American Leadership 

Academy – North Las Vegas, it is anticipated that over time the two boards may have different 

members and operate completely independent of one another. 

Board members will be chosen primarily based on alignment with school values. Individuals that 

embody the values of the school will be nominated for vacant positions on the board, as they are 

available.  

(9)  Describe the kinds of orientation or training new board members will receive and what kinds 
of ongoing development existing board members will receive.  The plan for training and 
development should include a timetable, specific topics to be addressed, and requirements for 
participation.  

Table 1, below, outlines the training that will be provided to Board Members of American 

Leadership Academy – North Las Vegas. Additional training opportunities will be made available, as 

necessary.  

TABLE 1: BOARD OF DIRECTOR TRAINING 

Course Topic When Delivered 
Mode of 

Delivery 

Requirements 

for Participation 

Board Member duties and obligations 

(Organizational chart, Board member roles, 

oversight duty, charter contract) 

Upon appointment Online or 

in-person. 

Appointment to 

BOD. 

Conflict of Interest Upon appointment Online or 

in-person. 

Appointment to 

BOD. 

Code of Conduct, Ethics Upon appointment Online or 

in-person. 

Appointment to 

BOD. 

School Finance 

(Chart of accounts, funding formula, grants 

management, cash controls, budgeting, 

annual audit, asset management, etc) 

May, 2017 or upon 

appointment thereafter. 

In person Appointment to 

BOD. 

School Law May, 2017 or upon In person Appointment to 
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(FERPA, IDEA, Open Meeting Law, Records 

Retention, Student Discipline & Safety, Other 

topics as applicable) 

appointment thereafter. BOD. 

Robert’s Rules of Order & Effective Meeting 

Techniques 

Already completed In person Appointment to 

BOD. 

Promoting the Mission & Vision of the School February 2016 or upon 

appointment thereafter. 

In person Appointment to 

BOD. 

Administrator Evaluation May, 2017 or upon 

appointment thereafter. 

In person Appointment to 

BOD. 

 

(10) Describe the working relationship between the board and staff (academic, operations, and 
financial) and the working relationship between the board, staff, and any education 
management organization. Outline the regular reports that will be provided to the board, their 
frequency, and who will provide them. This may include financial, operational, and/or or 
academic reports. 

The Board of Directors of American Leadership Academy Centennial Hills will operate in a guidance 

and oversight capacity. The Board will establish academic, operational, and financial policy and 

goals and delegate implementation and achievement of said policy and goals to the EMO. The 

Executive Director, who shall be an EMO employee, shall act as the school leader directly 

responsible for implementing board policy. 

The Board of Directors will receive quarterly reports outlining student academic achievement, 

school enrollment, and school finance from the Executive Director. Any significant changes in 

staffing, attendance rates, or community perception will also be presented to the Board.  

The Board will be responsible for evaluating the EMO on an annual basis and may terminate the 

contract with the EMO upon a majority vote of the Board. 

(11)  Describe any advisory bodies or councils to be formed, including the roles and duties of those 
bodies. Describe the planned composition; the strategy for achieving that composition; the role 
of parents, students, and teachers (if applicable); and the reporting structure as it relates to the 
school’s governing body and leadership.  

ALA will utilize a Parent Advisory Council. Additionally, concerned stakeholders will be encouraged 

to provide meaningful feedback during regularly scheduled board meetings, through online forms 

and surveys, or to the Director of the campus their child attends.  

ALA will not utilize a PTA or any other organization that grants participants a title or perceived 

position of authority. It is the experience of school administration that once these bodies are 

formed that contention and strife soon follow. This does not mean that feedback is not elicited or 

applied, ALA will avidly seek stakeholder feedback through other channels such as those listed 

above. 

(12)  Explain the process that the school will follow should a parent or student have an objection to 
a governing board policy or decision, administrative procedure, or practice at the school. 
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Should a parent have an objection to a governing board policy, administrative procedure, or 

practice at the school, they may submit their concerns in writing to the Executive Director 

(electronically or on paper), address the Board during the public comments portion of the Board 

Meeting, or meet with the school Executive Director or campus Director in person.  

Concerns that can be addressed by the Executive Director shall be managed at that level. Concerns 

that require a change in school policy will be elevated to the board and addressed in their regularly 

scheduled meetings.  

Due to open meeting laws and notification requirement, items that are brought up during the public 

comments portion of a board meeting cannot be acted upon during that meeting unless they were 

already included on the agenda. Such items will be tabled for future board meetings and discussion 

and action taken at that time should it be necessary. 

ALA will employ an open-door policy to provide parents and other stakeholders access to 

administration. ALA will also have an online form posted on their website to enable stakeholders to 

submit their feedback electronically.  Additionally, ALA plans on distributing stakeholder surveys 

on a biannual basis to assess stakeholder perceptions in relation to the school.  

(13)  What goals will be established for the board and how will board members be held 
accountable?  Outline the key expectations for board members in the table below.  You may 
add rows as appropriate.  What actions would trigger removal from the board and under what 
process? 

Goal Purpose Outcome Measure 

Obtain full enrollment Ensure economic viability of school while 
fulfilling the mission of the school. 

Full enrollment. 

Ensure the fulfillment of the 
mission and vision of the school.  

Maintain alignment of the campus with 
states school values. The mission and 
vision of the school have been proven 
effective and should guide all that the 
school does. 

High academic performance as 
rated by Nevada assessment 
results, full enrollment, and 
demonstration of leadership 
capacity of students during site 
visits and community events. 

Improve education and provide 
educational choice in the target 
market 

Enable families in the target market to 
excel academically. 

Student growth and performance 
measures exceed that of 
neighboring schools on Nevada 
examinations.  

Ensure the financial stability of 
the school and compliance with 
sound accounting principles. 

Maintain the long-term viability and 
ethical operation of the school.  

Annual third-party audit results. 
Accumulation of financial 
reserves. 

Ensure compliance with the 
Charter Contract 

The charter contract outlines the terms 
by which the school is authorized to 
operate. Non-compliance with the 
contract could lead to the revocation of 
the charter and jeopardize the school. 

Ongoing obtainment of high 
scores on SPCSA academic and 
operational framework metrics. 

Support a school culture of 
character development, hard 
work, leadership, and excellence. 

Part of ALA’s vision is to change the 
world. This process must begin at the 
school where we engender in students 
the character, skills, and knowledge 
necessary to truly make a difference in 

Minimal negative behavioral 
referrals, observation of school 
culture during school audits. 
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their homes, community, and the world. 

Embody the values of American 
Leadership Academy – North Las 
Vegas. 

Board members are visible 
representatives for the school and should 
embody the values that the school 
represents.  

Demonstrated personal character 
and leadership in the community. 
Avoidance of criminal violations 
or scandals.  

Actively participate in board 
meetings through proactive 
preparation, thoughtful debate, 
and development of solutions. 

Board members direct the policy and 
direction of the school. As such, they 
should take their roles seriously. 

Attendance at board meetings. 
Proficiency in meeting materials. 
Solutions-based discussion. 

 

Removal from the board can happen one of three ways: term expiration, voluntary removal or 

forced removal. Term expiration is governed by the bylaws of the organization. Voluntary removal 

occurs when a board members resigns from the board for any reason. Forced removal occurs when 

a board member is removed from the board through a vote of his/her peers. Removal from the 

board may be due to misconduct or failure to fulfill the goals outlined above. Forced removal may 

also occur when the remaining board members feel that a more qualified board member should 

take the place of an existing board member who does not desire to resign from the board. ALA will 

not employ term limits. 

LEADERSHIP TEAM  

(1) Describe the proposed organizational model; include the following information: 

(a) Organizational charts for year one and one for when the school is at full capacity 

(b) Job descriptions for each leadership role (provide as Attachment 2) 

(c) Resumes of all current leadership (provide as Attachment 3). NOTE: It is strongly 

encouraged that high quality school leaders/principals with strong track records of 

success with the target population be identified for any school which wishes to open in 

the 2017-18 school year.   

(d) Previous student achievement data for the individual primarily responsible for academic 

programming (provide as part of Attachment 3)  

 

American Leadership Academy Centennial Hills will contract with the EMO, Charter One Education 

Group, to provide school leadership and back-office support. All non-administrative instructional 

personnel will be employees of the school, under the direction of EMO administrative staff.  

 

It is anticipated that Jeremy Christensen, currently Director of American Leadership Academy 

North Las Vegas, will find a replacement Director for that site and directly oversee operations at 

American Leadership Academy Centennial Hills. Mr. Christensen will act in a dual-role as the 

Executive Director of the two-school network and Director for the Centennial Campus. 

 

YEAR 1 ORGANIZATIONAL CHART – ALA CENTENNIAL HILLS 



5-8  

 
 

 

(2) Describe the team’s individual and collective qualifications for implementing the school design 
successfully, including capacity in areas such as: 

(a) School leadership, operations, and governance; 

(b) Curriculum, instruction, and assessment; 

(c) At-risk students and students with special needs; 

(d) Performance management; and 

(e) Parent and community engagement. 

 

Jeremy Christensen has been working in the charter school industry since 2009. In that time, Mr. 

Christensen has served in various roles and capacities as he has helped American Leadership 

Academy grow from one small campus to eight large campuses serving over 6500 students. 

Specifically, Mr. Christensen has served as handbook developer, Assistant Director K-12, Assistant 

Director K-8, Assistant Director 9-12, Curriculum Director, Interim IT Director, Assessment 

Coordinator, McKinney Vento Liaison, Director of Compliance, Business Manager, Website Manager, 
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AV Specialist, and Board Member. Mr. Christensen’s uniquely broad exposure to nearly all aspects 

of charter school administration and operations ensures that he has the experience and skill sets 

necessary to help this campus succeed. 

In addition to Mr. Christensen, ALA will hire an Assistant Director with five or more year’s 

experience teaching and/or education administration. The specific individual that will fill this role 

has not been identified at this time. 

(3) Explain who is responsible for school leader coaching and training and what those processes 
will look like in action.  Please include any existing competencies used for school leader 
selection and evaluation, if available (provide as Attachment 4). 

The school leader will receive coaching and training from both third-party vendors as well as EMO 

staff.  

Third-party vendors provide an important source of feedback and coaching. Curriculum consultants 

will be hired to audit curriculum implementation and provide the school leader with specific 

feedback on how to better implement the curriculum. In addition to curriculum consultants, ALA 

will also employ instructional consultants. Instructional consultants typically spend a day or more 

visiting classes with the school leader evaluating instructional practices and providing feedback. 

These consultants not only coach the teachers, but also coach the school leader on how to more 

effectively operate the school.  

In addition to on-site consultants, school leaders will participate in professional seminars and 

conferences to learn from other education professionals and researchers. ALA will seek to 

participate in any applicable trainings or webinars provided by the Authority, the Nevada 

Department of Education, as well as national conferences such as the annual charter school 

conference. 

The EMO will provide ongoing professional development for the school leader. The EMO employs 

two academic officers with several years of experience in education. These officers will visit ALA 

biannually to perform an academic audit, review data, and provide school leader coaching.  

(4) Explain your school leader’s role in the successful recruitment, hiring, development and 
retention of a highly effective staff. 

The school leader will be directly responsible for the successful recruitment, hiring, development, 

and retention of a highly effective staff.  

The school leader will oversee the recruitment and hiring processes. Specifically, the school leader 

will be responsible for implementing the school’s recruitment plan. This entails placing ads, 

attending recruitment fairs, networking with potential candidates, and developing teacher 

pipelines from various colleges and universities. Similarly, the school leader will be responsible for 

managing the hiring process including receiving and reviewing applications, interviewing potential 

candidates, checking references, and extending contracts. 

Following the hiring process, the school leader will then be responsible for implementing the 

school’s professional development plan including scheduling third-party trainers, scheduling 



5-10  

attendees, managing logistics, and delivering training. The school leader will be responsible for 

evaluating the effectiveness of professional development offerings and revising the organization’s 

PD plan accordingly. The school leader will monitor instruction, culture, and compliance to 

determine further professional development needs and provide ongoing professional development 

to staff. 

Finally, the school leader will ensure the retention of high-caliber personnel through establishing 

personal relationships of trust, creating a professional and nurturing culture, providing ongoing 

support to staff, and providing for pay increases, as possible. 

(5) Explain your school leader’s role in providing instructional guidance and school culture 
guidance. How will the leadership team work in support of the school leader’s guidance?  

The school leader will work to establish school culture from the very first contact with prospective 

employees through the end of the school year. Each employee will know school culture through 

explicit instruction on school culture as well as establishment of mores, traditions and shared 

vocabulary. Every member of administration will go through extensive training on school culture 

and instructional practices to ensure individual alignment.  

The school leader will work with the Assistant Director to ensure that instruction practices 

throughout the school are in alignment with the school’s standards. It is the goal of ALA to have an 

administrator in every classroom no less that once a week. By establishing this expectation and 

practice early on, ALA will dramatically increase visibility into the instructional practices occurring 

on our campus while minimizing staff discomfort with frequent administrator presence. 

The Director of the school retains ultimate responsibility for all aspects of the school, including both 

school culture and instructional practices. In practical application, the Assistant Director more 

directly oversees the academic program of the school. This structure has been developed by the 

EMO to ensure that one administrator is always in classrooms and caring for the academic side of 

the school. The Director is more likely to get burdened with parent and community relations, 

vendors, and other “fires,” so the Assistant Director is tasked with more specifically ensuring the 

instructional practices are in alignment with school mandates. 

 The Assistant Director will shadow the school leader during the first several weeks of school. This 

practice provides the opportunity to compare thoughts and feelings after specific events and 

scaffolds the development of a shared vision. When necessary, prompt and candid feedback will be 

given to realign staff with school culture and instructional practices. This expectation will be set 

early on to avoid unnecessary hurt feelings. 

(6) What systems are in place in your leadership team structure to ensure redundancies in 
knowledge and skill?  

As discussed above, the Assistant Director will shadow the Director for the first several weeks of 

school. This, in addition to ongoing open communication and training ensures that there is 

redundancy in knowledge and skill. The Director and Assistant Director will cross-train on their 

respective roles. Additionally, ALA will run ongoing administrator training for teachers that are 
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looking for career advancement opportunities. This helps develop a pipeline of future leadership 

should the need for new administrators arise. 

By employing the EMO, the organization also obtains access to additional professional personnel 

should any one key leader in the organization need assistance or need to be replaced for any 

reason. The EMO has corporate-level staff with decades of experience that can step in on a 

temporary basis to provide support or training to site-specific personnel. 

In addition to administration, other positions also have redundancy. For example, the office staff all 

cross-train to ensure continuity of operations should any member of the team be absent. Similarly, 

the custodian and maintenance personnel both work together to ensure that all aspects of the 

campus are clean and operational. The expectation is set early on that all personnel help get done 

whatever needs to get done, irrespective of specific job title. By providing cross-training, this 

expectation can find fulfillment, as necessary. 

LEADERSHIP FOR EXPANSION  

(1) Describe the school and the EMO’s current or planned process for recruiting and training 
potential network leaders. Explain how you have developed or plan to establish a pipeline of 
potential leaders for the network as a whole. If known, identify candidates already in the 
pipeline for future positions. 

The EMO, Charter One Education Group (COEG), seeks to recruit high-caliber professionals as 

network leaders. This primarily happens through networking with business and education 

professionals as well as promoting internal employees that have demonstrated above-average 

competence and ability.  

COEG is an EMO designed to operate all of American Leadership Academy’s schools and affiliates 

throughout the country. As American Leadership Academy continues to grow, so does its network 

of supporters. As the organization’s network increases, so has our ability to identify and recruit top 

talent. The frequency with which the EMO is approached by top-tier talent continues to increase, 

resulting in an ever-growing stable of talented leaders. 

In addition to attracting high-caliber talent from without, the growth of American Leadership 

Academy and correspondingly, COEG, provides ample opportunity for existing staff to be promoted. 

As a leadership organization, COEG provides extensive professional development to its staff and 

encourages an entrepreneurial mindset. Individuals that have demonstrated above-average 

competency in leadership roles are identified and as appropriate promoted to higher levels of 

leadership. This establishes a pipeline of internal recruits that have demonstrated leadership and 

know the ALA educational model. 

(2) Identify the proposed regional director candidate, if applicable, and explain why this individual 
is qualified to lead the expansion of the organization (provide a resume as Attachment 19). 
Summarize the proposed leader’s academic and organizational leadership record. Provide 
specific evidence that demonstrates capacity to design, launch, and manage a high-performing 
charter school network.  



5-12  

(a) If a regional director candidate has not yet been identified, provide the job description (as 

Attachment 19) or qualifications and discuss the timeline, criteria, and recruiting and 

selection process for hiring the regional director. Note: It is strongly encouraged that 

applicants proposing schools with the intent or potential to add multiple campuses 

identify the regional leader (Regional Director, Executive Director, etc.) in the application 

or by the time of the capacity interview.  The SPCSA reserves the right to require such 

applicants to defer opening until the 2018-19- school year and to add additional criteria 

to the pre-opening requirements for such schools. 

 

As outlined in an earlier section, Jeremy Christensen will operate as both the Executive Director for 

the EMO in the northern section of Las Vegas as well as the Director for American Leadership 

Academy Centennial Hills during the first year of operation. This ensures oversight of the North Las 

Vegas Campus while also helping develop the culture necessary in the newer Centennial Hills 

campus.  

The EMO is currently seeking to open various “pods” of schools in Nevada. Each pod is operated 

independent of the others and has its own regional staff including Executive Director and Business 

Manager. Resources that can be shared amongst various pods will be shared. These include 

specialized staff such as Special Education Director, IT Director, Chief Financial Officer, etc. As a 

particular pod grows to the point where these positions can be supported solely by that pod, the 

position may move to a pod-specific role and no longer be shared. Currently, the EMO is seeking to 

develop three regions or pods: Las Vegas North, Las Vegas West, and Henderson/Enterprise. 

American Leadership Academy Centennial Hills will be part of the Las Vegas North Region managed 

by Jeremy Christensen.  

Jeremy Christensen has been working in the charter school industry since 2009. In that time, Mr. 

Christensen has served in various roles and capacities as he has helped American Leadership 

Academy grow from one small campus to eight large campuses serving over 6500 students. 

Specifically, Mr. Christensen has served as handbook developer, Assistant Director K-12, Assistant 

Director K-8, Assistant Director 9-12, Curriculum Director, Interim IT Director, Assessment 

Coordinator, McKinney Vento Liaison, Director of Compliance, Business Manager, Website Manager, 

AV Specialist, and Board Member.  

Mr. Christensen has played an instrumental role in designing the structure utilized by American 

Leadership Academy, Inc. and has helped that organization launch various new campuses in the 

time he has worked there. 

Mr. Christensen’s uniquely broad exposure to nearly all aspects of charter school administration 

and operations ensures that he has the experience and skill sets necessary to help this campus 

succeed. 

STAFFING 

(1) Complete the following table indicating projected staffing needs for the proposed school over 
the next six years. Applicants which propose to grow their schools to multiple campuses based 
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on the school’s academic performance should also complete the second table outlining 
projected staffing needs for the entire network over the next six years. Include full-time staff 
and contract support that serve the network 50% or more. Change or add functions and titles 
as needed to reflect organizational plans. 

Proposed New School 

Year 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 

Management Organization Positions  

Executive Director 0.50 0.25 0.20 0.17 0.13 0.13 

Business Manager 0.50 0.25 0.20 0.17 0.13 0.13 
Human Resources Specialist 0.125 0.125 0.125 0.125 0.125 0.125 
Special Education Director 0 0.125 0.125 0.125 0.125 0.125 
IT Director 0.1 0.1 0.1 0.1 0.1 0.1 

Total Back-Office FTEs 1.23 1.10 0.75 0.68 0.73 0.73 

School Staff  

Principals 0.5 1 1 1 1 1 
Assistant Principals 1 1 1 1 1 1 
Dean of Students 1 1 1 1 1 1 
Office Manager 1 1 1 1 1 1 
Receptionist 2 2 2 2 2 2 
School Nurse 1 1 1 1 1 1 
Classroom Teachers (Core Subjects) 34 36 36 36 36 36 

Classroom Teachers (Specials) 6 6 6 6 6 6 
Special Education Case Manager 5 5 5 5 5 5 
ELL/TESOL Specialist 1 1 1 1 1 1 
Paraprofessional 3 3 3 3 3 3 
Teacher Aides and Assistants 6 6 6 6 6 6 
School Operations Support Staff 4 4 4 4 4 4 

Total FTEs at School 65.5 68 68 68 68 68 

Network (Las Vegas North Network only) 

Year 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 

Number of elementary schools 2 3 4 5 6 6 

Number of middle schools 2 3 4 5 6 6 

Number of high schools 0 1 1 1 2 2 

Total schools 4 7 9 11 14 14 

Student enrollment  2045 3765 5075 6395 8255 8580 

Management Organization Positions  

Executive Director 1 1 1 1 1 1 
Business Manager 1 1 1 1 1 1 

Human Resources Specialist 0.25 0.5 0.625 0.75 1 1 
Special Education Director 0 0.5 0.625 0.75 1 1 
IT Director 0.2 0.4 0.5 0.6 0.8 1 
Curriculum Director 1 1 1 1 1 1 

Total Back-Office FTEs 2.45 3.4 3.75 4.1 4.8 6 

Elementary School Staff  

Principals 1 1.5 2 2.5 3 3 

Assistant Principals 1 1.5 2 2.5 3 3 
Dean of Students 1 1.5 2 2.5 3 3 
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Office Manager 1 2 2.5 3 4 4 
Receptionist 2 4 5 6 8 8 
School Nurse 1 2 2.5 3 4 4 

Classroom Teachers (Core Subjects) 48 72 96 120 144 144 
Classroom Teachers (Specials) 6 9 12 15 18 18 
Special Education Case Manager 6 9 12 15 18 18 
Paraprofessional 7 10 13 16 19 19 
ELL/TESOL Specialist 2 4 5 6 8 8 
Teacher Aides and Assistants 7 10 13 16 19 19 
School Operations Support Staff 4 6 8 10 12 14 

Total FTEs at Elementary Schools 87 132.5 175 217.5 263 265 

Middle School Staff  

Principals 1 1.5 2 2.5 3 3 
Assistant Principals 1 1.5 2 2.5 3 3 
Dean of Students 1 1.5 2 2.5 3 3 
Office Manager 1 2 2.5 3 4 4 

Receptionist 2 4 5 6 8 8 
School Nurse 1 2 2.5 3 4 4 
Classroom Teachers (Core Subjects) 22 34 46 58 70 70 
Classroom Teachers (Specials) 9 14 19 24 29 29 
Special Education Case Manager 4 6 8 10 12 12 
Paraprofessional 3 4 5 6 7 7 
Teacher Aides and Assistants 3 4 5 6 7 7 
School Operations Support Staff 4 6 8 10 12 14 

Total FTEs at Middle Schools 52 80.5 107 133.5 162 164 

High School Staff  

Principals 0 1 1 1 2 2 
Assistant Principals 0 3 3 3 6 6 
Dean of Students 0 1 1 1 2 2 

Office Manager 0 1 1 1 2 2 
Receptionist 0 2 2 2 4 4 
School Nurse 0 1 1 1 2 2 
Classroom Teachers (Core Subjects) 0 14 20 26 30 32 
Classroom Teachers (Specials) 0 9 15 20 24 26 

Special Education Case Manager 0 2 4 5 6 6 

Paraprofessional 0 4 4 5 6 6 
ELL/TESOL Teachers 0 2 2 3 3 4 
Teacher Aides and Assistants 0 4 4 5 6 6 
School Operations Support Staff 0 8 10 10 20 20 
Total FTEs at High Schools 0 52 68 83 113 118 
Total Network FTEs 145.45 272.4 358.75 444.1 548.8 559 

HUMAN RESOURCES 

(1)  Describe your strategy, plans, and timeline for recruiting and hiring teachers.  Explain key 
selection criteria and any special considerations relevant to your school design.  

The recruitment of teachers will begin as soon as the charter for American Leadership Academy 

Centennial Hills (ALA) is approved. ALA will utilize several strategies to recruit teachers including: 

advertising for teachers on ALA’s website and the EMO’s website  
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• Posting job on online forums and recruitment portals.  

• Attendance at education career fairs at various colleges throughout the United States.  

• Solicitation of current teachers at the EMO that are interested in relocating or know 

teachers in Las Vegas. 

• Collaboration with colleges and universities to market job openings to recent and upcoming 

graduates. 

• Solicitation for teacher referrals from school stakeholders. 

ALA will leverage its relationship with the EMO to perform recruitment and hiring tasks. Since ALA 

will replicate the model developed by the EMO; both organizations are looking for roughly the same 

qualifications and skill sets. This permits the two organizations to work together to maximize 

efficiency and obtain a far greater reach than they could alone. 

ALA will utilize the application and interview process developed and proven by the EMO. First, an 

applicant submits an application. The application is reviewed by a member of the EMO Human 

Resources staff to ensure that the applicant possesses all of the qualifications for the position they 

are seeking. A phone interview is performed with the applicant to verify technical qualifications and 

seek any clarification on questions derived from the application. References are checked and 

copious notes are recorded throughout the process. If the phone interview and reference check are 

positive, the applicant is elevated to the next phase of the application process: the in-person 

interview. 

In-person interviews are conducted by the school Director and Assistant Director. During the 

interview, applicants are asked a variety of questions to determine their alignment with school 

mission and values, their teaching experience, and skill set. All instructional applicants are required 

to either provide a video teaching sample or perform an in-person teaching sample to demonstrate 

teaching proficiency. Teachers that excel during the interview process will be offered employment 

contracts contingent upon the completion of a background check through the Nevada Department 

of Public Safety. 

Upon execution of the contract, Human Resources will be responsible for entering the new 

employee’s information into the payroll and benefits software. The employee will be required to 

create a login to the HR portal to complete any more required documentation, review and accept 

the employee handbook, and obtain access to benefit and tax election information. 

All employees will participate in open enrollment for benefits during the month preceding the 

beginning of the school year, or upon hiring if the employee is hired after the initial open-

enrollment period.  

The final hiring decisions for teachers of ALA will be made by the Director of the school. 

(2) Outline the proposed school’s salary ranges and employment benefits for all employees, as 
well as any incentives or reward structures that may be part of the compensation system. 
Explain the school’s strategy for retaining high-performing teachers. 
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The salary range for teacher at American Leadership Academy Centennial Hills is anticipated to be 

from $35,000 to $44,000, depending on education, experience, and demonstrated proficiency. ALA 

understands that there is a significant teacher shortage in Nevada and will adjust the pay schedule 

accordingly to secure a sufficient quantity of quality teachers. 

Pursuant to Nevada Law, ALA will participate in the Nevada Public Employee Retirement System.  

ALA will offer benefits, (health, vision, dental, life insurance) to its full time employees. ALA will 

leverage the cost pool of its EMO to secure better plans and rates for its employees. ALA will may 

the majority cost of health insurance for full-time employees and they will have the option to add 

spouses and children as well as additional coverage for vision, dental, and life insurance at an 

additional cost.  

The Governing Board of ALA may authorize incentives and or bonuses to attract and retain quality 

instructional staff and school leadership. All incentives will be considered within the context of the 

organization’s financial position and debt obligations to ensure the ongoing fiscal health of the 

organization. 

The Executive Director may propose salary increases for high performing teachers to the Board of 

Directors. If approved, salary increases may be granted to certain high-performing teachers 

regardless of teaching experience or educational attainment. As such, ALA will create a culture that 

rewards performance and merit and encourages all teachers to strive for excellence. 

Excellent teachers will also be provided advancement opportunities as the school expands and 

seeks administration candidates from within the organization. Teachers identified as potential 

administrative candidates will be invited to participate in administrator development groups 

pursuant to the school’s staff development plan. 

(3) Explain how the relationship between the school’s senior administrative team and the rest of 
the staff will be managed.  Note the teacher-student ratio, as well as the ratio of total adults to 
students for a “typical” school.   

American Leadership Academy Centennial Hills seeks to establish a culture of transparency and 

access to leadership. During the initial year of operation, senior staff will be on-site serving as 

campus administration. When growth necessitates the removal of senior management from 

campus-level operations, employees will maintain access to senior management through a variety 

of communication avenues.  

First, senior management will be required to visit each campus on regular intervals to ensure the 

school’s mission and vision are being obtained. Each campus will be audited to ensure proper 

implementation of the school’s program of instruction, compliance with school policy, and the 

proper development of school culture. These audits provide visibility and contact with senior 

administrative personnel. 

Second, senior management will be responsible for providing professional development to staff 

during summer training and as required throughout the school year. These opportunities help 

employees become familiar with senior management and provide occasions for interaction. 
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Finally, any member of staff may submit feedback to senior management through direct contact. 

Contact points include emails, phone calls, and in-person discussions. Employees will be apprised of 

these opportunities during professional development and encouraged to reach out, as appropriate.  

ALA recognizes the value of employee feedback and seeks constructive participation from all 

employees. ALA also recognizes the importance of local control and will encourage employees to 

first provide feedback to their immediate supervisor prior to seeking audience with senior-level 

administration.  

ALA will maintain a 21:1 student to teacher ratio in Kindergarten and a 30:1 student to teacher 

ratio in all regular education classrooms thereafter. Special Education Case Managers providing 

services to students with severe disabilities will not exceed a ratio of 22:1, pursuant to NAC 

388.150. The overall adult to student ratio for the school is estimated to be approximately 1:15. 

(4) Outline the procedures for hiring and dismissing school personnel, including conducting 
criminal background checks.   

Upon submission of an application, a member of the EMO human resources team reviews the 

application to determine if the applicant has the proper education, certification, and other 

requirements for the position for which they are applying. The applicant’s references are also 

checked. The HR employee will call the applicant to complete a phone interview and ask any 

additional questions pertaining to the candidate’s qualifications and work history. If the candidate 

has all the necessary requirements or will have all of the necessary requirements prior to the first 

day of employment, the application and notes are passed to the Director of the campus to schedule 

an in-person interview.  

During the in-person interview the applicant is probed to discover if their educational philosophy 

aligns with the school’s educational philosophy. Each instructional applicant is asked to 

demonstrate proficiency in teaching by completing a teaching sample live or submitting a video of 

themselves teaching. The applicant is scored on qualifications, demonstration of skills, and 

alignment with school values. Exceptional candidates will be probed on desired salary and provided 

an offer of employment. All offers of employment are contingent upon the completion of a clean 

criminal background check. HR will review the results of background checks and applicants with 

any significant issues will be disqualified from employment. The Board of Directors must approve 

applicants with minor criminal history reports after seeking advisement of legal counsel.  

School personnel that are subject to dismissal will be notified by their direct manager. Prior to 

dismissal, management must contact human resources to obtain approval prior to dismissal to 

ensure that all the proper paperwork is in place and that school procedure has been followed. 

Following notification of dismissal by the employee’s direct manager, the employee will be 

contacted by Human Resources to schedule an exit interview and obtain any necessary paperwork. 

Each terminated employee may appeal their termination to the Executive Director who will make a 

final employment determination after hearing all evidence. 
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(5) Explain how teachers will be supported and developed. Describe the school’s performance 
management system and process for teacher evaluation. Provide your teacher evaluation 
tool(s) as Attachment 5, as well as any supporting protocols or documentation.  

Teachers at ALA will be supported and developed through an ongoing professional development 

program, teacher onboarding program, new teacher support program, professional learning 

communities (PLC), and ongoing evaluation. 

ALA holds ongoing professional development as a cornerstone of teacher success. Prior to the 

school year, ALA puts teachers through two weeks of professional development. This opportunity 

helps acculturate teachers, exposes them to the curriculum and associated resources, builds team 

unity, trains teachers on effective instructional practices, and increases teacher effectiveness 

through the explicit instruction of leadership principles. 

Following the commencement of the school year, ALA will provide monthly professional 

development opportunities to instructional staff. The content of these opportunities will be 

determined by observed teacher needs.  

As ALA has a very unique culture from that found in traditional district schools, it is important that 

teachers be properly onboarded. To facilitate this process, each teacher that is new to the school is 

enrolled in an onboarding program to ensure that they can successfully make the transition without 

undue stress. This process consists of a series of emails, videos, books, and in-person meetings. 

Combined, these resources help new teachers acclimate to the ALA. 

New teachers (new to the profession) are among the most vulnerable of staff members. New 

teachers in urban school districts only have a fifty percent chance of staying in the profession for 

more than three years. A large part of the problem are administrators that do little more than give 

the teacher a key, a handbook, and show them to their classrooms. For new teachers to truly 

succeed in the profession, they need a mentor. ALA has developed a new teacher mentorship 

program based on principles found in The First Days of School by Harry Wong. As a part of this 

program, new teachers are assigned a mentor teacher: a veteran that can help them navigate the 

challenges of teaching. Typically, this mentor teacher is the grade-level team lead. When necessary, 

the Assistant Director may also serve as a mentor to help new teachers overcome the stress and 

challenges of the classroom. The mentor teacher meets with the new teacher on a weekly basis to 

answer questions and provide support. The mentor teacher delivers a series of quick lessons to the 

new teacher to help him or her improve classroom management, work with parents, motivate 

students, and improve instruction. 

The best support for teachers is often other teachers. To facilitate discussion amongst teachers, ALA 

has integrated time into the weekly schedule for grade-level PLC teams. These teams work together 

to review student data, plan upcoming units, troubleshoot difficult problems, and support one 

another. 

Finally, ALA has developed a teacher evaluation program designed to avoid the typical dog-and-

pony show and provide authentic and timely feedback. The evaluation rubric is based on the 

Danielson Framework, a research-based rubric for measuring teacher efficacy. As a part of ALA’s 
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evaluation program, teachers are observed six times during the first semester for ten to thirty 

minutes each time. These evaluations are unannounced and can occur during any time of the day to 

provide a realistic evaluation of teacher performance. After each short evaluation, the teacher is 

provided with candid feedback and encouragement. This format allows teachers to make necessary 

adjustments throughout the first semester. During the second semester, teachers are given the 

traditional full scheduled evaluation. This enables teachers to showcase their skills over the course 

of an entire lesson. Together, these evaluations help teachers improve their craft and provides for 

the accurate measurement of instructional quality. 

(6) Explain how the school leader will be supported, developed, and evaluated each school year.  
Provide, as Attachment 6, your leadership evaluation tool(s), as well as any supporting 
protocols or documentation. 

First-year administrators at ALA will be required to complete the following training modules within 

the first six months of their hire date: 

• School law  

• School finance 

• Health and safety 

• Accountability 

• Open meetings 

• Student confidentiality 

• Infinite Campus Administrator Training 

• Saxon Administrator Training 

• Core Knowledge Sequence Administrator Training 

• Core Knowledge Language Arts (CKLA) Administrator Training 

• SRA Administrator Training 

• The 7 Habits of Highly Effective People Training 

Training will be provided by third-party providers, the EMO, and the Executive Director. Please 

refer to the financial workbook for the costs associated with these professional development 

opportunities. 

Administration will receive ongoing professional development during weekly or bi-monthly 

meetings with the Executive Director for ALA and the EMO or other best value partners, as needed. 

Mini professional development opportunities and topics will be selected by the Executive Director 

for these meetings.  

In addition to recurring administrator meetings, administrators will also participate in a bi-monthly 

book study and leadership training with the Executive Director over the course of the school year. 

During this leadership training, administrators will review and discuss professional literature and 

seek guidance from the leadership team on issues faced at each campus. 

Administrators will be evaluated individually on their performance throughout the year and will be 

provided feedback by the ALA Executive Director. The Board of Directors will evaluate the 

Executive Director.  
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In addition to formal evaluations, the ALA Executive Director will utilize the EMO to conduct 

quarterly audits of the administrative team on each campus. The quarterly audits are intended to 

verify completion of key tasks specific to the oversight and management of the campus academic 

program. During the quarterly audits, Directors and Assistant Directors receive one-on-one 

coaching and support to aide in the completion of all job-related tasks, as needed. 

In addition to quarterly audits, Directors and Assistant Directors are evaluated annually based on 

their performance in all areas of their job responsibilities. Additional professional development 

may be recommended based on evaluation results and is recommended by the ALA Executive 

Director.  

(7) Explain how staffing plans for non-classroom staff will ensure high-quality teacher support, 
family and student support, smooth school operations, and compliance with all applicable 
Nevada and SPCSA laws, regulations, policies, and procedures. 

ALA will replicate the proven staffing model developed by its EMO, Charter One Education Group. 

This model provides adequate operational support without overwhelming the financial resources 

of the school. Support positions include Business Manager, Office Manager, Receptionists, Health 

Aide, SPED Paraprofessionals, Cafeteria staff, Janitorial and maintenance staff, specials teachers, 

and instructional aides.  

Each of these positions provides essential support to the instructional and/or operational success 

of the school.  For example, specials teachers and instructional assistants provide crucial down time 

for core teachers to meet in PLC teams and complete other non-instructional classroom tasks. The 

maintenance and grounds crew ensure a safe and clean environment for learning. The front office 

staff help address student and parent needs and facilitate communication. Back office staff helps 

ensure compliance with federal, state, and SPCSA mandates. Altogether, these staff members ensure 

that teachers can remain focused on teaching. 

ALA will also leverage the resources of the EMO to obtain economies of scale and minimize 

administrative overhead. The EMO will perform several important support functions such as 

human resources, payroll, academic consulting, legal counsel, SPED consultation, and much more. 

The EMO already has trained professionals in each of these fields and can provide immediate 

support. This frees school administration to focus on fulfilling the school’s mission and vision. 

(8) Does your organization have a proactive succession plan?  If so, please provide a detailed 
description for how potential school leaders will be cultivated and developed.     

As mentioned in previous sections, ALA anticipates ongoing growth through the addition of sister 

campuses. In order to ensure qualified administrative candidates for new campuses, ALA will 

perform ongoing administrator development opportunities as well as recruitment of qualified 

individuals through networking activities.  

Participating in the administrator development program is by invitation only. Participants are 

selected from high performing teachers with demonstrated leadership capacity. Participants will 

complete a book study with one or more members of administration to learn important concepts of 

school pedagogy, leadership, customer service, business, and law. In additional to the book study, 
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participants will be given additional leadership opportunities such as leading event committees, 

serving as lead teacher, serving as a mentor teacher, leading a professional development course for 

other teachers, etc. Teachers seeking advancement to administration will also be encouraged to 

complete a graduate-level degree in education, educational leadership, business, or another related 

field. 

Participants that complete the requirements of the program and continue to demonstrate superior 

instructional and leadership skills will be given priority status when new administrative positions 

are available.  

The EMO operates a similar leadership development program and may provide additional 

administrative candidates, as needed. 

In addition to cultivating internal talent, ALA will actively network with qualified professionals to 

entice and recruit talent. Administration at ALA, including Executive Administration, will be tasked 

with perpetually networking with qualified professionals from around the country to recruit them 

to our organization. This happens through participation in professional communities such as 

Charter School Associations, online forums, national symposiums, school tours, etc.  

(9) Explain how the school and organization intend to identify and address unsatisfactory 
leadership or teacher performance, as well as leadership/teacher changes and turnover.  
Include an estimate of the costs of leader and teacher turnover. 

ALA will seek to minimize leadership and teacher turnover through proactive hiring, training, and 

evaluation procedures. However, administrative and instructional performance will be monitored 

and changes made, as necessary to ensure the success of the students and the organization. 

When deficiencies in administrative or instructional staff are observed, the direct manager of the 

person in question bears the responsibility for assessing the situation and providing remediation. 

Staff will be notified of deficiencies in a loving but straightforward manner. The direct manager of 

the person in question will develop an improvement plan with the person and set milestones for 

improvement. If additional resources are necessary to ensure success, reasonable efforts will be 

made to secure those resources. The manager will follow up with the staff member at regular 

intervals to provide support and measure progress against established milestones. When sufficient 

progress is not maintained, the employment of the staff member in question may be terminated. All 

termination determinations must be made in conjunction with senior leadership and human 

resources to ensure compliance with applicable laws and school policy. The timing of terminations 

should also be considered to minimize the negative impact on students and their families. 

Since ALA will provide extensive training to its staff, turnover may pose a significant cost to the 

organization. When one considers the additional cost of staff recruitment activities, potential loss of 

students, and the administrative burden dedicated to these activities it is likely that the cost of 

turnover for a teacher is nearly $3000 or more and an administrator $5000 or more. 

It is the goal of ALA to minimize teacher and administrator turnover. 
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(10) Does your EMO utilize a Human Resources Information System (HRIS)?  If so, please provide 
the name of the system you are / will be using. 

ALA will utilize a HRIS through the EMO. Currently, the EMO utilizes CBR and their online system to 

perform all human resources related tasks. This system may change, as necessary, to meet the 

needs of the organization. 

(11)  Will your organization require additional support (from third parties or consultants) for core 
Human Resources functions (e.g., payroll, benefits administration, employee relations, etc.)?  If 
yes, please detail the areas that will require additional support and the costs and criteria for 
selecting such services. If not, please provide a detailed description of how these functions will 
be managed.  

ALA – NLV will utilize the services of its EMO, Charter One Education Group (COEG), to perform 

core Human Resources functions. COEG will provide recruitment, qualification verification, 

background checks, benefits management, payroll, and disciplinary support to ALA. COEG, in turn, 

may contract with a professional employer organization (PEO), such as CBR, to provide additional 

expertise. 

This arrangement grants ALA access to a far larger benefits pool, minimizes overhead, and permits 

ALA  to focus on its core competency of providing quality instruction.  

SCALE STRATEGY 

(1) Describe the steps that you will take to scale your model to new sites, including the people 
involved and the resources contributed both by the EMO and the new schools.   

ALA, in conjunction with Charter One Education Group, will leverage both organization’s resources 

to assess opportunity for new sites, perform due diligence, obtain authorization, recruit necessary 

talent, secure financing, and perform all other processes necessary for the opening of additional 

sites.  

The Executive Director, an employee of the EMO, will have the primary responsibility for scaling the 

school’s model to additional sites. The steps for opening additional sites, for which the Executive 

Director will be responsible, include: identify geographic location, perform demographics study to 

determine feasibility, engage commercial real estate brokers to identify potential sites, obtain new 

charter or charter expansion from Authority, work with facility developers to design, finance, & 

build a new facility, work with vendors to furnish facility and purchase curriculum, recruit staff, 

provide training, recruit students, and finally open the facility for operation. Several pages of text 

could be dedicated to each of these steps and a full treatise on the process is beyond the scope of 

this document. 

The personnel necessary for completing these steps are all employees of the EMO and include the 

Executive Director, Human Resources team, Marketing Director, CFO, and IT Director.  

ALA will support efforts to scale by marketing the new location to existing patrons of the school, 

providing facility space for community meetings and other marketing efforts, allowing potential 
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candidates to provide teaching samples at the school, and providing additional support as 

determined necessary.  

Whereas it is the intent of the EMO to add another ALA campus the year following this campus, it is 

anticipated a replacement Director will be hired mid-year to receive on-the-job training and enable 

to Executive Director to attend to the development of the third campus. 

(2) If your organization operates schools in other states, compare the EMO’s efforts to scale 
operations to Nevada to past scale efforts in other states. 

Charter One Education Group manages American Leadership Academy’s campuses in Arizona. 

American Leadership Academy began operations in Arizona in 2009 and has grown from one 

campus with 500 students to eight campuses with over 6500 students in that time. In the 2017-18 

school year, American Leadership Academy is slated to grow another four schools in Arizona 

totaling nearly four thousand additional students. 

In similar fashion, ALA seeks to grow rapidly in Nevada. ALA plans to add one additional campus 

each school year. This provides systematic growth that does not exceed the capacity of the 

organization. 

In contrast to the path taken in Arizona, Nevada growth will be in pods or miniature districts 

individually operated by Executive Directors under the direction of independent boards. Each pod 

will grow independent of the others. This application only addresses the plans of the Las Vegas – 

North pod.  

The EMO will provide substantial support to ensure that efforts to scale the school model are 

successful.  

(3) Describe your plan for embedding the fundamental features of the model that you described in 
the transformational change section in each new school that you plan to open. 

The fundamental features of our school model are classical education, STEM instruction, Core 

Knowledge, ongoing professional development, leadership instruction, student assessment 

program, and PLCs.  

The keys to ensuring these features are embedded into the school are: hire capable staff, provide 

quality training on each aspect, ensure the necessary resources are in place, audit implementation, 

and provide frequent feedback. 

Implementing the fundamental features of the chosen model begins with staff selection. All staff 

must be aligned with the mission and vision of the school: including administrators, teachers, and 

support staff. When all staff are aligned for a common cause, everything else falls into place.  

ALA recognizes that its model requires significant staff buy-in and specific skills. For this reason, 

ALA – NLV will utilize a rigorous professional development plan. Staff will be instructed in both the 

philosophy of the school as well as the knowledge and skills necessary to implement its program of 

instruction. 
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Finally, ALA  will employ both internal and external audits to ensure that all aspect of the school are 

aligned with the chosen school model. Internal audits will be overseen by the Executive Director of 

ALA. Audits will measure all aspects of the school including legal compliance, décor, cleanliness, 

culture, academics, stakeholder satisfaction, and compliance with school policy & procedure. 

External audits by the EMO will be performed on an annual basis to ensure that the model is being 

implemented faithfully and that the American Leadership Academy brand is consistent. 

(4) Explain any shared or centralized support services the EMO or its affiliates will provide to 
schools in Nevada.   

The EMO will manage the daily operations of the school through the Executive Director and under 

the direction of the Board of Directors. The EMO will supply school administration as well as front 

office and back office staff.  

Centralized services that the EMO will provide include legal services, special education 

consultation, human resources, academic consultation, professional development, information 

technology, marketing, and finance. 

(5) Describe the structure, specific services to be provided, the cost of those services, how costs 
will be allocated among schools, and specific service goals of the network.  Please also include 
how the board will measure successful delivery of these services. The governing board must 
outline the services to be provided by the EMO and/or its affiliates in the term sheet and draft 
contract provided later in Attachment 23. Note that Nevada law allows charter schools to 
contract for the management or operation of the school with either a for-profit or non-profit 
entity.  Beginning January 1, 2016, sponsors will also be permitted to grant charters directly to 
non-profit Charter Management Organizations which directly hold charters in other states or 
to Nevada non-profit corporations which were formed for the sole purpose of submitting an 
application in conjunction with such a Charter Management Organization.   

American Leadership Academy Centennial Hills will contract with Charter One Education Group to 

manage the daily operations of the school including regional administration, site administration, 

human resources, payroll, legal compliance, marketing, administration of the instructional program, 

finance, and all other operational tasks associated with running an educational institution. 

The contract price with the EMO is anticipated to be $900 per student. This figure was derived by 

calculating the anticipated personnel and administrative overhead costs incurred by the EMO. By 

utilizing a straight per-student fee, each school managed by the EMO pays proportional to the 

number of students they educate and therefore the proportion of administrative overhead 

necessary to manage the school. 

To put this figure into perspective, Doral Academy of Northern Nevada indicated a per-student fee 

of $450 per student for the EMO. In this case, however, the EMO will not employ site administration 

or site operational staff. Legacy Traditional School, which will open in 2017, indicated a per-student 

fee of $1072 per student and does provide site-based leadership and staff. Given these data points, 

ALA feels that the figure of $900 per student is fair for the services rendered by the EMO. 

As indicated in the sample contract, ALA can terminate the relationship with the EMO at any point it 

deems necessary. The performance of the EMO will be evaluated by the Board once per annum to 
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ensure that the organization is meeting Board performance standards. The evaluation of the EMO 

will be based on achievement of Board established academic goals, enrollment goals, financial 

metrics, and community feedback. The Executive Director of the EMO will provide regular updates 

to the Board, including at least one annual summary of performance metrics which may be 

independently verified by the Board or their third-party designee, as required. 

(6) Identify any school positions which will be employed by the EMO or may be employed by the 
EMO based on the contract.  To the degree that this position will represent the interests of the 
school to other parties, including vendors, school employees, regulators, or the SPCSA, how 
will the board ensure there is appropriate oversight and management of that individual’s 
activities by school employees or the board? 

As indicated above, all regional staff, site administration, and site-based support staff will be 

employees of the EMO. All teachers, paraprofessionals, special education case managers, and 

instructional aides will remain employees of the school. The Executive Director will be accountable 

to the Board for ensuring that the best interests of the school are represented in all aspects of 

school operation. Whereas the continued success of the EMO is tied to the success of the 

organization, the EMO has an inherent interest in ensuring that the organization is successful. 

(7) Using the table below, summarize the division school- and organization-level decision-making 
responsibilities as they relate to key functions, including curriculum, professional 
development, culture, staffing, etc.  This division of responsibilities will be evaluated both in 
the context of Nevada law and regulation and best organizational and authorizing practices 
nationally.   

For the table below, the Executive Director shall represent the School Leader. Although the 

Executive Director is an employee of the EMO, it is his responsibility to represent the needs of the 

school and operate under the supervision of the Board. The broader EMO network supports the 

Executive Director in fulfilling his duties. 

Function 
Network/Management 
Organization Decision-

Making 

Local Board Decision-
Making 

School Leader  Decision-
Making 

Performance Goals Supports the school in 
achieving its 

performance goals. 

Sets performance goals. Recommends goals to the 
Board. 

Curriculum Provides outline of 
proven curriculum and 
supporting documents. 

Supports the school. 

Selects school 
curriculum. 

Recommends curriculum 
to the Board and 

implements the selected 
curriculum. 

Professional 
Development  

Supports the school 
leader. 

Delegates to School 
Leader. 

Develops a professional 
development plan and 

implements it. 
Data Management and 
Interim Assessments 

Supports the school. Establishes policy. Implements policy. 

Promotion Criteria Supports the school. Establishes policy. Implements policy. 
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Function 
Network/Management 
Organization Decision-

Making 

Local Board Decision-
Making 

School Leader  Decision-
Making 

Culture Supports the school. Establishes policy. Implements policy. 

Budgeting, Finance, 
and Accounting 

Supports the school. Establishes policy. Implements policy. 

Student Recruitment Supports the school. Establishes policy. Implements policy. 

School Staff 
Recruitment and 
Hiring 

Supports the school 
leader. 

Delegates to School 
Leader. 

Develops a recruitment 
plan and implements it. 

HR Services (payroll, 
benefits, etc.) 

Provides comprehensive 
HR services under the 

supervision of the School 
Leader. 

Establishes policy that is 
followed by the School 

Leader and EMO. 

Oversees services provided 
by EMO. 

Development/ 
Fundraising 

Supports the school 
leader. 

Delegates to School 
Leader. 

Creates a 
development/fundraising 

plan and implements it. 
Community Relations Supports the school. Delegates to School 

Leader. 
Represents the 

organization under 
direction of the Board. 

IT Provides support 
services under the 

direction of the school 
leader. 

Establishes policy. Proposes policy and 
implements established 
policy through the EMO. 

Facilities Management Supports the school. Establishes policy. Implements policy and 
manages daily oversight. 

Vendor Management / 
Procurement 

 Delegates to School 
Leader. 

Manages vendors and 
purchasing. 

Student Support 
Services 

Supports the school. Delegates to School 
Leader. 

Manages student support 
services and reports to 

Board. 
Other operational 
services, if applicable 

Supports the school 
leader. 

Delegates to School 
Leader. 

 

(8) Provide, as Attachment 20B, the following organization charts (including both network 
management and schools within the network): 

(a) Year 1 network as a whole  

(b) Year 3 network as a whole 

(c) Year 6 network as a whole  

The organization charts should represent the all national operations and clearly delineate the roles 

and responsibilities of – and lines of authority and reporting among – the governing board, staff, 

any related bodies (e.g., advisory bodies or parent/teacher councils), and any external 

organizations that will play a role in managing the schools. Clearly show the EMO’s role and the role 
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of positions employed by the EMO in the organizational structure of the school, explaining how the 

relationship between the governing board and school administration will be managed.   

Please see Attachment 20B. 

STUDENT RECRUITMENT AND ENROLLMENT 
Like all public schools, public charter schools must be open to any such child, regardless of that child’s 

race, gender, citizenship, or need for accommodations or special education services. Thus, recruitment 

and enrollment practices should demonstrate a commitment to providing all students equal 

opportunity to attend the school, and help schools avoid even the appearance of creating barriers to 

entry for eligible students.  

(1) Explain the plan for student recruitment and marketing that will provide equal access to 
interested students and families, including how the school will comply with the requirements 
of SB208 (2015 session). Specifically, describe the plan for outreach to: families in poverty; 
academically low-achieving students; students with disabilities; and other youth at risk of 
academic failure. For schools which are giving one or more statutorily permissible admissions 
preferences pursuant to NRS 386.580 or SB390 (2015 session), please indicate if you plan to 
focus your student recruitment efforts in specific communities or selected attendance areas.  

American Leadership Academy Centennial Hills (ALA) will employ a rigorous marketing plan to 

ensure that enrollment targets are met and all community demographics receive appropriate notice 

and outreach. Initial marketing efforts are already underway and include the creation of a school 

website and Facebook account. Upon approval of the charter, a coordinated grass-roots effort will 

be launched to gain community awareness. This effort will begin with cottage meetings held in the 

homes of potential applicants. During these cottage meetings, small groups get the chance to 

interact with school leadership and learn about the school’s mission and vision. The goal of each 

cottage meeting is to secure the support of those in attendance and schedule additional cottage 

meetings in their homes. Though time-intensive, this method helps community members learn 

about the school in a comfortable, non-intimidating setting and helps create ties between school 

administration and the community. 

Additional marketing efforts include mailer campaigns to the neighborhoods surrounding the 

school, email campaigns, social media campaigns, flier campaigns at local supermarkets, community 

events, campus tours (when possible), and much more. When available, ALA will also seek to work 

with local media outlets to bring community awareness to the school and highlight its mission and 

vision.  

Through its contract with the EMO, ALA has access to professionally designed marketing materials 

and personnel. ALA will leverage these resources as well as the marketing know-how of the school 

leader to ensure that enrollment targets are met.  

ALA will reach out to economically disadvantaged families, ELL families, special education students, 

and other at-risk groups by specifically addressing the needs of these groups on the school website 

and on marketing materials. Where possible, marketing materials will be made available in Spanish 

also to ensure equal access to information on the school.  
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Families that do not have access to internet will be permitted to enroll at the front office or 

enrollment trailer of ALA.  

(a) What is the enrollment calendar for both the first year of operation and subsequent years 

of operation?  Please specify the dates on which the school will begin accepting 

applications and how long the enrollment window will last prior to conducting a lottery.   

 

ALA – NLV will begin open enrollment January 2, 2018. Notification will be sent to all households 

within 2 miles of the school no later than November 15, 2017 pursuant to Nevada law. Notification 

will also be made upon the school’s website in both English and Spanish to ensure English language 

learners are not discriminated against. ALA’s enrollment policy, including prohibitions on 

discrimination against families in poverty; academically low-achieving students; students with 

disabilities; and other youth at risk of academic failure, will be posted on the school website and 

also on the online student application. 

The open enrollment period for the school will extend from the first Monday in January till the last 

Friday in March. A determination will be made if a lottery is necessary based on the number of 

applications received. If a lottery is necessary, one will be performed during the first week of April 

and the results disseminated to school stakeholders. Enrollment priority will be established 

through the lottery process and seats backfilled throughout the year based on the established 

priority. Applications received after the lottery will be placed at the end of the wait list based upon 

date and time received. 

(b) What enrollment targets will you set and who will be responsible for monitoring progress 

towards these targets? What is your target re-enrollment rate for each year? How did you 

come to this determination? What are the minimum, planned, and maximum projected 

enrollment at each grade level? Outline specific targets in the table below.  

The target starting enrollment for the first school year is 92% enrollment or 990 students. The 

school Director will track progress towards this goal. The target re-enrollment rate is 75% based on 

unavoidable student attrition such as eighth grade students moving to high school (8%) and 

families moving out of the area (12%). The school anticipates losing another 5% of students to 

other schools. The school will seek to obtain full school enrollment, 1080 students, by the end of the 

first school year. 

(c) What systems will you put in place to ensure that staff members are knowledgeable about 

all legal enrollment requirements pertaining to special populations and the servicing of 

particular populations of students?  

The best way to avoid staff error is to remove them from the equation. ALA will employ an online 

enrollment portal that will clearly state that the school does not discriminate against special 

populations. The school’s website will also have a page dedicated to special populations to outline 

the school’s commitment to serving all students. Online applications will be monitored by school 

administration and enrolled based on lottery determinations. Additionally, the initial enrollment 

form will seek to avoid the collection of information that could lead to discrimination to avoid the 

possibility of such discrimination. After enrollment priority is established through the lottery, all 
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accepted applicants will have a two-week time frame to complete a more comprehensive 

application that will contain the remaining relevant student information. 

All staff will learn about the school’s non-discrimination policies during staff training. These 

policies will be contained in the staff handbook, which all staff are required to read and agree to 

abide thereby. Staff specifically handling enrollment will receive earlier training to ensure that all 

school policies are followed throughout the enrollment process. 

(2) Describe the student recruitment plan once your school has opened. In what ways will it be 
different than your pre-opening year, in terms of the strategies, activities, events, persons 
responsible and milestones?  How will the school backfill vacancies in existing grades?   

ALA recognizes the importance of ongoing marketing and recruitment throughout the school year. 

ALA also recognizes that existing stakeholders are the best form of marketing. As such, our first 

priority is to provide a fantastic educational experience to all existing students. If students and 

parents love the school, they will naturally talk to their friends and families about it. 

To this end, ALA will treat every interaction with parents as an advertising opportunity. School 

events will be well planned and executed with particular attention paid to how stakeholders will be 

affected by the event. ALA will also continually remind stakeholders of the great things that are 

being accomplished by the students at the school through short videos and pictures posted on 

social media and in school newsletters.  

Most importantly, the students must succeed. ALA will develop positive community support by 

focusing on helping students perform academically and grow as individuals. When students grow, 

the school can also.  

In summary, the marketing strategy for ALA changes after opening from telling people what we can 

do for them to doing what we told them we would do and telling them we did it. As we fulfill our 

promises and provide value to our stakeholders, recruitment will effectively take care of itself. As 

ALA is a growth model organization, more traditional forms of advertising such as mailer, email, 

flier, and social media campaigns will continue throughout the school year to ensure adequate 

enrollment in subsequent campuses. Campus tours will also be offered on a weekly basis to help 

potential applicants observe the school setting and learn about the school’s unique philosophy.  

(3) Complete the following tables for the proposed school to open in 2017-18. Experienced 
Operators applying for multiple schools must complete enrollment summary tables for each 
school campus opening in fall 2017.  

