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1. SPCSA Charter Proposal Cover Sheet  

 
Identify the primary point of contact for your team.  Barring a change in the makeup of the 
founding group, this will likely be the liaison identified in the Notice of Intent. This individual will 
serve as the contact for all communications, scheduling, and notices regarding your application. The 
Primary Contact is expected to ensure that your team receives all general communications 
promptly. Please note that, as with all aspects of your application, names and contact information of 
the Primary Contact will become public information.  Please note that neither the Primary Contact 
nor any other member of the Committee to Form may be an employee of a proposed vendor, 
including an educational management organization. 

 

Primary contact person:  

Mailing address:  

Street/PO Box:  

City:  State  Zip  

Phone Number:  day  evening  

Fax Number:  Email:  
 

Name of team or entity applying:  Nevada Strong Academy Charter School 
 

 Track A 
 Track B 
 Track C 
 Track D 

 
Provide a brief description of your school that includes the name, the mission, grades served and other information you 
would like to include in a brief communication of this type. Your description will be used by the sponsor to provide 
information to the public about applicants and, for approved schools, new charter schools. 

 

The mission of Nevada Strong Academy is to prepare every student to be college and career ready to 
lead in their community and world by sparking curiosity and providing students with an exceptional, 
well-rounded education through high-quality instruction, rigorous curriculum, and character 
development. 
 

Our school will serve students in kindergarten through twelfth grade and our mission informs our 
daily activities and students’ classroom experiences.  We provide a joyful, safe, caring and 
collaborative atmosphere.  Our curriculum features a quality student centered program with an 
emphasis on STREAMS-Science, Technology, Engineering and Mathematics, as well as reading, art and 
social-emotional learning (SEL).  Our mission guides us in targeted, intentional and purposeful design 
and decisions that impact every element of our school. 



Cover Sheet 1-4  

Names, roles, and current employment of all persons on applicant team (add lines as 
needed):  

 

Full Name Current Job Title and Employer Position with Proposed 
School 

Annette Dawson Owens Founder of Nevada Strong Founder 

Carrie Buck Fundraising/Pinecrest Foundation Board Member 

Sam Castor Legal Counsel/Switch Board Member 

Monty Coon Director/Artificial Intelligence Board Member 

Lindsey Dalley Dentist/Dalley Dental Board Member 

Andy Hafen Retired Mayor Board Chair 

Kurt Harris Attorney/Harris Law Firm Board Member 

David Jones Manager/Northern Trust Board Treasurer 

Bea Soares Business advisor/SCORE Board Vice Chair 

Amy Trombetti Director/SPEDCO Board Member 
 
Does this applicant team, charter management organization, or education management 
organization have charter school applications under consideration by any other 
authorizer(s) in the United States?   Yes  No 

    
If yes, complete the table below, adding lines as needed. 

 

State Authorizer Proposed School Name 
Application 
Due Date 

Decision 
Date 

 
Does this applicant team, charter management organization, or education management 
organization have new schools scheduled to open elsewhere in the United States in the 
2018-19 or 2019-20 school years?   Yes  No 

    
If yes, complete the table below, adding lines as needed. 

Proposed School Name City State Opening 
Date 

    

    
 
School Name (add lines as needed): 

 

Proposed School Name(s)* Opening Year 
Grades 
served Year 
1 

Grades served 
at capacity 

    

 



Cover Sheet 1-5  

(a) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 

 
 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 
K 112 112 112 112 112 112 
1 84 112 112 112 112 112 
2 56 84 112 112 112 112 
3 56 56 84 112 112 112 
4 56 56 56 84 112 112 
5 56 56 56 56 84 112 
6  112 112 112 112 112 
7   112 112 112 112 
8    112 112 112 
9     140 140 
10      112 
11       
12       
Total 420 588 756 924 1120 1260 

 
Nevada law currently permits an operator to contract with for-profit and non-profit 
education management organizations and education service providers.   

Does the proposed school intend to contract or partner with an education management 
organization (EMO) or education service provider (ESP) or other organization to provide school 
management services?  Yes   No         

If yes, identify the 
EMO/ESP: 

Royal School System 

 

Effective January 1, 2016, Nevada law permits authorizers to enter into charter contracts to 
nonprofit charter management organizations which directly hold a charter in another state 
as well as to Nevada non-profit corporations formed for the purpose of applying for a 
charter in conjunction with such a CMO.     

Is the applicant for the proposed school a charter management organization (CMO) or a Nevada 
non-profit corporation formed for the purpose of applying for a charter in conjunction with a 
CMO?  Yes   No         

If yes, identify the CMO and any affiliated NV 
non-profit: 

 

 
Applicant Certification: 

   

July 15, 2019 (resubmitted January 20, 
2020) 

Signature                  Date  

Annette Dawson Owens   
Printed Name: 
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2. Executive Summary 

4 Page Limit 

Provide a brief overview of your proposed school, including: 

(a) An overview of the mission and vision for the school 

(b) Proposed model and target community 

(c) The outcomes you expect to achieve 

(d) The key components of your educational model 

(e) The values, approach, and leadership accomplishments of your school leader or leadership 

team  

(f) Key supporters, partners, or resources that will contribute to your school’s success 

 

(a) Provide a brief overview of the mission and vision for the school 

The mission of Nevada Strong Academy is to prepare every student to be college and career ready 
to lead in their community and world by sparking curiosity and providing students with an 
exceptional, well-rounded education through high-quality instruction, rigorous curriculum, and 
character development.   

In Las Vegas, there are disparities in academic attainment between minority students and their 
Caucasian peers and between students from low-income families and their more affluent peers. 
Nevada Strong Charter School exists to both extinguish the Achievement Gap and raise the 
collective level of performance for all students by providing educational excellence to students and 
families in Las Vegas. We believe that providing students and families access to a rigorous, college-
preparatory academic program in a structured environment of high expectations will break the 
cycle of underperformance and change the life trajectories of the students we serve.  

Our vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, 
responsible, and well-rounded future leaders.    

We envision equity and excellence for all.  Starting in kindergarten and continuing into high school, 
we prepare students for a rigorous college preparatory study and pursuit of their goals and dreams.  
Students who graduate from our school will have a clear picture of what college looks like, will be 
able to understand what is required for entrance, and will have the knowledge, skills, and test 
scores to position them to open college and career doors.   

(b) Proposed model and target community 

The importance of education in today’s global economy cannot be overstated. Yet, by any objective 
measure, educators are failing to prepare the vast majority of our students. At Nevada Strong, we 
will focus our collective efforts to overcoming this trend and setting our students on the path to 
success in high school, college, and beyond. Nevada Strong’s model rests on three fundamental 
features that lead to success: high-quality instruction, rigorous academics, and values that connect 
students with the community. The value of these seemingly simple features is not in their 
identification but in the implementation of our model. 

Our first pillar of success, high-quality instruction, will be realized by supporting great teachers 
within a school that is modeled around using academic data to inform the instruction students 
receive constantly. Collecting data in real time allows intervention/extension activities to be 
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provided quickly – often the same day. Data will inform lesson plans and instructional strategies as 
data analysis will be a common theme throughout our professional development and processes of 
continuous improvement.  

Rigorous academics, our second pillar, begins with a foundation of proven curriculums that have 
been successful in student populations that mirror our own. Starting with curriculum and 
assessments that are already aligned to state standards allows teachers to spend time analyzing 
data and responding to student needs.  

Our third pillar speaks to the Core Values at Nevada Strong. Excellent academics are the primary 
focus of a school but developing culture and character should not be sacrificed in the quest for 
higher test scores. We know that incorporating our S.T.R.O.N.G. values, Scholar, Team, Resilience, 
Optimism, Noble, Gracious into our daily routines and discussions will ultimately build a 
community of confidence, support, and even greater success.  

Target Community: 

In order to provide an excellent K-12 education option to families and students who do not 
currently have access to one, we will strategically locate near underserved students who do not 
have access to a high-quality school.  Students who are experiencing high poverty, at risk of 
dropping out or failing in school, disengaged because they do not have access to a high-quality 
educational outcome, English Language Learners, students with special needs, or dealing with 
trauma all are part of the target community of Nevada Strong Academy. 

(c) The outcomes you expect to achieve 

By starting in kindergarten, ensuring our entire program is aligned to rigorous high school 
standards, and using quantitative student performance to drive instruction, Nevada Strong will 
create a dynamic, responsive, and supportive environment that is centered on realizing the full 
potential of all students.   

We expect students, upon graduation, to be college and career ready and performing at or above 
grade level in all subjects, with every option and avenue open to them for post-secondary 
experiences.  We expect our graduates to be confident, capable, and connected individuals due to 
the high-quality, caring, and personalized education they receive at Nevada Strong Academy. 

(d) The key components of your educational model  

At the center of our educational model and instructional program are three core components:  
Rigorous curriculum, High Quality Instruction, and Character Development.  

These core elements are our non-negotiables and equip all students, including students with 
disabilities and English language learners, to learn and achieve as we understand their individual 
needs and work to meet them.  

We focus on the fundamental five, which are strategies every teacher uses to improve educational 
outcomes for students.  We utilize double blocks of instruction in reading and math as well as daily 
fluency practice in both subjects.  We personalize learning through the project and place-based 
learning and serve the whole child through a vision we’ve called STREAMS-360, which, besides a 
strong STEM focus, develops reading, arts, and social-emotional learning skills for students. 

(e) The values, approach, and leadership accomplishments of your school leader or leadership team 

Nevada Strong believes in creating a culture of care and respect for all staff, students, and teachers.  
Our approach is targeted, intentional, and purposeful in all that we do throughout the school. Our 
team is determined, enthusiastic, well versed, and equipped to address all students’ educational 
and emotional needs, including students with disabilities and English language learners.  We 
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believe every student can learn and achieve when their individual needs are understood and met. 
 
The vast experience of our Founding Team positions Nevada Strong as uniquely capable of success. 
Soner Tarim’s track record of excellence is often the standard to which other schools are held. He 
has already proven that he will be successful in founding schools under ideal and difficult 
conditions. He brings with him a career of best practices; lessons learned, tips, and experiences in 
serving our students, families, teachers, and community, and his EMO will provide superior back 
office, operational, and support services compared with what Nevada Strong could secure at the 
same cost by engaging multiple contractors and internal employees.   

Annette Dawson Owens, our school founder, has worked in both district and charter schools over 
the last 20 years.  Capitalizing on her years of experience and community connections, including 
school relationships across the country, she has learned from dozens of high-performing schools. 
By combining this knowledge and experience with a governing board rich in specialized skills and 
deep community interests, Dawson Owens is equipped to create a school that changes the lives of 
each and every student. That is Nevada Strong. 

(f) Key supporters, partners, or resources that will contribute to your school’s success 

Key supporters, partners, and resources that will contribute to our school’s success, are Project 
Lead the Way, Uncommon Training, The Public Education Foundation, Project and Place-Based 
Learning Organizations, The Boy Scouts of America, Shaan Patel’s Prep Expert/Shark Tank, 
partnerships with local colleges and universities – including UNLV, Teach For America, Education 
Elements, Maryland Parkway Coalition, My Brother’s Keeper, and countless non-profits throughout 
the community. 
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3. Meeting the Need 

TARGETED PLAN 

(1) Identify the community you wish to serve and describe your interest in serving this specific 
community. 

In Clark County alone, there are over 360,000 specific reasons we want to start a school.  Each of 
these students are part of our future; every student has a story to tell, and most of our young 
scholars are underserved.  Nevada Strong is designed around the central mission of serving 
students in underserved areas and providing choice in their education and control over their future. 

While Nevada’s recent results have improved slightly, it is still consistently at or near the bottom in 
ACT scores nationally1.  With a composite score of 17.5, only 11 percent of the state’s high school 
juniors are college and career ready.  Data from the Department of Education’s website shows the 
results of the 2017 NAEP.  By 8th grade, only 27% of students were proficient in math and 28% 
were proficient in reading.  This knowledge gap starts even earlier than in middle school.  By 4th 
grade, only 31% of students were proficient in both math and reading.  In a sea of discouraging 
data, results for African American and Latino students were even worse.  Black and Hispanic 
students’ results on the NAEP are roughly 20 percent lower in all four categories.  

Nevada students, after attending thirteen years of school, should not need remedial courses before 
starting on their college and career paths.  If this is the case, the system has failed and has not been 
designed in targeted, intentional, and purposeful ways as it should and could be.  Nevada Strong is 
committed to serving the community to make a difference in college and career readiness.   

Given the clear need for high-quality seats across the state, Nevada Strong’s facility search began 
with two specific areas of focus: 

1. zip code 89119 (including 89169) 

2. zip code 89106 (including 89107, 89108) 

The 89106 Zip Code is home to two 1-star elementary schools, five 2-star elementary schools, one 
1-star middle school, and one 2-star middle school.   

Within a four-mile radius of zip code 89106, there are twenty elementary schools serving 12,486 
elementary students who are currently attending one- and two-star performing schools.  Eighteen 
of the twenty schools have student populations that are 100% free and reduced lunch.  Half of these 
schools have 40% or more ELL students.   

The 89119 Zip Code is home to two 2-star elementary schools, and the only middle school is one 
star.  

Within a four-mile radius of zip code 89119, there are six elementary schools serving 4378 
elementary students who are currently attending one- and two-star performing schools.2  All 
schools are 100% free and reduced lunch.  Four out of the six one- and two-star schools have 40% 
or more ELL students.  Nevada Strong is committed to serving the most underserved students; 

                                                             
1 http://www.doe.nv.gov/News__Media/Press_Releases/2018/Nevada_ACT_Scores_Improve/ 

2 https://opportunity180.org 
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specifically, students who qualify for free/reduced lunch and students who are learning English as 
their second language.   

As seen across Clark County (and across the country) the trend is for large numbers of students in 
urban areas to attend the lowest performing schools.  Research confirms both the collective 
underperformance of students and specific achievement gaps that African American and Latino 
students must overcome.   

Public charter schools can play a key role in working alongside the local school district to help solve 
the education equity problem in Clark County.  We will serve students in an area of need and have 
identified a target facility in 89119.  As shown in Attachment 13, we have supplemented our initial 
letter of intent with further written confirmation of interest from our landlord, an updated floor 
plan, and a projected traffic flow diagram.  Additionally, we have already been able to host 
information sessions at this location. 

 

(2) Explain how your model, and the commitment to serve this population, including the grade 
levels you have chosen, would meet the district and community needs and align with the 
mission of the SPCSA.  

Our three fundamental features of rigorous curriculum, high quality instruction, and character 
development will provide an excellent and equitable education for all.  Our proposed STREAMS-360 
Project Based Learning model will fortify the foundational skills of students and prepare them to 
succeed at the high school and college levels. Practical application of knowledge will be encouraged 
so that students can broaden their horizons and preview what their professional lives are going to 
be like.  Our innovative approach will be targeted, intentional, and purposeful.  Through the project 
based and blended learning components of our educational plan, we will create personalized 
learning paths for all students in grades K-12 in order to meet the needs of each student.  This, in 
concert with a strong program to support students socially and emotionally, will prepare our 
students to be college and career ready. 

Our model aligns with the SPCSA’s mission of increasing student achievement while being 
innovative in our design and personalized approach to serve students.  Students currently have 
limited access to a high-quality school, and Nevada Strong would provide an option in excellence 
and equity for all. 

 

PARENT AND COMMUNITY INVOLVEMENT 

(1) Describe the role to date of any parents, neighborhood, and/or community members involved 
in the development of the proposed school.  

In addition to providing updated information via our school website and interacting on social 
media, we have also focused on cultivating interactive opportunities for students, parents, and 
families to ask questions and provide feedback.  We have hosted community information sessions 
and tabling events. We have attended monthly community events to speak with parents about our 
school, offered families the opportunity to provide input, and distributed intent to enroll interest 
forms.  These surveys and direct conversations have given parents an opportunity to express their 
desires and priorities for their child’s education.  We have spent the past two years working, 
volunteering, and canvassing in the community.  Dawson Owens has spent the past two summers 
participating in home visits, hosting public “meet and greets” alongside our Board Members and 
our EMO team, attending community events, and performing outreach to local businesses.  During 
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the school year, she has worked part time at a neighborhood school providing math support to 
students and understanding the needs of families and the community.  Recently, Dawson Owens has 
been volunteering and building partnerships with the neighborhood Pre-K center which is located 
next to our projected facility.  Together, these past two years have given Nevada Strong first-hand 
opportunities to sincerely listen to families as they express what they desire, want, and need in 
their students’ education.  

The Nevada Strong board has met extensively with key community members including our mayors, 
the speaker of the assembly, and the governor.  Our board members have met with members of the 
education committee, commissioners, assemblymen, and senators.  We have reached out to local 
politicians, city and business leaders, traditional district education leaders, national charter 
network leaders, and major colleges and universities both locally and nationally. 

Our founder has a rich history of being active in education locally.  She serves on My Brother’s 
Keeper Education Equity Committee, the Title One Committee, education advisory boards, School 
Organizational Teams, and has actively engaged with local universities.  She completed the Public 
Education Executive Leadership program and has been trained by local and national educational 
experts that helped inform the design of Nevada Strong.   

Specifically, over the past month, we have collected a dozen letters of support from local 
community partners that will partner with Nevada Strong as we support our students and families.  
These community partners are in our desired neighborhood and have missions and visions that are 
aligned with that of Nevada Strong. 

New/Targeted Community Partners (Dec 2019 – Jan 2020) 

Boe Boxing Leadership/Community Input/Health Education 

Green Our Planet Community Garden 

LV Young Entertainers Music Education/After School Enrichment 

Transamerica Financial Literacy/Leadership 

UNLV College of Education 

Pre School  

Planning &Development Maryland Pkwy Redevelopment Coalition Apartments, Businesses inputs as well as advisory 

member on board-regular meetings with 
BSA Scouting afterschool enrichment 

Public Education Foundation Collaboration best practices/resources 

United Methodist Church/Child Development 

Center 

Preschool pipeline/input 

Veterans Village Donation/Community  

Nevada Health Center Health Services for students 

All American Boys Chorus Fundraiser 

Leland Brandon American Heart Association; fundraiser  

 

We have collected over 200 parent signatures/surveys and have over 300 followers on Facebook.  
We have canvassed our immediate neighborhood and gone door to door introducing Nevada Strong 
to families and businesses.   
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Our parent survey gave parents the opportunity to prioritize the needs for their student’s education 
and has informed the design of Nevada Strong.  Parents have influenced the design of our school by 
encouraging us to focus on student engagement and personalized learning pathways that meet the 
needs of each individual student.  A key takeaway from this survey is that many parents feel like 
they have been forgotten.  A culture of care, as well as a safe learning environment, are desires 
expressed by parents as well as students. Nevada Strong has developed targeted, intentional, and 
purposeful practices that will be implemented in the school, such as daily affirmations for both 
teachers and students, as well as professional development before and throughout the school year.  
Teachers will practice and be ready on day one with routines and procedures that maximize 
outcomes for students.  

 

(2) Describe how you will engage parents, neighborhood, and community members from the time 
that the application is approved through the opening of the school. What specific strategies 
will be implemented to establish buy-in and to learn parent priorities and concerns during the 
transition process and post opening? 

Post-authorization, Nevada Strong will engage parents, neighborhood and community members by 
continuing our purposeful outreach efforts, including weekly meet and greet opportunities that are 
already underway.  We will leverage our relationships with community organizations, local 
businesses, early childhood facilities, and churches to help us inform parents and families about the 
opportunity for their child(ren).  Our Board will continue to build on the business and community 
relationships we have already established to engage more families in our target community.  
Specifically, we have already scheduled to host or attend the following events:  STEM and Stories 
(host), BOE Boxing (host), School Choice Fair (applicants typically collect over 100 interest forms), 
and general recruitment efforts at Boulevard Mall.  

Several members of our Founding Board have extensive experience in start-up charter schools and 
marketing.  Specific strategies to establish buy-in and discuss parents’ priorities and concerns 
during the transition process and post opening include: door-to-door canvassing, boots-on-the-
ground events to pass out flyers, interactive social media outreach, information sessions and town 
hall meetings, radio interviews, and a commitment that our outreach efforts (fliers, postcards, 
enrollment forms, information sheets) will continue to be available in English and Spanish.  As a 
Founding Team, we fully understand that enrollment will rely on energetic mobilization of the 
relationships and connections within our community.  Parent engagement is a two-way street, and 
ample opportunities will be given for parents to provide feedback through surveys, through 
question and answer periods, through open communication and listening tours. 

 

(3) Describe your plan for engaging parents/families in the life of the school, in addition to any 
proposed governance roles related to students’ parents/guardians. Explain the plan for 
building family-school partnerships that strengthen student support and academic outcomes 
and how the school will encourage parental involvement. Describe any expectations for parent 
volunteering.  

Nevada Strong’s plan for engaging parents/families in the life of the school starts with every child’s 
family receiving an individual meeting with the Nevada Strong team.  We will create a Family 
Advisory Council/School Organizational Team/PTO that meets monthly and consists of parents, 
staff members, and community members. 
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We will elect a parent to serve as a member of the Nevada Strong Academy Board.  We will leverage 
our team’s personal connections within the community to bring in resources that would be most 
helpful to our families.   

Nevada Strong will have an open door policy and believes every parent is an asset and strengthens 
our school culture.  We will have a family questionnaire to capture our parents’ skill sets and their 
desires to be involved in the school.  We will have regular surveys, weekly check-ins with parents 
regarding their student, and monthly family night events, which, depending on the expressed 
desires of our parents, could include guest speakers, resume writing workshops, job fairs, etc.   Our 
parents will be invited to regular college visits and student-led parent teacher conferences at our 
school.     

 

(4) Discuss the community resources that will be available to students and parents.  Describe any 
strategic partnerships the school will have with community organizations, businesses, or other 
educational institutions that are part of the school’s core mission, vision, and program other 
than the EMO identified in the application or dual-credit partners discussed in subsequent 
sections.  Specify the nature, purposes, terms, and scope of services of any such partnerships, 
including any fee-based or in-kind commitments from community organizations or individuals 
that will enrich student-learning opportunities.  Include, as Attachment 1, existing evidence of 
support from community partners such as letters of intent/commitment, memoranda of 
understanding, and/or contracts. 

Nevada Strong’s founder has deep roots working within the community and established 
relationships.  The school will continue to formalize countless additional relationships with 
preschool partners such as Accelero and Strong Start, community centers such as the Boys and Girls 
Clubs, countless mentoring organizations such as Tulip, CORE, Big Brothers Big Sisters, JAG-Jobs for 
America’s Graduates, 100 Black Men of NV, and community libraries.  

Nevada Strong has discussed our school and made contact with local sports leaders such as the 
Raiders, the Lights, the Aces, the 51s, and the Aviators.   We continue to build awareness with non-
profits and organizations that serve at-risk youth such as Shade Tree, St. Jude’s, Veteran’s Village, 
the Harbor, Casa Luz, Three Square, and the Police Department.  We will continue to build 
relationships with local places of worship embedded in the community.  Nevada Strong has built 
relationships within the Latin Chamber, the Urban Chamber, the Henderson Chamber of Commerce 
the Clark County Black Caucus chair, and attended numerous gatherings, meet and greet events. 

In addition, a number of community partners are available and eager to partner with Nevada 
Strong.  These partners offer services that are desired by parents and staff and will enrich students’ 
lives during and after school.  Community resources that will be available to students and parents 
include college and university partnerships and after-school activities made possible by 
organizations such as the Boy and Girl Scouts of America, Coding, Think Law, Music, Leadership 
Training, Boe Boxing, Green Our Planet, and American Heart Association.   

 

(5) Describe the group’s ties to and/or knowledge of the target community.  What initiatives 
and/or strategies will you implement to learn from and engage the neighborhood, community, 
and broader city?  

Nevada Strong has ties to and knowledge of our target community through direct involvement with 
My Brother’s Keeper, long term relationships with the local universities, and by serving on a variety 
of Boards and Committees including: Title 1 Committee, School Reorganization efforts, the Public 
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Education Foundation’s Executive Leadership Academy, UNLV, and the Maryland Parkway 
Coalition.  The Maryland Parkway Coalition will attend monthly meetings and provide regular input 
and feedback from the community.   

We will leverage our community partners to provide our students opportunities through speaking 
engagements, project-based learning, field trips, and other interactive experiences.  In keeping with 
our commitment to literacy, these community-based experiences can be woven into a language arts 
lesson unit or project as appropriate.  Starting in kindergarten, Nevada Strong students will have 
opportunities to participate in and be exposed to experiences that provide them enhanced 
academic and personal development as well as service opportunities in the community.  Our 
students will have annual opportunities to broaden their horizons and serve the community.  As 
students get older, naturally, the level of the project will advance.  By graduation, students will 
complete a “Capstone” level project.  We will provide the necessary supports and scaffolding for 
students, and we will use this opportunity to develop their skills and confidence and connect to the 
community as we prepare them for success in college and careers. 

To continue to learn from the community and engage the neighborhood, we will provide 
STREAM360 activities for the target community.  This will allow us to highlight our STEM focus 
combined with literacy to get parents and students excited about learning and attending Nevada 
Strong.  Our partnership with Project Lead the Way will help highlight and connect college and 
career paths as an integral part of our mission.  Nevada Strong is also committed to recruiting 
mentors and has connected with mentor groups who want to be involved in schools and make a 
difference in the lives of our students.  In addition, our founder has made connections with our 
homeless and foster advocates in the community and will continue to see that our most 
underserved have the opportunity to access Nevada Strong Academy. 

 

(6) Identify any organizations, agencies, or consultants that are partners in planning and 
establishing the school, along with a brief description of their current and planned role and 
any resources they have contributed or plan to contribute to the school’s development. If much 
of the founding group and/or the EMO contractor is new to Nevada, describe how your 
previous work has prepared you to establish relationships and supports in this new 
community.  

Amy Trombetti of Special Education Consulting Services (SPEDCO) provides schools with 
exceptional services and coaching regarding support, professional development, and federal law 
compliance.  This allows special education teachers/directors the ability to focus on their student’s 
educational needs.  She was a school administrator with Utah Charter Schools and spent 10 years as 
a Special Education Teacher and Facilitator with Clark County School District.  She has a B.S. in 
Education/Special Education from UNLV, Administrations and Supervision from the University of 
Phoenix and is Mediation/Conflict Resolution certified from the University of Utah. 

The CEO of our EMO, Soner Tarim, founded Harmony Schools and has successfully built a charter 
network that has already served thousands of urban students across Texas.  His resume and bio are 
included in Attachment 3, and he is committed to providing all necessary support to ensure the 
successful launch of Nevada Strong. 
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4. Academic Plan 

MISSION & VISION 
The mission of your school should describe the purpose of your school, including the students and 
community to be served and the values to which you will adhere while achieving that purpose.  The 
vision of your school should describe what success looks like for students, for the school as a whole, and 
for any other entities that are critical to your mission. The mission and vision statement should align 
with the purposes of the Nevada charter school law and the mission of the State Public Charter School 
Authority and serves as the foundation for the entire proposal.  

(1) Provide the mission of your proposed school and describe how that mission will inform your 
school’s daily activities and students’ classroom experience.   

The mission of Nevada Strong Academy is to prepare every student to be college and career ready 
to lead in their community and world by sparking curiosity and providing students with an 
exceptional, well-rounded education through high-quality instruction, rigorous curriculum, and 
character development. 

Nevada Strong Academy’s mission informs our daily activities and student classroom experiences 
via the following:  

1.  Curriculum Selection. Our curriculum focuses on ensuring students have equitable access 
to college and career readiness opportunities; NSA will leverage our curriculum to ensure 
all students are college and career ready. Our team has evaluated and selected curriculum 
choices based on the following: 1) support of various learning levels, 2) alignment to 
standards to ensure appropriately rigorous content, 3) opportunity for student exploration 
and questioning to nurture curiosity and inquiry, and 4) the ability for connections in both 
and college and career ready pathways.  

2.  Leadership. Nevada Strong Academy’s leadership will strategically focus on creating a 
classroom experience aligned to our mission and developing a joyful, safe, caring, and 
collaborative atmosphere on a daily basis via the following: 1) Staff professional 
development prior to the start of school to conduct deliberate practice on topics such as 
culture, mission, 5E of Inquiry-Based Instruction, and more; 2) Ongoing professional 
throughout the school year for all staff and leadership; and 3) Evaluations and reflection.  
Our leadership team will conduct observations, walkthroughs, and surveys to reflect on 
evidence of our mission in action in our classrooms and school community.  

3.  Daily Schedule. Nevada Strong Academy’s mission shapes all components of our school 
design. In our daily schedule, we include time to ensure students are deliberately receiving 
the character development they need to be successful in college or career.  

Our mission informs our school’s daily activities and students’ classroom experience as we prepare 
every student by providing a joyful, safe, caring, and collaborative atmosphere.  Our mission drives 
our curriculum, which features a quality, student-centered educational program with an emphasis 
on STREAMS - Science, Technology, Engineering, and Mathematics, as well as reading, art and 
social-emotional learning (SEL).  Our mission guides us in targeted, intentional design and decisions 
that impact every element of our school. 

 

(2) Describe the vision for your school, clearly illustrating what success will look like in terms of 
life outcomes for students and the impact on the local community and/or larger society.   
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(a) Articulate clear guiding purposes and priorities that are meaningful, measurable, and 

attainable. 

Our vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, 
responsible, and well-rounded future leaders in and beyond post-secondary education. 

We firmly believe that all students can reach their full potential when we establish high 
expectations for them and provide the education they need to meet those expectations. Thus, we 
aim to provide an academically rigorous college and career preparatory program for all students 
regardless of race, gender, ethnic origin, national background, or socioeconomic level. Our motto is 
"Excellence and Equity for All."  Regardless of race, sex, ethnicity, or socio-economic background, 
we will provide students with a rigorous, targeted, and intentional educational program.   

As Nevada Strong fulfills our mission and vision, the following goals will be met:  

Goal 1: Students will achieve mastery in English Language Arts and Reading. 
Goal 2: Students will achieve mastery in Mathematics. 
Goal 3: Students will achieve mastery in Science. 
Goal 4: Students will graduate from high school college and career ready.  
Goal 5: Families will be satisfied with the program offering of NSA.  
Goal 6: Students will be fully enrolled, and students will attend school regularly.  

Accomplishing these goals will provide the state a Nevada a strong source of productive citizens 
ready to contribute and participate in perpetuating NEVADA STRONG through both a STRONG 
workforce and STRONG academia. 

 
(a) Articulate clear guiding purposes and priorities that are meaningful, measurable, and attainable. 

Nevada Strong’s Meaningful, Measurable and Attainable Educational SMART Goals 

The following student goals, aligned with our mission and vision, will guide our academic 
instruction and assessment.  Educational SMART Goals are the description of the competencies, 
skills, and attributes that students will retain upon completion of a course. They often function 
within the relating domains of knowledge, skills, and attitudes.  

 

Goal 1: Students will achieve mastery in English Language Arts and Reading. 

Students will demonstrate mastery and growth in English Language Arts and Reading as measured 
by both the state assessment and the NWEA-MAP, or similar reading assessment. 

STATE Assessments 

1) The percentage of students in grades 3 to 11, who have attended the school for more than three 
years, and score "meets grade level" or "masters grade level" on the reading State exam, will meet 
and exceed that of students in the same tested grades in the local school district.  

2) 70% of the students who have attended the school for three academic years or more will 
perform at "approaches," "meets grade level" or "masters grade level" on the third-grade State 
reading exam. 

3) 75% of the students who have attended the school for four academic years or more will perform 
at "approaches," "meets" or "masters grade level" on the fourth grade reading State exam. 
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4) 80% of the students who have attended the school for five academic years or more will perform 
at "approaches," "meets" or "masters grade level" on the fifth-grade reading State exam. 

NWEA-MAP 

1) At least 75% of each cohort of students attending for two or more years will read at or above 
grade level defined by performance on the NWEA-MAP reading comprehension or similar reading 
assessment. 

2) At least 80% of each cohort of students attending for three or more years will read at or above 
grade level defined by performance on the NWEA-MAP reading comprehension or similar reading 
assessment. 

3) At least 90% of each cohort of students attending for four or more years will read at or above 
grade level defined by performance on the NWEA-MAP reading comprehension or similar reading 
assessment. 

4) The average annual increase of percentiles among Nevada Strong students on the reading 
assessment on the NWEA Map will average 55 of growth per year until the average percentile score 
reaches 75%. 

  

Goal 2: Students will achieve mastery in Mathematics. 

Students will demonstrate mastery and growth in mathematics as measured by both the State 
Assessment and the NWEA-MAP or similar math assessment. 

STATE Assessments 

1) The percentage of students in grades, 3rd-9th, who have attended the school for more than three 
years, and score "meets grade level" or "masters grade level" on the math State assessments and 
Algebra 1 exam, will exceed that of students in the same tested grades in the local school district. 

2) 70% of the students who have attended the school for three academic years or more will 
perform at "approaches," "meets" or "masters grade level" on the third-grade State math exam. 

3) 75% of the students who have attended the school for four academic years or more will perform 
at "approaches," "meets" or "masters grade level" on the fourth-grade math State exam. 

4) 80% of the students who have attended the school for five academic years or more will perform 
at "approaches," "meets" or "masters grade level" on the fifth-grade math State exam. 

NWEA-MAP 

1) At least 75% of each cohort of students attending for two or more years will perform at above 
grade level defined by performance on the NWEA-MAP math comprehension or similar math 
assessment. 

2) At least 80% of each cohort of students attending for three or more years will perform at or 
above grade level defined by performance on the NWEA-MAP math comprehension or similar math 
assessment. 

3) At least 90% of each cohort of students attending for four or more years will perform at or above 
grade level defined by performance on the NWEA-MAP math comprehension or similar math 
assessment. 
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4) The average annual increase of percentiles among Nevada Strong students on the math 
assessment on the NWEA Map will average 55 of growth per year until the average percentile score 
reaches 75%. 

  

Goal 3: Students will achieve mastery in Science. 

1) The percentage of students, who have attended the school for more than three years, and score 
"meets grade level" or "masters grade level" on the science state assessment will exceed that of 
students in the same tested grades in the local school district. 

2) As a minimum 80% of the students who have attended the school for three academic years or 
more will perform at "approaches," "meets" or "masters grade level" on the science state exam. 

 

Goal 4:  College & Career Readiness Goals 

1) 100% of students will graduate with at least one Advanced Placement (AP) or Dual Credit course 
with a passing grade on their transcripts. 

2) At least 80% of students enrolled in AP courses will take AP exams. 

3) At least 50% of students who take AP exams will receive a passing grade of 3 or above. 

4) The proposed school will be in the top 20% when compared to the public schools with similar 
demographics in Nevada in terms of the mean SAT scores in Math, Critical Reading, and Writing for 
all students who take SAT Test. 

5) The proposed school will be in the top 20% when compared to the public schools with similar 
demographics in Nevada in terms of the mean ACT scores in English, Math, Reading, and Science for 
all students who take the ACT.  

  

GOAL 5: Families will be satisfied with Nevada Strong Academy. 

1) ≥ 80% of families will report being satisfied or very satisfied with the Nevada Strong’s 
educational program and culture. 

2) ≥ 85% of faculty will report being satisfied or very satisfied with their job. 

3) ≥ 85% Teacher retention rate annually 

4) ≥ 90% Administrator satisfaction 

5) <5 % Students receive discipline referrals annually 

 

Goal 6: Students will be fully enrolled, and students will attend school regularly.   

1) Attendance rate: ≥ 95% 

2) Drop-out rate: ≤ 2% 

3) Graduation and College Acceptance rates: l00% 

4) Student retention rate after the third year: ≥ 85% 

5) Reaching proposed enrollment projection annually 
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6) By the end of the 3rd year, Nevada Strong will have a minimum rating of 4 stars and/or rank in 
the top 70% of schools in the County. 

 

(3) A charter school must have as its stated purpose at least one of the goals set forth in NRS 
386.520.  Please identify the statutory purpose(s) of the school and how these align to the 
mission and vision of the school.  The six statutory purposes are: 

(a) Improving the academic achievement of pupils;  

(b) Encouraging the use of effective and innovative methods of teaching;  

(c) Providing an accurate measurement of the educational achievement of pupils;  

(d) Establishing accountability and transparency of public schools;  

(e) Providing a method for public schools to measure achievement based upon the 

performance of the schools; and  

(f) Creating new professional opportunities for teachers. 

 

All six purposes identified in NRS 386.520 are critically important to the improvement of our 
educational landscape.  That said, Nevada Strong’s stated purpose is: “Improving the academic 
achievement of pupils.”  While the other purposes certainly are worthwhile, we feel that effective 
teaching, professional development, transparency, assessments, and accountability are all 
supporting elements of our mission.    

As stated above, the mission of Nevada Strong Academy is to prepare every student to be college 
and career ready to lead in their community and world by sparking curiosity and providing 
students with an exceptional, well-rounded education through high-quality instruction, rigorous 
curriculum, and character development. All children are curious, and children learn to use all of 
their senses to discover the world around them. Providing children with multi-sensory experiences 
can help them understand and retain information more effectively. We believe that project-based 
learning (PBL) provides this multi-sensory experience and will help facilitate better cognitive 
connections for students to understand difficult concepts. Thus, innovative and advanced PBL 
through aligned curriculum will be an essential component of our STREAMS-360 model. 

TRANSFORMATIONAL CHANGE 
The SPCSA is committed to authorizing applicants that seek transformational change for the 
communities they serve, meaning that the operator: 

 Puts forth a model that will result in double-digit academic gains, and 

 Has a solid plan to move schools toward the top 25% in Nevada? School progress is evaluated 
based on the SPCSA’s Charter School Performance Framework (CSPF) and the Nevada School 
Performance Framework (NSPF) adopted by the Nevada Department of Education. 

(1) Articulate your approach to education.  Describe the most essential features of your school that 
ensure it will meet the SPCSA’s ambitious academic goals. Specifically describe how your 
students, many of whom will not be proficient initially, will experience and practice academic 
rigor during the first year and subsequent years in which your school is progressing toward 
the SPCSA’s academic goals. 

The essential features of Nevada Strong will incorporate our best practices which are designed to 
meet and exceed SPCSA’s academic goals. These “best practices” will include, but not be limited to: 
exposing all students to personalized, blended learning, project-based learning, higher-level critical 
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thinking and problem-solving techniques, thematic instruction, fluency first, and scaffolding 
instructional practices to support learners at all levels. To implement our curricular goals, we 
propose to use a new model called STREAMS360 (Science, Technology, Reading, Engineering, Art, 
Mathematics, and Social and Emotional Learning). The 360 connotes a commitment to providing a 
complete and well-rounded educational program. We believe that this combination of core subject 
courses with Blended Individualized Learning and Project Based Learning will create an innovative 
model for our students to be ready not only for college but their careers and future life as well. 

Nevada Strong educational program is designed to provide an effective, research-based curriculum 
and instruction for all students, including students with disabilities and English Language Learners 
(ELL). Our curriculum is completely aligned to the Common Core standards in order to create a 
base platform for academic success for all students and ensure our students are ready to compete 
with the students all across the nation for college placement. The Nevada Strong program is 
designed to reinforce the foundation of our students’ knowledge and skills so that they will meet 
and exceed academic expectations with confidence in every grade level.  

We believe in the holistic development of students so that they not only achieve a high rate of 
literacy but also become productive and responsible citizens. To achieve this objective, we intend to 
design a rigorous and structured curriculum that is based on serious deliberation and research.  
Innovative instructional techniques and methods of assessment will be used in order to ensure that 
students are successful on all assessments and fully prepared for college and beyond. The 
educational focus is on strengthening the foundation of the students so that they meet and exceed 
academic challenges with complete confidence. 

Blended Personalized Learning methods will be utilized for all scholars, including students with 
disabilities and English language learners so that they can successfully be integrated into the 
mainstream curriculum. Blended learning time will be embedded in the daily schedule, so each 
scholar’s personalized need will be addressed with a targeted, intentional, and purposeful (TIP) 
plan. The TIP is a unique design element of our school culture that will be practiced by all school 
stakeholders.  From course design to school design and processes, everything done at Nevada 
Strong will be Targeted, Intentional, and Purposeful.    

Challenging scholars with project-based learning will help them deepen skills, increase critical 
thinking, analyze situations logically and within context, engage in meaningful discussions, and 
arrive at logical, informed conclusions. By developing students' literacy and mathematical skills 
coupled with individual and group progress monitoring, utilizing the curriculum and standards-
based assessments will increase our targeted populations’ success. 

Based on the state and local assessment data, an area of concern is Reading and Numerical fluency. 
Increased fluency in reading and math is one of Nevada Strong’s areas of focus. Students at Nevada 
Strong will be provided a scheduled opportunity to practice their reading and numeric fluency 
daily. Teachers will be responsible for providing immediate feedback to students to ensure proper 
progression. This allows teachers to have current data readily available to analyze and adjust their 
instruction to meet the needs of each student.   

 

(2) Describe the fundamental features of your educational model that will drive outcomes in your 
proposed school.  Key features may include: 
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(a) Programs (e.g., curriculum, PD, afterschool program, parent program, etc.) 

(b) Principles (e.g., no excuses, individualized learning, learn at your own pace, etc.) 

(c) Structures (e.g., blended learning, small learning communities, small class sizes, etc.) 

 

The Nevada Strong development team believes that each scholar can learn and achieve when their 
individual needs are understood and met.  Our team is determined, enthusiastic, well aware, and 
equipped to address all students’ educational and emotional needs, including students with 
disabilities and English language learners. Utilizing the right instructional strategies, curricular 
materials, and resources will be one of the critical responsibilities of our team. The Nevada Strong 
Educational Program encompasses three Core elements with supporting programs, principals and 
structures.  These three fundamental features are: 

1. Rigorous Curriculum 

1. Assessment and Academic Progress Monitoring (program) 

2. College, and career readiness (principle) 

2. High Quality Instruction 

1. Addressing the needs of special populations (principle) 

2. Highly effective teacher development (program) 

3. Classroom Management through clear protocols and procedures (structure) 

3. Character Development  

1. Social and Emotional Learning (program) 

2. Extracurricular Activities and enrichment (program) 

3. Parent Engagement (program) 

 

1) RIGOROUS CURRICULUM 

Nevada Strong will offer foundational and enrichment curricula for all students in Kindergarten 
through grade 12. The foundational curriculum consisting of English Language Arts, Mathematics, 
Science, and Social Studies will be aligned to the Nevada Academic Content Standards (NVACS). Our 
enrichment curriculum will consist of Fine Arts, Physical Education, Health, Technology Education, 
Languages other than English, and Career and Technical Education. Additionally, we will offer 
Advanced Placement (AP) courses, Dual Credit courses, Project-Lead-the-Way (PLTW), PLTW 
Launch, and PLTW Gateway. To ensure high levels of academic rigor among all classrooms, the 
Nevada Strong development team will provide a scope and sequence for each of the courses that 
are aligned with the NVACS and English Language Development Standards (ELDs). Nevada Strong 
teachers will use the scope and sequence and ELP standards to develop daily and weekly lesson 
plans. 

In our curriculum, one of the most critical parts is identifying what students already know.  Most 
importantly, how students can utilize and apply those skills. In a sense, we will utilize backward 
design curriculum; all activities, instruction, and assessments are structured in a way for students 
to develop the ability to demonstrate their learning in response to an achievable performance-
based assessment. Students apply the knowledge they have learned, utilize critical thinking skills, 
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cite evidence, and use an expression to respond to complex multi-step writing and/or to speaking 
and listening task. 

Fluency First: Reading and Numeric Fluency 

Reading and numerical fluency is one of Nevada Strong’s non-negotiables; students at Nevada 
Strong will be provided an opportunity to practice their fluency daily, and teachers will provide 
immediate feedback. 

At Nevada Strong, teachers will utilize instructional strategies and techniques to help students 
become independent, intentional learners and meet their own learning goals. To become 
productive and strategic learners, students need: 1) a step-by-step plan for the learning process; 2) 
a range of instructional methodologies and learning resources to meet their individual needs; 3) 
suitable support that includes independent, and guided practice and modeling; 4) opportunities to 
translate knowledge, skills, and ideas from one to another; 5) opportunities to make targeted, 
intentional and purposeful connections between ideas and skills, and real-life applications; 6) 
opportunities to be self-directed and demonstrate what they know; 7) encouragement to self-
monitor and self-correct, and; 8) tools for reflecting on and assessing their own learning.  Nevada 
Strong believes that following research-based instructional strategies will help to improve all 
students’ knowledge and skills, including students with disabilities and English language learners: 
a) Project-based learning (PBL); b) Personalized Blended learning: Nevada Strong Block; c) Reading 
and writing workshops, and; d) Cooperative learning. 

  

1.1) Assessment and Academic Progress Monitoring 

Targeted, intentional, and purposeful assessments are one of the critical components of Nevada 
Strong’s culture and learning.  Well designed assessments, coupled with a strong feedback loop, 
inform instruction and help students reach mastery. When students can see how they are doing in a 
class, they can take ownership of their learning.   

Nevada Strong incorporates four assessment types: 1) Diagnostic Assessments to determine a 
student’s prior knowledge and necessary remediation activities; 2) Formative Assessments to 
provide a student direction and feedback with regard to her/his learning; 3) Summative 
Assessments to measure a student’s performance by using a formal evaluation tool such as a rubric, 
and; 4) Authentic Assessments to measure a student’s performance as he/she applies newly 
acquired knowledge and engages higher order thinking skills to create an original work. 

The following specific assessments will help teachers and parents monitor student progress, and 
address needs accordingly: 

 Exit Tickets 
 Curricular/Unit Assessments 
 NWEA-MAP 
 Learning Inventory of Need (LION) 
 SBAC 

 

Academic Performance Monitoring 

Nevada Strong will track the academic performance of individual students and student cohorts.  We 
will implement a succinct plan to track the academic performance of all scholars, including students 
with disabilities and English Language Learners. Assessments will be administered purposefully to 
drive instruction, evaluate mastery of grade level standards, and provide individualized learning for 
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students who need support. Nevada Strong will offer students support through our Response to 
Intervention model to ensure all parties are held accountable for student academic growth and 
achievement. The daily schedule has been developed to ensure every instructional minute has a 
purpose and is designed to achieve student success in the classroom.  

 

1.2) College and Career Readiness 

In addition to the rigorous college prep course of study, Nevada Strong will provide all students 
with high caliber, targeted, intentional, and purposeful college counseling services.  We will provide 
college guidance counselor services for all students beginning in 8th grade. The college guidance 
counselor will help each student and family find the best college or university by understanding the 
character, interests, skills, and ambitions of each student. Our college counselors will work for each 
family throughout the decision making process and will provide appropriate tools, resources, and 
information.  

 

2)  HIGH QUALITY INSTRUCTION 

At Nevada Strong, teachers will utilize instructional strategies and techniques to help students 
become independent, intentional learners and meet their own learning goals. To become 
productive and strategic learners, students need: 1) a step-by-step plan for the learning process; 2) 
a range of instructional methodologies and learning resources to meet their individual needs; 3) 
suitable support that includes independent, and guided practice and modeling; 4) opportunities to 
translate knowledge, skills, and ideas from one to another; 5) opportunities to make targeted, 
intentional and purposeful connections between ideas and skills, and real-life applications; 6) 
opportunities to be self-directed and demonstrate what they know; 7) encouragement to self-
monitor and self-correct, and; 8) tools for reflecting on and assessing their own learning.  Nevada 
Strong believes that following research-based instructional strategies will help to improve all 
students’ knowledge and skills, including students with disabilities and English language learners. 
We will use the following instructional strategies: a) Project-based learning (PBL); b) Personalized 
Blended learning: Nevada Strong Block; c) Reading and writing workshops, and; d) Cooperative 
learning. 