(a) Minimum Enrollment (Must Correspond to Break Even Budget Scenario Assumptions) 

 
Grade Level Number of Students 

2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 
Pre-K - - - - - - 
K 66 66 66 66 66 66 
1 90 90 90 90 90 90 
2 90 90 90 90 90 90 
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3 90 90 90 90 90 90 

4 90 90 90 90 90 90 
5 90 90 90 90 90 90 
6 60 60 60 60 60 60 
7 60 60 60 60 60 60 
8 60 60 60 60 60 60 
9       
10       
11       
12       
Total 696 696 696 696 696 696 

(b) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 

Grade Level Number of Students 
2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 

Pre-K       
K 120 120 120 120 120 120 
1 120 120 120 120 120 120 
2 120 120 120 120 120 120 
3 120 120 120 120 120 120 
4 120 120 120 120 120 120 
5 120 120 120 120 120 120 
6 90 120 120 120 120 120 
7 90 120 120 120 120 120 
8 90 120 120 120 120 120 
9       
10       
11       
12       
Total 990 1080 1080 1080 1080 1080 

(c) Maximum Enrollment (Note: Enrolling more than 10 percent of the planned enrollment 

described in subsection b will necessitate a charter amendment) 

Grade Level Number of Students 
2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 

Pre-K       
K 120 120 120 120 120 120 
1 120 120 120 120 120 120 
2 120 120 120 120 120 120 
3 120 120 120 120 120 120 
4 120 120 120 120 120 120 
5 120 120 120 120 120 120 
6 120 120 120 120 120 120 
7 120 120 120 120 120 120 
8 120 120 120 120 120 120 
9       
10       
11       
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12       
Total 1080 1080 1080 1080 1080 1080 

(4) Describe the rationale for the number of students and grade levels served in year one and the 
basis for the growth plan illustrated above.  Note: particular weight will be given to rationales 
which prioritize academic achievement over financial returns.  Start-Up applicants proposing 
to open with more than 400 students or more than 3 grade levels should identify and discuss 
the specific elements of the school model detailed throughout the application that demonstrate 
that the proposed school is designed to compensate for the known organizational and 
academic challenges which accompany serving larger student bodies and multiple grade levels 
in a start-up environment.   

ALA’s vision is to “Learn. Lead. Change the World.” To have any chance of really changing the world, 

ALA must seek to educate as many students as possible. Correspondingly, it is not sufficient to 

merely educate a lot of children; we must provide them with a superior educational experience. In 

order to have the resources necessary to provide a superior educational experience, it is imperative 

to operate larger campuses. 

Fulfillment of the school’s mission and vision is dependent upon applying sound business 

principles. Managerial accounting helps the school understand the fixed and variable costs 

allocated to each student educated. Carefully managing these costs will enable the school to provide 

the educational product it desires and fulfill its mission and vision. The relationship between 

mission and vision, business principles, and school size is hierarchical. The process begins by 

identifying the inputs necessary to fulfill the mission and vision of the school. Inputs include 

curriculum, staff, contractors, facilities, administrative overhead, and so forth. Once the inputs 

necessary to fulfill the mission and vision of the school are identified, then business principles are 

applied to determine how those inputs can be obtained in an economically viable manner. Fixed 

costs and variable costs are analyzed against revenue projections to determine the ideal balance 

necessary to operate the school. The outcome of this analysis is the realization that a larger campus 

is necessary to offset projected fixed costs, minimize variable costs through economies of scale, and 

ensure the financial viability of the school. 

ALA understands that this is a large start-up campus and has planned for the challenges this project 

represents. First, ALA is replicating a proven educational model that is scalable and successful in 

various demographics. Second, the school has a robust marketing strategy to attract both students 

and teachers. Third, the school will employ a school leader with experience with both the proposed 

model and school start-up and growth. Finally, ALA will partner with its EMO to secure additional 

bandwidth and support in completing all of the tasks and processes necessary for starting and 

operating a school. 

INCUBATION YEAR DEVELOPMENT 

(1) Provide a detailed start-up plan as well as specific organizational goals for the planning year 
(SY 2017-2018) to ensure that the school is ready for a successful launch in fall 2018. Using the 
template provided, outline key activities, responsible parties, and milestones and submit as 
Attachment 10.    
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Please see Attachment 10 for the detailed start-up plan. 

The specific organizational goals for the start up period include: recruit highly qualified staff, secure 

a facility, recruit students, generate community support, furnish the school, and prepare for a 

successful first school year. Each of these aspects is more fully outlined in other sections of this 

application and will not be elaborated upon here due to limitations in space.  

(2) Please describe the plans for leadership training and development of the selected school leader 
during the incubation year prior to school opening and how these plans support your year 0 
goals.  If partnering with an organization, please briefly describe the main components of the 
training program. 

The school leader for American Leadership Academy Centennial Hills (ALA) will be Jeremy 

Christensen. At the time of the school’s opening, Mr. Christensen will have nine years of charter 

school operation experience including one year as Director of American Leadership Academy North 

Las Vegas. Although Mr. Christensen is well-versed in charter school operation, he will continue to 

receive professional development via professional reading, attendance of local and national 

education seminars, and EMO professional development opportunities. 

In addition to Mr. Christensen, a replacement Director for ALA-NLV and a new Assistant Director 

for American Leadership Academy Centennial Hills will be hired. Each of these individuals will 

receive training pertinent to their new roles. Training will be provided by the EMO as well as other 

third-party providers. The primary components of the training regimen include: teacher evaluation, 

instructional practices, customer service, technology platforms, compliance, community relations, 

and data analysis.  

(3) Explain who will work on a full-time or nearly full-time basis immediately following 
assignment of a location to lead development of the school(s) and the plan to compensate 
these individuals. 

Mr. Christensen will be the primary person responsible for the development of American 

Leadership Academy Centennial Hills. In addition to Mr. Christensen, a new Assistant Director and 

Office Manager will be hired to help with pre-opening tasks. Additionally, the replacement Director 

of ALA-NLV will participate in pre-opening activities as a part of his/her training regimen.  

All of the afore-mentioned individuals will be employees of the EMO and will be compensated by 

the EMO.  

SCHOOL MANAGEMENT CONTRACTS   

(1) How and why was the EMO selected?  

The EMO, Charter One Education Group, was recently formed to operate American Leadership 

Academy Schools. Although American Leadership Schools traditionally ran without an EMO, growth 

into various states required the development of an EMO entity to avoid conflicts of interest and 

protect the 501(C)3 status of the school. American Leadership Academy, Inc. will be moving to an 

arms-length board and all back-office staff and district-level administration will become employees 

of the EMO. 
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The Board of Directors for American Leadership Academy – North Las Vegas and American 

Leadership Academy Centennial Hills (currently both entities are comprised of the same board 

members), chose to become American Leadership Academy affiliated schools after learning about 

their school model. The board members traveled to Arizona, visited several American Leadership 

Academy campuses and desired to bring that model to their community. The relationship with the 

EMO has continued to evolve as new challenges have been uncovered. Although the original 

relationship with the EMO was a licensing agreement, it has evolved to a more expansive 

management agreement to ensure the success of the new campuses. Specifically, by contracting 

with the full-service EMO the schools gain access to greater talent, gain economies of scale through 

shared professional staff, gain access to additional start-up funding, and access the EMO’s vendor 

network and pricing.  

(2) Describe the relationship between the school governing board and the service provider, 
specifying how the governing board will monitor and evaluate the performance of the service 
provider, the internal controls that will guide the relationship, and how the governing board 
will ensure fulfillment of performance expectations. 

The Board of Directors for both American Leadership Academy – North Las Vegas and American 

Leadership Academy Centennial Hills are the ultimate authorities for their respective schools. The 

Board can terminate the contract with the EMO at any time, without penalty. The EMO is 

accountable to the Board for implementing the mission and vision of the school with fidelity and 

will be evaluated by the Board on an annual basis. 

The performance of the EMO will be evaluated by the Board once per annum to ensure that the 

organization is meeting Board performance standards. The evaluation of the EMO will be based on 

achievement of Board established academic goals, enrollment goals, financial metrics, and 

community feedback. The Executive Director of the EMO will provide regular updates to the Board, 

including at least one annual summary of performance metrics which may be independently 

verified by the Board or their third-party designee, as required. 

(3) Disclose fully and provide an explanation of any existing or potential conflicts of interest 
between the school governing board and proposed service provider or any affiliated business 
entities, including, without limitation, any past or current employment, business or familial 
relationship between any officer, employee, or agent of the proposed service provider and any 
prospective employee of the charter school, a member of the committee to form a charter 
school or the board of directors of the charter management organization, as applicable. 

There are no known conflicts of interest existing between the EMO and any board members. 

(4) Please provide the following in Attachment 23:  
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(a) A term sheet setting forth the proposed duration of the contract; roles and responsibilities 

of the school governing board, the school staff, and the service provider; scope of services 

and resources to be provided by the EMO; performance evaluation measures and 

mechanisms; detailed explanation of all fees and compensation to be paid to the provider; 

financial controls and oversight; methods of contract oversight and enforcement by the 

governing board and/or school staff; investment disclosure; and conditions for renewal 

and termination of the contract; 

(b) A draft of the proposed management contract which complies with NRS 386.562 and 

SB509 (2015 session);  

(c) As an exhibit to the proposed management contract, a crosswalk of the academic, 

financial, and organizational goals of the charter school set forth in the SPCSA Charter 

School Performance Framework, including the school’s mission-specific goals, and a clear 

identification of each of the performance goals and expectations for the education 

management organization related to each charter school goal.  This will serve as the 

board’s primary evaluative tool for the education management organization. 

(d) Documentation of the service provider’s for-profit or non-profit status and evidence that 

it is authorized to do business in Nevada. 

Please see Attachment 23 

(5) Provide, as Attachment 22, a copy of the education management organization’s three most 
recent audits and other historical financial documents for the EMO. This may be provided in 
the format of your choosing. Note that there are limited statutory exceptions related to the 
disclosure of proprietary information for private, for-profit entities proposing to contract with 
public bodies.  Applicants proposing to contract with an education management organization 
are required to have the entity provide such information to them for evaluation by a qualified 
financial professional and attach a notarized certification of compliance by that third party. 
Education management organizations which are reluctant to provide audited financial 
statements for inclusion in the application to the SPCSA are directed to contact the SPCSA and 
request that the agency work with its Deputy Attorney General to arrange for a private review 
of these materials immediately following the submission of the proposal.  

Please see attachment 22. 

(6) Complete the Summary and Contact Information worksheet in the EMO Data Request template 
for each of the EMO’s schools as Attachment 18.   

Please see Attachment 18 

(7) Complete the EMO Achievement Data and Audit data worksheets and provide any explanatory 
or contextual information in the Info tabs of the EMO Data Request template for each of the 
EMO’s schools as Attachment 18.   

Please see Attachment 18 

(8) Provide three years of audited financial statements for each of the schools identified which has 
been in operation for more than a year as part of Attachment 17.  

Please see Attachment 17 
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DUAL-CREDIT PARTNERSHIPS 
If the charter school will provide a program where a student may earn college credit for courses taken 

in high school, please provide answers to the following questions.  Other applicants may provide a 

sentence explaining why this section is not applicable. 

American Leadership Academy Centennial Hills will not provide High School courses and therefore 

will not have any Dual-Credit Partnerships. Questions 9-18, below, are therefore not applicable. 

(9) Describe the proposed duration of the relationship between the charter school and the college 
or university and the conditions for renewal and termination of the relationship. 

(10) Identify roles and responsibilities of the governing body of the charter school, the employees 
of the charter school and the college or university. 

(11) Discuss the scope of the services and resources that will be provided by the college or 
university.  

(12) Explain the manner and amount that the college or university will be compensated for 
providing such services and resources, including, without limitation, any tuition and fees that 
pupils at the charter school will pay to the college or university. 

(13) Describe the manner in which the college or university will ensure that the charter school can 
effectively monitors pupil enrollment and attendance and the acquisition of college credits.   

(14) Identify any employees of the college or university who will serve on the governing body of the 
charter school. 

(15) Provide as Attachment 11, a draft memorandum of understanding between the charter school 
and the college or university through which the credits will be earned and a term sheet 
confirming the commitment of both entities to the specific terms outlined in this charter 
application.  If the school is not planning to provide a dual-credit program, please upload an 
attestation explaining that this request is inapplicable.   

SERVICES 

(1) Provide a description of how the school leadership team will support operational execution. 
Please provide narrative or evidence that illustrates the staffing model, performance metrics, 
and the school’s plan for supporting all operational needs of the school, including but not 
limited to those listed below. In this space and in the finances section, demonstrate how you 
will fund the provision of these services.   

(a) Transportation: Describe your plans for providing student transportation. If the school 

will not provide transportation, please identify how the school will ensure that this does 

serve as a barrier to enrollment or ongoing attendance.   

 

ALA will not provide transportation services outside of that mandated in IEP’s or required by the 

McKinney-Vento Act. This will be communicated to parents during the application process to avoid 

any unnecessary frustration to the school’s stakeholders.  

In order to minimize the impact of not providing transportation, ALA will seek to locate its facility 

centrally within the target community and within walking distance to residential developments. 

Additionally, ALA will operate a carpool Facebook page to provide parents with the platform 
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necessary to coordinate transportation. The group will be closed and only confirmed parents will 

be permitted to join the group. 

(b) Food Service: Outline your plans for providing food service at the school, including 

whether and how you will be your own school food authority or will contract with 

another provider.  If the school will not provide food service, please identify how the 

school will ensure that this does serve as a barrier to enrollment or ongoing attendance.   

ALA will operate its own cafeteria. Kitchen staff will initially include one full-time employee and 

one part-time employee, which shall be employees of the EMO. If additional staff are necessitated 

due to increased enrollment, they will be added. The kitchen equipment necessary will be provided 

with the facility and included in the facility lease. The Kitchen Manager will work with the local 

authorities to obtain all necessary permits and licenses. 

The EMO will provide the Kitchen Manager an annual calendar of meals, recipes, purchasing 

guidelines, a kitchen handbook, and guidance on establishing and maintaining a sustainable 

cafeteria program. The EMO will also provide an annual audit of the kitchen to ensure that the 

kitchen is operating in a healthy and efficient manner.  

ALA will not participate in the Free and Reduced Lunch program to ensure the school maintains full 

control over its program of instruction. The cost for operating the kitchen will be offset by revenues 

generated by selling warm lunches to students. Students that lack adequate lunches will be 

provided low-cost lunches by the school. More specifically, ALA will have on hand, at all times, 

meals that cost one dollar or less. Students that forget their lunches or cannot afford a lunch will be 

given one of these reduced cost lunches. Students may also elect to purchase this cheaper option if 

they do not have sufficient funds for the full meal or if they just prefer the cheaper alternative. If a 

specific family truly cannot afford lunches, they may request a waiver from lunch fees from the 

Director. The Director shall have the authority to waive fees based on documented evidence of 

need. The ability to waive fees is at the discretion of the Director; free or reduced lunches shall not 

be construed as an inherent right but as a privilege. ALA will seek community sponsors to help 

offset the cost of these lunches and ensure all students receive adequate nutrition 

(c) Facilities maintenance (including janitorial and landscape maintenance)  

As ALA will be operating in a new facility; maintenance tasks are anticipated to be minimal. 

Building defects related to construction will be covered by a facility warranty. An EMO-employed 

custodian and maintenance worker will handle regular janitorial and maintenance tasks. It is 

anticipated that the school will need $10,000 in equipment to support landscape maintenance 

activities and an additional $10,000 in janitorial supplies, which are reflected in start-up costs.  

(d) School health and nursing services  

The EMO will employ its own health aide to care for the daily medical needs of students. Additional 

staff will be secured to meet the needs of students with severe disabilities that need more elaborate 

services. The EMO will help establish the nurse’s office by providing a health aide manual that 

outlines recommended procedures, applicable laws, and resources. The EMO Health Services 

Coordinator will provide training to the ALA nurse prior to the school year. The EMO will also 
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provide an annual audit of the health office to ensure that records are being kept, procedures 

followed, and the health of the students properly cared for. 

 

(e) Purchasing processes 

The Business Manager will be designated at the purchasing agent for ALA. The Business Manager 

must abide by the budget established by the Board of Directors. In the event of a necessary 

deviation, the purchasing agent shall seek special authority from the Board of Directors. 

The Campus Director may approve expenditures less than $5000. The business manager will be 

responsible for obtaining competitive bids to ensure that the organization obtains the best pricing 

possible. ALA  will utilize the existing vendors of the EMO, where possible, to obtain the best pricing 

available. 

(f) Safety and security (include any plans for onsite security personnel) 

ALA will incorporate safety features into the construction of the facility including: security cameras, 

magnetic entry doors, fencing, interior locking classroom doors, smoke and fire alarms, and 

perimeter lighting. These features, in conjunction with safety policies and training will help ensure 

the safety of both staff and students. ALA will not hire specific security personnel for the school. 

Instead, all staff members will work together to ensure a safe and secure environment. Local law 

enforcement agencies will also be utilized, as necessary, to ensure the safety of the students. 

ALA also intends to utilize visitor sign-in software to track visitors to the campus and ensure 

unwanted guests do not gain access to the interior of the campus. Visitors will be required to wear 

time-stamped visitor’s badges while on campus. Guests without badges will be escorted to the front 

office of the school. 

(2) Technology: Outline the technology infrastructure and support mechanisms across your 
school, staff, and teachers. Your outline should include but not be limited to reliable and secure 
wide area networking, local area networking (e.g., wireless and cables), hardware (e.g., 
personal computing devices, servers, telephony, storage, routers, switches), technology 
policies and procedures, device management, and end user support.  

The facility for ALA will be constructed with the proper technology infrastructure to support the 

needs of the school well into the foreseeable future. This infrastructure includes: cat-6 cabling to 

each classroom, a wireless network with several access points throughout the campus, a high 

bandwidth connection to the internet (preferably fiber, depending on availability), a dedicated 

computer lab with all of the necessary cabling and equipment, VoIP phone server and phones for 

each classroom, a large format managed switch, projectors in each classroom with the necessary 

cabling, computers for each teacher and administrator, cash registers for the front office and 

cafeteria, a robust firewall, a bell and announcement system, and more. The infrastructure will be 

included in the cost of the facility lease. 

ALA  will also utilize the EMO for technology support. The EMO will provide access to help desk IT 

support and consult on the IT infrastructure for the school. The EMO will also provide sample 
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technology use agreements, policies, and procedures to help ALA  establish a safe and functional IT 

infrastructure. 

As necessary, ALA  will partner with a local provider to perform IT services. Services include on-site 

support, device imaging, cabling, troubleshooting, hardware repair, etc. The provider for these 

services has not yet been identified. 

ALA  will utilize the Google Apps for Education suite for email, intranet, and calendar applications. 

Google Apps for Education complies with FERPA and other national laws regarding student privacy 

and is used by thousands of K-12 schools and Universities across the nation. The account with 

Google Apps for Education will be established following the approval of the charter contract. An 

add-on archiving service will be secured to ensure that all information is retained in accordance to 

Nevada record retention guidelines. 

(3) Student Information Management: Timely communication of accurate student information is 
critical for payments to schools, compliance, and performance monitoring.  Please describe 
how you will manage student information using the statewide Infinite Campus system, and 
how you will build capacity around the use of the software.  If most of the applicant group or 
the EMO is new to operating in Nevada’s education environment, explain your plan to 
determine Nevada specific reporting requirements. Detail the staff members who will enter 
data along with the project manager who will commit to trainings and regularly monitor 
student information for accuracy. 

American Leadership Academy, Inc. currently utilizes the Infinite Campus software. American 

Leadership Academy, Inc. is considered its own LEA in the state of Arizona and manages all aspects 

of the software. As ALA Inc transitions to use Charter One Education Group as their EMO, the 

personnel responsible for operating the IC software will become employees of that EMO. Through 

the EMO, American Leadership Academy Centennial Hills will obtain access to these personnel and 

their expertise. 

In addition, the proposed Executive Director of ALA is proficient in Infinite Campus and has 

completed training in various aspects of the system including the fundamentals of IC Database, 

which enables Mr. Christensen to write SQL queries against the database. 

Upon approval of the charter application, the Executive Director and representatives of the EMO 

will more fully familiarize themselves with the reporting requirements of the Nevada Department 

of Education and the Nevada State Public Charter School Authority. Training will be sought through 

the Nevada Department of Education, the Nevada Charter School Association of Nevada, and any 

other reliable source that is identified. Once the Business Manager and Office Manager for the 

school are hired, they will also undergo training. Where possible, ALA will seek to hire individuals 

that are already familiar with Nevada law and reporting requirements. 

The Office Manager will be responsible for ensuring the accurate input and reporting of student 

data. The Business Manager will audit the work of the Office Manager on a quarterly basis to ensure 

all data is accurate and that all reporting requirements are being met. 
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(4) Data Security: SPCSA charter schools record, generate and consume data that falls under strict 
requirements for security, privacy, and retention (including FERPA and recent legislation 
related to the protection of personally identifiable information (PII)). Describe the systems and 
procedures you will implement in order to ensure you are compliant with these obligations.   

Student information will be carefully safeguarded to ensure compliance with local and national 

laws. Student files will be maintained in locking filing cabinets inside a locking office. Only 

authorized personnel will have access to student files.  

All requests for student information will be sent to the Office Manager for ALA. The office manager 

will authorize the dissemination of information only upon established school policy and in 

compliance with applicable law. 

All staff will be trained in FERPA compliance to ensure that personally identifiable information is 

not released inappropriately. The EMO will provide ALA  with a list of policies and procedures that 

have been designed with legal counsel to ensure compliance with both FERPA and records 

retention laws.  

(5) In addition to the narrative above, provide as Attachment 12, an operational execution plan, 
which identifies the key organizational business processes necessary to support exemplary 
academic, business and financial performance including those discussed in this narrative. This 
operational execution plan may be in a format of your choosing, and may include Gannt charts, 
process maps or flow charts, or other appropriate illustrative devices in addition to a coherent 
and well developed narrative. 

FACILITIES 

(1) Describe the facility needs of the proposed school for each year of the charter period 
including any unique features necessary to implement the school design and academic program 
including: 

(a) The desired location of the school facility; 

(b) The number of general education classrooms required each year; 

(c) Any additional classroom space required for special education or ELL services, labs, 

specialty classes and intervention or enrichment programs; 

(d) Space requirements for administrative functions, food services and physical education 

ALA will contract with Schoolhouse Development LLC to lease a purpose-built educational facility. 

It is anticipated that the facility for ALA will mirror that which is being constructed for ALA-NLV. 

The facility boasts 72,208sf of educational space including 43 classrooms, a 13,000sf gymnasium, 

728 sf full-service kitchen, five dedicated administrative offices, a nursing office, filing room, two 

flex offices, three dedicated special education classrooms, and a stage. The facility also has various 

other rooms including storage rooms, utility rooms, IT closets, teacher lounge, restrooms, and copy 

room. This facility will exceed the needs of the school in the first year, but meet needs all years 

thereafter. 

The exact location of the facility is yet to be determined. It is anticipated that the facility will be 

located West of Decatur and North of Ann Rd in Las Vegas, Nevada. Upon approval of the 

application, an exact location will be pinpointed.  
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(2) Describe the process for identifying and securing a facility, including any brokers or 
consultants you are employing to navigate the real estate market, plans for renovations, timelines, 
financing, etc.   

The development company, Schoolhouse Development, is responsible for hiring/working with any 

brokers, contractors, or bankers necessary to secure funding, purchase property, and construct 

facilities. Once the facility is complete, ALA will lease the facility from the developer.  

It is estimated that property will be secured by November, 2017 and construction complete no later 

than July, 2018. The developer has established a network of investors, bankers, and lending 

institutions to fund capital for construction of charter school facilities. Once the charter application 

is approved, this network will be engaged to raise the necessary capital.  

The Board of Directors of American Leadership Academy Centennial Hills is responsible for 

approving the final site of the school prior to the purchase of property. The design of the facility 

may change based on school need, property restriction, and/or city guidance.  

(3) If a facility is not yet identified, please describe the organization’s approach to finding a 
suitable facility.  Please include the organization’s plans to finance the facility, including: 

(a) Total project cost 

(b) Financing and financing assumptions 

(c) Total facility costs that the financial model can handle – debt service + lease + 

maintenance + utilities + etc.  

It is estimated that the total facility cost for the project is just shy of fifteen million dollars. This 

figure includes the purchase of land, permitting process, construction of facility, and an additional 

amount of start-up capital necessary to purchase furniture, fixtures, and equipment for the school. 

The figure may change based on the cost of land, onsite and offsite costs, and other factors.  

With a facility cost of just under fifteen million, it is anticipated that the annual lease payment on 

the facility will be $1,301,331, or nine percent of the total facility cost. A full enrollment of 1080 

students, this lease represents eighteen percent of the school’s total revenue. As a general rule, 

facility costs should never exceed twenty percent of the total annual revenue. This facility meets 

that rule. Please see the proposed budget for exact estimates of debt service, utilities, and other 

expenses. 

ALA will enjoy limited maintenance costs on the facility as it will be new. Schoolhouse Development 

will also offer a new facility warranty that covers any deficits in construction quality. The EMO will 

employ two full-time janitors/maintenance men to handle all school maintenance needs. Outside 

providers will only be requisitioned on a special project basis. 

(4) If you currently hold a facility or have an MOU or other proof of intent to provide a facility, 
please provide the proof of commitment as Attachment 13. Briefly describe the facility, including 
location, size, and amenities.  You may provide, included with Attachment 13, up to 10 pages of 
supporting documents providing details about the facility. Charter school facilities must comply 
with health and safety requirements. In addition, charter school applicants must be prepared to 
follow applicable county and municipal review procedures which vary significantly between 
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jurisdictions.  If the applicant does not yet have a facility identified, please upload an attestation 
explaining that these materials will be furnished as part of a charter contract amendment.   

Please see Attachment 13.  

(5) Describe the organization’s capacity and experience in facilities acquisition and 
management, including managing build-out and/or renovations, as applicable.   

The proposed Executive Director of ALA, Jeremy Christensen, has previously served as a partner in 

a charter school facilities development company prior to entering charter school administration. As 

a school administrator, Mr. Christensen has helped open six additional campuses that were all built 

from the ground up. Mr. Christensen is very familiar with the processes and timelines involved in 

facility acquisition. 

As an administrator, Mr. Christensen has also participated in the management of existing school 

facilities to ensure that they remain not only operational, but in top shape. Maintenance staff is 

given detailed instructions to keep the facility clean and all systems in the school fully operational 

and well maintained. 

As necessary, ALA will be able to rely on the EMO for additional support and consultation services 

regarding facility concerns. 

(6) Explain the organization’s plan to maintain the independent facility. 

ALA, via the EMO, will employ its own custodian and maintenance worker to clean and maintain the 

facility. The custodian will complete all janitorial tasks based on a regular schedule of tasks that 

must be completed to fulfill the school’s mission of providing the best educational experience 

possible. All instructional staff will be required to help maintain the cleanliness of their own 

classrooms through student participation and their own efforts in order to minimize the workload 

of the custodian.  

The maintenance worker will be responsible for maintaining the grounds and facilities of the 

school. This individual will perform regular maintenance tasks to ensure the long-life of facility 

systems such as air conditioners, water heaters, and other hardware. 

Both employees will work together to ensure that the campus is clean and operational at all times. 

When additional assistance is required, qualified temporary labor will be hired. All vendors and 

employees will be required to pass a background check or be escorted by a school employee if 

working on campus during school hours to ensure student safety. 

ONGOING OPERATIONS 

(1) SPCSA schools coordinate emergency management with local authorities. Explain your process 
to create and maintain the school’s Emergency Management Plan required by the State of 
Nevada.  Include the types of security personnel, technology, equipment, and policies that the 
school will employ. Who will be primarily responsible for this plan?   

The campus Director will be responsible for the development of an emergency response plan in 

coordination with local authorities. The proposed Executive Director, Jeremy Christensen, has 
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already developed an emergency response plan for the organization he currently works for and has 

also completed several FEMA courses as a function of his current role. Mr. Christensen has also 

worked with the local law enforcement in his area to carry out training drills and share his 

organization’s emergency response plan. 

ALA will build in safety measures into their facilities. Safety measures include fencing surrounding 

the entire campus, heavy-gauge locks, magnetic locking entry doors, and security cameras.  

Additional security measures include staff training on how to respond to various threats. All staff 

will be required to display a name badge while on campus and all visitors will be required to check 

in at the front office. Visitors will also be required to display a temporary name badge indicating 

that they are a visitor, the date, and their destination. 

Fire escape routes as well as emergency response flip charts will be placed by the door of each 

classroom. This allows the teacher to quickly review how to respond to a given problem in a quick 

and effective manner. 

The school will also set up an emergency mass messaging system to notify parents and 

stakeholders of any situations or safety concerns on campus. Multiple school employees will be 

trained on how to utilize the mass messaging system to ensure redundancy in the event of a crisis 

situation. 

To develop the Emergency Response Plan, the school Director will form a School Safety Team 

comprised of selected school staff and at least on parent of a student that attends the school. 

Together, the team will collaborate to create a complete emergency response plan. The team will 

also be responsible for ensuring that necessary supplies are secured to ensure student safety in the 

event of a crisis. The team will coordinate with local law enforcement to share, revise, and 

implement their plan. Where possible, local law enforcement will be asked to help perform safety 

drills and provide feedback. Where vulnerabilities are identified, the School Safety Team will work 

to revise the plan and remediate the concerns.  

Pursuant to NRS 388.1343 and associated statues, the School Safety Team will also work to provide 

a school environment that is free from bullying and cyber-bullying. The team shall meet no less 

than twice a year and shall conduct investigations of violations of NRS 388.135. The team will work 

with the board of directors of ALA to propose policies that help prevent bullying of any sort and 

create the moral and wholesome environment that is essential to ALA. 

(2) Provide, as Attachment 14, a list of the types of insurance coverage the school will secure, 
including a description of the levels of coverage. Types of insurance should include workers’ 
compensation, liability insurance for staff and students, indemnity, directors and officers, 
automobile, and any others required by Nevada law or regulation. 

Please see Attachment 14. 
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6. Financial Plan 

(1) Describe the systems and processes by which the school will manage accounting, purchasing, 
payroll, and audits.  Specify any administrative services expected to be contracted for the school, 
and describe the criteria and procedures for the selection of contractors.  

The EMO will employ a Business Manager to manage school accounting and purchasing. Accounting 

will be accomplished using a reputable government accounting software platform such as Infinite 

Visions or Blackbaud. The Business Manager will be trained on the Nevada State chart of accounts 

for school finance and will follow GAAP and GASB standards. All purchase requests will be handled 

by the Business Manager to ensure school policy is followed and that optimal pricing is secured. 

The school Director may expend up to $5000 without prior authorization insomuch as the expense 

is in alignment with school priorities and receipts submitted. The Business Manager shall account 

for all monies received and expended and make regular reports to the Executive Director.  

All bank accounts, credit cards, and debit cards will be obtained in the name of the school. The 

Business Manager shall be responsible for establishing and maintaining all school accounts. The 

EMO will be given access to certain school accounts to complete payroll transactions. 

Payroll will be handled by the EMO human resources team. The EMO currently processes payroll 

for over 500 employees and have established the procedures and processes necessary to ensure the 

accurate and timely completion of payroll. All payroll information shall be maintained in the hosted 

software to ensure visibility between ALA and the EMO. The Executive Director shall authorize 

payroll expenditures prior to releasing funds. 

A qualified third-party CPA will be secured to perform an annual financial audit of the school to 

ensure compliance with GAAP, GASB, and school policy. The CPA shall submit a report to the Board 

of Directors at the completion of the audit to establish accountability of school leadership. 

The EMO shall also conduct an annual audit of school finance and operations to ensure all school 

policies are being followed and that the school is in good operational standing. 

(2) As Attachment 15, present a budget narrative including a detailed description of assumptions 
and revenue estimates, including but not limited to the basis for revenue projections, staffing 
levels, and costs. The narrative should specifically address the degree to which the school 
budget will rely on variable income (e.g., grants, donations, fundraising, etc.). There is no page 
limit for budget narrative in Attachment 15. Include the following: 
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(a) Per-Pupil Revenue: Use the figures provided in developing your budget assumptions.  

(b) Anticipated Funding Sources: Indicate the amount and sources of funds, property or other 

resources expected to be available through banks, lending institutions, corporations, 

foundations, grants, etc. Note which are secured and which are anticipated, and include 

evidence of commitment for any funds on which the school’s core operation depends.  

(c) Anticipated Expenditures: Detail the personnel and operating costs assumptions that 

support the financial plan, including references to quotes received and the source of any 

data provided by existing charter school operators in Nevada or other states. 

(d) Discuss in detail the school’s contingency plan to meet financial needs if anticipated 

revenues are not received or are lower than estimated, including both the scenarios 

identified in subsections e and f.  

(e) Year 1 cash flow contingency in the event that state and local revenue projections are not 

met in advance of opening.  

(f) Year 1 cash flow contingency in the event that outside philanthropic revenue projections 

are not met in advance of opening.  

Please see Attachment 15. 

(3) Submit the completed Financial Plan Workbook for the proposed school as Attachment 16.  

Please see Attachment 16. 

(4) Submit, as Attachment 21, a detailed budget for the operator at the regional network level (the 
format of this is left to the applicant’s discretion).   

Please see Attachment 21 

(5) Describe the annual audit of the financial and administrative operations of the school.  Discuss 
the planned financial controls and their implementation plans.  Include evidence that the 
school will adhere to the accounting, auditing, and reporting procedures and requirements 
that apply to public schools operating in Nevada.  

ALA will procure an independent third-party auditor to evaluate the financial and administrative 

operations of the school, pursuant to NAC 387.625 and NAC 387.775. The school shall comply with 

GASB, GAAP, and the Nevada Chart of Accounts for public school accounting. 

The governing board of ALA shall adopt financial control policies prior to the commencement of the 

first fiscal school year. The EMO shall provide potential policies for adoption including cash control 

policies, purchasing policies, credit card policies, petty cash policies, expense reimbursements, 

deposits, etc. All policies will comply with Nevada law and Authority guidelines. 

The Executive Director shall be responsible for implementing the policies of the Board, including 

the policies pertaining to school finance. The Executive Director shall oversee the Business Manager 

to ensure all policies are followed with exactness. 

(6) Provide independent audits for each schools for each of the past three years for any under 
management at any point during that period as attachment 17.  

Please see Attachment 17. 
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(7) Complete the audit data worksheet in Attachment 18.  In the info tab, please identify any 
schools or campuses listed under the student achievement tab for which, pursuant that 
relevant state’s charter law, financial data is consolidated for reporting and auditing purposes 
in the independent audits provided in Attachment 17.   

Please see Attachments 17 & 18. 

In developing your budget, please ensure that the school does not operate at a loss during 
any year—this is prohibited by Nevada law.   
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January 12, 2107 
 
Nevada State Public School Charter Authority 
1749 N. Stewart Street, Suite 40 
Carson City, NV. 89706 
 
 
Dear Nevada State Authority Members, 
 
 
On behalf of KCE Champions LLC, I am pleased to write this letter in support of the charter application 
for American Leadership Academy Centennial Hills (ALA). ALA’s mission is to provide the best 
educational experience to as many students as possible in a moral and wholesome environment and 
their vision is to “Learn. Lead. Change the world.” 
 
American Leadership Academy Centennial Hills is replicating a proven educational model that 
emphasizes leadership development, civic engagement, and academic excellence. This model has 
been recognized as one of the top-performing models in the State of Arizona and has been ranked 
in the top five percent of all school Districts in that state.  
 
I have observed the organizational effectiveness and business practices of the model that is being 
replicated and feel that ALA will operate in a responsible and efficient manner.  As such, I encourage 
the Nevada State Public Charter School Authority to approve their application. 
 
Respectfully, 
 
 
 
 

Dan Figurksi 
Chief Operating Officer 
KCE Champions LLC 
650 NE Holladay Street, #1400 
Portland, OR  97232 
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1/11/2017 
 
Nevada State Public School Charter Authority 
1749 N. Stewart Street, Suite 40 
Carson City, NV. 89706 
 
 
 
Dear Nevada State Authority Members, 
 
 
On behalf of Assessment Technology Incorporated, I am pleased to write this letter in support of the 
charter application for American Leadership Academy Centennial Hills (ALA). ALA’s mission is to 
provide the best educational experience to as many students as possible in a moral and wholesome 
environment and their vision is to “Learn. Lead. Change the world.” 
 
American Leadership Academy Centennial Hills is replicating a proven educational model that 
emphasizes leadership development, civic engagement, and academic excellence. This model has 
been recognized as one of the top-performing models in the State of Arizona and has been ranked 
in the top five percent of all school Districts in that state.  
 
I have observed the organizational effectiveness and business practices of the model that is being 
replicated and feel that ALA will operate in a responsible and efficient manner.  As such, I 
encourage the Nevada State Public Charter School Authority to approve their application. 
 
Respectfully, 
 

 
Steven E. La France                                                
Senior Field Services Coordinator                                                                                             
 

Assessment Technology Incorporated                                 

6700 E. Speedway Boulevard                                                    

Tucson, Arizona  85710  
800.367.4762 ext. 143 

Fax: 520.323.9139 

www.ati-online.com 

 

 
Join the Galileo Online Email List 
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ATTACHMENT 2 – ADMINISTRATIVE JOB DESCRIPTIONS 
 
Executive Director 
 
Job Summary 
 
The Executive Director acts as the Regional Director of the organization and is 
responsible for: the effective operation of the organization; general administration 
of all instructional, business or other operations of the organization; and for 
advising and making recommendations to the Board of Directors with respect to 
such activities.   
 
Primary Activities 
 
The Executive Director shall possess the following powers and be charged with the 
following duties: 
 
A. To be the chief executive officer (CEO) of the organization, with the right to speak 
on all matters before the Board, but not to vote 
 
B. To enforce all provisions of law and all rules and regulations relating to the 
management of the schools and other educational, social and recreational activities 
under the direction of the Board. 
 
C. During the growth period of the organization, the Executive Director may also 
serve concurrently as a school Director for a specific site. 
 
Responsibilities 
 

• Keep the Board informed of the condition of the Organization’s educational 
system; assure effective communication between the Board and the staff of 
the school system. Relay all communications by the Board regarding 
personnel to Organization employees and receive from all school personnel 
any communications directed to the Board. 

 
• Prepare the agenda for Board meetings. Prepare and submit 

recommendations to the Board relative to all matters requiring board action, 
placing before the Board such necessary and helpful facts, information, and 
reports as are needed to insure the making of informed decisions. 

 
• Submit to the Board a clear and detailed explanation of any proposed 

procedure that would involve either departure from established policy or the 
expenditure of substantial sums. 
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• Develop and recommend to the Board objectives of the educational system; 

see to the development of internal objectives which support those of the 
Board. 

 
• Develop and recommend to the Board long-range plans consistent with 

population trends, cultural needs, and the appropriate use of Organizational 
facilities, and see to the development of long-range plans which are 
consistent with Board objectives. 

 
• See to the development of specific administrative procedures and programs 

to implement the intent established by Board policies, directives and formal 
actions. 

 
• See to the execution of all decisions of the Board. 
 
• See that sound plans of organization, educational programs and services are 

developed and maintained for the Board. 
 
• Maintain adequate records for the schools, including a system of financial 

accounts, business and property records, personnel records, school 
population and scholastic records. Act as custodian of such records and all 
contracts, securities, documents, title papers, books of records, and other 
papers belonging to the Board. 

 
• Be directly responsible for news releases and/or other items of public 

interest emanating from all employees that pertain to education matters, 
policies, procedures, school related incidents or events. Approve media 
interviews of this nature with employees. 

 
• Provide for the optimum use of the staff of the Organization. See that the 

Organization is staffed with competent people who are delegated authority 
commensurate with their responsibilities. Define the duties of all personnel. 

 
• See that appropriate in-service training is conducted. Summon employees of 

the Organization to attend such regular and occasional meetings as are 
necessary to carry out the educational programs of the Organization. 

 
• Prior to action by the Board, recommend the appointment, discipline or 

termination of employment of the administrators of the Organization. 
 
• Prior to action by the Board, recommend the appointment, discipline or 

termination of employment of teaching and non-teaching personnel of the 
Organization. 
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• See to the development throughout the Organization of high standards of 

performance in educational achievement, use and development of personnel, 
public responsibility, and operating efficiency. 

 
• See that effective relations with employee organizations are maintained, 

assume ultimate responsibility for collective negotiations with employees of 
the Organization 

 
• See that the development, authorization, and the maintenance of an 

appropriate budgetary procedure is properly administered. Prepare the 
annual proposed budget and submit it to the Board by March 1 or at such 
earlier date as is necessary to provide an adequate opportunity for the 
Board’s discussion and deliberation. 

 
• See that all funds, physical assets, and other property of the Organization are 

appropriately safeguarded and administered. 
 

• File, or cause to be filed, all reports, requests and appropriations as required 
by various governing bodies and/or Board policies. 

 
• Establish and maintain liaison with community groups which are interested 

or involved in the educational programs of the Organization. 
 

• Establish and maintain liaison with other school Organizations, BOCES, the 
State Education Department, colleges and universities, and the U.S. 
Department of Education. 

 
• Act on own discretion in cases where action is necessary on any matter not 

covered by Board policy or directive. Report such action to the Board as soon 
as practicable and recommend policy in order to provide guidance in the 
future. 

 
Qualifications 
 

• Master Degree or Higher 
 

• Extensive Business or Administrative experience. 
 

• Previous leadership experience with a background in implementing sound 
business practices as evidence by highly effective and efficient operations. 
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ATTACHMENT 2 – ADMINISTRATIVE JOB DESCRIPTIONS 
 
CHIEF ACADEMIC OFFICER 
 
Job Summary 
 
The Chief Academic Officer works closely with campus administration, the district 
academic team, the School Governing Board, and the Executive Leadership Team to 
ensure that all state and federal academic mandates are adhered to and that the set 
academic program at each campus fully prepares each student to be successful 
beyond their K-12 experience. 
 
Responsibilities 

• Meet with campus Assistant Directors on a weekly basis. Meetings consist of 
topics and deadlines related to curriculum, professional development, 
assessment, and instruction.  
 

• Oversee the identification of Title 1, Gifted, SPED, ELL and 504 students 
within Infinite Campus. Oversee the maintenance of all Title 1, Gifted, SPED, 
504 and ELL files at the district level.  
 

• Oversee the training of administrators and teachers on each of the following 
programs: 

o Title 1 
o Gifted 
o SPED 
o ELL 
o 504 

 
• Coordinate district professional development opportunities for monthly PD 

half days. 
 

• Update the district website on a monthly basis with upcoming district 
academic events, program updates, parent resources, and other pertinent 
academic information.  
 

• Based on academic goals set at the beginning of each year, track progress 
towards goals in each academic area, and adjust action plans based on 
progress.  
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• Based on all actions listed in the continuous improvement plan, work with 

the CEO and campus administration to ensure full implementation. 
 

• Collaborate with the Special Education Director, ELL Coordinator, 
Curriculum Specialists, Title 1 Director & Gifted Director to discuss the 
performance of each program in relation to: program quality (staffing), 
professional development, curriculum, assessment data, and instruction.  
 

• Audit the academic program on each campus with information provided 
from the Curriculum Specialist, ELL Coordinator, Title 1 Director, Gifted 
Director,  and Special Education Director. Observe each campus during 
school hours on a quarterly basis.  
 

• Oversee the scheduling of all internal benchmark assessments. 
 

• Analyze all assessment information provided by DIBELS and Galileo each 
quarter.  
 

• Compare teacher evaluation data to internal student performance data to 
determine the effectiveness of ALA’s teacher evaluation tool.  
 

• Assist ALA in the research of and development of new grant opportunities, 
programs, policies and procedures for compliance purposes. 

 
• Upon the release of state assessment data, conduct a year-over-year 

comparison and use the data to adjust the instructional model as needed.  
 

• Assist in the revision of the student and staff handbook based off of academic 
policy changes.  

 
• Assist with Parent Informational Nights related to academic initiatives or 

updates. 
 

• Provide feedback to the Executive Leadership Team and Governing Board on 
upcoming state/district assessment dates and teacher training dates for the 
creation of the calendar for the following school year. Provide feedback on 
dates for parent teacher conferences, curriculum events, and other academic 
events. 

 
• Oversee the uploading of data from Infinite Campus to Galileo, DIBELS, and 

other student databases. Assist in the updating of these systems based on 
new enrollment throughout the school year.  

 
• Act as the district test coordinator for all state mandated assessments.  
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• Collaborate with campus administration to complete all requirements for the 
AdvancEd accreditation process.  
 

 
• Collaborate with the Executive Director & Business Manager to oversee the 

following expenditures throughout the school year and operate within the 
adopted budget: 

o Curriculum 
o Professional Development 
o Staffing (Teachers, Paraprofessionals, Campus Administrators, 

District Personnel) 
o Technology 
o Academic–related extracurricular costs (tutoring, gifted enrichment, 

STEM camps) 
o Regional academic competitions 
o District competitions (spelling bee, science fair) 
 

• Oversee the creation or revision of pacing guides and curriculum maps for 
the new school year. Pacing guides and curriculum maps must be created for 
each grade level and subject.  
 

• Work with the Executive Leadership Team and other district staff to create a 
professional development plan for new and returning administrators. 

 
• Analyze Comprehensive Needs Assessment survey data as well as trends in 

teacher evaluation data to determine learning needs amongst instructional 
staff. 

 
Qualifications 

• K-12 classroom experience 
• Management experience in education or related field 
• Master’s degree in Education or related field 
• Knowledge of all state and federal academic mandates 
• Knowledge of state funding for all academic programs 
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BUSINESS MANAGER 
 
Job Summary 
The Business Manager will have primary day-to-day responsibility for planning, 
implementing, managing and controlling all financial-related activities of ALA. This 
will include direct responsibility for budget preparation, financial forecasting, 
accounting operations, financial reporting, revenue management, cash flow analysis, 
banking services, loan portfolio management, internal controls and compliance 
(including testing and reporting), information technology, procurement, and 
security. 
 
Responsibilities 
 

• Provide leadership to continuously evaluate short and long-term strategic 
financial objectives. 

 
• Provide executive management with advice on the financial implications of 

business activities. 
 

• Provide recommendations to strategically enhance financial performance 
and business opportunities. 

 
• Provide hands-on leadership to develop timely and accurate analysis of 

budgets, financial trends and forecasts. 
 
• Direct and oversee all aspects of the finance and accounting functions of the 

organization. 
 

• Direct and oversee the activities of the service bureau charged with 
operating and maintaining the general ledger and the monthly financial 
reporting. 

 
• Develop and maintain an insurance portfolio that reduces, addresses and 

manages the impact of known potential operating and financial risk. 
 
• Oversee the conduct of the annual financial statement audit and all required 

compliance reporting as delineated by the Nevada Charter School Authority 
as well as grant and loan requirements. 

 
• Ensure that effective internal controls are in place and ensures compliance 

with GAAP and applicable federal, state and local regulatory laws and rules 
for financial audits, as well as tax reporting regulatory compliance reporting 
for the organization. 
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• Establish procurement policies and procedures to ensure the effective use of 
financial resources and an efficient process for purchases. 

 
Qualifications 
 

• Bachelor of Science in Accounting, MBA and/or CPA 
• Previous experience in financial leadership and operating roles  
• History of and/or demonstrated ability to supervise and manage finance 

and information technology staff  
• Demonstrated ability to oversee and conduct internal controls and 

compliance activities  
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ATTACHMENT 2 – ADMINISTRATIVE JOB DESCRIPTIONS 
 
DIRECTOR 
 
Job Summary 
 
The Director is the chief executive of a school campus. He/She is responsible for the 
effective operation of the campus; general administration of all instructional, 
business or other operations of the campus; and for advising and making 
recommendations to the CEO/Superintendent with respect to such activities.   
 
Responsibilities 
 

• Directly supervises campus Assistant Director(s), Dean of Students, and 
Office Manager. 

 
• Oversees hiring and recruitment efforts at the campus level 

 
• Ensures that the school program is compatible with legal, financial and 

organizational requirements 
 

• Ensures that instructional objectives for a given subject and/or classroom 
are developed 
 

• Oversees the evaluation of student progress in the instructional program 
 

• Orients and assists new staff and new students and provides opportunities 
for their input 

 
• Manages, directs, and maintains records on school materials, supplies and 

equipment 
 

• Interprets the school program for the community, and builds communication 
with community members 

 
• Maintains inter-school system communication and seeks assistance from 

best value partners as needed 
 

• Conceptualizes the broad goals of the school and plans accordingly 
 
 
Qualifications 
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• Bachelor's degree in education, business, or related field 

 
• At least three year of previous experience in a management position 
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ATTACHMENT 2 – ADMINISTRATIVE JOB DESCRIPTIONS 
 
ASSISTANT DIRECTOR 
 
Job Summary 
 
The Assistant Director works closely with the Campus Director, Chief Academic 
Officer, parents, students, and teachers to ensure that all state and federal academic 
mandates are adhered to and that the set academic program at their campus fully 
prepares each student to be successful beyond their K-8 experience. 
 
Responsibilities 
 

• Directly supervises all teaching staff as well as the campus administrative 
assistant 
 

• Formally and informally evaluates all instructional staff 
 

• Reviews the crucial components of each teacher’s lesson plan on a weekly 
basis and provide feedback 

 
• Meets with each grade level and subject teams on a weekly basis to review 

student data and create plans 
 

• Leads campus professional development opportunities 
 

• Oversees the completion of grades, PLC agendas, lesson plans, and other 
compliance matters 

 
• Oversees all internal and external assessment efforts 

 
• Assists with campus-level  hiring and recruitment efforts 

 
• Oversees the school's academic program and make adjustments as necessary 

using student performance 
 

• Oversees the school's continuous improvement process 
 
Qualifications 
 
Bachelor's degree in education or related field 
 
At least three years of previous experience in a teaching position 
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FROM THE DESK OF 

T 480-221-9855 JEREMY CHRISTENSEN	 F 480-988-3280

PROFILE	 Jeremy Christensen joined American Leadership Academy in 2009 where he has helped build the school 
from 500 students to over 5500 students. He attended and graduated Brigham Young University achieving 
a Bachelors of  Science in Marriage, Family, and Human Development with a minor in Business. He also 
studied psychology with an emphasis on organizational behavior and leadership. He completed his MBA 
at Grand Canyon University in 2015. Jeremy married his wife Kathleen in 2005 and they have five chil-
dren. 

EXPERIENCE	 DIRECTOR OF COMPLIANCE	 2015-CURRENT 
American Leadership Academy, Chandler, AZ 
Maintain oversight of  school policies and procedures to ensure compliance with all applicable state and 
federal rules and regulations. Perform intermittent internal audits of  all aspects of  the organization to 
identify threats and provide recommendations for improvement. Oversee district Emergency Response 
Plan and drills. Manage Board of  Director agendas and documentation under the supervision of  the Di-
rector of  the Board. Propose school policy to ensure compliance with local, State, and National laws. Col-
laborate with legal counsel to resolve challenging compliance concerns. Complete special projects, as as-
signed. Provide assistance on school website, SIS, and other technology assets. Train all instructional staff  
on how to create and maintain teacher websites.  

BUSINESS MANAGER 
American Leadership Academy, Chandler, AZ	 2013-2015 
Managed the enrollment process to reduce paperwork and provide greater analytics. Assumed responsibili-
ty for various reporting requirements and completed special projects. Analyzed tens of  thousands of  data 
points to resolve an extremely complicated and ambiguous attendance discrepancy with the State of  Ari-
zona. Was recognized as “Employee of  the Year” for 2013. 

CURRICULUM DIRECTOR 
American Leadership Academy, Chandler, AZ	 2012-2013 
Responsible for refining and implementing curriculum within the American Leadership Academy School 
District. Oversaw review and adoption of  new curriculum, development of  pacing guides and curriculum 
maps, and alignment of  curriculum with state standards. Responsible for maintaining the educational 
vision of  the institution. Developed a primary source document based history curriculum for high school 
students. Also acted as the District Testing Coordinator overseeing AIMS and Stanford 10 Testing across 
all schools in the district. Developed and implemented an internal assessment plan. In one year, changed 
the school’s state letter grade from just above a “D” to an “A.”  

INTERIM IT DIRECTOR 
American Leadership Academy, Chandler, AZ	 2012-2012 
Served as the Interim Information Technology Director. Evaluated organization IT infrastructure needs 
and worked with suppliers to develop a strategic plan. Specified and purchased over $400,000 of  IT 
equipment. Migrated the organization to Google Apps for Education and provided training to staff. 

ASSISTANT DIRECTOR 
American Leadership Academy, Queen Creek, AZ	 2011-2012 
Served as the Assistant Director in the school’s high school program. Lead the accreditation process for the 
school, resulting in obtaining school accreditation through AdvancEd. Helped establish school culture and 
philosophy.  

ASSISTANT DIRECTOR 
American Leadership Academy, Gilbert, AZ	 2009-2011 
Developed school, teacher, and student handbooks. Designed and implemented reporting procedures. 
Assisted in teacher recruitment and professional development. Conducted school tours and information 
nights. Assisted School Director in achieving the mission of  the school. 

	VICE PRESIDENT 
US Charter Group, Spanish Fork, Utah	 2008-2009 
Oversaw the creation of  vital organizational documents. Assisted in land acquisition and funding pro-
curement. Coordinated with clients and suppliers to furnish facilities with furniture, fixtures, & equipment.  

VICE PRESIDENT 
Show and Sell Realty, Spanish Fork, Utah	  2008-2009 
Co-founded & funded company. Procured office fixtures. Coordinated with partner to accomplish business 
related initiatives.  
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FROM THE DESK OF 

JEREMY CHRISTENSEN	

VICE PRESIDENT 
Property Investment and Management Partners, Spanish Fork, Utah	 2008-2009 
Co-founded & Funded Company. Evaluated investment opportunities and authorized allocation of  funds.  

DATA ANALYST 
1-800 Contacts, Draper, Utah	 2006-2007 
Worked in the Workforce Management Team. Instituted a uniform method for reporting study results. 
Designed, performed, and reported the results of  a number of  studies relating to business initiatives. Pro-
vided quantitative and qualitative data along with recommendations to decision makers. 

VOLUNTARY REPRESENTATIVE 
Sao Paulo, Brazil	 2001-2003 
Provided service to citizens of  Brazil. Coordinated with residents to provide ecclesiastical support to popu-
lation. Oversaw the finances of  the mission, including the finances of  over 200 other voluntary representa-
tives. Served in leadership positions over several other voluntary representatives. 

EDUCATION	 GRAND CANYON UNIVERSITY 
Phoenix, Arizona - Master of  Business Administration 

BRIGHAM YOUNG UNIVERSITY 
Provo,Utah — BS Marriage, Family, & Human Development, Minor Business 

SKILLS	 Research & Analysis experience. Microsoft Office & Apple iWorks proficient. Graphic design & marketing.  
Fluent in Portuguese. Experience with various curricula. Purchasing agent for educational institutions. 
Logistics and management experience.	



Learn. Lead. Change the World! 

Attachment 4 – Core Leader Competencies 

Leadership competencies refers to the “underlying motives and habits—patterns of 
thinking, feeling acting, and speaking—that cause a person to be successful in a 
specific job or role.1” 

For American Leadership Academy Centennial Hills, the leadership competencies 
that are required for administrative positions include: personal leadership, data 
driven focus, passion, achievement orientation, resourcefulness, charity, and 
integrity. 

Personal leadership refers to the leader’s ability to hold self and others to high 
standards. It means that the leader embodies the traits that he/she wants their staff 
to possess. A person is a leader over themself engages in continual self-
introspection and evaluation and is committed to ongoing learning and 
improvement.  

A leader with a data driven focus recognizes the importance of setting goals and 
accurately measuring progress towards those goals. They are able to look at 
numbers and spreadsheets and make sense of information. They quickly identify 
trends and make adjustments to ensure quality outcomes. 

Leaders at American Leadership Academy Centennial Hills must be passionate. They 
must be passionate about changing lives, classical education, leadership, and making 
a significant difference in the community and in the world. This passion must 
emanate from them in authentic and unsolicited ways. 

Achievement orientations make reference to the unrelenting pursuit of excellence. 
Leaders at American Leadership Academy – North Las Vegas must not be content to 
meet standards, they must constantly seek to grow and to achieve at higher levels 
and require the same of all of those around them. 

Resourcefulness is important for any educator. Resourcefulness refers to the ability 
to utilize the materials and assets around oneself or to find ways to generate 
additional assets for the purpose of achieving a goal. Leaders at ALA will 
demonstrate exceptional resourcefulness to fulfill the mission of the school. 

Charity is defined as the “benevolent goodwill or love of humanity.2” A leader at 
American Leadership Academy Centennial Hills must possess an innate love of 

1 Steiner, L. & Hassel, E. A. (2011). Using competencies to improve school turnaround 
principal success. Charlottesville: University of Virginia Darden/Curry Partnership 
for Leaders in Education. Retrieved from www.DardenCurry.org 
2 Merriam-Webster Dictionary. 
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Learn. Lead. Change the World! 

others that compels them to act in a selfless and altruistic manner. As they make the 
needs of others a priority, they will garner greater influence and lead from a place of 
authenticity. 

A leader at ALA must have integrity. Integrity is the personality characteristic of 
acting in a consistent manner both privately and publicly. At its core is the concept 
of honesty. Leaders at ALA will be honest and demonstrate integrity. 

The proposed school leader, Jeremy Christensen, possesses all of the competencies 
listed above and seeks to make them a more central part of his character on a 
continual basis. 
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Based off of the Danielson Framework  

 

Formal TEACHER EVALUATION  
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Domain 1: Planning and Preparation 

Unsatisfactory Basic Proficient Distinguished Rating 

1a: 

Demonstrating 
Knowledge of 
Content and 
Pedagogy 

In planning and practice, the 

teacher makes content errors 

or does not correct errors 

made by students. The teacher 

displays little understanding 

of prerequisite 

knowledge important to 

student learning of the 

content. The teacher displays 

little or no understanding of 

the range of pedagogical 

approaches suitable to student 

learning of the content. 

The teacher is familiar with the 

important concepts in the discipline but 

displays a lack of awareness of how 

these concepts relate to one another. 

The teacher indicates some awareness 

of prerequisite learning, although such 

knowledge may be inaccurate or 

incomplete. The teacher’s plans and 

practice reflect a limited range of 

pedagogical approaches to the 

discipline or to the students. 

The teacher displays solid knowledge of 

the important concepts in the discipline 

and how these relate to one another. The 

teacher demonstrates accurate 

understanding of prerequisite 

relationships among topics. The 

teacher’s plans and practice reflect 

familiarity with a wide range of 

effective pedagogical approaches in the 

subject. 

The teacher displays extensive knowledge of 

the important concepts in the discipline and 

how these relate both to one another and to 

other disciplines. The teacher demonstrates 

understanding of prerequisite relationships 

among topics and concepts. The teacher’s 

plans and practice reflect familiarity with a 

wide range of effective pedagogical 

approaches in the discipline and the ability to 

anticipate student misconceptions. 

Critical Attributes The teacher makes 

content errors. 

The teacher does not 

consider prerequisite 

relationships when 

planning. 

The teacher’s plans use 

inappropriate strategies 

for the discipline. 

The teacher’s understanding 

of the discipline is 

rudimentary. 

The teacher’s knowledge of 
prerequisite relationships is 
inaccurate or incomplete. 

Lesson and unit plans use limited 
instructional strategies, and some 
are not suitable to the content. 

The teacher can identify important 
concepts of the discipline and their 
relationships to one another. 

The teacher provides clear 

explanations of the content. 

The teacher answers students’ 
questions accurately and provides 
feedback that furthers their 
learning. 