 

2.1) Addressing the Needs of Special Populations 

Special Education 

The Nevada Strong team will consist of experienced, certified special education teachers and legal 
counsel.  Nevada Strong will provide special education and related services to all eligible scholars in 
the least restrictive environment (LRE). Our primary focus will be meeting the requirements of 
each IEP and addressing scholars’ individualized goals. Nevada Strong will employ certified special 
education staff and will outsource some of the specialized services such as diagnostician, speech 
therapy, occupational therapy, and related special education assessment services. Nevada Strong 
will offer both pull-out and push-in services to best meet the needs of each student.  We commit to 
complying with all local, state and federal rules and regulations pertaining to the Full Individual 
Evaluation (FIE), IEP dates and requirements, and all other applicable policies, procedures, and 
documents. 

Bilingual Education/English as a Second Language 
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Nevada Strong will make sure that each scholar who is identified as an English Language Learner 
(ELL) is able to participate in a bilingual or English as a second language (ESL) program.  At Nevada 
Strong, ESL/Bilingual programs will support ELL’s to become proficient in reading, writing, 
speaking, and listening in English. Nevada Strong’s instructional methods, materials, and 
curriculum for ESL/Bilingual programs will follow academic content standards required by the 
state of Nevada and the English Language Development Standards (ELDs). All ELL students will 
receive appropriate instruction from an ESL/Bilingual certified teacher. All teachers with ELL 
students in their classrooms will integrate the ELDs into their lesson planning.  

Gifted and Talented (G/T) 

Nevada Strong will make sure that each student who is identified as G/T is able to receive gifted 
and talented (G/T) services and those learners who participate in G/T services gain skills in 
thinking, self-directed learning, communication, and research. G/T students will develop innovative 
end products and sophisticated performances that reflect individuality and creativity and are 
targeted to external audiences. G/T education is one of the important programs in our schools to 
equip students with the skills essential for college, career, and life-ready. Part of the G/T services 
addresses the students’ social and emotional needs well. Our G/T program will fully meet the needs 
of all G/T students. 

  

2.2) Highly Effective Teacher Development 

Another core component of Nevada Strong’s education program is hiring, developing, and retaining 
dedicated human capital.  Our professional development plan includes individual, campus, and 
cluster/network levels of training supported through our EMO and through embedded coaching 
support. Implementation of this training will address teacher needs to support our rigorous literacy 
and math approach. We believe that incorporating the Fundamental 5 will establish highly effective 
instruction. The Fundamental 5 elements are: framing the lesson, working in the “power zone,” 
writing critically, purposeful small group discussion, and recognizing and reinforcing. We also will 
utilize many of the methods introduced by “Teach Like a Champion.”  Using techniques such as 
“cold call,” “wait time,” “change the pace” or “format matter” will help teachers provide focus for 
students that may not succeed in a traditional lecture format.   

Our Professional Development will begin with a summer training program.  Our 15 days of summer 
training lays the foundation for ongoing professional development as we continuously review data 
and identify best practices in our PLC’s and other mid-year training opportunities.  Our Principal, 
EMO, ELL Coordinator, Special Education Coordinator, and 3rd party consultants and vendors will 
all provide training according to their areas of expertise.  Anticipated summer PD topics include: 

 Culture and Climate; Mission and Vision 
 Routines and Procedures 
 Character Values 
 TLAC Strategies 
 Fundamental 5 
 Curriculum specific training 

o myView 
o Eureka 
o Project Lead the Way/STEMscopes 
o Social Studies Weekly 

 Double Blocks of Instruction and PBL/PL 
 Differentiating instruction 
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 Daily Fluency 
 WIDA/ELL legal requirements, best practices, monitoring and supporting 
 Special Education - accommodations and modification, legal requirements, best practices 

o Includes individual IEP reviews as applicable and appropriate 
 RTI tools, tips, and responsibilities: Tier 1,2, 3 
 Lesson Planning 
 Behavior Management 
 Assessments 

o Effective assessments and their use 
o Data collection and Interpretation 

 Infinite Campus/Other data portals 
 Health and Wellness Benefits and Lifestyle 
 Parent/Community Communications 
 Human Resources 
 Legally required training 

2.3) Clear protocol, procedures, and classroom management  

Research shows that one of the most critical factors governing student learning is classroom 
management. An effectively managed classroom at Nevada Strong will include the following: 1) 
Teacher has clearly defined procedures and routines, 2) Learning standards and English Language 
Development Standards (ELDs) are posted, 3) Teacher starts the class immediately, 4) Students 
know how they are going to be assessed and graded, 5) There is no opt-out, 6) Scholars are 
genuinely involved with their classwork, 7) Scholars know what is expected from them, 8) There is 
no or little time lost, 9) Scholars are engaged and know what to do and when, and 10) Guided 
student-centered classroom environment.  At Nevada Strong, setting clear classroom protocols and 
procedures will be critical to our success. All Nevada Strong teachers are trained to utilize common 
primary resource strategies for classroom protocols, procedures, and classroom management, such 
as “Teach Like a Champion” and “Fundamental 5.”  

 

3) CHARACTER DEVELOPMENT 

3.1) Social and Emotional Learning 

Social and emotional learning (SEL) is the process through which children and adults acquire and 
effectively apply the knowledge, attitudes, and skills necessary to understand and manage 
emotions, set and achieve positive goals, feel and show empathy for others, establish and maintain 
positive relationships, and make responsible decisions. Nevada Strong will build its social-
emotional learning system on five core competencies: 1) Self-awareness; 2) Self-management; 3) 
Responsible decision making; 4) Relationship skills, and; 5) Social awareness. The following topics 
will be covered and implemented as part of our SEL and Character Education classes: honesty, 
cooperation, social awareness, personal and social skill development, emotional intelligence, 
responsible decision making, and more. 

  

3.2) Extracurricular activities and enrichment  

Nevada Strong will offer a variety of extra-curricular activities and student clubs to contribute to 
the development of our students, build relationships, and enhance school culture. Depending on 
student interest, Nevada Strong expects to provide multiple options such as soccer, debate, 
basketball, volleyball, drama, cross county, dance, creative writing, chess, and table tennis. The 
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clubs that the school may offer include Drama Club, Art Club, Choir, Math League, Robotics Club, 
Chess Club, Comic Books Club, Gardening Club, and Study Hall. Extracurricular activities offered by 
the school personnel will be free of charge, and we will develop additional academic and athletic-
based programs based on the interests of the students. 

  

3.3) Parent engagement  

A successful school has both students and parents active and engaged.  Parents will have 
opportunities to be involved in daily school activities. We will interact with local community in-
person and via social media to inform and advertise upcoming school events. These events and our 
open door policy will inform and attract families who are looking for better education options for 
their children.  We will communicate with parents in the language spoken at their home in order to 
best meet the needs of families.   

 

(3) Describe the mechanisms by which the fundamental features you described in (2) will 
dramatically influence student success.  Please provide evidence from your own experience 
and/or valid research. 

1. We will ensure alignment of  our rigorous curriculum with the Nevada Academic Content 
Standards and have considered research proven guiding principles when designing our 
academic model.  Under the guiding principles of college and career readiness, we believe 
that following research-based instructional strategies, embedded in our STREAMS-360 
model, will help to improve all students’ knowledge and skills, including students with 
disabilities and English Language Learners: a) Project-based learning (PBL); b) 
Personalized Blended learning: Royal Block; c) Reading and writing workshops; d) 
Cooperative learning, and; e) Reading and Math Fluency.    
 
STREAMS-360 is our unique approach to delivering a curriculum that provides targeted, 
rigorous, and college-focused instructional programs. STREAMS-360 is built for students to 
experience well-rounded instruction that integrates Science, Technology, Reading, 
Engineering, Math, and Social Emotional Learning (STREAMS). The 360 represents a 
complete and well-rounded educational program that encompasses the whole child. We 
believe that this combination of core subject courses with blended PBL activities and SEL 
development will fully prepare our students for college, careers, and life. Our proposed 
STREAMS-360 approach will fortify students’ foundational skills and prepare them for 
academic challenges at the high school and college levels. Researchers at Texas A&M 
University indicate that PBL provides contextualized and authentic experiences necessary 
for student scaffold learning and helps build meaningful and powerful STEM concepts 
supported by Language Arts, Social Studies, and Fine Arts. thusly, integrating 
interdisciplinary STREAMS-360 with PBL will; a) eliminate curriculum fragmentation; b) 
make learning more meaningful; c) help students bridge concepts across disciplines, d) 
allow appropriate development with a modified curriculum, and e) allow for curriculum 
flexibility so that teachers can meet the needs of our diverse learners. 
 
Appropriate, aligned assessments are critical to the success of a dynamic educational 
program that is both proactive and able to be reactive as performance data and student 
feedback indicates.  Our assessment calendar is structured to provide regular feedback to 
our teachers, and our ongoing professional development will focus on collecting, 
understanding, and reacting to the various data points.  Our EMO will be tasked with 
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compiling data on a regular basis and offering analysis and feedback on the overall 
strengths and areas of possible improvement.   
 
Nevada students, in the past, have not been adequately prepared for College and Career,   
Readiness and often need remediation.  We will be proactive and prepare our students to 
succeed in college and the workplace. We will provide excellent, innovative programs that 
prepare students from all backgrounds for college and the 21st-century workforce.  
Through our STEM education and training, we will help develop in-demand critical thinking 
and analytical skills.  In the near future, our students will be driving our economy and 
competing in the global market as informed, productive citizens.   
 

2. High Quality Instruction is built on the Deming Cycle (plan, do check, adjust) as teachers 
review data and plan for immediate remediation of any skills that students still need to 
acquire. Teachers will participate in PLC’s and data analysis meetings after each assessment 
has been administered.  After a precise review of the assessment data, teachers will 
differentiate their instruction for specific students and use a formative assessment for 
immediate feedback from their remediated instruction. Teachers will also review factors 
that may be inhibiting students’ progress and determine ways to motivate students in the 
classroom. This cycle continues throughout the school year for the continuous improvement 
of effective instruction in the classroom. 
 
Integrating interdisciplinary STREAMS-360 with PBL will eliminate curriculum 
fragmentation, make learning more meaningful, help students bridge concepts across 
disciplines, allow appropriate development with a modified curriculum, and allow for 
curriculum flexibility so that teachers can meet the needs of our diverse learners. 
 
Teachers will use Fundamental 5 to establish a more engaging learning experience, 
increase teacher effectiveness, and enhance student achievement.  Improved fluency rates 
in reading and mathematics, along with student participation in school-sponsored events, 
are evident in the success of Fundamental 5.  
 
“Teach Like a Champion” will provide teachers and administrators a set of techniques, a 
shared vocabulary, and a framework for practice that equip teachers to achieve high results 
with their students. “The Teach Like a Champion Team is part of Uncommon Impact, 
Uncommon Schools' initiative to share what we have learned about enabling all students, 
particularly those not born to privilege, to achieve at dramatically higher levels.” Educators 
and administrators will incorporate techniques from “Teach Like a Champion” in order to 
meet the expectations and success of our students in a rigorous, challenging, and engaging 
learning environment in preparation for college. Testimonials from educators who have 
used these techniques demonstrate an overall improvement in student responsiveness and 
engagement.   
 
Effective teachers manage and instruct the classroom through clear protocols, 
procedures, and routines.  Positive climate and behavior begin at the top.  Administrators 
and teachers will share the same vision and mission.  Nevada Strong will create a positive 
behavioral management system that includes community circles, and positive behavioral 
interventions.  Nevada Strong’s school culture is built upon positive behavior techniques 
and a global system of support.  Administrators will conduct calibration, collaboration, and 
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coaching rounds daily to build a positive community structure for students as well as 
teachers.   

 

3. A key component of Character development is Social Emotional Learning.  Nevada 
Strong will use a systematic, evidence-based approach that will help teach our students how 
to achieve goals, understand and manage emotions, build empathy, forge relationships, and 
make responsible decisions.  Students need a supportive and socially nurturing educational 
environment that promotes high levels of engagement through active learning experiences.  
We believe that in addition to receiving a rigorous education, students’ future success 
depends on their developmental, social, and emotional growth in a positive learning 
environment.   
 
Nevada Strong will provide a range of Extracurricular Activities and Enrichment based on 
the interest of our students.  We know this leads to well-rounded individuals who are able 
to express themselves and connect with their community.  Nevada Strong will offer a 
plethora of after-school activities and enrichment opportunities, including athletics, 
performance, arts, and academics. These opportunities will be free of charge and will build 
teacher-student relationships and develop a positive campus culture.   
 
Having strong parent involvement and the same vision as Nevada Strong fosters the 
whole child concept of preparing for college, career, and connecting with the community.   
Individual family meetings, school events, parent-teacher conferences, and parent 
volunteering allow parents to understand, connect, and model Nevada Strong’s vision, 
which strengthens the equal partner relationship. 
 

(4) How will you drive growth among students at all achievement levels, accelerating the 
achievement of those who are most behind? 
 

At Nevada Strong, the curriculum evaluation process will be led by a team comprised of teachers, 
instructional coaches, and administrators. The team will evaluate and test the relevance and 
effectiveness of our curriculum on a regular basis through continuous assessments. We will refine 
our curriculum and align it as seamlessly as possible to the Common Core standards.  

The effectiveness of the curriculum and instruction will be assessed no less than nine weeks with 
alignment to our benchmark test windows. The team will collect teacher feedback, student 
performance data, and classroom observations. Student performance data will include data from 
the NWEA MAP, LION for Reading, state assessment data, and internally created assessments. 

There will be unit assessments after completion of every lesson to check proficiency with the 
Common Core standards.  Additionally, the results of the state assessment conducted at the end of 
every year will be segregated by subject, grade level, and student population to diagnose the 
current state of the curriculum accurately. 

Teachers will meet every week to plan instruction, share best practices, and adjust scope and 
sequences.  If required, adjustments will be made and propositions for changes in next year. Every 
year, the academic leadership team will conduct curriculum audits based on the feedback of the 
teachers. The curriculum at each grade level will be reviewed to check whether changes are 
required. With the collaboration of the head of the departments for each subject, the academic 
leadership team will finalize a revised curriculum for the next academic year. 
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Academic Performance Monitoring 

Nevada Strong will track the academic performance of individual students and student cohorts. Our 
mission-driven educational program is designed to meet the individual needs of students by 
empowering them through innovative personalized, blended learning. Through these innovative 
attributes, the Nevada Strong academic team will focus on a systematic approach of continuously 
analyzing data to drive instruction, implement effective interventions, and close the educational 
gaps in all student cohort groups. 

Additionally, Nevada Strong will provide intentional opportunities outside of the standard 
curriculum to drive academic growth for students above or below grade level. Students exceeding 
grade-level achievements and expectations will undergo a G/T screening process. Once admitted 
into the G/T program, students will meet with a guidance counselor to develop a more engaging 
and academic challenging schedule to meet the curiosity and interests of the student aligned with 
post-graduation goals. Alternatively, students behind grade-level achievements will meet with 
guidance counselors to enroll in one or more programs designed to further offer academic 
remediation and support. These programs include tutorials sessions for each academic subject, 
peer mentorship program wherein a student mentor may provide supplemental aid, and teacher 
mentorship program wherein a teacher will be assigned to provide more in-depth and thorough 
guidance for growth and development.  These supports, coupled with our personalized and blended 
components, will be the foundation for closing achievement gaps a student may have. 

CURRICULUM & INSTRUCTIONAL DESIGN 
The framework proposed for instructional design must both reflect the needs of the anticipated 
population and ensure all students will meet or exceed the expectations of the Nevada Academic 
Content Standards. 

(1) Describe the proposed academic program and how it complies with the requirements of NRS 
386.550 and NRS 389.018. 

Our proposed academic program complies with NRS 386.550’s general conditions of operation for 
charter schools. We comply with all laws and regulations relating to discrimination and civil rights, 
remain nonsectarian, refrain from tuition and fees, and other limitations set by NRS 386.550. Our 
curriculum complies with NRS 389.018’s designation of core academic subjects and minimum units 
of credits required for high school. Our core academic subjects, including English language arts, 
mathematics, science, and social studies are aligned with the state content standards. Students 
enrolled will meet the minimum credit requirements stated in NRS 389.018 of each academic 
subject. Additionally, we will also offer the arts, computer education and technology, health, and 
physical education. 

Our academic program is designed to provide an effective, research-based curriculum and 
instruction for all students, including students with disabilities and English Language Learners 
(ELL). Our curriculum is aligned to the Nevada Academic Content Standards and is designed to 
reinforce the foundation of our students’ knowledge and skills so that they will meet and exceed 
academic expectations with confidence in every grade level.  Our proposed curriculum selections 
are summarized below: 

Subject Curriculum Publisher 

ELA myView Literacy Pearson 
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Math Eureka Math Great Minds 

Science STEMscopes Accelerate Learning Inc. 

Social Studies Social Studies Weekly Studies Weekly 

 

Foundational Curriculum 

English Language Arts:  

Proposed Curriculum:  myView Literacy published by Pearson is a complete ELA curricular 
solution.  Nevada Strong utilizes the Adoption Checklist and Evaluation Forms3 provided by the 
State of Nevada Department of Education to confirm alignment with the NVACS.  From Pearson’s 
website, myView is a: 

“Comprehensive ELA curriculum for students in Grades K-5.  It provides a balanced 
approach to teaching reading, writing, speaking, listening, and thinking through Reading 
and Writing Workshops.  The all-new, print and digital curriculum includes authentic texts 
and minilessons, flexible resources, and meaningful differentiation.”4 

Beyond addressed the NVACS, the timing of myView’s 6 week units aligns with our typical 6-9 week 
intervention schedule for support and regrouping.  Through embedded ELL supports, ongoing 
vocabulary development, and dual language resources, myView intentionally supports our English 
Language Learners.  Each unit contains the following components complete with explicit 
instruction, additional support and intervention options, and formative assessments.  Together, 
these components directly support our ELA program: 

 Reading workshop:  By focusing on fluency, guided reading for various levels, and 
independent reading, the Reading Workshop is a built in differentiation tool.  Additionally, 
the reading workshop supports our at risk student populations by specifically offering 
intervention supports that will be embedded in our Tiers of RTI support and ELL specific 
supports and strategies.   

 Writing Workshop:  Mini-lessons and supported but independent writing opportunities 
allow students to work at their personalized level while pushing all students toward success 
on the state standards. 

 Project Based Inquiry: In support of our commitment to PBL (Project Based Learning), each 
6 week unit concludes with a culminating project-based activity.  This is an opportunity for 
students to compare/contract within and across different texts, collaborate and discuss 
with peers, and conduct age/ability appropriate research.  

o Embedded SEL (Social Emotional Learning) standards:  Expanding on the academic 
standards, Nevada Strong’s SEL program will focus on Self-Awareness, Self-
Management, Responsible Decision Making, Relationship Skills, and Social 
Awareness.  These components are intentionally selected to encourage improved 

                                                             
3 “Instructional Materials.” State of Nevada Department of Education, 

www.doe.nv.gov/Standards_Instructional_Support/Instructional_Materials.  Accessed 8 Jan. 2020 

 

4 “Literacy Programs - myView Literacy.” Pearson, www.pearsonschool.com/index.cfm?locator=PS36Cc. Accessed 8 
Jan. 2020. 

http://www.pearsonschool.com/index.cfm?locator=PS36Cc
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attendance and academic performance, improved school climate and culture, 
greater acceptance of diversity, fewer bullying incidents and a safer school 
environment, and reduced likelihood of substance abuse.   
 
Specific to myView, the curriculum advertises that embedded SEL components of 
the ELA lessons are specifically designed to develop the following skillsets: 

 Speaking 
 Listening 
 Respecting others 
 Building relationships 
 Setting goals 
 Solving Problems 
 Organizational skills 

 
 Tiered Intervention that Accelerates learning:  By aligning intervention with the Tiered RTI 

support model, myView supports academically at risk students by structuring support via 
the following tiers: 

o Tier 1:  myView offers high-quality, whole group instruction complemented with 
small group differentiated instruction 

o Tier 2: myFocus offers targeted intervention based on small group and individual 
student needs. 

o Tier 3: SuccessMaker provides customized adaptive intervention that aligns to the 
myView Literacy scope and sequence.  This digital support provides real-time 
analysis that helps teachers target specific opportunities for interventions.   

ELA Overview:  Independent of our specific curriculum selections, the Nevada Strong ELA 
curriculum for grades K-5 will deliver a balanced literacy structure to teach four fundamental 
literacy components: reading, writing, speaking, and listening.  The curriculum includes authentic 
texts and mini-lessons, flexible instructional strategies, and targeted differentiation. This 
curriculum will provide a targeted framework for teaching Reading and Writing Workshop to 
generate a classroom of collaborative and individualized learning for all general education, ELL, and 
students with disabilities (SWD). Our student-centered curriculum and resources will provide an 
opportunity for students to take ownership of their learning. 

The Nevada Strong ELA curriculum objective for grades 6-12 is to develop students’ skills, including 
the perspective of the learners, collectively and individually, along with providing 21st-century 
learning opportunities that encourage higher success and improve the skills needed for college and 
career readiness. Our individualized Blended Learning (BL) merges classic educational techniques 
and technology in a student-centered, teacher-inspired classroom. The program creates an 
interactive, engaging, and relevant setting for learning through readings, targeted and intentional 
activities, and purposeful performance tasks. Also, this curriculum encourages collaboration as well 
as student ownership of learning through goal setting, choice, and reflection. This process will 
integrate students’ opinions and viewpoints so they can use the informational and literary texts to 
prepare for college and beyond. 

Small group instruction provides the opportunity for all learners to have their individual needs met, 
where targeted skills can be addressed. The reading workshop approach allows for all students to 
develop their literacy skills at their own pace. The teacher can focus their instruction on specific 
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needs and skills in isolation and progress monitor while providing immediate feedback. The 
students will participate in independent practice to ensure mastery of the targeted skill.  

This purposeful approach meets the needs of a diverse group of all learners.  Small group 
instruction ensures that students will acquire listening, speaking, reading, and writing skills. The 
targeted skills can be adjusted based upon the level of English or academic achievement that they 
have acquired. Students who are at the beginner level need instruction in the development of 
conversational and academic skills in English, while the students at an intermediate or advanced 
level require instruction in the academic vocabulary and comprehension of concepts.  Similarly, 
instruction is able to be adjusted to fit the appropriate grade level as appropriate for students with 
disabilities.   

Mathematics:  

Proposed Curriculum:  Eureka Math is on the Nevada approved/aligned list of instructional 
materials for mathematics.  We will supplement Eureka math with additional extension 
opportunities as a part of our STEMscopes curriculum and other PBL components.   

Mathematic Overview:  Overall, Nevada Strong mathematics curriculum will help develop students’ 
mathematical problem-solving skills in daily life, the real world, and in their career.  Students will 
have access to a variety of resources to support their comprehension of math problems, such as real 
objects, manipulatives, paper and pencil, and technology. Students will be taught specific strategies 
to increase math fluency skills and math comprehension to include mental math, estimation 
numeric fluency, and number sense. Developing writing and communication skills will be targeted 
by utilizing diagrams, graphs, symbols to analyze information and explain a mathematical idea 
using relevant vocabulary.    

A core element of the math curriculum will be the problem-solving strategy, called Understand-
Plan-Solve-Check (UPSC), which will help students solve one-step and multi-step word problems. 
This strategy will teach students how to break down a math word, which is often the most 
intimidating component of a math lesson. The students will read the problem, think about what the 
question is asking and restate the question.  Next, the students will identify keywords, record 
information, and choose an appropriate strategy. The students will write an equation, write their 
plan, and solve. The last step is to check the answer, determine if the question is answered, and if 
the answer is reasonable.  

Our math curriculum will address the needs of all learners, and the instruction will be purposefully 
differentiated to reach all students at their skill level.  Visuals, charts, diagrams, and graphs will be 
an essential part of all lessons to provide students with multi-modality learning opportunities. 
Utilizing technology will allow instruction to be individualized, progress monitored, and 
immediately assessed.  The lessons will be interesting, engaging, and applicable to the real world, 
which will encourage peer-to-peer discussion and collaborate problem-solving opportunities.  ELL 
students will be supported through class/group discussions of the math concepts and will be 
provided with visuals to help facilitate their understanding of the lesson. There will be a whole 
group, small group, and independent practice to reinforce the skills the students are working on.  

Science Curriculum: Nevada Strong’s science curriculum will be a combination of projected-based 
learning (PBL) within our STREAMS-360 model. We anticipate using STEMscopes as our primary 
curriculum.  STEMscopes utilizes a digital platform, is rich with cross-curricular opportunities 
between Science, Math, Art, and Engineering, and is complete with embedded Professional 
Development.  Nevada Strong will complete the formal curriculum review process to ensure 
alignment annually.  
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Generally speaking, Nevada Strong will use the research-based 5E instructional model to deliver the 
science curriculum. The 5E stands for Engage, Explore, Explain, Extend, and Evaluate. Starting from 
kindergarten, we will focus on scientific inquiry as an exploration that scholars engage with 
through real-world applications and hands-on activities. The 5E instructional approach creates high 
impact on economically disadvantaged students learning and their science assessments. The 5E 
model will provide the opportunity to reach and address every sub-group of students through 
unique steps. The Nevada Strong curriculum will cover all Next Generation Science Standards, 
offering scientific exploration as a journey of curiosity.  

ENGAGE: Engage is intended to grab students’ attention, curiosity, and get them personally 
involved in the lesson while measuring their previous knowledge.  

EXPLORE: Explore is the stage in which teachers get students involved in the learning standard; 
providing students with an opportunity to build their skills and knowledge. In this phase, the 
students have the chance to get direct exposure to topics and materials. The students’ investigation 
process pushes the instruction during the exploration stage.   

EXPLAIN: Explain is the phase that provides students with an opportunity to communicate what 
they have learned so far and discover what it means to them. This is the stage at which students 
begin to converse with other students about what they have learned. Purposeful and targeted 
interactions and conversations occur between students and the teacher. 

EXTEND: Extend is the phase that permits students to use their newly gained knowledge and skills 
and explore further. In this phase, students expand what they have learned, make connections to 
other related knowledge and skills, and apply their understandings to real-life scenarios.  

EVALUATE: Evaluation is the phase for both students and facilitators to define how much learning 
has happened. Evaluate is an on-going process that allows the facilitator to decide if the scholar has 
reached the mastery level of the learning standard — understanding of concepts and knowledge.   

 

Social Studies: In elementary school, Nevada Strong social studies curriculum will provide 
comprehensive knowledge of home, family, self, and classroom to establish the foundation for 
responsible citizenship in society.  By utilizing Social Studies Weekly, students interact with colorful 
and current publications that engage students in ways that a typical, outdated textbook cannot.  
Additionally, each student has access to the thousands of archived images and videos that address 
the historical standards and references.  Our Social Studies curriculum will be supplemented with 
other teacher generated materials that allow students to explore state and national heritage by 
examining the celebration of patriotic holidays and the contributions of historical figures. These 
knowledge and skills will be the foundation for understanding US history courses.  

Storytelling will be one of the unique instructional approaches that teachers will utilize to teach 
history, geography, culture, and people of different places. Lives of men and women who have 
contributed in a significant way to the progress of humankind or have made a significant impact on 
world history will be discussed in the class and their actions interpreted ethically to promote 
character development in students. Also, the Nevada Strong curriculum will provide comprehensive 
knowledge of the diversity of cultures and peoples.  

In middle school, evidence-based analysis of circumstances and critical thinking activities will be 
part of every class. Students will learn the importance of certain historical documents, the pledge of 
allegiance, representative government, the advantages of free enterprise, and the values of national 
and state governments. Visiting local museums will be part of the instruction and will increase 
scholars’ curiosity and interests. Also, cross-curricular activities will allow students to practice 



Academic Plan 4-34  

knowledge of Language Arts in the social studies classrooms. In social studies classes, students will 
be able to utilize the language art skills, such as textual analysis, oral, and written skills.  

In high school, the emphasis will be on concepts of Economics, World Geography, Free Enterprise, 
and US Government. Students will be expected to analyze challenging non-fictional texts and have 
extensive knowledge of the history of Nevada, the U.S, and the World. Additionally, concepts of 
sociology and ethics will be a part of the social studies curriculum. 

 

Continuous Curriculum Review and Improvement 

Nevada Strong will make sure that the curriculum is regularly reviewed and improved to meet the 
needs of all students and continuously set high academic expectations for them. Throughout the 
year, teachers will work as professional learning communities (PLCs) to review student assessment 
results and identify strengths and necessary modifications in the curriculum. Under the supervision 
of the Principal, the academic staff and EMO will collectively evaluate the effectiveness of the 
curriculum continuously. 

 

(2) Describe the instructional strategies that you will implement to support the education plan 
and why they are well suited for the anticipated student population.  Outline the data, 
methods, and systems teachers will use to provide differentiated instruction to all students. 
Please note that SPCSA schools typically start with students performing across a broad 
spectrum from years below grade level to advanced learners. Include the professional 
development teachers will receive to ensure high levels of implementation.  

Quality instruction is crucial for students to reach the mastery level in every content area. Choosing 
the right strategy should not be a random selection process.  Years of classroom experience and 
research demonstrates that instructional strategies need to be targeted, intentional, and 
purposeful. Beyond our Tiered RTI support, which is detailed in the next question, Nevada Strong 
believes that following research-based instructional strategies will help to improve all students’ 
knowledge and skills, including students with disabilities and English language learners: a) Project-
based learning (PBL); b) Personalized Blended learning: Nevada Strong Block; c) Reading and 
writing workshops, and; d) Cooperative learning. 

 

a) Project-based learning (PBL)  

PBL is a constructivist instructional approach that focuses on personalized learning and 
collaboration and is embedded in our ELA curriculum. Students work on a project over an extended 
period that engages them in solving a real-world problem or answering a complex question. They 
will demonstrate their knowledge and skills by creating a public product or presentation for a real 
audience. This process will improve the students’ success because it adds value to their work and 
motivates them. Students will also conduct self-evaluation to assess their growth and learning 
authentically. Throughout this process, the teacher’s role is to guide and advise students rather 
than direct and manage student work. 

ABC’s of the Nevada Strong’s PBL Approach 

While PBL is frequently connected with STEM subjects, Nevada Strong established standards-
aligned, cross-disciplinary, multi-sensory projects that integrate three core subject areas: STEM, 
English Language Arts and the Arts. The cross-curricular connections and hands-on learning extend 
students’ conceptual understanding of subjects they choose while letting teachers to more actively 
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involve their students in innovative ways of learning. Nevada Strong’s PBL model employs three 
levels of projects to match students’ skill level and interest: 

• LEVEL A PBL: Solve Problems 
Students work collaboratively in small groups during class to apply their learnings, draw 
inferences, and solve problems to the issue at hand. As students complete their Level A PBLs, each 
group presents their end product to their class. 

• LEVEL B PBL: Expand on Scientific Principals 
Students select a theme from one of their STEM courses and develop a project expanding on a 
specific scientific principle or research idea. Students should make meaningful connections from 
their selected topic to arts, social sciences, history, and the humanities. 

• LEVEL C PBL: Research Questions 
Level C PBL is not limited to project topics within the STEM course curriculum. Students generate 
problems or research questions for study. As with Level B PBLs, such students still have a project 
advisor who approves their project topic and will do more comprehensive research to gain 
necessary knowledge and skills to conduct or create their end product.  

 

b) Personalized Blended learning: Nevada Strong Block  

Every ELA and math lesson is scheduled as a double period.  The first period is comprised of mini 
lessons, assessments, and other direct instructional approaches.  The second period is a built-in 
differentiation period for all students, every day.  This second period of ELA and math instruction 
will consist of a variety of personalized instructional opportunities for students.  These 
opportunities include, but are not limited to: 

 additional support staff that push into the classroom to offer one on one and small group 
instruction,  

o This includes ELL specialists, Special Education teachers, and other therapists and 
support staff as our staffing team grows. 

 the classroom teacher will run centers and other data-driven, small group instructional 
activities,  

 students will work individually on a dynamic, digital curriculum that adjusts to their ability, 

 students will self-study with remediation and extension instruction via Khan Academy and 
similar resources, and 

 Project Based Learning lessons will continue in small, teacher facilitated groups. 

Blended learning is one of the most critical strategies to address our anticipated student population 
needs. This approach aims to combine online educational materials or interactive online modules 
with traditional place-based classroom approaches. This requires the physical presence of both 
student and teacher but allows student control and freedom over time, place, path, or pace. The 
eventual goal of blended learning is personalized learning for all students, including students with 
disabilities and English language learners. 

Nevada Strong Block is another instructional approach that provides time and structure within the 
school day for students. In Nevada Strong Block, students will receive personalized support to 
master skills at their own pace and through the method most appropriate to their particular 
learning needs. There will be two-time blocks dedicated for flexible placement into intervention, 
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enrichment, or elective courses during the Nevada Strong Block. In these blocks, teachers will 
utilize a variety of instructional approaches to support competency-based improvement through 
individualized learning plans. Teachers will use technology-based learning and assessment systems 
to provide one-on-one personalized learning experiences for students, create small groups, and 
support rapid feedback cycles with real-time assessment data. Students who are already on track to 
college and career readiness will use Nevada Strong Block time to choose math or ELA 
augmentation or to pursue specific interests through elective classes. The critical activities related 
to this approach will include: 1) developing an instructional framework stating a variety of high-
leverage approaches used in Nevada Strong Block; 2) identifying and designing ways to increase 
classroom flexibility to allow several forms of instruction to occur concurrently; 3) creating 
methods and routines for assigning students to appropriate classes; 4) frequently reexamining and 
rearranging based on student assessment, and; 5) supporting mastery-based progress by providing 
technology-based personalized instruction. 

 

c) Reading and writing workshops 

Nevada Strong’s reading and writing workshops are already embedded in the proposed ELA 
curriculum and are intentionally planned to offer a simple, structured, and predictable classroom 
environment for our students. The teacher will focus on the complex work of observing students’ 
progress and teaching to their needs. Each session begins with a mini-lesson. When the mini-lesson 
ends, the scholars start their independent work. While students are working, the teacher confers 
with students and monitors the small groups. Through independent work time, the teachers stand 
and deliver a mid-workshop teaching point. Each workshop will culminate with an end product. 

 

d) Cooperative learning 

Cooperative learning aims to organize classroom activities into academic and social learning 
experiences. With cooperative learning activities, our anticipated student population will be 
responsible not only for learning what is taught, but also for supporting neighboring peers, 
therefore generating an environment of achievement and growth. Cooperative learning helps 
teachers accomplish the targeted goals in the classroom by increasing engagement and providing 
opportunities for formative assessment and differentiated instruction. Cooperative learning also 
allows for the collaborative construction of knowledge, provides an opportunity for students to 
develop and practice communication skills, and prepares students for working in functional teams 
when they leave school to join the workforce. 

 

(3) Describe the school’s approach to help remediate students’ academic underperformance.  
Detail the identification strategy, interventions, and remediation to be implemented.  Cite the 
research/rationale for the chosen methods. What student academic support resources should 
your school expect from the EMO or CMO (if applicable)? How will you measure the success of 
your academic remediation efforts (in year 1, year 3, year 5, and beyond?  How will you 
communicate the need for remediation to parents?  How will staffing be structured to ensure 
that gifted students are adequately supported?    

Broadly speaking, our Response to Intervention model is representative of the tiered approach that 
is commonly adopted across Nevada.  As students require more intense supports, they will 
transition between tiers 1, 2, and 3 respectively.   
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Response to Intervention supports 

Tier Description of Support 

1 Instruction:  Tier 1 support is for students who are participating in the general classroom 
setting, which includes whole class and typical small group instruction.   

Much of this small group instruction will be designed as “just in time” instruction; 
students are simply revisiting a concept they did not immediately master.  Often, Tier 1 
support is viewed as good teaching.  

Eligible Students:  Students who are demonstrating success in the typical classroom 
setting.  Generally, students will have a grade that is >70% and will not have significant 
behavioral or other SEL concerns. 

Documentation:  Typical progress reports 

Parent contact: Typical parent outreach 

2 Instruction:  Tier 2 support is for students who struggle in whole class instructional 
settings and for students who have significant gaps in prior learning.   

Students receiving Tier 2 support will receive daily small group, and occasional 
individual, instruction and support.  These supports will be continuously measured to 
gauge effectiveness, and students will be formally evaluated after 6 weeks to reassess 
appropriate tiered placement.  

Eligible students: These students will typically have less than a 70% or will have repeated 
behavior concerns that need to be addressed via a formal behavior plan. 

Documentation: 6 week goals will be established; Services provided will be documented 
and formally reviewed at least every 3 weeks.  

Parent contact:  Parent are notified of support, formally invited to a meeting, and 
provided the documentation produced above.  

3 Instruction:  Tier 3 support is for students who are falling far below the academic 
standards and for students who have significant gaps in prior academic learning.  
Typically, these students will be more than one full grade level behind. 

Students in Tier 3 will receive 1 on 1 instructional support; it will effectively look like 
individual tutoring for the student. These supports will be continuously measured to 
gauge effectiveness, and students will be formally evaluated after 6 weeks to reassess 
appropriate tiered placement. 

Eligible Students:  If a student’s gap in achievement after receiving Tier 2 support is 
constant or worsening, the student will be transitioned to Tier 3 support.  Students with 
significant behavior concerns can also qualify.   

Documentation: 6 week goals will be established; Services provided will be documented 
and formally reviewed weekly.   

Parent contact:  Parent are notified of support and are strongly encouraged to attend a 
meeting to discuss current progress, goals, and planned supports. Parents are also 
provided the documentation produced above.  Should Tier 3 services not be successful, 
parents will also be involved in the Special Education referral process as appropriate.  
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Nevada Strong will implement a Response to Intervention model to ensure all parties are held 
accountable for student academic growth and achievement. The daily schedule has been developed 
to ensure that every instructional minute has a purpose and strives to achieve student success in 
the classroom. Each campus will have an allotted amount of time each day for reading and math 
fluency within the school day and a literacy and math block. The assessment and progress 
monitoring plan has been designed to provide teachers with current data on their student’s 
academic progress at specific points in the school year and school day. The assessments that will be 
utilized as progress monitoring tools throughout certain points in the school year (NWEA MAP, 
NWEA MAP Fluency, standards-based assessments and benchmarks) have been intentionally 
scheduled at specific points in the school year to allow for targeted interventions to be 
implemented. The formative assessments will be utilized daily in the classroom by teachers to 
inform their daily instruction. The purpose of having varying assessments is to analyze multiple 
sources in order to gain an accurate representation of each student’s individual academic growth. 
The NWEA MAP test is designed to be given as a progress monitoring tool at three points during the 
school year to track students’ academic growth and predict the end of the year mastery toward 
grade level standards.  

We are committed to establishing a culture of continuous growth and improvement in which 
students regularly will use the tutoring opportunities that are available to them. We will provide 
these students with a substantial small group and one-on-one instruction.  Supplementing the 
typical classroom differentiation, which will be part of the professional development for all of our 
teachers, three specific instructional periods each day will be structured to directly support RTI 
interventions.  This includes the 2nd daily block of ELA, the 2nd daily block of Math, and an additional 
30-minute academic support/enrichment block that has also been built into the school day to 
support these interventions.  

To help remediate students that need additional support, we will also offer many opportunities for 
support and guidance outside of the typical school day, such as after-school or Saturday tutorials. 
Teachers will each be available for after school tutoring or will host an extra-curricular activity at 
least once per week on a rotating schedule.  This allows after school tutorials to be offered daily, 
wherein teachers can address specific areas of need. Teachers will staff Saturday tutorials once per 
month on a rotating schedule.  These Saturday tutorials will offer more time for teachers to review 
and provide supplemental aid in a less restrictive environment.  

Teachers will communicate regularly with students and parents regarding the importance of 
tutoring for all students and especially for those with significant performance gaps. Also, 
implementation of a Response to Intervention based on common assessments (state, NWEA MAP, 
NWEA MAP Fluency, etc.) and teacher observations/ assessment data, students who are at risk of 
failing to meet grade-level standards in tested subject areas, will be placed in our academic RTI 
program for tiered support. Assessments will be used to target specific state standards and areas of 
need. This evidence-informed intervention will help to ensure that students may be promoted to 
the next grade at the end of the academic year. Also, there will be a guidance/mentorship program 
supervised by a committee of teachers. Through an application process, a mentor may be assigned 
to students who are experiencing difficulty academically or socially at the school. When 
appropriate, struggling students in grades K-12 will have the opportunity to receive tutoring from 
exemplary students from their campus in the Guidance Mentor Program. Student tutors will receive 
training and guidance from faculty leaders before working with other students; a teacher or teacher 
aide will always supervise them. The Guidance Mentor Program allows for student growth in a 
more supportive and understanding setting where students can engage, communicate, and share 
with peers to improve both academically and socially.  
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Our success will be measured per the goals outlined for all students including student promotion to 
the next grade and student success on the NWEA MAP and SBAC. 

 

(4) Describe how you will identify the needs of all students.  Identify the research-based programs, 
strategies and supports you will utilize to provide a broad continuum of services, ensure 
students’ access to the general education curriculum in the least restrictive environment, and 
fulfill NV’s required Response to Intervention model.  

Nevada Strong will provide special education and related services to all eligible scholars in the least 
restrictive environment (LRE). Our primary focus will be meeting the individualized education plan 
(IEP) goals. Every Nevada Strong campus will have certified special education staff and will 
outsource some of the specialized services such as diagnostician, speech therapy, occupational 
therapy, and related special education assessment services. 

Once students enroll, we will perform intake activities with parents to determine if their student 
participated in special education services in their previous school. We will then request the records 
from the feeder schools to determine if the student has an IEP. Once we receive the record before 
the beginning of the school year, we will review the file and properly secure the document 
according to Nevada Law. The Special Education Coordinator, ELL Coordinator, and Principal will 
perform an initial review of all files and ensure the educational setting is prepared to deliver 
services and make any modifications and accommodations to the curriculum. If a student’s IEP 
needs to be reviewed for updated goals and services or to determine if the student is still eligible 
for special education services, the IEP team will meet for a review of the IEP. To identify students 
with disabilities that do not have an existing IEP, the Principal and the special education staff will 
train all teachers in the identification of students with special needs. We will provide time in our 
weekly data meetings for staff members to monitor, discuss, and remain updated on the academic 
and behavioral progress of any student observed struggling academically or behaviorally.  

Our internal assessment schedule will generate a breadth of data we can use to improve our 
instruction and better meet the needs of our students. During weekly data meetings, we will review 
Student Portfolios to devise an action plan to meet students’ needs best. If it becomes clear that a 
student is not meeting either academic or behavioral expectations, we interpret this as a critical 
indicator of a potentially larger issue and move to address it as quickly as possible. Based on 
student needs, students will be provided increasing levels of supports in Tiers 1, 2, and 3 of our RTI 
program respectively.  This increasing amount of support is designed to provide students with 
additional, specific interventions so that they can fill knowledge gaps and overcome academic, 
behavior, or Social-Emotional obstacles.   

If, despite these increased levels of supports and Tier II and Tier III interventions have proven to be 
unsuccessful, a data team meeting will be conducted to analyze the next steps and the possibility of 
a special education referral. We will communicate with and involve the family throughout the 
process, including written notification of the request for a special education referral. Our goal is to 
ensure correct identification of students with special needs while ensuring we do not misidentify 
students. We will ensure our process is grounded in data-based decision-making that considers 
both academic and behavioral factors. Once the RTI team has verified a student is not making 
progress regardless of the changes to intervention, after the required timeframe in the RTI 
Implementation Guide, we will move forward with the referral process. 

In summary, we will take the following steps to ensure the process is fair and focused on each 
individual student’s success: (1) Perform an educational evaluation with parental consent. (2) If the 
student is eligible, develop an IEP. (3) IEP Team agrees on the goals, modifications, 
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accommodations, and plan for the student to be successful at Nevada Strong Academy. (4) 
Continued progress monitoring of IEP goals. 

We will ensure all students have access to high-quality education by securing partnerships with 
related services such as nurses, speech and language pathologists, occupational therapists, 
behavioral counselors, and others, based on the needs included in the IEP. We have designed our 
teacher schedules to ensure there is time for collaboration between general education teachers, 
special education teachers, and leaders. We will use collaboration time to prepare for lessons 
including plans for accommodations, modifications, scaffolds, differentiation, and special education 
supports. Our One-on-One coaching sessions weekly will allow general education teachers to obtain 
the support needed for instruction with special populations.  Our embedded Social and Emotional 
Learning (SEL) curriculum is purposefully selected to support the social and emotional 
development of students as part of our typical academic program.  Often, students are unable to be 
successful in the classroom because of extenuating circumstances including social and emotional 
difficulties that need to be resolved in order for a student to feel safe and capable of learning.   

Further, our commitment to embedding SEL into our academic program embraces the character 
development component of our mission. We believe a values-based school community leads to 
transformational results. Our daily communication with parents through behavior logs will help us 
keep parents informed about their child’s behavioral performance. The academic team will record 
student behavioral data into our system. The staff will record color changes for students, parent 
communications, parent conferences, and any student behavior data in our Student Information 
System. We may utilize software that allows our team to pull reports and categorize behavior 
incidents as support of our RTI Behavior process. 

We are expecting to attract student population with many at-risk students.  So, our personalized 
instructional approach will optimize the curriculum and instruction to meet the needs of each 
learner. Incoming students will perform at various levels of proficiency which will be assessed 
through NWEA MAP and determined student groupings such as ELL, G/T, and overall student 
achievement.  This approach will address the needs of all students, including students with 
disabilities and English language learners. Blended learning is going to be one of the most critical 
strategies to address our anticipated student population needs. This technique will empower 
students and allow them to take ownership of their learning experiences. This will use an approach 
that combines online educational materials and opportunities for interaction online with traditional 
place-based classroom approaches. This requires the physical presence of both student and teacher, 
and the student has some control over time, place, path, and pace. The eventual goal of blended 
learning is personalized learning for all students, including students with disabilities and English 
language learners.  

Each day, our second periods of ELA and math instruction (Nevada Blocks) and our 30-minute 
academic support period will provide ample opportunities for our Response To Intervention 
program and ensure students’ access to the general education curriculum in the least restrictive 
environment. 

 

(5) Explain how the school will identify and differentiate to meet the needs of intellectually gifted 
students in a way that extends their learning and offers them unique, tailored opportunities. 
Please note that Nevada law classifies intellectually gifted students as eligible for specific 
support services. How will staffing be structured to ensure that gifted students are adequately 
supported?    
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To identify if a student qualifies for the G/T program, a G/T identification committee will analyze 
quantitative and qualitative data for eligibility. This is accomplished by screening student 
achievements of standardized assessments and their social-emotional comprehension. Teachers 
and parents may nominate students for G/T education. A screening process including CogAT 
(ability test) and NWEA MAP (achievement test) will be administered which the G/T identification 
committee will then deliberate. 

After a student is identified as gifted and talented (G/T), they are eligible to receive G/T services. 
Our second period of ELA and math instruction (Nevada Block) provides an ideal opportunity for 
students to work on personalized academic and SEL standards and goals.  Examples of Gifted and 
Talented extension and enrichment activities include: 

 Independent, technology supported advanced instruction at above-grade level standards 
 Project based extension activities 
 Community projects and outreach 
 Advancement in any of our STREAMS (Science, Technology, Reading, Engineering, Arts, 

Math, SEL) subjects 
 Self-Guided/Capstone projects 

 
Learners who participate in G/T services gain skills in thinking, self-directed learning, 
communication, and research. G/T students will develop innovative end products and sophisticated 
performances that reflect individuality and creativity that are targeted to external audiences.  G/T 
education is one of the important programs in our school that will complement our mission of 
equipping students with the skills essential for college, career, and life-ready. 

Part of the G/T services addresses the students’ social and emotional needs. The G/T program will 
fully meet the needs of all G/T students in compliance with all applicable laws. It is a flexible system 
with many options available to provide a learning continuum throughout the district in order to 
meet the needs and reinforce the strengths and interests of gifted/talented individuals. By 
modifying the complexity, depth, and pacing of the curriculum and instruction generally provided 
by the school. G/T teachers provide and implement a STEM-based program with Social-Emotional 
learning to support G/T students. Also, G/T teachers will facilitate PBL activities to support and 
challenge G/T students. In accordance, professional development of all core and computer 
technology teachers who have a G/T student in their classes will need to complete 30 hours of G/T 
training.   

 

(6) Describe the enrichment opportunities that will be available to students performing at or 
above grade level as part of the school’s comprehensive strategy to ensure that all pupils are 
making accelerated academic progress. 

Examples of differentiated opportunities for students above grade level are listed above.  Project 
Based Learning (PBL) is incorporated in our ELA curriculum and complements the STEM 
enrichment opportunities embedded in our Science Curriculum.   

To further challenge and engage students achieving above grade level, PBL can expand students’ 
curiosities and understandings through constructing their projects based on mathematics, biology, 
chemistry, physics, computer engineering, or other possibilities.  Students work on a project over 
an extended period that engages them in solving a real-world problem or answering a complex 
question. Students will demonstrate their knowledge and skills by creating a public product or 
presentation for a real audience. This process will improve the students’ success because it adds 
value to their work and motivates them. Students may also conduct self-evaluation to assess their 
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growth and learning authentically. Throughout this process, the teacher’s role is to guide and advise 
students rather than direct and manage student work. 

Nevada Strong will offer a variety of extra-curricular activities and student clubs to contribute to 
the development of our students, build relationships, and enhance school culture. Depending on 
student interest, Nevada Strong expects to provide multiple options such as soccer, debate, 
basketball, volleyball, drama, cross county, dance, creative writing, chess, and table tennis. The 
clubs that the school may offer include Drama Club, Art Club, Choir, Math League, Robotics Club, 
Chess Club, Comic Books Club, Gardening Club, and Study Hall. Extracurricular activities offered by 
the school personnel will be free of charge; all teachers will commit to hosting an extra-curricular 
program or a student tutoring session at least once per week.   

 

(7) Explain how students will matriculate through the school (i.e., promotion/retention policies) 
and how stakeholders will be informed of these standards. 

Matriculation through grade levels requires that the student has met our promotion and/or credit 
requirements. Promotion and course credit will be based on mastery of curriculum and promotion 
requirements and standards. Requirements and standards for grade promotion will be established 
based on the applicable state and federal requirements, i.e. Nevada Academic Content Standards. In 
conjunction, students must meet state attendance requirements for promotion. 

Mastery is defined as a state requirement of a yearly grade average of 70 or above and local 
requirement in core subjects. Thus, an average of 70 or higher is the passing grade compulsory for 
grade promotion and credit. 

Kindergarten promotion is based upon satisfactory progress of math and reading skills. 
Requirements needed for promotion include assessment student’s end of year reading and math 
level (NWEA MAP Growth >10%), information from the student’s daily work, quarterly report 
cards, anecdotal records, and teacher recommendation. Students must meet state attendance 
requirements for promotion. 

 

Grades 1- 8 

Promotion to the next grade level will be based on a grade of 70 or higher in 4 of the core subjects: 
Mathematics, English language arts, and science, and social studies with an overall average of 70 on 
a scale of 100 based on course-level, grade-level standards, in accordance with Nevada Academic 
Content Standards, for all subject areas. 

 

Grades 9-12 

The promotion will be based on the earned course credits. Also, students have to meet the state 
attendance requirements for grade promotion. Grade-level advancement and categorization are 
based upon the following credit requirements: 

1. Freshman: 0–5.5 credits 

2. Sophomore: 6.0–11.5 including 1.0 credit of English I and 1.0 credit of Algebra I 

3. Junior: 12.0–16.5 including 2.0 credits of English I and II, 2.0 credits of Algebra I and Geometry, 
2.0 credits of social studies, and 2.0 credits of Biology and Chemistry 

4. Senior: 17.0-22.5, including 3.0 credits in Mathematics, English, social studies, and science. 
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In addition, we will comply with all state and federal promotion and graduation requirements for 
students with disabilities, Section 504, Dyslexia and English Language Learner (ELL). Any modified 
promotion standards will be determined by the IEP committee and will be documented. IEP 
committees will then decide the promotion status based on mastery of IEP goals and objectives. 
English language learners grade promotion decision will coordination of the Grade Placement 
Committee (GPC) and the Language Proficiency Assessment Committee (LPAC). 

Nevada Strong will establish a GPC for each student who does not demonstrate proficiency in the 
second administration of State assessment. The GPC will be led by the Principal or her designee 
along with the student’s parent or guardian, teacher(s) of the subject of the State assessment on 
which the student failed to pass.  Each student’s GPC will: a) determine appropriate accelerated 
instruction that the district must provide the student before the third administration; b) consider 
all facts and circumstances if a parent appeals the automatic retention of a student who does not 
demonstrate proficiency after three assessment opportunities. The GPC may promote the student if 
it determines, by unanimous decision and in accordance with local board policy and the criteria, 
that the student has completed all required accelerated instruction and is likely to perform 
satisfactorily at the next grade given additional accelerated instruction; c) if the GPC votes to 
promote, prescribe the accelerated instruction the student must complete before being placed in or 
promoted to the next grade; and d) develop a plan for the accelerated instruction the student shall 
receive during the next school year, regardless of whether the student is retained or promoted.  

Also, the GPC, regarding students with ELL (English Language Learners) at grades other than exit 
level, will include the bilingual or ESL teacher of the student’s to LPARC (Language proficiency 
assessment review committee). 

Ongoing communication with parents is a key component for student success, especially with 
students struggling with grade-level achievements.  

 

Retention 

Students who fail to meet the school’s promotional standards will be retained at the same grade 
level for the upcoming school year.  Under this circumstance, Stakeholders will be notified by the 
school when: 

1) a student has failed to perform satisfactorily on the assessment instrument or 

2) a student might be retained at the same grade level for the next school year. 

In case of retention, a parent or guardian may appeal the school’s retention decision to the Principal 
within five days after receiving the Grade Placement Committee’s decision regarding the student’s 
retention. The Principal’s decision will be the final decision about the student’s retention. 5 

                                                             
5 “2005 Nevada Revised Statutes - Chapter 386 - Local Administrative Organization.” Justia Law, 
law.justia.com/codes/nevada/2005/NRS-386.html#NRS386Sec550. 

“2017 Nevada Revised Statutes :: Chapter 389 - Academics and Textbooks :: NRS 389.018 - 
Designation of Core Academic Subjects; Minimum Units of Credit Required in High School; 
Exception; Additional Subjects to Be Taught. [Effective July 1, 2020.].” Justia Law, 
law.justia.com/codes/nevada/2017/chapter-389/statute-389.018-d-1/. 
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PROGRAMS OF DISTANCE EDUCATION (Distance Education Applicants Only) 
A charter school that wishes to provide distance education (online, virtual, cyber, etc.) courses and/or 
programs (NRS 388.820-388.874 and NAC 388.800-388.860) must submit a distance education 
application to the Nevada Department of Education prior to or in conjunction with its application to 
the SPCSA.  For applicants who do not propose to offer a program of distance education, please 
provide a brief statement explaining that the questions in this section are not applicable. 

(1) Describe the system of course credits that the school will use. 

(2) Describe how the school will monitor and verify the participation in and completion of courses 
by pupils. 

(3) Describe how the school will ensure students participate in assessments and submit 
coursework.  

(4) Describe how the school will conduct parent-teacher conferences.  

(5) Describe how the school will administer all tests, examinations, or assessments required by 
state or federal law or integral to the performance goals of the charter school in a proctored 
setting. 

We will not be offering a program of distance education. The questions in this section are not 
applicable. 

PRE-KINDERGARTEN PROGRAMS  
A charter school that wishes to provide pre-kindergarten services to students who will later enroll in 
its K-12 programs must apply separately to the Nevada Department of Education to offer education 
below the kindergarten level following charter approval. Approval to offer pre-kindergarten cannot be 
guaranteed.  Consequently, revenues and expenditures related to pre-kindergarten should not be 
included in the initial charter application budget. Please note that state-funded pre-kindergarten 
programs are not directed through the state Distributive Schools Account for K-12 education.  In 
addition to a limited amount of state pre-kindergarten funding available through the Department of 
Education, the SPCSA is also a sub-recipient of a federal grant to expand early childhood services in 
certain high-need communities through programs approved by NDE.  Applicants are encouraged to 
review resources available at http://www.doe.nv.gov/Early_Learning_Development/.  For applicants 
who do not propose to offer pre-kindergarten, please provide a brief statement explaining that the 
questions in this section are not applicable. 

(1) Identify whether the school plans to offer pre-kindergarten in the first year of operation or any 
subsequent year of the charter term.   

(2) Identify whether the school will offer fee-based pre-kindergarten services.  If the school does 
plan to offer fee-based pre-kindergarten, explain how the school will ensure that parents will 
be informed both initially and on an ongoing basis that both state and federal law precludes a 
K-12 charter school from giving admissions preference to students to whom it has previously 
charged tuition.   

(3) Describe the school’s plans for ensuring that the pre-kindergarten program aligns with the 
mission, vision, and program of the school’s other grades and meets all other state 
requirements.   

(4) Explain how the school’s proposed pre-kindergarten program may meet the federal pre-
kindergarten expansion grant criteria. 

http://www.doe.nv.gov/Early_Learning_Development/
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We will not be offering a pre-kindergarten program. The questions in this section are not 

applicable. 

HIGH SCHOOL GRADUATION REQUIREMENTS AND POSTSECONDARY READINESS (High 
School Applicants Only) 

High schools approved by the SPCSA will be expected to meet or exceed Nevada graduation 
requirements.  For applicants who do not propose to operate a high school program during the initial 
charter term, please provide a brief statement explaining that the questions in this section are not 
applicable. 

(1) Explain how the school will meet the state requirements.  Describe how students will earn 
credit hours, how grade-point averages will be calculated, what information will be on 
transcripts, and what elective courses will be offered.  If graduation requirements for the 
school will exceed those required by the State of Nevada, explain the additional requirements.      

Our curriculum offerings will satisfy all of the Nevada graduation requirements, which applies to all 
students in Nevada public schools. We will follow all high school graduation requirements and meet 
the State of Nevada education and administrative Codes for High School Graduation Requirements. 
Under our Foundation High School Program, we require all students to complete a minimum of 22.5 
credits prior to high school graduation, with sub-requirements for individual subject/content areas 
and also pass all examinations as ordained by the Nevada Academic Content Standards. End of 
Course (EOC) assessments for certain math, English, and science courses are all mandated by 
Nevada Academic Content standards, and they will attribute to 10% of the course’s final grade and 
will increase 5% each year until reaching a maximum of 20% of the final grade. In addition, juniors 
need to take the ACT as Nevada’s College and Career Readiness Assessment, but it will not be used 
to determine graduation eligibility. In order for our graduates acquire 22.5 credits under the 
Foundation Program, we have allotted 16 credits to be attributed by core curriculum classes and 
the latter 6.5 credits can be acquired through our unique selection of electives.  

Students will be able to earn credit, as shown below: 

Total Required Credits Required: 16 Credits + 6.5 Credits = 22.5 Credits 

 English Language Arts (ELA): 4 credits 
 Math: 3 credits (including Algebra 1 and Geometry) 
 Science: 3 credits (including Biology and physical science) 
 Social studies: 3.5 credits (including World History, US History, and Government) 
 Health: 0.5 credit 
 Physical education: 2 credits 
 Technology: 0.5 credit 
 Fine Arts: 1 credit 

Additional credits of electives are required: at least 5 credits as part of the curriculum for high 
school students, coherent sequences of Project Lead the Way (PLTW) and CTE (Career and 
Technology Education) courses will be offered, which will require the student to utilize three of the 
five elective courses. As the final credit for CTE, every student must participate in a practicum 
experience or independent study as a 12th-grade student. As a result, seniors will serve the 
community; participating in an internship, volunteering in a local community project, or studying a 
community issue. The experience will be project based on their practicum or independent study 
experience. The final product will be an essay and a presentation to a community audience. 
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All grade point averages (GPA) will be based on a 4.0 scale, which will be applicable on transcripts. 
Transcripts will show the overall GPA of students and credits acquired, as well as courses, are 
taken, the final grade of courses taken, and credits earned by courses. 

 

(2) Explain how the graduation requirements will ensure student readiness for college or other 
postsecondary opportunities (e.g., trade school, military service, or entering the workforce).   

Our unique selection of PLTW’s and CTE elective courses are geared to introduce and integrate our 
graduates to the postsecondary options and life after high school. As the final credit for CTE, every 
student must participate in a practicum experience or independent study as a 12th-grade student. 
As a result, seniors will be out in the community participating in an internship, volunteering in a 
local community project, or studying a community issue. This experience will be project based on 
their practicum or independent study experience. The final product will be an essay and a 
presentation to a community audience. These courses offer students real-life experiences which are 
applicable for their post-graduate life. 

Ultimately our goal is minimizing high school student mobility and high school dropouts while 
maximizing our 9th-grade snapshot graduation rate to 95% as well as maintaining a 12th-grade 
graduation rate of 100%. In turn, all of our graduates will be admitted to 2 or 4-year colleges, or 
consider any college/university based on their financial need and Studentship offers. 

 

(3) Explain what systems and structures the school will implement for students at risk for 
dropping out and/or not meeting the proposed graduation requirements, including plans to 
address students who are overage for grade, those needing to access credit recovery options, 
and those performing significantly below grade level.  

In support of our unique curriculum model, differentiation within our typical classroom our daily 
schedule are specifically designed to support students who are academically at risk.  Nevada Block 
ELA, Nevada Block math, and our academic support period allow personalized instruction and RTI 
to be seamlessly incorporated for all students. We firmly believe that it will help our students’ 
promotion and graduation directly. 

Response to Intervention (RtI): On the basis of common assessments (EOC assessments, ACT, 
NWEA MAP, LION for Learning, etc.) and teacher observations/assessment data, students who are 
at risk of failing to meet grade-level standards in tested subject areas will be placed in our academic 
intervention program considering the RtI methodology. Assessments will be used to target specific 
Nevada Content Standards and areas of need.  Increasing levels of support will be offered in Tiers 1, 
2, and 3 respectively as student needs dictate.  This support can be offered as small group or 
individualized instruction and within the general classroom setting.  Push-in teachers, specialists 
and additional support staff will further enhance the support available.    

After school and Saturday Tutorials: we are committed to establishing a culture of continuous 
growth and improvement in which students regularly will use the tutoring opportunities that are 
available to them. All teachers will keep regular tutoring hours before and/or after school, 
depending on their availability. Based on the needs, students will be invited to come on Saturdays 
or holidays that may fit teachers’ schedule. Teachers will communicate regularly with students and 
parents regarding the importance of tutoring, for all students and especially for those with 
significant performance gaps. 

Counselor Meetings: In the transition to 2nd Semester of 8th-grade year, each 8th grade-level 
student and his or her parents/guardians will meet with our College Counselor or campus leaders 
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to discuss and finalize High School Transition Meeting. The meeting will cover graduation 
requirements, alternative credit options, endorsements, and serve as an entrance into the college 
counseling process. This meeting is one piece of a comprehensive plan for supporting students in 
their efforts to complete the Royal high school program and achieve success in college and career 
recommended by College Board, Inc. Recommended by National Association of College Admission 
Counseling (NACAC) and College Board, counselors will have one-on-one interaction every year to 
speak their minds and hearts before they are admitted to College in their interest and career profile 
from Naviance or similar programs. 

Guidance/Mentorship: we will institute a Guidance program wherein a committee of teachers will 
then select, through an application process, a model or tutor for students who are experiencing 
difficulty academically or socially at the school. When appropriate, struggling students in grades K-
12 will have the opportunity to receive tutoring from exemplary students from their campus in the 
Guidance/Mentor Program. Student tutors will receive training and guidance from faculty leaders 
before working with other students, and teacher or teacher aide will always supervise them. 

Teacher Mentorship Program: One of our unique approaches is to provide mentorship to students 
in Grade 8 - 12 when students are seeking and figuring out their career interests. Teachers will 
sponsor a major/discipline that students are interested in, and students will be assigned to the 
individual teacher who fills, covers, and follow the following plan: 

a. Provide an extensive understanding of the specific major and figure out what 
colleges offer that major, 

b. Invite guest speakers who studied or worked in that specific major to elaborate on 
the difficulties and benefits of the major/discipline before students choose. 

c. Guide failing students or students with discipline concerns emphasize their 
weaknesses and strengths as academics and discipline are non-negotiable for the 
workforce or college. 

d. Explore one soft skill/character education topic to ensure what makes a student 
“Whole Student.” 

For students that are over age for grade-level or need credit recovery, we have an accelerated 
instruction program designed to provide intervention to a student after he or she has not met the 
standard on state-mandated assessments. Afterward, we will provide at least one testing window 
for acceleration students to earn credit through examination. Students will take a specific 
examination only once throughout each window. The testing window will be designed to meet the 
needs of all Students, and the dates will be announced through the school website. 

A Grade Placement Committee (GPC). Nevada Strong will establish a GPC for each student who does 
not demonstrate proficiency in the second administration of EOC assessment. GPC will be led by the 
principal or the principal’s designee along with the student’s parent or guardian, teacher(s) of the 
subject of the EOC assessment on which the student failed to meet with the approaches grade level. 
Each student’s GPC will: a) determine appropriate accelerated instruction that the district must 
provide the student before the third administration; b) consider all facts and circumstances if a 
parent appeals the automatic retention of a student who does not demonstrate proficiency after 
three assessment opportunities. The GPC may promote the student if it determines, by unanimous 
decision and in accordance with local board policy and the criteria, that the student has completed 
all required accelerated instruction and is likely to perform satisfactorily at the next grade given 
additional accelerated instruction; c) if the GPC votes to promote, prescribe the accelerated 
instruction the student must complete before being placed in or promoted to the next grade; and d) 
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develop a plan for the accelerated instruction the student shall receive during the next school year, 
regardless of whether the student is retained or promoted.  

Also, the GPC, regarding students with LEP (Limited English proficiency) at grades other than exit 
level, will include the bilingual or ESL teacher of the student’s to LPAC (Language Proficiency 
Assessment Committee). 6 

DRIVING FOR RESULTS 
The SPCSA will evaluate the performance of every charter school annually, and for renewal, 
replication, and replacement (restart or reconstitution) purposes according to a set of academic, 
financial, and organizational performance standards that will be incorporated into the charter 
agreement and measured by the SPCSA Charter School Performance Framework, the Nevada School 
Performance Framework adopted by the Nevada Department of Education, and applicable law and 
regulation. The academic performance standards consider status, growth, and comparative 
performance based on federal, state, and school-specific measures. The financial performance 
standards are based on standard accounting and industry standards for sound financial operation. 
The organizational performance standards are based primarily on compliance with legal obligations 
and state law and regulation and SPCSA policies, including fulfillment of the governing board’s 
fiduciary obligations related to sound governance.  

Applicants are expected to propose additional mission-specific goals to complement or supplement, 
but not replace, the SPCSA’s performance standards with school-specific, mission-driven academic, 
financial, or organizational goals.  All such indicators, measures, and metrics are expected to be 
rigorous, valid, and reliable.   

(1) Describe the mission-specific academic goals and targets that the school will have.  State goals 
clearly in terms of the measures or assessments you plan to use and describe the process by 
which you will determine and set targets. 

The mission of Nevada Strong Academy is to prepare every student to be college and career ready 
to lead in their community and world by sparking curiosity and providing students with an 
exceptional, well-rounded education through high-quality instruction, rigorous curriculum, and 
character development   In order to guarantee success, we will establish Social and Emotional 
Learning (SEL), the process through which children and adults acquire and effectively apply the 
knowledge, attitudes, and skills necessary to understand and manage emotions, set and achieve 
positive goals, feel and show empathy for others, establish and maintain positive relationships, and 
make responsible decisions, to ensure students are emotionally prepared beyond post-graduation. 
In addition, we will employ a multitude of programs and activities to promote life skills, such as 
robotics, debate, music and the arts, which will further engage, empower, and promote student 
curiosity. To accomplish this, we have set academic performance indicators and goals.  

The first goal is for students to achieve mastery level in English Language arts and reading, which 
can be measured in EOC assessments and NWEA- MAP testing. Students will demonstrate mastery 
and growth in English language arts and reading by scoring “meets grade level” or “masters grade 
level” on English related EOC assessments which will meet and exceed that of students in the same 

                                                             
6 
http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/High_School_Graduation/NVHSGrad
Req.pdf 

 

http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/High_School_Graduation/NVHSGradReq.pdf
http://www.doe.nv.gov/uploadedFiles/ndedoenvgov/content/High_School_Graduation/NVHSGradReq.pdf
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tested grades in the local school district. Additionally, students will read at or above grade level 
defined by performance on the NWEA-MAP reading comprehension or similar reading assessment. 

The second goal is for students to achieve mastery in mathematics. Students will demonstrate 
mastery and growth in English language arts and reading by scoring “meets grade level” or 
“masters grade level” on Math related EOC assessments which will meet and exceed that of students 
in the same tested grades in the local school district. Additionally, students will perform at above 
grade level defined by performance on the NWEA-MAP math comprehension or similar math 
assessments. 

The third goal is for students to achieve mastery in science, which can be measured in EOC 
assessments.  Students will demonstrate mastery and growth in science by scoring “meets grade 
level” or “masters grade level” science-related EOC assessments which will meet and exceed that of 
students in the same tested grades in the local school district. 

The fourth goal is for students to achieve mastery in social studies, which can be measured in EOC 
assessments.  Students will demonstrate mastery and growth in social studies by scoring “meets 
grade level” or “masters grade level” on social studies related EOC assessments which will meet and 
exceed that of students in the same tested grades in the local school district. 

The fifth goal is for students to be college and career ready.  We expect 100% of students will 
graduate with at least one Advanced Placement (AP) or Dual Credit course with a passing grade on 
their transcripts. This can also be measured when students take the ACT which will place the school 
in the top 20% when compared to the public schools with similar demographics in Nevada in terms 
of the mean ACT scores in English, Math, Reading, and Science. 

The sixth goal is our enrollment, attendance, graduation, and school rating. We are aiming for a 
95% attendance rate with a dropout rate of less than 2%. In conjunction, we are gearing for a 
student retention rate of 85% and a graduation and college acceptance rate of 100%. By the end of 
the 3rd school year, we want all campuses to receive a 4 or 5-star rating. 

 

(2) In the table below, outline the clearly measurable annual performance and growth goals that 
the school will set in order to meet or exceed SPCSA expectations for the Charter School 
Performance Framework indicators and to meet state expectations for student academic 
growth in accordance with the Nevada School Performance Framework (NSPF) adopted by the 
Nevada Department of Education. You may add or delete rows as needed.  Also: 

(a) Describe your presumed baseline and explain how it was set. 

(b) Articulate how the organization will measure and evaluate academic progress – of 

individual students, student cohorts, sub-groups, campuses (for invited multi-site 

applicants), and the entire school – throughout the school year, at the end of the academic 

year, and for the first three years of operation.  
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Goal Evaluation 

Tool and 

Frequency 

Baseline 2020-21 2021-22 2022-23 

English 

Language 

Arts and 

Math 

proficiency  

EOC 
Assessments 
and NWEA-
MAP 

exceed 
that of 
students 
in the 
same 
tested 
grades in 
the local 
school 
district. 

75% of students 
will perform at 
"approaches," or 
higher on the EOC 
exam. 

At least 75% of 
each cohort of 
students will 
perform at above 
grade level 
defined by 
performance on 
the NWEA-MAP  

80% of students 
will perform at 
"approaches," or 
higher on the EOC 
exam. 

At least 80% of 
each cohort of 
students will 
perform at or 
above grade level 
defined by 
performance on 
the NWEA-MAP  

85% of students 
will perform at 
"approaches," or 
higher on the EOC 
exam. 

At least 85% of 
each cohort of 
students will 
perform at or 
above grade level 
defined by 
performance on 
the NWEA-MAP  

Science 

proficiency  

Science 
accountability 
assessment 

(CRT) 

exceed 
that of 
students 
in the 
same 
tested 
grades in 
the local 
school 
district. 

50% of the 
students will 
perform at 
"proficient," or 
"above AMO" on 
CRT   

55% of the 
students will 
perform at 
"proficient," or 
"above AMO" on 
CRT  

60% of the 
students will 
perform at 
"proficient," or 
"above AMO" on 
CRT  

College & 

Career 

Readiness 

100% of 
students will 
graduate with 
at least one 
Advanced 
Placement 
(AP) or Dual 
Credit course 
with a passing 
grade on their 
transcripts 

exceed 
that of 
students 
in the 
same 
tested 
grades in 
the local 
school 
district. 

At least 60% of 
high school 
students will be 
enrolled in AP or 
dual credit 
courses 

At least 65% of 
high school 
students will be 
enrolled in AP or 
dual credit 
courses 

At least 70% of 
high school 
students will be 
enrolled in AP or 
dual credit 
courses 

 

(3) In addition to mandatory state testing, identify the primary interim academic assessments the 
school will use to assess student-learning needs and ensure progress towards SPCSA and state 
proficiency targets, and describe how they will be used.  
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(a) How will you support teachers in developing embedded assessments and checks for 

understanding in order to ensure that instruction meets student needs? 

(b) Explain how you will know that your proposed interim assessments are valid and reliable 

indicators of progress.  Explain how these interim assessments align with the school’s 

curriculum, performance goals for the school and the SPCSA, and state standards. 

(c) Describe the corrective actions the school will take if it falls short of student academic 

achievement expectations or goals at the school-wide and classroom level.  Explain what 

would trigger such corrective actions and who would be responsible for implementing 

them.   

(d) Articulate how interim assessments will be used to inform instruction. How will teachers 

and school leaders be trained in their use?  

(e) Regardless of grade levels served, new charter schools will not receive an NSPF or CSPF 

rating until after the completion of their first full year. Therefore, in the table below, 

identify specific interim performance goals and assessments that you will use to confirm 

that the school is on-track to meet ambitious academic goals throughout the school’s first 

year with students. You may add or delete rows as needed.  

 

a.  How will you support teachers in developing embedded assessments and checks for 
understanding in order to ensure that instruction meets student needs? 

We support teachers in developing embedded assessments and checks for understanding by the 
implementation of research-based teaching strategies in the classroom and also with effective 
teacher training in data analysis, applying assessment data to drive classroom instruction and 
providing targeted interventions through professional development and active participation in PLC 
meetings. During PLCs, teachers will meet to discuss data, teaching strategies, classroom 
management, and teaching tips. PLCs will revolve around setting student-specific goals.  Teachers 
will then reflect on the strategies used to meet the goals, reassess, and create a new goal. 

Teachers can also direct their development through the use of mentor teachers, Micro-credentials, 
Instructional Coaching Cycles, and teacher selected training. Nevada Strong will assign mentor 
teachers to all teacher inductees. Micro-credentials will be job-embedded training tailored to meet 
individual teachers’ goals. Teachers will complete a minimum of two micro-credentials a year, 
based on goals set by teachers for their professional growth. 

 

 b. Explain how you will know that your proposed interim assessments are valid and reliable 
indicators of progress.  Explain how these interim assessments align with the school’s curriculum, 
performance goals for the school and the SPCSA, and state standards. 

The proposed interim assessments will continue to be valid, reliable indicators of progress, and 
align with the school’s curriculum because we will have a succinct plan to track the academic 
performance of all students and continuously review our assessments to ensure a strong 
correlation between these interim assessments and other performance measures.  Assessments will 
be administered purposefully to drive instruction, evaluate mastery of grade level standards, and 
provide individualized learning for students who need support.  Our indications of progress are 
directly aligned with the academic performance goals of our campus, which are also designed to 
meeting/exceed those of the SPCSA. 
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Assessment Indication of Progress Alignment 

Exit Tickets By frequently assessing students, teachers can 
quickly adjust their instruction to fit the specific 
needs of the class and individual students.  These 
exit tickets can also inform student groupings 
and activities in the Nevada Block of ELA and 
Math.  Success on the exit ticket equates to 
content mastery; remediation is not needed at 
this time and the next standard can be addressed. 

Exit tickets are directly 
tied to the lesson at hand; 
which is addressing a 
specific state standard. 

Curricular/Unit 
Assessments 

Included in our various curricula, these 
assessments assess mastery and the ability of 
students to retain information over the medium 
term.   

All curricular selections 
will be on the Nevada 
approved list, or will be 
independent confirmed as 
aligned by Nevada Strong. 

NWEA-MAP NWEA MAP is used to place students and 
measure academic growth.  It is used to inform 
instruction, student groupings, student support, 
and predict academic achievement levels on the 
state exams. 

Nevada DOE has formally 
adopted NWEA MAP as a 
recognized assessment 
tool.7  

Learning 
Inventory of 
Need (LION) 

LION produces instructional reading levels for 
fiction and non-fiction and foundational focus 
skills to assist teachers in developing 
remediation, enrichment, and guided reading 
lessons.  Given our model’s commitment to 
literacy, this additional interim assessment will 
offer additional data points on our progress in 
real time.  

The adaptive nation of 
LION complements our 
state aligned NWEA MAP, 
fluency, and ELA curricular 
assessments.  It is a 
supplemental tool to 
identify specific standards 
to focus on.   

 

When interim assessment data identifies a student not meeting grade level achievements, we will 
utilize our Response to Intervention model as appropriate to ensure students have every 
opportunity for academic growth and achievement. The daily schedule has been developed to 
ensure that every instructional minute has a purpose and strives to achieve student success in the 
classroom. There will be an allotted amount of time each day for reading and math fluency within 
the literacy and math block. The assessment and progress monitoring plan has been designed to 
provide teachers with current data on their student’s academic progress at specific points in the 
school year and school day. The assessments that will be utilized as progress monitoring tools 
throughout specific points in the school year. The formative assessments will be utilized daily in the 
classroom by teachers to inform their daily instruction. The purpose of having varying assessments 
is to analyze multiple sources in order to gain an accurate representation of each student’s 
individual academic growth. The NWEA MAP test is designed to be given as a progress monitoring 
tool at three points during the school year to track students’ academic growth and predict the end 
of the year mastery toward grade level standards.  

                                                             
7 “Measure of Academic Progress.” Nevada Department of Education, 
www.doe.nv.gov/Assessments/Measure_of_Academic_Progress.  Accessed 9 Jan. 2020 

http://www.doe.nv.gov/Assessments/Measure_of_Academic_Progress
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c. Describe the corrective actions the school will take if it falls short of student academic 
achievement expectations or goals at the school-wide and classroom level.  Explain what would 
trigger such corrective actions and who would be responsible for implementing them.   

Corrective actions at the student level will be activated when students are performing below grade 
level standards. The Response to Intervention meetings will be scheduled during the school year to 
review a student’s academic progress with a team of knowledgeable parties. The Assistant 
Principal, instructional coach, teacher, interventionist, ESL teacher, and parent could be included in 
this team meeting. The meeting’s purpose will be to review current data information, teacher 
information and parent information to identify the areas of need and write measurable goals, which 
the student will achieve to master a reading or math skill. Responsible parties will be held 
accountable for implementing appropriate interventions with their available schedules to work on 
the measurable goal for the next 6-9 weeks while documenting progress. The curriculum will be 
retaught as needed with the additional support of after school and Saturday tutorials.  

Corrective action at the classroom level can be initiated almost immediately due to teacher 
observation or subpar results on exit tickets.  Teachers are trained on and expected to actively 
monitor student progress and adjust their instructional pacing, techniques, and topics accordingly.  
Other curricular assessments (i.e. – unit exams) provide a more structured and comprehensive 
opportunity for teachers to identify any corrective actions that need to be made.  During weekly 
observations and PD meetings with the leadership team, there will be a standing agenda item 
dedicated to discussing what the teacher has done in response to student needs.  During PLCs, 
teachers can share and reflect on successful practices that may aid in academic growth.  Should the 
teacher not be successful in identifying corrective action or not see success in its implementation, 
the Principal would formally become involved in the process via a corrective action plan jointly 
developed with the teacher. 
 
If school-wide results fall short of goal, the Principal is ultimately responsible and needs to act.  
Possible triggers include subpar student grades, low homework completion percentage, parent 
feedback, student feedback, poor interim or summative assessment scores, insufficient community 
partnerships or not meeting expectations on any measure identified by the governing board, 
included in this application, or representative of our mission.  Perhaps too many teachers are 
scheduling exams at the same time, or our campus celebrations are not effectively motivating our 
students.  The list of possible solutions is limitless; that is why the Principal position, and the 
corresponding monitoring and oversight, is so critically important.  The Principal will regularly 
report data and progress to the governing board; any metrics that fall short of goal will be 
accompanied with a corrective action plan from the Principal.   
 
This process is an expected result of high expectations and continuous improvement.  However, if 
the Principal is ineffective in improving the data and performance in question, then the governing 
board needs to determine if making a change in leadership is necessary to improve student 
performance. 
 

d. Articulate how interim assessments will be used to inform instruction. How will teachers and 
school leaders be trained in their use?  

Interim assessments will be used to inform instructions because teachers will participate in PLC’s 
and data analysis meetings after each assessment has been administered. The first 15 days of the 
school calendar will be devoted to professional development. At the end of each quarter, there will 
be a day devoted to professional development. This time can be used to look at data, assess student-
centered goals, and learn new teaching strategies. They will follow the Deming Cycle (plan, do 
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check, adjust) to review the data and plan for immediate remediation of any skills that students still 
need to acquire. After a precise review of the assessment data, teachers will differentiate their 
instruction for specific students, utilize teaching strategies; specifically, from Teach Like a 
Champion and use a formative assessment for immediate feedback from their remediated 
instruction. Teachers will also review factors that may be inhibiting students’ progress and 
determine ways to motivate students in the classroom. This cycle continues throughout the school 
year for the continuous improvement of effective instruction in the classroom.  

  

e. Regardless of grade levels served, new charter schools will not receive an NSPF or CSPF rating 
until after the completion of their first full year. Therefore, in the table below, identify specific 
interim performance goals and assessments that you will use to confirm that the school is on track 
to meet ambitious academic goals throughout the school’s first year with students. You may add or 
delete rows as needed.  
 

Goal Assessment Quarter 1 Quarter 2 Quarter 3 Quarter 4 

English 
Language Arts 
and reading 
proficiency 

Classroom 
performance 

80% of 
students 
have a 
70% or 
higher 

 90% of 
students 
have a 70% 
or higher 

 

English 
Language Arts 
and reading 
proficiency  

NWEA - MAP  80% of students 
are on track to 
“pass” the state 
assessment or 
have 
demonstrated 
at least .75 
years of growth.   

 80% of 
students are on 
track to “pass” 
the state 
assessment or 
have 
demonstrated 
at least 1.5 
years of growth.   

Math 
proficiency 

Classroom 
performance 

80% of 
students 
have a 
70% or 
higher 

 90% of 
students 
have a 70% 
or higher 

 

Math 
proficiency 

NWEA MAP  80% of students 
are on track to 
“pass” the state 
assessment or 
have 
demonstrated 
at least .75 
years of growth.   

 80% of 
students are on 
track to “pass” 
the state 
assessment or 
have 
demonstrated 
at least 1.5 
years of growth.   
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(4) Describe the process for collecting and storing data, including the information system(s) used 
in addition to the statewide Infinite Campus system. 

Teachers will collect data points during the school day through the reading and numerical fluency 
activities, bell work, exit tickets and during the literacy and math blocks where teachers will be 
addressing targeted skills with small groups of students. This data will be applied immediately to 
meet the needs of all student cohorts. Teachers will be tracking this data in a progress monitoring 
binder, where each student will have a section with notes and assessment scores of their current 
academic progress. Each student will have a comprehensive data sheet with all scores of 
assessments taken. Along with this, the interventionist will be tracking student data of the students 
they are providing instruction for reading and math. The interventionist will assess during their 
time with informal reading and math assessments to evaluate the effectiveness of the instruction 
they are providing.  

Together with our EMO, we will evaluate several Student Information Systems and select the one 
that best fits our need and budget.  Initially, we anticipate using the Infinite Campus system.  This 
system will track attendance, student discipline information, grades, and individual IEP and other 
student materials and records.  Under the direction of our Principal, our assistant principal will 
oversee the EMO in creating a solution to collectively track academic data; this will likely be a 
robust Excel tracker/database during the initial years of operation.   

 

(5) Describe the process for collecting and reporting data across the network of EMO schools in 
Nevada and in other jurisdictions. 

As a newly established EMO, Royal School System doesn't yet have a network of schools.  As RSS’s 
number of schools grow, a formal data collection, analysis, and report system will be built.   

For collecting and reporting data, we will have a succinct plan to track the academic performance of 
all students. Assessments will be administered purposefully by teachers to drive instruction, 
evaluate mastery of grade level standards, and provide individualized learning for students who 
need support. The Assistant Principal will serve as our testing coordinator.  The testing coordinator, 
along with administrators, will plan a succinct testing schedule. The testing coordinator will also be 
responsible for collecting and storing all testing data. This data will be analyzed and used for RTI 
supplemental support and student groupings based on achievements and shared with other EMO 
schools in Nevada or other jurisdictions if needed. 

AT-RISK STUDENTS AND SPECIAL POPULATIONS 
Pursuant to State and federal law, SPCSA schools are required to serve the needs of all students in 
special populations.  Beginning in the 2016-17 school year, the State of Nevada switched to a weighted 
formula for special education.  For the first time, this will provide for equitable special education 
funding across all Nevada public schools.  Over time, this will necessitate current SPCSA-sponsored 
charter schools moving from a defined continuum of service to a broader continuum of services.  All 
applicants submitting proposals to the SPCSA after the conclusion of the 2015 Legislative Session 
should plan on offering students a broad continuum of services.   

The SPCSA operates under the following principles with regards to special populations of students: 

1.  SPCSA schools serve all eligible students.  SPCSA schools do not deny the enrollment of any 

student based on needs or disability. 

2. SPCSA schools are to ensure streamlined access for all students requiring special programs. 

3. SPCSA schools develop programs to support the needs of their students.  
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4. SPCSA schools do not counsel or kick any students out. 

5. SPCSA schools utilize best practices to expose students to the most inclusive environments 

appropriate. 

6. If needed, an SPCSA school is responsible for developing more restrictive placements to meet 

the needs of the highest needs students, including but not limited to clustered placements in 

consortium with other charter schools.  

7. SPCSA schools are responsible for providing high functioning, trained special education teams, 

which focus on student advocacy and high expectations.  IEP teams (including school’s 

leadership) make placement decisions at IEP meetings. Decisions are made based on 

evidence/data to support what is best for the student.   

At-Risk Students 

(1) How do you define “at-risk” students? What are the methods for identifying at-risk students 
through academic and behavioral processes? 

We define “at-risk” students as those that are performing below grade level standards or struggling 
to meet behavioral expectations set by school guidelines within the student handbook. Teachers 
will be tracking behavior patterns that may stagnant academic and social growth. To identify these 
at-risk students, we plan to track the academic performance of individual students and student 
cohorts to directly align with our mission and vision. Through our innovative educational program, 
our team will focus on a systematic approach of continuously analyzing data to drive instruction, 
implement effective interventions, to close the educational gaps in all student cohort groups. 

 

(2) Describe your Response to Intervention model in detail, including the interventions and the 
anticipated proportion of the student body served at each tier level.  

Our response to intervention (RtI) model will address students’ needs who may require more 
intensive academic support. The student support team will meet and review student needs and 
progress of the interventions being implemented. Interventions will be provided by the general 
education teacher and support staff. Parents will be involved in this process and informed of the 
student’s strengths and areas of need. If the student does not respond to the interventions being 
implemented, a parent may request an evaluation, with or without having the RtI process. With the 
consent of the parent, the student can be referred for an evaluation to determine the eligibility and 
a need for special education services.  

After three years of operation, we expect approximately 80% of our students will receive Tier 1 
support, 15% will receive Tier 2 support, and 5% will be eligible for Tier 3 support.  However, we 
expect that a higher percentage of students will benefit from more intense supports in the early 
years of operation given the expected academic gaps for our incoming students.  As such, our year 1 
projections are 60%, 30%, and 10% of students will qualify for support in Tiers 1, 2, and 3 
respectively. The summary of services offered per tier is included below for reference. 
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Response to Intervention supports 

Tier Description of Support 

1 Instruction:  Tier 1 support is for students who are participating in the general classroom 
setting, which includes whole class and typical small group instruction.   

Much of this small group instruction will be designed as “just in time” instruction; 
students are simply revisiting a concept they did not immediately grasp.  Often, Tier 1 
support is viewed as good teaching.  

Eligible Students:  Students who are demonstrating success in the typical classroom 
setting.  Typically, students will have a grade that is >70% and will not have significant 
behavioral or other SEL concerns. 

Documentation:  Typical progress reports 

Parent contact: Typical parent outreach 

2 Instruction:  Tier 2 support is for students who struggle in whole class the instructional 
setting and for students who have significant gaps in prior learning.   

Students receiving Tier 2 support will receive daily small group, and occasional individual 
instruction and support.  These supports will be continuously measured to gauge 
effectiveness, and students will be formally evaluated after 6 weeks to reassess 
appropriate tiered placement.  

Eligible students: These students will typically have less than a 70% or will have repeated 
behavior concerns that need to be addressed via a formal behavior plan. 

Documentation: 6 week goals will be established; Services provided will be documented 
and formally reviewed at least every 3 weeks.  

Parent contact:  Parent are notified of support, formally invited to a meeting, and 
provided the documentation produced above.  

3 Tier 3 support is for students who are falling far below the academic standards and for 
students who have significant gaps in prior academic learning.  Typically, these gaps will 
be measured as more than a grade level.   

Students in Tier 3 will receive 1 on 1 instructional support; it will effectively look like 
individual tutoring for the student. These supports will be continuously measured to 
gauge effectiveness, and students will be formally evaluated after 6 weeks to reassess 
appropriate tiered placement. 

Eligible Students:  If a student’s gap in achievement after receiving Tier 2 support is 
constant or worsening, the student will be transitioned to Tier 3 support.  Students with 
significant behavior concerns can also qualify.   

Documentation: 6 week goals will be established; Services provided will be documented 
and formally reviewed weekly.   

Parent contact:  Parent are notified of support and are strongly encouraged to attend a 
meeting to discuss current progress, goals, and planned supports. Parents are also 
provided the documentation produced above.  Should Tier 3 services not be successful, 
parents will also be involved in the Special Education referral process as appropriate.  
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(3) What interventions will be offered for students exhibiting early signs of behavioral concerns? 
How will individual behavior plans for students be implemented and monitored?   

At the first indications of behavior concerns, teachers should implement techniques demonstrated 
at PDs, such as cold calling and proximity in order to deescalate the situation or problematic 
behavior. If behavioral concerns worsen, intervention for students would involve parent conference 
to address concerns and establish agreed upon behavior adjustments or corrections. Tiers 2 and 3 
of our RTI model do allow for specific supports and behavior plans to be implemented for repeated 
and severe behavior concerns.  Teachers will be informed of individual behavior plans for students 
and will record any discrepancies in behavior plans. If misbehavior continues, more severe 
disciplinary actions will be administered (i.e., detention, expulsion). 

Special Education 

(1) Track Record: Please explain the extent to which one or more members of the founding school 
team (e.g., founding board, instructional leader, etc.) has experience working to achieve high 
academic outcomes of students with disabilities, including students with mild, moderate, and 
severe disabilities.    

Board Member Amy Trombetti has extensive experience as a special education teacher, special 
education director, and a special education consultation and has trained charter schools in the state 
of Nevada as well as across the country to achieve high academic outcomes for students with 
disabilities. 

 

(2) Identification: How will the school identify students in need of additional supports or services? 

(a) (Elementary Schools Only) How will the school accurately identify students prior to 

enrollment (e.g., those who require pre-school special education and related services) and 

in the early grades (PreK, K, 1, or 2) for appropriate services? 

(b) (Middle and High Schools) How will the school identify and serve students who require 

special education services and develop transition plans? 

(c) (All Schools) How will the school handle over-identification of students as having a 

disability that qualifies them for special education services?  What will be the process to 

transition a student out of special education who has been incorrectly identified as having 

a disability in the past?  

 

Nevada Strong will follow the federal law (IDEA-Individuals with Disabilities Education Act); Child 
Find is a requirement for all schools to find students with disabilities who may be eligible for any 
special education services. Nevada Strong will identify, locate, and evaluate a child who has a 
suspected disability and provide the parent with verbal and written information about the referral 
process. Any child, regardless of suspected disability, will be evaluated and provided appropriate 
services to receive a free appropriate public education (FAPE).  

After the students enroll in Nevada Strong, the parent will sign a consent form to release the 
academic records so Nevada Strong can access the students’ special education or Section 504 
records. After the initial identification and screening the enrollment documents, the special 
education teacher will contact the parents to confirm the student was receiving special education 
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services or section 504 accommodations. The process for the services to begin will be initiated and 
tracked to ensure every service hour is met.  

 

(3) Continuum of Services: How will the operator provide a broad continuum of instructional 
options and behavioral supports and interventions for students with a range of disabilities? 
Specifically describe how students with severe intellectual, learning, and/or emotional 
disabilities will be served.  

Nevada Strong student support team will utilize response to intervention (RTI) to address students’ 
needs who may require more intensive academic support; this RTI support is available for all 
students.  The student support team will meet and review student needs and progress of the 
interventions being implemented. Interventions will be provided by the general education teacher 
and support staff. Parents will be involved in this process and informed of the student’s strengths 
and areas of need. If the student does not respond to the interventions being implemented, a parent 
may request an evaluation. With the consent of the parent, the student can be referred for an 
evaluation to determine the eligibility and a need for special education services.    

 

(4) General Education Collaboration/Access: How will special education and related service 
personnel collaborate with general education teachers (e.g., team teaching, team planning, etc.) 
to ensure that all students are able to access a rigorous general academic curriculum?   

In collaboration with general education teachers, the special education teacher will set up an 
interim IEP meeting with the parent at an agreed upon date and time for both parties; an 
administrator as well as the student’s teacher of record will be in attendance. The parent will be 
provided with an IEP meeting notice and an updated version of the procedural safeguards. If an 
interpreter is needed, the special education teacher will arrange an interpretation service for the 
parent. After the interim IEP meeting, the parent will be provided a copy of the current IEP. The 
special education teacher will inform and disseminate the accommodations and IEP goals to the 
related personnel. Progress monitoring of the IEP goals will be communicated with the parent 
throughout the school year at least once every nine weeks. Addressing students’ needs and 
delivering the necessary services in the least restrictive environment and give full access to the 
general education curriculum is one of our critical goals. Based on the student’s IEP and FIE (full 
individual evaluation), the appropriate instructional services will be provided. The least restrictive 
environment will always be considered first. The instructional services that could be provided will 
be accommodations, inclusion, resource, self-contained, or homebound. If needed, Nevada Strong 
will provide an alternative placement. 