Instructional strategies in unit and 
lesson plans are entirely suitable to 
the content. 

In addition to the characteristics of 

“proficient,” 

The teacher cites intra- and 

interdisciplinary content relationships. 

The teacher plans demonstrate 
awareness of possible student 
misconceptions and how they can be 
addressed. 

The teacher’s plans reflect recent 
developments in content-related 
pedagogy. Students are asked to utilize 
primary source documents to evaluate 
the accuracy of recent developments. 

Possible Examples The teacher says, “The 

official language of 

Brazil is Spanish, just 

like other South 

American countries.” 

The teacher says, “I 

don’t understand why 

the math book has 

decimals in the same 

unit as fractions.” 

The teacher has his 

students copy dictionary 

definitions each week to 

help them learn to spell 

difficult words. 

The teacher plans lessons on 
area and perimeter independently 
of one another, without linking 
the concepts together. 

The teacher plans to forge ahead 
with a lesson on addition with 
regrouping, even though some 

students have not fully grasped 
place value. 

The teacher always plans the 

same routine to study spelling: 
pretest on Monday, copy the 
words five times each on Tuesday 

and Wednesday, and test on 
Friday. 

The teacher’s plan for area and 
perimeter invites students to 

determine the shape that will yield 
the largest area for a given 

perimeter. 

The teacher has realized her 

students are not sure how to use a 

compass, and so she plans to have 
them practice that skill before 

introducing the activity on angle 

measurements. 

The teacher plans to expand a unit 
on civics by having students 
simulate a court trial.  

In a unit on 19thcentury literature, the
teacher incorporates information about 
the history of the same period using 
primary source documents. 

Before beginning a unit on the solar 
system, the teacher surveys the students 
on their beliefs about why it is hotter in 

the summer than in the winter. 

A teacher reviews the various planets 

and the most recent scientific 

publishings. Historical scientific 

publishings are also reviewed to 

evaluate the scientific findings over time. 
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 Unsatisfactory Basic Proficient Distinguished Rating 

1b: 

 
Demonstrating 
Knowledge of 
Students 

Teacher demonstrates little or 

no understanding of how 

students learn, and little 

knowledge of students’ 

backgrounds, cultures, skills, 

language proficiency, 

interests, and special needs, 

and does not seek such 

understanding. 

Teacher indicates the importance of 

understanding how students learn and 

the students’ backgrounds, cultures, 

skills, language proficiency, interests, 

and special needs, and attains this 

knowledge for the class as a whole. 

Teacher understands the active nature of 

student learning, and attains information 

about levels of development for groups of 

students. The teacher also purposefully 

seeks knowledge from several sources of 

students’ backgrounds, cultures, skills, 

language proficiency, interests, and special 

needs, and attains this knowledge for 

groups of students. 

Teacher actively seeks knowledge of 

students’ levels of development and their 

backgrounds, cultures, skills, language 

proficiency, interests, and special needs from 

a variety of sources. This information is 

acquired for individual students. 

 

Critical Attributes Teacher does not 

understand child 

development 

characteristics and has 

unrealistic expectations 

for students. 

 
Teacher does not try to 

ascertain varied ability 

levels among students in 

the class. 

 
Teacher is not aware of 

student interests or 

cultural heritages. 
 
 

Teacher takes no 

responsibility to learn 

about students’ medical 

or learning disabilities. 

Teacher cites developmental 

theory, but does not seek to 

integrate it into lesson 

planning. 

 
Teacher is aware of the 

different ability levels in the 

class, but tends to teach to the 

“whole group.” 

 
The teacher recognizes that 

children have different interests 

and cultural backgrounds, but 

rarely draws on their 

contributions or differentiates 

materials to accommodate 

those differences. 

 
The teacher is aware of medical 

issues and learning disabilities 

with some students, but does not 

seek to understand the 

implications of that knowledge. 

The teacher knows, for groups of 

students, their levels of cognitive 

development 

 
The teacher is aware of the different 

cultural groups in the class. 

 
The teacher has a good idea of the 

range of interests of students in the 

class. 

 
The teacher has identified “high,” 

“medium,” and “low” groups of 

students within the class. 

 
The teacher is well-informed about 

students’ cultural heritage and 

incorporates this knowledge in 

lesson planning. 

 
The teacher is aware of the special 

needs represented by students in the 

class. 

 

In addition to the characteristics of 

“proficient,” 

 
The teacher uses ongoing methods to 

assess students’ skill levels and 

designs instruction accordingly. 

 

Student groups are fluid based on 

mastery of lesson content. 

 
The teacher seeks out information 

about their cultural heritage from all 

students. 

 
The teacher maintains a system of 

updated student records and 

incorporates medical and/or learning 

needs into lesson plans. 
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Possible Examples The lesson plan 

includes a teacher 

presentation for an 

entire 30 minute period 

to a group of 7-year 

olds. 

 
The teacher plans to give 

her ELL students the 

same writing assignment 

she gives the rest of the 

class. 

 

The teacher plans to 

teach his class 

Christmas carols, and 

does not take into 

consideration teaching 

songs related to the 

four religions 

represented amongst 

his students.  

The teacher‘s lesson plan has 

the same assignment for the 

entire class, in spite of the fact 

that one activity is beyond the 

reach of some students. 

 
In the unit on Mexico, the 

teacher has not incorporated 

perspectives from the three 

Mexican-American children in 

the class. 

 
Lesson plans make only 

peripheral reference to 

students’ interests. 

 

The teacher knows that some of 

her students have IEPs but 

they’re so long, she hasn’t read 

them yet. 

The teacher creates an assessment of 

students’ levels of cognitive 

development. 

 
  The teacher examines students’ 

previous year’s data to ascertain the 

proficiency levels of groups of 

students in the class. 

 
        The teacher administers a student 

interest survey at the beginning of the 
school year. 

 
The teacher plans activities based on 

student interests. 

 
        The teacher knows that five of her 

students are in the Garden Club; she 
plans to have them discuss horticulture 

as part of the next biology lesson. 

 
The teacher plans to review the 

World’s major religions according to 

the Core Knowledge sequence the 

time of Christmas. 

 
The teacher plans to ask her Spanish-

speaking students to discuss their 

ancestry as part of their Social 

Studies unit studying South America. 

 

Accommodation and modifications 

for all applicable students are listed 

in the teacher’s lesson plan.  

 

The teacher groups students 

appropriately based upon their 

mastery of the content presented in the 

lesson. 

The teacher plans his lesson with three 

different follow-up activities, designed 

to meet the varied ability levels of his 

students. 

 
The teacher encourages students to be 

aware of their individual reading 

levels and make independent reading 

choices that will be challenging, but 

not too difficult. 

 
The teacher attended the local 

Mexican heritage day, meeting several 

of his students’ extended family 

members. 

 

The teacher regularly uses 

differentiated assessment materials for 

several students with learning 

disabilities. 

148ALA Centennial Hills Attachment 5



 

 
 

 Unsatisfactory Basic Proficient Distinguished Rating 

1c: 

 
Setting 
Instructional 
Essential 
questions 

Essential questions are not posted, 

referred to and/or represent low 

expectations for students. Essential 

questions do not reflect the important 

learning in the discipline. Essential 

questions are stated as activities, rather 

than as student learning. 

Essential questions reflect only one 

type of learning and only one discipline 

or strand, and are suitable for only 

some students. Leadership language is 

not represented in any learning 

objective 

 
 
 
 

 

Essential questions represent 

moderately high expectations and 

rigor and were referred to at the 

beginning and end of the lesson. Some 

reflect important learning in the 

discipline, and consist of a 

combination of skills, content, and 

activities. Essential questions reflect 

several types of learning, but teacher 

has made no attempt at coordination or 

integration. Most of the Essential 

questions are suitable for most of the 

students in the class based on global 

assessments of student learning. 

Leadership language is present in very 

few of the essential questions.  

Most essential questions represent rigorous 

and important learning in the discipline. The 

Essential questions were referred to throughout 

the lesson and were used to assess student 

learning. All the instructional Essential 

questions are clear, written in the form of 

student learning, and suggest viable 

methods of assessment. Essential questions 

reflect several different types of learning and 

opportunities for coordination. 

Essential questions take into account the 

varying needs of groups of students. 

Leadership language is integrated into some 

of the essential questions.   

All Essential questions represent rigorous 

and important learning in the discipline. 

Essential questions are referred to 

throughout the lesson and the students are 

asked to define the vocabulary within the 

objective.  The essential questions are clear, 

written in the form of student learning, and 

permit viable methods of assessment. 

Essential questions reflect several different 

types of learning and, where appropriate, 

represent opportunities for both coordination 

and integration. Essential questions take into 

account the varying needs of individual 

students. Leadership language is clearly and 

seamlessly integrated into all/most essential 

questions.   

 

 

Critical 
Attributes 

Essential questions were not 

posted or  

Essential questions lack rigor. 

 
Essential questions do not 

represent important learning in 

the discipline. 

 
Essential questions are not clear 

or are stated as activities. 

 
Essential questions are not 

suitable for many students in the 

class. 

 

Opportunities to incorporate 

leadership are completely 

missed. 

 
It is evident that the students talk 

little if ever about leadership 

during class. 

Essential questions represent a 

mixture of low expectations and 

rigor. 

 
Some essential questions reflect 

important learning in the 

discipline. 

 

The objective was used to 

introduce and summarize the 

lesson.  

 
Essential questions are suitable 

for most of the class. 

 

Some of the objective may 

contain leadership language 

within. 

 
Leadership essential questions 

are completed separately from 

core instruction. 

 
 

Essential questions represent high 

expectations and rigor. 

 
Essential questions are related to “big 

ideas” of the discipline. 

 
       Essential questions are written in 

terms of what students will learn 
rather than do. 
 

Essential questions were used to 
introduce the lesson, assess student 
learning throughout the lesson, and to 
summarize the big ideas at the end of 
the lesson. 

 
Essential questions are suitable to 

groups of students in the class, 

differentiated where necessary. 

 

Some of the essential questions have 

leadership consciously built into 

them. 

In addition to the characteristics of 

“proficient,” 

 
Teacher plans reference curricular 

frameworks or blueprints to ensure 

accurate sequencing. 

 
Teacher connects essential questions to 

previous and future learning 

 
Essential questions are differentiated to 

encourage individual students to take 

educational risks. 

 

Vocabulary within the objective is 

defined by the students.  

 

Teacher plans integration of leadership 

in all/most other lessons. 

 
Integration of the essential questions 

throughout the lesson is natural. 

 

Essential questions are utilized to 

enhance the lesson and increase 

learning. 
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Possible Examples Objective is not posted 

and/or stated. 

A learning outcome for a 

fourth grade class is to 

make a poster illustrating a 

poem. 

 
All the essential questions 

for a ninth grade history 

class are factual 

knowledge. 

 
The topic of the social 

studies unit involves the 

concept of “revolutions” 

but the teacher only expects 

his students to remember 

the important dates of 

battles. 

 
Despite having a number of 

ELL students in the class, 

the Essential questions state 

that all writing must be 

grammatically correct. 

 

If asked, students cannot 

name or describe the 7 

habits and classroom jobs 

were never assigned or 

used. 

 

The students cannot give 

examples of leadership 

within their class. 

Essential questions consist of 

understanding the relationship 

between addition and 

multiplication and memorizing 

facts. 

 
The essential questions are written 

with the needs of the “middle” 

group in mind; however, the 

advanced students are bored, and 

some lower-level students 

struggle. 

 

The teacher introduced the lesson 

by stating the essential questions. 

The essential questions were not 

connected to previous learning. 

The essential questions were then 

revisited at the end of the lesson to 

summarize the lesson. 

 

Leadership essential questions are 

completed each week on the same 

day and time and never brought 

into other lessons. 

One of the essential questions is for 

students to answer “What aesthetics 

existed in 18th century English 

poetry?” 

 
The essential questions for the history 

unit include some factual information, 

as well as a comparison of the 

perspectives of different groups in the 

run-up to the Revolutionary War. 

 
The teacher reviews the project 

expectations and modifies some 

essential questions to be in line with 

students’ IEP goals and/ or an ELL 

student’s ILLP goals. 

 

The teacher integrates the essential 

questions as tools to introduce the 

lesson, keep the lesson on track, and to 

summarize the lesson. Tier 2 and Tier 3 

vocabulary are seen within the essential 

questions. 

 

The teacher consistently incorporates 

leadership language into several daily 

essential questions. 

The teacher encourages his students to 

set their own goals; he provides them a 

taxonomy of challenge verbs to help 

them strive for higher expectations. 

 
Students will develop a concept map that 

links previous learning goals to those 

they are currently working on. 

 
Some students identify additional 

learning beyond the posted essential 

questions, and the teacher revised the 

essential questions to include the 

additional learning. 

 

The teacher frequently refers back to the 

objective, and asks the students to 

analyze the vocabulary within the 

objective.  

 

Students were asked to state synonyms 

and homonyms for Tier 2 and Tier 3 

vocabulary within the objective.  

 

While teaching a history lesson, the 

teacher connects the essential question to 

previous learning and connects each 

question to the habit of “Beginning with 

the End in Mind.” 

 
 Unsatisfactory Basic Proficient Distinguished Rating 

1d: 

 
Demonstrating 
Knowledge of 
Resources 

Teacher is unaware of resources 

for classroom use, for 

expanding one’s own 

knowledge, or for students 

available through the school or 

district. 

Teacher displays basic awareness of 

resources available for classroom use, for 

expanding one’s own knowledge, and for 

students through the school, but no 

knowledge of resources available more 

broadly. 

Teacher displays awareness of resources 

available for classroom use, for expanding 

one’s own knowledge, and for students 

through the school or district and external 

to the school and on the Internet. 

Teacher’s knowledge of resources for 

classroom use, for expanding one’s own 

knowledge, and for students is extensive, 

including those available through the 

school or district, in the community, 

through professional organizations and 

universities, and on the Internet. 
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Critical 
Attributes 

The teacher only uses 

district-provided materials, 

even when more variety 

would assist some students. 

 
The teacher does not seek 

out resources available to 

expand his/her own skill. 

 
Although aware of some 
student needs, the teacher 

does not inquire about 
possible resources with 

the school specialists. 

The teacher uses materials in the 

school library, but does not search 

beyond the school for resources. 

 
The teacher participates in 

content-area workshops offered by 

the school, but does not pursue 

other professional development. 

 
The teacher locates materials and 

resources for students that are 

available through the school, but 

does not pursue any other avenues. 

Texts are at varied levels. 

 
Texts are supplemented by guest 

speakers and field experiences. 

 
Teacher utilizes Internet resources. 

 
         Resources are multi-disciplinary. 

 
Teacher expands knowledge with 

professional learning groups and 

organizations. 

 

        Teacher pursues options offered by 

universities. 

 
        Teacher provides lists of resources 

outside the class for students to draw 
on. 

In addition to the characteristics of 

“proficient,” 

 
Texts are matched to student skill 

level. 

 
       The teacher has ongoing 

relationship with colleges and 
universities that support student 
learning. 

 

        The teacher maintains log of 

resources for student reference. 

 
The teacher pursues 

apprenticeships to increase 

discipline knowledge. 

 
The teacher facilitates student 

contact with resources outside 

the classroom. 

 

Possible 
Examples 

For their unit on China, the 

students accessed all of 

their information from the 

district-supplied textbook. 

 

Mr. J is not sure how to 

teach fractions, but 

doesn’t know how he’s 

expected to learn how to 

each fractions with such a 

busy schedule. 

 

A student says, “It’s too 

bad we can’t go to the 

nature center 

when we’re doing our unit 

on the environment.” 

For a unit on ocean life; the 

teacher really needs more books, 

but his teammates only have three 

for him to borrow. 

 
The teacher knows she should learn 

more about teaching literacy, but 

the school only offered one 

professional development day last 

year. 

 

The teacher thinks his students 

would benefit from hearing about 

health safety from a professional; 

he contacts the school nurse to visit 

his classroom. 

The teacher provides her 5th graders 

a range of non-fiction texts about the 

American Revolution; no matter 

their reading level, all students can 

participate in the discussion of 

important concepts. 

 

The teacher took an online course on 

Literature to expand her knowledge of 

great American writers. 

 
The teacher distributes a list of 

summer reading materials that would 

help prepare his 8th graders’ 

transition to high school. 

The teacher spends his/her vacation 

at Dow Chemical learning more 

about current research so she can 

expand her knowledge base for 

teaching Chemistry. 

 

The teacher matches students in 

her Family and Consumer Science 

class with local businesses; the 

students spend time shadowing 

employees to understand how their 

classroom skills might be used on 

the job. 
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Unsatisfactory Basic Proficient Distinguished Rating 

1e: 

 
Designing 
Coherent 
Instruction 

The series of learning experiences is 

poorly aligned with the instructional 

Essential questions and does not 

represent a coherent structure. The 

activities are not designed to engage 

students in active intellectual activity 

and have unrealistic time allocations. 

Teacher does not use major portions 

of the ALA curriculum map to guide 

instruction. 

Some of the learning activities and 

materials are suitable to the instructional 

Essential questions, and represent a 

moderate cognitive challenge, but with 

no differentiation for different students. 

Instructional groups partially support the 

instructional Essential questions, with an 

effort at providing some variety. The 

lesson or unit has a recognizable 

structure; the progression of activities is 

uneven, with most time allocations 

reasonable. Teacher uses the major 

portions of the ALA curriculum 

materials. Teacher is on pace enough to 

finish most of the curriculum map. 

 

 

Teacher coordinates knowledge of content, 

of students, and of resources, to design a 

series of learning experiences aligned to 

instructional Essential questions and 

suitable to groups of students. The 

learning activities have reasonable time 

allocations; they represent significant 

cognitive challenge. The lesson or unit has 

a clear structure with appropriate and 

varied use of instructional groups. Teacher 

uses all/most of the ALA curriculum 

materials correctly. 

 

Plans represent the coordination of in-depth content 

knowledge, understanding of different students’ 

needs and available resources (including 

technology), resulting in a series of learning 

activities designed to engage students in high-level 

cognitive activity. These are differentiated, as 

appropriate, for individual learners. The lesson’s or 

unit’s structure is clear and allows for different 

pathways according to diverse student needs. 

Teacher creates coherent plans for differentiation 

while ensuring that all students have access to the 

same content according to the ALA curriculum 

map. 

 

Critical 

Attributes 

Learning activities are 

boring and/or not well 

aligned to the instructional 

goals. 

 
Materials are not engaging or 

do not meet instructional 

Essential questions. 

 
Lesson plans are not structured 

or sequenced and are 

unrealistic in their 

expectations. 

 

Teacher disregards ALA 

curriculum in favor of others. 

 

Teacher is not on pace to 

complete most of the ALA 

curriculum map. 

 

Teacher discourages the use of 

ALA curriculum to colleagues 

or students. 

 

Teacher often uses the ALA 

curriculum material 

incorrectly. 

        Learning activities are moderately 

challenging. 

 
Learning resources are suitable, but 

there is limited variety. 

 
Lesson structure is uneven or 

may be unrealistic in terms of 

time expectations. 

 

Teacher often leave parts out of 

Saxon Math that he/she does not 

enjoy teaching.  

Learning activities are matched to 

instructional Essential questions. 

 
Activities provide opportunity for 

higher-level thinking through the 

use of the Depth of Knowledge 

matrix or Bloom’s Taxonomy. 

 
Teacher provides a variety of 

appropriately challenging materials 

and resources. 

 
Instructional student groups are 

organized thoughtfully to maximize 

learning and build on student 

strengths. 

 
The plan for the lesson or unit is 

well structured, with reasonable time 

allocations. 

 

An evaluator can observe that the 

teacher is where they should be on 

the curriculum map according to 

decisions made during PLC 

meetings. 

 

 

 

 

 

 

 

 

 

 

 

In addition to the characteristics 

of “proficient,” 

 

Activities permit student choice. Learning 

experiences connect to other disciplines. 

 
Teacher provides a variety of appropriately 

challenging resources that are differentiated 

for students in the class. 

 
Lesson plans differentiate for individual 

student needs. 

 

Teacher shares newly found/created 

resources with colleagues. 

 

Teacher often helps other teachers with the 

correct usage of ALA curriculum materials. 

 

Teacher provides a direct instruction lesson 

on the Respiratory system. Students are able 

to demonstrate their learning through 

differentiated activities created using the 

Depth of Knowledge matrix.  
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Possible 
Examples 

After memorizing the parts of 

the microscope, the teacher 

plans to have his 9th graders 

color in the worksheet. 

 

Teacher is overheard say that 

an ALA adopted curriculum is 

a terrible system and he/she 

will not use it. 

 

Teacher spends so long on 

his/her favorite unit in Science 

that several Social Studies units 

are not taught. 

 

Teacher has no idea how to use 

Saxon Math so he/she prints off 

math worksheets to do instead. 

Despite having a textbook that 

was 15 years old, the teacher 

plans to use that as the sole 

resource for his Communism 

unit. 

 
The teacher organizes her class 

in rows, seating the students 

alphabetically; she plans to 

have students work all year in 

groups of four based on where 

they are sitting. 

 

The teacher’s lesson plans are 

written on sticky notes in his 

grade book; they indicate 

lecture, activity, or test. 

After the mini-lesson, the teacher 

plans to have the whole class play 

a game to reinforce the skill she 

taught. 

 

Teacher will complete most of the 

curriculum map but does not have 

time to finish final units. 

 

Teacher decides to spend 2 weeks 

covering an objective that is not on 

the curriculum map so he/she 

chooses things remove content 

without administrator approval. 

The teacher found an atlas to use 

as a supplemental resource during 

the geography unit. 

 
The teacher always lets students 

self-select their working groups 

because they behave better when 

they can choose who they want to sit 

with. 

 

The teacher’s lesson plans are 

nicely formatted, but the timing for 

many activities is too short to 

actually cover the concepts 

thoroughly. 

The teacher reviews her learning 

activities with a reference to Tier 2 

vocabulary and rewrites some of the 

activities to increase the challenge 

level. 

 

Revisions to the ALA curriculum 

map are made based on student 

data.  

 

The teacher creates a list of 

historical fiction titles that will 

expand her students’ knowledge of 

the age of exploration. 

 
The teacher plans for students to 

complete a history/ science project in 

small groups; he carefully selects 

group members based on their ability 

level and learning style. 

 

The teacher reviews lesson plans 

with her principal; they are well 

structured with pacing times and 

activities clearly indicated. 

 

 

 

The teacher’s unit on ecosystems lists a variety 

of high level activities in a menu; students 

choose those challenge them. 

 

     The teacher often helps fellow teachers use the 

ALA   curriculum more effectively. 

 

The teacher enriches the current curriculum 

map and materials by making contributions 

and recommendations for improvement of 

overall student learning. 

 
       While completing research projects, the 

teacher’s students will have access to a wide 

variety of resources that she has coded by 

reading level so they can make the best 

selections. 

 

The lesson plan clearly indicates the concepts 

taught in the last few lessons; the teacher plans 

for his students to link the current lesson 

Essential questions to those they previously 

learned. 
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 Unsatisfactory Basic Proficient Distinguished Rating 

1f: 

 
Designing 
Student 
Assessments 

Assessment procedures are not 

congruent with instructional 

Essential questions; the 

proposed approach contains no 

criteria or standards. 

Teacher has no plan to 
incorporate formative o r  

s u m m a t i v e  assessments in the 

lesson or unit, nor any plans to 

use assessment results in 

designing future instruction. 

Some of the instructional Essential questions 

are assessed through the proposed approach, 

but others are not. Assessment criteria and 

standards have been developed, but they are 

not clear or fully utilized. Approach to the 

use of formative and summative assessments 

is rudimentary, including only some of the 

instructional Essential questions. Teacher 

intends to use assessment results to plan for 

future instruction for the class as a whole. 

Teacher’s plan for student assessment is 

aligned with the instructional Essential 

questions; assessment methodologies may 

have been adapted for groups of students. 

Assessment criteria and standards are clear. 

Teacher has a well- developed strategy for 
using formative a n d  s u m m at i v e  

assessments and has designed particular 

approaches to be used. Teacher intends to 

use assessment results to plan for future 

instruction for groups of students. 

Teacher’s plan for student assessment is 

fully aligned with the instructional 

Essential questions, with clear criteria 

and standards that show evidence of 

student contribution to their 

development. Assessment 

methodologies have been adapted for 

individual students, as needed. The 
approach to using formative a n d  

s u m m a t i v e  assessments is well 

designed and includes student as well 

as teacher use of the assessment 

information. Teacher intends to use 

assessment results to plan future 

instruction for individual students. 

 

Critical 
Attributes 

Assessments do not 

match instructional 

Essential questions. 

 
Assessments have no 

criteria. 

 
No formative or summative 

assessments have been 

designed. 

 
Assessment results do not 

affect future plans. 

Only some of the instructional 

Essential questions are addressed 

in the planned assessments. 

 
Assessment criteria are vague. 

 
Plans refer to the use of formative o r  

s u m m a t i v e  assessments, but they 

are not fully developed. 

 

Assessment results are used to design 
lesson plans for the whole class, not 
individual students. 

All the learning Essential questions 

have a method for assessment. 

 
Assessment types match learning 

expectations. 

 
Plans indicate modified assessments 

for some students as needed. 

 
Assessment criteria are clearly 

written. 

 
Plans include formative or summative 

assessments to use during instruction. 

 
Lesson plans indicate possible 

adjustments based on formative and 

summative assessment data. 

 

The teacher has a clear plan to track 

student level data and is an active 

participate in the creation of common 

assessments during PLCs. 

 
In addition to the characteristics 

of “proficient,” 

 
Assessments provide opportunities 

for student choice. 

 
Students participate in designing 

assessments for their own work. 

 
Teacher-designed assessments are 

authentic with real-world 

application, as appropriate. 

 
Students develop rubrics 

according to teacher-specified 

learning Essential questions. 
 
 

Students are actively involved in 

collecting information from 

assessments and provide input. 

 

The teacher utilizes various forms 

of student data to increase 

student growth using action plans 

developed in PLC meetings. 
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Possible 
Examples 

The teacher marks papers 

on the foundation of the 

U.S. constitution based 

on grammar and 

punctuation; for every 

mistake, the grade drops 

from an A to a B, B to a 

C, etc. 

 

After the students present 

their research on 

Globalization, the teacher 

tells them their letter 

grade; when students 

asked how he arrived at 

the grade, he responds, 

“After all these years in 

education, I just know what 

grade to give.” 

 
The teacher says, “What’s 

the difference between 

formative assessment and 

the test I give at the end of 

the unit?” 

 
  The teacher says, “The 

district gave me this entire 

curriculum to teach, so I 

just have to keep moving.” 

The district goal for the Europe unit is 

for students to understand geo-

political relationships; the teacher 

plans to have the students memorize 

all the country capitals and rivers. 

 
The teacher’s students received their 

tests back; each one was simply 

marked with a letter grade at the top. 

The plan indicates that the teacher 

will pause to “check for 

understanding” but without a clear 

process of how that will be done. 

 
A student says, “If half the class 

passed the test, why are we all 

reviewing the material again?” 

Mr. K knows that his students will 

write a persuasive essay on the state 

assessment; he plans to provide them 

with experiences developing 

persuasive writing as preparation. 

 
Ms. M worked on a writing rubric for 

her research assessment; she drew on 

multiple sources to be sure the levels 

of expectation were clearly defined. 

 
Mr. C creates a short questionnaire 

to distribute to his students at the end 

of class; based on their responses, he 

will organize them into different 

groups during the next lesson’s 

activities. 

 

Based on the previous morning’s 

formative assessment, Ms. D plans to 

have five students to work on a more 

challenging project, while she works 

with 6 other students to reinforce the 

concept. 

 

Mrs. T utilizes the grade level 

common assessments and compares 

her results with her grade level team 

to determine areas of needed 

improvement in her instruction.  

To teach persuasive writing, Ms. 

H plans to have her class research 

and write to the principal on an 

issue that is important to the 

students: the use of cell phones in 

class. 

 
Mr. J’s students will write a 

rubric for their final project on 

the benefits of solar energy; Mr. J 

has shown them several sample 

rubrics and they will refer to 

those as they create a rubric of 

their own. 

 

After the lesson Mr. L asks 

students to rate their 

understanding on a scale of 1 to 

5; the students know that their 

rating will indicate their 

understanding of the activity for 

the next lesson. 

 
Mrs. T has developed a routine 

for her class; students know that 

if they are struggling with a math 

concept, they sit in a small group 

with the teacher during 

workshop time. 

 

Mrs. B frequently creates 

common assessments for her 

grade level team and ensures the 

team is utilizing the data to 

achieve growth for all students.  
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Domain 2: The Classroom Environment  

 Unsatisfactory Basic Proficient Distinguished Rating 

2a: 

 
Creating an 
environment of 
respect and 
rapport 

Patterns of classroom 

interactions, both between the 

teacher and students and 

among students, are mostly 

negative, inappropriate, or 

insensitive to students’ ages, 

cultural backgrounds, and 

developmental 

levels. Interactions are 

characterized by sarcasm, 

putdowns, or conflict. 

Teacher does not deal with 

disrespectful 

behavior. 

Patterns of classroom interactions, both 

between the teacher and students and 

among students, are generally appropriate 

but may reflect occasional 

inconsistencies, favoritism, and disregard 

for students’ ages, cultures, and 

developmental levels. Students rarely 

demonstrate disrespect for one another. 

Teacher attempts to respond to 

disrespectful behavior, with uneven 

results. The net result of the interactions is 

neutral: conveying neither warmth nor 

conflict. 

Teacher-student interactions are friendly and 

demonstrate general caring and respect. Such 

interactions are appropriate to the ages of the 

students. Students exhibit respect for the 

teacher. Interactions among students are 

generally polite and respectful. Teacher 

responds successfully to disrespectful behavior 

among students. The net result of the 

interactions is polite and respectful. The 

teacher ensures that students do not sense 

favoritism in the class.  

Classroom interactions among the 

teacher and individual students are 

highly respectful, reflecting genuine 

warmth, caring, and sensitivity to 

students as individuals. Students exhibit 

respect for the teacher and contribute to 

high levels of civility among all 

members of the class. 

The net result of interactions is that of 

connections with students as individuals 

 

Critical 
Attributes 

Teacher uses disrespectful 

talk towards students. 

 
Student body language 

indicates feelings of hurt 

or insecurity. 

 
Students use disrespectful 

talk towards one another 

with no response from the 

teacher. 

 
Teacher displays no 

familiarity with or caring 

about individual students’ 

interests or personalities. 

The quality of interactions between 

teacher and students, or among 

students, is uneven, with occasional 

disrespect. 

 
Teacher attempts to respond to 

disrespectful behavior among 

students, with uneven results. 

 
Teacher attempts to make 

connections with individual 

students, but student reactions 

indicate that the efforts are not 

completely successful or are 

unusual. 

Talk between teacher and students and 

among students is uniformly respectful. 

 
Teacher responds to disrespectful 

behavior among students. 

 
Teacher makes superficial connections 

with individual students. 

 

The teacher strives to motivate students 

intrinsically through positive 

interactions.  

In addition to the characteristics of 

“proficient,” 

Teacher demonstrates knowledge 

and caring about individual 

students’ lives beyond school. 

 
When necessary, students correct 

one another in their conduct 

towards classmates. 

 
There is no disrespectful 

behavior among students. 

 
The teacher’s response to a 

student’s incorrect response 

respects the student’s dignity 
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Possible 
Examples 

A student slumps in 

his/her chair following a 

comment by the teacher. 

 
Students roll their eyes at 

a classmate’s idea; the 

teacher does not respond. 

 
Many students talk when 
the teacher and other 

students are talking; the 
teacher does not correct 

them. 

 
Some students refuse to 

work with other students. 

 
Teacher does not call 

students by their names. 

Students attend passively to the 

teacher, but tend to talk, pass 

notes, etc. when other students are 

talking. 

 
A few students do not engage with 

others in the classroom, even when 

put together in small groups. 

 
Students applaud half-heartedly 

following a classmate’s presentation 

to the class. 

 
Teacher says “Don’t talk that way 

to your classmates,” but student 

shrugs his/her shoulders. 

 

When disrespectful behavior is 

demonstrated by student to each 

other, the teacher does not utilize 

the opportunity to discuss 

leadership principles.  

Teacher greets students by name as they 

enter the class or during the lesson. 

 
The teacher gets on the same level with 

students, such as kneeling beside a 

student working at a desk. 

 
Students attend fully to what the teacher 

is saying. 

 
Students wait for classmates to finish 

speaking before beginning to talk. 

 
Students applaud politely following a 

classmate’s presentation to the class. 

 
Students help each other and accept help 

from each other. 

 
Teacher and students use courtesies such 

as “please/thank you, excuse me.” 

 
When disrespectful behavior is 

demonstrated by students to each other, 

the teacher utilizes the opportunity to 

discuss leadership principles.  

The teacher inquires about a 

student’s soccer game last 

weekend (or extracurricular 

activities or hobbies). 

 
Students say “Shhh” to 

classmates while the teacher or 

another student is speaking. 

 
Students clap enthusiastically for 

one another’s presentations for a 

job well done. 

 
The teacher says:”That’s an 

interesting idea, Josh, but you’re 

’forgetting….” 

 

The teacher has established a 

polite signal to regain student 

attention.  
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 Unsatisfactory Basic Proficient Distinguished Rating 
2b: 
Establishing a 

culture for 
Learning 

The classroom culture is 

characterized by a lack of teacher or 

student commitment to learning, 

and/or little or no investment of 

student energy into the task at hand. 

Hard work is not expected or valued. 

Medium to low expectations for 

student achievement are the norm with 

high expectations for earning reserved 

for only one or two students. 

The classroom culture is characterized by 

little commitment to learning by teacher 

or students. The teacher appears to be 

only “going through the motions,” and 

students indicate that they are interested 

in completion of a task, rather than 

quality. The teacher conveys that student 

success is the result of natural ability 

rather than hard work; high expectations 

for learning are reserved for those 

students thought to have a natural 

aptitude for the subject. 

The classroom culture is a cognitively 

busy place where learning is valued by all 

with high expectations for learning the 

norm for most students. The teacher 

conveys that with hard work students can 

be successful; students understand their 

role as learners and consistently expend 

effort to learn. 

Classroom interactions support learning 

and hard work. 

The classroom culture is a 

cognitively vibrant place, 

characterized by a shared belief in 

the importance of learning. The 

teacher conveys high expectations 

for learning by all students and 

insists on hard work; students 

assume responsibility for high 

quality by initiating improvements, 

making revisions, adding detail 

and/or helping peers. 

 

Critical 
Attributes 

The teacher conveys that the 

reasons for the work are 

external or trivializes the 

learning goals and 

assignments. 

 
The teacher conveys to at least 

some students that the work is 

too challenging for them. 

 
Students exhibit little or no 

pride in their work. 

 
Class time is devoted more to 

socializing than to learning 

Teacher’s energy for the work is 

neutral: indicating neither a high 

level of commitment nor “blowing 

it off.” 

 
The teacher conveys high 

expectations for only some 

students. 

 
Students comply with the teacher’s 

expectations for learning, but don’t 

indicate commitment on their own 

initiative for the work. 

 
Many students indicate that they 

are looking for an “easy path.” 

The teacher communicates the 

importance of learning, and that 

with hard work all students can be 

successful in it. 

 
The teacher demonstrates a high 

regard for student abilities. 

 
Teacher conveys an expectation of 

high levels of student effort. 

 
Students expend good effort to 

complete work of high quality. 

In addition to the characteristics of 

“Proficient,” 

The teacher communicates a 

genuine passion for the 

subject. 

 
Students indicate that they are 

not satisfied unless they have 

complete understanding. 

 
Student questions and 

comments indicate a desire to 

understand the content, 

rather than, for example, 

simply learning a procedure 

for getting the correct answer. 

 
Students recognize the efforts 

of their classmates. 

 
Students take initiative in 

improving the quality of their 

work. 
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Possible 
Examples 

 

The teacher tells students that 

they’re doing a lesson because 

it’s on the test, in the book, or 

is district directed. 

 
Teacher says to a student: 

“Why don’t you try this easier 

problem?” 

 
Students turn in sloppy or 

incomplete work. 

 
Students don’t engage in work 

and the teacher ignores it. 

 
Students have not completed 

their homework and the teacher 

does not respond. 

 
Almost all of the activities are 

“busy work.” 

Teacher says: “Let’s get through 

this.” 

 
Teacher says: “I think most of you 

will be able to do this.” 

 
Students consult with one another 

to determine how to fill in a 

worksheet, without challenging 

classmates’ thinking. 

 
Teacher does not encourage 

students who are struggling. 

 
Some students get to work after an 

assignment is given or after 

entering the room. 

Teacher says: “This is important; 

you’ll need to speak grammatical 

English when you apply for a job.” 

 
Teacher says: “This idea is really 

important! It’s central to our 

understanding of history.” 

 
Teacher says: “Let’s work on this 

together: it’s hard, but you all will 

be able to do it well.” 

 
Teacher hands a paper back to a 

student, saying “I know you can do 

a better job on this.” The student 

accepts it without complaint. 

 
Students get right to work right 

away when an assignment is given 

or after entering the room. 

The teacher says “It’s really 

fun to find the patterns for 

factoring polynomials.” 

 
Student asks a classmate to 

explain a concept or 

procedure since s/he didn’t 

quite follow the teacher’s 

explanation. 

 
Students question one another 

on answers. 

 
Student asks the teacher 

whether s/he can re-do a 

piece of work since s/he now 

sees how it could be 

strengthened. 

 
Students work even when the 

teacher isn’t working with 

them or directing their efforts. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
2c 

 
Managing 
classroom 
procedures 

Much instructional time is lost due to 

inefficient classroom routines and 

procedures. There is little or no 

evidence of the teacher managing 

instructional groups, transitions, and/or 

the handling of materials and supplies 

effectively. There is little evidence that 

students know or follow 

established routines. 

Some instructional time is lost due to 

only partially effective classroom 

routines and procedures. The teacher’s 

management of instructional groups, 

transitions, and/or the handling of 

materials and supplies is inconsistent, 

leading to some disruption of learning. 

With regular guidance and prompting, 

students follow established routines. 

There is little loss of instructional time due 

to effective classroom routines and 

procedures. The teacher’s management of 

instructional groups and/or the handling of 

materials and supplies are consistently 

successful. 

With minimal guidance and prompting, 

students follow established classroom 

routines. 

Instructional time is maximized due to 

efficient classroom routines and 

procedures. Students contribute to the 

management of instructional groups, 

transitions, and/or the handling of 

materials and supplies. Routines are 

well understood and may be initiated 

by students. 

 

Critical 

Attributes 

Students not working with the 

teacher are disruptive to the class. 

 
There are no established 

procedures for distributing and 

collecting materials. 

 
Procedures for other activities 

are confused or chaotic. 

Small groups are only partially 

engaged while not working directly 

with the teacher. 

 
Procedures for transitions, and 

distribution/collection of 

materials, seem to have been 

established, but their operation is 

rough. 

 
Classroom routines function 

unevenly. 

The students are productively 

engaged during small group work. 

 
Transitions between large and 

small group activities are smooth. 

 
Routines for distribution and 

collection of materials and supplies 

work efficiently. 

 
Classroom routines function 

smoothly. 

In addition to the characteristics of 

“proficient,” 

Students take the initiative with 

their classmates to ensure that their 

time is used productively. 

 
Students themselves ensure that 

transitions and other routines are 

accomplished smoothly. 

 
Students take initiative in 

distributing and collecting 

materials efficiently. 

 

Possible 
Examples 

When moving into small groups, 

students are confused as to 

where they are supposed to go, 

whether they should take their 

chairs, etc. 

 
There are long lines for materials 

and supplies or distributing 

supplies is time- consuming. 

 

Students bump into one another 

lining up or sharpening pencils. 

 

Roll-taking consumes much 

time at the beginning of the 

lesson and students are not 

working on anything. 

 

Most students ask what they are to 

do or look around for clues from 

others. 

 

Some students not working with the 

teacher are not productively 

engaged in learning. 

 
Transitions between large and small 

group activities are rough but they 

are accomplished. 

 
Students are not sure what to do 

when materials are being 

distributed or collected. 

 

Students ask some clarifying 

questions about procedures 

 
The attendance or lunch count 

consumes more time than it would 

need if the procedure were more 

routinized. 

Students get started on an activity 

while the teacher takes attendance. 

 
Students move smoothly between 

large and small group activities. 

 
The teacher has an established 

timing device, such as counting 

down, to signal students to return 

to their desks. 

 

Teacher has an established attention 

signal. 

 

In small group work, students have 

established roles, they listen to one 

another, summarize different views, 

etc. 

 
Clean-up at the end of a lesson is 

fast and efficient. 

Students redirect classmates in 

small groups not working directly 

with the teacher to be more 

efficient in their work. 

 
A student reminds classmates of 

the roles that they are to play 

within the group. 

 
A student re-directs a classmate 

to the table s/he should be at 

following a transition. 

 

Students propose an improved 

attention signal. 

 
Students independently check 

themselves into class on the 

attendance board. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
2d 

 
Managing 
Student 
Behavior 

There appear to be no established 

standards of conduct, and little or 

no teacher monitoring of student 

behavior. Students challenge the 

standards of conduct. Response to 

students’ misbehavior is 

repressive, or disrespectful of 

student dignity. 

Standards of conduct appear to have 

been established, but their 

implementation is inconsistent. 

Teacher tries, with uneven results, to 

monitor student behavior and respond 

to student misbehavior. There is 

inconsistent implementation of the 

standards of conduct. 

Student behavior is generally appropriate. The 

teacher monitors student behavior against 

established standards of conduct. Teacher 

response to student misbehavior is consistent, 

proportionate and respectful to students and is 

effective. 

Student behavior is entirely appropriate. 

Students take an active role in monitoring 

their own behavior and that of other 

students against standards of conduct. 

Teachers’ monitoring of student behavior 

is subtle and preventive. Teacher’s 

response to student misbehavior is 

sensitive to individual student needs and 

respects students. 

 

Critical 

Attributes 

The classroom environment is 

chaotic, with no apparent 

standards of conduct. 

Positive student behavior is 

not recognized. 

 
The teacher does not monitor 

student behavior. 

 
Some students violate 

classroom rules, without 

apparent teacher awareness. 

 
When the teacher notices 

student misbehavior, s/he 

appears helpless to do anything 

about it. 

Teacher attempts to maintain 

order in the classroom but with 

uneven success; standards of 

conduct, if they exist, are not 

evident. 

Positive student behavior is 

recognized inconsistently or very 

little.  

 
Teacher attempts to keep track of 

student behavior, but with no 

apparent system. 

 
The teacher’s response to student 

misbehavior is inconsistent: 

sometimes very harsh; other 

times lenient. 

Standards of conduct appear to have 

been established. 

 
Student behavior is generally 

appropriate. 

 

Positive student behavior is recognized 

most of the time.  

 

Student behavior is tracked consistently. 

 
Teacher’s response to student 

misbehavior is effective. 

 
 

In addition to the characteristics of 

“proficient,” 

 
Student behavior is entirely 

appropriate; no evidence of 

student misbehavior. 

 

It is evident that all students 

know that their teacher loves 

them and that they understand 

all behavior expectations. 

 
The teacher monitors student 

behavior without speaking – just 

moving about. 

 
Students respectfully intervene as 

appropriate with classmates to ensure 

compliance with standards of 

conduct. 

 

Possible 

Examples 

Students are talking among 

themselves, with no attempt by 

the teacher to silence them. 

 
An object flies through the air 

without apparent teacher 

notice. 

Students are running around 

the room, resulting in a 

chaotic environment. 

Phones and other electronics 

distract students and the 

teacher doesn’t do anything. 

Classroom rules are posted, but 

neither teacher nor students 

refers to them. 

 
The teacher repeatedly asks 

students to take their seats; 

they ignore him/her. 

 
To one student: “Where’s your 

late pass? Go to the office.” 

To another: “You don’t have a 

late pass? Come in and take your 

seat; you’ve missed enough 

already.” 

Upon a non-verbal signal from the 

teacher, students correct their behavior. 

 
The teacher moves to every section of the 

classroom, keeping a close eye on 

student behavior. 

 
The teacher gives a student a “hard 

look,” and the student stops talking to 

his/her neighbor. 

A student suggests a revision in one 

of the classroom rules. 

 
The teacher notices that some 

students are talking among 

themselves, and without a word, 

moves nearer to them; the talking 

stops. 

 
The teacher asks to speak to a student 

privately about misbehavior. 

A student reminds his/her classmates 

of the class rule about chewing gum. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
2e: 

 
Organizing 
physical 
space 

The physical environment is unsafe, 

distracts from the learning, or does not 

provide all students with access to the 

learning. There is poor alignment 

between the arrangement of furniture 

and resources, including computer 

technology, and the lesson activities. 

The classroom is safe, and essential 

learning is accessible to most students, 

The teacher’s use of physical resources, 

including computer technology, is 

moderately effective. Teacher may 

attempt to modify the physical 

arrangement to suit learning activities, 

with partial success. 

The classroom is safe, and learning is 

accessible to all students; teacher ensures 

that the physical arrangement is 

appropriate to the learning activities and 

that items in the room enhance and 

celebrate the learning. Teacher makes 

effective use of physical resources, 

including computer technology. 

The classroom is safe, and learning 

is accessible to all students 

including those with special needs. 

Teacher makes effective use of 

physical resources, including 

computer technology. The teacher 

ensures that the physical 

arrangement is appropriate to the 

learning activities. Students 

contribute to the use or adaptation 

of the physical environment to 

advance learning. 

 

Critical 
Attributes 

There are physical hazards in 

the classroom, endangering 

student safety. Many students 

can’t see or hear the teacher or 

the board. 

 

The classroom is extremely 

cluttered and overall cleanliness 

poses a concern. 

 
Available technology is not 

being used, even if available and 

its use would enhance the lesson. 

The physical environment is safe, and 

most students can see and hear. 

 
The physical environment is not an 

impediment to learning, but does 

not enhance it. 

 
The teacher makes limited use of 

available technology and other 

resources. 

The classroom is safe, and all 

students are able to see and hear. 

 
The classroom is arranged to 

support the instructional goals and 

learning activities. 

 

The classroom is mostly organized 

and clean.  

 

All items in the classroom have an 

academic purpose.  

 
The teacher makes appropriate use 

of available technology. 

In addition to the 

characteristics of 

“proficient,” 

 
Modifications are made to the 

physical environment to 

accommodate students with 

special needs. 

 

The room is a model example 

of organization and 

cleanliness.  

 

There is total alignment 
between the goals of the 
lesson and the physical 

environment. 

 
Students take the initiative to 

adjust the physical 

environment. 

 

Teachers and students make 

extensive and imaginative use 

of available technology. 

 

Possible 
Examples 

There are electrical cords running 

around the classroom. 

 
There is a pole in the middle of 

the room; some students can’t 

see the board. 

 

A white board is in the 

classroom, but it is facing the 

The teacher ensures that dangerous 

chemicals are stored safely. 

 
The classroom desks remain in two 

semicircles, even though the activity 

for small groups would be better 

served by moving the desks to make 

tables for a 

There are established guidelines 

concerning where backpacks are left 

during class to keep the pathways 

clear; students comply. 

 
Desks are moved to make tables so 

students can work together, or in a 

circle for a class discussion. 

Students ask if they can shift 

the furniture to better suit 
small group work, or t h e  

discussion. 

 

A student closes the door to 

shut out noise in the corridor, 

or lowers a blind to block the 

sun from a classmate’s eyes. 
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 wall, indicating that it is rarely, 

if ever, used. 
portion of the lesson. 

 

Learning reference material and 

excellent student work are not seen 

posted in the classroom. Several 

motivational posters are seen at the 

front of the room.  

 
The teacher tries to use a computer 

to illustrate a concept, but requires 

several attempts to make it work. 

          Student work is seen in the                       

classroom and learning reference 

materials are posted to enhance a 

current unit of study.  

        

           A word wall, WIGS, classroom 

mission statement, and other 

curriculum resource materials are 

seen within the room.  

 

The use of an Internet connection 

enriches the lesson. 

A student suggests an 

application of the white board 

for an activity. 
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Domain 3: Instruction  

  Unsatisfactory Basic Proficient Distinguished Rating 
3a: 
Communicating with 
students 

The instructional purpose of 

the lesson is unclear to 

students and the directions 

and procedures are confusing. 

Teacher’s explanation of the 

content contains major errors. 

The teacher’s spoken or 

written language contains 

errors of grammar or syntax. 

Vocabulary is inappropriate, 

vague, or used incorrectly, 

leaving students confused. 

Teacher’s attempt to explain the 

instructional purpose has only limited 

success, and/or directions and procedures 

must be clarified after initial student 

confusion. Teacher’s explanation of the 

content may contain minor errors; some 

portions are clear; other portions are 

difficult to follow. Teacher’s explanation 

consists of a monologue, with no 

invitation to the students for intellectual 

engagement. Teacher’s spoken language is 

correct; however, vocabulary is limited, or 

not fully appropriate to the students’ ages 

or backgrounds. 

The instructional purpose of the 

lesson is clearly communicated to 

students, including where it is 

situated within broader learning; 

directions and procedures are 

explained clearly. Teacher’s 

explanation of content is well 

scaffolded, clear and accurate, and 

connects with students’ knowledge 

and experience. 

During the explanation of content, the 

teacher invites student intellectual 

engagement. 

Teacher’s spoken and written 

language is clear and correct. 

Vocabulary is appropriate to the 

students’ ages and interests. 

The teacher links the instructional purpose of 

the lesson to student interests; the directions 

and procedures are clear and anticipate 

possible student misunderstanding. Teacher’s 

explanation of content is thorough and clear, 

developing conceptual understanding through 

artful scaffolding and connecting with 

students’ interests. Students contribute to 

extending the content, and in explaining 

concepts to their classmates. 

Teacher’s spoken and written language is 

expressive, and the teacher finds opportunities 

to extend students’ vocabularies. 

 

Critical Attributes At no time during the 

lesson does the teacher 

convey to the students 

what they will be learning. 

 
Students indicate 

through their questions 

that they are confused as 

to the learning task. 

 
The teacher makes a 

serious content error 

that will affect students’ 

understanding of the 

lesson. 

 
Students indicate 

through body language 

or questions that they 

don’t understand the 

content being presented. 

 
The teacher’s  

communications 
include errors of 

vocabulary or usage. 
 

The teacher refers in passing to what 

the students will be learning, or it is 

written on the board with no 

elaboration or explanation. 

 
Teacher must clarify the learning task 

so students can complete it. 

 
The teacher makes no serious 

content errors, although may 

make a minor error. 

 
The teacher’s explanation of the 

content consists of a monologue or is 

purely procedural with minimal 

participation by students. 

 
Vocabulary and usage are correct but 

unimaginative. 

 
Vocabulary is too advanced or 

juvenile for the students. 

The teacher states clearly, at 

some point during the lesson, 

what the students will be 

learning. 

 
If appropriate, the teacher 

models the process to be 

followed in the task. 

 
Students engage with the 

learning task, indicating that 

they understand what they are 

to do. 

 
The teacher makes no content 

errors. 

 
Teacher’s explanation of content 

is clear, and invites student 

participation and thinking. 

 
Vocabulary and usage are 

correct and completely suited to 

the lesson. 

 

Vocabulary is appropriate to 

the students’ ages and levels of 

development. 

 

In addition to the characteristics of 

“proficient,” 

 
The teacher points out possible areas for 

misunderstanding. 

 
Teacher explains content clearly and 

imaginatively, using metaphors and 

analogies to bring content to life. 

 
All students seem to understand the 

presentation. 

 
The teacher invites students to explain 

the content to the class, or to classmates. 

 
Teacher uses rich language, offering 
brief vocabulary lessons where 
appropriate. 
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 Vocabulary is 

inappropriate to the age 

or culture of the 

students. 

 The teacher frequently checks 

for understanding and 

immediately corrects 

misconceptions. 

 

 

 

Possible Examples A student asks: “What 

are we supposed to be 

doing?” but the teacher 

ignores the question. 

 
The teacher states that to 

add fractions, they must 

have the same 

numerator. 

 
Students have a quizzical 

look on their faces; some 

may withdraw from the 

lesson. Students become 

disruptive, or talk among 

themselves in an effort to 

follow the lesson. 

 
The teacher uses 

technical terms with 
an elementary class 

without explaining 
their meanings. 

 
The teacher says 

“ain’t.” 

The teacher mis-pronounces “...” 

 
The teacher says: “And oh, by the 

way, today we’re going to factor 

polynomials.” 

 
A student asks: “What are we 

supposed to be doing?” and the 

teacher clarifies the task. 

 
Students ask “What do I write 
here?” in order to complete a task. 

 

The teacher says: “Watch me while I 

show you how to ….” with students 

asked only to listen. 

 
A number of students do not seem to 

be following the explanation. 

 
Students are inattentive during the 

teacher’s explanation of content. 

“By the end of today’s lesson, 

you’re all going to be able to 

factor different types of 

polynomials.” 

 

During a math lesson, the 

teacher is seen asking the 

students to follow the problem 

solving process of “Know, Need, 

Plan.” 

 
In the course of a presentation 

of content, the teacher asks of 
students: “Can anyone think of 

an example of that?” 

 
The teacher uses a board or 

projection device so students can 

refer to it without requiring the 

teacher’s attention. 

The teacher says: “Here’s a spot where 

some students have difficulty:…be sure to 

read it carefully.” 

 
The teacher asks a student to explain the 

task to other students. 

 
When needed, a student offers 

clarification about the learning task to 

classmates. 

 
The teacher explains passive solar 

energy by inviting students to think about 

the temperature in a closed car on a 

cold, but sunny, day, or by the water in a 

hose that has been sitting in the sun. 

 
The teacher says: “Who would like to 

explain this idea to us?” 
 
 

The teacher pauses during an 

explanation of the civil rights movement 

to remind students that the prefix “in” 

as in “inequality” means “not.” The 

prefix “un” also mean the same thing. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
3b: 

 
Using 

questioning / 
prompts and 
discussion 

Teacher’s questions are of low cognitive 

challenge, single correct responses, and 

asked in rapid succession. Interaction 

between teacher and students is 

predominantly recitation style, with the 

teacher mediating all questions and 

answers. A few students dominate the 

discussion. Leadership is not integrated 

into class discussions.  

Teacher’s questions lead students 

through a single path of inquiry, with 

answers seemingly determined in 

advance. 

Alternatively the teacher attempts to 

frame some questions designed to 

promote student thinking and 

understanding, but only a few 

students are involved. Teacher 

attempts to engage all students in the 

discussion and to encourage them to 

respond to one another, with uneven 

results. Leadership is rarely integrated 

into class discussions.  

While the teacher may use some low- 

level questions, he or she poses questions 

to students designed to promote student 

thinking and understanding. Teacher 

creates a genuine discussion among 

students, providing adequate time for 

students to respond, and stepping aside 

when appropriate. Teacher successfully 

engages most students in the discussion, 

employing a range of strategies to ensure 

that most students are heard. Leadership 

discussions are integrated into some 

lessons. 

Teacher uses a variety or series of 

questions or prompts to challenge 

students cognitively, advance high 

level thinking and discourse, and 

promote meta- cognition. Students 

formulate many questions, initiate 

topics and make unsolicited 

contributions. Students themselves 

ensure that all voices are heard in the 

discussion. The teacher models and 

discusses leadership during all 

available opportunities. 

 

Critical 
Attributes 

Questions are rapid-fire, and 

convergent, with a single correct 

answer. 

 
Questions do not invite student 

thinking. 

 
All discussion is between teacher 

and students; students are not 

invited to speak directly to one 

another. 

 
A few students dominate the 

discussion. 

 

Leadership is not seen discussed 

during a lesson.  

Teacher frames some questions 

designed to promote student 

thinking, but only a few students 

are involved. 

 
The teacher invites students to 

respond directly to one another’s 

ideas, but few students respond. 

 
Teacher calls on many students, 

but only a small number actually 

participate in the discussion. 

 

When opportunities arise to 

discuss leadership, the teacher is 

not comfortable or the discussion 

feels forced. 

Teacher uses open-ended questions, 

inviting students to think and/or 

have multiple possible answers. 

 
The teacher makes effective use of 

wait time. 

 
The teacher builds on uses student 

responses to questions effectively. 

 
Discussions enable students to talk 

to one another, without ongoing 

mediation by the teacher. 

 
The teacher calls on most students, 

even those who don’t initially 

volunteer. 

 
Many students actively engage in the 

discussion. 

 

The teacher appears comfortable 

when discussing leadership 

principles and is aware of the 

connection between the content to 

character and habits.  

In addition to the 

characteristics of 

“proficient,” 

 
Students initiate higher- order 

questions as seen in a Socratic 

discussion. 

 
Students extend the discussion, 

enriching it by stating their 

opinion and linking it to 

evidence. 

 
Students invite comments from 

their classmates during a 

discussion. 

 

Teacher models leadership in 

all actions and incorporates 

leadership discussions into the 

majority of lessons frequently 

and naturally.  
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Possible 
Examples 

All questions are of the 

“recitation” type, such as “What 

is 3 x 4?” 

 

The teacher asks a question for 

which the answer is on the board; 

students respond by reading it. 

 
The teacher only calls on 

students who have their hands 

up. 

Many questions are of the 

“recitation” type, such as “How 

many members of the House of 

Representatives are there?” 

 

The teacher asks: “Who has an 

idea about this?” but the 

same three students offer 

comments. 

 
The teacher asks: “Michael, 

can you comment on Mary’s 

idea?” but Michael does not 

respond, or makes a comment 

directly to the teacher. 
 

The teacher has the students 

work on writing prompts that 

are leadership based, but does 

not ask the students to share 

their responses. 

 
When a leadership question 

arises the teacher gives a short 

answer and moves on quickly. 

 

The teacher asks: “What might have 

happened if the colonists had not 

prevailed in the American war for 

independence?” 

 

The teacher uses the plural form in 

asking questions, such as: 

“What are some things you think 

might contribute to…?” 

 
The teacher asks: “Michael, can 

you comment on Mary’s idea?” 

and Michael responds directly to 

Mary. 

 
The teacher asks a question and 

asks every student to write a 

brief response, then share with a 

partner before inviting a few to 

offer their ideas to the entire 

class. 

 
When leadership questions arise 

the teacher takes the opportunity 

to begin a class discussion. 

 

The teacher has the students work 

on writing prompts that are 

leadership based, and takes the 

time to discuss responses with the 

whole class. 

 

When a leadership question arises, 

the teacher and students can give 

examples from real life. 

 

A student asks “How many 

ways are there to get this 

answer?” 

 

A student says to a classmate: 

“I don’t think I agree with you 

on this, because….” 

 
A student asks of other 

students: “Does anyone 

have another idea as to how 

we might figure this out?” 

 
A student asks “What if…?” 
 
While teaching a Saxon math 

lesson, the students are seen 

starting a discussion about 

the importance of homework 

as practice and how this 

embodies putting first things 

first. 

 
The students can be heard 

using leadership language 

while discussing concepts in 

class and discussions occur 

authentically without teacher 

prompting. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
3c: 

 
Engaging 
students in 
learning 

The learning tasks and activities, 

materials, resources, instructional 

groups and technology are poorly 

aligned with the instructional 

Essential questions, or require 

only rote responses. The pace of 

the lesson is too slow or rushed. 

Few students are intellectually 

engaged or interested. 

The learning tasks or prompts are 

partially aligned with the instructional 

Essential questions but require only 

minimal thinking by students, allowing 

most students to be passive or merely 

compliant. The pacing of the lesson may 

not provide students the time needed to 

be intellectually engaged. 

The learning tasks and activities are aligned 

with the instructional Essential questions and 

are designed to challenge student thinking, 

resulting in active intellectual engagement by 

most students with important and challenging 

content, and with teacher scaffolding to 

support that engagement. The pacing of the 

lesson is appropriate, providing most 

students the time needed to be intellectually 

engaged. 

Virtually all students are intellectually 
engaged in ch allen ging content, 

through well- designed learning tasks, 

and suitable scaffolding by the teacher, 

and fully aligned with the instructional 

Essential questions. In addition, there is 

evidence of some student initiation of 

inquiry, and student contributions to the 

exploration of important content. The 

pacing of the lesson provides students 

the time needed to intellectually engage 

with and reflect upon their learning, and 

to consolidate their understanding. 

Students may have some choice in 

how they complete tasks and may 

serve as resources for one another. 

 

Critical 
Attributes 

Few students are 

intellectually engaged in the 

lesson. 

 
Learning tasks require only 

recall or have a single 

correct response or method. 

 
The materials used ask 
students only to perform rote 
tasks. 

 
Only one type of 

instructional group is used 

(whole group, small groups) 

when variety would better 

serve the instructional 

purpose. 

 
Instructional materials used 

are unsuitable to the lesson 

and/or the students. 

 
The lesson drags, or is 

rushed. 

Some students are intellectually 

engaged in the lesson. 

 
Learning tasks are a mix of those 

requiring thinking and recall. 

 
Student engagement with the 

content is largely passive, learning 

primarily facts or procedures. 

 
Students have no choice in how 

they complete tasks. 

 
The teacher uses different 
instructional groupings; these are 
partially successful in achieving 
the lesson Essential questions. 

 
The materials and resources are 

partially aligned to the lesson 
Essential questions, only some of 
them demanding student thinking. 

 
The pacing of the lesson is 

uneven; suitable in parts, but 

rushed or dragging in others 

Most students are intellectually engaged 

in the lesson. 

 
Learning tasks have multiple correct 

responses or approaches and/or demand 

higher-order thinking. 

 
Students have some choice in how they 

complete learning tasks. 

 
There is a mix of different types of 

groupings, suitable to the lesson 

Essential questions. 

 
Materials and resources support the 

learning goals and require intellectual 

engagement, as appropriate. 

 
The pacing of the lesson provides 

students the time needed to be 

intellectually engaged. 

 

The teacher utilizes a variety of 

techniques to keep the entire class 

engaged.  

In addition to the characteristics of 

“proficient,” 

 
Virtually all students are highly 

engaged in the lesson. 

 
Students suggest modifications to 

the grouping patterns used. 

 
Students suggest modifications or 

additions to the materials being 

used. 

 
Students have an opportunity for 

reflection and closure on the lesson 

to consolidate their 

understanding. 
 

Students are asked to write an 

essay “in the style of 

Hemmingway.” 

 
A student asks whether they might 

remain in their small groups to 

complete another section of the 

activity, rather than work 

independently. 

 
 

 

 
Students summarize their learning 

from the lesson. 
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Possible 
Examples 

Students are able to fill out 

the lesson worksheet without 

understanding what it’s 

asking them to do. 

 
The lesson drags, or feels 

rushed. Students complete 

“busy work” activities. 

Students are asked to fill in a 

worksheet, following an 

established procedure. 

 
There is a recognizable beginning, 

middle, and end to the lesson. 

 
Parts of the lesson have a suitable 

pace; other parts drag or feel 

rushed. 

Students are asked to formulate a 

hypothesis about what might happen if 

the American voting system allowed for 

the direct election of presidents. 

 
Students are given a task to do 

independently, then to discuss with a 

table group, followed by a report-out 

from each table. 

 
There is a clear beginning, middle, and 

end to the lesson. 

 
The lesson is neither rushed nor drags. 

 

The teacher is seen utilizing choral 

responses, Socratic discussions, 

movement, and partner or small group 

opportunities to maintain engagement.  

The teacher is seen providing 

mini-lectures that are broken up 

with choral responses, Socratic 

discussions or partner activities to 

ensure full participation. 

 

Students summarize their learning 

from the lesson. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
3d: 
Using 
Assessment in 
Instruction 

There is little or no assessment or 

monitoring of student learning; 

feedback is absent, or of poor 

quality. Students do not appear to 

be aware of the assessment criteria 

and do not engage in self-

assessment. 

Assessment is used sporadically to 

support instruction, through some 

monitoring of progress of learning by 

teacher and/or students. 

Feedback to students is general, and 

students appear to be only partially 

aware of the assessment criteria used to 

evaluate their work but few assess their 

own work. 

Questions/prompts/ assessments are 

rarely used to diagnose evidence of 

learning. 

Assessment is regularly used during 

instruction, through monitoring of 

progress of learning by teacher and/or 

students, resulting in accurate, specific 

feedback that advances learning. 

Students appear to be aware of the 

assessment criteria; some of them 

engage in self-assessment. 

Questions/prompts/ assessments are 

used to diagnose evidence of learning. 

Assessment is fully integrated into instruction, 

through extensive use of formative 

assessment. Students appear to be aware of, 

and there is some evidence that they have 

contributed to, the assessment criteria. 

Students self-assess and monitor their 

progress. A variety of feedback, from both the 
teacher and p e e r s , is accurate, specific, and 

advances learning. 

Questions/prompts/assessments are used 

regularly to diagnose evidence of learning by 

individual students. 

 

Critical 
Attributes 

The teacher gives no 

indication of what high 

quality work looks like. 

 
The teacher makes no effort 

to determine whether students 

understand the lesson. 

 
Feedback is only global. 

 
The teacher does not ask 

students to evaluate their 

own or classmates’ work. 

There is little evidence that the 

students understand how their 

work will be evaluated. 

 
Teacher monitors understanding 

through a single method, or 

without eliciting evidence of 

understanding from all students. 

 
Teacher requests global 

indications of student 

understanding. 

 
Feedback to students is not 

uniformly specific, not oriented 

towards future improvement of 

work. 

 
The teacher makes only minor 

attempts to engage students in 

self- or peer-assessment. 

 
The teacher’s attempts to adjust the 

lesson are partially successful. 

Students indicate that they clearly 

understand the characteristics of 

high-quality work. 

 
The teacher elicits evidence of 

student understanding during the 

lesson. 

 
Students are invited to assess their 

own work and make 

improvements. 

 
Feedback includes specific and 

timely guidance for at least three 

groups of students. 

 
The teacher attempts to engage 

students in self- or peer- 

assessment. 

 
When necessary, the teacher makes 

adjustments to the lesson to 

enhance understanding by groups 

of students. 

In addition to the characteristics of 

“proficient,” 

 
There is evidence that students have 

helped establish the evaluation criteria. 

 
Teacher monitoring of student 

understanding is sophisticated and 

continuous: the teacher is constantly 

“taking the pulse” of the class. 

 
Teacher makes frequent use of strategies 

to elicit information about individual 

student understanding. 

 
Feedback to students is specific and 

timely, and is provided from many 

sources, including other students. 

 
Students monitor their own 

understanding, either on their own 

initiative or as a result of tasks set by the 

teacher. 

 
The teacher’s adjustments to the lesson 

are designed to assist individual students. 

 

Possible 

Examples 

A student asks: “How is this 

assignment going to be 

graded?” 

 

A student asks “Does this 

quiz count towards my 

grade?” 

 

Teacher asks: “Does anyone have 

a question? 

 

When a student completes a 

problem on the board, the teacher 

corrects the student’s work without 

explaining why. 

 

The teacher circulates during 

small group or independent work, 

offering suggestions to groups of 

students. 

 
The teacher uses a specifically- 

formulated question to elicit 

evidence of student understanding. 

 

The teacher reminds students of the 

characteristics of high-quality work (the 

assessment criteria), suggesting that the 

students themselves helped develop 

them. 

While students are working, the teacher 

circulates providing substantive 

feedback to individual students. 
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 The teacher forges ahead with 

a presentation without 

checking for understanding. 

 
The teacher says: “good job, 

everyone.” 

The teacher, after receiving a 

correct response from one student, 

continues, without ascertaining 

whether all students understand 

the concept. 

The teacher asks students to look 

over their papers to correct their 

errors. 

The teacher uses popsicle sticks or exit 

tickets to elicit evidence of individual 

student understanding. 

 
Students offer feedback to their 

classmates on their work. 

 
Students evaluate a piece of their 

writing against the writing rubric 

and confer with the teacher about 

how it could be improved. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
3e: 

Demonstrating 
flexibility and 
responsiveness 

Teacher adheres to the instruction 

plan in spite of evidence of poor 

student understanding or students’ 

lack of interest. Teacher ignores 

student questions; when students 

experience difficulty, the teacher 

blames the students or their home 

environment. 

Teacher attempts to modify the lesson 

when needed and to respond to student 

questions and interests, with moderate 

success. Teacher accepts responsibility 

for student success, but has only a 

limited repertoire of strategies to draw 

upon. 

Teacher promotes the successful 

learning of all students, making minor 

adjustments as needed to instruction 

plans and accommodating student 

questions, needs and interests. The 

teacher persists in seeking approaches 

for students who have difficulty 

learning, drawing on a broad repertoire 

of strategies. 

Teacher seizes an opportunity to 

enhance learning, building on a 

spontaneous event or student interests 

or successfully adjusts and 

differentiates instruction to address 

individual student misunderstandings. 

Teacher persists in seeking effective 

approaches for students who need help, 

using an extensive repertoire of 

instructional strategies and soliciting 

additional resources from the school or 

community. 

 

Critical Attributes Teacher ignores indications of 

student boredom or lack of 

understanding. 

 
Teacher brushes aside student 

questions. Teacher makes no 

attempt to incorporate student 

interests into the lesson. 

 
The teacher conveys to students 

that when they have difficulty 

learning, it is their fault. 

 
In reflecting on practice, the 

teacher does not indicate that 

it is important to reach all 

students. 

Teacher’s efforts to modify the 

lesson are only partially 

successful. 

 
Teacher makes perfunctory 

attempts to incorporate student 

questions and interests into the 

lesson. 

 
The teacher conveys to students a 

level of responsibility for their 

learning, but uncertainty as to 

how to assist them. 

 
In reflecting on practice, the 

teacher indicates the desire to 

reach all students, but does not 

suggest strategies to do so. 

Teacher successfully makes a 

minor modification to the lesson. 

 
Teacher incorporates students’ 

interests and questions into the 

heart of the lesson. 

 
The teacher conveys to students 

that she has other approaches to 

try when the students experience 

difficulty. 

 
In reflecting on practice, the 

teacher cites multiple approaches 

undertaken to reach students 

having difficulty. 

In addition to the characteristics of 

“proficient,” 

 
Teacher successfully executes a 

major lesson readjustment when 

needed. 

 
Teacher seizes on a teachable 

moment to enhance a lesson. 

 
The teacher conveys to students 

that he won’t consider a lesson 

“finished” until every student 

understands, and that he has a 

broad range of approaches to use. 

 
In reflecting on practice, the 

teacher can cite others in the 

school and beyond who she has 

contacted for assistance in 

reaching some students. 

 

Possible Examples The teacher says: “We don’t 

have time for that today.” 

 
The teacher makes no attempt 

to adjust the lesson based on 

student confusion. 

 
The teacher says: “If you’d 

just pay attention, you could 

understand this.” 

The teacher says: “I’ll try to 

think of another way to come at 

this and get back to you. 

 

”The teacher says: “I realize not 

everyone understands this, but we 

can’t spend any more time on it.” 

 
The teacher re-arranges the way 

the students are grouped in an 

attempt to help students 

understand the lesson. 

The teacher says: “That’s an 

interesting idea; let’s see how it 

fits.” 

 

The teacher illustrates a principle 

of good writing to a student using 

his interest in basketball as 

context. 

 
The teacher says: “Let’s try this 

way, “and then uses another 

approach. 

The teacher stops in mid-stream in 

a lesson, and says: “This activity 

doesn’t seem to be working! Here’s 

another way I’d like you to try it.” 

 
The teacher incorporates the 

school’s upcoming championship 

game into an explanation of 

averages. 

 
The teacher says: “If we have to 

come back to this tomorrow, we 

will; it’s really important that you 

understand it.” 173ALA Centennial Hills Attachment 5



 

 

Domain 4: Professional Responsibilities  

 Unsatisfactory Basic Proficient Distinguished Rating 
4a 
Reflecting on 
Teaching 

Teacher does not know whether a 

lesson was effective or achieved its 

instructional Essential questions, or 

teacher profoundly misjudges the 

success of a lesson. Teacher has no 

suggestions for how a lesson could be 

improved. 

Teacher has a generally accurate impression 

of a lesson’s effectiveness and the extent to 

which instructional Essential questions were 

met. 

Teacher makes general suggestions about 

how a lesson could be improved. 

Teacher makes an accurate assessment 

of a lesson’s effectiveness and the 

extent to which it achieved its 

instructional Essential questions and 

can cite general references to support 

the 

judgement. Teacher makes a few 

specific suggestions of what could be 

tried another time the lesson is taught. 

Teacher makes a thoughtful and 

accurate assessment of a lesson’s 

effectiveness and the extent to which 

it achieved its instructional Essential 

questions, citing many specific 

examples from the lesson and 

weighing the relative strengths of 

each. Drawing on an extensive 

repertoire of skills, teacher offers 

specific alternative actions, 

c o mp le t e  with the probable 

success of different courses of 

action. 

 

Critical 
Attributes 

The teacher considers the lesson 

but draws incorrect conclusions 

about its effectiveness. 

 
The teacher makes no 

suggestions for improvement. 

The teacher has a general sense of 
whether or not instructional practices 
were effective. 

 
The teacher offers general 

modifications for future instruction. 

The teacher accurately assesses the 

effectiveness of instructional 

activities used. 

 
The teacher identifies specific ways 

in which a lesson might be 

improved. 

In addition to the characteristics of 

“proficient,” 

Teacher’s assessment of the 

lesson is thoughtful, and 

includes specific indicators of 

effectiveness. 

 
Teacher’s suggestions for 

improvement draw on an 

extensive repertoire. 

 

Possible 
Examples 

Despite evidence to the contrary, 

the teachers says, “My students 

did great on that lesson!” 

 
The teacher says: “That was 

awful; I wish I knew what to 

do!” 

At the end of the lesson the teacher 

says, “I guess that went okay.” 

 
The teacher says: “I guess I’ll try x 

next time.” 

The teacher says: “I wasn’t 

pleased with the level of 

engagement of the students.” 

 
The teacher’s journal indicates 

several possible lesson 

improvements. 

The teacher says: “I think that 

lesson worked pretty well, 

although I was disappointed in 

how the group at the back table 

performed.” 

 
In conversation with 

colleagues, the teacher 

considers different strategies 

for improving a lesson. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
4b 

 
Maintaining 
Accurate 
Records 

Teacher’s system for maintaining 

information on student completion 

of assignments and student 

progress in learning is nonexistent 

or in disarray. 

Teacher’s records for non- 

instructional activities are in 

disarray, resulting in errors and 

confusion. 

Teacher’s system for maintaining 

information on student completion of 

assignments and student progress in 

learning is rudimentary and only 

partially effective. Teacher’s records for 

non-instructional activities are adequate, 

but require frequent monitoring to avoid 

errors. 

Teacher’s system for maintaining 

information on student completion of 

assignments, student progress in learning, 

and non-instructional records, is fully 

effective. 

Teacher’s system for maintaining 

information on student completion of 

assignments, student progress in learning, 

and non-instructional records, is fully 

effective. Students contribute information 

and participate in maintaining the records. 

 

Critical 
Attributes 

Absence of a system for either 

instructional or non- 

instructional records. 

 
Record-keeping systems that 

are in disarray so as to 

provide incorrect or confusing 

information. 

The teacher has a process for 

recording student work completion. 

However, it may be out-of-date or 

does not permit students to access 

the information. 

 
The teacher’s process for tracking 

student progress is cumbersome to 

use. 

 
The teacher has a process for 

tracking some non-instructional 

information, but not all, or it may 

contain some errors. 

The teacher’s process for recording 

student work completion is efficient 

and effective; students have access to 

information about completed and/or 

missing assignments. 

 
The teacher has an efficient and 

effective process for recording 

student attainment of learning goals; 

students are able to see how they’re 

progressing. 

 
The teacher’s process for recording 

non-instructional information is 

both efficient and effective. 

 

All ALA required records are 

maintained.  

In addition to the characteristics of 

“proficient,” 

 
Students contribute to and maintain 

records indicating completed and 

outstanding work assignments. 

 
Students contribute to and maintain data 

files indicating their own progress in 

learning. 

 
Students contribute to maintaining non-

instructional records for the class. 

 

Students regularly update their 

leadership notebooks to track their 

progress towards personal and class 

WIGS.  

 

Possible 
Examples 

A student says, “I’m sure I 

turned in that assignment, 

but the teacher lost it!” 

 
The teacher says, “I 

misplaced the writing 

samples for my class but it 

doesn’t matter – I know what 

the students would have 

scored.” 

 
On the morning of the field trip, 

the teacher discovers that five 

students never turned in their 

permission slips. 

A student says, “I wasn’t in school 

today, and my teacher’s website is 
out of date, so I don’t know what 
the assignments are!” 

 
The teacher says: “I’ve got all 
these notes about how the kids are 
doing; I should put them into the 

system but I just don’t have time.” 
 
 

On the morning of the field trip, the 

teacher frantically searches all the 

drawers in the desk looking for the 

permission slips and finds them just 

before the bell rings. 

The teacher creates a link on the 

class website which students can 

access to check on any missing 

assignments. 

 
The teacher’s grade book records 

student progress toward learning 

goals and complies with ALA 

grading expectations. 

 
The teacher creates a spreadsheet for 

tracking school lunch count. 

 

A teacher has consistently tracked 

DIBELS progress monitoring scores 

 

All PLC reports and lesson plans are 

up-to-date. 

 

Other reports or logs are maintained 

as assigned.  

A student from each team maintains the 

database of current and missing 

assignments for the team. 

 
When asked about their progress in a 

class, a student proudly shows her 

leadership notebooks and can explain 

how the documents indicate her 

progress toward learning goals. 

 
When they bring in their permission slips 

for a field trip, students add their own 

information to the database. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
4c: 

 
Communicating 
with Families 

Teacher communication with 

families, about the instructional 

program, or about individual 

students, is sporadic or culturally 

inappropriate. Teacher makes no 

attempt to engage families in the 

instructional program. 

Teacher makes sporadic attempts to 

communicate with families about the 

instructional program and about the 

progress of individual students but 

does not attempt to engage families 

in the instructional program. But 

communications are one-way and not 

always appropriate to the cultural 

norms of those families. 

Teacher communicates frequently 

with families about the instructional 

program and conveys information 

about individual student progress. 

Teacher makes some attempts to 

engage families in the instructional 

program; as appropriate Information to 

families is conveyed in a culturally 

appropriate manner. 

Teacher’s communication with 

families is frequent and sensitive to 

cultural traditions, with students 

contributing to the communication. 

Response to family concerns is handled 

with professional and cultural 

sensitivity. Teacher’s efforts to engage 

families in the instructional program 

are frequent and successful. 

 

Critical Attributes Little or no information 

regarding instructional 

program available to parents. 

Families are unaware of their 

children’s progress. 

 
Lack of family engagement 

activities. 

 
Culturally inappropriate 

communication. 

School or district-created 

materials about the instructional 

program are sent home. 

Infrequent or incomplete 

information is sent home by 

teachers about the instructional 

program. 

Teacher maintains school- 

required grade book but does 

little else to inform families 

about student progress. 

Teacher communications are 

sometimes inappropriate to 

families’ cultural norms. 

Information about the 

instructional program is 

available on a regular basis. 

The teacher sends information 

about student progress home on a 

regular basis. 

Teacher develops activities 

designed to successfully engage 

families in their children’s 

learning, as appropriate. 

In addition to the characteristics of 

“proficient,” 

 
On a regular basis, students 

develop materials to inform their 

families about the instructional 

program. 

Students maintain accurate 

records about their individual 

learning progress and frequently 

share this information with 

families. 

Students contribute to regular and 

ongoing projects designed to 

engage families in the learning 

process. 

 

Possible Examples A parent says, “I’d like to 

know what my kid is working 

on at school!” 

 
A parent says, “I wish I knew 

something about my child’s 

progress before the report 

card comes out.” 

 
A parent says, “I wonder why 

we never see any school work 

come home.” 

A parent says, “I received the 

district pamphlet on the reading 

program, but I wonder how it’s 

being taught in my child’s class.” 

 
A parent says, “I emailed the 

teacher about my child’s 

struggles with math, but all I got 

back was a note saying that he’s 

doing fine.” 

 
Weekly quizzes are sent home for 

parent/guardian signature. 

The teacher-sends weekly 

newsletter home to families 

through Infinite Campus, 

including information about 

upcoming homework, current 

class activities, community 

and/or school projects, field 

trips, etc. 

 

Teacher consistently posts 

grades by the deadline given and 

shares progress updates with 

families on a regular basis. 

 

The teacher ensures that the 

Missing Assignment and D’s/F’s 

message is sent out each week 

through Infinite Campus. 

Student planners and homework 

slips describe daily learning and 

go home each week for a response 

from a parent or guardian. 

 
The teacher shares directions for 

accessing progress reports in 

Infinite Campus with families. 

 

The teacher developed the 

Academic Parent Team training 

PowerPoint for her grade level 

team.  

 

The teacher ensured that her 

grade level team completed all 

retention notices according to the 

ALA retention timeline.  
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 Unsatisfactory Basic Proficient Distinguished Rating 
4d: 

 
Participating in a 
Professional 
Community 

Teacher’s relationships with 

colleagues 

are negative or self-serving. 

Teacher avoids participation in a 

professional culture of inquiry, 

resisting opportunities to become 

involved. Teacher avoids becoming 

involved in school events or school 

and district projects. 

Teacher maintains cordial 

relationships with colleagues to fulfill 

duties that the school or district 

requires. Teacher becomes involved in 

the school’s culture of professional 

inquiry when invited to do so. Teacher 

participates in school events and 

school and district projects when 

specifically asked. 

Relationships with colleagues are 

characterized by mutual support and 

cooperation; teacher actively 

participates in a culture of 

professional inquiry. Teacher 

volunteers to participate in school 

events and in school and district 

projects, making a substantial 

contribution. 

Relationships with colleagues are 

characterized by mutual support and 

cooperation, with the teacher taking 

initiative in assuming leadership among 

the faculty. Teacher takes a leadership 

role in promoting a culture of 

professional inquiry. Teacher volunteers 

to participate in school events and 

district projects, making a substantial 

contribution, and assuming a leadership 

role in at least one aspect of school or 

district life. 

 

Critical 
Attributes 

The teacher’s relationship with 

colleagues is characterized by 

negativity or combativeness. 

 
The teacher purposefully avoids 

contributing to activities 

promoting professional inquiry. 

 
The teacher avoids involvement 

in school activities and school 

district and community projects. 

The teacher has pleasant 

relationship with colleagues. 

 
When invited, the teacher 

participates in activities related to 

professional inquiry. 

 
When asked, the teacher 

participates in school activities, 

and school district and 

community projects. 

The teacher has supportive and 

collaborative relationships with 

colleagues. 

 
The teacher regularly 

participates in activities related to 

professional inquiry. 

 
The teacher frequently 

volunteers to participate in 

school events and school district 

and community projects. 

In addition to the characteristics of 

“proficient,” 

 
The teacher takes a leadership role 

in promoting activities related to 

professional inquiry. 

 
The teacher regularly contributes to 

and leads events that positively 

impact school life. 

 
The teacher regularly contributes 

to and leads significant school 

district and community projects. 

 

Possible 
Examples 

The teacher doesn’t share test 

taking strategies with his 

colleagues. He figures that if 

his students do well, it will 

make him look good. 

 
The teacher does not attend 

PLC meetings. 

 
The teacher does not attend any 

school function after the 

dismissal bell. 

 
The teacher says, “I work from 

7:30 to 3:30 and not a minute 

more – I won’t serve on any 

district committee unless they 

get me a substitute to cover my 

class.” 

The teacher is polite, but never 

shares any instructional materials 

with his grade partners. 

 
The teacher only attends PLC 

meetings when reminded by her 

supervisor. 

 
The principal says, “I wish I 

didn’t have to ask the teacher to 

‘volunteer’ every time we need 

someone to chaperone the 

dance.” 

 
The teacher only contributes to 

the assigned committee when 

requested by the principal. 

The principal remarks that the 

teacher’s students have been 

noticeably successful since her 

teacher team has been focusing 

on instructional strategies during 

their team meetings. 

 
The teacher has decided to take 

some of the free MIT courses 

online and to share his learning 

with colleagues. 

 
The basketball coach is usually 

willing to chaperone the 9th 

grade dance because she knows 

all of her players will be there. 

 

The teacher enthusiastically 

represents the school during 

academic competitions. 

The teacher leads the “mentor” 

teacher group at school, devoted to 

supporting new teachers during 

their first years of teaching. 

 
The teacher hosts a book study 

group that meets monthly; he 

guides the book choices so that the 

group can focus on topics that will 

enhance their skills. 

 

The teacher leads an annual school 

event. 

 

The teacher participates in more 

than one committee each year. 
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 Unsatisfactory Basic Proficient Distinguished Rating 
4e: 

 
Growing and 
Developing 
Professionally 

Teacher engages in no 

professional development 

activities to enhance 

knowledge or skill. Teacher 

resists feedback on 

teaching performance from 

either supervisors or more 

experienced colleagues. 

Teacher makes no effort to 

share knowledge with 

others or to assume 

professional responsibilities. 

Teacher participates in professional 

activities to a limited extent when they 

are convenient. Teacher accepts, with 

some reluctance, feedback on teaching 

performance from both supervisors 

and professional colleagues. 

Teacher finds limited ways to 

contribute to the 

profession 

Teacher seeks out opportunities for 

professional development to enhance 

content knowledge and pedagogical 

skill. Teacher welcomes feedback from 

colleagues when made by supervisors 

or when opportunities arise through 

professional collaboration. Teacher 

participates actively in assisting other 

educators 

Teacher seeks out opportunities for 

professional development and makes a 

systematic effort to conduct action 

research. Teacher seeks out feedback 

on teaching from both supervisors and 

colleagues. 

Teacher initiates important activities 

to contribute to the profession. 

 

Critical Attributes The teacher is not involved in 

any activity that might 

enhance knowledge or skill. 

 
The teacher purposefully 

resists discussing performance 

with supervisors or colleagues. 

 
The teacher ignores 

invitations to join professional 

organizations or attending 

conferences. 

The teacher participates in 

professional activities when 

required or when provided by 

the school district. 

 
The teacher reluctantly accepts 

feedback from supervisors and 

colleagues. 

 
The teacher contributes in a 

limited fashion to educational 

professional organizations. 

The teacher seeks regular 

opportunities for continued 

professional development. 

 
The teacher welcomes colleagues 

and supervisors in the classroom 

for the purposes of gaining insight 

from their feedback. 

 
The teacher actively participates 

in professional organizations 

designed to contribute to the 

profession. 

In addition to the characteristics 

of “proficient,” 

 
The teacher seeks regular 

opportunities for continued 

professional development, 

including initiating action 

research. 

 
The teacher actively seeks 

feedback from supervisors and 

colleagues. 

 
The teacher takes an active 

leadership role in professional 

organizations in order to 

contribute to the teaching 

profession. 
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Possible Examples The teacher never takes 

continuing education courses, 

even though the credits would 

increase his salary. 

 

The teacher endures the 

principal’s annual 

observations in her classroom, 

knowing that if she waits long 

enough, the principal will 

eventually leave and she can 

simply discard the feedback 

form. 

 
Despite teaching high school 

honors mathematics, the 

teacher declines to join NCTM 

because it costs too much and 

makes too many demands on 

members’ time.  

The teacher politely attends 

district workshops and 
professional development days, 

but doesn’t make much use of 
the materials received. 

 
The teacher listens to his 

principal’s feedback after a 

lesson, but isn’t sure that the 

recommendations really apply in 

his situation. 

 
The teacher joins the local 

chapter of the American Library 

Association because she might 

benefit from the free books – but 

otherwise doesn’t feel it’s worth 

too much of her time. 

The teacher eagerly attends the 

school district summer workshops 

finding them to be a wealth of 

instructional strategies he can 

use during the school year. 

 
The teacher enjoys her 

principal’s weekly walk through 

visits because they always lead 

to a valuable informal 

discussion. 

 

The teacher joined a Science 

Education Partnership and finds 

that it provides him access to 

resources for his classroom that 

truly benefit his students’ 

conceptual understanding. 

The teacher desired additional 
feedback and so she  has initiated 

an action research project in 

order to improve her own 

instruction. 

 

The teacher is working on a 

particular instructional strategy 

and asks his colleagues to 

observe in his classroom in order 

to provide objective feedback on 

his progress. 

 
The teacher founded a local 

organization devoted to Literacy 

Education; her leadership has 

inspired teachers in the 

community to work on several 

curriculum and instruction 

projects. 

 

 Unsatisfactory Basic Proficient Distinguished  Rating  
4f: 

 
Showing 
Professionalism 

Teacher displays 

dishonesty in  interactions 

with colleagues, students, 

and the public. Teacher is 

not 

alert to students’ needs and 

contributes to school 

practices that result in some 

students being ill served by 

the school. 

Teacher makes decisions and 

recommendations based on 

self-serving interests. Teacher 

does not comply with school 

and district regulations 

Teacher is honest in interactions with 

colleagues, students, and the public. 

Teacher’s attempts to serve students are 

inconsistent, and does not knowingly 

contribute to some students being ill 

served by the school. 

Teacher’s decisions and 

recommendations are based on limited 

though genuinely professional 

considerations. Teacher complies 

minimally with school and district 

regulations, doing just enough to get by. 

Teacher displays high standards of 

honesty, integrity, and confidentiality 

in interactions with colleagues, 

students, and the public. Teacher is 

active in serving students, working to 

ensure that all students receive a fair 

opportunity to succeed. Teacher 

maintains an open mind in team or 

departmental decision-making. 

Teacher complies fully with school and 

district regulations. 

Teacher can be counted on to hold the 

highest standards of honesty, integrity, and 

confidentiality and takes a leadership role 

with colleagues. 

Teacher is highly proactive in serving 

students, seeking out resources when 

needed. Teacher makes a concerted effort 

to challenge negative attitudes or practices 

to ensure that all students, particularly 

those traditionally underserved, are 

honored in the school. Teacher takes a 

leadership role in team or departmental 

decision- making and helps ensure that 

such decisions are based on the highest 

professional standards. Teacher complies 

fully with school and district regulations, 

taking a leadership role with colleagues. 
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Critical Attributes Teacher is dishonest. 

 
Teacher does not 

notice the needs of 

students. 

 
The teacher engages in 

practices that are self- 

serving. 

 
The teacher willfully 

rejects school district 

regulations. 

Teacher is honest. 

 
Teacher notices the needs of 

students, but is inconsistent in 

addressing them. 

 
Teacher does not notice that some 

school practices result in poor 

conditions for students. 

 
Teacher makes decisions 

professionally, but on a limited basis. 

 
Teacher complies with school district 

regulations. 

Teacher is honest and known 

for having high standards of 

integrity. 

 
Teacher actively addresses student 

needs by fulfilling ALA tutoring 

expectations. 

 
Teacher actively works to 

provide opportunities for 

student success. 

 
Teacher willingly participates in 

team and departmental decision 

making. 

 
Teacher complies completely with 

school district regulations. 

 

The teacher uses professional 

language at all times, even 

amongst colleagues.  

 

The teacher consistently 

approaches administration when 

they have concern regarding a 

student, parent, colleague, or 

policy.  

Teacher is considered a leader in 

terms of honesty, integrity, and 

confidentiality. 

 
Teacher is highly proactive in serving 

students by tutoring students above 

the ALA expectation. . 

 
Teacher makes a concerted effort to 

ensure opportunities are available for 

all students to be successful. 

 
Teacher takes a leadership role in 

team and departmental decision 

making. 

 
Teacher takes a leadership role 

regarding school district regulations. 

 

The teacher is able to redirect 

negative conversations amongst 

colleagues and assist in looking for 

solutions.  

 

The teacher proposes solutions to 

administration when they have a 

concern.  
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Possible 

Examples 

The teacher makes some 

errors when marking the last 

common assessment but 

doesn’t tell his colleagues. 

 
The teacher does not realize 

that three of her neediest 

students arrived at school an 

hour early every morning 

because their mother can’t 

afford daycare. 

 
The teacher fails to notice that 

one of her Kindergartners is 

often ill, looks malnourished, 

and frequently has bruises on 

her arms and legs. 

 
When one his colleagues goes 

home suddenly due to illness, 

the teacher pretends to have a 

meeting so that he won’t have 

to share in the coverage 

responsibilities. 

 
The teacher does not file her 

students’ writing samples in 

their district cum folders; it is 

time consuming and she wants 

to leave early for summer 

break. 

The teacher says, “I have always 

known my grade partner to be 

truthful. If she called in sick, then I 

believe her. 

 
The teacher considers staying late 

to help some of her students in 

afterschool daycare, but realizes it 

conflicts with her gym class so she 

decides against it. 

 
The teacher notices a student 

struggling in his class and sends a 

quick e-mail to the counselor. When 

he doesn’t get a response, he 

assumes it has been taken care of. 

 
When her grade partner goes out on 

maternity leave, the teacher said, 

“Hello” and “Welcome” to her 

substitute, but does not offer any 

further assistance. 

 
The teacher keeps his district 

required grade book up to date, but 

enters exactly the minimum number 

of assignments specified by his 

department chair. 

The teacher is trusted by his grade 

partners; they share information 

with him, confident it will not be 

repeated inappropriately. 

 
Despite her lack of knowledge 

about dance the teacher forms a 

dance club at her high school to 

meet the high interest level of her 

minority students who cannot 

afford lessons. 

 
The teacher notices some speech 

delays in a few of her young 

students; she calls in the speech 

therapist to do a few sessions in her 

classroom and provide feedback on 

further steps. 

 
The English department chair says, 

“I appreciate when …. attends our 

after school meetings 

– he always contributes something 

meaningful to the discussion. 

 
The teacher learns the district’s new 

online curriculum mapping system 

and writes in all of her courses. 

When a young teacher has trouble 

understanding directions from the 

principal, she immediately goes to the 

teacher whom she knows can be 

relied on for expert advice and 

complete discretion. 

 
After the school’s intramural 

basketball program is discontinued, 

the teacher finds some former student 

athletes to come in and work with his 

students who have come to love the 

after- school sessions. 

 
The teacher enlists the help of her 

principal when she realizes that a 

colleague was making disparaging 

comments about some disadvantaged 

students. 

 
The math department looks forward 

to their weekly meetings; their leader, 

the teacher is always seeking new 

instructional strategies and resources 

for them to discuss. 

 
When the district adopts a new web 

based grading program, the teacher 

learned it inside and out so that she 

could assist her colleagues with 

implementation. 
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Administrator Evaluation 
 
Standard 1: Academic Achievement 
 
1. Ensures that all teachers design effective and rigorous lesson plans aligned to ALA 

pacing maps and content standards. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not monitor lesson 
plans. 50% or more of 
teachers do not complete 
quality lesson plans. 
Instruction is not aligned 
with school pacing maps. 
Lessons plans do not 
provide for rigorous 
instruction.  

Irregularly monitors 
teacher lesson plans. 
Some teachers do not 
complete quality lesson 
plans. 25% or more of 
teachers are more than 2 
weeks off the established 
pacing maps. Lessons 
are only partially 
effective. 

Regularly monitors 
teacher lesson plans. 
Lesson plans follow the 
school’s pacing map and 
provide for rigorous 
instruction. 

All teachers submit 
quality lesson plans 
aligned with school 
pacing maps. The 
administrator provides 
meaningful feedback on 
lesson plans and helps 
organize resources to 
improve instruction. 

 
2. Ensures that all instructional practices reflect the school’s chosen pedagogy. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not monitor 
instruction within the 
classroom.  Does not 
produce evidence of 
teachers following the 
school’s pedagogy. 

While observing 
instruction, sometimes 
looks for evidence of 
school pedagogy.  
Expectations of school 
pedagogy are 
inconsistently applied. 

While observing 
instruction, looks for 
and documents effective 
use of school pedagogy.  
Identifies a variety of 
teaching strategies to 
ensure effective 
instruction for diverse 
learners. 

Ensures and documents 
consistent use of school 
pedagogy throughout 
the school.  All 
classrooms demonstrate 
consistent 
implementation of 
school pedagogy 
appropriate for diverse 
learners. 

 
3. Implements the School’s Assessment Plan and ensures all teachers and students 

participate. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not communicate 
or monitor assessments.  
Student performance 
measures are 
inconsistent and left to 
individual teacher 
discretion. Does not 
obtain staff or student 
buy-in to ensure 
assessment goals. 

Implements assessment 
suggestions that may be 
inconsistently applied 
throughout the school. 

Establishes PLC teams in 
order to monitor 
assessment alignment 
and student growth. 
Assessments are 
organized. 

Administrator efficiently 
organizes assessment 
materials and rallies 
support for required 
assessments. Facilitates 
team meetings that 
include consistent 
evaluation of informal 
and formal assessment 
within the classroom. 

 
4. Analyzes and utilizes data obtained from formal and informal assessments to 

improve instruction and student performance.  
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Unsatisfactory Needs Improvement Proficient Exemplary 

Does not evaluate 
assessment data within 
the classroom and 
school.  Student 
performance is not 
tracked. 

Provides educators with 
assessment results.  
Suggests that PLC teams 
meet to discuss results. 

Supports educators in 
meeting as PLC teams to 
evaluate student 
assessment results.  
Provides suggestions for 
adjusting classroom 
instruction to ensure 
student performance. 

Provides planning time 
for PLC teams to 
evaluate student 
assessments.  Is 
knowledgeable of 
assessment results and 
addresses identified 
concerns with the 
appropriate parties. 
Provides training in 
effective instructional 
practices to support 
student performance. 

 
5. Provides meaningful instructional support to teachers.   
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not monitor 
instruction within the 
classroom. 

Provides inconsistent 
supervision to 
supporting staff 
including custodial, 
support and education 
staff. 

Establishes PLC teams to 
support educators and 
support staff.   Provides 
resources for effective 
classroom instruction.  
Designates professional 
time for staff to evaluate 
and establish effective 
teaching practices. 

Models effective 
teaching strategies.  
Rallies support for 
school instructional 
methods. Provides 
guidance to teachers as 
identified through 
classroom observations.   

 
6. Identifies needs for professional development and provides effective PD 

opportunities for instructional staff. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Allows teachers to 
research and implement 
teaching practices within 
their own classrooms.   
Classrooms within the 
school demonstrate 
inconsistent application 
of teaching pedagogy. PD 
offerings are 
inconsistent or non-
existent and do not align 
with school goals. 

Inconsistently evaluates 
teachers within the 
classroom.  Minimal 
documentation of areas 
for concern are present. 
PD offerings are 
somewhat aligned with 
school goals. 

Establishes PLC teams to 
support educators 
within the classroom.  
Documentation of 
classroom evaluations 
includes communication 
with staff and 
suggestions for teaching 
practices to support 
diverse learners. 

Supports teachers in 
completing training 
related to classroom 
content, pedagogy and 
educational expertise.  
Provides dedicated time 
for staff trainings and 
addresses the standards 
identified within 
classroom evaluations. 
PD offerings are 
dynamic and engaging 
and result in improved 
student performance. 

 
7. Achieves school’s established academic performance goals. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not communicate 
goals to educational or 
support staff. 

Establishes the school’s 
academic performance 
goal, but does not 
consistently monitor 
student progress. 

Establishes plans and 
procedures for 
monitoring and 
communicating student 
performance goals.  Each 

Designates time for 
educators to evaluate 
student performance.  
Models examples of 
teaching practices to 
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goal will include 
suggestions for best 
practices to support 
diverse learners. 

support student 
performance goals.  
Celebrates with staff and 
students as they achieve 
their established 
academic performance 
goals. 

 
Standard 2: Management & Operations 
 
1. Maintains a clean and inviting campus aligned with school décor guidelines. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not organize the 
school in an effective and 
orderly manner.  
Inadequately supervises 
custodial and support 
staff resulting in a school 
that is not clean, 
welcoming and/or safe. 

Provides inconsistent 
supervision of custodial 
and support staff.  
Allows varying level of 
cleanliness within the 
school. 

Establishes and 
implements plans, 
procedures and routines 
that ensure consistency 
in cleanliness and décor 
throughout the campus. 

Demonstrates and 
maintains an 
environment that is 
clean and welcoming to 
students, staff and 
parents.  Takes personal 
responsibility for 
keeping the campus 
clean. 

 
2. Develops and executes effective plans & procedures to ensure student safety, 

discipline and health.    
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Leaves discipline and 
student health to the 
discretion of individual 
staff members.  
Inconsistency within 
organization is evident. 

Establishes plans and 
procedures for student 
safety including student 
drop-off, pick-up and 
class transitions.  
Routines are not 
consistently applied 
throughout the school.  
Discipline is 
inconsistent. 

Establishes and 
implements procedures 
for student safety.  Plans 
are practiced and 
perfected to ensure 
consistency and safety.  
Models effective student 
discipline and supports 
educators in upholding 
standards of high 
expectations for student 
behavior. 

Models safety, discipline 
and health plans with 
both staff and students.  
Models consistent 
implementation of 
designated safety, 
discipline and health 
plans.  Provides 
resources necessary for 
a safe environment 
within the school. 

 
3.  Provides for the orderly and efficient drop-off and pick-up of all students. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not provide 
direction to students, 
staff and parents in 
relation to drop-off and 
pick-up procedures.  Is 
not present during the 
drop-off and pick-up 
time. No clear process or 
inefficient process. Pick-
up and drop-off detract 
from the educational 

Establishes routines for 
drop-off and pick-up of 
all students.  Urges the 
staff to ensure smooth 
drop-off and pick-up, but 
is not available to 
monitor or support these 
times. Partially 
communicates 
expectations.  

Establishes routines for 
orderly and efficient 
drop-off and pick-up of 
all students.  Regularly 
monitors and ensures 
consistency of the 
routines to ensure 
student safety. 

Establishes clear 
processes for the 
efficient and safe pick-up 
and drop-off of students. 
Expectations are clearly 
communicated to all 
stakeholders. The school 
leader is visible during 
drop-off and pick-up and 
leads by example. 
Fosters a culture where 
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experience of students. drop-off and pick-up is 

positive and helps create 
an excellent educational 
experience for all 
students. 

 
4. Ensures compliance with school financial controls and operates within 

established budgets. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Demonstrates a lack of 
budget awareness.   

Inconsistently manages 
budget. 

Develops a process that 
ensures controls within 
the budget.  Ensures that 
allocations are managed 
within the school’s 
budget. 

Carefully follows school 
policy regarding 
financial controls. Stays 
within established 
budgets and actively 
seeks to create value for 
the school through 
fundraising and 
eliminating waste. 

 
5. Ensures necessary resources are secured in a timely and efficient manner. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not manage school 
resources. 

Establishes routines for 
resource requests.  
Resources requests may 
be processed 
inconsistently. 

Established routines for 
resource requests and 
demands.  Regularly 
evaluates requests and 
ensures timely 
processing. 

Provides support for 
school resources.  
Ensures that resources 
necessary are available 
consistently. 

 
6. Maintains high levels of student enrollment. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not encourage 
student enrollment. 

Develops a plan for 
student enrollment that 
may be inconsistently 
followed. 

Establishes routines for 
student enrollment.  
Trains staff on routines 
and ensures timely 
processing of student 
enrollment. 

Demonstrates effective 
use of recruiting plans.  
Maintains full 
enrollment through 
continual recruitment 
efforts. Uses school 
events as recruitment 
opportunities.  

 
Standard 3: Staff Relations 
 
1. Promotes and maintains a positive and professional working environment. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not establish 
expectations for staff 
performance, dress and 
conduct.  

Establishes guidelines 
for staff conduct.  Does 
not encourage consistent 
compliance with 
guidelines. 

Builds community 
within the professional 
working environment.  
Ensures a positive 
environment on all 
levels. 

Models positive 
interactions with all staff 
within the school.   
Ensures consistent staff 
compliance with 
positive and 
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professional standards. 
Crates a team 
environment that 
engages staff and unites 
them in fulfilling the 
school’s mission and 
vision. 

 
2. Develops team unity in order to achieve school goals. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not support school 
goals. 

Establishes school goals, 
but manages 
expectations of staff 
members inconsistently. 

Establishes dedicated 
time for PLC meetings in 
order to support school 
unity.  Gathers feedback 
and ensures consensus 
to develop school goals. 

Garners staff buy-in and 
commitment to achieve 
school goals. Sets clear 
expectations for 
achievement of school 
goals.  Models effective 
implementation and 
monitoring of school 
goals.  

 
3. Maintains high levels of staff satisfaction and retention. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Is not aware of staffing 
needs. 

Encourages staff to 
continue employment.  
May collect data on staff 
satisfaction, but fail to 
evaluate and implement 
changes. 

Establishes clear 
expectations for staff.  
Establishes on going 
relationships with staff 
to ensure retention.   
Consistently gathers and 
evaluates staff 
satisfaction.  

Establishes clear 
expectations for staff.  
Ensures staff satisfaction 
through one-on-one 
communication. 

 
4. Successfully recruits and hires quality staff in a timely and efficient manner.  
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not participate in 
recruiting processes. 

Is aware of recruitment 
needs, but mostly 
delegates to others. 

Establishes consistent 
routines for establishing 
recruits suitable to 
school needs.  
Implements routines to 
ensure timely hires. 

Models successful 
recruiting routines.  
Continually monitors 
staffing needs, student 
ratios, etc.  to ensure 
timely hiring. 

 
Standard 4: Community Relations 
 
1. Establishes ongoing relationships with community organizations, community 

members, and businesses. Works with them in a synergistic manner to improve 
the school and the community. 

 
Unsatisfactory Needs Improvement Proficient Exemplary 

Does not include 
stakeholders within the 
school.  The school 

Includes community in 
communication plan, but 
does not consistently 

Establishes relationships 
within the community.  
Communicates 

Models synergistic 
communication.  Attends 
school and community 
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functions as an 
individual entity without 
support from 
community. 

implement concerns, 
suggestions and support. 

consistently and 
encourages partnerships 
within the school and 
community. 

events in support of a 
joint relationship 
between school and 
community. 

 
2. Maintains high levels of parent satisfaction. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not respond to 
parent communication. 

Accepts parent 
communication, but may 
respond inconsistently. 

Encourages parent 
participation within the 
school.  Designates time 
each week to speak with 
parents. 

Involves parents in the 
community of the school 
through committees and 
ongoing communication.  
Collects and evaluates 
parent satisfaction 
regularly. 

 
3. Organizes and executes quality community events to increase awareness of the 

school and create community unity. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not involve the 
community within the 
school.  The school 
operates as an individual 
entity. 

The school includes 
community events 
within its calendar.  
Events may not be held 
or attended consistently. 

Establishes community 
events that include staff 
and community.  Events 
showcase student 
performance and school 
mission.   The 
community is aware of 
the school’s presence. 

Establishes teams to 
develop community 
events.  Teams include 
students, staff and 
community members 
within the planning, 
implementation and 
review process.  
Community members 
express interest in the 
school and its role 
within the community. 

 
4. Maintains high levels of visibility and accessibility to community members. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not promote the 
school.  Community 
member may not be 
aware of the school’s 
presence. 

Establishes accessibility 
of the school, but does 
not encourage staff and 
community 
participation. 

Identifies community 
outlets allowing school 
visibility and support to 
community.  Is available 
to members of the 
community. 

Leads community teams 
and communicates 
school mission, vision 
and accomplishments.  
Maintains positive, 
professional 
relationships with 
community members. 

 
5. Quickly and appropriately responds to and resolves stakeholder concerns. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not acknowledge 
stakeholder concerns. 

Receives stakeholder 
concerns, but does not 
resolve concerns in a 
consistent or timely 
manner. 

Encourages stakeholder 
feedback in a positive 
environment.  Seeks to 
understand and resolve 
all concerns. 

Provides exceptional 
customer service to 
concerned stakeholders. 
Takes concerns 
seriously and 
implements appropriate 
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interventions, as 
necessary. Demonstrates 
superior interpersonal 
skills in resolving 
difficult situations. 

 
Standard 5: Personal Conduct 
 
1. Embodies the values of the school both inside and outside of the workday. 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not hold a regard 
for school values within 
the mission statement. 

Embodies the values 
within the school 
mission statement 
inconsistently.   

Encourages and 
exemplifies the values of 
the school. 

Engenders support for 
and emulation of school 
values through 
impeccable personal 
conduct. Represents 
school values un all 
aspects of one’s life. 

 
2. Follows all school policies pertaining to personal conduct, staff relations, 

harassment, non-discrimination, student relations, dress code, etc.  
 

Unsatisfactory Needs Improvement Proficient Exemplary 
Does not respond to 
concerns within the staff.  
Does not use 
appropriate approaches 
in speaking with staff. 

Inconsistently applies 
school policies. 

Establishes consistent 
implementation of 
school policies. 

Meticulously follows and 
engenders support for 
all school policies 
pertaining to personal 
conduct, staff relations, 
harassment, non-
discrimination, etc. 

 
 
Rating Rubric 
 
Review your ratings above. For each standard, calculate the number of points 
earned and note the total below. Points shall be awarded according to the following 
rubric: 
 

Unsatisfactory Needs Improvement Proficient Exemplary 
0 Points 1 Point 2 Points 3 Points 

 
Administrator Rating Calculation 
 
______ x 0.71    = _________ Standard 1: Academic Achievement 
______ x 0.83    = _________ Standard 2: Management & Operations 
______ x 1.25    = _________ Standard 3: Staff Relations 
______ x 1.00    = _________ Standard 4: Community Relations 
______ x 2.50  = _________ Standard 5: Personal Conduct 
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       _________ TOTAL POINTS 
 

TOTAL POINTS RATING 
>80 Exemplary 
>60 Proficient 
>40 Developing 
<40 Unsatisfactory 
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Michael	  Montandon
Commercial	  Broker,	  
Politician $750,000,000 x x x

Maleki	  Scholer Insurance	  Broker $1,850,000 x x
Melissa	  Hardman Former	  Teacher $100,000
Megan	  Curtis Teacher $100,000
Kyle	  Bybee CPA,	  CFO,	  CEO $3,600,000 x

START-‐UP	  SCHOOL	  PROPOSED	  BOARD	  MEMBER	  ROSTER

LARGEST	  BUDGET	  
MANAGED/	  

OVERSEEN	  	  	  	  	  	  	  	  	  	  ($	  
or	  N/A) AREA	  OF	  EXPERTISEOCCUPATION Accounting/Finance

Fundraising/Developm
ent

Construction/Real	  Estate

PROPOSED	  BOARD	  MEMBERS	  	  	  	  	  	  	  	  	  	  	  
Name	  &	  Title	  on	  Board	  (if	  applicable)
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x x x x x x
x x

x x x
x

x x

START-‐UP	  SCHOOL	  PROPOSED	  BOARD	  MEMBER	  ROSTER

AREA	  OF	  EXPERTISE COMMITTEE	  ASSIGNMENTBoard	  Experience

Developm
ent

Legal

Technology

PR/H
R/Com

m
unications

Education

M
edical

Com
m
unity/Volunteer

Real	  Estate

Board	  Developm
ent

Finance

Governance

Capital	  Cam
paign
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Kyle Bybee
724 Sandy Hook Ter, Henderson, NV 89052 CELL (702) 994-4804, kylebybee@gmail.com

WORK Yamagata Enterprises Family Office, Private Equity December 1, 2013 – Present
EXPERIENCE Tax Director Las Vegas, Nevada

 Manage the preparation and filing of sales and use tax returns
 Manage the tracking and payments of property taxes
 Assist with due diligence on potential investment opportunities
 Review Federal and state income tax returns
 Assist with accounting and financial statements

GYBB Recycling LLC, d.b.a. “BB Recycling” December 1, 2013 – Present
Director of Finance Las Vegas, Nevada

 Manage the office and accounting personnel
 Oversee the monthly preparation of financial statements
 Plan monthly operations/strategy meeting with management team and board of directors

GY Agemni LLC, d.b.a. “Agemni” March 1, 2014 - Present
CFO Salt Lake City, Utah

 Oversee all accounting and finance activities
 Prepare monthly financial statements for Board of Directors
 Participate in monthly leadership and board meetings
 Assist with company strategy planning

GY RainSoil LLC, d.b.a. “Rainsoil” September 1, 2015 - Present
CEO, CFO Las Vegas, Nevada

 Work with board of directors to establish the company’s strategy
 Develop corporate budget
 Oversee the various departments in the company(accounting, R&D, sales, operations)

GY SpillVak LLC, d.b.a. SpillVak September 1, 2015 - Present
CEO, CFO Las Vegas, Nevada

 Work with board of directors to establish the company’s strategy
 Develop corporate budget
 Oversee the various departments in the company(accounting, R&D, sales, operations)

PricewaterhouseCoopers, LLP June 2007 – December 1, 2013
Tax Manager Las Vegas, NV

 Supervised staff in the preparation of corporate and partnership tax returns
 Consulted with multinational corporations on corporate structure and ways to reduce tax liability
 Managed teams that reviewed and audited various clients' income tax provision

Tax Senior Associate Washington DC; Las Vegas, NV
 Assisted multinational corporations with tax legislation and consulting
 Assisted clients with Federal and State tax return review and accounting method reviews

Tax Associate Dallas, TX
 Prepared and reviewed corporate tax return for firm's clients
 Assisted with budget planning and review for several engagements
 Worked on tax consulting assignments dealing with issues involving international tax, mergers and

acquisitions, federal tax, and state and local tax

Tax Intern January 2006-April 2006
 Prepared corporate, partnership, and individual tax returns for the firm’s clients Salt Lake City, UT
 Full-time job offer was extended for after graduation

Abbott & Walker, Attorneys at Law September 2006-December 2006
Legal Intern Provo, UT

 Worked with attorneys and clients on assigned cases

The Church of Jesus Christ of Latter-day Saint Missionary Training Center October 2002-November 2004
Spanish Language Teacher Provo, Utah

 Worked with a team to analyze needs of groups of missionaries and to maximize class effectiveness through
preparation and delivery of customized lessons

 Taught basic to advanced Spanish and brought individuals to functional level of speech, reading, and writing in
less than nine weeks

 Trained new teachers and colleagues on principles of effective teaching and oral presentation
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Kyle Bybee
724 Sandy Hook Ter, Henderson, NV 89052 CELL (702) 994-4804, kylebybee@gmail.com

EDUCATION Master of Accountancy, Tax April 2007
Brigham Young University, Marriott School of Management Provo, Utah

Bachelor of Science, Accounting April 2007
Brigham Young University, Marriott School of Management Provo, Utah

 Minor: Spanish
 Member of Beta Gamma Sigma 2004, 2005

LICENSES AND Certified Public Accountant, Nevada January 15, 2013 - Present
CERTIFICATES Texas October 3, 2008 – June 30, 2014

District of Columbia October 29, 2009 – December 31, 2014

American Institute of Certified Public Accountants November 30, 2008 - Present

SERVICE Boy Scouts of America, Las Vegas Area Council March 2015 - Present
ACTIVITIES Cub Scout Committee Chair Henderson, Nevada

 Work with Cub Scout leaders to plan effective program
 Ensure leaders are properly registered and trained for their respective positions
 Manage the committee to oversee the effective implementation of the local Cub Scout program

Boy Scouts of America, National Capital Area Council October 2009-August 2011
Committee Chair Arlington, Virginia

 Supervised the progress of approximately 15 boys, ages 12-19, in the Boy Scouts of America program
 Supervised the training of approximately 15 adult leaders in the Boy Scouts of America and ensure leaders

deliver a quality program to local Boy Scouts

Boy Scouts of America, Utah National Parks Council August 2003-May 2007
Venture Advisor, Unit Commissioner Provo, Utah

 Supervised the progress of approximately 7 units consisting of 120 boys, ages 12-19, in the Boy Scouts of
America program and the Church’s program for youth

 Supervised the training of approximately 40 adult leaders in these 7 units in the Boy Scouts of America and
assist them in administering the Church’s program

 Trained youth and adults in effective youth leadership and assisted in planning weekly youth activities that
taught physical fitness, citizenship, educational preparedness, and personal management

 Managed the organization’s budget and planned and carried out yearly fund-raising activities
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Kyle Bybee, CPA

Kyle Bybee wears many professional hats under the umbrella of the Yamagata Enterprises Family Office.
In the family office, he has been the tax director since he joined the company in December 2013. He is
currently the CEO/CFO of RainSoil, a company that uses the husk of the coconut as a soilless planting
media. He is also the CEO/CFO of SpillVak, a company that also uses the husk of the coconut as an all-
natural absorbent. For the last two years, he has been the CFO of Agemni, a Utah-based technology
company. He is also the Director of Finance for Nevada-based BB Recycling, a position he has held for
the last two years. Each of these companies is owned by the Yamagata Enterprises Family Office, and
Kyle works directly with the executive board at the family office to help oversee each of these
companies.

Prior to joining Yamagata Enterprises, Kyle worked for PricewaterhouseCoopers LLP in Texas,
Washington DC, and Nevada from 2007 until late 2013. He specialized in corporate taxation and
participated in financial statement audits. While in Washington DC, Kyle consulted with Fortune 500
clients on tax legislation, judicial and procedural changes that would impact their accounting and tax
departments. In Las Vegas, Kyle worked closely with gaming and non-gaming clients on tax and audit
projects. Throughout his career with PricewaterhouseCoopers, Kyle consistently was a high performer,
and lead teams of various sizes.

Kyle attended Brigham Young University from 2002 to 2007 and earned a Bachelor’s degree in
accounting and a Master’s degree in accounting and taxation. He also received a minor in Spanish. He
held a CPA license in Texas from 2008 until 2014, as well as a CPA license in Washington DC from 2009
to 2014. He has been a licensed CPA in Nevada in January 2013. He is a member of the American
Institute of Certified Public Accountants.

Kyle believes in giving of his time to his community. He has been involved with the Boy Scouts of
America since he was a young man. He joined the Cub Scouts when he was 8-years old and participated
until he was 18-years old in both Cub Scouts and Boy Scouts, receiving his Arrow of Light and Eagle Scout
award, the highest youth awards given in those respective programs. As an adult leader, he has
volunteered as a Venture Adviser, Unit Commissioner, and Boy Scout Troop Committee Chair and
Member. He currently volunteers as a Cub Scout Pack Committee Chair and over sees two Cub Scout
Packs. He has coached T-ball and baseball. He also completed a 2-year proselyting mission in Buenos
Aires, Argentina for the Church of Jesus Christ of Latter-day Saints.