 

(5) Staffing: How will you ensure qualified staffing to meet the needs of students with disabilities?  
Note: Federal and Nevada law requires licensure for the special education teachers, related 
service personnel, and psychologists at all charter schools. 

To ensure that our qualified staff meets the needs of students with disabilities, we will hire staff 
with the proper licensing and credentials and devote professional development sessions to address 
their needs. As part of our overall Professional Development (PD) calendar, our Special Education 
Coordinator and ELL Coordinator will lead initial and ongoing trainings on identifying and 
supporting at risk students.  Below is the high level summary of our PD calendar; specific PD topics 
during the school year will be added to meet the needs of our students and staff.   
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August 

New teacher induction training 
Returning teacher professional development (in future years) 
Develop Smarter Balance plan 3-11 
Smarter Balance Training 

October 

Review of best practice  
PLC Meeting Data 

November 

Review of best practice for Teach Like a Champion  
PLC Meeting Blended Learning Goals for Individual Students 

January  

Second-semester goals 
PLC Meeting Review First Semester Data and Plan interventions for Second Semester Training  

March 

Develop Smarter Balance plan 3-11 
Smarter Balance Training 

 

(6) Staff Development: How does the school plan to train general education teachers to modify the 
curriculum and instruction to address the unique needs of students with disabilities?   

During professional development sessions, teachers will use methods learned in Teach Like and 
Champion and Fundamental 5 to modify curriculum and instruction for students with disabilities.  
Additionally, teachers will receive updates on curriculum changes, Special Education, English as a 
Second Language, and Gifted and Talented training and any other state-mandated update/training. 

 

(7) Discipline: Explain how the school will protect the rights of students with disabilities in 
disciplinary actions and proceedings and exhaust all options in order to promote the 
continuation of educational services in the home school. 

Nevada Strong approaches to discipline for students with disabilities through a culture for all, a 
philosophy of discipline, a color-based behavior system, school rules and code of conduct, as well as 
establishing core values consisting of high behavioral expectations.  Schools have a responsibility to 
seek out children with disabilities and refer for evaluations.  The “child find” provision of the IDEA 
requires every state to effectuate policies and procedures to ensure that all children with 
disabilities residing in that state (including children with disabilities who are homeless, wards of 
the state, or attending private schools), who need special education and services - regardless of the 
severity of their disabilities - are “identified, located and evaluated” 34 CRF 300.11(a).   

We follow all State and Federal laws to provide equitable educational experience also through 
policies aligned to state and federal regulations.  In the case of a special education student or a 
student who receives 504 accommodations, Nevada Strong Academy will ensure that it makes all 
necessary adjustments to comply with all mandates of each student’s IEP and both State and federal 
laws, including IDEA and Section504 of the Rehabilitation Plan of 1973, regarding the discipline of 
students with disabilities.  Specifically, prior to recommending a suspension of more than ten (10) 
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days or an expulsion for a section 504 student or special education students, the Principal will 
convene a review committee to determine all of the following:  whether the student was 
appropriately placed and receiving the appropriate services at the time of the misconduct; and/or 
whether behavior intervention strategies were in effect and consistent with the student’s IEP or 
504 Plan. If any element was not in place, the school would work with the student and family to 
ensure that all protected rights are secured and the school will not continue with disciplinary 
action. 

 

(8) Monitoring: What are your plans for monitoring and evaluating both the progress and success 
of students who qualify for special education and related services, and the extent to which 
your special education program complies with relevant federal and state laws?  How will 
curriculum and instructional decisions be tracked and monitored by IEP teams and school 
personnel?   

Progress monitoring of the IEP goals will be communicated with the parent throughout the school 
year at least once every nine weeks. In order to monitor and evaluate the progress and success of 
students who qualify for special education, the special education teacher will set up a transfer ARD 
meeting with the parent at an agreed upon date and time for both parties, an administrator as well 
as the student’s teacher of record will be in attendance. The parent will be provided with an ARD 
notice and an updated version of the procedural safeguards. If an interpreter is needed, the special 
education teacher will arrange an interpretation service for the parent. After the transfer ARD, the 
parent will be provided a copy of the current IEP. The special education teacher will inform and 
disseminate the accommodations and IEP goals to the related personnel. Addressing students’ 
needs and delivering the necessary services in the least restrictive environment and give full access 
to the general education curriculum is one of the critical goals. Based on the student’s IEP and FIE 
(full individual evaluation), the appropriate instructional services will be provided. The least 
restrictive environment will always be considered first. The instructional services that could be 
provided will be accommodations, inclusion, resource, self-contained, or homebound. If needed, we 
will provide an alternative placement.  

 

(9) Parental Involvement:  What appropriate programs, activities, and procedures will be 
implemented for the participation of parents of students with disabilities? 

Communication with parents is a key factor to ensure student growth, as such Nevada Strong will 
establish frequent communication in the student’s home language, positive feedback home, and 
meetings that are scheduled to accommodate the parents’ schedules  In order to ensure parent 
participation we will implement multiple community-based events to create engagement with the 
targeted community. Specifically, to create positive branding among the community, the Principal 
will serve as  the local community outreach specialist. The specialist will arrange and participate in 
events which will be held at local meetings, local libraries, and neighborhood gatherings. In 
addition to open house meetings, there will be flyers printed, mailed and posted at local daycares, 
community centers, pediatrician offices, local churches, childcare centers, and other places that 
serve parents and children. Additionally, we aim to build family-school partnerships that will help 
students stay engaged by 1)Create a welcoming school climate; 2) Provide families information 
related to child development and creating supportive learning environments; 3) Establish effective 
school-to-home and home-to-school communications; 4) Strengthen families’ knowledge and skills 
to support and extend their children’s learning at home and in the community; 5) Engage families in 
school planning, leadership and meaningful volunteer opportunities; and 6) Connect students and 
families to community resources that strengthen and support students’ learning and well-being. 



Academic Plan 4-62  

 

(10) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students with disabilities.  If you are not 
proposing to operate a distance education or virtual school, please explain that this is not 
applicable. 

We will not be offering a distance education program. This is not applicable. 

English Language Learners 
(1) Identification: What methods will you employ to identify English Language Learners?  How will 

you work to avoid misidentification?  
 

In order to identify English Language Learners, we will employ various identification and program 
placement tests such as the W-APT assessment to see if students are proficient in English and on 
grade-level expectations for reading.  This assessment is initiated should a student’s Home 
Language Survey (which is required of all students) indicate a language other than English is 
spoken at home.  

To avoid misidentification, students and/or parents may appeal for reexamination so students can 
be retested for appropriate identification.  Additionally, any Nevada Strong staff member can 
request a student be retested; English teachers will specifically be asked to provide feedback on 
each student’s growth and overall performance. 

 
(2) Placement: How will the results of the W-APT assessment and other identification and program 

placement decisions be communicated to staff and parents?   
 

The results of any identification and program placement decision will be communicated to the 
parent or guardian of the student via letter; all communication with parents will be available in 
English and Spanish. In conjunction, an ARD committee, Grade Placement committee, and Language 
Proficiency Assessment Committee will coordinate to determine student IEP goals and objectives.  
In addition to the standard communication and reporting to parents, Nevada Strong will also 
distribute specific, quarterly progress reports on each student’s documented plans and goals. 

 
(3) Staffing: How will you ensure qualified staffing to meet the needs of ELL students?  What staff 

will be responsible for administering the W-APT or the WIDA MODEL to new students? What 
staff will be accountable for the ongoing monitoring of the performance of ELL students?  Note: 
Nevada law requires licensure (TESL endorsement) for the primary teacher providing ELL 
services in pull-out and inclusive environments at all charter schools.   

 

Nevada Strong will hire an ELL Coordinator who, together with the Assistant Principal, will oversee 
the entire ELL program.  Both the ELL Coordinator and Assistant Principal will hold a TESL 
endorsement and will be responsible for ensuring proper identification and service is provided to 
all ELL students.  Each student will be assessed annually to determine their levels of proficiency in 
listening, speaking, reading, and writing.  Data from this assessment will inform each students’ 
personalized goals and services which will be regularly monitored and reported upon quarterly.  
Additional staff members with TESL endorsement will be hired as necessary; this endorsement will 
be a preferred qualification for each of our regular education ELA teachers.   
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All instructional staff will be responsible for providing appropriate support so that ELL students are 
able to access content on their grade level.  The ELL Coordinator will be responsible for training 
general education staff on best instruction practices and intervention techniques that have proven 
to be successful with ELL students.  Students that require the most intensive supports will receive 
services via our tiered RTI model; this model is incorporated into the typical school day so it allows 
students full access to the curriculum in the least restrictive environment.   

To ensure effective implementation of ELPS in the classroom, ESL teacher(s) and staff are trained at 
the beginning of the year professional development training to include ELPS as a part of lesson 
plans and classroom instruction. Use of this practice will ensure the integration of second language 
acquisition with quality content area instruction. This approach ensures that ELLs acquire social 
and academic language proficiency in English. Administrators will monitor this by walkthroughs 
and classroom observation of students and teachers.  Nevada Strong will employ one or more full-
time ELL staff members who will be responsible and accountable for the ongoing monitoring of the 
performance of ELL students. 

 

(4) Curriculum and Instruction: What specific instructional programs, practices, and strategies will 
be employed to ensure academic success and equitable access to the core academic program for 
English Language Learners?  

 
TESL endorsement, or the explicit desire to attain this endorsement, will be a preferred 
qualification for all of our elementary and ELA teachers as part of our strategy for ensuring 
academic success.   All teachers will incorporate the teaching of English in daily content area 
instruction through language objectives while linguistically accommodating the instruction 
according to the English proficiency levels of the ELLs.  The English Language Development 
standards (ELDs) outline the student expectations for ELL students. Nevada Strong will implement 
ELDs as an integral part of each subject in the curriculum along with the Nevada Academic Content 
Standards.   

Incorporating the necessary supports for ELL students will occur naturally during our Nevada 
Strong ELA, Nevada Strong Math, and Academic support blocks.  Each day, these three periods offer 
specific opportunities for RTI support, personalized small group instruction, individual learning, 
and push in support from other instructional staff.  Our ELA curriculum is specifically designed to 
develop ELLs’ language proficiency levels, and therefore, ELLs will be able to participate in 
instruction in a meaningful way.  

Classroom instruction that effectively integrates second language acquisition with quality content 
area instruction ensures that ELLs acquire social and academic language proficiency in English. This 
will be assured by consistently implementing ELDs in the classroom. 

To ensure effective implementation of ELDs in the classroom, all teacher(s) and staff are trained to 
incorporate ELDs as a part of lesson plans and classroom instruction; this complements the ELL 
specific instruction and supports that are already integrated in our ELA curriculum.  This training 
will be conducted by our ELL Coordinator, who will also regularly review data and offer ongoing 
professional development throughout the school year as dictated by assessment results and 
student needs.  Administrators will continuously monitor progress by walkthroughs and classroom 
observation of students and teachers, and by reviewing quarterly progress reports with the ELL 
Coordinator to evaluate the success of each individual student and the ELL program as a whole.  
This data evaluation informs the ongoing professional development for instruction staff and each 
student’s individual goals and supports.   
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(5) Monitoring: What plans are in place for monitoring and evaluating the progress and success of 

ELL students, including the process for exiting students from ELL services as needed? 
 
In order to monitor and evaluate the progress and success of ELL students, we will administer the 
W-APT annually to each student who received ELL services last year or who may qualify for 
services per the Home Language Survey.  Students with a composite score of 4.5 or higher will have 
their classification changed to “Reclassified Fluent English Proficient.”  Over the next two years, 
students with this classification now receive monitoring support as we measure continued progress 
ensure a successful transition out of the ELL program.  If a student qualifies as academically at risk 
via one of our interim assessments or on the state exam, then the ELL Coordinator will coordinate a 
meeting to discuss possible services that would benefit the student.   

As a specific interim assessment, we will use a web-based ELA assessment to measure progress and 
complement feedback from the teachers regarding the linguistic accommodations that are used by 
the students and teachers. This information is reviewed by a multifaceted Team which includes the 
language acquisition expert, classroom teacher(s), and other instructional support specialists at the 
end of each nine weeks grading period (3 times a year). An Annual End-of-Year will be conducted in 
May/June to review ELL data, grades, subjective teacher evaluation, NWEA Map scores, and EOC 
assessment scores. The academic performance of ELL students will also be evaluated as a subgroup 
to determinate the relative strength or weakness of our ELL program compared with the success of 
our campus as a whole.  

 
(6) Parental Involvement:  What appropriate programs, activities, and procedures will be 

implemented for the participation of parents of ELLs? 
 
Specific to our ELL families, we will send additional quarterly reports outlining their student’s 
goals, supports and results.  Families will be encouraged to attend one on one meetings throughout 
the school year to discuss their individual student.  All materials will be available in English and 
Spanish, and a bi-lingual staff member will be present for all meetings.   

Our parents of ELL students will also participate in the same programs and activities as all of our 
parents.  We will implement multiple community-based events to create engagement with the 
targeted community. Specifically, to create positive branding among the community, our Principal 
will serve as our local community outreach specialist. The specialist will arrange and participate in 
events which will be held at local meetings, local libraries, and neighborhood gatherings. In 
addition to open house meetings, there will be flyers printed, mailed and posted at local daycares, 
YMCA centers, pediatrician offices, local churches, childcare centers, and other places that serve 
parents and children. Additionally, we aim to build family-school partnerships that will help 
students stay engaged and have a love of learning by 1) Creating a welcoming school climate; 2) 
Providing families information related to child development and creating supportive learning 
environments; 3) Establishing effective school-to-home and home-to-school communications; 4) 
Strengthening families’ knowledge and skills to support and extend their children’s learning at 
home and in the community; 5) Engaging families in school planning, leadership, and meaningful 
volunteer opportunities; 6) Connecting students and families to community resources that 
strengthen and support students’ learning and well-being. 

 
(7) For Distance Education Schools:  Describe how the school will provide appropriate services in 

the distance education learning environment to ELLs.  If you are not proposing to operate a 
distance education or virtual school, please explain that this is not applicable. 
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We will not be offering a distance education program. This is not applicable. 

Homeless/Migrant Services 

(1) Identification: What methods will you employ to identify families who qualify for homeless 
and/or migrant services?  How will you work to avoid misidentification?  

Nevada Strong will identify a Homeless/Migrant Student Liaison to identify qualify families for 
homeless and/or immigrant services immediately. Many children and families who are eligible for 
help do not consider themselves homeless. According to the McKinney-Vento Homelessness 
Education Assistance Act, a family is considered homeless if living in any of the following situations:  

 Lack a regular, fixed, and adequate nighttime residence  
 Living in a shelter, motel, or hotel  
 Living in an unsheltered residence– such as a car or park  
 Sharing housing (doubled-up or couch-surfing) due to economic hardship  
 Living in campgrounds due to lack of alternative accommodations  
 Unaccompanied children or youth (i.e., not in the physical custody of their parents or 

guardians)  
 Awaiting foster care (between child’s initial placement into state care and 30-day shelter 

care hearing) 
 

Title I, Part C, of the Elementary and Secondary Education Act authorizes the federal Migrant 
Education Program and defines a migratory child as a child who works, or whose parents work, in 
the agriculture, dairy, or fishing industry and who has made a qualifying move in search of work 
within the previous 36 months. Nevada Strong will make sure that migrant children benefit from 
the same free public education provided to other children. A child is eligible for the MEP (and 
thereby eligible to receive MEP services) if the child: a. Meets the definition of “migratory child” in 
section 1309(3) of the ESEA, 1 and is an “eligible child” as the term is used in section 1115(c)(1)(A) 
of the ESEA and 34 C.F.R. § 200.103; and b. Has the basis for the State’s determination that the child 
is a “migratory child” properly recorded on the national Certificate of Eligibility (COE). 

Title I, Part C of the Elementary and Secondary Education Act – Sec 1309, as updated by U.S. 
Department of Education Guidance, August 2010) According to sections 1115(b)(1)(A) 
(incorporated into the MEP program by virtue of sections 1304(c)(2)) and 1309(2) of the statute 
and §§ 200.81(e) and 200.103(a) of the regulations, a child is a “migratory child” and is eligible for 
MEP services if all of the following conditions are met:  

1. The child is not older than 21 years of age; and  

2. The child is entitled to a free public education (through grade 12) under State law or is below the 
age of compulsory school attendance; and  

3. The child is a migratory agricultural worker or a migratory fisher, or the child has a parent, 
spouse, or guardian who is a migratory agricultural worker or a migratory fisher; and  

4. The child moved within the preceding 36 months in order to seek or obtain qualifying work, or to 
accompany or join the migratory agricultural worker or migratory fisher identified in paragraph 3, 
above, in order to seek or obtain qualifying work; and 5. With regard to the move identified in 
paragraph 4, above, the child: a. The child has moved from one school district to another; or b. In a 
State that is comprised of a single school district, has moved from one administrative area to 
another within such district; or c. Resides in a school district of more than 15,000 square miles and 
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migrates a distance of 20 miles or more to a temporary residence to engage in or to accompany or 
join a parent, spouse, or guardian who engages in a fishing activity.  

 

(2) Meeting the Need:  How will you ensure that identified families receive the required services 
within the mandated timeframe?  

The McKinney-Vento Act requires all schools to enroll students experiencing homelessness 
immediately, even if the student is unable to provide documents that are typically required for 
enrollment, such as previous academic records, records of immunization and other required health 
records, proof of residency, or other documentation. Therefore, Nevada Strong will enroll those 
students immediately and will connect with the Homeless/Migrant School liaison to meet students’ 
needs immediately. Enroll means permitting the student to attend classes and participate fully in 
school activities. 42 U.S.C. §11434A(1). Although the Act is silent on the definition of “immediate,” 
the standard dictionary definition is “without delay.” Therefore, the student must begin attending 
classes and participating fully in school activities without delay. Generally, that would mean the 
same or the following day. 

Nevada Strong will identify a Homeless/Migrant Student Liaison. The liaison will be able to help 
with:  

 Bus passes  
 Necessary School supplies  
 1-1 Counseling  
 Helping to get back into school  
 Access to available community resources 

 

Additionally, the Migrant Education funds are federal funds to support high will help us to offer 
quality education programs for migratory children. The funds help ensure that migratory children 
who move from other states or within the state are not penalized in any manner by disparities 
among states in curriculum, graduation requirements, or state academic content and student 
academic achievement standards.  

Rights of Eligible Students McKinney-Vento eligible students, including migrant students 
experiencing homelessness, have the right to:  

 Receive a free, appropriate public education.  
 Enroll in school immediately, even if lacking documents normally required for enrollment.  
 Enroll in school and attend classes while the school gathers needed documents.  
 Enroll in the local school; or continue attending the school of origin (the school they attended 

when permanently housed or the school in which they were last enrolled), if that is preferred 
by the parent or guardian and is feasible. If the school district believes that the school selected 
is not in the best interest of the student, then the district must provide the parent, guardian or 
unaccompanied youth with a written explanation of its position and information about the right 
to appeal its decision.  

 Receive transportation to and from the school of origin, if the parent, guardian, or local liaison 
(on behalf of an unaccompanied youth) requests this.  

 Receive educational services comparable to those provided to all other students, according to 
the student’s needs. 
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(3) For Distance Education Schools:  Describe how the school will provide appropriate services in 
the distance education learning environment to students who qualify for homeless and/or 
migrant services.  If you are not proposing to operate a distance education or virtual school, 
please explain that this is not applicable. 

We will not provide distance education. However, we will work to see that students who are 
homeless or qualify migrant services have every option available to them to be successful and 
support them with their education needs, whatever assessed and determined necessary. 

SCHOOL STRUCTURE: CULTURE  

(1) Describe the culture or ethos of the proposed school.  Explain how it will promote a positive 
academic environment and reinforce student intellectual and social development.  

School culture for Nevada Strong is paramount in developing and educating our future leaders in all 
walks of life.  The essence of school culture is created through relationships. Relationships are 
defined as the state of being connected in the school ecosystem among students, teachers, staff, and 
parents.  Each school serves as a community that connects us during a student's academic process 
to build skills and positively impact student learning.  There are two primary aspects of school 
culture that are supported by the mission and vision of Nevada Strong, the academic ethos and 
behavior ethos. 

Nevada Strong commits to cultivating a school culture that promotes growth in the academic and 
social values of students that foster mutual respect and dignity for all. We firmly believe that a 
positive school climate and school culture promote students' ability to learn.  School culture 
requires many aspects to cultivate a climate of academic and social growth for all students.  
Equipping teachers and staff appropriately while maintaining consistent support, feedback, and 
coaching will support Nevada Strong’s mission as well as build a community and culture based on 
mutual respect and dignity.  

Nevada Strong’s academic ethos of the campus is that of a support system that will utilize research-
based interventions that foster a positive school culture. The Nevada Strong instructional staff 
members will be utilizing multiple techniques to form unified in-class instructional outcomes.  
These research-based and practical techniques have been used by the Nevada Strong team at their 
previous schools effectively.  Most commonly used techniques will be borrowed from “Teach like a 
Champion” by Doug Lemov.   

Doug Lemov defines champion teachers and what differentiates a champion teacher from the rest, 
“…is champion classrooms share one overarching characteristic. Champion teachers are always 
pushing to create an environment in which the maximum level of academic rigor is expected, 
practiced, and valued.”  Another technique is a “culture of error” that sets the tone for the classroom 
while also promoting a growth mindset for all students. The culture of error praises risk-taking, 
allowing for mistakes by students and to give students opportunities for improvement and 
understanding.  Therefore, the teachers “spend less time hunting for errors and more time fixing 
them.”  Once a student feels confident to take this risk, it shows comfort and allowance in learning 
an objective they may have once feared.  “Once it is safe to be wrong, students are as likely as not to 
want to expose their mistakes to their teacher.  Students’ behavior shift from defensiveness or 
denial to openness is critical.”  This, in turn, leads us to a “culture of better” because once we have 
identified what we need to help every student, moving forward through differentiated instruction, 
scaffolding, small groups, and plans tailored to each student will create a classroom culture of 
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better.  To develop a culture of better and set higher standards of rigor, the following techniques 
will be borrowed from Teach like Champion: “no opt out,” “right is right,” and “without apology.”8   

Harry Wong emphasizes the importance of creating a culture of consistency that leads to student 
success.  Consistency includes classroom procedures and routines which will be explicitly taught 
and practiced at Nevada Strong.   

A Nevada Strong student day starts with a warm welcome by administrators who not only greet but 
greet the student by name. As students and teachers begin their classroom instruction, students are 
to participate in daily routines and procedures that create a safe and structured learning 
environment for all.  One routine will be morning meeting to develop a classroom community 
similar to the community the student will participate in when they become an active member of 
society.  It is essential for teachers to facilitate classroom meetings to show the students a sense of 
value to their classroom community as well as begin a positive, encouraging instructional day.  Not 
only will students feel valued, but teachers will also set the objectives as well as review the 
essential learning targets they plan to cover over the year.  

Nevada Strong school culture includes a belief in maintaining positive behavior techniques 
throughout the school day with administration involvement in the classrooms supporting the 
teachers and students. Administrators will conduct calibration, collaboration, and coaching rounds 
daily to build a positive community structure for the students as well as the teachers. Teachers will 
feel supported and will be coached through daily processes or incidents that may arise. Students 
also feel valued and supported in their academic journey. Administrators will assist in checking for 
understanding, verifying with students’ their content mastery of targeted learning objectives. With 
a larger emphasis on the academic piece of a student’s education, behavioral incidents may decline 
at a rapid rate, as students stay on task and can maintain focus.  This helps foster higher-level 
critical thinking, pulling a small group for additional instruction, and mastering content objectives 
effectively. 

All of the above behavior support techniques assist in developing a classroom community that 
consists of mutual respect and dignity for all. Classroom community circles cultivate a culture of 
mutual understanding, support, acceptance, and forgiveness. Community circles foster an 
atmosphere of being acknowledged, respected, and valued. It also serves a purpose for students to 
realize that they are part of something bigger than themselves, and they have a valued role in their 
classroom and their school.  

To cultivate an environment for all students who start on the first day or who start mid-year, 
administrators, teachers, and staff will model, and teach expectations for the academic and social 
growth of each student who attends Nevada Strong.  Home visits, school events, parent-teacher 
conferences, and parent volunteering allow parents to understand and model Nevada Strong’s 
vision, which strengthens the equal partner relationship. Having strong parent involvement and the 
same vision as Nevada Strong fosters the whole child concept of preparing for college, career, and 
citizenship.  

Measuring school culture can be reviewed through different aspects of Nevada Strong. Reviewing 
and analyzing student data across all groupings helps focus instruction that assists our students. 
Analyzing behavior trends, facilitating classroom meetings, and community circles each contribute 
to a school’s culture. Lastly, measuring teacher, parent, and student feedback through 

                                                             
8 Lemov, D. Teach Like a Champion; 49 Techniques that Put Students on the Path to College. San Francisco: Jossey-
Bass Inc Pub, 2010. Print. 
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teacher/parent surveys to address concerns lead directly to resolutions and follow up. Frequent 
parent community events will also foster feedback panels for school improvement opportunities.   

Together, the academic ethos and behavior ethos are both addressed by multiple approaches which 
comprehensively move the campus toward a learning culture embracing mutual dignity and respect 
for all. 

  

(2) During the incubation year, how will you incorporate parent and community input into the 
plan for developing a positive school culture? 

We have collected over 200 parent signatures/surveys and have over 300 followers on Facebook.  
We have canvassed our immediate neighborhood and gone door to door introducing Nevada Strong 
to families and businesses.  Our parent survey gave parents the opportunity to prioritize the needs 
for their student’s education and has informed the design of Nevada Strong.  Parents have 
influenced the design of our school by encouraging us to focus on student engagement and 
personalized learning pathways that meet the needs of each individual student.  A key takeaway 
from this survey is that many parents feel like they have been forgotten.  A culture of care, as well 
as a safe learning environment, are desires expressed by parents as well as students. Nevada Strong 
has developed targeted, intentional, and purposeful practices that will be implemented in the 
school, such as daily affirmations for both teachers and students, as well as professional 
development before and throughout the school year.  Teachers will practice and be ready on day 
one with routines and procedures that maximize outcomes for students.  

 

(3) Explain how you will create and implement this culture for students, teachers, administrators, 
and parents starting from the first day of school.  Describe the plan for enculturating students 
who enter the school mid-year.  

In order to cultivate an environment for all students who start on the first day or who start mid-
year, administrators, teachers, and staff will model and teach expectations for the academic and 
social growth of each student who attends the school.  Home visits, school events, parent-teacher 
conferences, and parent volunteering allow parents to understand and model our vision, which 
strengthens the equal partner relationship. Having strong parent involvement with a unified vision 
as us helps to foster the whole child concept of preparing for college, career, and citizenship.  

Our school culture includes a belief in maintaining positive behavior techniques throughout the 
school year with administration involvement in the classrooms supporting the teachers and 
students. Administrators will conduct calibration, collaboration, and coaching rounds daily to build 
a positive community structure for the students as well as the teachers. Teachers will feel 
supported and will be coached through daily processes or incidents that may arise. Students will 
feel valued and supported in their academic journeys. Administrators will assist in checking for 
understanding, verifying with students’ their content mastery of targeted learning objectives. With 
a larger emphasis on the academic piece of a student’s education, behavioral incidents may decline 
at a rapid rate, as students stay on task and can maintain focus.  This helps foster higher-level 
critical thinking, pulling a small group for additional instruction, and mastering content objectives 
effectively. 

 

(4) Discuss your approach to reinforcing positive student behavior and ensuring that all students 
remain on track to achieve the academic and social objectives set out in the mission of your 
school. 
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Positive behavioral ethos begins from the top.  Administrators and teachers will share the same 
vision and mission. This will be done through school-wide training to foster mutual respect and 
dignity.  Nevada Strong will create a positive behavioral management system that includes 
community circles and positive behavioral interventions.  Many of these behavioral strategies grow 
and evolve to include best practices for our diverse populations. Consistency is key in maintaining 
positive student behavior and ensuring academic and social objectives are on track. As such, each 
day will start with a warm welcome by administrators who not only greet but greet the students by 
name. As students and teachers begin their classroom instruction, students are to participate in 
daily routines and procedures that create a safe and structured learning environment for all.  One 
routine will be morning meeting to develop a classroom community similar to the community the 
student will participate in when they become an active member of society.  It is essential for 
teachers to facilitate classroom meetings to show the students a sense of value to their classroom 
community as well as begin a positive, encouraging instructional day.  Not only will students feel 
valued, but teachers will also set the objectives as well as review the essential learning targets they 
plan to cover over the year.  

 

(5) Describe how the school plans to align staff and students around high expectations for student 
behavior. 

Teachers will communicate with students in a professional age-appropriate manner that fosters 
behavior improvements, community circles, and encourages higher order thinking for conflict 
resolution. These support techniques assist in developing a classroom community that consists of 
mutual respect and dignity for all. Classroom community circles cultivate a culture of mutual 
understanding, support, acceptance, and forgiveness. Community circles foster an atmosphere of 
being acknowledged, respected, and valued. It also serves a purpose for students to realize that they 
are part of something bigger than themselves, and they have a valued role in their classroom and 
their school. We are committed to cultivating a school culture that promotes growth in the 
academic and social values of students that fosters mutual respect and dignity for all. We firmly 
believe that a positive school climate and school culture promote students' ability to learn.  School 
culture requires many aspects to cultivate a climate of academic and social growth for all students.  
Equipping teachers and staff appropriately while maintaining consistent support, feedback, and 
coaching will support our mission as well as build a community and culture based on mutual 
respect and dignity.  

 

(6) Please describe how you will measure school culture and evaluate implementation of your 
culture plan.  Include how parent and student feedback will be incorporated in measuring your 
school’s success in creating a positive culture. 

We will analyze the data from our sixth goal to ensure that all stakeholders are satisfied with the 
school.  Specifically, measuring teacher, parent, and student feedback through teacher/parent 
surveys will lead directly to resolutions and follow up. Frequent parent community events will also 
foster feedback panels for school improvement opportunities. Administrators along teachers will 
review these feedbacks and adjust accordingly to provide a better learning environment to foster 
student academic growth. 

 

(7) Describe the school’s approach to help support all students’ social and emotional needs. Detail 
the identification strategy, interventions, and remediation to be implemented and cite the 
research/rationale for the selected methods. How will you measure the success of your social 
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and emotional remediation efforts (in year 1, year 3, year 5, and beyond)?  How will you 
communicate the need for remediation to parents and invest them in supports? 

In addition to incorporating SEL education in our ELA curriculum, our overall approach to 
supporting all social and emotional needs will utilize research-based interventions that foster a 
positive school culture. Nevada Strong instructional staff members will be utilizing multiple 
techniques to form unified in-class instructional outcomes.  These research-based and practical 
techniques have been used by the Nevada Strong team at their previous schools effectively, such as 
small groups and student pullouts.  Most commonly used techniques will be borrowed from “Teach 
Like a Champion” by Doug Lemov.  

Doug Lemov defines champion teachers and what differentiates a champion teacher from the rest, 
“…is champion classrooms share one overarching characteristic. Champion teachers are always 
pushing to create an environment in which the maximum level of academic rigor is expected, 
practiced, and valued.”  Another technique is a “culture of error” that sets the tone for the classroom 
while also promoting a growth mindset for all students. The culture of error praises risk-taking, 
allowing for mistakes by students and to give students opportunities for improvement and 
understanding.  Therefore, the teachers “spend less time hunting for errors and more time fixing 
them.” Once a student feels confident to take this risk, it shows comfort and allowance in learning 
an objective they may have once feared.  “Once it is safe to be wrong, students are as likely as not to 
want to expose their mistakes to their teacher.  Students’ behavior shift from defensiveness or 
denial to openness is critical.” This, in turn, leads us to a “culture of better” because once we have 
identified what we need to help every student, moving forward through differentiated instruction, 
scaffolding, small groups, and plans tailored to each student will create a classroom culture of 
better.  To develop a culture of better and set higher standards of rigor, the following techniques 
will be borrowed from Teach Like Champion: “no opt out,” “right is right,” and “without apology.”   

Also, Harry Wong emphasizes the importance of creating a culture of consistency that leads to 
student success.  Consistency includes classroom procedures, which include a three-step process, 
teach, rehearse, and reinforce. Through this process, teachers can create -“the effective classroom 
has a STRUCTURE.” - “Procedures + Routines create a STRUCTURE.” - “Effective teachers manage 
and instruct with PROCEDURES and ROUTINES.”  

Measuring school culture will be accomplished by reviewing and analyzing student data across all 
groupings helps focus instruction that assists our students. Analyzing behavior trends, facilitating 
classroom meetings, and community circles each contribute to a school’s culture. Additionally, 
measuring teacher, parent, and student feedback through teacher/parent surveys to address 
concerns lead directly to resolutions and follow up. Frequent parent community events will also 
foster feedback panels for school improvement opportunities. Incorporating one on one meetings 
whether in the home or the school, school events, parent-teacher conferences, and parent 
volunteering allow parents to understand our vision, which strengthens the equal partner 
relationship. Having strong parent involvement and the same vision as Nevada Strong fosters the 
whole child concept of preparing for college, career, and citizenship.  

SCHOOL STRUCTURE: STUDENT DISCIPLINE 

(1) Describe the school’s discipline policy.  Discuss the practices the school will use to promote 
good discipline, including both penalties for infractions and incentives for positive behavior. 

Please see Nevada Strong’s Proposed Student Handbook regarding Discipline. 

Philosophy of Discipline 
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We propose a reflective, supportive, and equitable student discipline system, grounded in the 
philosophy that all students can learn and achieve at high levels. Our disciplinary approach is based 
on the RTI Behavior Framework, a data-based model to prevent inappropriate student behavior 
through decision-making grounded in data and interventions to support students’ needs. We will 
use evidence-based practices to support students in reducing referrals and challenging them to 
make choices that lead to success successfully. Our RTI Behavior Framework will help us to teach 
students appropriate behaviors instead of simply punishing inappropriate behaviors. 

We will provide Tier I behavioral support for all students. Our teachers will consistently follow 
these three steps when giving directions to students: (1) Clearly communicate the explicit 
directions they need the students to follow; (2) Positively narrate student behavior to support them 
in following directions; (3) Take corrective action with students still not following directions. We 
will communicate our school-wide expectations during our Parent/Family Orientation we hold 
prior to the start of school and through our school handbook and student code of conduct. This 
proactive approach will ensure that students receive the necessary information and support to be 
able to meet our behavioral expectations.   

Nevada Strong approaches to discipline for students through a culture of all, a philosophy of 
discipline, a color-based behavior system, school rules and code of conduct, as well as establishing 
core values consisting of high behavioral expectations. 

Nevada Strong has high expectations for students and equips them with the support necessary to 
achieve lofty goals. We daily teach and reinforce student behavior through our core values: 

 

(2) Describe the procedures for due process when a student is suspended or expelled as a result of 
a code of conduct violation, including a description of the appeal process that the school will 
employ for students facing expulsion. 

We will suspend students from the school only when there are serious breaches to the discipline 
code.  A student may be suspended by decision of the Principal for no more than three days.  Parent 
or guardians will be informed and will be required to attend a conference to address the concern 
and work collaboratively with the Principal.   

We reserve expulsions for students whose conduct constitutes a continuing danger to the physical 
well-being of other students and/or staff.  There will be no tolerance for bringing a gun or deadly 
weapon to school or for any assault on school employees or students.  In any case, the possibility of 
expulsion will be an absolute resort, only considered when all other forms of disciplines and 
support such as behavior modification plans, detention, suspension, and/or open defiance 
continued willful disobedience.  Only when we have exhausted all efforts and the student has not 
responded to support such a behavior modification, detention, suspension, advisor support, 
parental involvement, and counseling.    

For a student to be expelled, the process must be initiated by the Principal, discussed with the 
entire faculty and a hearing must take place with the student’s parents and Principal present.  A 
student who is expelled will be returned to class as soon as feasibly possible and with a planned 
course of action for success in the school environment.  

 

(3) Who will be responsible for implementing the school’s discipline policy? Who will ensure that 
accurate disciplinary records are maintained?  Who will report discipline data to the school 
and the SPCSA? How will you use this data to make needed changes for school culture? 
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The Principal will be responsible for implementing the school’s discipline policy and training the 
staff to keep accurate disciplinary records and reporting through the infinite campus portal system.  
The Principal will report the data to the school and the SPCSA.   

Nevada Strong will use this data to inform decisions about the school culture and climate and to 
make changes as necessary to support students to stay in the classroom, stay in school and 
successfully focus on their education.   

 

(4) How will you ensure that discipline practices don’t disproportionately penalize more 
vulnerable student populations?  

Schools have a responsibility to seek out children with disabilities and refer for evaluations. The 
“child find” provision of the IDEA requires every state to effectuate policies and procedures to 
ensure that all children with disabilities residing in that state (including children with disabilities 
who are homeless, wards of the state, or attending private schools), who need special education and 
related services - regardless of the severity of their disabilities - are “identified, located and 
evaluated” 34 CRF 300.111 (a). 

We follow all State and Federal laws to provide an equitable educational experience also through 
policies aligned to state and federal regulations. In the case of a special education student or a 
student who receives 504 accommodations, Nevada Strong Academy will ensure that it makes all 
the necessary adjustments to comply with all the mandates of each student’s IEP and both State and 
federal laws, including IDEA and Section 504 of the Rehabilitation Plan of 1973, regarding the 
discipline of students with disabilities. Specifically, prior to recommending a suspension of more 
than five (5) days or an expulsion for a section 504 student or special education student, the 
Principal will convene a review committee to determine all of the following: whether the student’s 
misconduct was a manifestation of his or her disability; whether the student was appropriately 
placed and receiving the appropriate services at the time of the misconduct; and/or whether 
behavior intervention strategies were in effect and consistent with the student’s IEP or 504 Plan. If 
any element was not in place, the school would work with the student and family to ensure that all 
protected rights are secured and the school will not continue with disciplinary action. 

 

(5) Describe the core principles of the school’s proposed parent grievance policy.  

Color-Based Behavior System 

Corrective actions will be visibly posted through a color-based behavior system for students in K-5 
to see their progress throughout the day. Students will receive color changes up and down based on 
their behavior. Teachers will document student behavior in Behavior Logs (STRONG Report) that 
go home to families daily. Teachers will also record notes about student behavior for data collection 
and progress monitoring of student behavior. 

 

School Rules and Code of Conduct 

We believe that a common system of rules and consequences consistently and fairly enforced by all 
staff will maximize student time on task and overall academic achievement. We have modeled our 
system after the school-wide discipline plans from high achieving schools studied. 

If a parent has a grievance with a suspension, they may attend an informal hearing, question any 
witnesses present, and have an opportunity to speak and present witnesses on their behalf.   
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If a parent has a grievance with an expulsion, they also have the opportunity to a formal hearing 
before an authorized board or committee, asks questions, present witnesses, and be represented by 
their own counsel at their own expense. 

 

(6) Discuss any required dress code or uniform policy.   

While straightforward, Nevada Strong’s uniform policy is designed to support a positive culture and 
climate by: 

 Channeling focus on development of the whole child and inner self versus the outer self,  
 Creating a unified playing field for all students regardless of financial means, and  
 Increasing campus safety by easily identifying who is in the building. 

 

 Uniform Policy  

Shirts   Royal blue polo with Nevada Strong Logo, or 

 Grey polo shirt 

Pants  Navy pants, skirts, or jumpers 

Socks  Solid sock colors are required 

Gym  Navy shorts, grey t-shirt, tennis shoes 

Accessories  Earrings may be studs.  No other jewelry is permitted.  Headdresses for 
religious purposes are permitted.   

 

SCHOOL STRUCTURE: CALENDAR AND SCHEDULE 

(1) Discuss the annual academic schedule for the school (included in the student/parent 
handbook). Explain how the calendar reflects the needs of the student population and the 
educational model. 

Our academic calendar schedules the first day of school on August 17, 2020 and the last day of 
school on May 28th, 2021. We will follow the federally observed holidays.  Additional, 
Thanksgiving, Winter Holiday Season, and Spring and Summer Break will be observed as breaks. 

We will have 180 instructional school days in our academic calendar for students. The total yearly 
minutes will be 79,200 minutes.  We will also include 3600 additional minutes embedded in its 
calendar, which is more than the surrounding school districts.  

This education model will allow the implementation of the intervention, Professional Learning 
Communities, and department meetings, which will be among the most important considerations 
while creating the optimum schedule. Teachers will have an opportunity for common planning 
periods.  Course offerings at elementary, middle, and high school level will be different.  

Parents will receive progress reports in the middle of each quarter.  Report cards will be sent to 
parents at the end of each quarter with an acknowledgment section that will be signed and 
returned to the school.  
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After the first and third report cards, teachers will have Parent/Teacher/Student goal setting and 
academic progress monitoring conferences. Parents will be asked to sign up for these meetings 
according to their availability. 

 

(2) Describe the structure of the school day and week.  Include the number of instructional 
minutes/hours in a day for core subjects such as language arts, mathematics, science, and 
social studies.  Note the length of the school day, including start and dismissal times.  Explain 
why the school’s daily and weekly schedule will be optimal for the school model and for 
student learning.  Provide the minimum number of hours/minutes per day and week that the 
school will devote to academic instruction in each grade.  

The school day will start at 7:45 am and will end at 3:05 pm. Each day will be a minimum of 440 
minutes.  

Subjects              K-5 Minutes of Daily Instruction 

Literacy 125 

Math 100 

Science 45 

Social Studies 45 

Enrichment 45 

Lunch 30 

Recess 30 

Morning Meeting 20 

Total 440 minutes 

 

Incorporating Block, one of our unique instructional approaches, provides time and structure 
within the school day for students.  In Block, students will receive personalized support to master 
skills at their own pace and through the method most appropriate to their particular learning 
needs. There are two Blocks (in ELA and Math) dedicated in the daily schedule for flexible 
placement into intervention, enrichment, or elective courses during the Royal Block.  

Reading and numeric fluency is both non-negotiables. K-8 grade students will be provided an 
opportunity to practice their reading and numeric fluency every day. There will be an allotted time 
in the daily schedule for students to focus on these skills. Teachers will be responsible for providing 
immediate feedback to students to ensure proper progression. The system will be designed to have 
current data readily available for teachers to analyze and adjust their instruction to help students 
gain mastery of specific skills. Every student in K-12 grades will have at least 20-minutes daily set 
for reading time at each campus.  Investing as little as 20-minutes a day can be the difference in a 
lifetime of success or failure for a child.    

The daily schedule has been purposefully planned based on the needs of the anticipated student 
groups. It is crucial for students to have a predictable and consistent daily schedule so that they are 
more organized, efficient, and productive. 
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Doors will open at 7:15 am every day, or earlier if there is a demand and based on the needs of our 
families. Breakfast will be provided to students as early as 7:15 am.  Because we expect to have 
many working families, we want to accommodate students’ basic needs such as food, shelter, and 
social and emotional support. Our anticipated student population will be from various academic 
backgrounds, and the majority of our students (approx. 80%) will be eligible for Free/Reduced 
breakfast and lunch.  Students who are dropped off early and do not need breakfast will be in a 
supervised quite space and will have access to reading materials.  At 7:45, all students will be in 
their classroom ready for the instruction.  As shown below, K-2, 3rd-5th, 6th-8th, and 9th-12th-grade 
students will have different schedule structure. Students, in K through 8 grades, will work on their 
reading and math fluency assignments daily.  

 

(3) Describe your goal for student attendance and explain how you will ensure high rates of 
student attendance. Who will be responsible for collecting and monitoring attendance data? 
What supports will be in place to reduce truancy and chronic absenteeism? 

Our goal for student attendance is to meet or exceed that of students in the local school district.  We 
will ensure high student attendance rates by cultivating a school culture that promotes growth in 
the academic and social values of students that fosters mutual respect and dignity for all. Teachers 
will take attendance in the classroom, while the attendance clerk monitors and collects all 
attendance data within the school. The attendance clerk will also maintain continuous open 
communication with teachers and parents when there are unaccounted absences to reduce truancy 
and chronic absenteeism. 

A DAY IN THE LIFE & SCENARIOS 

(1) Describe a typical school day from the perspective of a student in each grade span (elementary, 
middle, and high school) that will be served in your first year of operation.  

 

Weekly Schedule for K-5 

  Monday Tuesday Wednesday Thursday Friday 

7:15 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

7:45-
7:50   

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

7:50-
8:05 

Morning Meeting Morning Meeting Morning Meeting Morning Meeting Morning Meeting 

8:05-
8:15 

Fluency First - 
Math Fluency 

Fluency First - 
Math Fluency 

Fluency First - 
Math Fluency 

Fluency First - 
Math Fluency 

Fluency First - 
Math Fluency 

8:15-
8:25 

Fluency First - 
Reading Fluency 

Fluency First - 
Reading Fluency 

Fluency First - 
Reading Fluency 

Fluency First - 
Reading Fluency 

Fluency First - 
Reading Fluency 
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8:25-
10:00 

Literacy Block 
Reading Writing 
Workshop 

Literacy Block 
Reading Writing 
Workshop 

Literacy Block 
Reading Writing 
Workshop 

Literacy Block 
Reading Writing 
Workshop 

Literacy Block 
Reading Writing 
Workshop 

10:00-
11:30 

Math Block 
Whole Group & 
Small Group 
Activities 

Math Block 
Whole Group & 
Small Group 
Activities 

Math Block 
Whole Group & 
Small Group 
Activities 

Math Block 
Whole Group & 
Small Group 
Activities 

Math Block 
Whole Group & 
Small Group 
Activities 

11:30 Lunch Lunch Lunch Lunch Lunch 

12:00 
Structured 
Recess 

Structured 
Recess 

Structured 
Recess 

Structured 
Recess 

Structured 
Recess 

12:30 Science Science Science Science Science 

1:15 Social Studies Social Studies Social Studies Social Studies Social Studies 

2:00 
Fine Arts 

Physical 
Education 

STEM 
Physical 
Education 

Technology Ed. 

2:45 
READING to 
Success 

READING to 
Success 

READING to 
Success 

READING to 
Success 

READING to 
Success 

3:05 Dismissal Dismissal Dismissal Dismissal Dismissal 

 

A DAY IN THE LIFE Sample SCENARIOS 

 

A Day in the Life of a Perspective Elementary Student  

The line bell rings at 7:43 am, and I walk to the door with a smile. “Good morning, class!” can be 
heard from the hallway as my teacher reminds us to come in quietly. I drop my folder in the basket, 
I move my owl name to “here” on our chart, and sit at my desk ready to start my day with three 
sharpened pencils on my desk. I hear the pledge of allegiance, a moment of silence and 
announcements come on as I begin my day at Nevada Strong. My teacher invites us to meet at the 
carpet for our morning meeting with my class. After the morning meeting, I go back to my desk 
when my table is called to get ready for number talks and math fluency. When I hear my teacher 
say, “pick up your pencils,” I begin practicing my math fluency for the day at 8:05. 

Next, with prompts from my teacher, we transition to reading fluency at 8:15. Our ELA block begins 
right after from 8:25 am to 10:00 am. Our teacher gives a lesson; then we spend some time to work 
on our individualized learning plans, in a small group with our teacher, or on technology. Some of 
my classmates leave to go and work with student supports.    