When Kyle is not working or volunteering his time, he enjoys spending time with his wife and five
children. They enjoy outdoor activities such as running, biking, hiking, camping and boating.
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Mike Montandon, Broker  

 
 
Background and Experience 
Mike Montandon has over 25 years of experience in brokerage, management, construction, 
commercial appraisal and land planning in the commercial real estate industry and is currently 
the Broker and Owner of Providence Commercial, LLC. 
 
Employment History 
 
Current – Broker with Providence Commercial, LLC 
 
2014-2015 – Vice President of Business Development and Government Affairs, DC Building 
Group. 
 
2012-2014 - Managing Partner of Insight Investment Partners.  Insight Investment Partners 
acquires syndicates and develops real estate assets. 
 
2010-2012 – Managing Director, Voit Real Estate Services 
 
2008-2010 – Director of Government Affairs, CORE Construction 
 
1997-2009 – Mayor of the City of North Las Vegas. Elected to three terms. (term limited) 
 
1998-2008 – Business Development, Nevada Construction Services 
 
1992-1998 – Senior Appraisal Analyst, Bank of America 
 
1985-1992 – Appraiser, Winius Montandon, Inc. 
  
Professional Affiliations and Designations 
 
Currently Mr. Montandon serves on the Board of Directors for Valley Bank of Nevada. He 
served on the Board of Directors for the Las Vegas Chapter of NAIOP, and was president in 
2014.  As Mayor, Mr. Montandon served on a number of local government boards and 
committees, including Commissioner for the Clark County Debt Management Commission, 
Chairman of the Civilian Military Council, a Board Member for the Las Vegas Convention 
and Visitor’s Authority, Chairman of the Southern Nevada Regional Planning Coalition 
Federal Lands Subcommittee, Member of the Clean Water Coalition, and a Member of the 
Nellis Air Force Base Support Team.   
  
Education 
 
Mr. Montandon completed the Harvard University Program for Senior Executives at the John 
F. Kennedy School of Government and holds a Bachelor of Science in Finance from Arizona 
State University.  Montandon holds a broker real estate license in the State of Nevada and was 
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previously a certified general real estate appraiser licensed in Arizona and Nevada. 
  
Personal 
 
Mr. Montandon is married to Antoinette and they have 5 children, Whitney, Grey, Lyndsi, 
Seth and Cheri. 
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Michael L. Montandon 
Bio 

January, 2016 
 
 

Career Summary 
 
Michael Montandon is Broker and owner of Providence Commercial, LLC, a commercial real estate 
brokerage. Professional career includes previous position as Vice President of Business 
Development and Government Affairs at DC Building Group, Managing Partner at Insight Investment 
Partners, focusing on the San Diego County, Phoenix, and Las Vegas markets for a diverse range of 
asset classes.  Montandon was also previously Managing Director for Voit Real Estate Services Las 
Vegas office. Montandon, who served as Mayor of North Las Vegas for the 12 years of 1997 through 
2009, was the Director of Government Affairs at Core Construction and has over 20 years of 
experience in management, construction, commercial appraisal and land planning. Prior to his 
tenure with Core Construction, Montandon worked for Nevada Construction Services and was a 
Senior Appraisal Analyst with Bank of America. 
 
Affiliations & Education 
 
In addition, Montandon serves on the Board of Directors for Valley Bank of Nevada and the Las 
Vegas Chapter of NAIOP. As Mayor, Montandon served on a number of local government boards 
and committees, including the Clark County Debt Management Commission, the Civilian Military 
Council, the Las Vegas Convention and Visitor's Authority (LVCVA), the Southern Nevada Regional 
Planning Coalition Federal Lands Subcommittee and the Nellis Air Force Base Support Team. He 
was also on the Clean Water Coalition board. 
 
Montandon completed the Harvard University Program for Senior Executives at the John F. Kennedy 
School of Government and holds a Bachelor of Science in Finance from Arizona State University. He 
is married to Antoinette and has five children.	  
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Profile 
Happily married with 4 children is my greatest accomplishment.  Co-Owner of AMS 
Insurance agency located in Northwest Las Vegas. 

Experience 
AGENCY PRINCIPAL, AMS INSURANCE; LAS VEGAS, NEVADA - 2005 - PRESENT 

My business partner and I opened for business in September of 2005.  We are an 
independent agency representing about 30 different insurance companies.  A few of our 
areas of focus are personal auto and home, health, small business liability,  and workers 
compensation. 

FOUNDER/RACE DIRECTOR, LAS VEGAS ALOHA RUN; LAS VEGAS, NEVADA - 2012 - 2015 

Started an annual 5K race supporting Three Square Food Bank.  The race location is Floyd 
Lamb Park and is held each February. 

SHIFT LEAD GONDOLIER, THE VENETIAN HOTEL AND CASINO;  LAS VEGAS, NEVADA - 2001 - 2005 

Probably the most fun I’ve had at a job.  Duties entail rowing a Venetian-style gondola 
through the Grand Canal Shoppes speaking in an Italian accent and singing Italian songs. 

MISSIONARY, LDS CHURCH;  MEXICO CITY, MEXICO - 1998 - 2000 

Spent two years in Mexico City as a proselyting missionary for The Church of Jesus Christ 
of Latter-Day Saints.  Was able to learn to speak fluent Spanish as well as become closely 
acquainted with the Mexican culture. 

Education 
Medina High School, Medina, Ohio - HS Diploma, 1997 

Catawba College, Salisbury, North Carolina - 1997 - 1998 

Skills 
Helped start 4 different lacrosse programs (Medina HS Men’s lacrosse team 1995, 
Centennial HS Women’s lacrosse team 2001, UNLV Men’s lacrosse team 2004, Spring 
Valley HS Men’s lacrosse team 2005).   

References 
Michael Gardner (Leaver and Gardner Orthodontics, LLC)  - 702-234-5717 

Andrew Kynaston (Kainen Law Group, PLLC) - 702-245-3137 

Taylor Prince (Joe Taylor Group) - 702-328-7653

E. Makeli Scholer

702-217-2252      makelischoler@gmail.com       9120 Grizzly Street  Las Vegas, NV 89131

219ALA Centennial Hills Attachment 8



Makeli	  Scholer	  Biography	  
	  

Makeli	  is	  an	  athlete,	  father,	  and	  business	  owner.	  
Makeli	  co-‐owns	  and	  operates	  AMS	  Insurance,	  
located	  in	  Las	  Vegas,	  Nevada.	  	  AMS	  Insurance	  is	  a	  
Dave	  Ramsey	  endorsed	  local	  provider	  that	  provides	  
auto,	  home,	  commercial,	  life,	  and	  health	  insurance	  
services.	  AMS	  Insurance	  is	  invested	  in	  its	  
community	  and	  has	  volunteered	  through	  
community	  organizations	  such	  as	  Calvary	  
Downtown	  Outreach.	  
	  
Makeli	  enjoys	  athletics	  and	  has	  helped	  start	  four	  
different	  lacrosse	  programs	  at	  both	  the	  high	  school	  
and	  college	  level.	  
	  
Makeli	  is	  involved	  in	  the	  community	  and	  fused	  his	  
passion	  for	  fitness	  and	  community	  service	  by	  
founding	  the	  Las	  Vegas	  Aloha	  Run,	  an	  annual	  5K	  

race	  supporting	  Three	  Square	  Food	  Bank.	  
	  
Mikeli	  is	  married	  with	  four	  children.	  
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MEGAN	  L.	  CURTIS	  	  	  
3906	  Champagne	  Wood	  Dr.	  |	  North	  Las	  Vegas,	  NV	  89031	  |	  (435)	  231-‐2015	  |	  mcurtisnvva@gmail.com	  
	  
OBJECTIVE	  
Obtain	  part-‐time	  or	  full-‐time	  employment	  teaching	  English	  grammar	  and	  literature	  for	  grades	  7-‐12	  
	  
EDUCATION	  
Bachelors	  of	  Arts,	  English	  Education	   	   	   	   	   December	  2008	  
Southern	  Utah	  University,	  Cedar	  City,	  Utah	  
	  
Associates	  of	  Science	   	   	   	   	   	   	   May	  2004	  
Dixie	  State	  College,	  St.	  George,	  Utah	  	   	  
	   	  
VOLUNTEER	  EXPERIENCE	  

• World	  Book	  Night	  Giver	  –	  April	  2013	  
• Newsletter	  Club	  Advisor,	  Nevada	  Virtual	  Academy	  –	  August	  2009	  to	  present	  
• LDS	  Family	  Services	  Adoption	  Luau	  Volunteer	  –	  November	  2005	  to	  present	  	  

	  
HONORS	  &	  ACHIVEMENTS	  

• UNLV	  “A	  Teacher	  Who	  Inspires	  and	  Makes	  a	  Difference”	  Recipient	  –	  October	  2013	  
• Member	  of	  the	  Sigma	  Tau	  Delta	  English	  Honor	  Society	  (top	  10%	  of	  junior/senior	  classes	  

at	  SUU)	  
• Editor-‐in-‐Chief	  of	  BYU-‐Hawaii	  campus	  newspaper,	  Ke	  Alakai’i	  (2004-‐2005)	  
• Editor-‐in-‐Chief	  of	  Dixie	  State	  College	  campus	  newspaper,	  Dixie	  Sun	  (2003-‐2004)	  
• State	  of	  Nevada	  Secondary	  Teaching	  License,	  English	  Endorsement	  (7-‐12)	  –	  #85201	  	  

	  
EXPERIENCE	  
Teacher	  
Nevada	  Virtual	  Academy	  
Las	  Vegas,	  Nevada	  	  	  	  	  	  	  	  	  	  	   	   	   	   	   	   Aug.	  2009	  to	  Present	  

• Responsible	  for	  developing	  rigorous	  and	  relevant	  lesson	  plans	  to	  ensure	  student	  
success;	  currently	  teaching	  Freshmen,	  Freshmen	  Honors,	  and	  Journalism	  

• Experienced	  also	  in	  teaching	  AP	  Literature,	  Senior	  English,	  Senior	  Honors,	  Junior	  
English,	  Sophomore	  English,	  Creative	  Writing,	  and	  7th	  Grade	  Language	  Arts	  

• Built	  strong,	  professional	  relationships	  with	  colleagues	  and	  students	  
• Maintained	  accurate	  records	  in	  grading,	  attendance,	  and	  student	  progress	   	  

Substitute	  Teacher,	  Long-‐Term	  
Iron	  County	  School	  District	  
Cedar	  City,	  Utah	   	   	   	   	   	   	   Aug.	  2008	  to	  May	  2009	  

• Responsible	  for	  classroom	  management	  for	  7th	  –	  12th	  grade	  students	  
• Created	  and	  carried-‐out	  lesson	  plans	  for	  7th	  –	  12th	  grade	  English	  classes	  
• Graded	  and	  gave	  feedback	  on	  assignments	  while	  teacher	  was	  on	  leave	   	  

REFERENCES	  
•	   Orlando	  Dos	  Santos,	  Principal	  –	  Nevada	  Virtual	  Academy,	  (702)	  407-‐1825	  ext.	  7011	  
•	   Janine	  Calhoun,	  Vice	  Principal	  –	  Nevada	  Virtual	  Academy,	  (702)	  407-‐1825	  ext.	  7121	  
•	   Amy	  Whitlock,	  Math	  Teacher	  –	  Nevada	  Virtual	  Academy,	  (702)	  407-‐1825	  ext.	  7029	  
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Megan	  Curtis	  Biography	  
	  
I was born and raised in a small town in southern Utah. I am the middle of 
7 children. Over the course of my college career, I was editor in chief of 
two school newspapers (Dixie State and BYU-Hawaii). I graduated with my 
BA in English from Southern Utah University in 2008. My husband and I, 
who I met at school in Hawaii, have three children. I have taught high 
school English at Nevada Virtual Academy for the last six years.	  
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113 W. La Madre Way   Phone: 702510-3661                  
  North Las Vegas, NV 89031  LVtwinmama@gmail.com 

Melissa	  Ann	  Hardman 
Objective:   To obtain a teaching position. 

Education: B.S., Elementary Education, degree obtained April 1999 
  Brigham Young University, Provo, UT 
  Emphasis:  Teaching English as a Second Language (TESL) 
  Overall GPA:  3.23/4.0   
 
Work:    First and Third Grade Teacher, Omar Haikal Islamic Academy, Las Vegas, NV 
 Experience: Private Religious School 

October 2004 – June 2009 
  •  Taught first grade by adopting new curriculum to challenge students   
  •  Improve testing school and class work at least one grade level above 

 •  Implement differentiated curriculum in third grade to meet the needs of all students 
 

Fourth Grade Teacher, Manchester Elementary School, Spring Lake, NC 
  Cumberland County Public Schools 

August 2002 – June 2003 
•Worked with the fourth grade team to plan curriculum     
•Lesson planning across the curriculum based on state standards 

 
  Third Grade Teacher, Shawsville Elementary School, Shawsville, VA 
  Montgomery County Public Schools    
  August 1998 – May 1999 

•  Worked with the third grade team to plan curriculum 
•  Lesson planning across the curriculum based on State Standard of Learning 
 
Third Grade Teacher, Sage Creek Elementary School, Springville, UT 
Nebo School District  

  August 1998 – May 1999 
•  One year paid contract as an intern 
•  Worked with the third grade team to plan curriculum based on State Core 
 
Kindergarten Teacher, Kindercare, Orem, UT 
April 1997 - December 1997 
• Private Kindergarten teacher (Sept-Dec) Summer Program teacher (April-Sept) 
• Wrote lesson plans based on a curriculum and coordinated with other teachers 

 
 Lead Teacher- My School Preschool, Radford, VA 
 April - September 1996 

• Preschool teacher (April - June) Schooler Lead Teacher (June- Sept) 
• Ran Schoolers program, coordinated all activities, and organized multiple field trips 

 
  Teacher - Carousel Learning Center 
  September 1992 - May 1994 

• K - 1st Teacher (Sept 1992 - June 1993), Pre K teacher (June 1993- May 1994) 
• Co-op in High school to work at Carousel Learning Center after taking Child Care I & II 

 
Professional Virginia Society of Technology in Education State Conference - March 2001 
 Conferences: Virginia State Reading Association State Conference - February 2001 

Teaching Gifted and Special Education Children in the Regular Classroom - November 2000 
Virginia Science Teacher Association State Conference - October 2000 
Kagan Cooperative Learning Workshop - June 2000 
Essential Elements of Instruction Seminar - September 1998 
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Melissa	  Hardman	  Biography	  
	  
I	  have	  been	  working	  with	  children	  since	  1992	  when	  I	  worked	  in	  a	  preschool	  while	  in	  
high	  school.	  I	  found	  my	  love	  of	  teaching	  kids	  and	  have	  never	  looked	  back.	  I	  have	  
taught	  from	  2	  yr	  olds	  up	  through	  4th	  grade.	  I	  love	  preschoolers,	  their	  thirst	  for	  
knowledge,	  and	  how	  quickly	  they	  pickup	  on	  new	  learning.	  I	  have	  taught	  kids	  to	  read	  
in	  day	  care,	  at	  private	  kindergarten,	  and	  my	  own	  children.	  I	  have	  two	  sets	  of	  twins	  
who	  are	  8	  and	  5.	  We	  have	  lived	  in	  Las	  Vegas	  since	  2004.	  I	  have	  recently	  started	  a	  at	  
home	  preschool	  as	  my	  youngest	  are	  getting	  ready	  to	  start	  Kindergarten.	  
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BYLAWS 

OF 

AMERICAN LEADERSHIP ACADEMY CENTENNIAL HILLS 

 

 

Article I: Name and Location 

 

1.1 The name of the charter school shall be American Leadership Academy 

Centennial Hills, (hereinafter may be referred to as “ALA” or the “Charter School”). 

 

1.2   The Charter School shall be located in the State of Nevada. 

 

Article II: Purpose and Objectives 

 

2.1   Educational Purposes and Powers.     The purpose of ALA is exclusively 

educational. The specific purpose of ALA is to create, develop and operate a charter 

school pursuant to Nevada Revised Statute Chapter 386, or applicable sections as 

contained in Nevada Revised Statutes.  

 

2.2 Nondiscrimination Policy. ALA will not practice nor permit any unlawful 

discrimination on the basis of sex, age, race, color, national origin, religion, physical 

handicap or disability, or any other basis prohibited by law. 

  

Article III: Governing Body 

 

3.1   General Powers.  The business, affairs, property and operation of the Charter 

School shall be managed by a Board of Directors (the “Board” or the “Director(s)”). The 

Board shall govern and maintain overall control of the Charter School. Without limiting 

the general powers conferred by these Bylaws and provided by law, the Board shall have, 

in addition to such powers, the following powers:  

 

 (a) Perform any and all duties imposed on the Board collectively or individually 

by law or by these Bylaws;  

 

 (b) To make and change policies, rules and regulations not inconsistent with law, 

or with these Bylaws, for the management and control of the School and its affairs, and of 

its employees, and agents; to lease, purchase, or otherwise acquire, in any lawful manner, 

for and in the name of the School, any and all real and personal property, rights, or 

privileges deemed necessary or convenient for the conduct of the School’s purpose and 

mission.  

 

 (c) To develop an annual School schedule of events and activities;  

 

 (d) To establish and approve all major educational and operational policies to the 

extent deemed necessary by the board;  
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 (e) To enter into agreements and contracts with individuals, groups of individuals, 

corporations, or governments for any lawful purpose;  

 

 (f) To hire, supervise and direct an individual who will be responsible for the day-

to-day operations of the School;  

 

 (g) To develop and approve the annual budget and financial plan which shall be 

monitored and adjusted as necessary throughout the year;  

 

 (h) To submit a final budget to the Nevada Department of Education pursuant to 

statute and regulation;  

 

 (i) To cause to be kept a complete record of all the minutes, acts and proceedings 

of the Board;  

 

 (j) To cause an annual inspection or audit of the accounts of the School, as well as 

any other audits required by law, to be made by an accountant to be selected by the 

Board, which inspection and audit shall show in reasonable detail all of the assets, 

liabilities, revenues and expenses of the School and its financial condition.  

 

 (k) To ensure ongoing evaluation of the School and provide public accountability;  

The business and affairs of the Charter School shall be managed under the direction of 

the Governing Board (the “Board”).  
 
 (l) To uphold and enforce all laws related to charter school operations;  

  

  (m)  To improve and further develop the School;    

  

  (n)  To strive for a diverse student population, reflective of the 

community;    

  

  (o)  To ensure adequate funding for operation;    

  

  (p)  To solicit and receive grants and other funding consistent with the 

mission    

of the School with the objective of raising operating and capital funds;  

 

 (q) To critically evaluate the performance of any contractor for the School and 

select another contractor if the contractor is not performing his or her duties or services in 

a satisfactory manner; and  

 

 (r) To carry out such other duties as required or described in the School’s  

Charter.  
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 (s) The Board may decide to recognize a single Parent Teacher Organization for 

the School, subject to any rules, requirements and/or restrictions the Board may impose 

on that organization.  

 

 

3.2 Creation of Board.  The first Board formed after the approval of a charter 

issued pursuant to N.R.S. Chapter 386 shall consist of the Directors of the Committee to 

Form the School. At the first meeting upon formation of the Board, the Board of 

Directors shall elect officers.  

 

3.3 Number and Qualifications.   The Board shall consist of a minimum of five (5) 

and maximum of ten (10) individuals, which shall include: (i) one member who is a 

teacher or other person licensed pursuant to Chapter 391 of N.R.S. or who previously 

held such a license and is retired, as long as his or her license was held in good standing; 

(ii) one member who is a teacher or other person licensed pursuant to Chapter 391 of 

N.R.S. or who previously held such a license and is retired, as long as his or her license 

was held in good standing, or who is a school administrator with a license issued by 

another state or who previously held such a license and is retired, as long as his or her 

license was held in good standing; (iii) one parent or legal guardian of a pupil enrolled in 

the charter school who is not a teacher or an administrator at the charter school; and (iv) 

two members who possess knowledge and experience in one or more of the following 

areas: accounting, financial services, law, or human resources. In addition, the Governing 

Board may include, without limitation, parents and representatives of nonprofit 

organizations and businesses. Not more than two persons who serve on the Governing 

Board may represent the same organization or business or otherwise represent the 

interests of the same organization or business. A majority of the members of the 

governing body must reside in the State of Nevada.  

 

Board members shall be fingerprinted according to the N.R.S. 386.588 procedures for 

employees of the school.  

 

All Board members shall be devoted to the purpose and mission of the School and shall 

represent the interests of the community.  

 

3.4 Term, Vacancies, Resignation and Removal. The Board members shall 

serve indefinite terms. Terms shall be staggered so that no more than 1/2 of the Board 

shall be up for election in any one year, unless a vacancy needs to be filled. When the 

term of a Board member has expired or when a Board member resigns, the remaining 

Directors shall elect a new Director to fill the vacancy by the affirmative vote of a 

majority of the Directors present at a regular or special meeting of the Board. A Director 

elected to fill a vacancy resulting from death, resignation, or removal shall be appointed 

for the unexpired term of such person's predecessor in office and shall hold such office 

until such person's successor is duly appointed and qualified. A written resignation by a 

Director shall be effective upon receipt by the President. 
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Any Director may be removed by a majority vote of the members of the Board of 

Directors, whenever, in its judgment, the best interests of the Corporation would be 

served thereby. 

The Charter School shall notify its sponsor within ten days of the selection of a new 

Board member and provide the sponsor with the new member’s resume and affidavit as 

required by N.R.S. 386.549(3).  

 

3.5  Annual Meeting.  The annual meeting of the Board shall be held at the Charter 

School in May of each year, or such other month as the Board may determine. The annual 

meeting shall take the place of the regularly scheduled meeting. Written notice stating the 

date, time and location of the meeting shall be personally delivered or mailed to each 

Director at least three (3) business days prior to the date of the annual meeting. Notice 

shall comply with the Nevada Open Meeting Law. The annual meeting shall be for the 

purpose of appointing new Directors and for the transaction of such business as may 

come before the Board, including, but not limited to appointed teacher positions. 

 

3.6 Regular and Special Meetings. The Board shall establish a regular day and place 

for regular meetings that shall occur no less frequently than once a quarter and shall be 

held at the Charter School. Special meetings of the Board may be called at any time by 

the President or by a majority of the Board. Special meetings shall be held at such time 

and place as may be designated by the authority calling such meeting. Notice shall 

comply with the Nevada Open Meeting Law. Notice of the time and place of every 

regular or special meeting shall be given to each Director by first class mail at least three 

(3) business days before the date of the meeting and to all those individuals who request 

notice of relevant meetings. The purpose of any regular or special meeting must be 

specified in the notice. Minutes of each Board meeting shall be taken and approved by 

the Board, and kept at the Charter School.  

 

3.7  Agenda.  An agenda must be produced for each board meeting in accordance 

with N.R.S. Chapter 241. In addition to previously requested agenda items, any Director 

may provide additional agenda items for the following meeting by providing the 

requested agenda item, via email, fax, or regular mail to the Charter School’s supervising 

employee or administrator noting its appropriate place on the normal agenda format, and 

describing a realistic time requirement for such item. Such requests must be received at 

least 24 hours prior to the posting deadline pursuant to Nevada Open Meeting Law.  

 

3.8 Quorum. A quorum for the transaction of business at any meeting of the 

Board shall consist of a majority of the members of the Board of Directors. 

 

3.9 Manner of Acting. The act of a majority of the directors present at a meeting at 

which a quorum is present shall be the act of the Board of Directors, unless the act of a 

greater number is required by law or by these Bylaws. 

 

3.10  Committees. The Board may designate from among its Directors, by resolution 

adopted by a majority of the entire Board, an Executive Committee, a Personnel 

Committee, a Finance Committee, an Academic Committee and one or more other 
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committees, each of which shall consist of at least one (1) Director and which shall have 

and may exercise such authority in the management of the School as shall be provided in 

such resolution or in these Bylaws. Committee reports shall be provide in written format 

and unless the relevant committee or the Board request a recommendation for decision or 

substantial discussion the committee shall be given no more than ten (10) minutes on the 

agenda. The Board shall not be permitted to delegate the powers to contract, financial or 

budget making authority. Any delegated activity or decision making authority may be 

unilaterally revoked at any time. All committee meeting shall be conducted in accordance 

with Nevada Open Meeting Law.  

 

3.11  Participation by Telephone.  To the extent permitted by law, any Director or 

committee of the Board thereof may participate in a meeting of such Board or committee 

by means of a conference telephone network or similar communications method by 

which all persons participating in the meeting can hear each other, and participation in 

such a fashion shall constitute presence in person at such meeting.  

 

3.12  Proxy Voting.   Proxy voting is not permitted.  

 

3.13  Compensation.  Board members shall not be entitled to receive 

compensation for their services as a member of the Board; however, upon an affirmative 

vote of a majority of the Board, each member is entitled to receive a salary of not more 

than $100 for attendance at each meeting, as fixed by the Board, not to exceed payment 

for more than one meeting per month. The Charter School may reimburse any Director 

for reasonable expenses incurred in connection with authorized service on the Board.  

 

3.14 Closed Sessions.  Any Director may call a Closed Session during any special 

or regular Board meeting for issues concerning personnel or other matters requiring 

confidentiality in accordance with the Nevada Open Meeting Law. All persons except 

Directors may be excluded from such Closed Sessions at the discretion of the President. 

No action may be taken in a Closed Session.  

 

3.15 Orientation/Training.  Orientation and training will be optional.  

 

3.16 Protocol.  The Board shall use Robert’s Rules of Order, unless stated otherwise 

herein. If a Director is unable to attend a Board meeting, the Director shall contact the 

President, Administrator or designated supervising employee prior to the meeting.  

 

3.17 Public Comment.  Time shall be set aside at each Board and Committee meeting 

for public comment in accordance with the Nevada Open Meeting Law. After the speaker 

identifies his or her name, address and affiliations, public comment may be limited to the 

extent permitted by law.  

 

3.18 Contracts.  The Board may authorize any officer or officers, agent or agents, 

employee or employees to enter into any contract or other instrument on behalf of the 

Charter School, and such authority may be general or confined to specific instances. 

Except as herein provided or as authorized by the board, no officer, agent, or employee 
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shall have any power or authority to bind the school by any contract or engagement, or to 

pledge its credit, or to render it liable for any purpose or for any amount.  

 

Article IV: Officers 

 

4.1 Officers. The officers of the Charter School shall be elected by the Board of 

Directors at its regular annual meeting and shall comprise the offices of President, Vice-

President, Secretary, Treasurer and such other officers as may be elected by the Board of 

Directors.  

 

4.2 Election and Term of Office.  As stated above, the officers of the Charter School 

shall be elected by the Board of Directors at the regular annual meeting of the Board of 

Directors. Officers shall be installed in office at such annual meeting to serve for a term 

of one year. Each officer shall hold office until his or her successor has been duly elected 

and qualified. 

 

4.3  Removal.  Any officer elected or appointed by the Board of Directors may be 

removed by an affirmative vote of a majority of the Board of Directors at any regular or 

special meeting of the Board, whenever, in its judgment, the best interests of the Charter 

School would be served thereby. 

 

4.4 Vacancies.  A vacancy in any office because of death, resignation, removal, 

disqualification, or otherwise, shall be filled by the Board of Directors by majority vote 

for the unexpired portion of the term. 

 

4.5 President. The President of the Board shall preside at all meetings of the Board. 

The President of the Board shall possess the power to sign all certificates, contracts or 

other instruments of the Charter School which are approved by the Board. The President 

of the Board shall exercise and perform such other powers and duties as may be 

prescribed by the Board from time to time.  

 

4.6 Vice-President.  In the absence of the President of the Board or in the event of 

the President’s disability, inability or refusal to act, the Vice-President of the Board shall 

perform all of the duties of the President and in so acting, shall have all of the powers of 

the President. The Vice-President shall have such other powers and perform such other 

duties as may be prescribed from time to time by the Board or by the President.  

 

4.7 Secretary. The Secretary shall keep or cause to be kept a book of minutes at the 

principal office or at such other place as the Board may order of all meetings of the Board 

with the time and place of holding, whether regular or special and if special, how 

authorized, the notice thereof given, the name or names of those present at the Board 

meetings and the proceedings thereof. The Secretary shall give or cause to be given 

notice of all the meetings of the Board required by these Bylaws or by law to be given 

and perform such other duties as may be prescribed by the Board from time to time. The 

Secretary of the Board shall exercise and perform such other powers and duties as may be 

prescribed by the Board from time to time.  
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4.8 Treasurer. The Treasurer shall have oversight responsibility and shall keep and 

maintain or cause to be kept and maintained adequate and correct accounts of the 

properties and business transactions of the Charter School, including accounts of its 

assets, liabilities, receipts, disbursements, gains and losses. The books of account shall at 

all times be open to inspection by any Board member. The Treasurer shall be charged 

with safeguarding the assets of School and he or she shall sign financial documents on 

behalf of the School in accordance with the established policies of the Charter School. He 

or she shall have such other powers and perform such other duties as may be prescribed 

by the Board from time to time.  

 

Article V: Finance 

 

The fiscal year of the Charter School shall end on June 30, unless otherwise provided by 

the Board of Directors. All funds and money of the Charter School shall be deposited, 

handled, and disbursed, and all bills, notes, checks, and like obligations and 

endorsements, for deposit or collection shall be signed by the Treasurer, or such officers 

as the Board of Directors shall from time to time designate.  Any officer or person 

performing said functions shall account therefore to the Treasurer as and when the 

Treasurer may require.  All money funds, bills, notes, checks, and other negotiable 

instrument coming to the Charter school shall be collected and promptly deposited in the 

name of the Charter School in such depositories. 

 

Article VI: Dissolution 

 

If, at any time and for any reason, the Charter School’s charter is revoked or the Charter 

School is dissolved, all assets of the Charter School, after satisfaction of all outstanding 

claims by creditors, shall be disposed of to the State of Nevada or the sponsor to dispose 

of as they see fit.  

 

Article VII: Amendments 

 

These Bylaws may be altered, amended or repealed and new bylaws may be adopted 

from time to time by an affirmative vote of a majority of the Board of Directors at any 

meeting properly convened in accordance with these Bylaws. 

 

Article VIII: Conflict of Interest Policy 

 

Decisions of the Charter School and actions of the Directors shall be in accordance with 

applicable law and shall include: 

 

(i) The Board of Directors of the Charter School shall adopt a Conflict of Interest Policy 

to be followed by the members of the Board of Directors in executing their duties. 

 

(ii) The Conflict of Interest Policy must provide for disclosure of any duality of interest 

or possible conflict of interest on the part of any board member and be made a part of the 
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record either through an annual procedure or when the interest becomes a matter 

requiring Board of Director action. 

 

(iii) No Board of Director member having a duality of interest or possible conflict of 

interest shall vote or use his or her personal influence on the issue being decided. The 

minutes of any meeting where a conflict is present should reflect: 

 

  (a) That the disclosure of the conflict was made; 

 

  (b) That the board member with the conflict abstained from voting; and 

 

  (c) Any other relevant facts necessary. 

 

New Directors shall be informed and advised of the Board Conflict of Interest Policy 

prior to entering or assuming his or her duties. 

 

 

 

American Leadership Academy Centennial Hills 

 

 

Date: ________________________   By: __________________________ 

 

 

        Name: ________________________ 

 

 

        Its: Secretary     
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Conflict of Interest Policy 
of 

American Leadership Academy Centennial Hills 

 

 

Article I: Purpose 

 

The purpose of this Conflict of Interest Policy is to protect this tax-exempt 

organization’s interest when it is contemplating entering into a transaction or 

arrangement that might benefit the private interest of an officer or director of 

the organization or might result in a possible excess benefit transaction. This 

policy is intended to supplement but not replace any applicable state and 

federal laws governing conflict of interests applicable to nonprofit and 

charitable organizations. 

 

Article II: Definitions 

 

2.1 Interested Person. Any director, principal officer, or member of 

a committee with governing board delegated powers, who has a direct or 

indirect financial interest, as defined below, is an interested person.  

 

2.2  Financial Interest. A person has a financial interest if the 

person has, directly or indirectly, through business, investment, or family: (i) 

An ownership or investment interest in any entity with which the 

Organization has a transaction or arrangement; (ii) A compensation 

arrangement with the Organization or with any entity or individual with 

which the Organization has a transaction or arrangement, or (iii) A potential 

ownership or investment interest in, or compensation arrangement with, any 

entity or individual with which the Organization is negotiating a transaction 

or arrangement. 

 

Compensation includes direct and indirect remuneration as well as gifts or 

favors that are not insubstantial.  

 

A financial interest is not necessarily a conflict of interest. Under Article III, 

Section 2, a person who has a financial interest may have a conflict of 

interest only if the appropriate governing board or committee decides that a 

conflict of interest exists.  

 

Article III: Procedures 

 

3.1 Duty to Disclose. In connection with any actual or possible conflict of 

interest, an interested person must disclose the existence of the financial 

interest and be given the opportunity to disclose all material facts to the 

247ALA Centennial Hills Attachment 9



 

 Page 2 of 4 

directors and members of committees with governing board delegated powers 

considering the proposed transaction or arrangement. 

 

3.2 Determining Whether a Conflict of Interest Exists. After 

disclosure of the financial interest and all material facts, and after any 

discussion with the interested person, he/she shall leave the governing board 

or committee meeting while the determination of a conflict of interest is 

discussed and voted upon. The remaining board or committee members shall 

decide if a conflict of interest exists. 

 

3.3 Procedures for Addressing the Conflict of Interest.  

 

 a. An interested person may make a presentation at the governing 

board or committee meeting, but after the presentation, he/she shall leave 

the meeting during the discussion of, and the vote on, the transaction or 

arrangement involving the possible conflict of interest. 

 

 b. The chairperson of the governing board or committee shall, if 

appropriate, appoint a disinterested person or committee to investigate 

alternatives to the proposed transaction or arrangement. 

 

 c. After exercising due diligence, the governing board or committee 

shall determine whether the Organization can obtain with reasonable efforts 

a more advantageous transaction or arrangement from a person or entity 

that would not give rise to a conflict of interest. 

 

 d. If a more advantageous transaction or arrangement is not 

reasonably possible under circumstances not producing a conflict of interest, 

the governing board or committee shall determine by a majority vote of the 

disinterested directors whether the transaction or arrangement is in the 

Organization's best interest, for its own benefit, and whether it is fair and 

reasonable. In conformity with the above determination it shall make its 

decision as to whether to enter into the transaction or arrangement. 

 

3.4 Violations of the Conflicts of Interest Policy. 

 

 a. If the governing board or committee has reasonable cause to believe 

a member has failed to disclose actual or possible conflicts of interest, it shall 

inform the member of the basis for such belief and afford the member an 

opportunity to explain the alleged failure to disclose. 

 

 b. If, after hearing the member's response and after making further 

investigation as warranted by the circumstances, the governing board or 

committee determines the member has failed to disclose an actual or possible 
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conflict of interest, it shall take appropriate disciplinary and corrective 

action. 

 

Article IV: Records of Proceedings 

 

The minutes of the governing board and all committees with board delegated 

powers shall contain:  

 

 a. The names of the persons who disclosed or otherwise were found to 

have a financial interest in connection with an actual or possible conflict of 

interest, the nature of the financial interest, any action taken to determine 

whether a conflict of interest was present, and the governing board's or 

committee's decision as to whether a conflict of interest in fact existed. 

 

 b. The names of the persons who were present for discussions and 

votes relating to the transaction or arrangement, the content of the 

discussion, including any alternatives to the proposed transaction or 

arrangement, and a record of any votes taken in connection with the 

proceedings. 

 

Article V: Compensation 

 

5.1 A voting member of the governing board who receives compensation, 

directly or indirectly, from the Organization for services is precluded from 

voting on matters pertaining to that member's compensation. 

 

5.2 A voting member of any committee whose jurisdiction includes 

compensation matters and who receives compensation, directly or indirectly, 

from the Organization for services is precluded from voting on matters 

pertaining to that member's compensation. 

 

5.3 No voting member of the governing board or any committee whose 

jurisdiction includes compensation matters and who receives compensation, 

directly or indirectly, from the Organization, either individually or 

collectively, is prohibited from providing information to any committee 

regarding compensation. 

 

Article VI: Annual Statements 

 

Each director, principal officer and member of a committee with governing 

board delegated powers shall annually sign a statement which affirms such 

person:  

 

 a. Has received a copy of the conflicts of interest policy, 
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 b. Has read and understands the policy, 

 

 c. Has agreed to comply with the policy, and 

 

 d. Understands the Organization is charitable and in order to maintain 

its federal tax exemption it must engage primarily in activities which 

accomplish one or more of its tax-exempt purposes. 

 

Article VII: Periodic Reviews 

 

To ensure the Organization operates in a manner consistent with charitable 

purposes and does not engage in activities that could jeopardize its tax-

exempt status, periodic reviews shall be conducted. The periodic reviews 

shall, at a minimum, include the following subjects: 

 

 a. Whether compensation arrangements and benefits are reasonable, 

based on competent survey information, and the result of arm's length 

bargaining. 

 

 b. Whether partnerships, joint ventures, and arrangements with 

management organizations conform to the Organization's written policies, 

are properly recorded, reflect reasonable investment or payments for goods 

and services, further charitable purposes and do not result in inurement, 

impermissible private benefit or in an excess benefit transaction. 

 

Article VIII: Use of Outside Experts 

 

When conducting the periodic reviews as provided for in Article VII, the 

Organization may, but need not, use outside advisors. If outside experts are 

used, their use shall not relieve the governing board of its responsibility for 

ensuring periodic reviews are conducted. 
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AMERICAN LEADERSHIP ACADEMY CENTENNIAL HILLS 

 GOVERNING BOARD 

CODE OF ETHICS1 

The American Leadership Academy Centennial Hills Governing Board (the board) desires to 

operate in the most ethical and conscientious manner possible and to that end the board adopts 

this Code of Ethics and each member of the board agrees that he or she will: 

Domain I: Governance Structure 

1. Recognize that the authority of the board rests only with the board as a whole and not 

with individual members and act accordingly. 

2. Support the delegation of authority for the day-to-day administration of the charter school 

to the school leader and act accordingly. 

3. Honor the chain of command and refer problems or complaints consistent with the chain 

of command. 

4. Recognize that the school leader should be present at all meetings of the board. 

5. Not undermine the authority of the school leader or school administration. 

6. Use reasonable efforts to keep the school leader informed of concerns or specific 

recommendations that any member of the board may bring to the board. 

Domain II: Strategic Planning 
 

1. Reflect through actions that his or her first and foremost concern is for educational 

welfare of children attending the charter school. 

2. Participate in all planning activities to develop the vision and goals of the board. 

3. Work with the board and the school leader to ensure prudent and accountable uses of the 

resources of the charter school. 

4. Render all decisions based on available facts and his or her independent judgment and 

refuse to surrender his or her judgment to individuals or special interest groups. 

5. Uphold and enforce all applicable laws, all rules and guidelines of the State Board of 

Education and the board. 

Domain III: Board and Community Relations 
 

1. Seek regular and systemic communications among the board and students, staff, and the 

community. 

2. Communicate to the board and the school leader expressions of public reaction to board 

policies and charter school programs. 

                                                      
1 Document modified from a template provided by the Georgia Department of Education. Retrieved 12/21/2016 from: 
https://www.gadoe.org/External-Affairs-and-Policy/Charter-Schools/Documents/2%20-

%20Charter%20School%20Governing%20Board%20Code%20of%20Ethics.pdf 
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Domain IV: Policy Development 
 

1. Work with other board members to establish effective policies for the charter school. 

2. Make decisions on policy matters only after full discussion at publicly held board 

meetings pursuant to N.R.S. §241. 

3. Periodically review and evaluate the effectiveness of policies on charter school programs 

and performance. 

Domain V: Board Meetings 
 

1. Attend and participate in regularly scheduled and called board meetings. 

2. Be informed and prepared to discuss issues to be considered on the board agenda. 

3. Work with other board members in a spirit of harmony and cooperation despite 

differences of opinion that may arise during the discussion and resolution of issues at 

board meetings. 

4. Vote for a closed executive session of the board only when applicable law or board 

policy requires consideration of a matter in executive session. 

5. Maintain the confidentiality of all discussions and other matters pertaining to the board 

and the charter school, during executive session of the board. 

6. Make decisions in accordance with the interests of the charter school as a whole and not 

any particular agreement thereof. 

7. Express opinions before votes are cast, but after the board vote, abide by and support all 

majority decisions of the board. 

Domain VI: Personnel 

1. Consider the employment of personnel only after receiving and considering the 

recommendation of the school leader. 

2. Support the employment of persons best qualified to serve as employees of the 

charter school and insist on regular and impartial evaluations of charter school staff. 

3. Comply with all applicable laws, rules, regulation, and all board policies regarding 

employment of family members. 

Domain VII: Financial Governance 
 

1. Refrain from using the position of board member for personal or partisan gain or to 

benefit any person or entity over the interest of the charter school. 

Conduct as a Board Member 

1. Devote sufficient time, thought and study to the performance of the duties and 

responsibilities of a member of the board. 

2. Become informed about current educational issues by individual study and through 

participation in programs providing needed education and training. 
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3. Communicate in a respectful professional manner with and about fellow board members. 

4. Take no private action that will compromise the board or charter school administration. 

5. Participate in all training programs developed for board members by the school leader. 

Conflicts of Interest 

1. Announce potential conflicts of interest before board action is taken. 

2. Comply with the conflicts of interest policy of the board and all applicable laws. 

Upon a motion supported by a two-thirds (2/3) vote, the board may choose to conduct a hearing 

concerning a possible violation of this Code of Ethics by a member of the board. The board 

member accused of violating this Code of Ethics will have thirty (30) days’ notice prior to a 

hearing on the matter.  The accused board member may bring witnesses on his or her behalf to 

the hearing, and the board may elect to call witnesses to inquire into the matter. If found by a 

vote of two-thirds of all the members of the board that the accused board member has violated 

this Code of Ethics, the board shall determine an appropriate sanction. A record of the decision 

of the board to sanction a board member for a violation of this Code of Ethics shall be placed in 

the permanent minutes of the board. 
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Incubation Year Planning Table 

Using the table below, outline a detailed start-up plan as well specific organizational goals 
for the planning year (SY 2017-2018) to ensure that the school is ready for a successful 
launch in fall 2018. Feel free to add rows as needed.  

2017-2018 Planning Year Milestones 
(SMART Goals) by Work Stream 

Activity 
Key 

Personnel 
Milestone 

Date(s) 
INSTRUCTION Align all curriculum to 

Nevada Academic Content 
Standards 

School 
Director, 
Assistant 
Director, 
EMO 
Academic 
Staff 

Complete by 
March, 2017 
by ALA-NLV. 

Order Curriculum School 
Director 

Complete by 
June, 2018 

Schedule Academic Staff 
summer training 

School 
Director, 
Assistant 
Director 

Complete by 
June, 2018. 

Receive, inventory, and 
distribute curriculum 
materials  

Assistant 
Director 

July, 2018. 

Complete Summer Training. All academic 
staff 

August, 2018. 

Set Up Assessment Software Director, 
Office 
Manager 

July, 2018 

Set up SIS grading parameters Office 
Manager, 
EMO staff 

July, 2018. 

Identify educational service 
providers for special 
education. 

Director, 
Assistant 
Director 

January 2018 
– August
2018.

TALENT Begin advertising open 
positions on school website, 
job forums, and social media 

Director December 
2017 

Attend Job fairs Director, 
EMO HR Staff 

December 
2017 – June 
2018 

Conduct phone interviews EMO HR Staff December 
2017 – July 
2018 

Conduct in-person interviews Director, 
Assistant 
Director 

January 2018 
– July 2018

Complete Back Office Staffing Director May, 2018 
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Complete Front Office Staffing Director June, 2018 
Complete Support Staff hiring Director July, 2018 
Complete Instructional Staff 
Hiring 

Director, 
Assistant 
Director 

July, 2018. 

Complete summer training 
for all staff 

Director, 
Assistant 
Director, 
EMO 

August, 2018 

OPERATIONS Execute management 
agreement 

Board November, 
2017 

Finalize facility design and 
location 

Director. December, 
2017. 

Execute Lease Agreement 
with facilities developer. 

Director. December, 
2017. 

Purchase land, submit plans 
to city, obtain permits 

Developer December 
2017 – March 
2018 

Break ground, begin 
construction 

Developer March 2018 

Establish on-site recruitment 
trailer 

Developer, 
Director 

March, 2018 

Specify school furniture, 
fixtures, and equipment. 

Director. April 2018 

Order school furniture, 
fixtures, & equipment 

Director May, 2018 

Identify service providers and 
execute contracts where 
appropriate 

Director January – 
August 2018 

Obtain “e” occupancy rating 
for educational use of facility. 

Developer June – July 
2018 

Take possession of new 
facility 

Director July, 2018 

Ensure all utilities are 
connected and school is fully 
operational 

Developer, 
Business 
Manager 

July, 2018 

TECHNOLOGY Establish School website Director, 
EMO 

November 
2017 

Establish school social media 
accounts 

Director November 
2017 

Establish school internet 
network. 

Developer, 
EMO 

July, 2018 

Specify technology equipment 
and seek competitive bids 

Business 
Manager 

May, 2018 

Order technology equipment Business 
Manager 

May, 2018 

Establish school email and 
intranet. Assign Accounts 

Business 
Manager 

June, 2018 

Receive, inventory, and image Business June, 2018 
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new computers. Manager 
Set up computer lab Business 

Manager 
June, 2018 

Set up School SIS Office 
Manager 

April, 2018 -
June, 2018 

Install Projectors & Screens Developer June, 2018 
Set up HR Portal EMO April, 2018 
Set Up Accounting Software Business 

Manager 
April, 2018 

Train staff on technology Director August, 2018 
FINANCE Determine optimal school size 

by calculating fixed and 
variable costs versus 
revenues 

Director Complete 

Calculate cost of Facility Lease 
- Budget

Director Complete 

Calculate cost of furniture, 
fixtures, & equipment - 
Budget 

Director Complete 

Calculate Start-Up Costs - 
Budget 

Director Complete 

Calculate Personnel Costs - 
Budget 

Director Complete 

Calculate Break Even Point Director Complete 
Establish DSA Accounts and 
State Funding Forms 

Business 
Manager 

May-July, 
2018 

Establish Bank Accounts Business 
Manager 

January, 2018 

Apply for Start-Up Loan Business 
Manager 

January, 2018 

Apply for 501(c)3 Director January, 2018 
Establish necessary accounts 
with State of Nevada 
Department of Education 

Business 
Manager 

May-July, 
2018 

Procure Finance Software for 
Government Accounting 

Business 
Manager 

March, 2018 

Apply for federal grants Business 
Manager 

March, 2018 

Provide estimated student 
counts to state 

Office Manger July, 2018 

PARENT & COMMUNITY ENGAGEMENT Create Website Director Complete 
Create Marketing Plan Director, 

EMO staff 
Complete 

Establish Facebook Account Director Complete 
Establish intent to enroll 
form, post on website 

Director Complete 

Begin holding cottage 
meetings 

Director Upon 
approval of 
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charter 
 Begin flier campaign Director, 

EMO staff 
November, 
2017 

 Begin email campaign Director, 
EMO staff 

November, 
2017 

 Establish on-site recruitment 
trailer 

Director, 
EMO staff 

March, 2018 

 Begin Social Media Campaign Director, 
EMO Staff 

November, 
2017 

 Create & Distribute Press 
Release 

Director, 
EMO Staff 

December, 
2017 

 Distribute fliers to 
surrounding businesses 

Director, 
EMO Staff 

December, 
2017 

 Hold Groundbreaking 
Ceremony, pancake breakfast 

Director, 
EMO Staff 

December, 
2017 

 Publish Board Meeting 
Notices, hold meetings 

Board Ongoing 

 Join Charter School 
Association of Nevada 

Director June, 2018 

 Hold Community Information 
Meetings 

Director Ongoing 

 Conduct Campus Tours Director, 
Assistant 
Director 

July onward 

    
SCHOOL SYSTEMS & CULTURE Train Board of Directors on 

school culture & pedagogy 
Director, 
EMO 

December 
2015 onward 

 Train Administration on 
school culture & pedagogy 

Director, 
EMO 

December 
2015 onward 

 Train Instructional Staff on 
school culture & pedagogy 

Director, 
EMO 

August, 2018 

 Design school polos Director, 
EMO 

January, 2018 

 Design school mascot Director, 
EMO 

Complete 

 Decorate front office, school 
corridors 

Director, 
Office 
Manager 

July, 2018 

 Hold Meet the Teacher Night All staff August, 2018 
 Culture Week All Staff August, 2018 
 Conduct Curriculum Nights Director, 

Assistant 
Director 

September, 
2018 

 Conduct 7 Habits of Highly 
Effective Families Training 

Director, 
EMO Staff 

Ongoing 
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Dual Credit Partnerships 
 
 

American Leadership Academy Centennial Hills will not offer dual credit 
partnerships at this time. As such, this attachment is not applicable to ALA. 
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Operational Execution Plan 
 

American Leadership Academy Centennial Hills will contract with Charter One Education Group 
(COEG) to manage the daily operations of the school. The employees of COEG have helped build 
and operate the several American Leadership Academy schools in Arizona and have extensive 
expertise in school operations.  
 
The keys to ensuring the operational success of American Leadership Academy Centennial Hills 
(ALA) are employee selection, training, and monitoring.  
 
An organization is only as good as the people that work for it. For this reason, ALA and the EMO 
will cooperate to recruit and hire a highly qualified staff of administrators, teachers, and support 
staff. This process is outlined in the “Human Resources” section of the charter application 
narrative. 
 
Once qualified individuals are hired, they will be provided extensive training to ensure they can 
successfully fulfill their roles. While teacher training is more fully outlined in the “Human 
Resources” section of the charter application narrative, we will take a moment to more fully 
discuss support staff training here.  
 
Support staff is defined as any non-administrative, non-instructional staff and includes 
maintenance, janitorial, kitchen, clerical, and nursing staff. In the model adopted by ALA, these 
employees will all be considered employees of the EMO, but will be located on-site at ALA. As 
employees of the EMO, these staff members will receive training from the EMO staff. The EMO 
has developed handbooks and/or checklists for nearly every position at the organization to 
provide guidance and ensure that the successful operation of the organization.  
 
As indicated above, support staff will receive training from EMO personnel. Where necessary, 
personnel will be sent to Arizona to receive position-related training from the staff there. In all 
other cases, professional staff will train new support staff on-site. 
 
Both regional and nation EMO staff will perform regular audits of campus operations to ensure 
alignment with school values and best practices. Following these audits, a report will be made to 
the Board of Directors regarding the finding of said audits.  
 
A full treatise of operations for the organization would consume several hundred pages and is 
beyond the scope of this document. In addition to the narrative included in the charter 
application as well as this narrative, two additional documents have been included to illustrate 
the organization’s operational execution plan. The first is a charter opening task list, which 
outlines the various tasks which must be completed leading up to the first day of school. The 
second document is a gant chart outlining various processes both pre and post opening. Neither 
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document is intended to be an exhaustive outline of operations and will be added upon, as 
necessary, to more fully encapsulate the many tasks and processes involved in operating a school.  
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CHARTER OPENING TASK LIST 
 
CORPORATE AND ADMINISTRATIVE TASKS 

 
☐ Create SAMS Account 
☐ Establish Infinite Campus Account 
☐ File IRS Form 1023 to obtain 501(c)3 Non-Profit tax status 
☐ File Articles of Incorporation with the Secretary of State 
☐ Obtain business license if goods are to be sold 
☐ Develop Teacher Handbook, obtain Board approval 
☐ Develop Parent Handbook, obtain Board approval 
☐ Develop Emergency Response Plan 
 
FINANCE 

 
☐ Create Bank Account with authorized banking institution 
☐ Obtain business credit/debit cards for authorized individuals 
☐ Obtain check stock 
☐ Procure Accounting Software 
 ☐ Set-Up Accounting software 
☐ Create/Refine Start-Up Budget 
☐ Create/Refine 5-Year Budget 
☐ Establish accounts payable process 
 ☐ Codify procurement process & personnel 

☐ Develop purchase order template or purchase online requisition software 
☐ Establish accounts receivable process 

☐ School lunch payment portal 
☐ Point of Sale system 

☐ Secure Start-Up funding 
☐ Apply for grants 
☐ Loans, including NV state charter loan. 
☐ Donations 

☐ Create forms for reimbursement, donations, receipts, etc. 
 
HUMAN RESOURCES 

 
☐ Establish Payroll relationship with third-party vendor 
☐ Establish NV PERS Account 
☐ Establish Fingerprint Account with NV DPS 
☐ Create Employee Recruitment System 

☐ Create staffing plan 
☐ Write Position Descriptions 
☐ Post online applications 
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☐ Create draft employee contract 
☐ Attend education job fairs 
☐ Post positions to online recruitment boards☐ 
☐ Purchase software/Create Database for Employee Documentation 

• Driver’s License 

• W-4 Form 

• Teacher’s License 

• Social Security Card 

• Form I-9 

• Copy of Original Job Application 

• Fingerprinting Info for any non-licensed staff 

• Staff Evaluations 

• Employee Contract 
☐ Interview applicants 
☐ Hire qualified applicants 
☐ Establish substitute teacher list 
☐ Secure benefits providers (Health, Dental, Vision, Life Insurance, etc) 
☐ Schedule benefits enrollment meeting 
☐ Develop PERS enrollment process 

 
REPORTS  

 
☐ Submit to Authority NO LATER THAN 30 Days before first apportionment, the 
enrollment form for each pupil including: 

• Full name of pupil 

• Address of pupil and the county in which they reside 

• Telephone of the residence of the pupil 

• DOB of pupil 

• Unique student identification number of pupil, if available 

• Grade level of enrollment 

• Name and Signature of the parent or legal quardian 
☐ Before Dec 31 of each school year, Immunization Report to the Division of Public and 
Behavioral Health 
 
FACILITIES 

 
☐ Obtain land 
☐ Draft contract with facility developer or landlord. 
☐ Get lease contact reviewed by Authority 
☐ Submit plans to the local Health District for permit application and review of 
construction plans. 
☐ Obtain adequate insurance and submit proof to the Authority 
☐ Ensure compliance with ADA 
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☐ Obtain education occupancy from appropriate authority 
☐ Facility access plan (eg keys, FOB, or other), purchase, & distribution 
 
TECHNOLOGY 

 
☐ Draft technology plan with qualified personnel, include costs in appropriate budgets. 
☐ Secure domain name 
☐ Design & develop school website 
☐ Optimize school website 
☐ Install school network 
☐ Apply for eRate grant, if applicable 
☐ Install and program school telephonics system 
☐ Purchase technology hardware & software 
☐ Inventory technology hardware & software 
☐ Image school computers 
☐ Distribute technology assets, provide training (see below) 
☐ Purchase/lease school multi-purpose copiers 
☐ Connect copiers to network, computers to copiers 
☐ Purchase & Install Projectors 
☐ Purchase sound system(s), install – if applicable 
☐ Program bell schedule 
☐ Procure school visitor management system, setup 
☐ Procure & install school security system 
☐ Procure AV cables & extension cords 
☐ Procure assistive technology, as applicable 
☐ Procure instructional technology (e.g. SMART Boards, document cameras, sound 
reinforcement, projection screens, etc) 
☐ Setup SIS (Infinite Campus) account including: 
  ☐ Schedules: Annual, Daily, Attendance 

☐ users, user groups, rights 
☐ grading system 
☐ reports 
☐ parent portal  
☐ Classes / Courses 
☐ Setup scheduling wizard 
☐ Generate student schedules 

☐ Setup school assessment accounts, import students/courses/teachers, schedule 
assessments 
☐ Establish any state reporting accounts, as necessary 
☐ Establish school email accounts 

☐ ensure compliance with data security laws 
☐ Purchase email backup system 

☐ Establish secure school intranet, document management system 
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TRAINING 
 
☐ Provide BOD Training 
 ☐ Roberts Rules of Order 

☐ Roles & Responsibilities of Board Members 
☐ Board Member authority & administrator relations 
☐ Measuring school and Administrator effectiveness 
☐ Fiduciary Responsibility 
☐ Education Law 101 

☐ Technology training 
☐ Infinite Campus training 
☐ Google Docs or other email, document storage solution 
☐ Assessment software 
☐ Hardware training (eg Mac basics, Chromebook basics, etc) 

☐ Curriculum-Specific Training 
☐ Instructional Practices Training 
☐ School Culture, policies & procedures 
☐ Safety & emergency response 
☐ Compliance (FERPA, IDEA, ESSA, ADA, etc) 
 
FURNITURE, FIXTURES, & EQUIPMENT/ PURCHASING 

 
☐ Specify & purchase school furniture 

☐ Classroom furniture 
☐ Office furniture 
☐ Cafeteria furniture 
☐ Common-space furniture 

☐ Setup school furniture 
☐ Purchase IT equipment (outlined in IT section) 
☐ Purchase curriculum 
☐ Purchase instructional supplies (Copy paper, pens, pencils, white erase markers, art 
supplies, etc) 
☐ Purchase Custodial supplies (toilet paper, liners, soaps, solvents, vacuums, mops, 
brooms, etc) or hire third-party custodial provider 
☐ Purchase maintenance supplies (lawn care, tools, ladders, etc) or hire third-party 
provider 
☐ Specify & purchase playground(s), install playgrounds 
☐ Purchase PE & recess equipment 
☐ Purchase office supplies (copiers, files, pens, pencils, labels, sticky-notes, etc) 
☐ Establish vendor relationships (as applicable): 

☐ Related service providers (SPED) 
☐ Custodial  
☐ Maintenance  
☐ Food services  
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☐ Accounting  
☐ Legal 
☐ IT support 
☐ Human Resources/Payroll 
☐ City services (trash, sewer, water, power) 
☐ Telephone, cell phone 
☐ Internet 

☐ Purchase American flags for each classroom 
☐ Purchase flags for flag-pole and common areas 
☐ Purchase items for organization and décor 
☐ Purchase safety items 

☐ Nursing supplies 
☐ Bullhorns, reflective vests, hand-held stop signs 
☐ Traffic cones 

 
MARKETING 

 
☐ Complete demographics study for target market 
☐ Create a marketing plan based on demographics 
☐ Create marketing collateral 

☐ Videos 
☐ Fliers 
☐ Website 
☐ Business Cards 
☐ Signs 
☐ Post Cards 
☐ Branded Shirts 
☐ Email Blasts 

☐ Engage in community outreach efforts 
☐ Press release 
☐ Local Chamber of Commerce 
☐ Local community organizations 
☐ Local politicians 
☐ Local Businesses 
☐ Host community events 

☐ Open Houses 
☐ Facility groundbreaking 
☐ Cottage meetings 
☐ Informational meetings 
☐ Meet the teacher 
☐ ribbon-cutting ceremony 
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ENROLLMENT 

 
☐ Create enrollment form (paper and online) 
☐ Publish enrollment policy 
☐ Publish enrollment window, lottery date 
☐ Establish lottery procedure/ procure software, if necessary 
☐ Collect student enrollments, establish system for organizing applications 
☐ Run lottery 
☐ Publish lottery results 
☐ Collect additional student information, request student records 
☐ Input student information into SIS (Infinite Campus) 
☐ Assign students to teachers/courses – create master schedule 
 
SPECIAL POPULATIONS 

 
☐ Screen applications for homeless, IEP, 504, ELL, FRL students 
☐ Conduct Child Find activities during first 45 days of school to identify any additional 
needs 
☐ Perform Gifted and Talented screening per established schedule 
☐ Adjust staffing plan to ensure necessary staff are in place to meet special needs 
☐ Purchase additional resources to meet special needs, as necessary. 
☐ Conduct transition IEP meetings, as necessary 
☐ Input IEPs, 504s, PLPs, and any other applicable documents into the SIS to ensure 
accessibility to applicable teachers 
 
FOOD SERVICES 

 
☐ Hire third-party vendor, if applicable 
☐ Create lunch schedule 
☐ Establish vendor relationships for necessary food items 
☐ Get Health Department Inspection 
☐ Ensure staff has proper food handlers cards 
☐ Purchase any necessary kitchen equipment 
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American Leadership Academy Centennial Hills
1/13/17 created by QuickPlan for OSX

WBS TASK START FINISH DURATION

Aug 7, 2017 May 31, 2019 663

1 Student Recruitment Aug 7, 2017 Aug 9, 2018 368

1.1 Create Website Aug 7, 2017 Sep 15, 2017 40

1.2 Perform SEO activities Sep 18, 2017 Sep 29, 2017 12

1.3 Create Facebook Account Aug 7, 2017 Aug 18, 2017 12

1.4 2-Mile Radius Mailer Nov 7, 2017 Nov 18, 2017 12

1.5 Community Meeting One Nov 21, 2017 Nov 29, 2017 9

1.5.1 Social Media Ad Nov 21, 2017 Nov 29, 2017 9

1.5.2 Mailer Nov 21, 2017 Nov 29, 2017 9

1.6 Create tri-fold flier Nov 30, 2017 Dec 29, 2017 30

1.7 Community Meeting Two Nov 30, 2017 Dec 13, 2017 14

1.7.1 Social Media Ad Nov 30, 2017 Dec 13, 2017 14

1.7.2 Mailer Nov 30, 2017 Dec 13, 2017 14

1.8 Community Meeting Three Dec 26, 2017 Jan 10, 2018 16

1.8.1 Social Media Ad Dec 26, 2017 Jan 10, 2018 16

1.8.2 Mailer Jan 1, 2018 Jan 10, 2018 10

1.9 New Campus Press Release Jan 1, 2018 Jan 12, 2018 12

1.10 Campus Tours Jan 9, 2018 Mar 29, 2018 80

1.10.1 Take a tour social media campaign Jan 9, 2018 Mar 23, 2018 74

1.10.2 Campus Tour Jan 9, 2018 Jan 9, 2018 1

1.10.3 Campus Tour Jan 11, 2018 Jan 11, 2018 1

1.10.4 Campus Tour Jan 16, 2018 Jan 16, 2018 1

1.10.5 Campus Tour Jan 18, 2018 Jan 18, 2018 1

1.10.6 Campus Tour Jan 23, 2018 Jan 23, 2018 1

1.10.7 Campus Tour Jan 25, 2018 Jan 25, 2018 1

1.10.8 Campus Tour Jan 30, 2018 Jan 30, 2018 1

1.10.9 Campus Tour Feb 1, 2018 Feb 1, 2018 1

1.10.10 Campus Tour Feb 6, 2018 Feb 6, 2018 1

1.10.11 Campus Tour Feb 8, 2018 Feb 8, 2018 1

1.10.12 Campus Tour Feb 13, 2018 Feb 13, 2018 1

1.10.13 Campus Tour Feb 15, 2018 Feb 15, 2018 1

1.10.14 Campus Tour Feb 20, 2018 Feb 20, 2018 1

1.10.15 Campus Tour Feb 22, 2018 Feb 22, 2018 1

1.10.16 Campus Tour Feb 27, 2018 Feb 27, 2018 1

1.10.17 Campus Tour Mar 1, 2018 Mar 1, 2018 1

1.10.18 Campus Tour Mar 6, 2018 Mar 6, 2018 1

1.10.19 Campus Tour Mar 8, 2018 Mar 8, 2018 1

1.10.20 Campus Tour Mar 13, 2018 Mar 13, 2018 1

1.10.21 Campus Tour Mar 15, 2018 Mar 15, 2018 1

1.10.22 Campus Tour Mar 20, 2018 Mar 20, 2018 1

1.10.23 Campus Tour Mar 22, 2018 Mar 22, 2018 1

1.10.24 Campus Tour Mar 27, 2018 Mar 27, 2018 1

1.10.25 Campus Tour Mar 29, 2018 Mar 29, 2018 1

1.11 Groundbreaking Ceremony Mar 1, 2018 Mar 9, 2018 9

1.11.1 Email Blast Mar 1, 2018 Mar 9, 2018 9

1.11.2 Mailer Mar 1, 2018 Mar 9, 2018 9

1.12 Run Lottery Apr 2, 2018 Apr 2, 2018 1

1.13 Notify Applicants of Lottery Results Apr 3, 2018 Apr 6, 2018 4

1.14 Acceptance Period Apr 9, 2018 Apr 20, 2018 12

1.15 Meet the Teacher Night Aug 9, 2018 Aug 9, 2018 1

2 Staff Recruitment Sep 18, 2017 Jun 15, 2018 271

2.1 Post job postings Jan 1, 2018 Jan 12, 2018 12

2.2 Purchase Career Fair Booth Marketing Materials Sep 18, 2017 Sep 29, 2017 12

2.3 Attend BYU Fall Career Fair Oct 4, 2017 Oct 6, 2017 3

2.4 Attend University of Arizona Career Day Feb 5, 2018 Feb 9, 2018 5

2.5 Attend UNLV Career Fest Mar 1, 2018 Mar 2, 2018 2

2.6 Attend Northern Utah Teacher Fair Mar 12, 2018 Mar 16, 2018 5

2.7 Attend Southern Utah Teacher Fair Mar 12, 2018 Mar 16, 2018 5

2.8 Teacher Recruitment Social Media Campaign Mar 1, 2018 Mar 30, 2018 30

2.9 Refer-a-teacher incentive program Feb 1, 2018 Apr 20, 2018 79

2.10 Conduct Administrative Staff Applicant Interviews Jan 15, 2018 Mar 30, 2018 75

2.11 Conduct Instructional Staff Applicant Interviews Feb 1, 2018 Jun 15, 2018 135

2.12 Conduct Support Staff Applicant Interviews Apr 23, 2018 Jun 15, 2018 54

3 Benefits Enrollment Mar 1, 2018 Jul 31, 2018 153

3.1 Shop providers to secure benefits pricing Mar 1, 2018 Apr 29, 2018 60

3.2 Execute benefits contract May 1, 2018 May 31, 2018 31

3.3 Benefits open enrollment Jun 15, 2018 Jul 31, 2018 47

4 Professional Development Mar 5, 2018 Apr 24, 2019 416

4.1 Administrator Training Mar 5, 2018 Apr 30, 2018 57

4.2 Office Manager Training Apr 2, 2018 Apr 30, 2018 29

4.3 Staff Training Jun 4, 2018 Apr 24, 2019 325

4.3.1 Schedule third-party trainers Jun 4, 2018 Jul 20, 2018 47

4.3.2 Create Master training calendar Jun 25, 2018 Jul 20, 2018 26

4.3.3 Create teacher PD assignments Jul 23, 2018 Jul 27, 2018 5

4.3.4 Purchase training materials Jul 23, 2018 Jul 27, 2018 5

4.3.5 Conduct Training Jul 30, 2018 Aug 10, 2018 12

4.3.6 Professional Development Offering Sep 26, 2018 Sep 26, 2018 1

4.3.7 Professional Development Offering Oct 31, 2018 Oct 31, 2018 1

4.3.8 Professional Development Offering Nov 14, 2018 Nov 14, 2018 1

4.3.9 Professional Development Offering Jan 30, 2019 Jan 30, 2019 1

4.3.10 Professional Development Offering Feb 27, 2019 Feb 27, 2019 1

4.3.11 Professional Development Offering Mar 27, 2019 Mar 27, 2019 1

4.3.12 Professional Development Offering Apr 24, 2019 Apr 24, 2019 1

5 Information Technology & SIS Jan 1, 2018 Aug 12, 2018 224

5.1 Obtain SIS Access Feb 2, 2018 Feb 23, 2018 22

5.2 Setup SIS Feb 19, 2018 Aug 3, 2018 166

5.2.1 Setup School Calendar Feb 19, 2018 Feb 23, 2018 5

5.2.2 Setup Daily Calendar Feb 22, 2018 Feb 28, 2018 7

5.2.3 Setup Course Catalogue Mar 1, 2018 Mar 23, 2018 23

5.2.4 Setup Staff Accounts Apr 22, 2018 Jun 15, 2018 55

5.2.5 Setup Gradebook Apr 30, 2018 May 9, 2018 10

5.2.6 Assign Staff to courses May 7, 2018 Jun 15, 2018 40

5.2.7 Input Student Information Mar 2, 2018 Apr 6, 2018 36

5.2.8 Assign Students to courses May 28, 2018 Jul 20, 2018 54

5.2.9 Distribute Student Schedules Jul 23, 2018 Aug 3, 2018 12

5.3 Setup Assessment Software Jul 2, 2018 Aug 3, 2018 33

5.3.1 Purchase software license, gain access Jul 2, 2018 Jul 13, 2018 12

5.3.2 Setup Test calendar Jul 16, 2018 Jul 20, 2018 5

5.3.3 Setup Courses Jul 16, 2018 Jul 20, 2018 5

5.3.4 Input Teachers Jul 16, 2018 Jul 20, 2018 5

5.3.5 Upload Students Jul 16, 2018 Jul 27, 2018 12

5.3.6 Assign Students to Courses Jul 23, 2018 Aug 3, 2018 12

5.4 Information Systems Jan 1, 2018 Aug 12, 2018 224

5.4.1 Install Facilty Newtork Jun 1, 2018 Jun 30, 2018 30

5.4.2 Purchase Administrative Staff Computers & Peripherals Jan 1, 2018 Mar 31, 2018 90

5.4.3 Purchase Instructional Staff technology May 2, 2018 Aug 12, 2018 103

5.4.3.1 Purchase teacher computers May 2, 2018 May 13, 2018 12

5.4.3.2 Purchase classroom projectors May 2, 2018 May 13, 2018 12

5.4.3.3 Purchase Document Cameras May 2, 2018 May 13, 2018 12

5.4.3.4 Install classroom projectors Jul 2, 2018 Jul 13, 2018 12

5.4.3.5 Inventory Staff Hardware Jul 2, 2018 Jul 13, 2018 12

5.4.3.6 Image staff computers, if necessary Jul 2, 2018 Jul 13, 2018 12

5.4.3.7 Distribute Technology Aug 1, 2018 Aug 12, 2018 12

5.4.4 Email & Intranet Jun 1, 2018 Jun 15, 2018 15

5.4.4.1 Purchase & Setup email server Jun 1, 2018 Jun 8, 2018 8

5.4.4.2 Create staff email accounts Jun 8, 2018 Jun 15, 2018 8

5.4.4.3 Purchase secure file server Jun 1, 2018 Jun 8, 2018 8

5.4.4.4 Assign file server access privileges Jun 8, 2018 Jun 15, 2018 8

5.4.5 Telephone System Jul 1, 2018 Jul 25, 2018 25

5.4.5.1 Purchase & Install telephonics System Jul 1, 2018 Jul 12, 2018 12

5.4.5.2 Program Telephones Jul 13, 2018 Jul 25, 2018 13

5.4.6 Bell System Jul 1, 2018 Jul 24, 2018 24

5.4.6.1 Purchase & Install Bell System Jul 1, 2018 Jul 13, 2018 13

5.4.6.2 Setup Bell Schedule Jul 14, 2018 Jul 24, 2018 11

5.4.7 Security & Visitor Management Jul 1, 2018 Jul 31, 2018 31

5.4.7.1 Purchase & Install Campus Surveillance System Jul 1, 2018 Jul 11, 2018 11

5.4.7.2 Purchase & Install Visitor Management System Jul 1, 2018 Jul 9, 2018 9

5.4.7.3 Print Staff Name Badges Jul 23, 2018 Jul 31, 2018 9

5.4.7.4 Purchase Security & Emergency Response Supplies Jul 1, 2018 Jul 9, 2018 9

6 Food Services Jun 1, 2018 Aug 7, 2018 68

6.1 Purchase kitchen equipment Jun 1, 2018 Jul 1, 2018 31

6.2 Establish food services vendors Jun 1, 2018 Jun 30, 2018 30

6.3 Obtain health department approval Jul 1, 2018 Jul 31, 2018 31

6.4 Establish lunch menu Jul 1, 2018 Jul 31, 2018 31

6.5 Order food Jul 31, 2018 Aug 7, 2018 8

7 Facilities Sep 30, 2017 Jul 26, 2018 300

7.1 Engage facility developer Sep 30, 2017 Dec 30, 2017 92

7.2 Identify suitable property Oct 31, 2017 Dec 1, 2017 32

7.3 Purchase Property Nov 16, 2017 Dec 30, 2017 45

7.4 Design Facility Oct 31, 2017 Dec 15, 2017 46

7.5 Obtain Facility Permits Nov 30, 2017 Jan 31, 2018 63

7.6 Construct Facility Feb 1, 2018 Jul 15, 2018 165

7.7 Obtain Appropriate Occupancy Rating Jun 18, 2018 Jul 13, 2018 26

7.8 Purchase Maintenance Tools & Supplies Jun 18, 2018 Jul 13, 2018 26

7.9 Establish Facility Maintenance Schedule Jul 1, 2018 Jul 26, 2018 26

8 Finance Oct 1, 2017 Jul 30, 2018 303

8.1 Obtain start-up funding Oct 1, 2017 Jan 31, 2018 123

8.2 Apply for applicable grants Oct 1, 2017 Mar 31, 2018 182

8.3 Create Bank Account(s) Jan 1, 2018 Jan 31, 2018 31

8.4 Purchase and setup accounting software Jan 1, 2018 Mar 31, 2018 90

8.5 Establish Accounts Payable Process Feb 28, 2018 Mar 31, 2018 32

8.6 Establish Precurement Process Feb 28, 2018 Mar 31, 2018 32

8.7 Establish vendor accounts Apr 2, 2018 Jul 30, 2018 120

9 Assessment Jun 1, 2018 May 31, 2019 365

9.1 Order student assessment materials Jun 1, 2018 Jul 12, 2018 42

9.2 CoGAT Screening Jun 1, 2018 Jul 1, 2018 31

9.3 Administer Pretest (Galileo) Aug 13, 2018 Aug 31, 2018 19

9.4 Administer Assessment 1 (Galileo) Oct 1, 2018 Oct 13, 2018 13

9.5 Administer Assessment 2 (Galileo) Jan 1, 2019 Jan 16, 2019 16

9.6 Administer Post-Test (Galileo) May 15, 2019 May 31, 2019 17

9.7 Administer Benchmark (DIBELS) Aug 14, 2018 Aug 31, 2018 18

9.8 Administer Benchmark (DIBELS) Dec 1, 2018 Dec 17, 2018 17

9.9 Administer Benchmark (DIBELS) May 17, 2019 May 31, 2019 15

9.10 Gifted and Talented Screening (CoGAT) Oct 31, 2018 Nov 30, 2018 31

9.11 Gifted and Talented Screening (CoGAT) Jan 31, 2019 Feb 28, 2019 29

9.12 ASPIRE Assessment Aug 2, 2018 Aug 30, 2018 29

9.13 APIRE Assessment Dec 2, 2018 Dec 30, 2018 29

9.14 ASPIRE Assessment Apr 30, 2019 May 28, 2019 29

2017 2018 2019
Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May

Student Recruitment

Create Website

Perform SEO activities

Create Facebook Account

2-Mile Radius Mailer

Community Meeting One

Social Media Ad

Mailer

Create tri-fold flier

Community Meeting Two

Social Media Ad

Mailer

Community Meeting Three

Social Media Ad

Mailer

New Campus Press Release

Campus Tours

Take a tour social media campaign

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Campus Tour

Groundbreaking Ceremony

Email Blast

Mailer

Run Lottery

Notify Applicants of Lottery Results

Acceptance Period

Meet the Teacher Night

Staff Recruitment

Post job postings

Purchase Career Fair Booth Marketing Materials

Attend BYU Fall Career Fair

Attend University of Arizona Career Day

Attend UNLV Career Fest

Attend Northern Utah Teacher Fair

Attend Southern Utah Teacher Fair

Teacher Recruitment Social Media Campaign

Refer-a-teacher incentive program

Conduct Administrative Staff Applicant Interviews

Conduct Instructional Staff Applicant Interviews

Conduct Support Staff Applicant Interviews

Benefits Enrollment

Shop providers to secure benefits pricing

Execute benefits contract

Benefits open enrollment

Professional Development

Administrator Training

Office Manager Training

Staff Training

Schedule third-party trainers

Create Master training calendar

Create teacher PD assignments

Purchase training materials

Conduct Training

Professional Development Offering

Professional Development Offering

Professional Development Offering

Professional Development Offering

Professional Development Offering

Professional Development Offering

Professional Development Offering

Information Technology & SIS

Obtain SIS Access

Setup SIS

Setup School Calendar

Setup Daily Calendar

Setup Course Catalogue

Setup Staff Accounts

Setup Gradebook

Assign Staff to courses

Input Student Information

Assign Students to courses

Distribute Student Schedules

Setup Assessment Software

Purchase software license, gain access

Setup Test calendar

Setup Courses

Input Teachers

Upload Students

Assign Students to Courses

Information Systems

Install Facilty Newtork

Purchase Administrative Staff Computers & Peripherals

Purchase Instructional Staff technology

Purchase teacher computers

Purchase classroom projectors

Purchase Document Cameras

Install classroom projectors

Inventory Staff Hardware

Image staff computers, if necessary

Distribute Technology

Email & Intranet

Purchase & Setup email server

Create staff email accounts

Purchase secure file server

Assign file server access privileges

Telephone System

Purchase & Install telephonics System

Program Telephones

Bell System

Purchase & Install Bell System

Setup Bell Schedule

Security & Visitor Management

Purchase & Install Campus Surveillance System

Purchase & Install Visitor Management System

Print Staff Name Badges

Purchase Security & Emergency Response Supplies

Food Services

Purchase kitchen equipment

Establish food services vendors

Obtain health department approval

Establish lunch menu

Order food

Facilities

Engage facility developer

Identify suitable property

Purchase Property

Design Facility

Obtain Facility Permits

Construct Facility

Obtain Appropriate Occupancy Rating

Purchase Maintenance Tools & Supplies

Establish Facility Maintenance Schedule

Finance

Obtain start-up funding

Apply for applicable grants

Create Bank Account(s)

Purchase and setup accounting software

Establish Accounts Payable Process

Establish Precurement Process

Establish vendor accounts

Assessment

Order student assessment materials

CoGAT Screening

Administer Pretest (Galileo)

Administer Assessment 1 (Galileo)

Administer Assessment 2 (Galileo)

Administer Post-Test (Galileo)

Administer Benchmark (DIBELS)

Administer Benchmark (DIBELS)

Administer Benchmark (DIBELS)

Gifted and Talented Screening (CoGAT)

Gifted and Talented Screening (CoGAT)

ASPIRE Assessment

APIRE Assessment
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January 6, 2017 
 
Subject: Letter of Intent to Build Educational Facilities 
 
To Whom It May Concern: 
 
This Letter of Intent is entered into by and between Schoolhouse Development, LLC. 
(“Landlord”) and American Leadership Academy Centennial Hills. (“Tenant”) for the 
purpose of memorializing and expressing the intent of the Landlord to provide the 
siting, design, construction, and financing of educational facilities for and in behalf of 
the Tenant and to lease the afore-mentioned facilities to the tenant upon 
completion. 
 
Although this Letter of Intent is not a legally binding agreement, or an amendment 
to any existing agreement, it does contain some of the essential principles that 
would form the basis of a Facility Lease and Design and Construction Agreement 
(“Agreement”) that would be entered into between the Landlord and Tenant. 
 
This Letter of Intent is based on the following facts: 
 
1.  Intent. It is the desire of the parties to enter into negotiation of an  

Agreement based upon substantially the terms described in this Letter of 
Intent. The Tenant and Landlord will work to locate and construct 
educational facilities upon approximately 12 acres of land in Las Vegas, 
Nevada or the surrounding cities. 

 
2.  Facility Description. The facility shall be approximately 72,000 square feet 

and contain no less than 40 classrooms, a gymnasium, administrative offices, 
and a kitchen. The facility shall comply with all applicable local building 
codes and obtain an “E” or Educational Use Certificate of Occupancy from the 
applicable authority. The facility shall also comply with all mandates and 
requirements of the Americans with Disabilities Act (ADA). 

 
3.  Finance. The Landlord shall be responsible for securing all necessary 

financing for the purchasing of land, design of facilities, permitting, and 
construction process. The Landlord also agree to provide to the Tenant 
financial support in the sum of $1,250,000 for the purpose of providing 
sufficient start-up capital for school operations. 

 
4.  Facility Lease. The Tenant and Landlord agree to meet in good faith to  

negotiate a Facility Lease for the proposed facility which may include but is 
not limited to the following terms: 

3115 East Lion Lane Suite 300 
Salt Lake City, Utah 84121 
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a.  Term. The term of the proposed facility lease shall be 20 years  

following the completion of construction. The Tenant shall have the 
option to purchase the facility at any time during the course of the 
lease at fair market value. 

 
b.  Rent. The Tenant shall pay an annual lease equal to the amount of  

ten percent of the cost of the facility.  
 
c.  Use. The Tenant shall use the facility solely for educational purposes. 
 

5.  Permits and Entitlements. The Landlord shall be responsible for securing  
all necessary permits and entitlements through the applicable local authority. 

 
6.  Design and Construction. The Landlord shall complete the design and  

construction of the facility at its sole cost. The Tenant shall be provided the  
opportunity to consult on facility design and construction to ensure 
alignment with the school’s needs. 

 
7.  Ongoing Operation and Maintenance.  Operation and staffing of the facility  

shall be the sole responsibility of the Tenant. The Tenant shall also be 
responsible for all interior and exterior maintenance of the buildings and all 
associated site improvements.  

 
The parties are in agreement with the foregoing as indicated by their signatures 
below. The parties agree that any modification from the principles expressed herein 
will be in writing and signed by the parties. The signatory below for the Landlord 
and for the Tenant in this Letter of Intent represents having authority to act on 
behalf of such party an d entity. The Landlord understand that the Agreement 
requires the approval of the Tenant’s Board of Directors. 
 
 
 
___________________________________________ ______________________________________________  
Scott Brand,     Mike Montandon,  
Schoolhouse Development    American Leadership Academy Centennial Hills 

 
______________________________   ______________________________ 
Date      Date 
 

1/6/2017 1/6/2017 
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American Leadership Academy – Centennial Hills 
Attachment 14 - Insurance Coverage 

 
It is anticipated that ALA – NLV will purchase insurance through LeBarron Carroll 
Insurance. LeBarron Carroll Insurance currently services American Leadership 
Academy, Inc. and has several years experience working with numerous charter 
schools. The numbers included in the charter budget were derived from a quote 
provided by LeBarron Carroll Insurance. 
 
The types and amount of coverage that ALA will purchase is anticipated to be as 
follows: 
 
Commercial Property: Coverage equal to the value of the facility, approximately 
$15,000,000. 
 
General Liability: Minimum of $2,000,000 including coverage for molestation and 
sexual abuse. All current and former employees, volunteers, Directors, and 
employees of the Nevada State Public Charter School Authority to be listed as 
insereds. 
 
Employee Benefits Liability: Minimum $1,000,000 coverage. 
 
Employment Practices Liability: Minimum $1,000,000 coverage. 
 
Professional Liability/ Educator’s Legal Liability: Minimum $1,000,000 
Coverage. 
 
Sports & Athletic Participation: $1,000,000 Coverage. 
 
Errors & Omissions: $1,000,000 Coverage. 
 
Coverage amounts represent minimums and may be increased to provide greater 
protection for the school, as determined by school administration. Worker’s 
compensation insurance is included in the PEO agreement with CBR. 
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American Leadership Academy Centennial Hills 

Budget Narrative 

Per-Pupil Revenue 

  

The per-pupil revenue for ALA was established by entering the total estimated enrollment 
for year one into the “County DSA” tab of the Authority-provided spreadsheet. The 
calculated per-pupil revenue was $6,506. The DSA sponsorship fee amounts to 1.5% or 
$97.56 per student leaving the net per-pupil revenue at $6,408.44. 

Anticipated Funding Sources  

 
ALA has a Letter of Intent from Schoolhouse Development in the amount of $1,250,000 in 
start-up assistance funds.  
 
It is anticipated that ALA will also apply for the available $250,000 start-up loan from the 
State of Nevada. As these funds are not secured, they are not reflected in the budget. 

Anticipated Expenditures 

 
Personnel 
 
Costs for personnel were estimated utilizing the staffing plan included in the application. 
The staffing plan was developed to ensure adequate staffing given the estimated student 
enrollment. ALA will maintain a student to teacher ratio of 1:22 in kindergarten and 1:30 in 
all grades thereafter.  
 
The salary ranges for Administrators and teachers was established by comparing published 
Clark County School District salary scales, talking to current teachers in Nevada, and 
reviewing the numbers submitted by other charter schools which have received approval to 
open during the same school year as the ALA. 
 
Benefits 
 
Health care benefit rates were determined by utilizing current EMO medical coverage rates 
and participation percentages. 
 
The FICA rate was determined by subtracting the Social Security rate from the published 
FICA rates for the State of Nevada. Pursuant to information received during the research 
process, schools are not required to pay Social Security since their teachers participate in 
NVPERS. 
 
The state retirement rates were determined utilizing information obtained from the Nevada 
PERS website, discussions with current Charter School Operators, and a comparison of 
available charter school applications.  
 
Professional Development 
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ALA is committed to providing comprehensive professional development both before and 
during the school year. For this reason, ALA has included $40,000 in start-up cost for initial 
staff training and a similar amount each year thereafter. ALA will utilize school leadership, 
third-party providers, and EMO personnel to complete much of staff training. Training for 
some curricular programs is provided free of charge by the publisher based on the size of 
the order.  
 
The estimate for professional development is derived from historical professional 
development expenditures experienced by the EMO. 
 
Recruitment & Marketing 
 
ALA has allocated $25,000 for student recruitment and marketing. This figure represents 
the cost of maintaining the school’s website, printing fliers, sending email campaigns, 
conducting community events, and completing social media campaigns. 
 
Curriculum 
 
The cost of new curriculum for the school was established by determining the quantity of 
materials required for each grade level, based on anticipated enrollment, and then 
multiplying the quantity by the estimated cost of each product. ALA, Inc. has established 
relationships with the chosen curriculum vendors and is able to estimate pricing based on 
previous curriculum costs and published per-unit pricing. 
 
Library Books 
 
ALA will not operate a central library. The cost of classroom libraries aligned with the Core 
Knowledge sequence has been included in the curriculum budget.  
 
Food Services 
 
The majority of food service costs will be covered by revenues generated from selling 
lunches to students and staff. The $20,000 figure listed here represents the anticipated cost 
of free lunches the school will provide to high-need families. Free lunches will be $1 or less 
to ensure minimal financial impact on the school while also ensuring each student receives 
nutrition.  
 
Office Supplies 
 
ALA anticipates spending roughly $15,000 in general office supplies to set the school up, 
then an additional $15,000 throughout the school year. Office supplies include paper, pens, 
pencils, staples, post-its, tape, and various other office materials required to maintain an 
operational office. 
 
Assessment Costs 
 
ALA has allocated $30,000 to assessment software and materials each year. This figure 
represents $10,060 per student for Galileo, $6,000 for DIBELS, $10,000 for the ASPIRE 
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assessments, and the remainder for CogAT and other smaller assessments. These numbers 
were derived using quotes and estimates from provider websites. 
 
Contracted SPED 
 
ALA seeks to meet the needs of all students. Since the exact needs of Special Education 
student cannot be determined until they are enrolled, this number is purposely estimated 
on the high side to ensure adequate resources are available to provide related services to 
our special education population. 
 
Remaining General Operating Expenses 
 
The remainder of general operating expenses were estimated using data from existing 
schools and best faith estimates. 
 
Bus Contracting Costs 
 
$9,000 was included in the budget to account for transportation services required by IEPs 
and McKinney-Vento compliance. Transportation services will be provided by a third-party 
provider, if needed. 
 
Computer Costs 
 
Computer costs were estimated based on the cost of a Mac Mini, monitor, and peripherals. 
The EMO has an existing relationship with both Apple and Dell to ensure access to favorable 
pricing. 
 
Server 
 
ALA will have a small local server to host its curriculum database. It is planned that this will 
be a Mac Mini Server, which is reflected in the budget amount of $1500. Outside of this 
simple server, ALA will utilize cloud solutions to ensure data redundancy, security, access, 
and minimal overhead. 
 
School Furniture 
 
Estimates for school furniture were obtained through a quote by Hertz Furniture. The EMO 
has worked with Hertz in the past and sought a quote specific to this project. Costs for 
faculty furniture versus student furniture were broken out based on that quote. 
 

Contingency Plan  

 
In the case of reduced revenue, ALA will immediately implement austerity measures 
to preserve limited financial resources. ALA will reduce staffing and purchasing to 
minimize overhead costs.  
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ALA has the support of the EMO and could petition the EMO for financial support. 
Additionally, ALA has access to lending institutions through the EMO that may be 
willing to extend credit based on the success of school model. 
 
In order to prevent any deficiencies in funds, ALA will continuously seek funding 
opportunities. ALA will seek a loan from the State of Nevada, as provided in Nevada 
statute. Additionally, ALA will continuously develop business associations. These 
associations may help provide additional avenues for revenue. 

Year 1 cash flow contingency in the event that state and local revenue projections are 

not met in advance of opening.  

 
ALA has obtained a commitment to start-up funding from Schoolhouse Development 
that provides the school a smooth financial transition into the school year and will 
mitigate minor setbacks in state and local funding. ALA will seek to distribute 
curriculum and technology costs over several months through vendor negotiations 
to minimize the assets drained early in the school year and preserve operating 
capital. 

Year 1 cash flow contingency in the event that outside philanthropic revenue 

projections are not met in advance of opening.  

 
ALA is not relying on philanthropic revenue to open. In the event that Schoolhouse 
Development cannot fulfill the promise of start-up funds, ALA may need to delay the 
opening of the school. 
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EQUIPMENT & TECHNOLOGY

FACILITIES PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
INPUT "Purchase" or "Lease" Lease 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

2018 2019 2020 2021 2022 2023 2024
LEASE OPTION

Square feet leased 0 72,000 72,000 72,000 72,000 72,000 72,000

Lease rate $18.07 Per sq ft Annual lease cost $0 $1,301,040 $1,301,040 $1,301,040 $1,301,040 $1,301,040 $1,301,040
Custodial $1.20 Per sq ft $0 $86,400 $86,400 $86,400 $86,400 $86,400 $86,400
Utilities $3.50 Per sq ft $0 $252,000 $252,000 $252,000 $252,000 $252,000 $252,000
Capital Outlay (building renovations) One-time cost Capital Outlay $0.00 
Total cost to lease $0 $1,639,440 $1,639,440 $1,639,440 $1,639,440 $1,639,440 $1,639,440 

General liability insurance $36,000.00 Annual cost $36,000 $36,000 $36,000 $36,000 $36,000 $36,000 $36,000

TOTAL FACILITIES COSTS $36,000 $1,675,440 $1,675,440 $1,675,440 $1,675,440 $1,675,440 $1,675,440

PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
TECHNOLOGY & EQUIPMENT COSTS 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

2018 2019 2020 2021 2022 2023 2024
ASSUMPTIONS
Copier (monthly lease rate) $600 Per month

400 Students per copier

Desktop computer costs (faculty and computers for carts) $700 Per laptop
Desktop computers 30 Per grade level
Cart costs Per cart

Student enrollment 0 990 1080 1080 1080 1080 1080

Number of copiers needed 3 3 3 3 3 3
Monthly copier lease $21,600 $21,600 $21,600 $21,600 $21,600 $21,600
Copier - usage fee Per student $0 $0 $0 $0 $0 $0
New Laptops - faculty $700 Per laptop $0 $31,500 $1,400 $0 $0 $0 $0
Laptop replacement costs 4 Number of years use $0 $0 $0 $31,500 FALSE
Mobile lap top cart - students 0.5 Per grade level $94,500 $0 $0 $0 $0 $0
Mobile Laptop cart replacement costs 4 Number of years use $0 $0 $0 $94,500 FALSE
FTE cell phone handset Per handset $0 $0 $0 $0 $0 $0 $0
FTE Cell phones (monthly coverage) $6 Per month $0 $3,002 $3,136 $3,136 $3,136 $3,136 $3,136
Internet setup $1,000 Setup fee $1,000
Server $1,500 Per server $1,500
Classroom technology $1,100 Per classroom $0 $44,000 $44,000 $44,000 $44,000 $44,000
Educational software $0 Per student $0 $0 $0 $0 $0 $0
Technology Support Services $0 Per month $0 $0 $0 $0 $0 $0
Internet and phone monthly service $1,000 Per month $12,000 $12,000 $12,000 $12,000 $12,000 $12,000
Other Equipment (security system) $20,500 Setup cost $20,500
Monthly equipment cost $85 Per month $1,020 $1,020 $1,020 $1,020 $1,020 $1,020
Computer Hardware $0 Per FTE $0 $0 $0 $0 $0 $0
Computer Software $100 Per FTE $4,500 $4,700 $4,700 $4,700 $4,700 $4,700
Faculty furniture $1,000 Per FTE $0 $45,000 $2,000 $0 $0 $0 $0
Student furniture $250 Per new student $247,500 $22,500 $0 $0 $0 $0
TOTAL TECHNOLOGY & EQUIPMENT COSTS $0 $483,622 $112,356 $86,456 $86,456 $212,456 $86,456
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INDEPENDENT AUDITOR'S REPORT

The Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

Report on the Financial Statements

I have audited the accompanying statement of financial position of American Leadership Academy, Inc. (an Arizona
nonprofit corporation) as of June 30, 2014, and the related statements of activities, and cash flows for the year then
ended, and the related notes to the financial statements, which collectively comprise American Leadership Academy,
Inc.’s basic financial statements as listed in the table of contents.

Management’s Responsibility for the Financial Statements

Management is responsible for the preparation and fair presentation of these financial statements in accordance with
accounting principles generally accepted in the United States of America; this includes the design, implementation, and
maintenance of internal control relevant to the preparation and fair presentation of financial statements that are free from
material misstatement, whether due to fraud or error.

Auditor’s Responsibility

My responsibility is to express an opinion on these financial statements based on my audit. I conducted my audit in
accordance with auditing standards generally accepted in the United States of America and the standards applicable to
financial audits contained in Government Auditing Standatds, issued by the Comptroller General of the United States. 
Those standards require that we plan and perform the audit to obtain reasonable assurance about whether the financial
statements are free from material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and disclosures in the financial
statements. The procedures selected depend on the auditor’s judgment, including the assessment of the risks of material
misstatement of the financial statements, whether due to fraud or error. In making those risk assessments, the auditor
considers internal control relevant to the entity’s preparation and fair presentation of the financial statements in order
to design audit procedures that are appropriate in the circumstances, but not for the purpose of expressing an opinion
on the effectiveness of the entity’s internal control.  Accordingly, I express no such opinion.  An audit also includes
evaluating the appropriateness of accounting policies used and the reasonableness of significant accounting estimates
made by management, as well as evaluating the overall presentation of the financial statements.

I believe that the audit evidence I have obtained is sufficient and appropriate to provide a basis for my audit opinion.
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Opinion

In my opinion, the financial statements referred to above present fairly, in all material respects, the respective financial
position of American Leadership Academy, Inc., as of June 30, 2014, and the respective changes in financial position
and cash flows thereof for the year then ended in accordance with accounting principles generally accepted in the United
States of America.

Other Matters

In accordance with United States Government Auditing Standards, I have also issued a report dated October 13, 2014,
on my consideration of American Leadership Academy, Inc.’s internal control  over financial reporting and my tests of
its compliance with certain provisions of laws, regulations, contracts, grant agreements, and other matters.  The purpose
of that report is to describe the scope of our testing of internal control over financial reporting and compliance and the
results of that testing and not to provide an opinion on the internal control over financial reporting or on compliance. 
That report is an integral part of an audit performed in accordance with United States Government Auditing Standards
and should be considered in assessing the results of my audit.

Joel D. Huber, CPA, P.C.

Mesa, Arizona

October 13, 2014

Joel D. Huber, CPA, P.C.
 Certified Public Accountant
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF FINANCIAL POSITION

JUNE 30, 2014

Assets:
Current Assets

1,206,577$Cash
372,407Bond operating reserve (restricted)

1,098,560Prepaid expenses

2,677,544Total Current Assets

Property and equipment,
13,441,508net of accumulated depreciation of $1,865,406

Other Assets
952,860Bond debt service reserve
212,471Construction in progress

9,388Notes receivable
6,500Loan to board member
3,200Deposits

17,303,471$Total Assets

Liabilities and net assets:
Current Liabilities

406,217$Accounts payable
53,037Credit cards

535,864Accrued expenses
356,003Current portion of notes payable

1,351,121Total Current Liabilities

1,793,840Notes payable long-term protion
10,664,025San Tan bonds payable - A bonds

454,025San Tan bonds payable - B bonds

14,263,011Total Liabilities

Net Assets:
3,040,460Unrestricted

0Temporarily Restricted

3,040,460Total Net Assets

17,303,471$Total Net Assets and Liabilities

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF ACTIVITIES

FOR THE YEAR ENDED JUNE 30, 2014

Temporarily
TotalRestrictedUnrestricted

Revenues, Gains, and Other Support:

19,073,431$0$19,073,431$Equalization and governmental revenues
399,454Grants and contributions

482,554482,554Other

19,955,439019,955,439Total Revenues, Gains, and Other Support

Expenses and Losses:

Program services
19,321,29119,321,291Instruction and operation

Supporting services
805,248805,248Administration

20,126,539020,126,539Total Expenses

(171,100)(171,100)Increase (decrease) in net assets

3,211,5603,211,560Net Assets (deficit) at beginning of year

3,040,460$0$3,040,460$Net Assets (deficit) at end of year

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF CASH FLOWS

FOR THE YEAR ENDED JUNE 30, 2014

Cash flows from operating activities:
(171,100)$Change in net assets

Adjustments to reconcile change in net assets
to cash provided by operating activities:

974,125Depreciation
(72,587)Increase in bond operating reserve

(687,375)Increase in prepaid expenses
3,900Decrease in employee advances, deposits, and other current assets

(6,500)Increase in loan to board member
222,034Increase in accounts payable

68,212Increase in accrued expenses
20,852Increase in credit cards

(100,000)Decrease in line of credit

251,561Net cash provided by operating activities

Cash flows from investing activities:
(212,471)Increase in construction in progress

(1,805,482)Purchase of property and equipment

(2,017,953)Net cash used by investing activities

Cash flows from financing activities:
1,978,123Proceeds from notes payable

(264,936)Principal payments on notes payable

1,713,187Net cash provided by financing activities

(53,205)Net decrease in cash and cash equivalents

1,259,782Cash and cash equivalents at beginning of year

1,206,577$Cash and cash equivalents at end of year

Supplemental disclosures of cash flow information:
865,733$Interest paid

0$Income tax paid

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2014

NOTE 1 - ORGANIZATION
American Leadership Academy, Inc. (School) is an Arizona not-for-profit corporation organized in 2009 to
establish and operate a charter school which offers a strong academic foundation focusing on personal
achievement and mastery; a recognition and appreciation for America’s freedoms, history, and world
contributions; and reverence for life cultivated through exposure to science, arts, service, and agriculture.  The
School operates under a Charter Contract with the Arizona State Board of Education which mandates policy
and operational guidelines.  During the fiscal year ending June 30, 2014, the School provided educational
services to students in the kindergarten through twelfth grades in Gilbert , San Tan Valley, Mesa and Queen
Creek, Arizona and was funded primarily through state equalization assistance.

The School is  exempt from Federal and Arizona income taxes on its exempt function income under Section
501 (c) (3) of the Internal Revenue Code.  The School does not receive any non-exempt income and is not a
private foundation.

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES

BASIS OF ACCOUNTING
Assets, liabilities, support, revenues, and expenses are recognized using the accrual basis of
accounting.

RECOGNITION OF DONOR RESTRICTED SUPPORT
Support that is restricted by the donor is reported as an increase in unrestricted net assets if the
restriction expires in the reporting period in which the support is recognized.  All other donor-
restricted support is reported as an increase in temporarily or permanently restricted net assets
depending on the nature of the restriction.  When a restriction expires, temporarily restricted net assets
are reclassified to unrestricted net assets.

PROPERTY AND EQUIPMENT
Land, buildings, and improvements with a cost of $3,000 or more and vehicles, furniture, and
equipment with both a cost of $3,000 or more and an estimated life of one year or more are
capitalized. Assets are stated at cost or fair market value at date of gift if contributed.  Donations of
property and equipment are recorded as support at their estimated fair values.  Such donations are
reported as unrestricted support unless the donor has restricted the donated asset to a specific purpose. 
Assets donated with explicit restrictions regarding their use and contributions of cash that must be
used to acquire property and equipment are reported as restricted support.  Absent donor stipulations
regarding how long those donated assets must be maintained, the School reports expirations of donor
restrictions when the donated or acquired assets are placed in service as instructed by the donor.  The
School reclassifies temporarily restricted net assets to unrestricted net assets at that time.  Depreciation
of vehicles, furniture and equipment is provided on a straight-line basis over the estimated useful lives
of the respective assets, ranging from 3 to 10 years.  Buildings and improvements are amortized over
15 to 30 years.

DONATIONS
Donated services are recognized only if the services received either create or enhance nonfinancial
assets or require specialized skills, are provided by individuals possessing those skills, and would
typically need to be purchased if not provided by donation.  A number of volunteers have made
contributions of their time to the School to help with programs, provide clerical support, and assist
with general maintenance.  The value of this contributed time is not reflected in the financial
statements since it does not meet the recognition criteria.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2014

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES (continued)

USE OF ESTIMATES
Management uses estimates and assumptions in preparing financial statements.  Those estimates and
assumptions affect the reported amounts of assets and liabilities, the disclosure of contingent assets
and liabilities, and the reported revenues and expenses.

CASH EQUIVALENTS
For the purposes of the statement of cash flows, American Leadership Academy, Inc. considers cash
operating bank accounts, money market accounts and cash on hand to be cash or cash equivalents.

NOTE 3 - PROPERTY AND EQUIPMENT

The following classes of property and equipment are reflected in the accompanying financial statements at June
30, 2014:

Land, building and improvements $ 11,942,762 
Furniture, equipment and other 3,083,580 
Vehicles 280,572 

15,306,914 

Less Accumulated Depreciation (1,865,406)

$ 13,441,508 

Depreciation expense for the year ended June 30, 2014 was $974,125.

NOTE 4 - NOTES PAYABLE

The School is obligated under various notes payable.  At June 30, 2014 the balance was $2,149,843.  The
estimated future minimum payments  at June 30, 2014 are as follows:

Year ending June 30:

2015 $ 427,395 

2016 761,117 

2017 692,194 

2018 492,664 

2019 and thereafter 1,402 

Total payments payable 2,374,772 

Less: interest (224,929)

Present value of note payable $ 2,149,843 

Interest expense associated with the notes totaled $66,662 for the year ended June 30, 2014.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2014

NOTE 5 - BONDS PAYABLE

In December 2011, to obtain capital for purchasing and building facilities for current and future students, the
School entered into two bond agreements.  The A bond series carried a debt balance at June 30, 2014 of
$10,664,025 and the B bond series carried a debt balance at June 30, 2014 of $454,025.  The bond agreements
require the School to carry a bond operating reserve and a bond debt service reserve, at June 30, 2014 the
balances, respectively, were $372,407 and $952,860.

Monthly payments for the bond debt service began in March 2012 and continue through July 2042.  Interest
only payments are required until July 2017, when yearly principal payments start in addition to the continued
monthly interest payments.  The estimated future minimum payments at June 30, 2014 are as follows:

Year ending June 30:

2015 $ 812,924 

2016 812,924 

2017 812,924 

2018 812,924 

2019 and thereafter 24,643,118 

Total payments payable 27,894,814 

Less: interest (16,776,764)

Bond debt payable $ 11,118,050 

Interest expense associated with the bonds totaled $799,071 for the year ended June 30, 2014.

NOTE 6 -  LEASE COMMITMENTS

The School has operating leases for use of the facilities at certain locations.  The leases will each expire in
approximately 20 years, around 2031 or shortly thereafter.  Lease expenses for the year ended June 30, 2014
were $4,129,362.  The future minimum payments required under the lease terms are:

For the Year Ended June 30,
Operating

Leases

2015 $ 3,632,842

2016 3,738,600

2017 3,847,446

2018 3,993,798

2019 4,177,607

2020 and thereafter 59,270,486

Total minimum lease payments $ 78,660,779
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2014

NOTE 7 - ECONOMIC DEPENDENCY

American Leadership Academy, Inc. receives a substantial amount of its support from a government contract. 
A significant reduction in the level of support from this source may have a material effect on the School’s
continuing operations.

NOTE 8 - FAIR VALUES OF FINANCIAL INSTRUMENTS

Unless otherwise indicated, the fair values of all reported assets and liabilities which represent financial
instruments (none of which are held for trading purposes) approximate the carrying values of such amounts. 

NOTE 9 - PENSION PLAN

The School participates in the State of Arizona Retirement System and other plans depending on the type of
employee covered.  Total contributions to the plans during the year ended June 30, 2014 were $312,176.

NOTE 10 - SUBSEQUENT EVENTS

Management has evaluated subsequent events thru October 13, 2014, the date the financial statements were
prepared. The School has entered into a note with a local bank on July 24, 2014 for $531,000.  Monthly
payments of $15,791, which includes interest and principle are required through July 2017.

NOTE 11 - CONCENTRATION OF CREDIT RISK

The School places its cash with high quality credit institutions.  At times, such cash may be in excess of Federal
Depository Insurance Corporation  (FDIC) insurance limits.
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Joel D. Huber, CPA, P.C.
Certified Public Accountant

3048 East Baseline Road, Suite 116
Mesa, Arizona  85204
PHONE: (480) 503-9200
FAX: (866) 680-5863

Member of the American
Institute of Certified Public
Accountants

Member of the Arizona
Society of CPA’s

REPORT ON INTERNAL CONTROL OVER FINANCIAL
REPORTING AND ON COMPLIANCE AND OTHER MATTERS BASED ON AN AUDIT OF

FINANCIAL STATEMENTS PERFORMED IN
ACCORDANCE WITH GOVERNMENT AUDITING STANDARDS

To the Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

I have audited, in accordance with auditing standards generally accepted in the United States of America and the
standards applicable to financial audits contained in United States Government Auditing Standards, issued by the
Comptroller General of the United States, the financial statements of American Leadership Academy, Inc. which
comprise the statement of financial position as of June 30, 2014, and the related statements of activities, and cash
flows for the year then ended, and the related notes to the financial statements and have issued my report thereon
dated October 13, 2014

Internal Control Over Financial Reporting
In planning and performing my audit of the financial statements, I considered American Leadership Academy, Inc.’s 
internal control over financial reporting (internal control) to determine the audit procedures that are appropriate in
the circumstances for the purpose of expressing my opinion on the financial statements, but not for the purpose of
expressing an opinion on the effectiveness of American Leadership Academy, Inc.’s internal control.  Accordingly, I
do not express an opinion on the effectiveness of the Company’s internal control.

A deficiency in internal control exists when the design or operation of a control does not allow management or
employees, in the normal course of performing their assigned functions, to prevent, or detect and correct
misstatements on a timely basis. A material weakness is a deficiency, or combination of deficiencies, in internal
control, such that there is a reasonable possibility that a material misstatement of the entity’s financial statements
will not be prevented, or detected and corrected on a timely basis.  A significant deficiency is a deficiency, or a
combination of deficiencies, in internal control that is less severe than a material weakness, yet important enough to
merit attention by those charged with governance.

My consideration of internal control over financial reporting was for the limited purpose described in the first paragraph
of this section and was not designed to identify all deficiencies in internal control that might be material weaknesses or
significant deficiencies.  Given these limitations, during my audit I did not identify any deficiencies in internal control
that I consider to be material weaknesses.  However, material weaknesses may exist that have not been identified.

Compliance and Other Matters
As part of obtaining reasonable assurance about wether American Leadership Academy, Inc.’s financial statements are
free from material misstatement, I performed tests of its compliance with certain provisions of laws, regulations,
contracts, and grants agreements, noncompliance with which could have a direct and material effect on the determination
of financial statement amounts.  However, providing an opinion on compliance with those provisions was not an
objective of my audit and, accordingly, I do not express such an opinion.  The results of my tests disclosed no instances
of noncompliance or other matters that are required to be reported under Government Auditing Standards.
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Purpose of this Report
This report is solely to describe the scope of my testing of internal control and compliance and the results of that testing,
and not to provide an opinion on the effectiveness of the entity’s internal control or on compliance.  This report is an
integral part of an audit performed in accordance with Government Auditing Standards in considering the entity’s
internal control and compliance.  Accordingly, this communication is not suitable for any other purpose.

Joel D. Huber, CPA, P.C.
October 13, 2014

Joel D. Huber, CPA, P.C.
 Certified Public Accountant
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INDEPENDENT AUDITOR'S REPORT

The Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

Report on the Financial Statements
I have audited the accompanying statement of financial position of American Leadership Academy, Inc. (an Arizona
nonprofit corporation) as of June 30, 2015, and the related statements of activities, and cash flows for the year ended
June 30, 2015, and the related notes to the financial statements, which collectively comprise American Leadership
Academy, Inc.’s basic financial statements as listed in the table of contents.

Management’s Responsibility for the Financial Statements
Management is responsible for the preparation and fair presentation of these financial statements in accordance with
accounting principles generally accepted in the United States of America; this includes the design, implementation, and
maintenance of internal control relevant to the preparation and fair presentation of financial statements that are free from
material misstatement, whether due to fraud or error.

Auditor’s Responsibility
My responsibility is to express an opinion on these financial statements based on my audit. I conducted my audit in
accordance with auditing standards generally accepted in the United States of America and the standards applicable to
financial audits contained in Government Auditing Standards, issued by the Comptroller General of the United States.
Those standards require that I plan and perform the audit to obtain reasonable assurance about whether the financial
statements are free from material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and disclosures in the financial
statements. The procedures selected depend on the auditor’s judgment, including the assessment of the risks of material
misstatement of the financial statements, whether due to fraud or error. In making those risk assessments, the auditor
considers internal control relevant to the entity’s preparation and fair presentation of the financial statements in order
to design audit procedures that are appropriate in the circumstances, but not for the purpose of expressing an opinion
on the effectiveness of the entity’s internal control. Accordingly, I express no such opinion.

An audit also includes evaluating the appropriateness of accounting policies used and the reasonableness of significant
accounting estimates made by management, as well as evaluating the overall presentation of the financial statements. 
I believe that the audit evidence I have obtained is sufficient and appropriate to provide a basis for my audit opinion.

Opinion
In my opinion, the financial statements referred to above present fairly, in all material respects, the respective financial
position of American Leadership Academy, Inc., as of June 30, 2015, and the respective changes in financial position
and cash flows thereof for the year ended June 30, 2015 in accordance with accounting principles generally accepted
in the United States of America.
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Other Matters
In accordance with United States Government Auditing Standards, I have also issued a report dated June 30, 2015, on
my consideration of American Leadership Academy, Inc.’s internal control over financial reporting and my tests of its
compliance with certain provisions of laws, regulations, contracts, grant agreements, and other matters. The purpose of
that report is to describe the scope of my testing of internal control over financial reporting and compliance and the
results of that testing and not to provide an opinion on the internal control over financial reporting or on compliance. That
report is an integral part of an audit performed in accordance with United States Government Auditing Standards and
should be considered in assessing the results of my audit.

Joel D. Huber, CPA, P.C.
Mesa, Arizona
August 24, 2015

Joel D. Huber, CPA, P.C.
Certified Public Accountant
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF FINANCIAL POSITION

JUNE 30, 2015

Assets:

Current Assets
1,963,164$Cash

392,775Bond operating reserve (restricted)
679,084Prepaid expenses

3,035,023Total Current Assets

 Property and equipment,
93,424,531net of accumulated depreciation of $1,865,406

Other Assets
952,860Bond debt service reserve

17,692Construction in progress
2,478Notes receivable

97,432,584$Total Assets

Liabilities and net assets:

Current Liabilities
236,102$Accounts payable

48,818Credit cards
843,598Accrued expenses
348,000Lines of credit payable

5,975,005Current portion of capital leases payable
109,821Current portion of notes payable

7,561,344Total Current Liabilities

68,712,559Capital leases payable
2,086,591Notes payable long-term protion

10,664,025San Tan bonds payable - A bonds
454,025San Tan bonds payable - B bonds

89,478,544Total Liabilities

Net Assets:

7,954,040Unrestricted
0Temporarily Restricted

7,954,040Total Net Assets

97,432,584$Total Net Assets and Liabilities

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF ACTIVITIES

FOR THE YEAR ENDED JUNE 30, 2015

Temporarily
TotalRestrictedUnrestricted

Revenues, Gains, and Other Support:

23,671,949$0$23,671,949$Equalization and governmental revenues
2,056,791Grants and contributions

493,528493,528Other

26,222,268026,222,268Total Revenues, Gains, and Other Support

Expenses and Losses:

Program services
20,023,28320,023,283Instruction and operation

Supporting services
1,285,4051,285,405Administration

21,308,688021,308,688Total Expenses

4,913,5804,913,580Increase (decrease) in net assets

3,040,4603,040,460Net Assets (deficit) at beginning of year

7,954,040$0$7,954,040$Net Assets (deficit) at end of year

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF CASH FLOWS

FOR THE YEAR ENDED JUNE 30, 2015

Cash flows from operating activities:
4,913,580$Change in net assets

Adjustments to reconcile change in net assets
to cash provided by operating activities:

1,086,719Depreciation
(20,368)Increase in bond operating reserve
419,476Decrease in prepaid expenses

3,200Decrease in deposits
6,500Decrease in loan to board member
6,910Decrease in operating notes receivable

(170,115)Decrease in accounts payable
307,734Increase in accrued expenses

(4,219)Decrease in credit cards
348,000Increase in line of credit

6,897,417Net cash provided by operating activities

Cash flows from investing activities:
194,779Decrease in construction in progress

(6,374,938)Purchase of property and equipment

(6,180,159)Net cash used by investing activities

Cash flows from financing activities:
597,622Proceeds from notes payable

(558,293)Principal payments on notes payable

39,329Net cash provided by financing activities

756,587Net increase in cash and cash equivalents

1,206,577Cash and cash equivalents at beginning of year

1,963,164$Cash and cash equivalents at end of year

Supplemental disclosures of cash flow information:
986,074$Interest paid

0$Income tax paid

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2015

NOTE 1 - ORGANIZATION
American Leadership Academy, Inc. (School) is an Arizona not-for-profit corporation organized in 2009 to
establish and operate a charter school which offers a strong academic foundation focusing on personal
achievement and mastery; a recognition and appreciation for America’s freedoms, history, and world
contributions; and reverence for life cultivated through exposure to science, arts, service, and agriculture.  The
School operates under a Charter Contract with the Arizona State Board of Education which mandates policy
and operational guidelines.  During the fiscal year ending June 30, 2015, the School provided educational
services to students in the kindergarten through twelfth grades in Gilbert , San Tan Valley, Mesa and Queen
Creek, Arizona and was funded primarily through state equalization assistance.

The School is  exempt from Federal and Arizona income taxes on its exempt function income under Section
501 (c) (3) of the Internal Revenue Code.  The School does not receive any non-exempt income and is not a
private foundation.

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES

BASIS OF ACCOUNTING
Assets, liabilities, support, revenues, and expenses are recognized using the accrual basis of
accounting.

RECOGNITION OF DONOR RESTRICTED SUPPORT
Support that is restricted by the donor is reported as an increase in unrestricted net assets if the
restriction expires in the reporting period in which the support is recognized.  All other donor-
restricted support is reported as an increase in temporarily or permanently restricted net assets
depending on the nature of the restriction.  When a restriction expires, temporarily restricted net assets
are reclassified to unrestricted net assets.

PROPERTY AND EQUIPMENT
Land, buildings, and improvements with a cost of $3,000 or more and vehicles, furniture, and
equipment with both a cost of $3,000 or more and an estimated life of one year or more are
capitalized. Assets are stated at cost or fair market value at date of gift if contributed.  Donations of
property and equipment are recorded as support at their estimated fair values.  Such donations are
reported as unrestricted support unless the donor has restricted the donated asset to a specific purpose. 
Assets donated with explicit restrictions regarding their use and contributions of cash that must be
used to acquire property and equipment are reported as restricted support.  Absent donor stipulations
regarding how long those donated assets must be maintained, the School reports expirations of donor
restrictions when the donated or acquired assets are placed in service as instructed by the donor.  The
School reclassifies temporarily restricted net assets to unrestricted net assets at that time.  Depreciation
of vehicles, furniture and equipment is provided on a straight-line basis over the estimated useful lives
of the respective assets, ranging from 3 to 10 years.  Buildings and improvements are amortized over
15 to 30 years.

DONATIONS
Donated services are recognized only if the services received either create or enhance nonfinancial
assets or require specialized skills, are provided by individuals possessing those skills, and would
typically need to be purchased if not provided by donation.  A number of volunteers have made
contributions of their time to the School to help with programs, provide clerical support, and assist
with general maintenance.  The value of this contributed time is not reflected in the financial
statements since it does not meet the recognition criteria.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2015

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES (continued)

USE OF ESTIMATES
Management uses estimates and assumptions in preparing financial statements.  Those estimates and
assumptions affect the reported amounts of assets and liabilities, the disclosure of contingent assets
and liabilities, and the reported revenues and expenses.

CASH EQUIVALENTS
For the purposes of the statement of cash flows, American Leadership Academy, Inc. considers cash
operating bank accounts, money market accounts and cash on hand to be cash or cash equivalents.

NOTE 3 - PROPERTY AND EQUIPMENT

The following classes of property and equipment are reflected in the accompanying financial statements at June
30, 2015:

Land, building and improvements $ 12,092,095 
Capital lease buildings and land 80,096,053 
Furniture, equipment and other 3,808,904 
Vehicles 529,803 

96,526,855 

Less Accumulated Depreciation (3,102,324)

$ 93,424,531 

Depreciation expense for the year ended June 30, 2015 was $1,236,918.