To begin our ELA block, the objective and Academic Content Standard are clearly displayed on the 
board. This tells us what we are going to be learning about for the day. Our teacher tells us we are 
going to choral read. “Loud and proud, point, and read.”  My teacher pauses us as we are reading to 
make connections and cover the topic we are teaching that week. My teacher calls out, “Owls say,” 
the class says, “hoot hoot.” “Owls say,” “hoot hoot.” The class turns their chairs to the board to begin 
our new lesson. We cover or reteach the Academic Content Standard for the day. “This week, we are 
learning about Text Features.” The class repeats back to the teacher what we are learning for that 
day, “Text Features.” My teacher gives us a reminder of expectations, and some classmates get 
specific feedback on what they are doing to contribute to the class. Our teacher does some quick 
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checks for understanding throughout the lesson, and everyone has an opportunity to share their 
knowledge. Our teacher gives us specific directions on the assignment we need to complete to show 
our understanding of the concept that was taught in the lesson. 

Our teacher gives us the cue to clear off our desks, put work that is not finished in our green folders, 
push in our chairs, and say step 1. “Step 1.” It is now time for individualized learning plans and 
small groups part of the ELA block. A few of our classmates leave for a pull out to work with student 
supports. A classmate stands to the front and says the station groups out loud to the class. “Step 2” 
The students walk to their station they are supposed to be at. “Step 3.” My classmates and I begin 
working on our assigned activities while our teacher works with a small group. 

At 10:00 am, we transition to our math block. We are directed to clean up and transition to our 
math groups. Our teacher begins with our math lesson and then we break up into small groups for 
individualized learning, a small group with our teacher and some students leave to work with 
student supports. During our math block, we work on skills and concepts that we need more 
practice on, and we have the opportunity to work on concepts at our level. At the end of the math 
block, we clean up to get ready for lunch. At the end of lunch, we go outside for a structured recess. 
There are organized games and activities for us to participate in. 

After recess, we come back inside for our science lesson and social studies lesson. We stop off to 
take a water/bathroom break before returning to our classroom. Our teacher introduces the 
concept we will be learning about for the day and encourages us to share any knowledge that we 
have with the class. We have an opportunity to turn and talk with a partner to discuss what we 
know about the concept. We are able to do a hands-on/interactive activity to further engage in the 
concept we are learning about. At the end of the lessons, our teacher gives us an exit ticket to check 
our understanding of what we are learning about before we line up for specials. 

Our teacher picks a classmate to be a leader and say our chant. “1 and 2, listen and do. 3 and 4 face 
the door. five and six fingers on lips.” Before we walk out the door, our teacher reminds us, “Once 
we enter this hallway, you are official.” Off we go to our specials with the word “Role Models” 
echoing in our heads as we have shouted it out as a class. Reminders in the hallways as we walk, “2 
fingers up, quick feet” and sometimes a “Where’s your place in the line, remember to be a role 
model,” could be heard while we walk in the halls. The Specials teacher of the day greets our class at 
the door with a smile welcoming us to their class. 

Our teacher picks us up from our specials class, at 2:45 pm we begin reading to success time. 
Everyone reads their book at their independent reading level until 3:05 pm when we pack up ready 
for dismissal. The bell rings at 3:05 pm and our teacher walks us out for dismissal. 

 

A Day in the Life of a Perspective Middle School Student  

Weekly Schedule for Middle School 

  
Monday Tuesday Wednesday Thursday Friday 

7:15 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 
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7:45-7:50   

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

US Pledge , 
Moment of 
Silence & 
Morning 
Announcements  

7:50-8:05 
Math Fluency Math Fluency Math Fluency Math Fluency Math Fluency 

8:05-8:15 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

8:15-8:30 

Reading 
Fluency 

Reading 
Fluency 

Reading 
Fluency 

Reading 
Fluency 

Reading 
Fluency 

8:35-10:00 
ELA Block ELA Block ELA Block ELA Block ELA Block 

10:00-11:30 
Math Block Math Block Math Block Math Block Math Block 

11:30-12:00 
Lunch Lunch Lunch Lunch Lunch 

12:00-12:45 
PM 

Science Science Science Science Science 

12:45-1:30 
PM 

Social Studies Social Studies Social Studies Social Studies Social Studies 

1:30-2:15 
Fine Arts 

Character 
Education 

Technology 
Education 

STEM Fine Arts 

2:15-3:00  
PE PE PE PE PE 

3:00-3:20 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

3:25 
Dismissal Dismissal Dismissal Dismissal Dismissal 

 

Students will begin entering the building at 7:15 and report to breakfast. The students will stay in 
the lunchroom until 7:40 when the bell rings, and they will quietly and respectfully report to their 
lockers that are located on their designated hallways. The hallways are color-coded by grade levels 
and separated by homeroom. The students will enter their classrooms by 7:45 where they will 
recite the US Pledge, participate in a moment of silence, and listen to morning announcements. At 
7:50, all students will complete a math fluency activity that will be graded daily. This activity will be 
used to reinforce skills and track individual skills.  

Reading Time will start at 8:05, and all students will participate in College Bound Reading Time 
until 8:15. The student then participates in reading fluency time until 8:35 when students will 
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transition to ELA, where they will work on vocabulary and literacy skills in small groups. The 
students will transition between small groups for 60 minutes, 20 minutes per group visiting 3 
different groups. The remaining 25 minutes will be spent in a whole group activity where the 
interactive activity takes place.  

When the ELA time is completed, students will transition to math that will last 90 minutes. The 90 
minute time will allow for the whole group, small group, individual activity, and time for remedial 
work with teacher for those students that need intervention time.  

Students will transition to lunch following established transitioning procedures and enter the 
lunchroom in a respectful and organized manner. Lunch will last exactly 25 minutes allowing an 
additional 5 minutes for a restroom time. Immediately after lunch, students will participate in 
Social Studies and Science time that will last for 45 minutes each. Science will take place through 
hands-on activities and social studies through the use of weekly publications that are written based 
on state standards that reinforce reading standards.  

At 1:30, students will participate in either character education, technology education, STEM, or Fine 
Arts for 45 mi, depending on the day before participating in physical education for an additional 45 
minutes. This time will be the time used for teacher planning, both individually and as teams. 
Following PE, there will be an additional mandatory 25 minutes of reading before dismissal.  

 

A Day in the life of a Perspective High School Students 

Weekly Schedule for High School 

  
Monday Tuesday Wednesday Thursday Friday 

  
A day B day A day B day A day/B day 

7:15 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

School Doors 
open 
Breakfast starts 

7:45-
7:50  

The Pledge of 
Allegiance , 
Moment of 
Silence & 
Morning 
Announcements  

The Pledge of 
Allegiance  , 
Moment of 
Silence & 
Morning 
Announcements  

The Pledge of 
Allegiance  , 
Moment of 
Silence & 
Morning 
Announcements  

The Pledge of 
Allegiance  , 
Moment of 
Silence & 
Morning 
Announcements  

The Pledge of 
Allegiance  , 
Moment of 
Silence & 
Morning 
Announcements  

7:50-
8:10 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

We are College 
bound- 
READING Time 

8:15-
9:45 

Block 1 Block 5 Block 1 Block 5 Block 1/5 

9:50-
11:20 

Block 2 Block 6 Block 2 Block 6 Block 2/6 

11:25-
11:55 

Lunch Lunch Lunch Lunch Lunch 
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12:00-
1:30 

Block 3 Block 7 Block 3 Block 7 Block 3/7 

1:35 - 
3:05 

Block 4 Block 8 Block 4 Block 8 Block 4/8 

3:05 
Dismissal Dismissal Dismissal Dismissal Dismissal 

3:10-
4:00 

Community-based events, Academic & Athletic events, Tutorials, 
Teacher/Counselor/Student Meeting time 

 

Students will begin entering the building at 7:15 and report to breakfast. The students will stay in 
the lunchroom until 7:40 when the bell rings, and they will quietly and respectfully report to their 
lockers that are located on their designated hallways. The hallways are color-coded by grade levels 
and separated by homeroom. The students will enter their classrooms by 7:45 where they will 
recite the US Pledge, participate in a moment of silence, and listen to morning announcements. At 
7:50, all students will participate in College Bound Reading Time until 8:10.  

The student would have 5 minutes to transition to Algebra I that would last 90 minutes. The 90-
minute class would be broken into multiple segments during this class period. The class would start 
with an opener reviewing the previous day’s objectives. Then, the reviewing problems from the 
previous day’s assignment while completing a daily math fluency activity. Students would then 
participate in a whole group instructional activity that was interactive within their groups using 
chart paper and the interactive boards. If applicable, the groups would then use manipulatives to 
demonstrate knowledge of the new material. Students would work problems as a group and 
individually to demonstrate their knowledge. As students left, they would complete an exit ticket so 
the teacher would be able to assess what students know.  

Students would then transitions to ELA, where they would have a variety of Reading, Vocabulary, 
Literacy Skills, Grammar, and Writing Skills taught. These skills would be taught simultaneously 
while teachers made sure to change activities to keep students engaged and make sure all activities 
were interactive and collaborative.  

Lunch would be a structured time but a time for some socialization by grade level for high school 
students. There would be set expectations and standards that if broken, would eliminate the 
socialization.  

The following lunch would be 90 min of AP Spanish. This class would be structured based on 
National AP standards. This block would then be followed with 90 min of physical education that 
would incorporate various activities based upon state and national expectations.  

 

(2) Describe a typical day for a teacher in a grade that will be served in your first year of operation.  

Hello, my name is Jessica, and this is my first year at Nevada Strong. It is 6:00 a.m. Monday. The 
second time my alarm went off this morning. I always wake up on the second alarm. I am someone 
that lives my life through habits — living in an apartment ten minutes from the school. I start 
thinking about the day with my students as I am getting dressed I think about the Targeted 
Intentional and Purposeful activities I want to incorporate in my lessons that day and how I can do 
new things to reach my students. I mentally go through all the tasks I must complete when entering 
the school this Monday morning. Mondays are one of the most crucial days of the week for a teacher 
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at Nevada Strong because it sets the pace. I for a split second flashback to the day I accepted the 
position, where I was made aware that I would be one of the ones that would start the change in 
Nevada education. I took this to heart; I dedicated myself to making a change in the life of every 
child I came in contact with at Nevada Strong.  

The day began with morning duty where all our students are dropped off because we do not have 
buses. Then, students proceed to breakfast, where 70% of the students are free or reduced due to 
income. The academic day starts with math and reading fluency activities that take place every day. 
This is a non-negotiable in the building. The academic structure in our building is based around the 
Fundamental Five, and this provides structure and consistency for everyone. 

The day provides time for collaboration with other teachers that teach the same grade so that we 
can co-planning and discuss what is and is not working within our classroom. We share ideas and 
create lesson plans that are intense and in depth. I speak to every child every day and track their 
reading and math every day. The daily tracking of their academic performance is crucial in making 
sure that every student is successful. After the day ends, I spend time cleaning my room that is 
decorated with inspirational words done in bright colors. I also make sure everything is neat 
because I want each day to be a fresh start.  

Jessica’s Daily Schedule 

7:15 – Arrive at school, get coffee and review lesson plans 

7:30 – Early meeting grade level teachers, parents or admins, and any last-minute preparations 

Welcome students and give them a hug 

7:45 - Pledge of Allegiance 

Take attendance; do lunch count; make announcements; look at any notes from home (while 
helpers pass out any needed materials) 

Morning Meeting 

Fluency First – Daily Math and Reading Fluency 

8:25 – Literacy Block -Reading and Writing workshop 

10:00 – Math Block Review of math facts with a timed drill; T.A. meets with struggling students or 
small groups 

11:30 – Lunch 

12:15- Spelling/Spelling Game 

12:30 Science and STEM activities 

1:15 –Teach Social Studies lesson 

2:00- Team Planning, Personalized Learning Committee (PLC) meetings, Coaching meetings 

2:45 –Reading to Success period-Student reading conference/prepare students for dismissal 

3:05 – Go out to car line; optional one-hour study hall begins in the classroom 

3:05 – After-school care begins (provided by a separate team of workers) 

3:20 – Parent conference (when needed); grade papers; input grades online; prepare for next day’s 
activities (– prepare lesson plans for the following week)- Meet with the admins-Coaching 

After 4 pm- Going home 
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My typical duties are: 

 Creating lesson plans to teach students specific subjects and skills 
 Social-Emotional Development and Character Education (Modelling communication skills 

and good behavior so students will learn how to communicate with and treat each other) 
 Grade homework and other assignments, so students receive proper feedback  
 Enter their grades timely manner 
 Communicate with parents regarding their child’s academic progress 
 Provide extra tutorials 
 Prepare students for State Assessments 
 Supervision of the students all the time 
 Participate in Professional developments, staff meetings, and PLCs 

 

(3) A new student, Ruby, has enrolled at your school and during the registration process her mom 
informed the office manager that she has Down Syndrome.  This student is eligible to attend 
the school.  Based on the IEP information that her mom brought in, the student is included in 
the general education program for 60% of her day.   How will you plan to ensure your school is 
prepared to meet the needs of students like Ruby and/or what adjustments will be made (e.g., 
in scheduling, staffing, etc.) to account for students with unanticipated needs?  

Nevada Strong will ensure we are prepared to meet the needs of all students, including those with 
IEPs and those diagnosed with disabilities like Ruby.  The special education coordinator will handle 
all documentation and see that teachers are in compliance with all federal and state laws while also 
meeting Ruby’s needs, not only those specified in her paperwork but also those observed.   

We will make the adjustment to scheduling and staffing during crucial times of instruction, such as 
during English and math and provide a push in and/or pull out services.  We will allow Ruby 
accommodations such as extra time to complete assignments, visuals, prompts, adjuster notes, 
access to multiplication charts, and manipulatives to help understand concepts being taught, as 
needed.  Frequent clarifications, check-ins, and opportunities for communicating and asking 
questions, the same strategies that benefit all students will be extended to Ruby.  Focusing on 
specific goals and skills as outlined in Ruby’s IEP and designed for her success will be the targets of 
instruction.  Hands-on, cooperative group work which allows Ruby to be an integral part of the 
classroom community, is the norm and expectation at Nevada Strong.  Homework may be adjusted 
in quantity or in substance to support Ruby in her learning individual learning path. Clarifying 
directions, repeating them and having routines and procedures in place as well as the opportunity 
to answer questions, and find ways for Ruby to participate and be included, will be important.  
Working in small groups as well as with individualized path of instruction will be helpful for Ruby.   

 

(4) A new student, Alejandra, has enrolled at your school.  After reviewing the enrollment packet 
and speaking to your registrar you learn this student is an ELL student and her mother has 
brought a friend to serve as an interpreter. Some of the records you received from the parent 
indicate the child has a 4 in listening, a 4 in speaking, a 2 in Writing and a 1 in Reading. How 
will you plan to ensure your school is prepared to meet the needs of ELL students like 
Alexandra and/or what adjustments will be made to the daily schedule to account for 
unanticipated needs? How will you communicate and work with parents like Alexandra’s? 

Nevada Strong knows that the same many of the same strategies that work for all students work for 
English Language Learners and views students as fortunate they have the opportunity to acquire a 
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second language.  Nevada Strong Academy believes in embracing students’ home language and 
culture and views it as a strength and asset that the family bring to our school. 

We provide information in both Spanish and English on our website, posted, and in-home 
communications.  We strive to hire a staff that is reflective of the community we serve and know 
that often 40% of our students will be second language learners.   Strategies used in the school are 
ample opportunities for turn and talks, guided reading with a small group or one on one with a 
teacher,  

Resources such as recorded readings and picture representations as well as dictionaries and 
adaptive technology, programs that convert from Spanish to English are helpful.   

Alejandra needs extra support in reading and writing, ample time to practice as well as see this 
modeled by her teacher.  Recorded passages, books on tape, and listening to literature will benefit 
Alejandra.  Read-aloud and followed by discourse and then summarizing what is learned will help 
Alejandra expand her writing capabilities.  Pictures and manipulatives can be utilized in 
mathematics as well as supplemental aids on testing are permitted for Alejandra.   

Social time such as eating lunch and playing at recess, help Alejandra acquire language skills, as 
does being involved in after-school activities.   She also benefits from daily reading for 20 minutes 
while at school.  Hands-on STEM activities where end examples are presented, and videos and 
pictures are utilized throughout the scientific process helps Alejandra keep up with instruction and 
demands.   

 

(5) You have been operating a school for the past three years and have just received your school-
level state test data for the most recent year (see table below). 

(a) Your annual accountability targets for each subject require that you grow the whole-

school Percent Proficient/Advanced of your SWD students by 8 percentage points to 

approach, 10 points to meet and 12 points to exceed expectations from year to year. 

Explain the trends you see in the performance of your Students with Disabilities (SWD), 

both over time and as compared to the non-SWD population, in the table below. What are 

your initial thoughts about this data?  What are your next steps?  Who needs to be part of 

the team to address this?  What further information do you need and how will you obtain 

it? Keep in mind that the SWD subgroup includes a range of disabilities, including Specific 

Learning Disabilities, Autism, Emotional Disturbance and Intellectual Disabilities.      

 

Data for All Tested 
Grades 

Math RLA 

Yr. Subgroup valid tests 
pct_below
_bsc 

pct_bsc pct_prof pct_adv 
pct_belo
w_bsc 

pct_bsc pct_prof pct_adv 

2
0

1
2

 

All Students 131 30.6 51.1 14.5 3.8 29.8 49.6 16.8 3.8 

Students 
with 
Disabilities 

23 26.2 47.8 13 13 34.9 30.4 13 21.7 

Non-
Students 
with 
Disabilities 

108 31.4 51.9 14.8 1.9 28.7 53.7 17.6 0 
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2
0

1
3

 
All Students 116 26.7 40.5 25 7.8 46.5 41.4 11.2 0.9 

Students 
with 
Disabilities 

20 50 50 0 0 75 25 0 0 

Non-
Students 
with 
Disabilities 

96 21.9 38.5 30.2 9.4 40.7 44.8 13.5 1 

2
0

1
4

 

All Students 113 30.1 38.9 24.8 6.2 44.2 43.4 12.4 0 

Students 
with 
Disabilities 

14 57.2 28.6 7.1 7.1 57.2 35.7 7.1 0 

Non-
Students 
with 
Disabilities 

99 26.2 40.4 27.3 6.1 42.5 44.4 13.1 0 

 
Based on the data shown above, SWD display decline in RLA scores overtime while math scores 
steady improvements. In comparison, NON-SWD shows both improvements in Math and RLA 
scores except in 2014, where RLA data display a slight decrease.  

To correct this tendency, the Nevada Strong student support team will need to reassess RTI to 
better support RLA shortcomings. In turn, new IEPs should place based on the student’s individual 
needs. Overall this would involve general education teachers, special education teachers, 
homeless/migrant liaison, teachers, administrators, and parents for further re-enforcement. 
Furthermore, we will devote more Targeted Intentional and Purposeful professional development 
sessions and coaching to address student needs effectively and immediately.  
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5. Operations Plan 

BOARD GOVERNANCE 

(1) Explain the governance philosophy that will guide the board, including the nature and extent 
of involvement of key stakeholder groups.  

The philosophy of our governing board starts with a clear distinction between governance and 
management.  The Board will govern by focusing on organizational planning, framework, and 
strategy.  Governance is a big picture; the Principal will be responsible for the management and 
day-to-day operations of the school.  Through quarterly reports based on mutually understood 
expectations, the Board will evaluate the performance of the Principal without interfering in the 
decisions made at the campus level.  The Board will create an enrollment policy; the Principal will 
create enrollment plans, procedures, and documents.  The Board will evaluate the Principal in the 
context of the overall success of the school and organization; the Principal will perform teacher and 
staff evaluations aligned with their duties.  The Board will develop a policy ensuring all required 
state standards are taught; the Principal will develop the best instructional program.   

 

(2) Describe the governance structure of the proposed school when the board is fully composed, 
including the primary roles of the governing board and how it will interact with the 
principal/head of school and any advisory bodies.  Explain how this governance structure and 
composition will help ensure that a) the school will be an educational and operational success; 
b) the board will evaluate the success of the school and school leader; and c) there will be 
active and effective representation of key stakeholders, including parents.  

Nevada Strong has a governing board that directly manages the Principal and the EMO; the 
Principal is then responsible for the overall success of the school and managing all other on-campus 
employees while the EMO typically executes operational and back office tasks within parameters 
established by the governing board. As discussed above, the governing board is primarily tasked 
with the big picture, organization items.  The Board must act as a fiduciary and is ultimately 
responsible for the organization.   

The different responsibilities of the Board are specifically organized and addressed via the creation 
of several committees which, together, will ensure the academic and operational success of the 
school.  Specifically, the Academic Achievement Committee takes the lead on defining and 
monitoring academic success, but the entire governing board will formally review the Principal and 
establish goals for the following year.  The Governance Committee will be tasked with revisiting 
effective stakeholder representation, and at least one parent Board Member will be included in the 
membership. 
 

Academic Achievement Committee 

The Academic Achievement Committee is responsible for assessing, defining, and refining what 
goals are established for the school.  The Academic Achievement Committee will be responsible for 
receiving interim academic reports and approving those reports prior to submission to the entire 
Board and the public at large.  Academic Achievement Committee is tasked with working with the 
Principal to evaluate our progress toward goals and to monitor the dynamic instructional methods 
delivered at Nevada Strong to ensure continuous improvement.  Additionally, this committee is 
responsible for recommending academic and non-academic goals for the Principal, other 
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committees, and the organization as a whole.  These goals are wide-ranging and will include 
academic goals, fiscal benchmarks, Board membership and training goals, and 
enrollment/expansion goals. 
 

Finance Committee 

The Finance Committee oversees the school’s budget and asset management.  This committee 
approves short-and long-term financial goals for the charter school, recommends and monitors a 
budget aligned with the school’s strategic priorities, ensures compliance with Nevada Strong 
policies, and raises financial concerns and solutions to safeguard the school’s resources.  The 
finance committee includes the Principal, EMO Operations representative, and at least three board 
members - one of whom serves as the committee chair.  The committee meets at least once between 
every board meeting and submits committee minutes to the full board to communicate progress. 
 

Facilities Committee 

The Facilities Committee is responsible for the acquisition, renovation, and/or construction of 
appropriate facility or facilities for the school. Proposals will be brought before the entire Board for 
action.  The Board Chairman will chair this committee; other members will be 
elected/appointed/volunteer per Board policies.  Members of this committee should have 
experience in construction, real estate, project management, and/or financing.  In concert with the 
Principal and EMO, the Facilities Committee will identify components necessary to educate our 
students and then locate the most appropriate facility with an additional consideration placed on 
location. 
 

Development Committee 

The Development Committee is responsible for ensuring our development program is aligned with 
the needs and goals of the school and organization.  This committee will engage in fundraising for 
the school.  The Development Committee will develop fundraising goals, manage our fundraising 
plan, develop opportunities for Board members and the public at large to contribute to the school, 
and build relationships with potential individual and corporate donors and partners.  The 
committee is responsible for setting philanthropy targets in consult with the finance committee and 
Principal.  In order to further extend our outreach into the community, this Committee will include 
members who are not part of the governing board of the school but are ingrained in the local 
community, and the committee will be chaired by a Board member. 
 

Governance Committee 

The Governance Committee is responsible for building and maintaining an effective Board.  This 
committee is tasked with establishing benchmarks for continuous improvement, long term 
planning, and self-evaluation.  The Governance committee is tasked with making recommendations 
as to the size and composition of the Board and its committees, evaluating potential Board 
members, planning and implementing Board training, and keeping abreast of legislative changes, 
legal requirements, and best practices. 
 

Principal Evaluation (entire Board) 
Initially, we expect the goals outlined in this application to be used as our benchmark of 
expectations in the early years of operation.  At minimum, academic results, student retention, staff 
retention, and stakeholder surveys will be qualitative measures included in this review.   
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In addition to the formal, annual review, the Principal will provide periodic (generally quarterly) 
updates to the Board.  This is for the same reason that we assess our students intermittently.  
Successful education is dynamic.  The successful Principal must embrace these goals and constantly 
look to exceed them.  If the campus is not on track to meet a goal, the Board’s expectation is to be 
informed of the situation along with the Principal’s proposed improvement/solution.  If the 
Principal ultimately fails to meet a predetermined goal, this should not come as a surprise.  
Intermittent indicators should identify potential issues before the final determining measure is 
collected or determined.  The process and improvements implemented will be considered in the 
review.  Formally, missed goals will result in an improvement plan complete with specific, 
measurable, and intermittent goals.   The successful Principal will have already developed this plan 
on his/her own.  Ultimately, the education of our students is our primary consideration.  Continued 
underperformance will result in the replacement of the Principal. 

 

Education Management Organization (EMO) evaluation (entire Board) 
In addition to the constant communication and feedback between the governing board, Principal, 
and EMO, the governing board will formally evaluate our EMO annually.  Services provided by the 
EMO will be included in the evaluation; a draft of these evaluation metrics is included in the draft 
EMO agreement.  In addition to this formal, annual review, the EMO will also provide regular 
reports and updates to the Board as we continuously monitor the financial and operational health 
of Nevada Strong.   

 

(3) Summarize the qualifications and experience of proposed members of the governing body of 
the school.  Please identify each proposed board member and describe why they uniquely 
qualified to serve on this governing board serving this target community. Additionally, please 
submit the requested board information in the provided Board Member Template (provide as 
Attachment 7). Please note that all statutory roles on the Committee to Form must be filled as a 
condition of application.  At least 75% of additional board members for SY 2020-21 must be 
identified by the capacity interview to ensure a thorough evaluation of the capacity of the 
founding board. 

 

Name & Title Areas of Expertise Uniquely qualified to Serve 

Carrie Buck, Member Education The executive director of high 
performing network of charter 
schools 

Sam Castor, Member Law, Technology Executive Vice President of 
Switch.  

Law Clerk at White House 

Monty Coon, Member Development, Technology, 
Budget 

Director of Artificial Intelligence  

Training at AI Foundation.                                                                    

17 years of start-up experience 
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Lindsey Dalley, Member Governance 15 years education board 
experience                   

25 years with Boy Scouts of 
America 

Chairman Moapa Valley 
Educational Foundation 

Andy Hafen, Chair Community, Accounting 8 years as mayor and 21 years 
city council    

Accountant for Sunrise Hospital                                    

10 years with the Police 
Department 

Kurt Harris, Member Law 14-year owner Law Firm with 
construction law.  

Bilingual Spanish/English                                               

9-year high school volunteer 
football coach 

David Jones, Treasurer Banking, Finance 20 plus years of banking.                                                     

UNLV College of Business 
director and instructor                                                                              

20 years serving Boy Scouts of 
America 

Bea Soares, Vice Chair Entrepreneurs, Community, 
Education 

14 years principal at CCSD.              

6 years elementary counselor         

6 years elementary teacher.             

Les Femmes Douze/preparing 
high school girls for graduation 

Amy Trombetti, Member SPEDCO-Special Education 
Consulting Services 

Coaching, professional 
development, and support in 
federal law compliance, allowing 
special education teachers and 
directors to focus on their 
students’ educational needs.  

 

 

(4) Provide, as Attachment 8, a completed, signed, and notarized Board Member Information Sheet 
for each proposed Board member as well as the board member’s resume and a thoughtful 
biographical summary outlining the particular qualifications of each board member as relates 
to both service on a public charter school board and to the specific needs of this particular 
proposed charter school.  
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Attachment 8 has been provided as requested. 

 

(5) If the current applicant team does not include the full founding board, explain how and when 
the additional board members will be identified.  

Outside of the Board position that is held for a parent (which will be filled via typical Board 
nomination/voting procedures after Nevada Strong opens), the full founding board is in place. 

 

(6) Describe the board’s ethical standards and procedures for identifying and addressing conflicts 
of interest. Provide, as Attachment 9, the board’s proposed Bylaws, Code of Ethics, and Conflict 
of Interest policy.  

The board’s ethical standards and procedures for identifying and addressing conflicts of interest 
require board members to inform the chair of any and all conflicts of interest and then refrain from 
voting on issues.  The governing board will revise and adopt Bylaws, Code of Ethics and Conflict of 
Interest policies as included in Attachment 9. 

 

(7) Identify any existing relationships that could pose actual or perceived conflicts if the 
application is approved; discuss specific steps that the board will take to avoid any actual 
conflicts and to mitigate perceived conflicts.  

There are no existing relationships that could pose actual or perceived conflicts if the application is 
approved.  If a conflict were to arise, the board member would notify the chair of any and all 
perceived conflicts and recuse themselves, as necessary, from voting or decisions that could be 
conflicting. 

 

(8) Describe plans for increasing the capacity of the governing board. How will the board expand 
and develop over time?  

Currently, the founding board is at capacity.  The Governance Committee of the Board is tasked with 
reviewing membership at least annually and recommending any future changes/expansion.  As 
necessary, the board will recruit future members who both have ties to the local community and 
also reflect the culture of Nevada Strong and the community we serve. 

  

(9)  Describe the kinds of orientation or training new board members will receive and what kinds 
of ongoing development existing board members will receive.  The plan for training and 
development should include a timetable, specific topics to be addressed, and requirements for 
participation.  

The Board will establish a governance committee (GC).  The GC will be responsible for the 
nomination, orientation, training, and evaluation of members according to the bylaws of the Board.  
We intend to hire, BoardOn Track, to receive training and self-evaluation services and purchase its 
software platform.  BoardOn Track has worked with over 500 charter schools nationwide to 
improve their effectiveness. 

We will work with BoardOn Track to design a self-evaluation rubric that aligns with our school’s 
mission and vision.  Our rubric will have multiple standards or dimensions that include but are not 
limited to 1) mission and vision, 2) governance and policy-making, 3) fundraising, 4) community 



Operations Plan 5-91  

relations, and 5) school performance monitoring.  Each of these areas will be scored by a scale from 
0 to 4.  Four being exceptional and zero being failing or unacceptable.  

At the direction of the Board, our EMO will be responsible for tracking, recording, scheduling and 
reporting on all Board training.  The EMO may also be tasked with evaluating potential training 
opportunities, coordinating joint trainings with other successful governing boards, and offering 
additional Board support as requested.  

 

(10) Describe the working relationship between the board and staff (academic, operations, and 
financial) and the working relationship between the board, staff, and any education 
management organization. Outline the regular reports that will be provided to the board, their 
frequency, and who will provide them. This may include financial, operational, and/or or 
academic reports. 

The Principal reports directly to the Board; all other staff members report to the Principal.  The 
EMO also reports directly to the Board and works alongside the Principal.   Decisions must be made 
with both the academics and finances in mind.   

Projected reports and frequency are included below; all expectations are subject to change at the 
Board’s discretion.  The Principal is responsible for academic success and community outreach and 
will provide associated reports; the EMO is responsible for organizational, financial, and 
operational duties and reports as directed by the Board.  

 

Principal provided reports 

Report Frequency 

Academic - NWEA achievement reports Beginning of year + quarterly 

Academic - NWEA growth reports Three times a year (Beginning of the Year, 
MOY, and EOY) 

Academic – final index/star rating and analysis August (pending State release) 

Academic – projected index/star rating January 

Academic - Attendance/retention/attrition 
reports 

Quarterly 

Community – survey results (students, staff, 
parents, community) 

Semi-annually 

 

EMO Provided reports 

Report Frequency 

Financial - Annual budget (proposed, 
amended) 

Quarterly 

Financial - Budget vs. Actual Monthly 

Financial - Balance Sheet Monthly 
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Financial - Statement of Cash Flow Monthly 

Financial - 5 year projected budget Semi-Annually 

Operational – staff reports:  hiring progress, 
licensure, compliance, and PD hours 

Semi-Annually 

Operational – Special Education compliance Semi-Annually 

Operational – ELL compliance Semi-Annually 

Operational – facilities expenses Semi-Annually 

Operational – reporting compliance calendar Monthly 

Organizational – projected facility needs Annually 

Organizational – projected staffing needs Annually 

 

(11)  Describe any advisory bodies or councils to be formed, including the roles and duties of those 
bodies. Describe the planned composition; the strategy for achieving that composition; the role 
of parents, students, and teachers (if applicable); and the reporting structure as it relates to the 
school’s governing body and leadership.  

Initially, the Board expects to form the Committees introduced in Question 2; that information is 
included again below.   

 

Academic Achievement Committee 

The Academic Achievement Committee is responsible for assessing, defining, and refining what 
goals are established for the school.  The Academic Achievement Committee will be responsible for 
receiving interim academic reports and approving those reports prior to submission to the entire 
Board and the public at large.  Academic Achievement Committee is tasked with working with the 
Principal to evaluate our progress toward goals and to monitor the dynamic instructional methods 
delivered at Nevada Strong to ensure continuous improvement.  Additionally, this committee is 
responsible for recommending academic and non-academic goals for the Principal, other 
committees, and the organization as a whole.  These goals are wide-ranging and will include 
academic goals, fiscal benchmarks, Board membership and training goals, and 
enrollment/expansion goals. 

 

Finance Committee 

The Finance Committee oversees the school’s budget and asset management.  This committee 
approves short-and long-term financial goals for the charter school, recommends and monitors a 
budget aligned with the school’s strategic priorities, ensures compliance with Nevada Strong 
policies, and raises financial concerns and solutions to safeguard the school’s resources.  The 
finance committee includes the Principal, EMO Operations representative, and at least three board 
members - one of whom serves as the committee chair.  The committee meets at least once between 
every board meeting and submits committee minutes to the full board to communicate progress. 

 

Facilities Committee 
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The Facilities Committee is responsible for the acquisition, renovation, and/or construction of 
appropriate facility or facilities for the school. Proposals will be brought before the entire Board for 
action.  The Board Chairman will chair this committee; other members will be 
elected/appointed/volunteer per Board policies.  Members of this committee should have 
experience in construction, real estate, project management, and/or financing.  In concert with the 
Principal and Head of Operations, the Facilities Committee will identify components necessary to 
educate our students and then locate the most appropriate facility with an additional consideration 
placed on location. 

 

Development Committee 

The Development Committee is responsible for ensuring our development program is aligned with 
the needs and goals of the school and organization.  This committee will engage in fundraising for 
the school.  The Development Committee will develop fundraising goals, manage our fundraising 
plan, develop opportunities for Board members and the public at large to contribute to the school, 
and build relationships with potential individual and corporate donors and partners.  The 
committee is responsible for setting philanthropy targets in consult with the finance committee and 
Principal.  In order to further extend our outreach into the community, this Committee may include 
members who are not part of the governing board of the school, but the committee will be chaired 
by a Board member. 

 

Governance Committee 

The Governance Committee is responsible for building and maintaining an effective Board.  This 
committee is tasked with establishing benchmarks for continuous improvement, long term 
planning, and self-evaluation.  The Governance committee is tasked with making recommendations 
as to the size and composition of the Board and its committees, evaluating potential Board 
members, planning and implementing Board training, and keeping abreast of legislative changes, 
legal requirements, and best practices. 

Based on Board member experience and expertise, we expect members to serve on at least two 
committees.  Committee composition will be based on each member’s experience and skill set.  If 
the Board does not have sufficient internal expertise in an area, then the Board will seek outside 
advice and counsel in order to ensure they are sufficiently informed to make decisions in the best 
interest of students.  At a minimum, the parent Board member will serve on the Academic 
Achievement Committee.  When appropriate, Board Committees will make recommendations to the 
entire Board; all formal action requires a vote of the entire Board.  The Principal reports directly to 
the Board and is formally evaluated annually.   

 

(12)  Explain the process that the school will follow should a parent or student have an objection to 
a governing board policy or decision, administrative procedure, or practice at the school. 

We are confident that most disputes can be resolved before entering a formal grievance process, 
but we also recognize the need for having the process in place.  A draft of the process is below; our 
governing board will adopt the formal, final process after our charter is approved. 
 

1. Written complaint is submitted to the Principal.  Forms will be available at the campus in 
English and in Spanish. 
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2. The Principal will inform the Board President of a complaint, but will not share details and 
will be solely responsible for the initial response.   The Principal will investigate the claim, 
take action as appropriate, and notify the complainant.    

3. If the action taken above does not resolve the grievance, the complaint will be formally 
escalated to the governing board within five days. 

4. Within fifteen days of receiving the complaint, the governing board (or a committee 
thereof) will investigate the claim.  If a committee is tasked with this investigation, the 
committee will bring their recommendations to the full governing board for formal action. 

5. The decision of the Board will be final. 

 

(13)  What goals will be established for the board and how will board members be held 
accountable?  Outline the key expectations for board members in the table below.  You may 
add rows as appropriate.  What actions would trigger removal from the board and under what 
process? 

As typically expected, the Board Bylaws will mandate immediate removal from services for any 
significant legal, moral, or ethical infractions.  For Board Members that simply aren’t meeting 
expectations, as drafted below and revisited regularly, removal will be via a majority vote of the 
Board as outlined in the Bylaws. 

Goal Purpose Outcome Measure 

Meeting participation Board members will attend and 
actively engage in monthly meetings. 

70% or greater 

School involvement Board members will attend events 
and volunteer as often as schedule 
and time permits, approximately 8-10 
hours per month. 

The minimum expectation is 
to be “visible” at the campus 
at least once a month. 

Committee involvement Board members will serve on two 
committees according to their area of 
expertise. 

>70% of assigned Committee 
tasks/duties/meetings 

Development Support 
(Fundraising) 

All board members will contribute to 
Nevada Strong themselves as well as 
leverage community connections to 
support the school. 

100% of Board members 
donate (at any level). 

  

LEADERSHIP TEAM  

(1) Describe the proposed organizational model; include the following information: 
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(a) Organizational charts for year one and one for when the school is at full capacity 

(b) Job descriptions for2 

(c)  Each leadership role (provide as Attachment 2) 

(d) Resumes of all current leadership (provide as Attachment 3). NOTE: It is strongly 

encouraged that high-quality school leaders/principals with strong track records of 

success with the target population be identified for any school which wishes to open in 

the 2020-21 school year.   

(e) Previous student achievement data for the individual primarily responsible for academic 

programming (provide as part of Attachment 3)  

 

a.  Organizational charts for year one and one for when the school is at full capacity 

Organizational Chart Year 1 

 

 
  

Nevada Strong 
Mission

and Vision

Nevada Strong 
Governing Board

9  Members

Principal

Dawson Owens

Instructional 
Staff

21 Staff

Assistant 
Principals

2 A. Principals

Office Staff

1 (Office Manager)

EMO

Royal S.S.
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Organizational Chart At Capacity 

 

 

b.  Job descriptions for each leadership role (provide as Attachment 2) 

Job descriptions have been provided as Attachment 2. 

 

c. Resumes of all current leadership (provide as Attachment 3). NOTE: It is strongly encouraged that 
high quality school leaders/principals with strong track records of success with the target 
population be identified for any school which wishes to open in the 2020-21 school year.   

Resumes have been provided as Attachment 3. 

 

d. Previous student achievement data for the individual primarily responsible for academic 
programming (provide as part of Attachment 3)  

Student achievement data has been included as a part of Attachment 3. 

 

(2) Describe the team’s individual and collective qualifications for implementing the school design 
successfully, including capacity in areas such as: 

Nevada Strong 
Mission

and Vision

Nevada Strong 
Governing Board

9  Members

Principal

Dawson Owens

Instructional 
Staff

67 Staff

Assistant 
Principals

4 A. Principals

Office Staff

2 Staff

EMO

Royal S.S.
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(a) School leadership, operations, and governance; 

(b) Curriculum, instruction, and assessment; 

(c) At-risk students and students with special needs; 

(d) Performance management; and 

(e) Parent and community engagement. 

 

a.  School leadership, operations, and governance; 

Although our proposed EMO is newly formed, the key staff members have an incredible amount of 
experience and success in opening and operating charter schools.  Soner Tarim has led and 
operated over 50 schools is joined by John Subas who has led charter school teams.  Andy Hafen has 
run a large, successful city and will certainly give governance stability and oversight to NV Strong.  
As lead principal/Executive Director of Pinecrest Academy of Nevada, Carrie Buck has led the 
growth in enrollment and achievement as Pinecrest has grown from a 3-star school serving 700 
students to four 5-star schools serving nearly 5,000 students over the past five years.  As the former 
Mayor of Henderson, Andy Hafen has extensive experience in governance, budgeting, and contracts. 

 

b. Curriculum, instruction, and assessment; 

Carrie Buck and Bea Soares both have extensive experience in curriculum, instruction, and 
assessment from their time leading high performing schools in the district.  Buck oversaw 
incredible achievement gains in reading, math, and across at-risk subgroups which is reflected in 
her campus being designated a Nevada and National Model School, High Achieving School, and a 
National Distinguished Title I School.  Soares has spent over 30 years in education as a teacher, 
counselor, assistant principal and principal while serving on countless committees.  Annette 
Dawson Owens has been an educator as well as receive specialized training in curriculum, 
instruction, and assessment over the last 20 years in both district and charter schools. 

 

c. At-risk students and students with special needs; 

Amy Trombetti has over ten years of experience working with and training Nevada charter schools 
on how to best serve students with special needs.  As CEO of SPEDCO, Trombetti is uniquely 
qualified as an expert in all components of a successful special education program including 
compliance, training, instruction, RTI, and staffing.  As principal of C.T. Sewell, Carrie Buck led a 
campus that achieved Nevada’s highest growth in the special education subgroup for four years.   

 

d. Performance management; and 

David Jones, Monty Coon, Kurt Harris all have experience in performance management, which will 
assist in analyzing  data and understanding Nevada Strong outcomes.  Jones’ current position as a 
Wealth Management Banking Advisor and prior experience as a small business owner have 
specifically developed his skillset of ongoing communication, expectation setting, monitoring, and 
continuous improvement.  Coon’s experience with small businesses and startups in the technology 
sector will provide valuable operational leadership and oversight specific to technology, lean 
operating practices, team building, and evaluating our EMO.  Harris’s experience owning and 
operating his own law firm encompasses all of the key elements of performance management.   
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e. Parent and community engagement. 

Annette Dawson Owens has extensive community and parent connections that will be leveraged for 
engagement of students, parents, and community encircling Nevada Strong Academy.  Additionally, 
as the former Mayor of Henderson who has also spent 30 years on the Henderson City Council, 
Andy Hafen is uniquely qualified as a community partner and expert.  Lindsey Dalley’s ties to 
Nevada go back several generations.  He has continued developing his ties to the community by 
establishing non-profits that work with rural communities on natural resource conservation. Dalley 
has also chaired the Moapa Valley Community Educational Advisory Board for several years and 
holds many other positions within his community.  

 

(3) Explain who is responsible for school leader coaching and training and what those processes 
will look like in action.  Please include any existing competencies used for school leader 
selection and evaluation, if available (provide as Attachment 4). 

At the direction of the Board, school leader coaching and training has been and will continue to be 
provided by the EMO.  Annette Dawson Owens has been able to intern with and will continue to 
learn from targeted, intentional, and purposeful development provided Soner Tarim, the Royal 
Team and other successful, experienced charter operators. 
 
Currently, there are no existing competencies used for Principal selection and evaluation.  The 
governing board of Nevada Strong will draft those and formally evaluate the Principal annually.  
Attachment 4 is not applicable. 

 

(4) Explain your school leader’s role in the successful recruitment, hiring, development and 
retention of a highly effective staff. 

The Principal is entirely responsible for staffing Nevada Strong; the Principal will be ultimately 
responsible for identifying applicants and the subsequent interview/hiring process.  Under the 
direction of the Principal, the EMO will perform operational and back office duties including: 
preparing job descriptions, processing employment paperwork, processing background checks, 
tracking licensure and certifications, managing the benefits providers, and participating as a 
member of the interview team.  

The Principal will also be responsible for professional development – including utilizing third party 
trainers as necessary – and creating a campus climate and culture that is attractive to teachers and 
promotes retention of highly effective staff.  The Principal has been trained by Doug Lemov in TLAC 
techniques as well as Reading Reconsidered and has also been trained by Project Lead the Way in 
implementing science instruction aligned with next-generation science standards.  Our EMO will be 
a resource and will support the Principal in these efforts by scheduling trainings, tracking PD hours 
and certifications, and directly providing training when appropriate.  

 

(5) Explain your school leader’s role in providing instructional guidance and school culture 
guidance. How will the leadership team work in support of the school leader’s guidance? 

Our Principal is responsible for the overall success of Nevada Strong; this includes providing 
instructional guidance and establishing a strong and supportive community culture.  Dawson 
Owens has spent the past two years being trained and exposed to a large amount of staff 
development materials.  She has toured high performing schools across the country and helped two 
local charters opened their doors in August 2018.   
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We will provide continuous professional development for our staff to grow and improve.  Nevada 
Strong will continually refine our use of data daily, weekly, monthly, and quarterly to inform and 
refine instruction, which will create a culture that is joyful and celebratory towards learning.  We 
will build a community of learners with high-expectation, which celebrates achievement while 
teaching life-building character habits that give students the foundation and strength that will set 
them on a path to college.  We will educate every Nevada Strong student for access to competitive 
high school and college programs to build their future. 

Our EMO’s CEO, Soner Tarim, has an extensive background in growing a network of successful 
charter schools which provides additional experience and resources that will support Dawson 
Owens in establishing a campus that will be academically successful with a culture that is positive, 
encouraging, and vibrant.  Together, Dawson Owens and RSS have relationships with dozens of 
school leaders who have walked this same path and launched successful charter schools. 

 

(6) What systems are in place in your leadership team structure to ensure redundancies in 
knowledge and skill?  

Together, our EMO’s vast experience in governance and oversight coupled with Dawson Owens’ 
classroom experience and incredibly deep ties throughout the community provide a tremendous 
foundation upon which Nevada Strong is being built.  Both Dawson Owens and RSS’s CEO have 
already developed a skillset to launch and run a successful campus independently.  

Furthermore, Dawson Owens will be tasked with developing school leadership capacity within her 
own team.  By involving her Assistant Principals in school decisions, granting them autonomy, 
holding them accountable, and establishing performance reviews that mirror her own, the express 
intent is to offer her team opportunities for growth while creating capacity so that a succession plan 
is in place for any short term, long term, or expansion leadership opportunities. 

LEADERSHIP FOR EXPANSION  

(1) Describe the school and the EMO’s current or planned process for recruiting and training 
potential network leaders. Explain how you have developed or plan to establish a pipeline of 
potential leaders for the network as a whole. If known, identify candidates already in the 
pipeline for future positions. 

Dawson Owens is specifically tasked with ensuring that the Assistant Principals at Nevada Strong 
will be given every opportunity to grow into a school leadership position.  As part of the anticipated 
EMO agreement, Royal SS will oversee all mandated training for campus employees and 
professional development programs.  This will include the development of potential Principals.   

 

(2) Identify the proposed regional director candidate, if applicable, and explain why this individual 
is qualified to lead the expansion of the organization (provide a resume as Attachment 19). 
Summarize the proposed leader’s academic and organizational leadership record. Provide 
specific evidence that demonstrates capacity to design, launch, and manage a high-performing 
charter school network.  

(a) If a regional director candidate has not yet been identified, provide the job description (as 

Attachment 19) or qualifications and discuss the timeline, criteria, and recruiting and 

selection process for hiring the regional director. Note: It is strongly encouraged that 

applicants proposing schools with the intent or potential to add multiple campuses 
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identify the regional leader (Regional Director, Executive Director, etc.) in the application 

or by the time of the capacity interview.  The SPCSA reserves the right to require such 

applicants to defer opening until the 2020-21 school year and to add additional criteria to 

the pre-opening requirements for such schools. 

In the next 3 years, Nevada Strong does not have immediate plans to scale to the point that would 
require a Regional Director.  We understand that if/when we seek this expansion, we will have, at a 
minimum, a fully defined job description for a Regional Director for SPCSA’s review and approval. 

STAFFING 

(1) Complete the following table indicating projected staffing needs for the proposed school over 
the next six years. Applicants which propose to grow their schools to multiple campuses based 
on the school’s academic performance should also complete the second table outlining 
projected staffing needs for the entire network over the next six years. Include full-time staff 
and contract support that serve the network 50% or more. Change or add functions and titles 
as needed to reflect organizational plans. 

The second table is not applicable and has been removed. 

Nevada Strong Academy 
 

Year 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 

Management Organization Positions  

CEO 1 1 1 1 1 1 

Chief Academic Officer (on site)  1 1 1 1 1 

Operations Director/Business 
Administrator (on site) 

 1 1 1 1 
1 

Registrar (on site)  1 1 1 1 1 

Total Back-Office FTEs 1 4 4 4 4 4 

School Staff  

Principal 1 1 1 1 1 1 

Assistant Principal 2 2 3 3 3 4 

Classroom Teachers (Core Subjects) 15 21 27 33 40 45 

Classroom Teachers (Electives) 3 5 7 8 10 10 

Specialized School Staff 1 [SPED] 2 2 3 3 4 4 

Specialized School Staff 2 [ELL] 1 1 2 2 2 2 

School Operations Support Staff 1 1 1 1 1 1 

Total FTEs at School 25 33 44 51 61 67 
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HUMAN RESOURCES 

(1)  Describe your strategy, plans, and timeline for recruiting and hiring teachers.  Explain key 
selection criteria and any special considerations relevant to your school design.  

The Principal will leverage current national connections with organizations like Teach for America, 
Leaders for Educational Equity, and universities across the county. Additionally, the Principal will 
look to top education programs, including the University of Nevada Las Vegas, Nevada State College, 
and numerous Utah Universities.  Nevada Strong will also participate in local hiring fairs.   In 
February 2020, Nevada Strong will post all open positions on a variety of electronic job boards and 
social media outlets, and leverage our relationships so that we can share our postings with their 
networks. To attract top talent from the neighborhood in which we seek to educate children, we 
will disseminate information about open positions to our local civic organizations, churches and 
community centers, and through disseminating our newsletter to local supporters and interested 
parents. We will also post positions in local publications, and use websites like LinkedIn and 
Indeed.com.   

Our search for team members will be local and statewide to create competition for the best and 
brightest individuals to start a new career at Nevada Strong.  Instructional staff will consist of a 
diverse group of individuals to follow thru with the vision and mission of the school.  TESL 
certification and experience serving students with special needs will be “preferred” qualifications 
for all of our instructional staff.  As part of our services agreement, our EMO will provide support in 
marketing, creating job descriptions, drafting policies, processes and procedures, processing 
paperwork, scheduling, and participating on the interview team.  

 

Interview Process  

Our interview process will be streamlined and organized utilizing star teacher hiring methods. 
Possible candidates will be required to fulfill the needed responsibilities to be considered for a 
teaching position.   

1. Cover letter: Possible candidates will be required to submit a cover letter and resume that 
will be reviewed by utilizing a rubric focused on content knowledge, pedagogy, classroom 
management, and Nevada Strong Academy’s mission and vision.  A critical aspect of the 
cover letter is to show the ability to grow and master tasks through their educational and 
work experience to be able to perform their needed responsibilities and duties.   

2. Resume: Possible candidates will also be required to submit a resume that will also utilize 
the rubric as well as show accomplishments and be highly qualified in the needed content 
area. Candidates who meet the following requirements will be requested to move to the 
next step in the hiring process.  

3. In person interview - Star interview drafted questions are structured by responding to 
behavioral based interview questions that follow this specific pattern, situation, task, action, 
and the result of the situation. Example question, describe a time when you were faced with 
a stressful situation that demonstrated your coping skills. The hiring team will be interested 
in knowing how the possible candidate, identified, addressed, and solved the situation. 
Teachers will also be asked data driven and Nevada Strong mission questions to make sure 
candidates have proficient knowledge of Nevada Strong academy and its purpose, 
classroom management, and growth mindset. Content knowledge questions will be asked to 
make sure the teacher will be able to address the proper grade level standards, and 
students will be able to demonstrate mastery.  
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4. 2nd In-person interview with sample lesson: Possible candidates will be expected to 
conduct a sample lesson with a specific subject and content knowledge.  The lesson should 
consist of “I do,” “we do,” and “you do” segments.  Charlotte Danielson framework for 
teaching rubric with the appropriate domains will be assessed for the candidates will be 
required to present a sample lesson during an in-person interview. We will be giving 
immediate feedback, and ask questions that pertain to the teachers teaching strategies and 
lesson mechanics. 

5. Reference Check: Possible teaching candidates who are selected after the 2nd interview, 
will have a reference check made by the hiring a team. If reference checks are positive and 
the candidate ultimately has the students, and Nevada Strong’s vision offer will be made.   

6. Offer: written offers will be made to candidates who have been selected through the 
interview process and pass a background check and mandatory fingerprinting before 
starting employment.   

7. The hiring team will consist of the following individuals: Principal will be the ultimate 
authority for hiring and firing process at the campus level. However, the Principal may 
invite the following personnel to interviews, Assistant Principals, Instructional Coaches, 
Department heads, Special Education Coordinator, ELL Coordinator, and teachers. As part of 
our services agreement, our EMO will provide scheduling and back office support to the 
interview process and will participate as a member of the interview team as experienced 
instructional leaders.   

  

(2) Outline the proposed school’s salary ranges and employment benefits for all employees, as 
well as any incentives or reward structures that may be part of the compensation system. 
Explain the school’s strategy for retaining high-performing teachers. 

We project teacher salaries to range from $44,000 - $50,000.  Outside of State Retirement 
contributions, we project to contribute up to $6000/yr in medical insurance premiums.  
Administrator salaries will range from $60,000-$80,000 and Office Staff salaries will range from 
$34,000 - $38,000. 

The value of retaining high-quality staff members is known throughout all industry; education is no 
exception.  Basic needs will be met; we will offer competitive compensation and benefits for 
teachers, and we will develop additional compensation bonuses that reward teacher longevity.  But, 
more than that, research shows people quit bosses, not jobs.  Our Principal is expressly tasked with 
developing a culture of success.  We believe teaching is a professional career, and teachers deserve 
to be treated as such.  Professional development opportunities will be offered, and we will 
encourage teachers to submit proposals for additional training to develop them as expert teachers 
and as leaders on campus.   

Our comprehensive interview process will help ensure we identify teachers who are aligned with 
our model and mission.  We will be conscious of teacher workload to avoid burnout.  Feedback from 
teachers will be encouraged formally with surveys and informally with an open door policy.  We 
will develop a dynamic approach to continuous improvement so that teachers know that their ideas 
and voices are heard.  

 

(3) Explain how the relationship between the school’s senior administrative team and the rest of 
the staff will be managed.  Note the teacher-student ratio, as well as the ratio of total adults to 
students for a “typical” school.   
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While we are confident in our ability to create a positive culture and supportive environment that is 
attractive to teachers and professionals, teacher burnout is a common theme in schools that are 
working relentlessly to close the achievement gap.  Fortunately, our Founding Team has decades of 
experience in schools and can be proactive in managing the work/life balance that is necessary to 
keep the team satisfied, engaged, and motivated without being overwhelmed.  The adage “work 
smarter not harder” may be old, but is still true.  Our school day is extended; thus, we need to 
structure our day, so teachers are able to recharge at night.  Additional prep periods, duty-free 
lunch, open communication, and structured, regular professional development with built-in 
opportunities to revise lesson plans and curriculum are a few examples of how we will constantly 
strive toward systems that lessen the burden of unnecessary work and allow teachers to focus on 
the art of teaching.  At capacity and assuming group sizes of 28 students, our teacher to student 
ratio is ~1:20, and adult to student ratio is ~1:18. 

 

(4) Outline the procedures for hiring and dismissing school personnel, including conducting 
criminal background checks.   

At the direction of our governing board, our EMO (Royal SS) will be responsible for creating and 
executing this procedure as outlined in the services agreement.  This does not give Royal SS 
authority to act independently; it tasks RSS with executing within established policies, procedures, 
and legal requirements.  Per the draft agreement, Royal SS will be responsible for preparing job 
descriptions, employment contracts, evaluation tools, staff interviews, recommending hires and 
terminations as appropriate, and maintaining employee records.   

Our hiring process will include reference and background checks and licensure/certification 
verifications before a written offer is extended.  Employment will be “at will” and we recognize that 
both employees and employers can terminate the agreement at any time with or without cause.  
While RSS will support the back office and operational components of hiring, the Principal is the 
only staff member permitted to extend written offers and will do so per the process described 
above (cover letter, resume review, interview, 2nd interview/demo lesson, reference and 
background check, written offer).   

Our dismissal process will be unique to each situation.  Our overarching goal is to proceed in a 
manner that provides the highest level of education to our students.  Instructional staff in good 
standing that are voluntarily terminating employment will continue teaching so long as high quality 
instruction is being delivered.  Staff members that are ultimately unsuccessful despite additional 
supports and improvement opportunities will be involuntarily terminated on a timeline that is in 
the best interest of students.  Should a staff member’s actions necessitate immediate termination, 
appropriate action will be taken and we will immediately begin searching for a replacement team 
member.  While the EMO will execute operational and back office tasks associated with dismissal, 
all dismissals are executed and authorized at the direction of the Principal.   

 

(5) Explain how teachers will be supported and developed. Describe the school’s performance 
management system and process for teacher evaluation. Provide your teacher evaluation 
tool(s) as Attachment 5, as well as any supporting protocols or documentation.  

Professional development is ongoing and targeted, intentional, and purposefully designed to 
address the individual needs of each teacher.  Nevada Strong will use the Danielson model as our 
teacher evaluation guide.  A core competency of our Principal is her ability to provide frequent and 
meaningful feedback to employees.  The Performance management system and evaluation tools 
(Attachment 5) support this ongoing conversation of improvement.   
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Our Performance Management System will be developed and provided by Royal SS at the direction 
of our governing board and principal.  When formalizing this system in writing, we will incorporate 
the following key elements: 

 Planning and Setting expectations 
 Monitoring 
 Continuous Development and Improvement 
 Periodic Rating, Evaluation, and Feedback 
 Compensation and Recognition 

Although Royal SS is a newly established EMO and doesn’t yet have this written system established, 
the key staff members of Royal SS have decades of experience in launching and operating dozens of 
successful charter schools.  They will use our planning year to develop the back office functions and 
supports necessary to be ready for us to begin teaching students in the Fall of 2020. 

 

(6) Explain how the school leader will be supported, developed, and evaluated each school year.  
Provide, as Attachment 6, your leadership evaluation tool(s), as well as any supporting 
protocols or documentation. 

As part of our EMO agreement and at the direction of our governing board, Royal SS will provide 
professional development for school administrators and teachers.  The Nevada Strong Board will be 
responsible for formally evaluating the Principal annually and will use the goals identified in this 
charter as the initial benchmarks for evaluation.   These goals will be codified and a formal 
evaluation tool will be developed by the governing board (or a Committee thereof) after the Board 
completes their governance training.  

  

(7) Explain how staffing plans for non-classroom staff will ensure high-quality teacher support, 
family and student support, smooth school operations, and compliance with all applicable 
Nevada and SPCSA laws, regulations, policies, and procedures. 

Ensuring a strong mission, vision, and cultural fit is just as important for non-classroom staff 
members as it is for certified teachers.  Non-instructional staff must also be successful in our 
thorough interview and evaluation processes and are also expected to be positive influencers on 
campus culture.  Our office staff will provide the first impression and are often the voice of our 
school.  Operational, technological, and janitorial staff are a presence on campus and have to 
embrace their positions as an opportunity to directly contribute to the growth and education of our 
scholars.  Schools that are clean, safe, and well-maintained with a positive, all-hands-on-deck 
culture will give teachers every opportunity for success in the classroom.  Students and families will 
feel invited and empowered, and energy can be spent on students vs. operational mishaps.  
Instructional, employment, and health/safety regulations are known and addressed in advance.  
Team members have the freedom and resources necessary to do their jobs; they feel energized and 
empowered to act in the best interest of our students. 

In addition to our campus staff, the rich background of our EMO will enhance our ability to support 
teachers, support families, smoothly operate the campus and comply with all applicable laws, 
regulations, and procedures.  As part of our agreement with Royal SS, RSS will provide 
administrative and operational support for curriculum review, human resources/personnel 
management, professional development, technology support, database management, marketing, 
facility operations and maintenance, data analysis, food service, business administration, and 
maintenance of financial and student records.  The Nevada Strong Board also retains control over 
determining which specific RSS staff members provide services.   
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(8) Does your organization have a proactive succession plan?  If so, please provide a detailed 
description for how potential school leaders will be cultivated and developed.     

Formalizing and documenting a proactive succession plan will be a goal of ours during the first year 
of operation.  At the most basic level, our Principal will be tasked with cultivating School Leadership 
abilities within our Assistant Principals (APs).  A formal training program will be established during 
the first year of operation.  While the formal program is being established, the APs will begin their 
training by shadowing the Principal as time permits and as is appropriate.  As part of our 
management agreement, the EMO will formally document this process on behalf of the Principal.  

 

(9) Explain how the school and organization intend to identify and address unsatisfactory 
leadership or teacher performance, as well as leadership/teacher changes and turnover.  
Include an estimate of the costs of leader and teacher turnover. 

Unsatisfactory leadership: 
If school-wide results fall short of a goal, the Principal is ultimately responsible and needs to act.  
Possible triggers include subpar student grades, low homework completion percentage, parent 
feedback, student feedback, poor interim or summative assessment scores, insufficient community 
partnerships or not meeting expectations on any measure identified by the governing board, 
included in this application, or representative of our mission.  Perhaps too many teachers are 
scheduling exams at the same time, or our campus celebrations are not effectively motivating our 
students.  The list of possible solutions is limitless; that is why the school leadership position, and 
the corresponding monitoring and oversight, is so critically important.  The Principal will regularly 
report data and progress to the governing board; any metrics that fall short of goal will be 
accompanied by a corrective action plan from the Principal.  The EMO will play a supporting role in 
actively looking for opportunities for improvement.  RSS will be tasked with data collection and 
analysis, making recommendations based on data and observation, recommending staffing 
structures, curriculum supports, and other academic supports as applicable.  All of these services 
are provided under the direction of the Principal, who is ultimately accountable.  

 

Unsatisfactory Teacher performance: 
Corrective action at the classroom level can be initiated almost immediately due to teacher 
observation or subpar results on exit tickets.  Teachers are trained on and expected to actively 
monitor student progress and adjust their instructional pacing, techniques, and topics accordingly.  
Other curricular assessments (i.e., unit exams) provide a more structured and comprehensive 
opportunity for teachers to identify any corrective actions that need to be made.  During weekly 
observations and PD meetings with the leadership team, there will be a standing agenda item 
dedicated to discussing what the teacher has done in response to student needs.  Should the teacher 
not be successful in identifying corrective action or not see success in its implementation, the 
Principal would formally become involved in the process via a corrective action plan jointly 
developed with the teacher. 

Ultimately, the success of the school and students is most important.  Should interventions and 
actions plan not to produce sufficient improvements, then the staff member will need to be 
replaced.  Staff turnover for any reason will be addressed with the team and students promptly.  It’s 
important that everyone knows who is responsible for what, and understands the timeline for 
moving forward.  Clear communication is key to reducing the intangible cost of turnover, which is 
rumors and uncertainty.  Tangibly, staff turnover costs vary significantly depending on the timing 
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and the position in question.  Costs will range from minimal – to $10,000+.  The upper end of this 
cost is a result of background checks, off-site training, concurrent training if we employee one staff 
member to shadow a departing staff member, placement fees, etc.  These costs are all captured 
within the various line items in our annual budget. 

 

(10) Does your EMO utilize a Human Resources Information System (HRIS)?  If so, please provide 
the name of the system you are / will be using. 

Royal SS does not have an HRIS identified at this time. 

 

(11)  Will your organization require additional support (from third parties or consultants) for core 
Human Resources functions (e.g., payroll, benefits administration, employee relations, etc.)?  If 
yes, please detail the areas that will require additional support and the costs and criteria for 
selecting such services. If not, please provide a detailed description of how these functions will 
be managed.  

As part of the services provided by our EMO, RSS will be responsible for processing and managing 
payroll.  If RSS elects to contract with a 3rd party payroll company, NSA must first approve this 
vendor.  Royal SS will manage vendor relationships to ensure streamlined alignment with all other 
HR functions.  We project that executing payroll will cost $20/mo/employee.  Our draft EMO 
agreement, of which HR support is only a small component, is projected at 12% of gross revenue in 
year 1. 

SCALE STRATEGY 

(1) Describe the steps that you will take to scale your model to new sites, including the people 
involved and the resources contributed both by the EMO and the new schools.   

Nevada Strong’s goal is to establish a cluster of successful public charter schools of choice in 
neighborhoods where there are multiple struggling schools.  To create long-lasting and measurable 
impact, we propose to develop feeder patterns of two elementary, one middle, and one high school 
to each of these cities.  These four campuses will form a cluster. 

However, before we accomplish this cluster model, our founding team has determined that the best 
course of action is to start with grades K through 5 and gradually add one grade level in each 
succeeding year until we have a K-12 program.  Once we successfully incubate our model in this 
proposed K-12 model, we will split elementary, middle, and high schools to create a cluster model.  
The gradual increase in grade levels and enrollment will allow teachers and school administrators 
to implement proposed programs to produce positive outcomes.    

Proven academic success is a necessary condition to grow and expand to additional campuses.  The 
pace of our growth will be determined by the following additional factors; a) Student waitlist 
numbers, 2) Community support, c) Our financial status and philanthropic support, d) Available 
and affordable facility or land, and e) Talent pipeline.    

The EMO team leaders and the proposed Principal, Ms. Dawson Owens, will play an essential role in 
the replication of the proposed school.  The EMO’s CEO, Dr. Soner Tarim, has decades of experience 
in the establishment and replication of new businesses as well as the incubation and replication of 
more than 50 charter schools in Texas.   
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(2) If your organization operates schools in other states, compare the EMO’s efforts to scale 
operations to Nevada to past scale efforts in other states. 

Currently, we do not operate schools in other states to share or compare data. 

  

(3) Describe your plan for embedding the fundamental features of the model that you described in 
the transformational change section in each new school that you plan to open. 

Our scaling strategy to create an effective plan to open new transformational campuses is to 
develop effective recruitment, retention and development plan, effective community engagement, 
communication, smart budget management, marketing, and branding.  We will utilize and 
implement a research-based continuous improvement model (also known as Deming Cycle).  
Through the use of informal and formal reviews and assessments, we will be able to analyze results 
in order to achieve transformational change and yield the biggest gains for our schools.  An 
overview specific to each of our fundamental features is included below. 

 

1. Rigorous Curriculum  
Curriculum is identified from the outset, aligned to the NVACS, and constantly reviewed for 
alignment and evaluated for success in terms of student growth on the NWEA MAP and 
achievement on the state exams.  Specific attention will be given to finding curriculum that 
best supports our at-risk student populations.  Our principal is responsible for curricular 
selections; our EMO is tasked with evaluating curricular options and making 
recommendations. 

 
 Assessment and Academic Progress Monitoring – Interim assessments and progress 

monitoring are key to gauging the effectiveness of our instruction model throughout 
the school year.  Specific to new schools, our beginning of the year NWEA-MAP 
assessment will inform teachers about students’ prior knowledge, drive student 
groupings for small group instruction and tutoring, and identify students who will 
benefit from RTI support in tiers 2 and 3. 
 

 College and Career Readiness - Establishing partnerships with community 
organizations, local businesses, and local and national colleges, Nevada Strong 
Academy will expose students to college and career options throughout their 
elementary, middle, and high school years.  Our Social Emotional component refines 
the non-academic skills needed to be successful outside of the classroom.  
 

2. High Quality Instruction  
 Addressing the Needs of Special Populations - Our campus(es) will locate in an area 

of need and our enrollment policies will give preference to at-risk students.  Our 
curriculum will be selected to support the needs of special populations, our staffing 
solution will be dynamic to meet the needs of students, our EMO will implement 
systems that specifically evaluate the success of our special populations, and our 
enrollment policies and procedures will remove barriers for academically at risk 
students, ELL students, students with special needs, low income students, and 
students that are homeless or in foster care.  
 

 Highly Effective Teacher Development - The most important pieces of teacher 
development is identifying capable staff members who align with our mission and 
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vision.  Though our team interview process which is complete with various 
opportunities for a candidate to showcase their abilities (including a demonstration 
lesson) and demonstrate alignment with our mission, we are well positioned to 
capitalize on the collective experience of our Nevada Strong team and our partner 
EMO.   
 
Our academic calendar has embedded professional development.  NSA’s principal is 
ultimately accountable for the professional development of staff, and our EMO will 
be tasked with using data to suggest PD topics that are most impactful on student 
success.  Our ELL Coordinator and SPED Coordinator will conduct appropriate 
trainings, and our overall commitment to a positive, data driven culture will allow 
us to identify and share best practices during our regular Professional Learning 
Community meetings.  
 

 Classroom Management through clear protocols and procedures - Protocols and 
procedures will be discussed during the interview process and then included as a 
component of the summer professional development.  Staff members of our EMO 
have decades of experience in classroom management and the EMO is tasked with 
providing this training at the direction of Nevada Strong’s principal.  

 
3. Character Development 

 Social and Emotional Learning (SEL) - SEL will be built into our academic 
curriculum and will be a component of every student’s academic plan.   
 

 Extracurricular Activities and Enrichment - New schools will distribute surveys to 
gauge student interest in various extracurricular activities.  Our academic model 
allows for many opportunities for personalized education, which allows us to offer 
enrichment opportunities for students as appropriate.  Advanced level coursework 
and project based learning opportunities are embedded in our rigorous curriculum. 
 

 Parent Engagement - Parents are critical to the success of our students and 
school.  Specific to new schools, we will offer parents a multitude of opportunities 
for large group, small group, and one on one interactions with the Nevada Strong 
team.  Information sessions, video interactions, social media pages, coffee with the 
principal, meet the teacher, open house, and other social functions are just a sample 
of activities that we will host in order to begin building this trust and these 
relationships while informing families about Nevada Strong.  We will also actively 
seek parent feedback to best respond to their needs and involve parents in their 
student’s education.  
 

 

(4) Explain any shared or centralized support services the EMO or its affiliates will provide to 
schools in Nevada.   

The EMO will only provide management services to Nevada Strong Academy in Nevada.  The EMO 
will function as the back-office support to NSA.  There will be no shared employees between the 
EMO and the school.  
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(5) Describe the structure, specific services to be provided, the cost of those services, how costs 
will be allocated among schools, and specific service goals of the network.  Please also include 
how the board will measure successful delivery of these services. The governing board must 
outline the services to be provided by the EMO and/or its affiliates in the term sheet and draft 
contract provided later in Attachment 23. Note that Nevada law allows charter schools to 
contract for the management or operation of the school with either a for-profit or non-profit 
entity.  Beginning January 1, 2016, sponsors will also be permitted to grant charters directly to 
non-profit Charter Management Organizations which directly hold charters in other states or 
to Nevada non-profit corporations which were formed for the sole purpose of submitting an 
application in conjunction with such a Charter Management Organization.   

The Board will be a public entity and may take action only during a meeting in official public 
session when a quorum is present.  The NSA board will have the ultimate authority over: 

 hiring and firing principal, 
 engaging and terminating the services agreement with the Education Management 

Organization, and 
 approval of the budget, school policies, and procedures.   

Both our EMO and our school principal report directly to the Governing Board.  The principal has 
the highest authority to run the daily operation of the proposed school; the NSA board members are 
not tasked with the day-to-day operation of the school. The Principal shall serve as the primary 
reporting official and shall be the main point of contact for the school.   Under the direction of the 
Principal, campus staff will be responsible for ensuring that the entire operation of the School is in 
accordance with the mission and vision.   

While we expect our EMO to be a true partner of Nevada Strong, they are ultimately providing 
services under the direction of our Board.   Royal SS will report to the Board as the party 
responsible for all back office, operational, financial, and Board support services.  While Royal SS 
will also be a key consultant and trainer on the academic program, the principal is ultimately 
accountable to the Board for the academic success of the campus.  One way to summarize the 
responsibilities of the EMO is to identify the typical campus job titles that are the responsibility of 
the EMO under the management contract; these positions include:  Chief Financial Officer, Chief 
Operations officer, Data analyst, academic consultant, professional development consultant, 
Director of Human Resources, bookkeeper, marketing manager, assistant to the Governing Board, 
and registrar (actual position) 

The EMO and the Principal shall work together to deliver reports on the academic, financial, and 
operational status of the school as is legally required or requested by the Board.  As reflected in the 
draft services agreement, the chart below summarizes the primary services provided and goals for 
each service.  These goals will serve as the Board’s evaluation matrix; the EMO will be formally 
evaluated against these goals annually.   
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  Service Provided Goal 
Evaluation 
Frequency 

Academic     

  
Research and recommendation of 
curriculum 

100% alignment with NVACS; curriculum options 
are presented with recommendations, 
comparisons, and rationale  

Annually 

  Evaluation of interim assessments 
100% of Assessments are evaluated for alignment 
to state standards, cost, and compared with 
other options 

Annually 

  
Coordination of Standardized 
testing 

100% compliance with testing requirements Annually 

  

Documentation of academic plans 
for ELL instruction, Special 
Education instruction, G/T 
instruction 

100% of academic plans are drafted/updated; 
includes specific instructional monitoring data 
points 

Annually 

  
Collect and thoroughly analyze 
academic data 

85% success level on internally generated 
evaluation rubric; state assessment results are 
"highly correlated" to projections generated from 
interim assessments 

Annually 

  
Coordination of Professional 
Development at the Direction of 
the Principal 

100% compliance with training requirements; 
ongoing training is dynamic and responsive to 
student/staff needs 

Semi-
Annually 

  Special Education compliance 
100% compliance; check and balance for our 
Special Education Coordinator 

Semi-
Annually 

  ELL compliance 
100% compliance; check and balance for our ELL 
Coordinator 

Semi-
Annually 

HR/Personnel Management      

  Draft job descriptions as necessary 100% complete in a timely manner Annually 

  
Draft and manage onboarding 
process and paperwork 

95% satisfaction as measured by staff survey Annually 

  

Conduct Background checks, 
reference checks and ensure 
licensure and certification 
compliance 

100% of tasks completed on time; 100% 
compliance with required licensure and 
certification requirements 

Annually 

  
Research, recommend, and 
manage benefits providers 

85% satisfaction with benefits provider as 
measured by staff survey 

Annually 

  
Process payroll (may be 
accomplished via managing a 3rd 
party vendor) 

99% accuracy in processing payroll Annually 
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Marketing     

  

Responsible for hosting, creation, 
and maintenance of campus web 
site and social media platforms 
(content is directed by the 
Principal) 

90% satisfaction as measured by stakeholder 
surveys 

Annually 

  

Design and Create marking 
materials (fliers, press releases, 
digital and print ads, etc.) as 
requested by the Board or 
Principal 

85% success level on internally generated 
evaluation rubric 

Annually 

Operations     

  
Manage Food service vendor, 
reporting, and entire NSLP process 

100% compliance with reporting/reimbursement 
requirements; 80% satisfaction as measured by 
student surveys 

Annually 

  
Responsible for Record retention 
(student, staff, financial) 

100% compliance with applicable laws; records 
are readily available  

Annually 

  
Creation and review of all Policies 
and Procedures 

100% of policies and procedures are written, in 
compliance, presented to the Board for approval, 
and reviewed as appropriate 

Annually 

  
Creation and review of all Manuals 
and Forms 

100% of manuals and forms are written as 
directed by the Board and principal 

Annually 

  
Responsible for facility 
maintenance and upkeep 

85% success level on internally generated 
evaluation rubric 

Annually 

  
Responsible for Board 
Support/Staffing 

90% satisfaction as measured by stakeholder 
surveys 

Annually 

Business Administration     

  
Responsible for Budgeting (Board 
level reporting) 

90% satisfaction as measured by stakeholder 
surveys; 100% compliance with Board reporting 
calendar and local/state laws 

Annually 

  Provide Bookkeeping services 
100% compliance with applicable laws; 0 
significant findings in independent audit 

Annually 

  
Manage applicable procurement 
processes 

100% compliance with applicable laws Annually 

  Process accounts payable 
100% of payments are processed on time and per 
written policy 

Annually 

 

In consideration for the services mentioned above, the EMO charges a fee for each Academic Year in 
an amount equal to Fifteen Percent (12%) of the total Revenues received by NSA as the 
management fee. 
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(6) Identify any school positions which will be employed by the EMO or may be employed by the 
EMO based on the contract.  To the degree that this position will represent the interests of the 
school to other parties, including vendors, school employees, regulators, or the SPCSA, how 
will the board ensure there is appropriate oversight and management of that individual’s 
activities by school employees or the board? 

There will be no overlapping employment with the EMO and the school.  However, several 
positions/titles will be employed by the EMO to provide more efficient and effective support for the 
school.  These positions are the CEO, Chief Academic Officer, Operations Director and Registrar.  

  

(7) Using the table below, summarize the division school- and organization-level decision-making 
responsibilities as they relate to key functions, including curriculum, professional 
development, culture, staffing, etc.  This division of responsibilities will be evaluated both in 
the context of Nevada law and regulation and best organizational and authorizing practices 
nationally.   

 

Function 
Network/Management 
Organization Decision-
Making 

Local Board Decision-
Making 

Principal Decision-
Making 

Performance Goals Responsible for Goals 
that fall under EMO 
contract. 

Establishes Performance 
Goals Annually; Actively 
monitors progress 
toward Goals 

Responsible for 
Achievement Goals 

Curriculum Continuously reviews 
curriculum, results, and 
state requirements and 
offers suggestions as 
appropriate. 

Approves Curriculum; 
certifies that Curriculum 
addresses state 
standards 

Recommends Curriculum 
within budget selects 
curriculum that doesn’t 
exceed approval threshold 

Professional 
Development  

Offers initial and on-
going governing board 
training.  Ensures legally 
required PD is addressed 

Approves budget for 
school-level professional 
development;  

Responsible for own 
professional 
development 

Individually recommends 
PD to develop staff 
members further 

Data Management and 
Interim Assessments 

Provides Student 
Information System to 
collect and analyze data; 
performs data collection 
and analysis to support 
the principal.  

Establishes reporting 
expectations; holds 
Principal accountable for 
results 

Responsible for 
establishing, 
administering, and 
analyzing assessments; 
including using assessment 
info to inform instruction 

Promotion Criteria Continuously review 
curriculum, results, and 
state requirements and 

Approves criteria in 
concert with state law 

Proposes criteria within 
the framework of state law 
and educational model 
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offers suggestions as to 
appropriate. 

Culture Continuously reviews 
school culture survey 
and offers suggestions as 
appropriate. 

Establishes Goals 
annually 

Responsible for 
establishing and 
maintaining culture; makes 
countless “micro” 
decisions which impact 
culture daily. 

Budgeting, Finance, 
and Accounting 

Provides bookkeeping 
software; responsible for 
entering data and 
producing reports. 

Ultimately responsible 
and fiduciaries 

Makes decisions within 
budget; responsible for 
meeting enrollment targets 

Student Recruitment Support, input, and 
strategic guidance; 
responsible for 
producing marketing 
materials. 

  

Establishes goals 
annually 

Ultimately responsible for 
recruiting students; may 
manage additional staff 
members to assist with the 
effort 

School Staff 
Recruitment and 
Hiring 

Provides guidance and 
feedback during the 
hiring process; executes 
the onboarding 
processes. 

Approves staffing model 
and budget 

Ultimately responsible for 
attracting applicants and 
selecting staff 

HR Services (payroll, 
benefits, etc.) 

Responsible for 
processing payroll, 
managing the benefits 
providers, and producing 
reports as requested. 

Approves provider and 
budget 

Selects and manages staff 
members and vendors as 
applicable 

Development/ 
Fundraising 

Responsible for 
producing reports as 
requested. Help support 
and solicit fundraising 
efforts. 

Approves budget; 
Responsible for 
executing the 
Development strategy 

Responsible for campus-
level fundraisers; supports 
development strategy 
developed by the Board 

Community Relations Review and give 
feedback regarding 
community relationships 
efforts.  And participate 
in community-based 
events.  

Establishes goals 
annually 

Responsible for cultivating 
strong community 
relationships and 
leveraging these 
relationships to offer 
increases options/services 
to students 

IT Guidance and input 
regarding the selection of 
the best and affordable 
systems. 

Sets expectation, 
approves the budget 

Selects and manages staff 
members and vendors as 
applicable 
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Facilities Management Feedback about 
operational needs and 
plans; selects and 
manages staff members 
and vendors as 
applicable; responsible 
for maintaining facility 

Approves budget Oversees EMO 

 

Vendor Management / 
Procurement 

Prepare and supervise 
RFP’s and provide input 
evaluation and selection 
of vendor and submit to 
the board for final 
approval. 

Approves budget; 
approves specific 
contracts that exceed an 
agreed upon threshold 
that needs to be 
reviewed via  a formal 
RFP or procurement 
process 

Selects and manages staff 
members and vendors as 
applicable 

Student Support 
Services 

Continuously reviews 
curriculum, results, and 
state requirements and 
offers suggestions as 
appropriate. 

Approves budget, sets 
achievement goals and 
actively monitors 
progress along with 
academic results 

Selects and manages staff 
members and vendors as 
applicable 

Other operational 
services, if applicable 

 Manages Food 
Service 

 Responsible for 
producing policies, 
procedures, forms, 
and manuals, 

 Responsible for 
record retention 

 Provides direct 
Board staffing and 
support 

  

 

(8) Provide, as Attachment 20B, the following organization charts (including both network 
management and schools within the network): 

(a) Year 1 network as a whole  

(b) Year 3 network as a whole 

(c) Year 6 network as a whole  

The organization charts should represent all national operations and clearly delineate the roles and 
responsibilities of – and lines of authority and reporting among – the governing board, staff, any 
related bodies (e.g., advisory bodies or parent/teacher councils), and any external organizations 
that will play a role in managing the schools. Clearly show the EMO’s role and the role of positions 
employed by the EMO in the organizational structure of the school, explaining how the relationship 
between the governing board and school administration will be managed.   

Since the EMO is newly established and has no schools to manage; no organizational chart exists. 
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STUDENT RECRUITMENT AND ENROLLMENT 
Like all public schools, public charter schools must be open to any such child, regardless of that child’s 
race, gender, citizenship, or need for accommodations or special education services. Thus, recruitment 
and enrollment practices should demonstrate a commitment to providing all students equal 
opportunity to attend the school, and help schools avoid even the appearance of creating barriers to 
entry for eligible students.  

(1) Explain the plan for student recruitment and marketing that will provide equal access to 
interested students and families, including how the school will comply with the requirements 
of SB208 (2015 session). Specifically, describe the plan for outreach to: families in poverty; 
academically low-achieving students; students with disabilities; and other youth at risk of 
academic failure. For schools which are giving one or more statutorily permissible admissions 
preferences pursuant to NRS 386.580 or SB390 (2015 session), please indicate if you plan to 
focus your student recruitment efforts in specific communities or selected attendance areas.  

(a) What is the enrollment calendar for both the first year of operation and subsequent years 

of operation?  Please specify the dates on which the school will begin accepting 

applications and how long the enrollment window will last prior to conducting a lottery.   

(b) What enrollment targets will you set and who will be responsible for monitoring progress 

towards these targets? What is your target re-enrollment rate for each year? How did you 

come to this determination? What are the minimum, planned, and maximum projected 

enrollment at each grade level? Outline specific targets in the table below.  

(c) What systems will you put in place to ensure that staff members are knowledgeable about 

all legal enrollment requirements pertaining to special populations and the servicing of 

particular populations of students?  

 

Nevada Strong has focused its efforts on communication materials being available in both Spanish 
and English for school communication.  We have tabled at events weekly throughout the Las Vegas 
community in areas of need and provided information about Nevada Strong to families.   

We have gathered nearly 200 signatures of parent support for a high-quality school option as well 
as additional interest surveys.  We have 300 plus Facebook followers and a presence on social 
media that we will continue to use to relay information to our families.   

We will continue to leverage our robust contacts with the media to spread the word about Nevada 
Strong.  We will continue listening to our parents and community as we know that communication 
is a two-way process and we value the strength and input each of our families will bring to the 
school 

Nevada Strong has reached out to families in poverty and connected with many non-profits and 
churches, the homeless community advocates, and the foster care community.  We have explored 
relationships with health care providers, mentors, and other groups working to provide services to 
our most underserved in the community.  We continue to seek to be a part of finding solutions for 
our students most in need.   

We are providing STEM, combined with literacy, or STREAM activities at our local libraries and 
community centers and will continue to look for opportunities to add to these services.  We look 
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forward to continuing to share our innovative approach of serving every child where they are at 
through our blended learning model as well as our personalized, project-based learning. 

 

a. What is the enrollment calendar for both the first year of operation and subsequent years of 
operation?  Please specify the dates on which the school will begin accepting applications and how 
long the enrollment window will last prior to conducting a lottery.   

Subject to Board approval, Nevada Strong will begin accepting applications on March 1st, 2020.  Any 
applications received by March 31st, 2020 will be eligible for the lottery.  In subsequent years, we 
project holding the lottery in the fall (tentatively scheduled for the month of October); this gives 
families ample time to plan for the coming school year.  

 

b. What enrollment targets will you set and who will be responsible for monitoring progress 
towards these targets? What is your target re-enrollment rate for each year? How did you come to 
this determination? What are the minimum, planned, and maximum projected enrollment at each 
grade level? Outline specific targets in the table below.  

In our first year of operation, we have the following enrollment targets: 

K:  112 
1st: 84 
2nd: 56 
3rd: 56 
4th: 56 
5th: 56 
Total:  420 

In subsequent years, we’ll continue adding grade levels and working toward a target capacity of 
112 students per grade level.  Our Principal is responsible for achieving these targets and providing 
monthly updates to the governing board.   

Our target re-enrollment rate is 85% annually; this has been determined based off of successful re-
enrollment efforts the founder of our EMO has experienced in other states. 

 

c. What systems will you put in place to ensure that staff members are knowledgeable about all 
legal enrollment requirements pertaining to special populations and the servicing of particular 
populations of students?  

As part of our EMO agreement, Royal SS will be responsible for ensuring all legally required 
training is provided to staff members.  At the direction of the Principal, training provided by the 
Special Education Coordinator and other qualified third parties will cover data use and analysis, 
progress monitoring, accommodations, modifications, best instructional practices, and 
transition/placement ARD meetings as appropriate.  In addition, we will utilize the expertise of our 
Board, specifically Amy Trombetti’s vast experience with SPEDCO as she has trained the state’s 
charter leaders over the past decade.   

Our enrollment requirements will only ask basic student information; upon enrollment full student 
records will be requested.  Students will not disclose their status regarding special education, ELL, 
or low income before reserving a seat; students who are homeless or in foster care will be 
immediately enrolled as required. 
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(2) Describe the student recruitment plan once your school has opened. In what ways will it be 
different than your pre-opening year, in terms of the strategies, activities, events, persons 
responsible and milestones?  How will the school backfill vacancies in existing grades?   

Nevada Strong is committed to an ongoing student recruit plan that is transparent, convenient for 
families, and includes ample opportunities for stakeholders to receive information, ask questions, 
and provide feedback.  As an existing school, we can utilize our students, campus, and staff to 
enhance our recruitment and outreach efforts.  We will host open houses and meet the teacher 
events, allow students to shadow existing students, appoint student ambassadors to represent the 
school, and offer the campus as community resource as appropriate.  The Principal will remain 
responsible for student recruitment, enrollment, and retention, but the entire Nevada Strong team 
will play a critical role in this success.   

The lottery timeline will be moved up slightly to the late fall; this gives families ample time to plan 
for the coming year. 

When backfilling open enrollment slots for the current year, students will be enrolled on a first 
come, first served basis to either join the waiting list or claim any current openings (if there is no 
waiting list).  Students joining mid-year will be paired with a student mentor to help with the 
transition.  Students applying for future years will have their application processed under our 
typical application/lottery format, preference, and timing. 

 

(3) Complete the following tables for the proposed school to open in 2019-20. Experienced 
Operators applying for multiple schools must complete enrollment summary tables for each 
school campus opening in fall 2019.  

(a) Minimum Enrollment (Must Correspond to Break Even Budget Scenario Assumptions) 

Nevada Strong projects to open in 2020.  If the question is only applicable to schools opening in 
2019, please disregard.   

Scenario “a” anticipates all budget assumptions, including staffing, remain constant except for 
expenses that are projected on a per-student basis.  Under-enrollment would lead to fewer staff 
members, which would further reduce the minimum student enrollment required to break even. 
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Grade Level Number of Students 

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 

Pre-K 0 0 0 0 0 0 

K 112 112 112 112 112 112 

1 84 112 112 112 112 112 

2 56 84 112 112 112 112 

3 56 56 84 112 112 112 

4 56 56 56 84 112 112 

5 31 32 56 56 84 112 

6   67 101 112 112 

7     83 112 

8      12 

9       

10       

11       

12        

Total 395 452 599 689 839 908 

 

(b) Planned Enrollment (Must Correspond to Budget Worksheet Assumptions) 

 

Grade Level Number of Students 

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 

Pre-K 0 0 0 0 0 0 

K 112 112 112 112 112 112 

1 84 112 112 112 112 112 

2 56 84 112 112 112 112 

3 56 56 84 112 112 112 

4 56 56 56 84 112 112 

5 56 56 56 56 84 112 

6  112 112 112 112 112 

7   112 112 112 112 

8    112 112 112 

9     140 140 
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10      112 

11       

12       

Total 420 588 756 924 1120 1260 

 

(c) Maximum Enrollment (Note: Enrolling more than 10 percent of the planned enrollment 

described in subsection b will necessitate a charter amendment) 

Grade Level Number of Students 

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26 

Pre-K 0 0 0 0 0 0 

K 123 123 123 123 123 123 

1 92 123 123 123 123 123 

2 62 92 123 123 123 123 

3 62 62 92 123 123 123 

4 62 62 62 92 123 123 

5 61 61 62 62 92 123 

6  123 123 123 123 123 

7   123 123 123 123 

8    123 123 123 

9     154 154 

10      123 

11       

12       

Total 462 646 831 1015 1230 1384 

 

(4) Describe the rationale for the number of students and grade levels served in year one and the 
basis for the growth plan illustrated above.  Note: particular weight will be given to rationales 
which prioritize academic achievement over financial returns.  Start-Up applicants proposing 
to open with more than 400 students or more than 3 grade levels should identify and discuss 
the specific elements of the school model detailed throughout the application that demonstrate 
that the proposed school is designed to compensate for the known organizational and 
academic challenges which accompany serving larger student bodies and multiple grade levels 
in a start-up environment.   

Capitalizing on the vast background and experience of the Nevada Strong team, we are fortunate to 
be able to set enrollment goals that appear moderately aggressive for a new campus, but are 
certainly achievable given our collective skillset.  Academic benefits of higher enrollment include 
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the ability to have a lower student:teacher ratio, an increased budget for curriculum and resources 
including intentional planning for remedial materials, additional support staff, and higher quality 
instructional staff can be attracted since we can offer competitive salaries.   

Opening with > 3 grade levels allows for more opportunities and increased academic and 
social/emotional support and resources.  With strong management, a positive culture can be 
developed and will continue to feed a cycle of motivation and success.  Peer tutoring and student 
role models continue this cycle of success.  Launching with multiple elementary grades is more 
streamlined than multiple middle schools or high school grades given the more straightforward 
staffing and elective structure 

Further, the launch plan allows us to delegate duties appropriately.  Individuals can wear fewer 
hats, which allows them to focus and execute on their strengths.  The EMO executes on back-office 
responsibilities, so the campus team can focus on academics and on-campus operational needs.  
This enrollment allows us to secure a facility that is well suited for supporting the academic 
program and associated auxiliary support spaces. 

INCUBATION YEAR DEVELOPMENT 

(1) Provide a detailed start-up plan as well as specific organizational goals for the planning year 
(SY 2019-2020) to ensure that the school is ready for a successful launch in fall 2019. Using the 
template provided, outline key activities, responsible parties, and milestones and submit as 
Attachment 10.    

Attachment 10 is provided as requested. 

 

(2) Please describe the plans for leadership training and development of the selected school leader 
during the incubation year prior to school opening and how these plans support your year 0 
goals.  If partnering with an organization, please briefly describe the main components of the 
training program. 

Annette Dawson Owens spent the last two years with leadership training and will now spend the 
next six months shadowing a Principal, as well as engaging in community outreach in the proposed 
zip code.   She will develop school materials such as parent and student book, enrollment packet, 
and professional development plan for staff.  As part of our services agreement, our EMO will be 
responsible for scheduling, coordinating, providing, and tracking training. 

 

(3) Explain who will work on a full-time or nearly full-time basis immediately following 
assignment of a location to lead development of the school(s) and the plan to compensate 
these individuals. 

Both our EMO and our Principal have committed to work on developing the school during year 0 
without compensation.   

 

SCHOOL MANAGEMENT CONTRACTS   

(1) How and why was the EMO selected?  

The EMO was selected due to the previous track record of success of their key employees.  Soner 
Tarim and John Subas have led and operated over 50 schools in urban areas with populations 
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similar to our chosen demographics.  Their corporate mission and vision for equity and excellence 
in a respectful environment for all also aligns with our core values.   

Dawson Owens studied dozens of high performing schools and spent time on the campuses of this 
EMO and recognized a mission fit in targeted, intentional, purposeful designing of schools to meet 
students’ individual needs.  The schools STEM focus, their Fundamental 5 philosophy,  personalized, 
individual learning of students, as well as project and place-based focus,  were all in harmony with 
Nevada Strong’s philosophy of a rigorous and joyful education environment for all.   

Nevada Strong’s board chair accompanied Dawson Owens to visit the schools, and they, along with 
the board, made the decision to adopt this educational model to fit the unique landscape in Nevada.  
It is a cost-effective solution to benefit from experienced back office personnel that a single campus 
could not afford to employ on a full-time basis. 

 

(2) Describe the relationship between the school governing board and the service provider, 
specifying how the governing board will monitor and evaluate the performance of the service 
provider, the internal controls that will guide the relationship, and how the governing board 
will ensure fulfillment of performance expectations. 

The relationship between the governing board and Royal SS is an arm’s length transaction, and 
there is no conflict of interest.  After approval of our charter, the governing board will review and 
finalize the agreement with RSS.  Included in this agreement will be regular reporting expectations 
that allow the board to monitor performance and ensure fulfillment of duties as promised.  Third-
party auditors will be one example of the checks and balances that the NSA governing board will 
institute. 

 

(3) Disclose fully and provide an explanation of any existing or potential conflicts of interest 
between the school governing board and proposed service provider or any affiliated business 
entities, including, without limitation, any past or current employment, business or familial 
relationship between any officer, employee, or agent of the proposed service provider and any 
prospective employee of the charter school, a member of the committee to form a charter 
school or the board of directors of the charter management organization, as applicable. 

There are no existing or potential conflicts of interest between the school governing board and 
proposed service provider or any affiliated business entities. 

 

(4) Please provide the following in Attachment 23:  
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(a) A term sheet setting forth the proposed duration of the contract; roles and responsibilities 

of the school governing board, the school staff, and the service provider; scope of services 

and resources to be provided by the EMO; performance evaluation measures and 

mechanisms; detailed explanation of all fees and compensation to be paid to the provider; 

financial controls and oversight; methods of contract oversight and enforcement by the 

governing board and/or school staff; investment disclosure; and conditions for renewal 

and termination of the contract; 

(b) A draft of the proposed management contract which complies with NRS 386.562 and 

SB509 (2015 session);  

(c) As an exhibit to the proposed management contract, a crosswalk of the academic, 

financial, and organizational goals of the charter school set forth in the SPCSA Charter 

School Performance Framework, including the school’s mission-specific goals, and a clear 

identification of each of the performance goals and expectations for the education 

management organization related to each charter school goal.  This will serve as the 

board’s primary evaluative tool for the education management organization. 