NOTE 4 - NOTES PAYABLE

The School is obligated under various notes payable.  At June 30, 2015 the balance was $2,149,843.  The
estimated future minimum payments  at June 30, 2015 are as follows:

Year ending June 30:

2016 $ 761,117 

2017 692,194 

2018 492,664 

2019 492,664 

2020 and thereafter 0

Total payments payable 2,438,639 

Less: interest (242,227)

Present value of note payable $ 2,196,412 

Interest expense associated with the notes totaled $186,949 for the year ended June 30, 2015.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2015

NOTE 5 - BONDS PAYABLE

In December 2011, to obtain capital for purchasing and building facilities for current and future students, the
School entered into two bond agreements.  The A bond series carried a debt balance at June 30, 2015 of
$10,664,025 and the B bond series carried a debt balance at June 30, 2015 of $454,025.  The bond agreements
require the School to carry a bond operating reserve and a bond debt service reserve, at June 30, 2015 the
balances, respectively, were $372,407 and $952,860.

Monthly payments for the bond debt service began in March 2012 and continue through July 2042.  Interest
only payments are required until July 2017, when yearly principal payments start in addition to the continued
monthly interest payments.  The estimated future minimum payments at June 30, 2015 are as follows:

Year ending June 30:

2015 $ 812,924 

2016 812,924 

2017 812,924 

2018 812,924 

2019 and thereafter 24,643,118 

Total payments payable 27,894,814 

Less: interest (16,776,764)

Bond debt payable $ 11,118,050 

Interest expense associated with the bonds totaled $799,071 for the year ended June 30, 2015.

NOTE 6 - CAPITAL LEASE COMMITMENTS

The School has capital leases for use of the facilities at certain locations.  The leases will each expire in
approximately 20 years, around 2031 or shortly thereafter.  Management expects to convert each to purchase
contracts prior to expiration.  Lease expenses for the year ended June 30, 2015 were $4,129,362.  The future
minimum payments required under the lease terms are:

For the Year Ended June 30,
Operating

Leases

2016 $ 3,738,600

2017 3,847,446

2018 3,993,798

2019 4,177,607

2020 4,399,074

2021 and thereafter 59,270,486

Total minimum lease payments $ 79,427,011
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2015

NOTE 7 - ECONOMIC DEPENDENCY

American Leadership Academy, Inc. receives a substantial amount of its support from a government contract. 
A significant reduction in the level of support from this source may have a material effect on the School’s
continuing operations.

NOTE 8 - FAIR VALUES OF FINANCIAL INSTRUMENTS

Unless otherwise indicated, the fair values of all reported assets and liabilities which represent financial
instruments (none of which are held for trading purposes) approximate the carrying values of such amounts. 

NOTE 9 - PENSION PLAN

The School participates in the State of Arizona Retirement System and other plans depending on the type of
employee covered.  Total contributions to the plans during the year ended June 30, 2015 were $207,494.

NOTE 10 - SUBSEQUENT EVENTS

Management has considered potential significant subsequent events thru August 24, 2015, the date the financial
statements were prepared.

NOTE 11 - CONCENTRATION OF CREDIT RISK

The School places its cash with high quality credit institutions.  At times, such cash may be in excess of Federal
Depository Insurance Corporation  (FDIC) insurance limits.
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Joel D. Huber, CPA, P.C.
Certified Public Accountant

3048 East Baseline Road, Suite 116
Mesa, Arizona  85204
PHONE: (480) 503-9200
FAX: (866) 680-5863

Member of the American
Institute of Certified Public
Accountants

Member of the Arizona
Society of CPA’s

REPORT ON INTERNAL CONTROL OVER FINANCIAL
REPORTING AND ON COMPLIANCE AND OTHER MATTERS BASED ON AN AUDIT OF

FINANCIAL STATEMENTS PERFORMED IN
ACCORDANCE WITH GOVERNMENT AUDITING STANDARDS

To the Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

I have audited, in accordance with auditing standards generally accepted in the United States of America and the
standards applicable to financial audits contained in United States Government Auditing Standards, issued by the
Comptroller General of the United States, the financial statements of American Leadership Academy, Inc. which
comprise the statement of financial position as of June 30, 2015, and the related statements of activities, and cash flows
for the year then ended, and the related notes to the financial statements and have issued my report thereon dated August
24, 2015.

Internal Control Over Financial Reporting
In planning and performing my audit of the financial statements, I considered American Leadership Academy, Inc.’s 
internal control over financial reporting (internal control) to determine the audit procedures that are appropriate in the
circumstances for the purpose of expressing my opinion on the financial statements, but not for the purpose of expressing
an opinion on the effectiveness of American Leadership Academy, Inc.’s internal control.  Accordingly, I do not express
an opinion on the effectiveness of the Company’s internal control.

A deficiency in internal control exists when the design or operation of a control does not allow management or
employees, in the normal course of performing their assigned functions, to prevent, or detect and correct misstatements
on a timely basis. A material weakness is a deficiency, or combination of deficiencies, in internal control, such that there
is a reasonable possibility that a material misstatement of the entity’s financial statements will not be prevented, or
detected and corrected on a timely basis.  A significant deficiency is a deficiency, or a combination of deficiencies, in
internal control that is less severe than a material weakness, yet important enough to merit attention by those charged
with governance.

My consideration of internal control over financial reporting was for the limited purpose described in the first paragraph
of this section and was not designed to identify all deficiencies in internal control that might be material weaknesses or
significant deficiencies.  Given these limitations, during my audit I did not identify any deficiencies in internal control
that I consider to be material weaknesses.  However, material weaknesses may exist that have not been identified.

Compliance and Other Matters
As part of obtaining reasonable assurance about whether American Leadership Academy, Inc.’s financial statements are
free from material misstatement, I performed tests of its compliance with certain provisions of laws, regulations,
contracts, and grants agreements, noncompliance with which could have a direct and material effect on the determination
of financial statement amounts.  However, providing an opinion on compliance with those provisions was not an
objective of my audit and, accordingly, I do not express such an opinion.  The results of my tests disclosed no instances
of noncompliance or other matters that are required to be reported under Government Auditing Standards.
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Purpose of this Report
This report is solely to describe the scope of my testing of internal control and compliance and the results of that testing,
and not to provide an opinion on the effectiveness of the entity’s internal control or on compliance.  This report is an
integral part of an audit performed in accordance with Government Auditing Standards in considering the entity’s
internal control and compliance.  Accordingly, this communication is not suitable for any other purpose.

Joel D. Huber, CPA, P.C.
August 24, 2015

Joel D. Huber, CPA, P.C.
 Certified Public Accountant
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Joel D. Huber, CPA, P.C.
Certified Public Accountant

3048 East Baseline Road, Suite 116
Mesa, Arizona  85204
PHONE: (480) 503-9200
FAX: (866) 680-5863

Member of the American
Institute of Certified Public
Accountants

Member of the Arizona
Society of CPA’s

INDEPENDENT AUDITOR'S REPORT

The Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

Report on the Financial Statements
I have audited the accompanying statement of financial position of American Leadership Academy, Inc. (an Arizona
nonprofit corporation) as of June 30, 2016, and the related statements of activities, and cash flows for the year ended
June 30, 2016, and the related notes to the financial statements, which collectively comprise American Leadership
Academy, Inc.’s basic financial statements as listed in the table of contents.

Management’s Responsibility for the Financial Statements
Management is responsible for the preparation and fair presentation of these financial statements in accordance with
accounting principles generally accepted in the United States of America; this includes the design, implementation, and
maintenance of internal control relevant to the preparation and fair presentation of financial statements that are free from
material misstatement, whether due to fraud or error.

Auditor’s Responsibility
My responsibility is to express an opinion on these financial statements based on my audit. I conducted my audit in
accordance with auditing standards generally accepted in the United States of America and the standards applicable to
financial audits contained in Government Auditing Standards, issued by the Comptroller General of the United States.
Those standards require that I plan and perform the audit to obtain reasonable assurance about whether the financial
statements are free from material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and disclosures in the financial
statements. The procedures selected depend on the auditor’s judgment, including the assessment of the risks of material
misstatement of the financial statements, whether due to fraud or error. In making those risk assessments, the auditor
considers internal control relevant to the entity’s preparation and fair presentation of the financial statements in order
to design audit procedures that are appropriate in the circumstances, but not for the purpose of expressing an opinion
on the effectiveness of the entity’s internal control. Accordingly, I express no such opinion.

An audit also includes evaluating the appropriateness of accounting policies used and the reasonableness of significant
accounting estimates made by management, as well as evaluating the overall presentation of the financial statements. 
I believe that the audit evidence I have obtained is sufficient and appropriate to provide a basis for my audit opinion.

Opinion
In my opinion, the financial statements referred to above present fairly, in all material respects, the respective financial
position of American Leadership Academy, Inc., as of June 30, 2016, and the respective changes in financial position
and cash flows thereof for the year ended June 30, 2016 in accordance with accounting principles generally accepted
in the United States of America.
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Other Matters
In accordance with United States Government Auditing Standards, I have also issued a report dated June 30, 2016, on
my consideration of American Leadership Academy, Inc.’s internal control over financial reporting and my tests of its
compliance with certain provisions of laws, regulations, contracts, grant agreements, and other matters. The purpose of
that report is to describe the scope of my testing of internal control over financial reporting and compliance and the
results of that testing and not to provide an opinion on the internal control over financial reporting or on compliance. That
report is an integral part of an audit performed in accordance with United States Government Auditing Standards and
should be considered in assessing the results of my audit.

Joel D. Huber, CPA, P.C.
Mesa, Arizona
August 24, 2016

Joel D. Huber, CPA, P.C.
Certified Public Accountant
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF FINANCIAL POSITION

JUNE 30, 2016

Assets:

Current Assets
4,605,176$Cash

881,403Bond operating reserve (restricted)
1,735,270Debt service reserve - 2015 Bond

38,949Accounts receivable
865,880Prepaid bond interest

82,217Prepaid expenses

8,208,895Total Current Assets

 Property and equipment,
21,383,558net of accumulated depreciation of $ 4,626,560

Other Assets
Cost of Issuance 2015 Bond

661,548net of accumulated amortization of $16,846
Bond Discount 2015 Bond

719,438net of amortizated interest of $18,442
244,857Projects in process

6,500Loan to officer
1,277Notes receivable

31,226,073$Total Assets

Liabilities and net assets:

Current Liabilities
227,810$Accounts payable

24,070Credit cards
1,085,423Accrued expenses

473,931Lines of credit payable
395,000Current portion of Capital Bond 2015

51,192Current portion of notes payable

2,257,426Total Current Liabilities

24,495,000Capital Bond 2015
50,000Campus lease payable

972,658Loans payable - Long-term portion

27,775,084Total Liabilities

Net Assets:

3,450,989Unrestricted
0Temporarily Restricted

3,450,989Total Net Assets

31,226,073$Total Net Assets and Liabilities

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF ACTIVITIES

FOR THE YEAR ENDED JUNE 30, 2016

Temporarily
TotalRestrictedUnrestricted

Revenues, Gains, and Other Support:

37,667,402$0$37,667,402$Equalization and governmental revenues
383,308383,308Grants and contributions
431,886431,886Other

38,482,596038,482,596Total Revenues, Gains, and Other Support

Expenses and Losses:

Program services
34,518,06234,518,062Instruction and operation

1,415,7481,415,748Interest expense
Supporting services

1,571,2031,571,203Administration
72,14572,145Interest expense

37,577,158037,577,158Total Expenses

905,438905,438Increase (decrease) in net assets

7,954,0407,954,040Net Assets (deficit) at beginning of year

(5,408,489)(5,408,489)Prior period adjustment

3,450,989$0$3,450,989$Net Assets (deficit) at end of year

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.
STATEMENT OF CASH FLOWS

FOR THE YEAR ENDED JUNE 30, 2016

Cash flows from operating activities:
905,438$Change in net assets

Adjustments to reconcile change in net assets
to cash provided by operating activities:

1,592,214Depreciation and amortization
(488,628)Increase in bond operating reserve

(1,735,270)Increase in debt service reserve
(269,013)Increase in prepaid expenses
(428,126)Increase in bond debt assets
(227,165)Increase in projects in process

1,201Decrease in operating notes receivable
(6,500)Increase in loan to officer
(8,292)Decrease in accounts payable

241,825Increase in accrued expenses
(24,748)Decrease in credit cards
125,931Increase in line of credit

(321,133)Net cash used by operating activities

Cash flows from investing activities:
80,096,053Adjust for removal of capital leases

(15,094,731)Purchase of property and equipment

65,001,322Net cash provided by investing activities

Cash flows from financing activities:
(74,687,564)Capital leases payable reversal - prior period adjustment
24,890,000Capital Bond 2015 issued

50,000Campus lease proceeds
(11,118,050)Bonds reissued

(1,172,563)Principal payments on notes payable

(62,038,177)Net cash used by financing activities

2,642,012Net increase in cash and cash equivalents

1,963,164Cash and cash equivalents at beginning of year

4,605,176$Cash and cash equivalents at end of year

Supplemental disclosures of cash flow information:
1,487,893$Interest paid

0$Income tax paid

See accompanying notes to the financial statements
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2016

NOTE 1 - ORGANIZATION
American Leadership Academy, Inc. (School) is an Arizona not-for-profit corporation organized in 2009 to
establish and operate a charter school which offers a strong academic foundation focusing on personal
achievement and mastery; a recognition and appreciation for America’s freedoms, history, and world
contributions; and reverence for life cultivated through exposure to science, arts, service, and agriculture.  The
School operates under a Charter Contract with the Arizona State Board of Education which mandates policy
and operational guidelines.  During the fiscal year ending June 30, 2016, the School provided educational
services to students in the kindergarten through twelfth grades in Gilbert , San Tan Valley, Mesa and Queen
Creek, Arizona and was funded primarily through state equalization assistance.

The School is  exempt from Federal and Arizona income taxes on its exempt function income under Section
501 (c) (3) of the Internal Revenue Code.  The School does not receive any non-exempt income and is not a
private foundation.

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES

BASIS OF ACCOUNTING
Assets, liabilities, support, revenues, and expenses are recognized using the accrual basis of
accounting.

RECOGNITION OF DONOR RESTRICTED SUPPORT
Support that is restricted by the donor is reported as an increase in unrestricted net assets if the
restriction expires in the reporting period in which the support is recognized.  All other donor-
restricted support is reported as an increase in temporarily or permanently restricted net assets
depending on the nature of the restriction.  When a restriction expires, temporarily restricted net assets
are reclassified to unrestricted net assets.

PROPERTY AND EQUIPMENT
Land, buildings, and improvements with a cost of $3,000 or more and vehicles, furniture, and
equipment with both a cost of $3,000 or more and an estimated life of one year or more are
capitalized. Assets are stated at cost or fair market value at date of gift if contributed.  Donations of
property and equipment are recorded as support at their estimated fair values.  Such donations are
reported as unrestricted support unless the donor has restricted the donated asset to a specific purpose. 
Assets donated with explicit restrictions regarding their use and contributions of cash that must be
used to acquire property and equipment are reported as restricted support.  Absent donor stipulations
regarding how long those donated assets must be maintained, the School reports expirations of donor
restrictions when the donated or acquired assets are placed in service as instructed by the donor.  The
School reclassifies temporarily restricted net assets to unrestricted net assets at that time.  Depreciation
of vehicles, furniture and equipment is provided on a straight-line basis over the estimated useful lives
of the respective assets, ranging from 3 to 10 years.  Buildings and improvements are amortized over
15 to 30 years.

DONATIONS
Donated services are recognized only if the services received either create or enhance nonfinancial
assets or require specialized skills, are provided by individuals possessing those skills, and would
typically need to be purchased if not provided by donation.  A number of volunteers have made
contributions of their time to the School to help with programs, provide clerical support, and assist
with general maintenance.  The value of this contributed time is not reflected in the financial
statements since it does not meet the recognition criteria.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2016

NOTE 2 - SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES (continued)

USE OF ESTIMATES
Management uses estimates and assumptions in preparing financial statements.  Those estimates and
assumptions affect the reported amounts of assets and liabilities, the disclosure of contingent assets
and liabilities, and the reported revenues and expenses.

CASH EQUIVALENTS
For the purposes of the statement of cash flows, American Leadership Academy, Inc. considers cash
operating bank accounts, money market accounts and cash on hand to be cash or cash equivalents.

NOTE 3 - PROPERTY AND EQUIPMENT

The following classes of property and equipment are reflected in the accompanying financial statements at June
30, 2016:

Land, building and improvements $ 13,475,347 
Furniture, equipment and other 11,822,500 
Vehicles 712,271 

26,010,118 

Less Accumulated Depreciation (4,626,560)

$ 21,383,558 

Depreciation and amortization expense for the year ended June 30, 2016 were $1,575,368 and $16,846,
respectively.

NOTE 4 - NOTES PAYABLE

The School is obligated under various notes payable.  At June 30, 2016 the balance was $1,023,850.  The
estimated future minimum payments  at June 30, 2016 are as follows:

Year ending June 30:

2017 $ 51,192 

2018 517,664 

2019 554,806 

2020 0 

2021 and thereafter 0 

Total payments payable 1,123,662 

Less: interest (99,812)

Present value of note payable $ 1,023,850 

Interest expense associated with the notes above totaled $72,145 for the year ended June 30, 2016.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2016

NOTE 5 - BONDS PAYABLE

In December 2015, to consolidate other outstanding bonds and acquire additional land and buildings, the School
entered into a bond agreement with The Industrial Development Authority of the County of Pima.

The bond series carried a debt balance at June 30, 2016 of $24,890,000.  The bond agreement requires the
School to carry a bond operating reserve and a bond debt service reserve, at June 30, 2016 the balances,
respectively, were $881,403 and $1,735,270.

The Series 2015 bonds were issued at a discount in the amount of $737,885.  The bond issuance discount will
be amortized over the life of the Bond and is treated as interest expense. Interest expense associated with the
issuance discount totaled $18,442 at June 30, 2016.

In addition, the Series 2015 bonds incurred costs of issuance in the amount of $678,394.  These costs of
issuance will be amortized over the life of the bonds.  Amortization expense associated with the bond costs of
issuance totaled $16,846 for the year ended June 30, 2016.

Monthly payments for the bond debt service began in January 2016 and continue through December 2045. 
Interest only payments are required until July 2017, when yearly principal payments start in addition to the
continued monthly interest payments.  The estimated future minimum payments at June 30, 2016 are as follows:

Year ending June 30:

2017 $ 1,731,936 

2018 1,731,936 

2019 1,733,766 

2020 1,734,676 

2021 and thereafter 43,946,169

Total payments payable 50,878,483 

Less: interest (25,988,483)

Bond debt payable $ 24,890,000 

Interest expense associated with the refinanced bond totaled $616,476 for the year ended June 30, 2016.

The outstanding Series 2012 Bonds refunded required interest payments through June 2017 at which time the
bonds can be extinguished without significant penalty. At the time of the issuance of the Series 2015 Bonds
amounts were deposited in a non-refundable escrow account with Bank of Arizona in an amount to pay the
interest payments through the extinguishment date and the principle at the extinguishment date.  The amount
deposited for interest was treated as prepaid interest by the School.  At June 30, 2016 the balance of prepaid
interest was $865,880. Interest expense associated with the prepaid interest totaled $399,062 at June 30, 2016.

Furthermore, unamortized bond issuance costs and issuance discount on the Series 2012 bond at the refunding
date totaled $281,387.  Loss on Debt Extinguishment totaling $281,176 was recognized at June 30, 2016.

Interest expense associated with the closed series 2012 Bond totaled $799,272 for the year ended June 30, 2016.
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AMERICAN LEADERSHIP ACADEMY, INC.,
NOTES TO THE FINANCIAL STATEMENTS

JUNE 30, 2016

NOTE 6 - PRIOR PERIOD ADJUSTMENT

School management determined to reverse the prior year decision for early adoption of recognizing all long
term lease agreements as capital assets.  The effect of removing the early adoption of the lease capitalization
resulted in a reduction (debit) to Net Assets in the amount of $5,408,489 and a reduction (debit) to Capital
Leases Payable of $74,687,564 and a reduction (credit) to Capital Lease Asset of $80,096,053.

NOTE 7 - ECONOMIC DEPENDENCY

American Leadership Academy, Inc. receives a substantial amount of its support from a government contract. 
A significant reduction in the level of support from this source may have a material effect on the School’s
continuing operations.

NOTE 8 - FAIR VALUES OF FINANCIAL INSTRUMENTS

Unless otherwise indicated, the fair values of all reported assets and liabilities which represent financial
instruments (none of which are held for trading purposes) approximate the carrying values of such amounts. 

NOTE 9 - RENT

The School rents buildings and property.  For the fiscal year ended June 30, 2016 total rent paid was
$7,880,357.

NOTE 10 - PENSION PLAN

The School participates in the State of Arizona Retirement System and other plans depending on the type of
employee covered.  Total contributions to the plans during the year ended June 30, 2016 were $35,408.

NOTE 11 - SUBSEQUENT EVENTS

Management has considered potential significant subsequent events thru August 24, 2016, the date the financial
statements were prepared.

NOTE 12 - CONCENTRATION OF CREDIT RISK

The School places its cash with high quality credit institutions.  At times, such cash may be in excess of Federal
Depository Insurance Corporation  (FDIC) insurance limits.
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SPECIAL AUDIT REPORT



Joel D. Huber, CPA, P.C.
Certified Public Accountant

3048 East Baseline Road, Suite 116
Mesa, Arizona  85204
PHONE: (480) 503-9200
FAX: (866) 680-5863

Member of the American
Institute of Certified Public
Accountants

Member of the Arizona
Society of CPA’s

REPORT ON INTERNAL CONTROL OVER FINANCIAL
REPORTING AND ON COMPLIANCE AND OTHER MATTERS BASED ON AN AUDIT OF

FINANCIAL STATEMENTS PERFORMED IN
ACCORDANCE WITH GOVERNMENT AUDITING STANDARDS

To the Board of Directors
American Leadership Academy, Inc.
Gilbert, Arizona

I have audited, in accordance with auditing standards generally accepted in the United States of America and the
standards applicable to financial audits contained in United States Government Auditing Standards, issued by the
Comptroller General of the United States, the financial statements of American Leadership Academy, Inc. which
comprise the statement of financial position as of June 30, 2016, and the related statements of activities, and cash flows
for the year then ended, and the related notes to the financial statements and have issued my report thereon dated August
24, 2016.

Internal Control Over Financial Reporting
In planning and performing my audit of the financial statements, I considered American Leadership Academy, Inc.’s 
internal control over financial reporting (internal control) to determine the audit procedures that are appropriate in the
circumstances for the purpose of expressing my opinion on the financial statements, but not for the purpose of expressing
an opinion on the effectiveness of American Leadership Academy, Inc.’s internal control.  Accordingly, I do not express
an opinion on the effectiveness of the Company’s internal control.

A deficiency in internal control exists when the design or operation of a control does not allow management or
employees, in the normal course of performing their assigned functions, to prevent, or detect and correct misstatements
on a timely basis. A material weakness is a deficiency, or combination of deficiencies, in internal control, such that there
is a reasonable possibility that a material misstatement of the entity’s financial statements will not be prevented, or
detected and corrected on a timely basis.  A significant deficiency is a deficiency, or a combination of deficiencies, in
internal control that is less severe than a material weakness, yet important enough to merit attention by those charged
with governance.

My consideration of internal control over financial reporting was for the limited purpose described in the first paragraph
of this section and was not designed to identify all deficiencies in internal control that might be material weaknesses or
significant deficiencies.  Given these limitations, during my audit I did not identify any deficiencies in internal control
that I consider to be material weaknesses.  However, material weaknesses may exist that have not been identified.

Compliance and Other Matters
As part of obtaining reasonable assurance about whether American Leadership Academy, Inc.’s financial statements are
free from material misstatement, I performed tests of its compliance with certain provisions of laws, regulations,
contracts, and grants agreements, noncompliance with which could have a direct and material effect on the determination
of financial statement amounts.  However, providing an opinion on compliance with those provisions was not an
objective of my audit and, accordingly, I do not express such an opinion.  The results of my tests disclosed no instances
of noncompliance or other matters that are required to be reported under Government Auditing Standards.
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Purpose of this Report
This report is solely to describe the scope of my testing of internal control and compliance and the results of that testing,
and not to provide an opinion on the effectiveness of the entity’s internal control or on compliance.  This report is an
integral part of an audit performed in accordance with Government Auditing Standards in considering the entity’s
internal control and compliance.  Accordingly, this communication is not suitable for any other purpose.

Joel D. Huber, CPA, P.C.
August 24, 2016

Joel D. Huber, CPA, P.C.
 Certified Public Accountant
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Charter School Name Name of Campus (if more than one)
Year 

Opened

Year 
EMO 

Began 
Mgmt City State Contact Name

Contact 
Title

American Leadership Academy 2000 2009 Gilbert AZ Brent McArthur CEO
American Leadership Academy, Queen Cree 2011 2011 Queen Creek AZ Brent McArthur CEO
ALA San Tan Valley 2012 2012 San Tan Valley AZ Brent McArthur CEO
ALA QC Elementary 2013 2013 Queen Creek AZ Brent McArthur CEO
ALA Mesa 2013 2013 Mesa AZ Brent McArthur CEO
American Leadership Academy-Anthem Sou 2015 2015 Florence AZ Brent McArthur CEO
American Leadership Academy - Ironwood 2016 2016 San Tan Valley AZ Brent McArthur CEO

Scho   

American Leadership 
Academy, Inc.



Contact Email
Contact 
Phone Authorizing Organization Contact Name Contact Title

bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair
bmcarthur@alaschools.org480-420-2101 Arizona State Board for Charter SchooJohanna MedinaAssistant Director of Academic Affair

ool Contact Info Authorizer Contact Information

mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org
mailto:bmcarthur@alaschools.org


Contact Email
Contact 
Phone

johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084
johanna.medina@asbcs.az.go 602.364.3084

  

mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov
mailto:johanna.medina@asbcs.az.gov


 

Learn. Lead. Change the World! 

 
American Leadership Academy Centennial Hills 

 
The Executive Director shall act as the Regional Director for the American Leadership 
Academy Centennial Hills. The job description for Executive Director has been included in 
Attachment 2 – “Leadership Team Job Descriptions.” 
 
Jeremy Christensen shall act as Executive Director. Mr. Christensen has served on the Board 
of Directors for American Leadership Academy, Inc. and has helped develop the curriculum, 
culture, and policies that have made the school what it is today. During his time with ALA, 
Inc., Mr. Christensen has served as an Assistant Director, Board Member, Curriculum 
Director, Accreditation Lead, Assessment Coordinator, Interim IT Director, Trainer, 
Substitute Teacher, Director of Compliance, and Business Manager. Mr. Christensen brings a 
comprehensive understanding of charter school operations and will be a valuable asset to 
ALA.  

Mr. Christensen’s resume has been included in Attachment 3 – “School Leader Resume.” 
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ALA Centennial HillsALA North Las Vegas

ALA Centennial Hills BODALA North Las Vegas
BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Las Vegas North Region

Business ManagerCurriculum Director

Parent Advisory CouncilParent Advisory Council

ALA Summerlin

ALA Summerlin BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ALA Las Vegas West Region

Business Manager

Parent Advisory Council

ALA Frisco

ALA Texas BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ALA Texas Austin Region

Business Manager

Parent Advisory Council

ALA Gilbert

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.
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SPED STAFF
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DIRECTOR

ALA Signal Butte

ASSIST. DIRECTOR OFFICE MANAGER
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HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS
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DIRECTOR

ALA Queen Creek K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Queen Creek 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

ALA Gilbert South

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Gilbert North K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Gilbert North 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Mesa

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)
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CUSTODIAN

ADMIN ASSIST.
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SPED STAFF
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INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Anthem

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

EXECUTIVE DIRECTOR

ALA ARIZONA

REGIONAL DIRECTOR

ALA Arizona BOD

ALA Parker

ALA Colorado BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ALA Colorado Douglas Region

Business Manager

Parent Advisory Council

Year One Network Organizational Chart

EMO President

Chief Executive O�cerChief Financial O�cer Chief Academic O�cer (K-8)

Controller

Business Manager

Federal Programs Director

Special Education Director

SPED Compliance O�cer

SPED Assistant Director

Curriculum Specialist(s)

Chief Academic O�cer (9-12)

Registrar

Assistant Registrar(s)

SIS Specialist(s)

HR Director

HR Specialist

Payroll Clerk

Director of Marketing

Graphic Artist

Maintenance Director

Maintenance Manager

Maintenance Sta�

Transportation Manager

Transportation Sta�

Director of Leadership

Director of Compliance

IT Director

Technician(s)
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ALA North Las Vegas

ALA Centennial Hills BODALA North Las Vegas
BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF
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PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR
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ALA Summerlin BOD 2
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SPED STAFF
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DIRECTOR
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ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Gilbert North 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Mesa

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Anthem

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

EXECUTIVE DIRECTOR

ALA ARIZONA

REGIONAL DIRECTOR

ALA Arizona BOD

ALA Colorado BOD

ALA Colorado Douglas Region

Year Three Network Organizational Chart

EMO President

Chief Executive O�cerChief Financial O�cer Chief Academic O�cer (K-8)

Controller

Business Manager

Federal Programs Director

Special Education Director

SPED Compliance O�cer

SPED Assistant Director

Curriculum Specialist(s)

Chief Academic O�cer (9-12)

Director of Compliance

Registrar

Assistant Registrar

SIS Specialist

HR Director

HR Specialist

Payroll Clerk

Director of Marketing

Graphic Artist

Maintenance Director

Maintenance Manager

Maintenance Sta�

Transportation Manager

Transportation Sta�

Director of Leadership

ALA Summerlin 2ALA Summerlin

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA Summerlin BOD 

ALA TBDALA Parker

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA TBDALA Frisco

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA TBD K-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

DIRECTOR

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA TBD K-8
BOD

ALA TBD K-12
BOD

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA TBD K-8

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA Centennial Hills

IT Director

Technician(s)

341ALA Centennial Hills Attachment 20



ALA North Las Vegas

ALA Centennial Hills BOD

ALA North Las Vegas
BOD

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Las Vegas North Region

Business Manager

Curriculum Director

Parent Advisory Council

ALA Summerlin BOD 2

ALA Las Vegas West Region

ALA Texas BOD

ALA Texas Austin Region

ALA Gilbert

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Signal Butte

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Queen Creek K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Queen Creek 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

ALA Gilbert South

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Gilbert North K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Gilbert North 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Mesa

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood K-6

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

ALA Ironwood 7-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

EXECUTIVE DIRECTOR

ALA Anthem

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

EXECUTIVE DIRECTOR

ALA ARIZONA

REGIONAL DIRECTOR

ALA Arizona BOD

ALA Colorado BOD

ALA Colorado Douglas Region

Year Six Network Organizational Chart

EMO President

Chief Executive O�cerChief Financial O�cer Chief Academic O�cer (K-8)

Controller

Business Manager

Federal Programs Director

Special Education Director

SPED Compliance O�cer

SPED Assistant Director

Curriculum Specialist(s)

Chief Academic O�cer (9-12)

Director of Compliance

Registrar

Assistant Registrar

SIS Specialist

HR Director

HR Specialist

Payroll Clerk

Director of Marketing

Graphic Artist

Maintenance Director

Maintenance Manager

Maintenance Sta�

Transportation Manager

Transportation Sta�

Director of Leadership

ALA Summerlin 2ALA Summerlin

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA Summerlin BOD 

ALA TBDALA Parker

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA TBDALA Frisco

Executive Director

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Business Manager

Parent Advisory CouncilParent Advisory Council

ALA TBD K-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

DIRECTOR

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA TBD K-8
BOD

ALA TBD K-12
BOD

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA Centennial Hills

IT Director

Technician(s)

ALA TBD K-8

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA TBD K-12

ASSIST. DIRECTORS
OF ACADEMICS

OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

ASSIST. DIRECTOR
OF ATHLETICS

ATHLETICS ASSISTANT

COACHES

ASSIST. DIRECTOR
OF STUDENT SERVICES

COUNSELOR(S)

DIRECTOR

ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council ASSIST. DIRECTOR OFFICE MANAGER

RECEPTIONIST(S)

HEALTH AIDE

CUSTODIAN

MAINTENANCE

ADMIN ASSIST.

CAFETERIA STAFF

SPED STAFF

TEACHERS

PARAPROFESSIONALS

INSTRUCT AIDES

DIRECTOR

Parent Advisory Council

ALA TBD K-8

ALA TBD K-8
BOD

ALA TBD K-8
BOD

ALA TBD K-12
BOD

HR Specialist

SPED Director

IT Director

342ALA Centennial Hills Attachment 20



 
 

Regional Budget 
 
The regional budget table, below, outlines the projected revenues, expenses, and income for 
the American Leadership Academy Las Vegas North Region. As outlined in the charter narrative, 
multiple individuals are seeking to replicate the American Leadership Academy model in 
Nevada. To facilitate these concurrent paths, the state has been divided into regions and each 
charter school operator will remain constrained to their region. This budget pertains only to the 
Las Vegas North Region, which is comprised of the geographical area North of Craig Road in Las 
Vegas, NV.  
 

 
 

Budget Assumptions 
 
Revenue 
 
Revenue is calculated as $900 per student. It is anticipated that a new American Leadership 
Academy campus will open each year in the proscribed region. Growth targets will be 
reevaluated on an annual basis to ensure the success of organization and the students it serves.  
 
Expenses 
 
Charter One Education Group will employ all non-instructional personnel for the campuses 
operating in the Las Vegas North Region. This includes all administrative staff, clerical staff, and 
support staff. The expenses are based on the estimated staffing plan for the subject region. 
 
Travel 
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Although all regional staff will work in the Las Vegas region, professional staff from the EMO 
headquarters in Las Vegas will be required to travel frequently to provide training, audit 
implementation, and provide general support.  
 
Operating Expenses 
 
Operating expenses have been calculated at a flat ten-percent rate to cover administrative 
overhead expense both at the regional and national level of the EMO.  
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Learn. Lead. Change the World! 

 
American Leadership Academy Centennial Hills 

EMO Audit Narrative 
 

Charter One Education Group was recently formed and therefore has no audit or financial 
history. Audits for American Leadership Academy, Inc., from which the staff of COEG will be 
pulled, have been included as attachment 17. 
 



ACADEMIC	FRAMEWORK School	Goal EMO	Responsibility
STUDENT	PROGRESS	OVER	TIME

2.1.a	Are	schools	making	adequate	progress	based	on	the	
school's	Median	Student	Growth	Percentiles	in	reading?

1.	Recruit	highly	qualified	instruction	
staff

2.1.b	Are	schools	making	adequate	progress	based	on	the	
school's	Median	Student	Growth	Percentiles	in	math?

2.	Provide	professional	development	to	
instructional	staff.

2.1.c	Are	schools	making	adequate	growth	based	on	the	
percentage	of	students	meeting	AGP	in	reading?

3.	Implement	ALA	program	of	
instruction	

2.1.d	Are	students	making	adequate	growth	based	on	the	
percentage	of	students	meeting	AGP	in	math?

4.	Monitor	instructional	practices	and	
pacing

2.1.e	Using	Adequate	Growth	results,	are	schools	meeting	
AGP	in	reading	when	compared	with	traditional	school	
that	charter	school	students	would	otherwise	attend? 5.	Evaluate	teacher	performance.
2.1.f	Using	Adequate	Growth	results,	are	schools	meeting	
AGP	in	math	when	compared	with	traditional	school	that	
charter	school	students	would	otherwise	attend?

6.	Implement	assessment	program	to	
measure	student	progress.

2.1.g	Are	students	in	sub-groups	(FRL,	ELL,	IEP)	making	
adequate	growth	based	on	the	percentage	of	students	
meeting	AGP	in	reading?

7.	Propose	adaptations	and	
modifications,	as	necessary,	to	achieve	
goal.

2.1.h	Are	students	in	sub-groups	(FRL,	ELL,	IEP)	making	
adequate	growth	based	on	the	percentage	of	students	
meeting	AGP	in	math?

STUDENT	ACHIEVEMENT
2.2.a	Are	students	achieving	proficiency	on	state	
examinations	in	reading?

1.	Recruit	highly	qualified	instruction	
staff

2.2.b	Are	students	achieving	proficiency	on	state	
examinations	in	math?

2.	Provide	professional	development	to	
instructional	staff.

2.2.c	Using	proficiency	rates,	are	schools	achieving	
proficiency	in	reading	when	compared	with	the	traditional	
school	that	charter	school	student	would	otherwise	
attend?

3.	Implement	ALA	program	of	
instruction	

2.2.d	Using	proficiency	rates,	are	schools	achieving	
proficiency	in	math	when	compared	with	the	traditional	
school	that	charter	school	student	would	otherwise	
attend?

4.	Monitor	instructional	practices	and	
pacing

2.2.e	Are	students	in	sub-groups	(FRL,	ELL,	IEP)	achieving	
proficiency	on	state	examinations	in	reading?

5.	Evaluate	teacher	performance.

6.	Implement	assessment	program	to	
measure	student	progress.

7.	Propose	adaptations	and	
modifications,	as	necessary,	to	achieve	
goal.

CAREER	AND	COLLEGE	READINESS
2.3.a	Based	on	scores	obtained	from	EXPLORE	and	PLAN	
(ASPIRE),	are	students	making	adequate	growth	points	for	
being	college	rady	by	the	time	they	graduate?

1.	Deliver	program	of	instruction	to	
prepare	students	to	succeed	on	the	
ASPIRE	assessment

2.3.b	Are	students	on	target	for	being	college	ready	by	the	
time	they	graduate	as	measured	by	the	EXPLORE	and	
PLAN	(ASPIRE)	college	readiness	bench	marks	in	English	
and	Math?

2.	Assess	students	to	measure	progress	
towards	college	readiness

English
Math
2.3.c	Are	students	graduating	from	high	school? N/A
2.3.d	Do	students	have	the	content	and	skill	knowledge	
needed	to	succeed	beyond	high	school?

FINANCIAL	FRAMEWORK School	Goal EMO	Responsibility
NEAR	TERM	MEASURES

1.	Current	Ratio Maintain	a	current	ratio	of	1.1	or	greater

Ensure	full	enrollment	to	maximize	
revenue.	Maintain	accurate	record	of	
enrollment	to	ensure	accurate	
forecasting

2.	Unrestricted	days	cash	on	hand
Establish	a	reserve	of	45	days	cash	on	hand	by	
end	of	year	1

Safeguard	limited	funds,	follow	
established	budget

American	Leadership	Academy	Centennial	Hills
Goal	Crosswalk	&	EMO	Responsibility

Students	within	the	designated	sub-groups	of	
FRL,	ELL,	and	IEP	will	maintain	median	growth	
percentiles	above	the	50th	percentile	in	both	
mathematics	and	reading	as	measured	by	the	
Smarter	Balance	assessment	

Students	attending	ALA	will	achieve	median	
growth	percentiles	above	the	50th	percentile	
in	both	mathematics	and	reading	as	
measured	by	the	Smarter	Balance	assessment	

Students	attending	ALA	will	achieve	a	
minimum	score	of	80%	proficiency	in	
mathematics	and	reading	as	measured	by	the	
Smarter	Balance	assessment	at	the	end	of	the	
fifth	academic	year.

95%	of	8th	graders	will	complete	the	ASPIRE	
summative	assessment	and	100%	of	regular	
ed	students	that	have	attended	ALA	for	3	
years	or	more	will	score	at	or	above	the	ACT	
Readiness	Benchmarks	in	English	(422	points),	
reading	(424	points),	and	mathematics	(425	
points)		to	demonstrate	adequate	progress	
towards	college	and	career	readiness	by	the	
end	of	the	fifth	academic	year.

Students	within	the	designated	sub-groups	of	
FRL,	ELL,	and	IEP	will	achieve	a	minimum	
score	of	50%	proficiency	in	both	mathematics	
and	reading	as	measured	by	the	Smarter	
Balance	assessment	at	the	end	of	the	fifth	
academic	year.	

2.2.f	Are	students	in	sub-groups	(FRL,	ELL,	IEP)	achieving	
proficiency	on	state	examinations	in	math?

3.	Deliver	Leadership	program	to	
prepare	students	for	career
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3.	Enrollment	forecast	accuracy
Forecast	enrollment	with	95%	or	great	
accuracy

Complete	an	annual	finance	and	
attendance	compliance	audit	of	ALA.	

4.	Debt	default
Maintain	all	debts	current	(no	delinquent	
accounts)

Maintain	accurate	financial	records	to	
forecast	near-term	and	long-term	
liabilities.	Adjust	the	budget	to	meet	
perceived	needs.	Secure	additional	
funding,	as	necessasry.

SUSTAINABILITY	MEASURES
1.	Total	Margin Maintain	a	positive	total	margin	 Limit	debt	and	maximize	assets

2.	Debt	to	asset	ratio
Maintain	a	Debt	to	Asset	Ratio	less	than	0.90	
by	end	of	year	1

Manage	AP	and	AR	to	maintain	positive	
cash	flow.

3.	Cash	Flow Maintain	positive	cash	flow Manage	financial	statements.

4.	Debt	service	coverage	ratio
Maintain	Debt	Service	Coverage	Ratio	equal	
to	or	greater	than	1.10

Minimize	debt	through	austerity	
measures

OPERATIONAL	FRAMEWORK School	Goal EMO	Responsibility
EDUCATIONAL	PROGRAM

1.	Essential	terms	of	the	charter	agreement Maintain	100%	compliance	with	the	essential	
terms	of	the	charter	contract

Follow	the	essential	terms	of	the	
charter	contract.	Audit	contract	
compliance	and	make	coreections	
where	necessary.

2.	Education	requirements Meet	all	educational	requirements	included	in	
Nevada	Statute	

Deliver	the	adopted	program	of	
instruction	to	meet	or	exceed	state	
education	requirements

3.	Students	with	disabilities Serve	students	with	disabilities	in	accordance	
with	state	and		federal	law.	Provide	an	
exceptional	educational	experience	for	
students	with	disabilities.	Meet	90%	or	more	
of	IEP	goals	each	school	year

Align	staff,	vendors,	and	parents	to	
help	each	student	with	disabilities	
succeed.

4.	English	Language	Learner	Students Properly	identify	ELL	students	within	45	days	
of	enrollment	and	ensure	each	is	evaluated	in	
accordance	with	Nevada	Statute.	Reclassify	
no	less	than	25%	of	ELL	students	to	Full	
English	Proficiency.

Implement	student	identification	
protocols,	deliver	specialized	
instruction	to	reach	reclassification	
goals.	Measure	progress.

FINANCIAL	MANAGEMENT	&	OVERSIGHT
1.	Financial	Reporting	and	compliance	 Maintain	100%	compliance	with	state	

reporting	guidelines	including	the	timely	
submission	of	required	reports	and	
submissions.

Maintain	school	financial	records.

Complete	internal	and	external	
financial	reports
Implement	financial	controls,	including	
cash	controls.
Complete	an	annual	finance	audit	of	
ALA.	Provide	financial	consultation	as	
requested.

GOVERNANCE	&	REPORTING

1.	Governance	and	reporting	

Maintain	100%	compliance	with	Nevada	
Statute	and	Academic	Code	pertaining	to	
board	governance	&	composition	,	Open	
Meeting	Law,	required	filings,	and	required	
reports.

Maintain	board	meeting	notifications	
and	minutes	on	school	property	and	
website.

2.	Management	accountability	

Complete	annual	evaluation	of	school	
leadership	and	the	EMO.

Complete	an	annual	compliance	audit	
of	ALA.	Provide	policy	support	and	
legal	counsel	as	requested.

3.	Reporting	requirements
Complete	100%	of	required	reports	on	time. Complete	all	required	reports	in	a	

timely	manner.
STUDENTS	&	EMPLOYEES

1.	Rights	of	students	

2.	Attendance	goals
Maintain	attendance	rates	of	95%	or	greater. Complete	biannual	attendance	audits	

of	ALA.

3.	Staff	credentials

Maintain	an	instructional	staff	or	90%	or	more	
Highly	Qualified	teachers.

Screen	all	potential	applicants	to	
ensure	that	proper	qualifications	are	in	
place.	Monitor	expiration	date	of	
credentials	and	provide	regular	
reports.

4.	Employee	rights

5.	Background	checks

Refrain	from	authorizing	a	payroll	
disbersments	for	employees	without	
first	obtaining	a	background	check	
assurance.

SCHOOL	ENVIRONMENT
1.	Facilities	and	transportation	
2.	Health	and	safety	
3.	Information	management	

ADDITIONAL	OBLIGATIONS
1.	Additional	obligations	

Maintain	a	safe	and	inviting	educational	
environment.	

Complete	an	annual	compliance	audit	
of	ALA.	Provide	health	and	IT	training	
and	support.	Manage	school	SIS.

2.	Financial	management	and	oversight Annual	independent	audit	reveals	no	
significant	findings	or	deficiencies.
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TERM SHEET 
 

 

Proposed Duration of Contract: Unless otherwise restricted by local, state or federal law or 

earlier terminated, the initial term of the Charter School Management Agreement (“Agreement”) 

shall commence on the date of signature by both parties (American Leadership Academy 

Centennial Hills (ALA) and Charter One Education Group, LLC) (“COEG”) (the “Effective 

Date”) and shall terminate on the fifth anniversary of the Effective Date.  

 

Roles and Responsibilities  
 

School Governing Board: Nothing in the Agreement shall be construed to interfere with the 

Board’s authority and duty to exercise its statutory, legal, contractual and fiduciary responsibilities. 

The Board has, and shall retain, the right to request, accept, and apply for any services, equipment, 

or goods provided or offered by ALA. 

 

ALA shall be governed by its Board, which is responsible for overseeing all of ALA’s operations 

and determining the academic direction of the school. It is the responsibility of the Board to carry 

out the provisions of NRS 386.490 to 386.610. It shall be the responsibility of the Board to know 

the law and regulations governing the school, attend conferences and technical assistance 

meetings, avoid conflicts of interest, assign student interests and academic achievement as the top 

priority of the school, maintain a diverse governing body, maintain accountability and 

transparency in all operations.  

 

School Staff:  

 

The Executive Director of the ALA network will be responsible for the effective operation of the 

organization; general administration of all instructional, business or other operations of the 

organization; and for the advising and making recommendations to the Board of Directors with 

respect to such activities. The Executive Director is responsible for providing leadership to achieve 

strategic goals established by the Board and to ensure fidelity to the ALA model amongst all of 

the ALA schools that they have been assigned to supervise. The Executive Director shall possess 

the right to speak on all matters before the Board, but not to vote. The Executive Director shall 

enforce all provisions of law and all rules and regulations relating to the management of the schools 

and other educational, social and recreational activities under the direction of the Board. 

 

The Director, as the instructional leader, will be responsible for all aspects of day- to-day 

administration of the school within the scope of the board’s operating policy and in compliance 

with district, state, and federal guidelines. The School's on site administration (Director, Assistant 

Director, Chief Academic Officer, and lead staff) will ensure the operations of the school 

(resources, courses, policies) are in accordance with the mission and vision of the School. The 

Director, as the instructional leader, will make all school-based decisions, establishing and 

implementing procedures for the day-to-day operations of the school. The Director will hire, 

oversee, and evaluate faculty and staff. The faculty and staff will be responsible for carrying out 

these procedures in their daily activities and interactions with students, parents, and the 

community.  
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The school's on-site administration consists of the Director, Assistant Director, Chief Academic 

Officer, and/or administrative support staff that is responsible for the curriculum development, 

working with the teaching staff, and addressing student- related issues. The administrative staff, 

as instructional leaders, will make all school-based decisions, establishing and implementing 

procedures for the day-to-day operations of the school. The Director will have authority to delegate 

additional administrative tasks to supporting administrating positions including but not limited to 

Assistant Director, Chief Academic Officer, Business Manager, Office Manager, etc.  

 

The Executive Director, Director, Assistant Director, Chief Academic Officer, Business Manager, 

and Office Manager will be employees of COEG. 

 

Other school staff, for example teachers, paraprofessionals, aides will report to the Assistant 

Director. Other school staff, including teachers, will be employees of American Leadership 

Academy Summerlin. 

 

COEG: The role of COEG is to serve at the will and guidance of the Board. COEG will carry out 

the defined responsibilities found in the Agreement in a manner that is consistent with the school 

mission. 

  

ALA will hire COEG to provide specific support services thereby freeing up the school 

administration to focus on the educational goals set by the Board. Support services include, but 

are not limited to, the following:  

 

• Academic Development. COEG shall assist ALA in the development, implementation and 

maintenance of academic curricula and programs necessary for ALA to operate the schools. 

COEG shall provide, develop, maintain, and enhance policies, procedures, curricula, 

curriculum maps, pacing guides, and a specialized program of instruction in accordance 

with law and best practices, to be used to educate students attending the schools. 

 

• Professional Development and Training. COEG shall disseminate, update, and maintain 

policy and procedure manuals relative to curriculum, instruction and all school operations 

for teachers, administrators, and other staff employed by ALA. In addition, COEG shall 

oversee the design and delivery of comprehensive staff, teacher and administrator training 

and ongoing professional development. 

 

• Implementation of the School Mission. COEG shall assist the Board in maintaining the 

school’s mission statement, developing specific strategies that support the mission 

statement, and designing and implementing practices that fulfill those strategies. Any 

changes to the mission statement shall be subject to the review and approval of the Board. 

 

• Complaint Resolution. COEG shall offer assistance and guidance related to formal 

complaints filed against ALA and the COEG concerning the schools, including, but not 

limited to, complaints filed with the Office of Civil Rights, Nevada Department of 

Education, the Equal Employment Opportunity Commission, Occupational Safety and 

Health Administration, Office of Administrative Hearings and SPCSA. COEG shall notify 
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ALA or the Board in writing of any additional costs or expenses determined to be necessary 

to provide this service, and ALA or the Board shall approve the same prior to utilizing such 

services. 

 

• School Branding and Marketing. COEG shall oversee the development of a coherent, 

attractive brand identity for ALA and an effective marketing plan to promote ongoing 

enrollment. Such work may include the use of print, public announcement, internet (as 

further outlined below), social media, email and flyer advertising. 

 

• Enrollment. COEG shall create and maintain all enrollment policies and processes for 

ALA that are compliant with applicable federal, state and local law, including the provision 

of the technology needed for said enrollment. COEG shall train and supervise ALA 

employees to process enrollment applications, notifications and any other necessary 

correspondence with parents of children applying to ALA. The primary responsibility for 

enrollment and retention of students shall reside with ALA, but COEG shall provide 

ongoing support and training for such efforts. 

 

• Grant Coordination. COEG shall provide supervision and support to ALA in the 

solicitation of an application for grants and other state, federal, local or other funds 

earmarked for the development and improvement of charter and applicable public school 

curricula and programs. If COEG determines that the efforts expended on behalf of ALA 

exceed the labor COEG typically extends on behalf of the other schools under its 

management, COEG shall notify ALA in writing of the additional costs or expenses 

determined to be necessary to provide this service, and ALA shall approve the same prior 

to utilizing such services. 

 

• Financial Services. COEG shall assist ALA by providing certain accounting and financial 

services related to ALA and outlined in Section 2.9 of the Agreement, such as establishing 

a system for and providing payroll processing to all employees of ALA through the use of 

a human resource information system. 

 

As part of the Agreement, it is understood and agreed that COEG will NOT do the following: 

 

• Employ teachers or any other licensed personnel;   

 

• Draw orders for the payment of money, as that responsibility is limited strictly to the Board 

and Executive Director;   

 

• Use fees paid by American Leadership Academy Summerlin to benefit or subsidize 

 schools located outside of Nevada.   

 

• None of the services provided by ALA will overlap those provided by COEG. 

 

Performance Evaluation Measures and Mechanisms: The Board expects COEG to perform 

each of the specific duties of the contract.  
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The Board expects COEG to provide regular and effective professional development resources 

which result in improved instruction and academic performance, as measured by the 

administrator’s teacher evaluations and student assessments.  

 

The Board expects COEG to successfully assist ALA in completing the accreditation process.  

 

The Board expects COEG to work closely with the Executive Director in developing open and 

ongoing communication which includes assistance in problem solving, successful planning 

strategies, and shared technology programs and training.  

 

Annually, each Board Member and the Executive Director will evaluate COEG in eight areas, 

including: 

 

  1. Financial; 

  2. Human Resource Management; 

  3. School Operations Management; 

  4. Start-up and Expansion;  

  5. Mission Support; 

  6. Marketing and Enrollment Support. 

 

In evaluating the COEG, the Board and the Executive Director will use the following rubric:  

 

1. Exceeds Expectations: The COEG exceeds expectations by providing an 

excellent level of service. Provider anticipates problems and responds 

immediately to urgent requests.  

 

2. Satisfactory: The COEG consistently meets all performance expectations in 

timeliness, accuracy, responsiveness, efficiency, and integrity. In the rare 

event of failing to meet expectations, the COEG acknowledges the 

deficiency and takes appropriate corrective action.  

3. Needs Improvement: The COEG has occasionally failed to meet 

expectations, or has made a material error but otherwise has performed 

satisfactorily. In response to such failure, the COEG is slow to respond or 

challenges the facts rather than focusing on solving the problem proactively.  

 

4. Unsatisfactory: The COEG consistently fails to meet expectations, is 

inflexible when urgent requests are made, does not respond quickly to 

communication, and does not embody ALA’s mission and vision. 

 

Detailed Explanation of all fees and compensation to be paid to the provider: ALA shall pay 

to COEG an annual fee in an amount equal to Eight Hundred Ten and 00/100 Dollars ($810.00) 

per student enrolled at the school (the “Management Fee”). In order to determine the students 

“enrolled” at ALA, the number shall be equal to the average number of students enrolled during 

the first 100 days of the School calendar (the “100th Day”). ALA agrees to pay the Management 

Fee to COEG beginning on February 1, 2017, and on or before the fifth (5th) day of each month 

thereafter an amount equal to one-twelfth (1/12) of the Management Fee. Because the actual 
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average number of students enrolled through the 100th Day is not known until after the 100th Day, 

COEG will use the most current enrollment data reported to the state of Nevada to calculate the 

monthly Management Fee payment due to be paid by ALA. As a result, until the 100th Day 

enrollment is known, the monthly management fee payments will be adjusted each month until the 

100th Day, at which point the Management Fee for the year will be adjusted so that the remaining 

payments will add up to the total Management Fee as calculated pursuant to this paragraph. 

 

Financial Controls and Oversight: The Board will adopt sound financial policies and accounting 

procedures in accordance with Nevada Law. These policies will ensure effective internal controls 

over revenues, expenses and fixed assets and will be evaluated on a regular basis to ensure 

compliance with all statutory and regulatory authorities.  

 

The Executive Director will be responsible for all aspects of school operations within the scope of 

operating policy and budgetary approval by the Board. The school’s on-site administration/faculty 

and staff will report directly to the Assistant Director, who then reports to the Director, who then 

reports to the Executive Director, who then reports to the Board. The EMO, contracted by the 

Board, will provide financial services if determined to be necessary and approved by the Board. 

The Board will be responsible for the following: 

 

1. Reviewing and approving a preliminary annual budget prior to the beginning of the 

fiscal year;   

 

2. Reviewing quarterly financial statements, which include a balance sheet and 

statement  of revenue, expenditures and changes in fund balance, at each public 

board meeting; 

 

 3. Annually adopting and maintaining operating budget for the school; 

 

4. Retaining the services of a certified public accountant/auditor to conduct the 

 annual independent financial audit;   
 

5. Reviewing and approving the audit report, including audit findings and 

 recommendations; and 

 

 6. Reporting to all applicable legal agencies including the charter school’s sponsor; 

 

The Director will manage the daily operations and site-based finances, including expenditures and 

receivables and seek prior approval from the Board for expenditures over a pre-approved amount. 

The Director and EMO will report on a monthly basis to the Board on all payroll reports, financial 

statements, and any other information requested by the Board.  

 

The Board will contract with an independent accounting and audit firm to perform internal control 

testing and review annually. School Administration, Office Managers, and staff will be required 

to work closely with the independent accounting and audit firm to develop and implement all 

necessary internal controls to ensure accurate and honest accounting at all campus locations.  
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Methods of Contract Oversight and Enforcement by the Governing Board and/or School:  

The Board may hire independent counsel to advise and guide the Board in any necessary contract 

oversight and enforcement. The independent counsel will NOT represent Charter One Education 

Group in any capacity.  

 

Investment Disclosure: COEG will not invest any ALA school funds.  

 

Conditions for Renewal and Termination of the Contract:  The initial term may be extended 

for up to two additional five (5) year periods upon written approval by the ALA Board at least one 

hundred eighty (180) days prior to the termination of the current term. Please see Article V of the 

Agreement for termination conditions. 
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CHARTER SCHOOL MANAGEMENT AGREEMENT  

BETWEEN 

AMERICAN LEADERSHIP ACADEMY CENTENNIAL HILLS, INC.  

AND 

CHARTER ONE EDUCATION GROUP, LLC 

 

 

THIS CHARTER SCHOOL MANAGEMENT AGREEMENT (this 

“Agreement”) is dated this ___ day of ________________ by and between AMERICAN 

LEADERSHIP ACADEMY CENTENNIAL HILLS, Inc., a duly organized and validly 

existing Nevada corporation, (“ALA”), and CHARTER ONE EDUCATION GROUP, 

LLC, an Nevada limited liability company (the “Service Provider”). 

 

RECITALS 

 

WHEREAS, ALA has entered into a contract with the State Public Charter School 

Authority (the “Charter School Contract'') for the purpose of operating charter schools; 

 

WHEREAS, the Governing Board of ALA (the “Board”) may carry out any act 

and ensure the performance of any function by ALA that is compliance with the Nevada 

and US Constitution; Nevada Education Code, other federal, state or local statutes and 

regulations, orders and rulings applicable to Nevada charter schools; and the Charter 

School Contract; 

 

WHEREAS, Service Provider’s members have expertise in the professional 

operation and management of charter schools, including but not limited to staffing, 

finance, management and operations, marketing and maintenance of the same, and 

Service Provider has been organized to provide or make provisions for the professional 

operation and management of charter schools and such other activities as are necessary, 

incidental, or appropriate in connection therewith; 

 

WHEREAS, ALA desires to “outsource” certain services;  

 

WHEREAS, the Board has determined that it is in ALA’S best interest to enter 

into this Agreement with Service Provider in order to obtain the skilled services of 

Service Provider at a fixed rate, for a stated time period, for services that would otherwise 

have to be provided by ALA; 

 

WHEREAS, ALA and Service Provider desire to enter into this Agreement to 

establish the obligations and responsibilities of each party with respect to the operation 

and management of the schools as set forth below. 

 

NOW THEREFORE, for good and valuable consideration, the receipt and 

sufficiency of which are hereby acknowledged, ALA and Service Provider, mutually 

agree as follows: 
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ARTICLE I 

CONTRACTING RELATIONSHIP 

 

1.1 Engagement. ALA hereby agrees and acknowledges that it engages 

Service Provider to provide the services set forth herein in accordance with the terms and 

conditions of this Agreement. 

 

1.2 Incorporation of Recitals. The recitals listed above are hereby 

incorporated into this Agreement. 