(d) Documentation of the service provider’s for-profit or non-profit status and evidence that 

it is authorized to do business in Nevada. 

Attachment 23 has been provided as requested. 

 

(5) Provide, as Attachment 22, a copy of the education management organization’s three most 
recent audits and other historical financial documents for the EMO. This may be provided in 
the format of your choosing. Note that there are limited statutory exceptions related to the 
disclosure of proprietary information for private, for-profit entities proposing to contract with 
public bodies.  Applicants proposing to contract with an education management organization 
are required to have the entity provide such information to them for evaluation by a qualified 
financial professional and attach a notarized certification of compliance by that third party. 
Education management organizations which are reluctant to provide audited financial 
statements for inclusion in the application to the SPCSA are directed to contact the SPCSA and 
request that the agency work with its Deputy Attorney General to arrange for a private review 
of these materials immediately following the submission of the proposal.  

Given that Royal SS is newly established, there are no recent audits or other historical financial 
documents.  Attachment 22 is not applicable. 

 

(6) Complete the Summary and Contact Information worksheet in the EMO Data Request template 
for each of the EMO’s schools as Attachment 18.   

Attachment 18 is not applicable. 

 

(7) Complete the EMO Achievement Data and Audit data worksheets and provide any explanatory 
or contextual information in the Info tabs of the EMO Data Request template for each of the 
EMO’s schools as Attachment 18.   

Although the key staff members of our EMO have significant experience in launching and operating 
high-quality charter schools, the EMO is newly established.  As such, this question is not applicable.  
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(8) Provide three years of audited financial statements for each of the schools identified which 
have been in operation for more than a year as part of Attachment 17.  

Although the stakeholders and founders of the EMO have significant experience, the EMO is newly 
established.  As such, Attachment 17 is not applicable.  

 

DUAL-CREDIT PARTNERSHIPS 
If the charter school will provide a program where a student may earn college credit for courses taken 
in high school, please provide answers to the following questions.  Other applicants may provide a 
sentence explaining why this section is not applicable. 

As Nevada Strong won’t be serving HS students until our 4th year of operation, this section is not 
yet applicable.  

 

(1) Describe the proposed duration of the relationship between the charter school and the college 
or university and the conditions for renewal and termination of the relationship. 

(2) Identify roles and responsibilities of the governing body of the charter school, the employees 
of the charter school and the college or university. 

(3) Discuss the scope of the services and resources that will be provided by the college or 
university.  

(4) Explain the manner and amount that the college or university will be compensated for 
providing such services and resources, including, without limitation, any tuition and fees that 
pupils at the charter school will pay to the college or university. 

(5) Describe the manner in which the college or university will ensure that the charter school can 
effectively monitors pupil enrollment and attendance and the acquisition of college credits.   

(6) Identify any employees of the college or university who will serve on the governing body of the 
charter school. 

(7) Provide as Attachment 11, a draft memorandum of understanding between the charter school 
and the college or university through which the credits will be earned and a term sheet 
confirming the commitment of both entities to the specific terms outlined in this charter 
application.  If the school is not planning to provide a dual-credit program, please upload an 
attestation explaining that this request is inapplicable.   

SERVICES 

(1) Provide a description of how the school leadership team will support operational execution. 
Please provide narrative or evidence that illustrates the staffing model, performance metrics, 
and the school’s plan for supporting all operational needs of the school, including but not 
limited to those listed below. In this space and in the finances section, demonstrate how you 
will fund the provision of these services.   



Operations Plan 5-124  

(a) Transportation: Describe your plans for providing student transportation. If the school 

will not provide transportation, please identify how the school will ensure that this does 

serve as a barrier to enrollment or ongoing attendance.   

(b) Food Service: Outline your plans for providing food service at the school, including 

whether and how you will be your own school food authority or will contract with 

another provider.  If the school will not provide food service, please identify how the 

school will ensure that this does serve as a barrier to enrollment or ongoing attendance.   

(c) Facilities maintenance (including janitorial and landscape maintenance)  

(d) School health and nursing services  

(e) Purchasing processes 

(f) Safety and security (include any plans for onsite security personnel) 

 

Based on the prior experience of the Royal SS team, this academic model and staffing plan has a 
proven track record of success in other locations.  This wealth of knowledge and experience will be 
a tremendous resource to the Nevada Strong team.  Royal SS will employee a Business 
Administrator from the outset.  Together, the Principal and Royal SS will be responsible for working 
together to ensure the academic and operational goals and needs of the campus are addressed in 
full and within budget.   

 

a. Transportation: Describe your plans for providing student transportation. If the school will not 
provide transportation, please identify how the school will ensure that this does serve as a barrier 
to enrollment or ongoing attendance.   

Nevada Strong will not be providing transportation.  By opening early, providing after-school care, 
encouraging carpools, and working with public transit in order to provide reduced cost fare for our 
students, Nevada Strong is committed to making every effort that transportation is not a barrier to 
enrollment. 

 

b. Food Service: Outline your plans for providing food service at the school, including whether and 
how you will be your own school food authority or will contract with another provider.  If the 
school will not provide food service, please identify how the school will ensure that this does serve 
as a barrier to enrollment or ongoing attendance.   

Nevada Strong will contract with a third party provider.  As part of our services agreement, Royal 
SS will be responsible for managing our food service program.  Our facility has sufficient space and 
infrastructure to support the catered meal option.  As reflected in our budget, the federal 
reimbursement rate will allow us to provide these services, including staffing and administration of 
the NSLP. 

 

c. Facilities maintenance (including janitorial and landscape maintenance)  

Nevada Strong will contract with a 3rd party janitorial service.  Pending our final facility agreement, 
landscaping will also be contracted with a 3rd party provider and included in the projected 
operational expenses of the campus.  Royal SS will manage these vendor relationships under the 
direction of the principal and per the Board approved budget.  
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d. School health and nursing services  

Nevada Strong will not provide an on-campus nurse.  Our Assistant Principal and registrar will each 
be trained on proper maintenance of health records.  Our EMO will be responsible for drafting 
policies and procedures for record keeping and administration of medicine that align with best 
practices and applicable laws and regulations.  This will include specific instructions on who has 
accessed to the locked medicine, what approvals need to be in place, how records are kept, and 
other applicable provisions.  

 

e. Purchasing processes 

The governing board will adopt policies and procures that outline purchase thresholds and 
procurement requirements.  All purchases must align with the approved school budget, and all 
transactions must be arm’s length and without any conflict of interest.  Our EMO will be responsible 
for drafting policies and procedures for Board review, processing approved payments in 
accordance with these policies and procedures, managing RFP processes, and general bookkeeping 
and accounting.  Our EMO will not be a signatory and will not be authorized to approve purchases.  

 

f. Safety and security (include any plans for onsite security personnel) 

Nevada Strong will not have on-site security personnel.  The campus will have locked doors, 
authorized personnel will have key fob/key card access, and all visitors must submit their ID for 
proper verification, identification, and will always be escorted when on campus.  A security system 
complete with cameras will be installed, and classroom doors will be able to be locked from the 
inside the classroom. 

 

(2) Technology: Outline the technology infrastructure and support mechanisms across your 
school, staff, and teachers. Your outline should include but not be limited to reliable and secure 
wide area networking, local area networking (e.g., wireless and cables), hardware (e.g., 
personal computing devices, servers, telephony, storage, routers, switches), technology 
policies and procedures, device management, and end-user support.  

Overall, campus technology needs will be typical.  Laptop carts will be provided for each grade 
level, staff will have assigned laptops, classrooms will be outfitted with projectors, and the campus 
will have a sufficient server/networking plan complete with wireless access points, a security 
system, and appropriate firewall controls.  Per our agreement with Royal SS, they will provide 
Technology Support and Database Management; Nevada Strong will contract with on-site IT 
support as needed. 

Technology needs are an important part of our facility selection process.  Prior to securing a facility, 
we will ensure that sufficient networking, bandwidth, power, space, and other technology 
considerations are sufficiently addressed. 

 

(3) Student Information Management: Timely communication of accurate student information is 
critical for payments to schools, compliance, and performance monitoring.  Please describe 
how you will manage student information using the statewide Infinite Campus system, and 
how you will build capacity around the use of the software.  If most of the applicant group or 
the EMO is new to operating in Nevada’s education environment, explain your plan to 
determine Nevada specific reporting requirements. Detail the staff members who will enter 
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data along with the project manager who will commit to trainings and regularly monitor 
student information for accuracy. 

As part of our agreement with Royal SS, RSS will provide database management and complete 
maintenance of student records (on site).  “RSS will maintain accurate student records pertaining to 
students enrolled in the NSA campuses as is required…”  Initially, Nevada Strong and our EMO will 
utilize the Infinite Campus System.  In the future, RSS will interview various Student Information 
System solutions and present their recommendation to the governing board for approval.  As an 
example of an additional partner, our team is already familiar with Powerschool which can be 
directly linked to the Infinite Campus System.  A critical part of this evaluation process will be 
complete assurance that the SIS works seamlessly with the Infinite Campus system.   
 

(4) Data Security: SPCSA charter schools record, generate and consume data that falls under strict 
requirements for security, privacy, and retention (including FERPA and recent legislation 
related to the protection of personally identifiable information (PII)). Describe the systems and 
procedures you will implement in order to ensure you are compliant with these obligations.   

As part of our agreement with Royal SS, RSS is responsible for securing the student, financial, and 

HR records for Nevada Strong.  RSS will develop systems and procedures to ensure compliance with 

requirements and obligations during the planning year. 

 

(5) In addition to the narrative above, provide as Attachment 12, an operational execution plan, 
which identifies the key organizational business processes necessary to support exemplary 
academic, business and financial performance including those discussed in this narrative. This 
operational execution plan may be in a format of your choosing, and may include Gantt charts, 
process maps or flow charts, or other appropriate illustrative devices in addition to a coherent 
and well developed narrative. 

Attachment 12 provided as requested. 

FACILITIES 

(1) Describe the facility needs of the proposed school for each year of the charter period including 
any unique features necessary to implement the school design and academic program 
including: 

(a) The desired location of the school facility; 

(b) The number of general education classrooms required each year; 

(c) Any additional classroom space required for special education or ELL services, labs, 

specialty classes and intervention or enrichment programs; 

(d) Space requirements for administrative functions, food service, and physical education 

 

a. The desired location of the school facility; 

Nevada Strong has identified zip codes 89119 and 89106 as our targeted locations. 

 

b. The number of general education classrooms required each year; 
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Year 1 – 18 
Year 2 – 26 
Year 3 – 34 
Year 4 – 41 
Year 5 – 50 
Capacity - 63 

 

c. Any additional classroom space required for special education or ELL services, labs, specialty 
classes and intervention or enrichment programs; 

Additionally, we will plan on the following classroom needs.  Please note, many of these services 
can also be provided in general education classroom space; these are additional needs on the 
margin: 

 ELL support (1 room/500 students) 
 Special Education Support (1 room/200 students) 
 Elective class space (1 room/200 students) 

 

d. Space requirements for administrative functions, food services, and physical education 

 Admin:  3 offices + 1 additional office for each 250 students 
 Food services:  sufficient prep space + lunch space for a minimum of 250 students eating 

concurrently 
 PE – sufficient space for 60 students concurrently (approximately 2500+sf) 

 

(2) Describe the process for identifying and securing a facility, including any brokers or 
consultants you are employing to navigate the real estate market, plans for renovations, 
timelines, financing, etc.   

Nevada Strong has identified a facility in an area of need and secured a letter of intent.  We are 
working with broker Michael Hiltz, who represents several local charter schools.  We have further 
developed our campus floor plan and drafted a traffic flow map.  We are in a position to execute this 
facility agreement.  Tenant Improvements will be provided by the owner, and lease payments will 
come out of our typical student funding as projected in the budget. 

 

(3) If a facility is not yet identified, please describe the organization’s approach to finding a 
suitable facility.  Please include the organization’s plans to finance the facility, including: 

(a) Total project cost 

(b) Financing and financing assumptions 

(c) Total facility costs that the financial model can handle – debt service + lease + 

maintenance + utilities +, etc.  

Our target facility projects a lease rate of $14.40/sf during the initial year with a $.60/sf escalator 
each year.  This rate includes the owner provided tenant improvements.  This facility is part of a 
campus setting, so we can secure additional space as needed.  Additionally, we are budgeting for an 
additional $3.50/sf for utilities and janitorial services.  The Nevada Strong governing board 
commits to seeking the most advantageous facility rates so that the academic program can benefit 
from increased funding. 
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(4) If you currently hold a facility or have an MOU or other proof of intent to provide a facility, 
please provide the proof of commitment as Attachment 13. Briefly describe the facility, 
including location, size, and amenities.  You may provide, including with Attachment 13, up to 
10 pages of supporting documents providing details about the facility. Charter school facilities 
must comply with health and safety requirements. In addition, charter school applicants must 
be prepared to follow applicable county and municipal review procedures which vary 
significantly between jurisdictions.  If the applicant does not yet have a facility identified, 
please upload an attestation explaining that these materials will be furnished as part of a 
charter contract amendment.   

Attachment 13 is attached as requested. 

 

(5) Describe the organization’s capacity and experience in facilities acquisition and management, 
including managing build-out and/or renovations, as applicable.   

Royal SS has decades of experience in acquiring and managing charter school facilities.  As part of 
the EMO agreement, they will coordinate and oversee the operation and maintenance of campus 
facilities.  The Royal SS team has also already been working alongside the Principal and governing 
board in evaluating potential options. 

 

(6) Explain the organization’s plan to maintain the independent facility. 

Our EMO is specifically tasked with assuming the duties of a Director of Operations; including 
overseeing maintenance and upkeep of the facility.  The Nevada Strong governing board will have a 
facilities committee that oversees big picture facility issues and receives regular facility reports 
from the Principal and EMO.     

ONGOING OPERATIONS 

(1) SPCSA schools coordinate emergency management with local authorities. Explain your process 
to create and maintain the school’s Emergency Management Plan required by the State of 
Nevada.  Include the types of security personnel, technology, equipment, and policies that the 
school will employ. Who will be primarily responsible for this plan?   

Together, the Nevada Strong Team will create an Emergency Management Plan as required by the 
State of Nevada and patterned after the Emergency Operations Plan supplied as a resource from 
Coral Academy of Science.  We will also confirm alignment with the guidelines established per the 
US Department of Education’s Office of Safe and Supportive Schools9.   We expect the governing 
board to appoint a Committee to draft this plan with the Principal’s direct input.  Once approved, 
this plan will be reviewed and approved annually.   

 

(2) Provide, as Attachment 14, a list of the types of insurance coverage the school will secure, 
including a description of the levels of coverage. Types of insurance should include workers’ 

                                                             
9 “REMS TA Center.” Readiness and Emergency Management for Schools, www.rems.ed.gov. Accessed 15 Jan. 
2020. 

http://www.rems.ed.gov/
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compensation, liability insurance for staff and students, indemnity, directors and officers, 
automobile, and any others required by Nevada law or regulation. 

Attachment 14 is attached as requested.  These coverage recommendations are subject to 
additional consult with brokers and, ultimately, governing board approval. 
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6. Financial Plan 

(1) Describe the systems and processes by which the school will manage accounting, purchasing, 
payroll, and audits.  Specify any administrative services expected to be contracted for the school, 
and describe the criteria and procedures for the selection of contractors.  

Accounting and payroll: 
Nevada Strong anticipates contracting with our EMO, Royal SS, for our back-office and business 
service needs.  Royal SS will perform the financial duties typically accomplished by a Chief Financial 
Officer, Business Manager, Bookkeeper, and data analyst.  While newly established as an EMO, RSS 
has a tremendous history in operating, managing, launching, and supporting high-quality charter 
schools.  As an EMO, RSS will have the capacity to hire personnel who are experts in various, 
specific areas of school management and accounting.  This allows Nevada Strong to benefit from a 
team that can provide more specialized support than a sole staff bookkeeper or accountant would 
be able to provide.  Nevada Strong will also contract directly with a payroll service provider; 
managing this provider will be part of the EMO’s contract.  Since processing payroll is relatively 
straight forward, after ensuring the capacity to properly provide payroll services, the cost will likely 
be the determining factor in selecting a vendor. 

 

Purchasing: 
The governing board is ultimately the fiduciary and will establish an annual budget.  The Board’s 
fiscal policies and procedures will identify bidding, RFP, and approval requirements that purchases 
at select thresholds must follow.  RSS will be responsible for performing tasks within these policies 
and procedures.  

 
Audits: 
The governing board will contract directly with a state-approved 3rd party auditor.  This is one of 
the checks and balances that the Board will manage directly to provide assurances that the finances 
are being handled appropriately and in the best interests of students.  The Board will request 
several proposals and will balance the budget with proved track record when selecting the auditor. 

 

Processes and Systems; Policies and Procedures 
Nevada Strong has a decided advantage as we look to implement our processes and systems 
informed by best practices.  Our Board will begin with the draft governing documents included in 
Attachment 9 and will work with RSS and the governing boards of other local charter schools to 
refine governing docs and draft policies and procedures as necessary.  Examples of financial 
process, systems, and policies from several operators are already available for review and 
modification. 

 

(2) As Attachment 15, present a budget narrative including a detailed description of assumptions 
and revenue estimates, including but not limited to the basis for revenue projections, staffing 
levels, and costs. The narrative should specifically address the degree to which the school 
budget will rely on variable income (e.g., grants, donations, fundraising, etc.). There is no page 
limit for budget narrative in Attachment 15. Include the following: 
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(a) Per-Pupil Revenue: Use the figures provided in developing your budget assumptions.  

(b) Anticipated Funding Sources: Indicate the amount and sources of funds, property or other 

resources expected to be available through banks, lending institutions, corporations, 

foundations, grants, etc. Note which are secured and which are anticipated, and include 

evidence of commitment for any funds on which the school’s core operation depends.  

(c) Anticipated Expenditures: Detail the personnel and operating costs assumptions that 

support the financial plan, including references to quotes received and the source of any 

data provided by existing charter school operators in Nevada or other states. 

(d) Discuss in detail the school’s contingency plan to meet financial needs if anticipated 

revenues are not received or are lower than estimated, including both the scenarios 

identified in subsections e and f.  

(e) Year 1 cash flow contingency in the event that state and local revenue projections are not 

met in advance of opening.  

(f) Year 1 cash flow contingency in the event that outside philanthropic revenue projections 

are not met in advance of opening.  

Attachment 15 is attached as requested. 

  

(3) Submit the completed Financial Plan Workbook for the proposed school as Attachment 16.  

Attachment 16 is attached as requested. 

 

(4) Submit, as Attachment 21, a detailed budget for the operator at the regional network level (the 
format of this is left to the applicant’s discretion).   

Nevada Strong only has immediate plans to open/operate one campus.  As such, Attachment 21 is 
not applicable. 

 

(5) Describe the annual audit of the financial and administrative operations of the school.  Discuss 
the planned financial controls and their implementation plans.  Include evidence that the 
school will adhere to the accounting, auditing, and reporting procedures and requirements 
that apply to public schools operating in Nevada.  

Annually, the Board will formally evaluate the Principal and EMO against clearly established 
metrics that were previously outlined.  Additionally, the Board will secure an independent audit 
each year, which will serve as the ultimate check and balance vs. internally and EMO generated 
accounting reports.  

Ultimately, the Board is responsible for the budgeting process and establishing governing policies 
and procedures.  The Finance Committee will be tasked with drafting the necessary policies and 
budgets and bringing recommendations to the Board.  Purchase thresholds will be established to 
define what bid/quote/approval/procurement requirements must be met before an item can be 
purchased; a policy is defining “prohibited purchases” will be adopted; bank reconciliations will 
occur monthly.  All purchases must fit within the approved budget or must be approved separately 
by the Board.  An electronic purchase approval process will be designed to make sure the purchase 
is necessary, cost-effective, and in the budget.  As fiduciaries, the Board expects their EMO (Royal 
SS) to manage and execute this process within the defined parameters.  Per the draft services 
agreement, RSS is tasked with drafting budgets for approval, preparing financial statements and 
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reports as requested or required by law, cooperating with the independent auditor, and 
maintaining accurate and complete financial records as required by the governing board and all 
applicable regulations and laws.  The Board retains the right to audit the books and records at any 
time and at their sole discretion.   

 

(6) Provide independent audits for each schools for each of the past three years for any under 
management at any point during that period as attachment 17.  

Neither the Nevada Strong Governing Board nor our proposed EMO has not operated additional 
campuses; as such Attachment 17 is not applicable.   

 

(7) Complete the audit data worksheet in Attachment 18.  In the info tab, please identify any 
schools or campuses listed under the student achievement tab for which, pursuant that 
relevant state’s charter law, financial data is consolidated for reporting and auditing purposes 
in the independent audits provided in Attachment 17.   

Both the Nevada Strong Governing Board and our proposed EMO have not operated additional 
campuses; as such Attachment 18 is not applicable.   

 

In developing your budget, please ensure that the school does not operate at a loss during 
any year—this is prohibited by Nevada law.   
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Summary of Community Support Letters for Nevada Strong Academy 

Name Organization Impact 

Judi Steele Public Education Foundation Education Collaboration 

Debra March City of Henderson/Mayor Education Input 

Jim Gibson County Commission Community Collaboration 

Keith Pickard Nevada Senate Education Outcomes/Priorities 

Mark Gardberg Howard and Howard Legal Guidance 

Patti Charlton College of Southern Nevada Continuing Ed/Career Pathways 

Dennis Pothoff Nevada State College Education design/Teacher Pipeline 

Michael Marchese Boys Scouts of America After School Programming/Community 

Sean Parker Teach for America Teacher Pipeline/Leaders 

Ercan Aydogdu Coral Academy of Science School Development/Support 

Jackeline Ayala CCSD Bilingual/GATE 

Alex Bybee Communities in School Community Collaboration 

Tara Speaker CCSD Principal/School Collaboration 

Michael Johnsoton SCORE Business Advisor 

Lacey jones Parent School Advisory Board 

Anthony Kim Education Elements Personalized Learning 

Rob Mallery Artificial Intelligence Foundation Education opportunities/pathways 

Michael Messina Parents Library/Student Center 

Larry Moses Educators Unlimited Education Consultant 

Isabel Pichon Parent Community Advisor 

Colin Seale Think Law Critical Thinking 

Anne Wiseman UNLV Health Wellness 

Ric Jimenez MPC-Maryland Pkwy Coalition Advisory to school/Community Dvlp 

Danica Hays UNLV Preschool Pipeline 
Education Department Collaboration 
Shared Planning Use/UNLV 

Jessica Melendez Green Our Planet Community Garden 

Chelsie Shurtleff University United Methodist Pre-K Pipeline/Church Community 
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Sherimae Rittgers Nevada Health Centers Health Screenings/Treatment 

Richard Moore Transamerica Financial Literacy/Leadership 

Sandi Jones Las Vegas Young Entertainers Music Education 

Michael Livingtson AeCP Architecture Architecture/Community 

Steve Boe BOE BOXING Enrollment/Community/PE 

Leland Brandon American Heart Ass Fundraiser/Health 

Aaron Cassaro All American Boys Chorus Fundraiser 

Becky Harris UNLV/IGI/Senator STEM Opportunities/Career 

David Blodgett NV Prep School Start Up Resource 
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~· T:e Public Education Foundation 
Because young mi11,l,· mat/er 

July 11 , 2019 

To Whom It May Concern 

The Public Education Foundation is pleased to write a letter of support for the 
approval of Nevada Strong Academy's application to open a public, tuition free 
charter school. For nearly three decades, we have brought transformational change in 
teaching, learning, and education leadership to Nevada's public schools. We 
envision working hand in hand with Nevada Strong Academy as a partner in 
developing solutions that will execute our shared mission of continuing to improve 
public education in our city and state in impactful and measurable ways. 

Soner Tarim, Ms. Dawson Owens and The Public Education Foundation all share the 
mission and vision of providing the very best, high quality education to all students. 
We look forward to partnering with Nevada Strong Academy, in sharing best 
practices and teacher training, utilizing what has been successful across the country, 
and in collaborating to increase the impact across all our local schools and leaders. 

Nevada Strong Academy is positioned with a strong board, a committed and 
knowledgeable local leader, who has just completed our Executive Leadership 
Academy, as well as with a partner who has a proven, successful track record 
founding over fifty schools. There is no doubt that this team, working together, will 
be able to impact educational outcomes here in our community. 

The Public Education Foundation looks forward to the approval of Nevada Strong 
Academy's Charter application and the opportunity to engage together as community' 
partners in improving and championing public education throughout our combined, 
continuous innovative endeavors. 

If you have any questions or need additional information, please do not hesitate to 
contact me. 

Sincerely, 

Judi Steele 
President and CEO 

The Cl~k Count( Pubhc Edocaloon Foundnl oon. Inc . dba The Public Education foundat,on.,. regosl.,red wllh the SIJ1e of Nevada as o nonprot11 501(cl(.lI 

y,.,..,, ,.,..n,t r,-.n mtl"y ~ l .!IT ,t ... rt11r-t1hf- n 1t",I J:1nt t o t hft nmv1"1t()n'1 ,,f !],t,("f 1on 170fc) or the Internal Rev~nutt Codd o f 1980 

BOARD OF DIRECTORS 

EXECUTIVE COMMITTEE 

Jan Jones Blackhurst 
Ch3,r.-.om,v 1 ol th• BOJrd 
Vice Chair ol Oevelop=nt 

JohnGuedty 
S=o, Vice Chair 

Robert A. Manin 

hYILyneh 
Sl>Cl~lnry 

Chris1opher Cole 
Vice Chair of Adm1n,,trnt1on 

Kendall Tenney 
Vice Ch.1,r o f Communrty ~latoons 

Joshua Moller 
Vice Ch.11r o f F111:mce 

Michael J . Brown 
Randall J. Campanale, CFA 
Daniel Giraldo 
Superintendent Or. Jesus F. Jara 
l.ar1< McC:uthy 
Tony F. S3nchez Ill 
Donald Snyder 
Raymond Specht 
James L Wadhams, Esq. 
Myrna Torm6 WiHiams 
Judr Steele 
PresrcJent & CEO 
Sig Rogich 
Chairman Emerrtus 

DIRECTORS 
Jeff Ames 
Tera Andenon 
Klif Andrews 
John Balley, Esq. 
Lisa Boughner 
Donald Bowman 
Susan Brager 
Hannah Brown 
Adam K. Bult, Esq. 
Seaeta,y of State Barbera Cegavsk• 
Tony Chopp 
Michael Cunningham 
Rebecco Oartrng 
Kami Oempsey-Goudie 
Dorothy Eisfflberg 
Rutu Ezhuthachan, MO 
Attorney General Aaron Ford 
Steve Forsythe 
Matthew Frazier 
Shelley Gl!omer 
David Goldstein 
Dave Hall 
Chad Harris 
Mrke Jewell 
Annemane Jones 
Jim King 
J. Parker Kur1inskl, MO 
Lisa Levine 
Jennrler L6pez 
Kimberly Maxson-Rushton. Esq. 
Rusty McAllister 
R°" McKinney-Jame, 
Michael E. Minden 
Mane Monera 
Jerry Nadal 
Michael Newman 
Shauna Norton 
Efren Nuno 
Robert Rrchardson 
Justice Nancy M . Saitta (Retired) 
Ma,y Beth Scow 
Steven M. Singer 
Crarg Stevens 
Milll< TAggart 
Councdwoman Or: Lois Tarl<eroen 
Virginia \'31ent1ne 
Senator Valene Wiener (Retired) 

EX-OFFICIO MEMBERS 
Trustee Danielle Ford 
Supenntendent Or. Jesus F. Jat11 

~ Soulh Maryland Parilway 
Las Vegas. NV 891 HI 

70'2 I 7119 I 1042 MAIN 
7021799 l5247 fM 

thepel.OIV 
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July 8, 2019 

CITY OF HENDERSON 
240 Water Street 

P.O. Box 95050 
Henderson, NV 89009 

Subject: Recommendation for Nevada Strong Academy Charter School 

To Whom It May Concern, 

As the Mayor of Henderson, and as a parent, I have a firsthand appreciation of the long-term benefits 
associated with children receiving a high-quality education. Our city's government is focused on creating 
equitable schools, bridging opportunity gaps where they may still exist, and improving the quality of 
education in every school in Henderson. I am very pleased to provide my support for Nevada Strong 
Academy's charter application to operate a high-performing public school. Nevada Strong Academy's 
mission to prepare students to be college and career ready will be achieved by transforming the 
educational experience of students in the heart of Las Vegas. 

Nevada Strong's lead founder, Ms. Annette Dawson Owens, brings the expertise, energy, innovation and 
inspiration needed to raise the bar in school achievement while maintaining a joyful learning 
environment. Ms. Dawson Owens' work experience, her recent Public Education Foundation Executive 
Leadership Academy training, a Masters in Curriculum and Instruction, and a Masters in Administration, 
as well as her devotion to education over the last 25 years, provide an extremely strong foundation for 
successfully addressing the challenge of educational reform in Las Vegas. 

I have personally witnessed Annette's devotion and commitment to education over the past years in our 
public schools as well as in her capacity as a member of Henderson's Community Education Advisory 
Board (CEAB). Because of her long-term commitment and service to students and our community, I 
personally nominated her for one of two available seats on our CEAB. 

If approved, I have no doubt that as an organization Nevada Strong Academy will demonstrate this same 
level of commitment and a willingness to become deeply engaged in their host community to fully 
appreciate the unique characteristics and needs of its students and families. I am confident that Nevada 
Strong Academy, under the guidance of its Board and Ms. Dawson Owens, will be successful in creating 
a high quality public education option that prepares students to be successful in college and their careers. 

Please don't hesitate to contact me via e-mail at debra.marchl@cityofhenderson.com or by phone at 702-
267-2085 should you require additional information. 

Sincerely, 

Debra March 
Mayor 

Office of the Mayor and Council • (702) 267-2085 • fax (702) 267-2081 
www.cityofhenderson.com 
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June 12, 2019 

JIM GIBSON 
Commissioner 

!!6'oanl o/~tuUJI- <tf ommt"33t~ 
CLARK COUNTY GOVERNMENT CENTER 

500 S GRAND CENTRAL PKY 

BOX551601 

LAS VEGAS NV 89155-1601 

(702) 455-3500 FAX: (702) 383-6041 

RE: Nevada Strong Academy Charter School 

To Whom It May Concern: 

This letter serves to summarize my support of proposed Nevada Strong Academy Charter School, Annette 
Dawson Owens, Soner Tarim, and their proposed board of directors, as they apply to open Nevada Strong 
Academy, a public charter school. 

As a long-time Las Vegas Valley resident and public servant, I have witnessed, firsthand, the benefits of 
students receiving a high-quality education. Creating educational equity for all is not only our 
responsibility, but benefits our community as a whole. Students need access to a good school, a quality 
education and a supportive community. Nevada Strong's mission is to educate every student to be 
prepared for college, career and a life of opportunity. 

Ms. Dawson Owens has advocated and been actively involved in education endeavors over the last twenty 
years. She has access to a vast network of connections in the community. Her work ethic, passion for 
student achievement and commitment to serve an underserved population is well documented. In 
addition, Dr. Tarim has a similar history, plus a proven track record of success in leading over 50 schools, 
has received numerous national recognitions, and is well known for pioneering STEM education in his 
schools. 

These, among many other factors, position this team for success in our valley and will serve to strengthen 
our work force development. I look forward to Nevada Strong Academy moving education forward, 
working together collaborating with the community and for the educational opportunities they will bring 
to our students. 

JAMES B. GIBSON 
Clark County Commissioner 
District G 
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KEITH F. PICKARD 
SENATOR 

District No. 20 

COMMITTEES: 

Member 

Educat,on 

Judiciary 

Legislative Operations and Elections 

~tatt nf Ntuaha 
~tnatt 

July 9, 2019 

RE: Nevada Strong Academy 
Letter of Support 

TO WHOM IT MAY CONCERN: 

1E igqtittq §e.s.sion 

DISTRICT OFFICE: 

10120 South Eastern Avenue, Suite 140 
Henderson, Nevada 89052-3953 

(702) 91 0-4300 Office 
(702) 910-4303 Fax 

E-mail: keith@p,ckard4ncvada.com 

LEGISLATIVE BUILDING: 

401 S. Carson Street 
Carson City, Nevada 89701-4747 

Office: (775) 684-1481 or 
(775) 684-1400 

Fax No.: (775) 684-6522 

Email: Ke,th.Pickard@sen.state.nv.us 
www.leg.state.nv.us 

As a sitting member of the Nevada Senate, I remain committed to find ways to improve 
the quality of educational opportunities for all Nevadans. It is axiomatic that children do 
best in educational settings that best match their learning styles and circumstances, and 
that's what I believe the Legislature should support. I've been asked to provide this letter 
in support of Nevada Strong Academy, which I gladly do. 

I've known Annette Owens for many years and have always been impressed with her 
abilities, knowledge, and initiative concerning educational improvement. She has been 
engaged at both the ground and legislative levels, supporting different methods of 
providing better educational opportunities and experiences for Nevada's children. This 
endeavor is but another in that effort. 

Nevada's children are in desperate need of better educational outcomes. I believe this is 
best achieved in an "all-of-the-above" strategy, including encouraging establishment of 
private and charter schools to meet the needs of Nevada's children - especially in areas of 
the state where the need is greatest. This is exactly what Ms. Owens and her team is 
attempting to do with Nevada Strong Academy. And I fully endorse the effort. 

So, to the extent I can lend my voice to the many who support the establishment of 
Nevada Strong Academy, I'm happy to do so. If you have any particular questions, 
please feel free to reach out to me at my district office. 

Keith Pickard, Esq. 
Nevada Senate District 20 
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Ann Arbor 

direct dial: 702.667.4842 

Howard [I Howard 

Chic-Jgo 

law for business · 

Detroit 

Mark J. Gardberg 
Attorney 

Lo~Angelc~ Pt:ori.l 

email: mg@h2law.com 

July 12, 2019 

Nevada State Public Charter School Authority ("SPCSA") 
Attention: Mark Modrcin 
1749 N. Stewart Street, Suite 40 
Carson City, NV 89706 

re: Letter of Support for Nevada Strong Academy ("NSA") 

Dear Mark: 

As you know, Howard & Howard and I are extremely proud to represent over half a 
dozen charter schools in the State of Nevada, virtually all of whom are among the State's top 
pe1forming schools. It is an enriching practice area, in no small part due to the opportunity to 
cooperatively work with you and the SPCSA's Executive Director, Board, legal counsel, Mr. 
Herrick, and extended team. 

The purpose of this letter is to lend my full support to a charter school application being 
submitted by NSA, under the direction of its projected Executive Director (and educational and 
administrative dynamo), Ms. Annette Dawson Owens. 

As you know from our dealings last autumn, I am already on record describing (i) Ms. 
Dawson Owens, (ii) her distinguished (and diverse) board, and (iii) their partner and 
collaborator, Dr. Soner Tarim, the founder and former superintendent of the Texas-based 
Harmony Public Schools group, as simply a "dream team." With a Board including Dr. Carrie 
Buck and Mayor Andy Hafen, both of whom are well known to you, the breadth and depth of 
their collective experience is virtually unparalleled. In my dealings with Ms. Dawson Owens 
and the Board over the past year, I have been extremely impressed with their professionalism, 
experience, and flat-out drive to make this one of the most successful charters in Nevada 
history-while serving some of the most needy student populations in Nevada. If there is one 
charter applicant that best exemplifies the SPCSA's current shift towards (i) academic excellence 
and (ii) serving economically disadvantaged, racially- and ethnically-diverse communities, it is 
this one. I am, in short, honored to recommend them for approval. 

As you know, I have been assisting NSA with its legal affairs for approximately a year 
now. Upon its application being approved, I hope to continue representing the school, thereby 
reassuring the SPCSA that NSA will (i) follow good governance practices and (ii) understand 
and comply with (among other things) its Charter and Bylaws, NRS Chapter 388A and its 
regulations, the Open Meeting and Public Records Acts, local government public procurement 
rules, and so forth. 

,, ,, " . ho ,1 a r J a II J IH1 ,, a r J . t om 
Wells Fargo Tower, Suite 1000, 3800 Howard Hughes Parkway, Las Vegas, NV 89169-5980 tel 702.257.1483 fax 702.567.1568 
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Page 2 of 2 

If you have any questions or comments about this letter or NSA generally, please do not 
hesitate to contact me. Thank you so much for your time and efforts. 

Sincerely, 

Mark J. Gard berg 

Howard m Howard 
l ~w for bu si n ess 
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, 'tiiiii: COLLEGE Of 
..... (- SOUTHERN NEVAO\ 

June 14, 2019 

To Whom It May Concern: 

Office of the Vice President 
Office of the Provost 
Henderson Campus 
Sort Code HNDT200 
700 College Drive 
Henderson, NV 89002-8419 

702.651.3598 

I have witnessed Annette Dawson Owen's devotion to education over the past 25 years in our public 
schools. I know firsthand the benefit of children receiving a high-quality education, and I am pleased to 
write in support of Nevada Strong Academy Charter School. Creating educational equity starts with a 
mission and vision for all learners. Nevada Strong Academy's mission of preparing students to be 
college and career ready is much needed, especially in the heart of Las Vegas. 

Nevada Strong's Lead Founder, Annette Dawson Owens, brings inspiration, energy and knowledge 
needed to raise the bar for expectations in school achievement while providing joyful learning. Ms. 
Dawson Owen's work experience and training, including a Masters in Curriculum and Instruction, a 
Masters in Administration, as well as her devotion to students, makes her well prepared for the hard 
work of educational reform in Las Vegas, Nevada. Moreover, her partnerships within the STEM fields 
have provided innovation and will only help to bridge the gap in the vital areas of science, technology, 
engineering, and mathematics. 

If approved, there is no doubt that Nevada Strong Academy will demonstrate commitment and 
willingness to become even more immersed in a community to fully comprehend its students and family 
needs. I am more than confident Nevada Strong Academy can provide a high-quality education to the 
families in Las Vegas, Nevada and that the board, together with Ms. Dawson Owens will do whatever it 
takes to provide a high quality option for students. 

If you have any questions, please feel free to contact me; I can be reached at (702) 651-3598. 

Sincerely, 

Patricia Charlton 
Vice President/ Provost 

PAC:jfk 

Nevada System of Higher Education 

Charleston Campus North Las Vegas Campus Henderson Campus I Academic & Learning Centers 
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NEVADA STATE 
C O L L E G E 

AJld.9.ear. 

June 18, 2019 

To Whom It May Concern, 

The purpose for this letter is to convey my support for the Nevada Strong Academy 
Charter School as it works to establish itself as a public charter school in Nevada. I write this 
letter from the perspective of a relative newcomer; I recently completed my fourth year of living 
in Nevada. I am a citizen who cares deeply about schools and children. I am in my 40th year of 
working in public education; included in this are a significant number years spent working in 
both K-12 schools and institutions of higher education. My current professional position has me 
serving as Dean of the School of Education at Nevada State College. In the remainder of this 
letter, I will share four key reasons why I am supportive of Nevada Strong Academy. 

First, I have a very deep commitment to public education. I celebrate the central role that 
public education has played in our nation's commitment to maintaining a democratic government 
and society. Thomas Jefferson was among the first Americans that recognized the need for 
educating all citizens in a democracy. A strong system of universal education is a cornerstone for 
a successful democratic society. 

Second, my commitment to public education is predicated upon a passionate desire to 
model and to also teach core democratic values within our educational systems. The Nevada 
Strong Academy has declared a goal of providing ·'all students'' with an excellent public 
education. "All" is an exceptionally daunting concept but is also a key indicator of alignment 
with democratic theory. An effective education system in a democracy must aspire to realize the 
final phrase of the Pledge of Allegiance: ''With liberty and justice for all." Providing families 
with education choices that allow them to find the best fit for their child is one example of how a 
democratic society might model the core democratic value of freedom. 

Third, the four pillars of success for the Nevada Strong Academy align comfortably with 
key components of my philosophy regarding schools. I believe that great schools are positive, 
success-oriented places that are deeply embedded and also interwoven with the larger 
community. I also believe that teaches are difference makers and that students will rise to the 
level of expectations. The four declared pillars of success for the Nevada Strong Academy are as 
follows: 

• High quality instruction 
• Rigorous curriculum 
• A fiercely positive school culture 
• Community involvement 

School of Education 
1125 Nevada State Drive, Henderson, Nevada 89002 
P: 702-992-2515 IF: 702-992-2516 nsc.edu 
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Fourth, I have had the opportunity to work with the proposed Executive Director for Nevada 
Strong, Annette Dawson Owens. We both are currently serving on the City of Henderson 
Community Education Advisory Board (CEAB). Ms. Owens is an experienced educator who 
has also devoted a significant amount of time pursuing advanced educational opportunities -
including two Master's degrees. Her training also includes training that is specifically focused 
upon preparing to lead a successful urban charter school. Beyond this, Annette is a vibrant 
individual who will bring great passion and enthusiasm to the work. I suspect that strength of 
leadership will be a key success factor. 

Fifth, I have recently become more aware of the accomplishments of the co-founder of this 
particular charter school effort, Soner Tarim. Tarim is a pioneer of STEM education and also has a 
history of leading schools in Texas who are devoted to serving the most underserved student 
populations. I am confident that the focus of Tarim's work is a great fit with what is most needed in 
southern Nevada. 

In conclusion, I support the Nevada Strong Academy Charter School initiative. I believe in 
the vital importance of educating everyone in a democratic society. I believe that key premises of 
the Nevada Strong approach model core democratic values. I recognize that the four pillars for 
Nevada Strong are consistent with key beliefs I hold relative to effective schools. I appreciate 
the quality of individual that is playing a key role in the initial planning for the Nevada Strong 
Academy Charter School. Please do not hesitate to contact me if you desire additional 
information. 
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BOYSCOUTSOFAMERIC~ 
LAS VEGAS AREA COUNCIL 

President 
Travis Brady 

Commissioner 
Father Steven Hoffer 

Treasurer 
Tom Edington 

Assistant Treasurer 
Karl M. Brunner 

Immediate Past President 
James A. Duddlesten 

Council Secretary 
Scout Executive 

Michael Marchese 

Vice Presidents 

Administration 
William H. Stoddard 

Alumni Association 
Stephen Martino 

Endowment Development 
Jeffrey M. Cooper 

Finance 
Douglas A. Cannon 

Investments 
Edward A. Janov 

Major Gifts 
Bruce Rowe 

Operations 
Doug Christensen 

Program 
James H. Ness 

Properties & 
Development 
Darren Adair 

Strategy 
Joel Eacker 

7220 S. Paradise Road 
Las Vegas, Nevada 89119 
Phone: 702.736.4366 
Fax: 702.736.0641 
www .lvacbsa.org 

June 10, 2019 

Nevada State Public School Charter Authority 
1749 N. Stewart Street, Suite 40 
Carson City, NV 89706 

Dear Nevada State Charter Authority Board Members, 

The purpose of this letter is to ask each of you to consider the charter application for 
Nevada Strong Academy. I have several decades of experience working in our 
communities to prepare young people to make ethical and moral choices over their lifetime 
by instilling in them the values of Boy Scouts of America (BSA). Nevada Strong Academy 
has expressed a desire to establish an after-school Scouting Program. I am committed to 
working with Nevada Strong Academy to achieve that. 

A Scouting program at Nevada Strong Academy will enrich an already robust education 
model that the school employs to address the "Whole Child" needs by integrating 
academic, cognitive, physical, mental and identity into their school model. A Scouting 
program at Nevada Strong Academy creates an opportunity for career skill development, 
community service, leadership development, personal growth and instills a great sense of 
adventure and engagement in the outdoors. 

As a community partner, Nevada Strong Academy will also be granted access to our 
community events and activities to collaborate with our community and find ways to best 
serve our youth together. 

Nevada Strong Academy is committed to creating an inclusive environment with students 
of all backgrounds, socioeconomic, religious, ethnic, gender identify, sexual orientation 
and special learning needs. BSA shares this commitment and has designed a program to 
build teamwork and care and concern for our community and world. 

Thank you for your consideration of their application. 

. Marchese 
cutive/CEO 

Prepared. For Life!" 
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One day, all children in this nation will have the opportunity to attain an excellent education. 

7/10/2019 
Executive Director Rebecca Feiden 
2080 E. Flamingo Rd, Suite 210 
Las Vegas, NV 89119 

Executive Director Feiden, 

TEACHFORAMERICA 

I am writing to support Nevada Strong Academy and its application to launch a new school, beginning 
in 2020. In community spaces over the last few years, we have had the privilege of working alongside 
Annette Dawson Owens and have seen her leadership in action and believe she has the capacity to 
continue as a phenomenal leader for children in our community in the capacity of school leader. Few 
people have the experience, connections, and belief in kids that Annette exemplifies. 

TFA was founded on the vision that one day, all children in our nation will have the opportunity to 
attain an excellent education. The same vision guides TFA's work today across the country, including 
here in Las Vegas. 

We focus on recruiting remarkable and diverse individuals to become teachers in underserved 
communities-like the community in which Nevada Strong is determined to launch. The TFA corps 
members we recruit commit to teach for two years and are hired by district schools and public charter 
schools in Clark County. 

We are committed to our corps members' success in the classroom, so we train and support them in 
the practices of great teachers and leaders. With hard work, perseverance, and strong partnerships 
with their students, students' families, and communities, corps members can dramatically increase the 
opportunities available to their students in school and in life. After their first two years as teachers, 
corps members become part of a strong alumni network. 

From conversations with Annette Dawson Owens, I am excited about their mission to prepare all 
students for high school, college, and life. Given the mission of the school and depending on the 
population of students served, Nevada Strong could be a strong fit as a potential placement school for 
TFA corps members, or as a school that TFA alumni may choose to be a part of, in upcoming years. 

We look forward to working alongside Nevada Strong Academy in purpose of our shared purpose to 

provide excellent education for Las Vegas students. 

Sean Parker 
Executive Director 
Teach For America Las Vegas 

.3 1 5 \.'X'c~ t 3(1th S ere-cc, 6ch F loor. N"~,-.· York. N Y 10 018 1'1-10:-,.,:1~ 2 2 ~ 2 7 9 - 2 0 8 0 l'AX 212 2 79- 2 081 w,vv.·.rcachfo t""amcrica.org 

701 Bridger Avenue, Suite 750, Las Vegas, NV 89101 P 702-696-9059 F 702-696-0907 www.teachforamerica.org 
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To Whom It May Concern: 

I am thrilled to recommend and offer my enthusiastic support for Annette Dawson Owens, 
particularly regarding Nevada Strong Academy Charter School. I have known Ms. Owens personally 
for over 40 years and have happily been corresponding professionally for the last 3 or 4. I can vouch 
for her character, brains, organizational acumen, and peerless work ethic. Her sheer gumption to 
bring the highest quality education to those lucky enough to be in the gravitational pull of her solar 
system cannot be overstated. 

By way of introduction, I am a Nevada raised educator (Berklee College of Music, 15+ years) and 
have created award winning and nationally recognized music curriculums for entities including the 
Country Music Hall of Fame and Museum, RLegacy Productions, the NCAA, Nashville Arts Council, 
and the Nashville Oassical Charter School. Over 250,000 students of all ages have participated and 
excelled in my courses. Ms. Owens and I have been developing a custom platform for use in her 
education adventures. 