 

1.3 Independent Contractor/Standard of Care. In the performance of its 

duties hereunder, Service Provider shall be and act as an independent contractor and 

provide the services set forth herein in accordance with the terms and conditions of this 

Agreement. Service Provider alone possesses the sole duty to supervise, manage, operate, 

control and direct performance of the duties and obligations outlined in this Agreement, 

subject to the rights, supervision, review and approval of ALA, as described herein. 

Nothing contained in this Agreement shall be deemed or construed to create a 

partnership, joint venture, employment relationship, or to otherwise create any liability 

for one party with respect to indebtedness, liabilities or obligations of the other party 

except as otherwise may be expressly set forth herein. 

 

Service Provider shall perform its duties and obligations in a professional, 

competent, businesslike and efficient manner as set forth in this Agreement and in 

accordance with all federal, state, and local legal and regulatory requirements. 

 

ARTICLE II 

FUNCTIONS OF SERVICE PROVIDER 

 

2.1 Ongoing Services. Service Provider agrees to provide the services listed 

in this Article II on an as-needed basis throughout the term of this Agreement (the 

“Ongoing Services”). The Ongoing Services include the items listed in Section 2.2 

through. 

 

2.2 Academic Development. Service Provider shall assist ALA in the 

development, implementation and maintenance of academic curricula and programs 

necessary for ALA to operate the schools. Such academic support shall include, but not 

be limited to, the following: 

 

 2.2.1 Curriculum Development. Service Provider shall provide, 

develop, maintain, and enhance policies, procedures, curricula, curriculum maps, pacing 

guides, and a specialized program of instruction in accordance with law and best 

practices, to be used to educate students attending the schools. 

 

2.2.2 Professional Development and Training. Service Provider shall 

disseminate, update, and maintain policy and procedure manuals relative to curriculum, 

instruction and all school operations for teachers, administrators, and other staff 
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employed by ALA. In addition, Service Provider shall oversee the design and delivery of 

comprehensive staff, teacher and administrator training and ongoing professional 

development, all of which is outlined in Exhibit “A” as attached hereto and incorporated 

herein. Service Provider reserves the right to add to or modify this list of training and 

development to ensure that such training and development is consistent with the 

guidelines released by the Nevada Department of Education. If Service Provider 

determines that it is necessary to add to or modify the list of training and development for 

any other purpose, Service Provider shall provide a list of the proposed modifications to 

the Board for its approval or consent. 

 

ALA acknowledges that the provision of these training modules and ongoing 

support reduces or even eliminates the need to pay for and attend trainings and 

conferences that would otherwise be provided by outside industry providers. Nothing 

contained in this Agreement shall prevent the ALA Board members, employees, 

administrators and/or support staff from choosing to participate in additional training or 

professional development not provided by Service Provider, but in such event, all such 

costs shall be borne solely by ALA or the individual attending such training or 

development.  

 

2.2.3 Implementation of the School Mission. Service Provider shall 

assist the Board in maintaining the School’s mission statement, developing specific 

strategies that support the mission statement, and designing and implementing practices 

that fulfill those strategies. Any changes to the mission statement shall be subject to the 

review and approval of the Board. 

 

The Service Provider shall ensure the fidelity of the implementation and 

maintenance of the school mission through accountability measures including a thorough 

appraisal process (i.e., a validation process including, but not limited to, observations, 

audits, support, mentoring, guidance, evaluations, and corrective action). In the event 

ALA fails any accountability measures, Service Provider shall work with the Board to 

implement the appropriate remedial actions. 

 

2.3 Exceptional Student Services. The Service Provider shall assist ALA in 

identifying students in need of special education services and in developing, 

implementing and providing a continuum of services to eligible students. These duties 

shall include, but are not limited to, the following: 

 

  2.3.1 Special Education Personnel. The Service Provider, in 

accordance with the terms of this Agreement, shall make recommendations to ALA 

related to the hiring of certified special education teachers and, as needed, aides and 

provide additional human resources services in accordance therewith. In addition, the 

Service Provider shall make recommendations to ALA related to the hiring or contracting 

of related service providers to meet needs in speech therapy, occupational therapy, 

physical therapy, school psychology/counseling services. The Service Provider shall 

arrange staff, contracts with outside agencies, and voucher programs with government 

agencies in order to ensure all necessary services are available to identified students. 
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  2.3.2 Training. The Service Provider shall disseminate, update, and 

maintain case management handbooks for all school personnel. In addition, the Service 

Provider shall design and deliver comprehensive special education teacher and related 

service provider training on the state and federal regulations regarding special education, 

case management software, specialized instruction practices, policies and procedures, and 

any other area as needed. 

 

  2.3.3 Compliance. The Service Provider shall coordinate with ALA to 

provide that the school maintains all special education records, and Service Provider shall 

periodically audit such records to assist it in compliance with state and federal 

requirements. Ultimately, however, ALA is solely responsible to ensure compliance with 

all applicable local, state, or federal laws. In addition, the Service Provider shall 

cooperate with ALA to track evaluation timelines and due dates for Individualized 

Education Programs (“IEPs”), Multi-disciplinary Evaluation Teams (“METs”), and any 

other applicable evaluation deadlines and communicate those dates to the school in order 

to assist with compliance. ALA shall be solely responsible for completing all required 

state and federal reporting on behalf of the school. 

 

 2.4 Section 504 of the Rehabilitation Act of 1973 and Subsequent 

Amendments. The Service Provider shall assist ALA in identifying students in need of 

supports and services under a Section 504 Plan. These duties shall include, but not be 

limited to, the following: 

 

  2.4.1 Training. The Service Provider shall create, disseminate, update, 

and maintain policies, procedures, and forms regarding Section 504 programming. In 

addition, the Service Provider shall design and deliver training to administrators and staff 

regarding policies and procedures related to the identification and evaluation of students 

under Section 504 and related to creation and implementation of a Section 504 plan for 

eligible students. 

 

  2.4.2 Compliance. The Service Provider shall coordinate with the 

school in tracking due dates for all Section 504 plans. In addition, the Service Provider 

shall maintain copies of all Section 504 plans and audit such records to assist with 

compliance with federal requirements. Ultimately, ALA is solely responsible to ensure 

compliance with all applicable local, state, or federal laws. The Service Provider shall 

complete all required reporting to the U.S. Department of Education on behalf of ALA. 

 

  2.4.3 Representation. The Service Provider shall act as Section 504 

Coordinator and Compliance Officer on behalf of ALA. The Service Provider shall 

represent ALA and act on its behalf to coordinate programs or directives from the U.S. 

Department of Education. ALA shall take all steps necessary in a timely manner to 

appoint Service Provider as its Section 504 Coordinator and Compliance Officer in 

cooperation with the School principal for the duration of this Agreement. 
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 2.5 Complaint Resolution. Service Provider shall offer assistance and 

guidance related to formal complaints filed against ALA and the Service Provider 

concerning the schools, including, but not limited to, complaints filed with the Office of 

Civil Rights, Nevada Department of Education, the Equal Employment Opportunity 

Commission, Occupational Safety and Health Administration, Office of Administrative 

Hearings and SPCSA. Service Provider shall notify ALA or the Board in writing of any 

additional costs or expenses determined to be necessary to provide this service, and ALA 

or the Board shall approve the same prior to utilizing such services. 

 

 2.6 School Branding and Marketing. Service Provider shall oversee the 

development of a coherent, attractive brand identity for ALA and an effective marketing 

plan to promote ongoing enrollment. Such work may include the use of print, public 

announcement, internet (as further outlined below), social media, email and flyer 

advertising. 

 

  2.6.1 Service Provider shall design, host and maintain a website for 

ALA, which shall provide updated information to parents, the general community, and 

employees regarding ALA related announcements, changes, calendar events, and any 

additional information deemed pertinent by Service Provider or ALA. The website may 

also include a section whereby individuals may donate to ALA. ALA shall be responsible 

for providing updated content for the website. 

 

  2.6.2 Service Provider shall be responsible for all costs associated with 

the services outlined above, with the following exceptions: 

 

  2.6.3 Service Provider may charge ALA reasonable print fees associated 

with the printing of campus-specific, discretionary efforts including, but not limited to 

parent communication, forms, fundraising and tax credits. 

 

  2.6.4 Service Provider may charge ALA for the use of an outside 

marketing agency if said agency work directly benefits ALA and is deemed by Service 

Provider to be necessary to promote full enrollment for the schools, to the extent such 

work has been approved by ALA or the Board. 

 

 2.7 Enrollment. Service Provider shall create and maintain all enrollment 

policies and processes for ALA that are compliant with applicable federal, state and local 

law, including the provision of the technology needed for said enrollment. Service 

Provider shall train and supervise ALA employees to process enrollment applications, 

notifications and any other necessary correspondence with parents of children applying to 

ALA. The primary responsibility for enrollment and retention of students shall reside 

with ALA, but Service Provider shall provide ongoing support and training for such 

efforts. 

 

  2.7.1 If Service Provider determines, that an outside technology vendor 

is necessary in order to provide the level of enrollment services required for ALA, 

Service Provider shall notify ALA or the Board in writing of the additional costs or 
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expenses determined to be necessary to provide this service, and ALA or the Board shall 

approve the same prior to utilizing such services. Service Provider may contract for such 

vendor services, and ALA shall be solely responsible for such costs. 

 

 2.8 Grant Coordination. Service Provider shall provide supervision and 

support to ALA in the solicitation of an application for grants and other state, federal, 

local or other funds earmarked for the development and improvement of charter and 

applicable public school curricula and programs. If Service Provider determines that the 

efforts expended on behalf of ALA exceed the labor Service Provider typically extends 

on behalf of the other schools under its management, Service Provider shall notify ALA 

in writing of the additional costs or expenses determined to be necessary to provide this 

service, and ALA shall approve the same prior to utilizing such services. 

 

 2.9 Financial Services. Service Provider shall assist ALA by providing the 

following accounting and financial services related to ALA : 

 

  2.9.1 Payroll. Service Provider shall establish a system for and provide 

payroll processing to all employees of ALA through the use of a human resource 

information system (“HRIS”). Service Provider shall provide, implement and manage 

ALA ’s HRIS. Service Provider shall be responsible for the portion of the monthly usage 

cost of the HRIS software itself related to administering and processing payroll, benefits, 

and human resources. ALA shall be solely responsible for the portion of the monthly 

usage cost of the HRIS software related to employee self-service functionality. Service 

Provider shall use information from the HRIS provider in determining the appropriate 

allocations. Prior to each pay date, Service Provider will send to the principal of ALA a 

listing of paychecks. ALA, or an authorized Key Administrative Staff Member of the 

same, will review and provide any corrections to Service Provider and approve the 

disbursement of the same within the timeframe indicated by Service Provider in order to 

process payroll timely. An authorized representative of Service Provider, as designated 

by the Board, shall sign all payroll checks. Service Provider shall either file, or assist 

ALA in filing, all reports relating to payroll or personnel with any federal, state, or local 

authority that requires the requires such reports. 

 

 In addition, Service Provider shall coordinate the payment of payroll taxes and all 

applicable withholdings for federal, state and local purposes. 

 

 2.9.2 Purchasing. Service Provider shall coordinate on behalf of ALA 

the purchasing of textbooks, supplies, furniture, technology and any other items as 

Service Provider may reasonably determine to be necessary for the ongoing operation of 

ALA. ALA shall be solely responsible for the costs of all such purchases, and shall also 

reimburse Service Provider for any costs associated with the purchase of the same that 

may be incurred by Service Provider. ALA agrees to use Service Provider and its 

purchasing system and procedures for the majority of its purchases as described herein. 

Such procedures shall include the approval of all expenditures by ALA. 
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  2.9.3 Accounting and Record Keeping. Service Provider shall establish 

and maintain at all times the accounting records, policies and procedures necessary for 

the management and operation of ALA. All such accounting records shall remain the 

property of ALA and shall be safely preserved by Service Provider on behalf of ALA. 

Accounting records shall be available to ALA at all reasonable times during normal 

business hours upon request by ALA. Upon termination of this Agreement, Service 

Provider shall transfer all accounting records to ALA as expeditiously as possible but in 

no event, no later than sixty (60) days from the date of such termination. 

 

 Service Provider shall prepare financial statements reflecting ALA’s financial 

position, operations, and budget vs. actual results on a monthly basis (e.g., ALA balance 

sheets, income statements). Service Provider shall prepare all required annual budgets 

and annual financial reports for review and approval by the Board and submission to the 

Nevada Department of Education. Further, Service Provider shall prepare and provide 

financial and accounting information to external parties to comply with all reporting 

requirements of bonds, loans, and lines of credit and as otherwise necessary for the 

ongoing management and financial needs of ALA. Service provider shall also prepare 

and file the paperwork necessary that ALA is in good standing with the Nevada 

Corporation Commission, including preparing and filing the annual report. 

 

  2.9.4 Disbursements and Receipts. Service Provider shall prepare 

disbursements for payments owed by ALA and shall record and account for those 

disbursements in the accounting records maintained for ALA. For each check run 

prepared, at the request of ALA, a listing of the checks prepared will be sent to ALA. 

ALA shall receive and deposit cash and checks and shall provide the information and 

documentation as may be necessary to enable Service Provider to record and account for 

those receipts in the accounting records maintained for ALA. 

 

 Service Provider shall establish a merchant account with a third party credit card 

processing provider system for receiving credit card payments from parents and other 

parties, and shall provide training and information necessary for ALA personnel to be 

able to receive such payments. Costs of the merchant account and payments processed 

through it shall be borne solely by ALA. 

 

  2.9.5 Banking and Lines of Credit. Service Provider shall establish all 

necessary bank accounts on behalf of ALA, and shall monitor and administer the same 

for ALA. Service Provider shall make a recommendation of a bank to ALA or the Board 

for approval, which approval shall not be unreasonably conditioned, delayed or denied. 

Both Service Provider and authorized ALA members shall be listed on the bank account 

and receive a copy of any accountings produced by the bank. 

 

 In addition, Service Provider shall determine whether ALA may have a need for 

operational financing in the form of credit cards and/or revolving lines of credit. If ALA 

has such a need, Service Provider may elect to endeavor to establish such financing with 

banks or other financial institutions or to make a line of credit available from Service 

Provider by separate agreement. All indebtedness, and any fees, costs, and interest 
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associated with credit card, line of credit or other operational financing shall be borne 

solely by ALA. 

 

  2.9.6 Internal Audit. Service Provider agrees to provide certain internal 

audit functions to ALA, including unannounced visits to the School to perform 

procedures to monitor and train ALA personnel related to cash handling procedures, 

student attendance records, and other matters as determined by Service Provider. The 

results and findings of those procedures shall be communicated to the executive level of 

Service Provider, which shall report significant results and findings to the Board. At all 

times the Board shall have the right to direct and oversee, at ALA ’s own cost, these 

internal audit procedures and the results thereof. 

 

  2.9.7 Audits and Taxes. Service Provider, with input from ALA, shall 

retain a third party auditing firm on behalf of ALA to audit the financial statements of 

ALA on an annual basis, the cost of which shall be borne solely by ALA. Service 

Provider and ALA shall cooperate with each other to provide all necessary information to 

the auditing firm in order to complete the annual audit. 

 

 Service Provider shall ensure that all required income, property and sales tax 

returns are prepared, paid and filed in a timely manner. Fees and taxes for preparation of 

such tax returns shall be borne solely by ALA, who shall also reimburse Service Provider 

for any fees or costs actually incurred by Serviced Provider. 

 

  2.9.8 Bond Financing. During the term of this Agreement, in the event 

that the Board decides to pursue bond financing for any ALA campus, Service Provider 

shall select and initiate contact with the necessary parties for bond financing (bond 

underwriter, attorneys, etc.), coordinate with those parties, and prepare and provide all 

necessary information in order to close the bond financing (the “Bond Financing 

Services”). In consideration for the Bond Financing Services, ALA agrees to pay to 

Service Provider a fee (the “Bond Administration Fee”). The Bond Administration Fee 

will be One Hundred Thousand Dollars ($100,000). If ALA ’s bond financing is issued 

together with bond financing for other ALA campuses, the Bond Administration Fee will 

be ALA ’s pro-rata portion of the sum of One Hundred Thousand Dollars ($100,000) for 

the first campus plus Fifty Thousand Dollars ($50,000) for each additional campus 

included in the bond financing. The Bond Administration Fee shall be paid in full at bond 

closing. 

 

 2.10 Human Resources. Service Provider shall assist ALA and make 

recommendations to ALA related to the identification, interviewing, selecting, hiring and 

supporting of all personnel necessary to operate ALA. A hiring chart has been attached 

hereto as Exhibit “B” and is incorporated by reference herein such services shall include, 

but not limited to, the following: 

 

  2.10.1 Health Care and Retirement Benefit. Service Provider shall 

coordinate, facilitate, obtain and administer all benefit programs to School employees for 

and on behalf of ALA. Service Provider shall, in good faith, seek the most cost effective 
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benefit plan that shall allow ALA to attract competent and qualified teachers and 

employees. Service Provider shall identify and provide private health insurance and 

401(k) and/or similar retirement plans. Such plans shall be administered by a third party 

selected by Service Provider in its sole discretion. Additional costs for the administration 

of such plans shall be provided by Service Provider in writing to ALA or the Board for its 

approval, and borne solely by ALA. 

 

  2.10.2 Compliance. Service Provider shall develop and make 

recommendations to ALA to assist ALA in executing human resource policies and 

procedures, termination support, and DOL and ADA compliance policies in accordance 

with local, state and federal rules and requirements for employees. Ultimately, ALA is 

solely responsible to ensure compliance with all applicable local, state, and federal laws. 

 

 2.11 Information Systems Support. Service Provider shall provide 

information systems support to ALA including, but not limited to the following: 

 

  2.11.1 Infrastructure and Equipment. All software, computer and 

network equipment costs shall be borne solely by ALA. Service Provider, however, shall 

install, manage and maintain ALA ’s computer, software and network infrastructure and 

shall be on call during regular business hours to respond to computer or network-related 

issues. Service Provider shall provide basic training to teachers and administrators 

concerning the information system. 

 

  2.11.2 Student Information Systems. Service Provider shall provide, 

implement and manage ALA ’s student information system either in house or by 

arranging for ALA to be hosted by a software provider, the cost of which shall be borne 

by ALA. The student information system shall provide parents with real- time access to 

grades, attendance and schedules. The student information system shall also be capable of 

generating reports required by the state of Nevada. All electronic information shall be the 

property of ALA, and Service Provider agrees to keep the information strictly 

confidential. Ongoing access fees, use fees, and license fees shall be borne by ALA. 

 

 2.12 Facilities Management. Service Provider shall provide facilities support 

to ALA. The following services are included in this support: 

 

  2.12.1 Facilities Maintenance. Service Provider shall assist ALA to 

identify and interview qualified professionals in the areas of custodial, grounds keeping 

and facility maintenance services and shall make recommendations to ALA and the 

Board regarding the hiring of the same. Service Provider shall support ALA facilities, 

grounds and maintenance employees in maintaining all grounds and facilities of the 

schools to a reasonable standard consistent with the level of services normally provided 

to and generally accepted by public and charter schools in the area. 

 

 Service Provider shall obtain Board or ALA approval prior to undertaking any 

Major Projects. “Major Projects” are defined as facility-related additions or modifications 

that meet both of the following criteria: (1) the total proposed cost of such project is equal 
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to or greater than $50,000; and (2) the cost is not part of ALA ’s approved budget for that 

fiscal year.  

 

 Additionally, ALA  and Service Provider shall consult together prior to 

undertaking facilities modifications, to: (1) ensure that such proposed modifications are 

consistent with the Service Provider’s brand, image, and IP and the rules, regulations, 

policies and procedures, Build Preferences/Standards, Building Specifications, and 

Facilities Modification Process recommended by Service Provider, which have been 

previously approved by the Board; and (2) to assist the School in ensuring that all safety 

considerations are taken into account. 

      

   2.12.2 Training. Service Provider shall provide custodial, grounds and 

maintenance training to all facilities personnel at ALA. 

 

  2.12.3 Use of Equipment and Labor. Service Provider may, from time 

to time, rent to ALA some or all of the facilities and grounds keeping equipment for the 

operation and upkeep of the campus. Such rental services shall be charged at a rate 

commensurate with local market rental charges. 

 

 Service Provider and ALA acknowledge that ALA may hire outside professional 

vendors to assist with facilities and/or grounds keeping-related work that ALA cannot 

otherwise complete by itself. Similarly, ALA may hire Service Provider to complete such 

work, the costs of which shall be charged at a rate commensurate with local market labor 

charges. 

 

  2.12.4 Policies and Procedures. Service Provider shall develop and 

recommend to ALA for approval by the Board, facilities policies and procedures in 

compliance with local, state and federal rules and requirements. 

 

 2.13 Board of Director Meetings. Service Provider shall attend periodic Board 

meetings as directed by the Board and shall recommend the agenda and action items to 

the Board prior to such meetings in order to comply with state open meeting laws. 

Ultimately, ALA is solely responsible to ensure compliance with all applicable local, 

state, and federal open meeting laws. 

 

ARTICLE III 

INTELLECTUAL PROPERTY 

 

 As part of the services provided pursuant to this Agreement, ALA acknowledges 

that Service Provider shall provide its Intellectual Property for limited, non-exclusive use 

by ALA. So long as this Agreement is in effect, ALA, along with its employees and 

personnel, shall have a limited, non- exclusive license to use, scan, upload or download 

and reproduce such Intellectual Property for purposes directly related to School 

operations. ALA, along with its employees and personnel, may not sell, rent, license, use, 

claim title to or ownership of, or otherwise disseminate Service Provider’s Intellectual 

Property to any other person or entity or use the Intellectual Property for any other 
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purpose than School operations as contemplated herein without the express written 

consent of Service Provider. 

 

 For purposes of this Agreement, “Intellectual Property” shall mean all tangible 

and intangible rights associated with works of authorship, whether original or reproduced 

by Service Provider or any other individual or entity, that is originally authored, 

originated, discovered and invented by Service Provider or licensed to Service Provider, 

regardless of whether the same have been registered, copyrighted, trademarked, or 

patented with the United States Copyright Office, the United States Patent and 

Trademark Office, or the State of Nevada. Intellectual Property shall include, but is not 

limited to, all copyrights, moral rights, neighboring rights, and derivative works thereof, 

trademarks and trade name rights, trade secret rights, and all curriculum, worksheets, 

textbooks, internet and digital documents, online, audio or video media, recordings, 

materials, handbooks, models, logos, signage, slogans, training materials, digital content 

authored and techniques created, originated, discovered, invented by or licensed to 

Service Provider, and the name “American Leadership Academy” and any marks, logos, 

designs or derivatives associated with or incorporating the name “American Leadership 

Academy” or any part of such name. Intellectual Property shall exclude any form, 

document, or other material prepared by Service Provider on ALA ’s behalf and required 

by law to belong to ALA. By way of example only, excluded items would be School 

budgets, payroll and employee information and documentation, audit materials, and tax 

information. 

 

 Service Provider shall have and retain all right, title and interest in and to 

Intellectual Property, both the originals and any and all copies made thereof, and shall 

retain the right to sell, assign or otherwise transfer any right, title or interest in such 

Intellectual Property and all rights to apply for, register, obtain and own any and all 

copyrights, trademarks, service marks, trade names, patents and/or other exclusive or 

proprietary registrations or forms of ownership. Use of the Intellectual Property shall be 

subject to and in accordance with the policies, procedures, rules or regulations as may be 

adopted by Service Provider throughout the duration of this Agreement and as may be 

amended from time to time (all such policies, procedures, rules and regulations are 

incorporated by reference herein). Further, if Service Provider deems that the use of any 

Intellectual Property by ALA conflicts with the intent of such policies, Service Provider 

may elect to provide written notice to ALA, and ALA shall comply the requirements of 

such notice within 30 days. A failure to comply with such notice shall be considered a 

breach of this Agreement. 

 

 While ALA has the authority under this Agreement to use and modify the 

Intellectual Property for School operations purposes only, ALA hereby unconditionally 

and irrevocably transfers and assigns any right, title and interest to Service Provider as an 

essential part of the consideration for this Agreement to any Intellectual Property 

described herein, as may be modified or amended, and, upon request, shall execute a 

written instrument for the purpose of waiving its rights, if any, to attribution for any of 

Service Provider’s Intellectual Property under Section 106A(a) of The Copyright Act of 

1976 (17 U.S.C. Sec. 101 et. seq.) or any succeeding law. ALA also acknowledges that 
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its use of Service Provider’s Intellectual Property furnished pursuant to this Agreement 

shall not give rise to any fair-use exemption to continue using Service Provider’s 

Intellectual Property without its license and permission. 

 

 Upon the termination of this Agreement, ALA shall surrender and return all 

Intellectual Property, both originals and copies of the same, to Service Provider as 

provided in this Agreement. ALA agrees to take all actions necessary to remove all 

building signage and modify the School’s name, logos, and all other items so as not to 

utilize the Intellectual Property no later than thirty (30) days after termination of this 

Agreement. ALA must not retain any Intellectual Property following the termination date 

of this Agreement. ALA ’s obligation to surrender, return, and remove the Intellectual 

Property, and each of the other obligations in this Section shall survive the termination of 

this Agreement. Service Provider and ALA shall schedule a walk-through of the School 

property within forty five (45) days after termination of this Agreement (but after the 

return of all Intellectual Property) to ensure that the removals and modifications have 

been completed as required by this Agreement. 

 

 Notwithstanding the termination of this Agreement, if Service Provider 

determines that the removals and modifications have not been completed within the 

required time period, ALA shall be subject to a monthly charge equal to fifty percent 

(50%) of the monthly Management Fee that would otherwise be due and payable if the 

Agreement were in full force and effect. Such charge shall continue to accrue each month 

until the Intellectual Property has been returned and removed from the School and may 

be collected by Service Provider as liquated damages in the event of the filing of any 

lawsuit or alternative dispute resolution procedures related to this provision of the 

Agreement. 

 

ARTICLE IV 

FINANCIAL ARRANGEMENTS 

 

 4,1 Compensation for Ongoing Services. In return for providing the 

Ongoing Services provided by Service Provider, ALA shall pay to Service Provider an 

annual fee in an amount equal to Eight Hundred Ten and 00/100 Dollars ($810.00) per 

student enrolled at the School (the “Management Fee”). In order to determine the 

students “enrolled” at ALA, the number shall be equal to the average number of students 

enrolled during the first 100 days of the School calendar (the “100th Day”). ALA agrees 

to pay the Management Fee to Service Provider beginning on February 1, 2017, and on or 

before the fifth (5th) day of each month thereafter an amount equal to one-twelfth (1/12) 

of the Management Fee. Because the actual average number of students enrolled through 

the 100th Day is not known until after the 100th Day, Service Provider will use the most 

current enrollment data reported to the state of Nevada to calculate the monthly 

Management Fee payment due to be paid by ALA. As a result, until the 100th Day 

enrollment is known, the monthly management fee payments will be adjusted each month 

until the 100th Day, at which point the Management Fee for the year will be adjusted so 

that the remaining payments will add up to the total Management Fee as calculated 

pursuant to this paragraph. 
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 All costs identified above as being borne by ALA are costs ALA shall pay in 

addition to the Management Fee. As applicable, Service Provider shall deliver to ALA an 

invoice including additional and reimbursable costs owed to Service Provider. ALA shall 

pay the full amount reflected on the invoice within thirty days of the date listed on the 

invoice. 

 

 4.2 Additional Services. As referenced in this Agreement, certain additional 

services provided by Service Provider outside of the Ongoing Services may be 

recommended by Service Provider for approval by ALA or the Board. The costs for the 

additional services, after approval by ALA or the Board, shall be charged separately to 

ALA. Such examples include, but are not limited to: equipment rentals, labor, legal 

expenses, recurring software expenses, and print/marketing materials. Furthermore, 

additional service not included within the scope of this Agreement may be provided upon 

request by ALA with fees negotiated as needed on a per-service basis. Additional 

services may include the engagement of third party professionals or other consultants for 

which ALA agrees to reimburse or otherwise compensate Service Provider for such 

services. ALA agrees to pay all charges for services provided by Service Provider within 

30 days after receipt of any invoice or statement from Service Provider. These additional 

services shall not be considered Ongoing Services that Service Provider shall provide as 

part of its duties under this Agreement. ALA recognizes, however, that Service Provider 

possesses the time, expertise, negotiating power and the ability to procure such additional 

services beyond the time, expertise, negotiating power and ability available to ALA. In 

procuring such reimbursable additional services, ALA is exercising and utilizing its time, 

expertise, negotiating power and ability, which in and of itself is a valuable service 

provided for ALA. 

 

 4.3 Services Not Provided. Service Provider shall only be responsible for 

providing the services set forth in this Agreement. ALA and Service Provider may enter 

into separate agreements for the provision of services not expressly listed or referenced in 

this Agreement. The following services are expressly excluded from this Agreement: (i) 

real estate development; (ii) real estate project management; (iii) initial project financing 

(excluding bond financing); (iv) real-estate brokerage; and (v) construction management. 

 

 4.4 Reimbursement of School Expenses. As set forth in this Agreement, 

ALA agrees to reimburse Service Provider for any expenses that may be paid by Service 

Provider that are the responsibility of ALA. ALA agrees to pay all reimbursements owed 

to Service Provider within 30 days after receipt of any invoice or statement from Service 

Provider. 

 

 4.5 Financial and Student Records. All financial records and educational 

records, including student records, are records of ALA and shall be maintained by ALA 

in a reasonably accessible electronic and/or physical form and in accordance with any 

and all applicable laws. Service Provider shall adhere to all federal and state laws and 

regulations protecting the confidentiality of student records including but not limited to 

the provisions of the Family Educational Rights and Privacy Act ("FERPA"), the 
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Protection of Pupil Rights Amendment (“PPRA”) and the applicable state freedom of 

information and/or open records laws. ALA hereby designates the employees and 

managers of the Service Provider as “other school officials” and agents of ALA, as 

having a legitimate educational interest in the schools, and as acting as a contractor 

providing institutional services and functions solely for the purpose of entitling such 

persons access to education records under FERPA 20 U.S.C. §1232g and 34 C.F.R. § 

99.31. Service Provider shall also assist ALA in making any additional disclosures to 

other schools within Service Provider’s management in accordance with 34 C.F.R. §§ 

99.31 through 99.39. Notwithstanding the foregoing, Service Provider can only use the 

information for purposes within the scope of the agreement and no other purposes. Upon 

termination of this Agreement, the Service Provider shall have the right to make copies of 

all financial and educational records, to the extent permitted by law, and shall also have 

the right to engage an independent audit firm to complete an audit, in accordance with 

Generally Accepted Accounting Principles (“GAAP”), and ALA shall comply with all 

reasonable requests. The cost of such an audit shall be borne by Service Provider. 

 

 4.6 Interest. In the event ALA fails to pay any fee, cost, expense, or 

reimbursement due to Service Provider, and unless otherwise stated in this Agreement, all 

unpaid amounts shall be subject to an interest charge at an annual rate equal to the greater 

of the following: (1) the prime rate (or similar rate) as published in the Wall Street 

Journal plus five percent (5%) or (2) ten percent (10%). 

 

 4.7 Term of the Agreement. This Agreement shall be effective as of 

_____________, 2017 (the “Effective Date”). Unless otherwise restricted by state law or 

earlier terminated as provided herein, the initial term of this Agreement is for a period of 

five (5) years, with each year being defined as the beginning and end of the ALA ’s fiscal 

year. 

 

 Unless otherwise restricted by local, state or federal law or earlier terminated as 

provided herein, the initial term of this Agreement shall commence on the Effective Date 

and shall terminate on the fifth anniversary of the Effective Date. The term may be 

extended for up to two additional five (5) year periods upon written approval by the 

Board at least one hundred eighty (180) days prior to the termination of the current term. 

 

 4.8 Board Authority. Notwithstanding any provision contained herein, 

Service Provider acknowledges and agrees that ALA is and shall be governed by its 

Board, which is responsible for overseeing all of ALA ’s operations, in addition to the 

term found in this Agreement. The Board hereby authorizes and directs the Key 

Administrative Staff Members to make decisions, take actions and grant the approvals 

contemplated in this Agreement on behalf of ALA. Nothing in this Agreement shall be 

construed to interfere with the Board’s authority and duty to exercise its statutory, legal, 

contractual and fiduciary responsibilities. The Board has, and shall retain, the right to 

request, accept, and apply for any services, equipment, or goods provided or offered by 

Service Provider. 
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 4.9 Public Relations. In addition to the Ongoing Services set forth above, 

ALA hereby engages Service-Provider to exclusively manage all media and public 

relations on the ALA ’s behalf. Any statements, quotes, interviews, or social media 

drafted by ALA must be submitted to Service Provider prior to the publication of the 

same and ALA shall agree to make any reasonable revisions proposed by Service 

Provider to the same. To the extent feasible, all requests for a quote, statement, or 

interview concerning ALA shall be referred by ALA to Service Provider who, at their 

sole discretion, shall decide whether to provide such quote, statement, or interview and 

what individual(s) shall provide the quote, statement, or interview. 

 

ARTICLE V 

TERMINATION 

 

 This Agreement may terminate upon the occurrence of any of the following 

events as provided in Sections 5.1 through 5.5 below. 

 

 5.1 If either party provides written notice of its intent to terminate the 

Agreement at least one hundred eighty (180) days prior to the end of the term of the 

Agreement. 

 

 5.2 If the State legislature or any other source of public funding fails to 

appropriate funds for the operation of charter schools in the State. In such an event, this 

Agreement shall terminate on the last date that funds are appropriated for the operation of 

charter schools. 

 

  5.2.1 If ALA ’s Charter Contract is revoked or not renewed by the State, 

this Agreement shall terminate on the date the Charter Contract expires or on the date of 

revocation, as applicable. 

 

 5.3 If ALA commits any breach or Default (as defined below), and such 

breach or Default remains uncured after end of the Cure Period, Service Provider may 

elect to immediately terminate the Agreement, which termination shall be effective upon 

delivery of written notice to ALA. 

 

 5.4 If Service Provider breaches or defaults on any rights or responsibilities 

owed pursuant to the terms of this Agreement, and such breach or default remains 

uncured after end of the Cure Period, ALA may elect to immediately terminate the 

Agreement, which termination shall be effective upon delivery of written notice to 

Service Provider, or to waive such Service Provider Default, and continue receiving 

services from and utilizing the Intellectual Property provided by Service Provider in 

consideration for its fulfilment of each of the duties and obligations provided for in this 

Agreement through the end of the current fiscal year. 

 

  5.4.1 Any termination for cause shall be effected by written notice of 

termination to the other party. In the event that any party files suit to challenge or enforce 

termination, and unless otherwise mutually agreed upon in writing by the parties hereto, 
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this Agreement shall remain in full force and effect until a final resolution via mediation, 

arbitration, settlement, or judgment in trial court is obtained. 

 

  5.4.2 Upon termination of this Agreement, and unless otherwise 

provided above, Service Provider shall have the right to discontinue provision of any and 

all services immediately and without further notice. In such event and without further 

notice, Service Provider shall also cancel, terminate, disconnect and discontinue all: (i) 

marketing programs; (ii) professional training programs and events; (iii) right to 

collaborate with any other school managed by Service Provider; (iv) Board training or 

recruiting programs and events; (v) board/staff gatherings, programs and events; (vi) 

other assistance; and (vii) revoke the right and license to use any and all Intellectual 

Property belonging to Service Provider. The parties shall also cooperate to arrange for the 

termination of any other agreements that may exist between the parties hereto. If no 

alternative arrangement is reached, the non-breaching or defaulting party may terminate 

any other agreements that may exist between the parties hereto in accordance with the 

termination provisions contained in such separate agreements. Moreover, Service 

Provider shall cause all direct loan funding, lines of credit, or other financial aid to cease 

as of the date of termination unless otherwise required by separate contract, local, county, 

state or federal law. Further, upon termination, ALA shall, within thirty (30) days, 

discontinue the use of the immediately surrender all Intellectual Property and other 

materials or goods belonging to Service Provider, in whatever form, to Service Provider, 

and arrange for a walk-through to confirm the termination of such use within forty-five 

(45) days of such termination. Upon termination of this Agreement, and unless otherwise 

provided above, ALA shall also immediately discontinue the use of any Intellectual 

Property, materials, or goods and any copies or backups of the same that belong to 

Service Provider. 

 

 5.5 Force Majeure. Except for payment of amounts due, neither party shall 

be liable for failure to perform solely for reasons beyond the reasonable control of such 

party which reasons are generally being encountered at the time in other charter schools 

in Nevada, including, without limiting the generality of the foregoing, Acts of God, 

unavoidable casualty, strikes, lockouts or labor problems, governmental preemption, 

except as set forth in Section 18, laws, conditions of supply and demand which have been 

or shall be affected by war or other emergency or general market conditions or otherwise, 

any similar unforeseen event that renders performance commercially implausible. 

 

  5.5.1 If an event of force majeure occurs, the party injured by the other 

party’s inability to perform may elect one of the following remedies: (a) to terminate this 

agreement in whole or in part; or (b) to suspend the Agreement, in whole or part, for the 

duration of the force majeure circumstances. Notwithstanding the foregoing, until notice 

of the injured party’s election pursuant to this paragraph is provided to the party 

experiencing force majeure circumstances, the obligation of each party to perform and 

comply with all of the other covenants and agreements hereunder on its part to be 

performed or complied with, shall not be affected or excused. The party experiencing the 

force majeure circumstances shall cooperate with and assist the injured party in all 
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reasonable ways to minimize the impact of force majeure on the injured party, which may 

include locating and arranging substitute services if necessary. 

 

ARTICLE VI 

WARRANTIES AND REPRESENTATIONS 

OF 

SERVICE PROVIDER 

 

 6.1 Service Provider represents and covenants that it is a duly organized 

limited liability company in good standing and is legally authorized to conduct business 

in the State or Nevada. 

 

 6.2 Service Provider represents and covenants that to the best of its 

knowledge, Service Provider has the right and authority under Nevada law to fulfill the 

obligations and execute the terms of this Agreement and shall do so in a manner 

consistent with all federal, state, county and local laws, rules and regulations pertaining to 

Service Provider’s performance under this Agreement. 

 

 6.3 Service Provider represents and covenants that the services it provides 

shall be performed by adequately trained persons in a professional and workmanlike 

manner. 

 

 6.4 Service Provider represents and covenants that there are no pending or 

threatened actions, suits, or proceedings of any type whatsoever affecting Service 

Provider or Service Provider’s ability to execute, deliver and perform with respect to this 

Agreement except as has been disclosed to ALA. 

 

 

ARTICLE VII 

WARRANTIES AND REPRESENTATIONS 

OF 

ALA  

 

 7.1 ALA represents and covenants that to the best of its knowledge, ALA has 

the right and authority under Nevada law to contract with Service Provider and fulfill the 

obligations and execute the terms of this Agreement and is not in breach of contract with 

the Nevada State Board for Charter Schools by entering into this Agreement. 

 

 7.2 ALA represents and covenants that ALA is authorized to contract with 

Service Provider. 

 

 7.3 ALA represents and covenants that there are no pending or threatened 

actions, suits or proceedings of any type whatsoever affecting ALA or its ability to 

execute, deliver and perform with respect to this Agreement. 
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 7.4 ALA represents and covenants that ALA shall provide written notice to 

Service Provider within twenty (20) days of the enactment of any changes to its charter 

contract or corporate structure. 

 

 7.5 ALA represents and covenants that ALA and its Board shall authorize the 

School principal or other School employee to take all actions necessary to fulfill the 

obligations of the School as contained in this Agreement and to comport itself in 

accordance with any policies, procedures, rules or regulations as may be recommended 

by Service Provider and adopted by the Board throughout the duration of this Agreement. 

 

ARTICLE VIII 

DEFAULT; ALTERNATIVE DISPUTE RESOLUTION. 

 

 8.1 In the event ALA  defaults on any obligation required by this Agreement 

or otherwise fails to perform any duty contained herein, including the duty to make all 

required payments in a timely manner or in the event of the filing by or against ALA of a 

petition to have ALA adjudged bankrupt, or a petition for reorganization or arrangement 

relating to any bankruptcy law (an “ALA Default”), Service Provider shall send written 

notice of such Default and ALA shall have thirty (30) calendar days after the receipt of 

such notice to cure such Default (the “Cure Period”). In the event ALA fails to cure such 

Default within the Cure Period, Service Provider has the right to terminate the Agreement 

pursuant to Section 18. Notwithstanding such termination, ALA agrees to pay to Service 

Provider, and Service Provider is entitled to recover, all amounts due and owing to it, as 

well as any amounts or fees it would have otherwise been entitled to for the remainder of 

the Agreement term. 

 

 8.2 In the event Service Provider fails to perform any obligation or duty 

required by this Agreement ALA or the School or in the event of the filing by or against 

Service Provider of a petition to have Service Provider adjudged bankrupt, or a petition 

for reorganization or arrangement relating to any bankruptcy law (a “Service Provider 

Default”), ALA shall send written notice of such Default and Service Provider shall have 

thirty (30) calendar days after the receipt of such notice to cure such Default (the “Cure 

Period”). In the event Service Provider fails to cure such Service Provider Default within 

the Cure Period, ALA has the right to terminate the Agreement pursuant to Section 18. 

 

 8.3 Dispute Resolution. In the event that any dispute arises relating to this 

Agreement between Service Provider and ALA, the parties agree to first submit the 

dispute to non-binding arbitration. The foregoing agreement to arbitrate shall be 

specifically enforceable under prevailing arbitration law. 

 

  8.3.1 The parties hereto shall mutually agree to retain one arbitrator to 

hear the dispute. The arbitration shall take place in or near , Nevada and in accordance 

with the rules promulgated by the American Arbitration Association in place at the time 

of such dispute. If the parties cannot agree to one arbitrator, each party hereto shall retain 

an arbitrator, and those arbitrators shall agree on a third arbitrator. The dispute shall then 

go before the three arbitrators. 
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  8.3.2 The parties hereto shall pay the total fees and costs incurred in 

arbitration evenly, unless a three-arbitrator panel is utilized in which case each party shall 

be individually responsible for the fees associated with their selected arbitrator and shall 

divide all other costs and fees evenly. 

 

  8.3.3 Each party shall bear their own costs and attorneys’ fees incurred 

in arbitration and the arbitrator shall not award attorneys’ fees and costs associated in 

arbitration to any other party. 

 

ARTICLE IX 

MISCELLANEOUS 

 

 9.1 Insurance. At all times during the Term of this Agreement, each party 

shall procure and maintain adequate insurance coverages for liability and property loss 

with limits commensurate for charter schools in Nevada, as well as worker’s 

compensation insurance in compliance with federal, state and local law.  

  

 9.2 Mutual Non-Disparagement. Both parties to this Agreement agree that 

neither party shall make or cause to be made any statements, including, but not limited to, 

communications made electronically, orally or written, to third parties that disparage, are 

inimical to, damage the reputation of, or which in any manner may interfere with the 

personal or business affairs or relations of the other party or their attorneys. The parties 

hereto understand and agree that this non-disparagement provision extends to any 

newspapers, television programs, blogs, tweets, postings or other communications on 

internet message boards or social media websites. 

 

 9.3 Amendments. This Agreement may not be altered, amended, or modified 

in any way except by a written document that makes explicit reference to this Agreement 

that is signed and dated by all parties to this Agreement. 

 

 9.4 No Third Party Beneficiary Rights. This Agreement is not intended to 

create any rights of a third party beneficiary, whether a constituent of Service Provider or 

otherwise. 

 

 9.5 Entire Agreement. This Agreement constitutes the full, entire and 

complete agreement between the parties hereto. All prior representations, understandings 

and agreements are superseded and replaced by this Agreement. This Agreement may be 

altered, changed, added to, deleted from or modified only through the voluntary, mutual, 

written consent of the parties. Any substantial amendment to this Agreement shall require 

approval of the Board. 

 

 9.6 Waiver. No Waiver or provision of this Agreement shall constitute a 

waiver of any other provision of the Agreement, nor shall a waiver constitute an ongoing 

waiver, unless otherwise expressly stated. 
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 9.7 Severability. If any provision or any part of this Agreement is determined 

to be unlawful, void or invalid, that determination shall not affect any other provision of 

this Agreement and all such provisions shall remain in full force and effect. 

 

 9.8 Governing Law. The laws of the State of Nevada shall govern this 

Agreement and any legal determination of rights, duties and remedies of the parties 

arising from a dispute related to the Agreement. The courts located in Clark County, 

Nevada shall have jurisdiction over any dispute arising out of this Agreement. 

 

 9.9 Assignment. Neither party may assign this Agreement to another party 

without the prior written consent from the other party. Notwithstanding the foregoing, 

Service Provider may delegate the performance of, but not the responsibility for, specific 

portions of this Agreement to qualified third party contractors, professional service 

providers or experts, subject to ALA ’s approval, which approval shall not be 

unreasonably withheld. 

 

 9.10 Successor. This Agreement shall inure to the benefit of the respective 

successors and assigns of Service Provider and ALA. 

 

 9.11 Indemnification.  

 

  9.11.1 ALA agrees to indemnify, defend, save and hold harmless Service 

Provider, and its directors, officers, employees, agents and other representatives from and 

against any and all manner of loss, cost, expense (including attorneys’ fees and other 

costs and expenses of litigation, defense and appeal), damage, injury, liability, claims, 

actions and causes of action whatsoever arising from or in any way related to ALA ’s: (i) 

own negligent or willful acts or omissions; (ii) breach of this Agreement; or (iii) 

operation of its own business. 

 

  9.11.2 Service Provider agrees to indemnify, defend, save and hold 

harmless ALA and its directors, officers, employees, agents and other representatives 

from and against any and all manner of loss, cost, expense (including attorneys’ fees and 

other costs and expenses of litigation, defense and appeal), damage, injury, liability, 

claims, actions and causes of action whatsoever arising from or in any way related to 

Service Provider’s: (i) own negligent or willful acts or omissions; (ii) breach of this 

Agreement; or (iii) operation of its own business related to the School. 

 

  9.11.3 The indemnification obligations contained in this Section shall 

survive the termination of this Agreement. 

 

 9.12 Notice. Every notice, approval, consent or other communication 

authorized or required by this Agreement shall not be effective unless same shall be in 

writing and sent postage prepaid by United States mail, electronic mail (“Email”) or by 

facsimile transmission, directed to the other party at its address hereinafter provided or 

such other address as either party may designate by notice from time to time in 

accordance herewith: 
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If to ALA :  

Attn: Gabe Shirey 

940 Hickory Park St  

Las Vegas, NV 89138 

(702) 493-5661 

gshirey@alaschools.org 

 

If to Service Provider: 

CHARTER ONE EDUCATION GROUP, LLC 

Attn: Brian J. Holmes, Esq. 

19935 E Chandler Heights Road 

Queen Creek, AZ 85142 

(480) 223-0919 

brian@holmeslawaz.com 

 

 9.13 Headings. The headings in this Agreement are for convenience and 

reference only and in no way define, limit or describe the scope of the Agreement and 

shall not be considered in the interpretation of the Agreement or any provision hereof. 

 

 9.14 Adequate Consideration. Each party hereto acknowledges that 

consideration for this Agreement consists only of the terms set forth in this Agreement, 

and agree that such consideration is fair, adequate, and substantial. 

 

 9.15 No Coercion. Each party to this Agreement acknowledges that it has had 

the benefit of advice of competent legal counsel or the opportunity to retain such counsel 

with respect to its decision to enter into this Agreement. The signatures affixed to this 

Agreement represent that the parties are entering into this Agreement freely and without 

coercion by any other party or non-party hereto. 

 

 9.16 Counterparts. This Agreement may be executed in any number of 

counterparts, each of which shall be an original, but all of which together shall constitute 

one Agreement. 

 

 

 

 

[Signature Page to Follow] 
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IN WITNESS WHEREOF, the parties have executed this Charter School Management 

Agreement as of the date first set forth above. 

 

 

AMERICAN LEADERSHIP ACADEMY , INC.    

a Nevada corporation       

  

 

By: ________________________________________  

 

 

Name: _____________________________________  

 

 

Title: ______________________________________  

 

 

CHARTER ONE EDUCATION GROUP, LLC    

an Nevada limited liability company        

  

 

By: ________________________________________  

 

 

Name: _____________________________________  

 

 

Title: ______________________________________  
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Charter One Education Group, LLC (COEG) is an Arizona limited liability company duly organized 
and in good standing, see Certificate of Good Standing and Articles of Incorporation included with 
Attachment 23. COEG submitted its Application for Registration of Foreign Limited Liability 
Company to the Nevada Secretary of State, see proof of filing also included with Attachment 23. 
This filing was not accepted because the name of the EMO has the word "Education." COEG has 
filed a Licensure Exemption with the Nevada Department of Secondary Education so that it may 
operate with the word "Education" in its name. COEG is currently waiting on approval of the 
exemption. If the approval is withheld, COEG may change its name. COEG or its alternative name 
will not do business in Nevada until it has successfully filed its application for registration of foreign 
limited liability company and complied with all other necessary local and state laws. 
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 Nevada Commission on Postsecondary Education Licensure Evaluation Form 

BUSINESS NAME AND ADDRESS 
Charter One Education Group, LLC 
19935 E Chandler Heights Road 
Queen Creek, AZ 85142 

BUSINESS PHONE 
480-420-2121 

CELL PHONE 
602-751-6311 

BUSINESS WEB SITE ADDRESS 
None at this time. 

CONTACT EMAIL ADDRESS 
Glenn Way – Glenn@schooldev.us 
Ashley Spear – Ashley@holmeslawaz.com 

OWNER/EMPLOYEE NAME         
Glenn L. Way-Manager 
Shelina Way-Manager 
Brian J. Holmes-Manager 
Bill Guttery-Manager 
Paul Brent McArthur-Manager                                           

POSITION 
Glenn Way-Manager 
Ashley Spear-Compliance Officer 

NAME/TITLE OF TRAINING PROGRAM 
 

LENGTH COST 
 

DESCRIPTION/OBJECTIVE OF TRAINING 
 

    

    

    

LICENSES HELD TO OPERATE EDUCATIONAL PROGRAMS 
Charter One Education Group, LLC is a duly organized and validly existing 
Arizona limited liability company that is in good standing. It does not have any 
licenses. Its sole purpose and operation is to act as an Education Management 
organization (EMO). We are required to register as a foreign entity in order to 
do business in Nevada. Business conducted in Nevada is solely limited to 
acting as an EMO. For example, Charter One Education Group, LLC would like 
to provide leadership consultation, marketing advice, technology support and 
intellectual property such as school mission and vision to charter schools in 
Nevada. 

ISSUING AGENCY 
 

  

NAME OF OTHER OWNERS/PARTNERS/INVESTORS □ OWNER 
□ PARTNER 
□ INVESTOR 

MAILING ADDRESS 

 □ OWNER 
□ PARTNER 
□ INVESTOR 

 

Y/N  This section is not applicable. 
N Do you charge any fee for the training? 
N Is the training offered to adults? 
N Will the training be offered exclusively to your bona fide employees? 
N Does the training lead to employment at a beginning or advanced level? 
N Does the training lead to the award of educational credentials or credits towards a degree? 
N Does the training prepare an individual to take examinations for initial licensure in a profession or vocation? 

I certify the information I have provided on this form and any attachments thereto are correct and complete to the best of my knowledge 
 
 
SIGNATURE OF APPLICANT/DATE 

►CPE USE ONLY◄ 
 

LICENSURE IS REQUIRED – NOT EXEMPT.  Licensure is required based on the information provided by the applicant and a letter explaining 
the reason is included.  If you wish to apply for licensure, please obtain the proper application online at www.cpe.state.nv.us or contact this 
agency.  If you believe the requirement to be licensed is incorrect, you may request a hearing before the Commission, however, you cannot 
operate until such time as an exemption has been approved by the Commission or a license to operate has been issued. 

Text

01/11/2017
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 LICENSURE NOT REQUIRED – EXEMPT.  Training identified by applicant on this form and attachments (_______) are exempt from 
licensure.  Exemption does not constitute any endorsement or approval by the State of Nevada or the Commission and neither endorses or 
approves any activities, programs, training, courses, businesses by issuing this exemption.  Exemption applies only to the persons and/or 
businesses identified on this form and is non transferrable.  Failure to immediately bring any changes related to the information provided on 
this form to the attention of the Commission invalidates the exemption.  A copy of this form and attachments will be on file with the 
Commission. 

SIGNATURE OF CPE REPRESENTATIVE / DATE  
 
 

COMMISSION ON POSTSECONDARY EDUCATION 
8778 S MARYLAND PW STE 115 

LAS VEGAS NV  89123 

PH:  702-486-7330 
FX:  702-486-7340 

www.cpe.state.nv.us 
kdwuest@cpe.state.nv.us 

          Updated 12/23/2014 

378ALA Centennial Hills Attachment 23



 

Office of the
CORPORATION COMMISSION 

 

 
 

 

 
 
____________________________________ 
Ted Vogt, Executive Director 

 
By: ___________________________ 

      
 

CERTIFICATE OF GOOD STANDING

To all to whom these presents shall come, greeting:

     I, Ted Vogt, Executive Director of the Arizona Corporation Commission, do hereby certify
that

***CHARTER ONE EDUCATION GROUP, LLC***

1570011

a domestic limited liability company organized under the laws of the State of Arizona, did
organize on the 18th day of July 2016.

     I further certify that according to the records of the Arizona Corporation Commission, as
of the date set forth hereunder, the said limited liability company is not administratively
dissolved for failure to comply with the provisions of A.R.S. section 29-601 et seq., the
Arizona Limited Liability Company Act; and that the said limited liability company has not
filed Articles of Termination as of the date of this certificate.

     This certificate relates only to the legal existence of the above named entity as of the date
issued.  This certificate is not to be construed as an endorsement, recommendation, or
notice of approval of the entity's condition or business activities and practices.

IN WITNESS WHEREOF, I have hereunto set my hand and affixed
the official seal of the Arizona Corporation Commission.  Done at
Phoenix, the Capital, this 11th day of January, 2017, A. D.
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ABOVE SPACE IS FOR OFFICE USE ONLYUSE BLACK INK ONLY - DO NOT HIGHLIGHT

Application for
Registration of Foreign

Limited-Liability Company
(PURSUANT TO NRS 86.544)

4. Registered
Agent for Service
of Process: (check
only one box)

Commercial Registered Agent:

Noncommercial Registered Agent
(name and address below)

Name
Office or Position with Entity

(name and address below)

Nevada
Street Address City Zip Code

Zip CodeCityMailing Address (if different from street address)

Name of Noncommercial Registered Agent   OR   Name of Title of Office or Other Position with Entity

Nevada

StateStreet Address City Zip Code

Name

X
Authorized SignatureName

X
Authorized Signature of Registered Agent or On Behalf of Registered Agent Entity Date

I hereby accept appointment as Registered Agent for the above named Entity.

8. Name and
Signature of
Manager or
Member:

9. Certificate of
Acceptance of
Appointment of
Registered Agent:

7. Name and
Address of each
Manager or
Member: (attach
additional page if more
than 1)

Check box if a
Series Limited-

Liability Company

1. Name of Foreign
Limited-Liability
Company:

Nevada Secretary of State NRS 86.544 FLLC Articles
Revised: 1-5-15

This form must be accompanied by appropriate fees.

6. Street Address of
Principal Office: (or
office required to be
maintained in the domicile
state by the laws of that
state)

StateStreet Address City Zip Code

StateStreet Address City Zip Code

The name under which this foreign limited-liability company proposes to register and transact business in Nevada is:

In the event the above-designated Agent for Service of Process resigns and is not replaced or the agent's authority
has been revoked or the agent cannot be found or served with exercise of reasonable diligence, then the Secretary
of State is hereby appointed as the Agent for Service of Process.

2. Name Being
Registered with
Nevada: (see
instructions)

5. Records Office:
(see instructions)

3. Entity Domicile:
(date and state or
country of formation)

OR

BARBARA K. CEGAVSKE
Secretary of State
202 North Carson Street
Carson City, Nevada 89701-4201
(775) 684-5708
Website:  www.nvsos.gov

I declare, to the best of my knowledge under penalty of perjury, that the information contained herein is correct and acknowledge
that pursuant to NRS 239.330, it is a category C felony to knowingly offer any false or forged instrument for filing in the Office of
the Secretary of State.

Date Formed State or Country where Authorized

This entity is in good standing in the
jurisdiction of its incorporation/creation.

*050303*
*050303*

Charter One Education Group, LLC

Charter One Education Group, LLC

08/16/2016 Arizona ✘

✘ Registered Agents Inc.

19935 E Chandler Heights Road Queen Creek AZ 85142

19935 E Chandler Heights Road Queen Creek AZ 85142

Bill Guttery

19935 E Chandler Heights Road Queen Creek AZ 85142

Brian	J	Holmes

01/09/2017
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In the matter of

Date

ABOVE SPACE IS FOR OFFICE USE ONLY

X

Nevada Secretary of State Form RA Acceptance
Revised: 1-5-15

Registered Agent
Acceptance

(PURSUANT TO NRS 77.310)

I accepted the appointment as registered agent for

Name of Appointed Registered Agent   OR   Represented Entity Serving as Own Agent*

Name of Represented Business Entity

Datethe above named business entity.

USE BLACK INK ONLY - DO NOT HIGHLIGHT

Certificate of Acceptance of Appointment by Registered Agent

Nevada

Nevada

Street Address City Zip Code

Zip CodeCityMailing Address (if different from street address)

commercial registered agent listed with the Nevada Secretary of State,

(complete only one)

noncommercial registered agent with the following address for service of process:

am a:

and hereby state that on

Authorized Signature of R.A. or On Behalf of R.A. Company

a)

b)

I,

BARBARA K. CEGAVSKE
Secretary of State
202 North Carson Street
Carson City, Nevada 89701-4201
(775) 684-5708
Website:  www.nvsos.gov

Nevada

Nevada

Street Address City Zip Code

Zip CodeCityMailing Address (if different from street address)

represented entity accepting own service of process at the following address:c)

Title of Office or Position of Person in Represented Entity

X
Signature of Officer

*If changing Registered Agent when reinstating, officer's signature required.

Date

This form may be submitted by: a Commercial Registered Agent,
Noncommercial Registered Agent or Represented Entity.  For more
information please visit http://www.nvsos.gov/index.aspx?page=141

*180304*
*180304*

Charter One Education Group, LLC

REGISTERED AGENTS INC.   -   E0354042011-8

✘

01/09/2017

01/09/2017
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7.	Name	and	Address	of	each	Manager	or	Member		
	
NAME	 ADDRESS	
BRIAN	J	HOLMES	
	

19935	E	CHANDLER	HEIGHTS	ROAD	
QUEEN	CREEK,	AZ	85142	

PAUL	BRENT	MCARTHUR	
	

19935	E	CHANDLER	HEIGHTS	ROAD	
QUEEN	CREEK,	AZ	85142	

SHELINA	WAY	
	

19935	E	CHANDLER	HEIGHTS	ROAD	
QUEEN	CREEK,	AZ	85142	

GLENN	L	WAY	
	

19935	E	CHANDLER	HEIGHTS	ROAD	
QUEEN	CREEK,	AZ	85142	
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