Nevada needs Annette's insightful, enthusiastic, forward thinking leadership to kickstart its rise from 
the doldrums of last place rankings of educational statehood. 

It is easy to fill a page with glowing adjectives for Annette Dawson Owens, she is truly the real deal. I 
heartily advise you to strap yourself on to her rocket. 

Shane Adams 
President, Artist Accelerator 
Berklee Online Founding Instructor 
Twice Grammy Nominated Music Educator 
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To Whom It May Concern: 

It is a great pleasure for me to present you with my complete recommendation of Ms. Annette Dawson 

Owens' new proposed charter school of Nevada Strong Academy. 

Ms. Owens is an exceptional educator and administrator with an experience from Kindergarten to twelfth 

grade. Without hesitation, Ms. Owens is a natural leader who leads by example. 

Ms. Owens is also a dedicated educator. She can understand the core reasons of individual student failures; 

she can also motivate and deploy the faculty to improve underachieving students through various academic 

and social programs. 

Ms. Owens is also very eager to engage with the greater educational community. Part of her fellowship 

program she started to establish a productive and mutually beneficial relationship with the local school 

district staff, various charter school leaders, and charter school associations like CSAN staff and 

administrators. Her diligent work of public relationships brought a brighter recognition of her proposed 

Nevada Strong Academy Charter School. This also helped her to fonn a strong and working school Board. 

Ms. Owens has an expansive potential for professional growth. 

It is only fair to support her in a move that will undoubtedly bring many brighter opportunities for this 

talented teacher and administrator. In my final words, I would like to iterate that I recommend Ms. Owen's 

proposed college prep Nevada Strong Academy. Please do not hesitate to contact me if further infonnation 

is needed. 

 

Ercan Aydogdu 

Executive Director and CEO 

Coral Academy of Science Las Vegas 
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To Whom It May Concern: 

CCSD~ 
CLARK COUNTY 

SCHOOL DISTRICT 

I am proud to say that I am a native from Las Vegas. I started kindergarten in 1969 at Robert E. Lake Elementary. I 

currently work as a Gifted Education Program Specialist for the Clark County School District. Annette and I have 

worked together on many projects in the classroom and outside of the classroom. Annette also taught with my 
daughter who teaches at a STEM charter school in Henderson. Needless to say I know Annette very well and 

Nevada Strong Academy has been her vision for many years. She is a very strong teacher and a good person. 

We need Nevada Strong Academy because Annette Dawson Owens is involved with the school and she knows what 

our diverse community requires. Nevada Strong Academy would fill a void in our education system in meeting the 
needs of our English language learners and underserved gifted population in providing a quality education for kids in 

urban areas. Many of these students are not served well in our large public schools. The smaller school environment 

that would be provided by Nevada Strong Academy would help our most at-risk kids. All kids should have the 

opportunity to a free qualityeducation that prepares them for the real world. 

Annette is a strong leader who is caring, intelligent and resourceful. She is an active member of our community who 

has a passion for working with children. She is also very good at her job. I remember how she worked to set up a 

community garden and found about 75 volunteers to help build it over a weekend. Imagine how surprised the kids at 
the school were when they returned on Monday. I also remember her working at fundraisers to help one of her 

schools with budget deficits buy needed materials. My favorite memory of Annette is probably when she would help 
me with a student in kindergarten who had a severe learning disability. She would calm him and sometimes bring him 

over to her classroom. I worked with Annette on several projects and the time I've known her, she has worked with 

"kids from preschool through high school in some capacity. She has worked with kids of all learning styles and 

abilities. One of my ELL and highly gifted students (IQ above 145) would tell me how he felt challenged in her 5th 

grade classroom and had fun learning. Annette would help her students use their academic knowledge and critical 

thinking skills to address community needs. I always loved how she would wear a different college shirt every week to 
get the kids excited about college. 

I would like to recommend Nevada Strong Academy as a high quality school that will offer a diverse range of program 
options for our kids. Annette is a very experienced educator and administrator who knows the best indicators for 

student success. If needed, I will certainly offer any support that I can provide as a specialist in bilingual education 

and gifted/highly gifted education. Nevada Strong Academy will make Nevada's education system stronger! 

 
Bilingual Education Specialist 

Gifted Education Program Specialist 

Clark County School District 
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ALEX BYBEE 

Dear Charter Authorizing Authority, 

Please accept this letter of support for the authorization of Nevada Strong Academy 

(NSA). With a strong leader at its helm, the belief that great teachers are at the heart of 

great schools and a focus on character development for students, NSA is positioned to 

deliver on its mission to educate scholars to graduate from college and lead in their 

world. 

I have come to know Annette Dawson Owens through shared professional networks in 

my various roles working to improve public education in Nevada. While at The Public 

Education Foundation, Annette and I collaborated on an initiative with the UNL V 

School of Medicine and The Center for Mind Body Medicine to bring a workshop to the 

community tiled, 'Community Resilience: Tools for Moving Through and Beyond 

Trauma.· Annette demonstrated a passion and understanding for the importance of 

bringing education stakeholders to the table to understand how trauma informs the 

student learning experience. We need more leaders with a sensitivity to this work. 

As more research continues to emerge on the importance of strong leadership in 

schools, Annette shines as an example. Her vision for Nevada Strong Academy will 

provide an environment where teachers will lead and students will thrive. 

Thank you for your consideration of this letter. 

Respectfully submitted, 

Alex Bybee 

@AlexBybeeNV I (702} 274-7092 I alex.bybee27@gmail.com 
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2655 Siena Heights Dr. 

To Whom It May Concern, 

Glen Taylor Elementary School 
11Home of the Titans" 

"ALL ROADS LEAD TO KNOWLEDGE; 
KNOWLEDGE LEADS TO SUCCESS~ 

Principal - Tara Ooetch 
Asst. Principal• Nicole Bryan 

Henderson, Nevada 89052 (702) 799-6892 FAX 799-2276 

I have had the great pleasure to work alongside Annette Dawson Owens since 2009 in many 
different capacities. In all the experiences we have shared together in education, she has 
exemplified her passion for student success through a positive productive school. She has both 
been an educator and volunteer with the focus on making the educational process the best we 
can for kids to prepare them to be college and career ready. 

In our first meeting, I worked alongside Mrs. Dawson Owens when she was a fourth grade 
teacher at Lamping Elementary. She entered into the position with such excitement to teach a 
new grade level, experience new curriculum, and new students. Years later I had the 
opportunity to hire Mrs. Dawson Owens as a fifth grade teacher specializing in math. She again 
accepted the challenge and was a welcome addition to the fifth grade team. As her supervisor, 
it was very evident, she was focused on reflective teaching practices and continued professional 
development. Mrs. Dawson Owens' focused on differentiated instruction to ensure students 
received engaging curriculum. 

Mrs. Dawson Owens was dedicated to making positive relationships with both students and 
families to ensure consistency and student success, as a 5th grade teacher at Glen Taylor. She 
volunteered to chair internal school committees such as expanding the school garden to 
improve the school STEM curriculum and worked collaboratively with her 5th grade team. Mrs. 
Dawson Owens accomplished tasks with initiative and a optimism and I enjoyed having her for 

the short time she was on the Glen Taylor Staff. 

As an active member of the Glen Taylor parent community, Mrs. Dawson Owens has 
volunteered in many capacities over the last 6 years I have known her. She is vested in making 
Glen Taylor successful for all students. She was part of the initiation of the School 
Organizational Team at Glen Taylor and has assisted in advising Administration on many items 
such as school planning. She was integral piece of the committee in choosing new 
administration and continuing to consult on the changes needed to continue Glen Taylor's 
Excellence. 
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To Whom It May Concern; 

Being extremely involved parents in the school community, I am glad to give a strong recommendation 
for Ms. Annette Dawson-Owens in her potential new role in your organization. At a school with many 
excellent educators, Ms. Dawson-Owens stood out. 

In the year that she was our sons' teacher for Mathematics, I have observed the following work habits: 

Since Kaden and Ethan, our sons, have entered school (8 years ago), Ms. Dawson-Owens has been one 
of the most responsive teachers we have had the privilege of working with. Regardless of the form of 
communication: emails, phone calls, or parent-teacher meetings, Ms. Dawson-Owens answered all of 
our questions quickly, with no delay. 

Above all, Ms. Dawson-Owens demonstrated a willingness to modify her teaching methods based on her 
class's needs and personalities, with no "ego" on her part about preferred teaching methods. As a 
mother of a child with an I.E.P. and 504 plan in place, it was a wonderful change of pace in comparison 
to other educators we have had previously. Her methods of teaching vary from class to class, but always 
the absolute best for each student. 

The last point, in my opinion, is what sets Ms. Dawson-Owens above many of her contemporaries. Ms. 
Dawson-Owens truly makes a commitment to every child and every family she has in her classroom. She 
works with each child independently and communicates with families to see that the student's reach 
their full potential. This love and passion for the students is evident in every task she undertakes. She is 
a phenomenal educator and a compassionate person who will only better any organization she is a part 
of. 

Again, I recommend with no reservations, Ms. Dawson-Owens and founding Nevada Strong. Thank you 
very much. 

Thank you, 

Jenelle English 

Jenelle.c.english@gmaii.co rr 
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To Whom It May Concern, 

l am writing this letter in support of Annette Dawson Owens as an educator and leader 
and in support of Nevada Strong Academy. The mission of Nevada Strong Academy is 
to educate students to graduate from college and lead in their world. There is no better 
leader to do this work than Annette. 

I have known Annette over the past several years and identified her to coworkers as a 
rare find, an exemplary leader, and one individuals want to emulate. Having taught for 
over 41 years, 18 of which were in the district, and having been an award winning 
teacher for students' math scores, Ms. Dawson Owens and I share the same passion 
for learning. 

I observed Annette take the most difficult class of students and make the year one of 
academic success despite the struggles she was presented with when teaching stu
dents with so many various challenges. She was able to deliver academic achievement 
and scores that were exemplary and which few would have been able to attain. 

Annette is a bridge builder, an individual teachers respect and desire to work with and 
for in this wonderful field of education. She was an asset to every school she taught at 
and was greatly missed when she left by both staff, students and families. 

I have no doubt Ms. Dawson Owens will take the same enthusiasm and success she 
brought to her classroom and transform it to the entire school. She is a resourceful, 
hard worker and knows how to deliver results for students. 

1t is without hesitation that I recommend and endorse Nevada Strong Academy as an 
excellent education option for students in our valley. 

Sincerely, 

 
Sandra Fasting 
Retired Educator 
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SCORE/A,: 

Michael Johnston 

2308 Trident Maple Street 

Las Vegas, NV 89117 

(702) 686-4238 

To Whom It May Concern: 

Las Vegas 

It is my pleasure and without hesitation to share my support for Nevada Strong 

Charter. The children in this community should and must be provided a quality 
education, for we know, their success in life depends on it. 

There is a real concern that a large number of our students are being left 
behind, through no fault of their own or their parents. 

Nevada Strong Charter's mission and vision is clearly stated and outlined in their 

professional and substantive proposal. A carefully selected board has been 

assembled to ensure that the school's goals, as they relate specifically to 

student achievement, parental involvement and regulatory compliance are met. 

Nevada Strong Charter is committed to maintaining smaller classes, for the 

purpose of meeting the individual needs (i.e., students with disabilities, second 
languages, social/emotional) of its students . 

.. The leadership is eager to form many partnerships in the community in order to 

create a lasting and positive impact for our students. 

Please do not hesitate to call for any additional information. 

Chapter Chair' 
SCORE Las Vegas 

300 South 4th Street, Suite 400, Las Vegas. NV 89101 
702- 388-6 t04 • 1nio@score1v org t www.score1v.org Attachment 1 Nevada Strong Application Page 155



To Whom ll May Concern, 

When we relocated to Henderson, Nevada rour years ago the education system was one of our 

main concerns for our four kids. We researched and looked at the diff erenl schooling options 
and ultimately ended up being In a school that lead to Annelle leaching my son math and being 
his coach in run club during his 5th grade year. 

Thal year I saw as my son's confidence grew and his attitude towards math improved. He once 
told me that even in Ms. Dawson-Owens taught English he would have liked it. To understand 
the magnitude of that comment you need to know that English has always been his lowest 
scoring subject and his biggest struggle. For him to say Annette was such a good teacher he 
would even like English was a big compliment. He enjoyed her class because she encouraged 
him and listened to him. Everything Annette does in her classroom is about what is best for her 
students, individually. This individual aspect is one of the many magical talents of Annette. 

In talking with Annette and watching her interact with students you can tell that individual 
education is a passion of hers. She has researched and put her heart and soul· into finding a 
way to have each and every child be successful. As a parent I am so grateful for educators that 
put this much effort and love into helping our children. 

When I saw that Nevada Strong Academy was turning into a reality I couldn't have been more 
excited. I know that this will provide a high quality education with a diverse range of programs so 
each student will find their place and have options for what fits them best. 

My son and I both have the highest of respect for the time, energy, effort and heart that Annette 
has put into Nevada Strong Academy and I am willing to provide any support that I can as a 
parent. Nevada needs an option like this to make the education system stronger than ever 

before. M 

Pare~/;nJrmes Jones, Annette's Student 
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Re: Nevada Strong Academy, Letter of Support 

To Whom It May Concern: 

I am the founder of Education Elements, a nationally recognized education consulting company serving over 

600 schools globally. In my current position, I am able to visit with the leadership teams of hundreds of schools 

a year. Based upon this experience, I've been incredibly impressed by the vision and energy of Annette 

Owens, the founder of Nevada Strong Academy. 

In getting to know Ms. Owens over the course of the past year, I've been impressed by her ability to see the 

vision for the future of education. This vision includes a new operating model for how educators work and a 

refined understanding how students need to be prepared for the future. I think it is critical that Nevada Strong 

Academy has an opportunity to offering education opportunities in the communities they serve. I anticipate that 

they will be a lighthouse for other schools to learn from. 

I support the approval of Nevada Strong Academy. As an expert in personalized learning and school models, 

I'm confident that the leadership team will create an education environment that is cherished by the 

community. I can be reached at 415-881-7202 or anthony@edelements.com if you have further questions. 

Sincerely, 

Anthony Kim 

CEO 

Education Elements 

999 Skyway Road, Suite 325 

San Carlos, CA 94070 
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~ Al FOUNDATION 

To Whom it May Concern, 

As a founding board member of a charter school opening in less than 3 weeks, I have seen how 
difficult and exciting it is to open a new school. There are constant challenges when building 
something from scratch. I can safely say that after seeing Annette Dawson Owens and her 
founding Board members in action over the past 12 months, they have the skills, background 
and tenacity to create something amazing where once there was nothing. 

Nevada Strong Academy will be a wonderful addition to the Las Vegas educational ecosystem. 
The mission to help students who are most in need is admirable, ambitious, and also necessary. 
So many Las Vegas students are under-prepared for high school and any type of continuing 
education. Anette and her team want to change that, and I am confident that Nevada Strong 
Academy will become a source of pride, inspiration and growth for the students who are lucky 
enough to attend. Nevada Strong Academy will absolutely change lives for the better! 

I am always looking for new ways to help push the envelope of education and give students 
additional choices to pursue and reach their dreams. As an executive in an advanced 
technology company focused on Artificial Intelligence, one of the most difficult things to do is 
build amazing human intelligence through education. I travel around the country and hire new 
graduates from the finest universities in the country (Stanford, MIT, Carnegie Mello, Cornell, 
Berkeley etc.) and I am always surprised at how unprepared students are for life and continued 
learning even when graduating from the best schools. One of the things I find so refreshing and 
exciting about Nevada Strong Academy is the focus on not just learning facts and figures, but 
more importantly on giving kids the tools to learn how to learn. 

As a society, one of the best things we can ever give our children is to teach them to enjoy 
learning, be good at it and embrace a lifelong journey where they never stop reaching and 
never stop growing. Nevada Strong Academy will give students a better chance to dream 
bigger and be bolder than they ever thought was possible. I am excited to eventually meet 
some of these students. I won't be surprised to hear Nevada Strong was where they started. 

I wholeheartedly endorse Annette Dawson, the founding Board, and Nevada Strong Academy! 

Please don't hesitate to contact me by email at m@aifoundation.com or by phone at 213-440-
4700 for any additional information. 

Rob Mallery 
Vice President of Talent 
Artificial Intelligence Foundation 
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Michael and Deanna Messina 
1266 lmperia Dr., H1:mderson, NV 89052 

To Whom It May Concern, 

We met Annette Dawson Owens 24 years ago when we moved to Las Vegas and our oldest 
daughter was registered in Ms. Dawson Owen's Nate Mack kindergarten class. Annette is a 
beautiful person with expert skills and abilities as a teacher of young children; we had a terrific 
year. That was the beginning of a great formal education journey with our six children. We 
attended great schools, were taught by many talented and caring teachers, and were able to 
succeed and excel opening doors of opportunity for the future. 

As a physician in the Las Vegas Area I see people struggling to help their families succeed. I 
see parents striving in the workplace to provide for their children, many times working all 
night getting home just in time to get kids to school. They need the support of caring teachers 
and strong schools to teach their children reading and language and science and math and art 
and music-an education that will open to them all of the opportunities that are available and 
help them accomplish their dreams. 

Establishing Nevada Strong is an unselfish endeavor to meet this great need in our city, to 
serve under-privileged students and families so that all can be connected and find their 
potential. Annette Dawson Owens is truly special in her desire to help children of all socio· economic demographics. She doesn't just say, "I'm fine. My family is fine. Whatever might be 
lacking elsewhere is not my problem." No, she feels so strongly about the success of all children 
that she is willing to take on this monumental task to open Nevada Strong. 

Our son James passed away in May of this year. He was an excellent student, a lover of 
literature and poetry, and a creative genius in music and art. Through the experiences of his 
life he developed a deep compassion for people who struggle, wanting very much to help 
them succeed. We would be thrilled for an opportunity to make a memorial at Nevada Strong 
honoring our son and his devotion to education. James loved kids and valued their potential. He inspired them, in his engaging way, to explore and value themselves and their true goals 
especially-in the areas of art, literature, and music where he had so much passion. 

James would want all kids, especially those who struggle, to know their value and realize their 
ability to impact the world. He would say, "Anyone can do it, YOU can do it! This is about YOU and your creativity." 

By collaborating with Annette Dawson Owens and Nevada Strong we could accomplish this and design an incredible, rich library which would also house James' original children's books. We 
might create a maker space, a student centered area for connecting with others and exploring 
talents. We are excited to ,Rartner with Nevada Strong and honor James' memory. ) 

l 

Thank y~9s

Mike and D

---- ---· •-----
.. _ .. __ _ 
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EDUCATORS U~LIMITED 
Dr. Lany R. Moses 

P.O. Box483 
Logandale, Nevada 89021 

(702) 540-7191 
E-mail: diogenes@comnett.net 

Subject: Recommendation for Nevada Strong Academy Charter School 

To whom it may concern: 

In the interest of equity in educational opportunities in Clark County, Mrs. Annette Dawson 
Owens is presenting an application to establish a charter school as part of the Nevada 
Achievement School District. The mission of the school is to present students with an 
opportunity to attended a high performing K- 12 public school whose goal is to educate students 
whom upon completion are college or career ready. 

Mrs. Annette Dawson Owens is a highly qualified experience educator. I first met Mrs. Annette 
Dawson Owens while serving on the Technical Advisory Committee for the Reorganization of 
the Clark County School District and on a sub Committee on the reorganization. I was highly 
impressed by the educational knowledge and expertise she displayed during her testimony before 
of these committees. Mrs. Annette Dawson Owen has a Master's Degree in Educational 
Administration, and a Master's Degree in Curriculum and Instruction. I believe she is well 
qualified by experience and education to create a successful educational setting for all children 
fortunate enough to become students at the Nevada Strong Academy Charter School. 

I believe any association that includes a school designed and maintained by Mrs. Annette 
Dawson and the administrators and teachers she selects will find it to be a benefit to that 
organization. I can recommend the approval of this charter school through the Nevada 
Achievement School District without reservation. 

If you have any other questions, feel free to contact me at 702.540. 7191. 
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To whom it may concern: 

I am writing to recommend Mrs. Annette Dawson Owens, whom I have had the 

privileged of knowing for three years, and it is my honor to provide this letter on her behalf. Mrs. 

Owens was my daughter Isabella Pichon 8th grade teacher. Mrs. Owens hands on approach as an 

educator was apparent though my daughter enthusiasm and sheer desire to learn, which I 

contributed directly Mrs Owens passion for her students. I'm grateful that my daughter had the 

opportunity to see what an eminent teacher looks like. 

Mrs. Owens is an exceptionally outstanding teacher. She gives 100 percent to all she 

does. When my daughter had her as a teacher she was amazing! She gave her time to the 

children, and always had new things to teach them. My daughter would come home with a 

fervent passion for learning the topic at hand. It was manifest to me, as a parent that Mrs. Owens 

was truly an impeccable teacher. 

I have no doubt Annette Dawson Owens would be a valuable asset to your school and I 

give my highest recommendation. Ifl can provide any further assistance, do not hesitate to 

contact me at  

Sincerely, 

Isabel Pichon 

Attachment 1 Nevada Strong Application Page 161



Eletronic signature:  

Attachment 1 Nevada Strong Application Page 162



May 14, 2019 

A 
AT.A 

11..Tli..T.A 

bu ildinghope 

910 17th St NW Suite 1100 Washington, DC 20006 

Nevada State Public Charter School Authority 

9890 S Maryland Pkwy Suite 200B 

Las Vegas, NV 89183 

To Whom It May Concern: 

Building Hope is proud to submit this letter of support for Nevada STRONG, a proposed public charter 

school with the mission to educate scholars in Kindergarten through 12th grade to graduate from college 

and lead in their world! Nevada STRONG, if approved will open its doors to serve all students, including 

special needs, English language learners, and gifted and talented students. 

As a nationwide non-profit, we've partnered with public charter schools over the past 15 years to deliver 

the necessary support around facility financing, turnkey development and free technical assistance in a 

school's start-up years when support is so vital to the organization's success. Since 2003, we have 

invested over $281 million dollars, supported over 273 projects- impacting 133,300 students 
nationwide. 

We look forward to continuing our relationship with Nevada STRONG and the founding group 

throughout the school's development and growth. Building Hope strongly supports their application for 

a charter school and ask that you approve the application. Please feel free to reach out to us with any 
questions or feedback! 

Sincerely, 

Tom Porter 

Vice President 

Building Hope 

(202) 457-1990 
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Colin E. Seale, Esq. 

To Whom It May Concern, 

3651 South Lindell Road Suite D692 
Las Vegas, Nevada 89103 
Telephone (646)346-9258 

-------------------------------

It is my pleasure to enthusiastically issue my support and excitement in support of the application for Nevada 

Strong Academy because this school is the right model at the right time being led by the right person to give our 

students an option that currently does not exist. 

Nevada Strong's model is undoubtedly a model our families and students are craving, and there could not be a 

better time for this type of school to exist. We hear too often about the gaps in our educational system that are 

limiting our students and their ability to be competitive in the rapidly changing 21't century workforce. This is 

why Nevada Strong's focus on rigor for all students, and unique desire to push students toward financial literacy 

and a strong commitment to positively impacting their own communities not only excites me for what options 

Nevada Strong students will have today, but what incredible work they will be able to develop and sustain in 

their communities in the future. 

Powerful ideas mean little without the right leaders in place to execute these ideas. And Annette Owens is 

uniquely qualified to make Nevada Strong's vision a reality. And it's not just because Annette completed the 

rigorous selection process and program of the Building Excellent Schools Fellowship or because Annette is 

credentialed as a Nevada administrator and has been an amazing classroom educator. She also has a unique 

knowledge of what the full scope of student learning looks like inside and outside of the building through her 

experience as a leader in youth sports and youth outdoor learning and service programs. When we think about 

what 21st century success truly requires, Annette's leadership of Nevada Strong is going to provide a unique 

opportunity for students from all walks of life to experience a rigorous educational program while also growing 

the social-emotional, communication, collaboration, and critical thinking skills that will be in high demand in our 

future workforce. 

And I am not alone in my enthusiasm. Annette has done an amazing job spreading their word to get powerful 

community allies who can help spread the word of Nevada Strong's model. So I wholeheartedly support the 

Nevada Strong Academy's application and look forward to working with them as community partners if their 

application is successful. 

Sincerely, 

Colin E. Seale 
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To Whom It May Concern, 

As a native Las Vegan, I have witnessed the struggles of our school district throughout 
my lifetime. I know the opportunities and benefits education brings to our youth. I am 
pleased to write this letter of support for Nevada Strong Academy Charter School. 
Educational equity is a mission and vision for the state and Nevada Strong Academy's 
mission is aligned with this and in critical need at this time. 

Nevada Strong's Lead Founder, Annette Dawson Owens, brings a wealth of knowledge 
and commitment as well as connections to the community. She takes the time to listen 
and understand problems and is a bridge builder coming up with solutions. I have been 
able to work with her discussing and implementing training for dealing with trauma here 
in Las Vegas. We know most individuals will have experienced trauma, with varying 
degrees of severity, over the course of their lifetime. Ms. Dawson Owens is sensitive to 
this and acutely aware of the need to address the whole child for learning to occur most 
effectively. 

Ms. Dawson Owens' has a wealth of local educational experience from kindergarten 
through twelfth grade, a Masters in Education from UNLV, a Masters in Administration 
from Sierra Nevada College and teaching experience in both district and charter 
schools. This, in addition to her fellowship, allows her to study high pertorming schools 
nationwide and creates a strong positioning for her to lead a school. I know that she 
has thoughtfully assembled a board that will help Nevada Strong deliver on the mission 
to prepare all students for college and career and that every decision she makes is 
based on how to best serve students. For all of the above reasons, I am recommending 
Nevada Strong without hesitation. 

Feel free to contact me for any further information. 

Sincerely, 

or. Anne Weisman 
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To whom it may concern: 

MPC 
MARYLAND 
PARKWAY 
COAL I-fl ON 

Nevada Strong Academy is a proposed K-12 charter school that will be located in the heart of our 
city. 

The mission of Nevada Strong Academy is to prepare every student to be college and career ready to 
lead in their community and world by sparking curiosity and providing students with an exceptional, 
well-rounded education through high-quality instruction, rigorous curriculum and character 
development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, responsible, 
and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which will 
incorporate the typical Science, Technology, Engineering and Math education as well as Arts, 
Reading and Social Emotional Learning. 

I have discussed with the founder the value a high quality, STEM focused school will bring to the 
community. We will continue to support Nevada Strong Academy, connecting and collaborating 
with residents and stakeholders. We will loop the school in as active members in our redevelopment 
planning as we make considerations for youth. 

If you have any questions or concerns, please reach out to me. 

Sincerely, 

Ric Jimenez 
Founder 

4163 S. Maryland parkway #68 
Las Vegas, Nevada 89119 

702.427.4245 
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College of 
'EDUCATION 

UNIVERSITY OF NEVADA, LAS VEGAS 

January 15, 2020 

To whom it may concern: 

As a representative of the leadership team of UNL V College of Education Dean's Office, I write on 
behalf of our team with full suppo1t for Nevada Strong Academy. Nevada Strong Academy is a proposed 
K-12 charter school that will be located in the heart of our city. The mission of Nevada Strong Academy 
is to prepare every student to be college and career ready to lead in their community and world by 
sparking curiosity and providing students with an exceptional, well-rounded education through high
quality instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the knowledge 
and social-emotional skills necessary for them to be curious, knowledgeable, responsible, and well
rounded future leaders. Nevada Strong is committed to excellence for all through a STREAMS360 focus 
which will incorporate the typical Science, Technology, Engineering and Math education as well as Arts, 
Reading and Social Emotional Learning. 

As a partner of Nevada Strong Academy, we see potential for the school as a training and employment 
site for educator candidates in teacher education and counselor education. Furthermore, Nevada Strong 
Academy offers the benefits to partner for expanding best practices in education and instruction to 
improve students ' academic and psychosocial outcomes. 

Our office, in addition to other UNL V pa1iners, have met with the founder, Annette Dawson Owens, a 
UNLV Masters of Education graduate, on multiple occasions. These discussions have involved Dean 
Kim K. Metcalf, Dean of the UNLV College of Education, as well as his team; Dr. Claire Tredwell, 
Director of the UNLV/CSUN Preschool and Early Childhood Development Center, and Mr. David 
Frommer of UNLV Planning and Construction. 

We plan to suppo1t Nevada Strong Academy through continued collaboration and connections including, 
sharing best education practices, connecting with our preschool community, providing additional learning 
oppo1tunities for all of our students and the smTotmding UNLV community. 

[f you have any questions or concerns, please reach out to me at danica.hays@unlv.edu. 

Sincerely, 

Executive Associate Dean and Professor 

University of Nevada, Las Vegas College of Education 
Box #453001 • 4505 S. Maryland Parkway• Las Vegas, NV 89154-3001 

Tel : 702-895-3375 • Fax: 702-895-4068 
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Creators of 
America's Largest 
School Gar en 
Program 

Nevada Strong Academy is a proposed K-12 charter school that will be located in the heart of our city. It 
sounds like it is going to be a great opportunity for students in the UNL V area. I grew up near the UNL V 

campus and I would have loved to have the opportunity to attend a school like Nevada STRONG Academy. 
It was inspiring to hear Annette's vision for the school and her passion to improve student education. 

The mission of Nevada Strong Academy is to prepare every student to be college and career ready to lead in 
their community and world by sparking curiosity and providing students with an exceptional, well-rounded 
education through high-quality instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the knowledge and 
social-emotional skills necessary for them to be curious, knowledgeable, responsible, and well-rounded 
future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which will incorporate the 
typical Science, Technology, Engineering and Math education as well as Arts, Reading and Social Emotional 
Learning. 

I have connected our design team after an initial meeting with Annette. The next step is for them to come 
and measure the area to see how many garden beds we can fit into the space. Green Our Planet is excited to 
partner with Nevada Strong to not only create an outdoor learning laboratory but a space for kids to feel safe 
and welcome. 

Please don't hesitate to reach out if you have any questions. 

Garden Builds, Accounts & Office Manager 
Green Our Planet 

702-743-7849 I jessica@greenourplanet.org 
www.greenourplanet.org 
6795 Edmond St. 3rd Floor, Las Vegas, NV 89118 

Green Our Planet's Board of Directors 
Kim MacQuarrie, Chair. Co-CEO; Ciara Byrne, Secretary/Treasurer, Co-CEO; Kristi Overgaard, Chief Awesomeness Officer. Switch; Patrick Hughes, President & 
CEO Freemon! Street Experience; John Travis, CEO, Control Power Concepts; Brian Kunec, President, KB Home; Mark Rowland, CEO, Roceteers; Chris 
Gaynor, Vice President, Bank of Nevada; Emily Ellis, Associate, Brownstein Hyatt Farber Schreck; Joe Ganley, Senior Partner, Hutchison & Steffen; Wendy 
Cashin, Corporate Controller, NV5; Nick Zaibikow, Vice President of National Accounts, XPO Logistics; Zachary Hillberry, Assistant Director of Culinary, Caesars 
Palace; Pranav Jampani, Executive Director. Sustainability, Sands Corporation; James Bristow, Principal, NOVA Geotechnical & Inspection Services; Patricia 
Kaytia , Principal , Fruits & Roots Juice Bar and Wellness Kitchen 
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Nevada Strong Academy is a proposed K-12 charter school that will be located 
in the heart of our city. 

The mission of Nevada Strong Academy is to prepare every student to be 
college and career ready to lead in their community and world by sparking 
curiosity and providing students with an exceptional, well-rounded education 
through high-quality instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip 
students with the knowledge and social-emotional skills necessary for them to 
be curious, knowledgeable, responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus 
which will incorporate the typical Science, Technology, Engineering and Math 
education as well as Arts, Reading and Social Emotional Learning. 

I know the founder, Annette Dawson Owens who has volunteered weekly over 
the last two semesters at our campus. We plan to support Nevada Strong and 
work together through: continued connections with our preschool community, 
sharing best practices, STEM education, and providing a high quality education 
option for our students. 

If you have any questions or concerns, please reach out to me. 

University United Methodist Church 
Child Development Center 
(702)733-7157 
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,)NEVADA 
· . HEALTH CENTERS 
' 

Sherimae Rittgers 

Nevada Health Centers 

98 E. Lake Mead Pkwy, Ste 103 

Henderson, NV 89015 

Subject: Nevada Strong Academy Letter of Support 

To Whom It May Concern: 

Bringing quality healthcare to Nevada's communities 

Nevada Strong Academy is a proposed K-12 charter school that will be located in the heart of 
the city. 

The mission of Nevada Strong Academy is to prepare every student to be college and career 
ready to lead in their community and world by sparking curiosity and providing students with 
an exceptional, well-rounded education through high-quality instruction, rigorous curriculum 
and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, 
responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which will 
incorporate the typical Science, Technology, Engineering and Math education as well as Arts, 
Reading and Social Emotional Learning. 

I have met with founder, Annette Dawson Owens who helped connect us to begin offering 
health services to charter schools as well as district schools. We plan to work together and 
provide health care access for the families at proposed Nevada Strong Academy. 

If you have any questions or concerns, please reach out to me. 

 
 

Nevada Health Centers 

NORTHERN NEVADA REGION ADM INISTRATIVE OFFICE 

3325 Research Way, Carson City, NV 89706 I Phone 775.887.1590 Fax 775.887.7047 
SOUTHERN NEVADA REGION ADMINISTRATIVE OFFICE 

1799 Mount Mariah Drive, Las Vegas, NV 89106 I Phone 702.307.5414 I Fax 702.307.5421 
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l TRANSAMERICR 
FINANCIAL ADVISORS, INC. 

Richard Moore 
Investment Advisor Representative 
7785 W. Sahara Ave. Ste 101 
Las Vegas, NV 89117 

Office: 702-534-7808 
Fax: 702-583-7308 

Nevada Strong Academy is a proposed K·12 charter school that will be located in the heart of the 
city. 

The mission of Nevada Strong Academy is to prepare every student to be college and career 
ready to lead in their community and world by sparking curiosity and providing students with an 
exceptional, well-rounded education through high-quality instruction, rigorous curriculum and 
character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, 
responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which will 
incorporate the typical Science, Technology, Engineering and Math education as well as Arts, 
Reading and Social Emotional Learning. 

I have met with the Founder of Nevada Strong Academy and we intend to provide financial 
literacy resources and educational opportunities to students at the school. We know that 
understanding financial literacy is critical to students leading successful, productive lives. We 
intend to be partners in the work, preparing students here in Nevada for their future as leaders in 
their chosen workforce. 

If you have any questions or concerns, please reach out to me. 

Securities and lnvestrnent Advisory Services offered through Transamerica Financial Advisors, Inc. (TFA), Member FINRA, SIPC and Registered Investment Advisor. 
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LA 
YOUNG 

~ :TAINERS 

Sandi Jones 
Director/Owner 
The Las Vegas Young Entertainers 
2848 Glistening Grove Ave 
Henderson, NV 89052 
702.524.0496 
sandirjones@me.com 

Nevada Strong Academy is a proposed K-12 charter school that will be located in the heart of 
the city. 

The mission of Nevada Strong Academy is to prepare every student to be college and career 
ready to lead in their community and world by sparking curiosity and providing students with 
an exceptional, well-rounded education through high-quality instruction, rigorous curriculum 
and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with the 
knowledge and social-emotional skills necessary for them to be curious, knowledgeable, 
responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which will 
incorporate the typical Science, Technology, Engineering and Math education as well as Arts, 
Reading and Social Emotional Learning. 

The Las Vegas Young Entertainers have performed in the Veterans Day Parade in New York 
City, The White House in Washington DC, the United States Capital for Senator Harry Reid, at 
Disneyland, for the Nevada Childhood Cancer Foundation annual Gala, the San Gennaro 
Festival, the Hard Rock Hotel, at the Henderson Pavilion, along with countless other Las Vegas 
Charity and business events. We pledge to support Nevada Strong with fundraisers as well as 
to provide music education and opportunities for students attending the school. 

If you have an questions or concerns, please reach out to me. 

Director/Owner 
The Las Vegas Young Entertainers 
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AeCP Architecture 
M i C h a e I J L i V i n 9 s t O n N C A R B, A I A ' A r C h i t e C t 

design 

planning 

engineering 

project management 

landscape architecture 

2851 Huber Heights Drive, Las Vegas NV 89128 
Tel (702) 366-3001 mlivingston@aecp.us 

Nevada Strong Academy Benefactors 
Las Vegas, NV 

December 11th, 2019 

Project Reference: Nevada Strong Academy 

To whom it may concern 

As the principal architect for the La Plaza Business Campus I have been appointed as the Principal to lead the 
design of new Nevada Strong Academy to be located in Building 8. As a resident of Las Vegas since 2001 I have 
engaged in community development in the Valley often with an emphasis to assist youth development. 

This is a project that I fully support and has included my assistance to provide pro-bono start-up services for 
feasibility studies and entitlement services as my contribution to funding. 

My background in community development has assisted performing arts programs utilizing State of Nevada 
grant programs working with the Doolittle Community Youth Center. There are no doubt those supportive 
programs for the youth benefit our community in many directions. 

I have also provided pro-bono work to assist churches mainly in disadvantaged neighborhoods that organize 
beneficial programs through fellowship and worship interacting with the community at large. 

I therefore fully support the vision of this much needed project. The central location of the Academy in the La 
Plaza Campus, which also hosts government tenants, and, is an immediate neighbor to the Clark County Library 
and The University of Nevada Las Vegas (UNLV) makes this a unique opportunity to provide many positive 
outcomes. 

In the short time I have been appointed to the project I have reached out to fellow community leaders to gain 
support. 

My associate Earnest Patton P.E. is very active in the African-American community in Las Vegas and is reaching 
out to many churches and commissioners to obtain support and is receiving a positive response. As the 
principal architect for Christian Destiny Church I am reaching out to Pastor Rob and I am due to meet with Pastor 
Benny of Victory Church a leader in the Hispanic community and other community leaders. 

Respectfully submitted 

Michael Livingston AIA, NCARB 
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Nevada Strong Academy is a proposed K-12 charter school that will be located 
in the heart of our city. 

The mission of Nevada Strong Academy is to prepare every student to be 
college and career ready to lead in their community and world by sparking 
curiosity and providing students with an exceptional, well-rounded education 
through high-quality instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip 
students with the knowledge and social-emotional skills necessary for them to 
be curious, knowledgeable, responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus 
which will incorporate the typical Science, Technology, Engineering and Math 
education as well as Arts, Reading and Social Emotional Learning. 

I have met with the founder, Annette Dawson Owens. We plan to support 
Nevada Strong and work together through: continued connections with the 
community, after school programs and future mentoring/leadership 
opportunities together. 

If you have any questions or concerns, please reach out to me. 

S

Steven Boe 
Boe Boxing 
1801 E. Tropicana Ave. #19 
Las Vegas, NV. 89119 
(702)682-8096 
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Nevada Strong Academy is a proposed K-12 charter school that will be located 
in the heart of our city. 

The mission of Nevada Strong Academy is to prepare every student to be 
college and career ready to lead in their community and world by sparking 
curiosity and providing students with an exceptional, well-rounded education 
through high-quality instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip 
students with the knowledge and social-emotional skills necessary for them to 
be curious, knowledgeable, responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus 
which will incorporate the typical Science, Technology, Engineering and Math 
education as well as Arts, Reading and Social Emotional Learning. 

I have met with the founder and plan to partner with the school in what bests fits 
NSA, such as: social/emotional and physical wellness, family fitness nights, 
teacher wellness training, hands only CPR, Field day, American Heart 
Association/Kids Heart Challenge, February fundraiser for National Heart month. 

If you have any questions or concerns, please reach out to me. 

Leland Brandon 
American Heart Association 
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January 1 7, 2020 

To Whom It May Concern: 

The All-American 
Boys Chorus 

Nevada Strong Academy is a proposed K-12 charter school that will be located in the 
heart of the city. 

The mission of Nevada Strong Academy is to prepare every student to be college and 
career ready and to lead in their community and world by sparking curiosity and 
providing students with an exceptional, well-rounded education through high-quality 
instruction, rigorous curriculum and character development. 

The vision for Nevada Strong is to deliver learning experiences that equip students with 
the knowledge and social-emotional skills necessary for them to be curious, 
knowledgeable, responsible, and well-rounded future leaders. 

Nevada Strong is committed to excellence for all through a STREAMS360 focus which 
will incorporate the typical Science, Technology, Engineering and Math education as 
well as Arts, Reading and Social Emotional Leaming. 

I have met with the founder in person and have had continuous conversations about 
hosting a fundraiser that generally qrings in $45,000. Nevada Strong and the All
American Boys Chorus share the same mission of instilling leadership skills, fostering 
well-rounded individuals of exceptional character, encouraging diversity, and recognizing 
the incredible benefits, academic and developmental, that music education provides 
students. We will continue to collaborate with and support the school in these 
efforts. This is our 50th year in operation and we look forward to celebrating this with an 
event in Las Vegas, Nevada in 2020. 

If you have any questions or concerns, please reach out to me. 

Sincerely, 

Aaron Cassaro 
Chief Executive Officer 
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December 12, 2019 

To Whom it May Concern, 

I want you to know that I support the creation and development of Nevada Strong 

Academy Charter School. As a former state senator and former chair of the Senate Education 

Committee, I have worked to improve educational opportunities for all Nevada's students. I am 

keenly aware of the necessity for good schools throughout Clark County and particularly the 

proposed location near UNL V. 

I have witnessed first-hand the frustration parents have when they do not have access to 

quality education for their children. I believe Nevada Strong will provide much needed 

resources for our community and provide our children with an opportunity to receive a quality 

school that will provide opportunities for future success. 

Work force development is key to our state's future. Nevada Strong Academy has a 

STEM focus and connecting students with meaningful educational opportunities will prepare 

them to become Nevada's next generation ofleaders. Additionally Nevada Strong Academy will 

provide educational opportunities for girls that will enable them to access professions in which 

women are typically under represented. 

I look forward to seeing Nevada Strong Academy become part of Nevada's education 

solution as we move forward creating new resources that will give our children the tools they 

need for success. I offer my full support and recommend Nevada Strong Academy for 

authorization. 

Becky Harris 

Attachment 1 Nevada Strong Application Page 178



July 15, 2019 

Q NevadaPrep~ -· 

Dear State Public Charter School Authority: 

This letter serves to confirm my support for Annette Dawson Owens and the founding team of 
Nevada Strong Academy. The Nevada Strong team has reached out to us many times over the 

past two years to ask questions, attend school and board events to learn about our challenges 
and successes as a new school. As the leader of a new public charter school, I am encouraged by 
new schools who are ready to take on the difficult but important work of founding high
performing schools, and I am willing to do whatever I can to support Nevada Strong. 

Annette was a part-time member of our team in our founding year, supporting our math 
teachers. She provided valuable capacity to our team, and I believe the experience being part of 
a start-up school will help her be a more effective leader for Nevada Strong. 

Please contact me directly with any questions. 

David Blodgett 
Executive Director 

Nevada Prep Charter School 
2525 Emerson Avenue, Las Vegas, NV 89121 

david@nvprep.org * 702-301-8118 
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Name
Louis Verdi

Nancy Bearden

Amy Roed
Kristina Mehaffey
Jennifer McCloskey
Allison Miller
Laura A Love

Alicia Goolsby

Kylie Owens
Christina Rich
Sarene Utley
Gwenna Fiero
Solomons
Fatima Cobian

Gena Sicat

Kelly Harrington

Julie Murphy-Amsde
Paul Amsden
Bea Soares
Tay Johnne  Hunt
Christine Hanchey

Courtney Sweetin

James Howard
Lacey Jones
Lisa Robinson
Monty Coon

Melissa Branske
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Yadica  Cannon

Carla Serrano
Anita Stephens
Staci Lezter

Sandy Siman
Rhoule Kauffman
Devin Tilmman
Cameron Bomstade
Michelle Berg
Jill and Steve Gibson
Joanna Hurtado

Leslie Stewart
Ola Dedride

Elizabeth Medina

Monika Boros

Theresa Nagy
Jonan  Robertson
Scrap Contreras
Susan Smith
Sandy Glover
Bianca Ortiz
Abbe Baird
William Freeman
Brad Ward

Kristin Metcalf
Brandi Sevilla

Laurie Koelliker
Raquel Gore
Lance Shenck

Robert Olivares
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Jaime Caris
Jaclyn Jones
Precious Pinkney

Jacqueline Sangster
Donna DeMarco
Morgan Records
Shari Gomez
Philie  Mitchener

Laura E Dela Torvo
Sumila 
Victor Mondragon
Elizabeth Mondrag
Aire Gawna
Crystal Moodie
Alonzo Tucker
Pablo Escote
Itayefu Leuva
Fatima El Jeban
Deanna Heisler
Carol Okin
Larry Okin
Mike Mitchell
Karen Hansen
Charity Judkins
Zurny Coronado
Annette Owens
Claudia Jhmar Clark
Kimberly Flynn 

Regina Brice

Naysay Warner
Rhea Giallermo
Shirley Donahue
Chelsea Bishop
Dave Hornedell (? l
name illegible)
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Susan Smith
Christopher Tyler
Susan Laliberte
Michael Bocoviat

Kelsey Nieves
Mindy  Ash
Laugil  Pritchard
Jennifer McCogwan

Jimmy Graham
Kim Parker
Lorena Gonzalez

Shay Johnson
Pat Carlson
Michael Contreras

Margaret Eacker
Heather Brissette

Mark Morrison

Kathy Morrison
Shawn Davenport
Edynn Harris 
Yvonne Medina
Donna Silva

Sandi Jones

Sara Gardner
Danielle Conrad
Andy Hafen

Carrie Buck
Janelle Isaac
Johny  Ryan Malano
Adrian Hernandez
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Mercedes Uriba
Serap Contreras 
Tom Swanson
Bobby Kawamura

Tonya Zobel
Miguel Angel Rodrig
Mercedes Ward
Ashley Dixon
Marta Fortenbury

Heidi/Kris Ongbong
Travis/Sara Knemey
Isabel Pichon
Ranae Howard
Katita Revada
Gina Maceo
Gary Wolf

Shar Kilian

Deb Randazzo
Jeremy Morrison
Daniel Didridesen

Stephanie Melendez

Rose Ruiz Hinojosa
Jennifer M (last nam
illegible)

Jasmine West-Hill

Donovan Hill

Pedro Pen(?)
Wendy Alvarez

Mark White
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Atina(?) Thrower
Kathleen Ordinario
Lisa Jones
Maureen Keene
David Keene

Brady Owens
David Jones
Carla Johnson
Alexandrea Hines

Anna Glenn
Rebecca Suzubiala
Jamie Lynn Ritchie
James King
Patrick Ballinger
Alison Miller Gamboas
Kenneth Ball

Jennifer Olivares

Robert Olivares

Daniel Temola
Emma Autonezecic (?)
Kathy Knight

Sally Moss
Chelsea Moss
V Dianne Long
Shelly Thompson White

Karren Hitchcock
Shayla Chambers
Jamal Chambers
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Kimberley Flynn
Richard Pricbug(?)
Naveld Amigon

Emelda Sore

Mia Aaron
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Attachment 2 Addendum:  Leadership Team Job Descriptions Updated to reflect 
campus level staffing structure for Resubmission 

January, 2020 
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Job Description:  Assistant Principal 
Our Assistant Principals are experts in their subject areas and grade levels.  They along with our 
Principal, are responsible for ensuring that the academic needs of our students are being met.  Assistant 
Principals are mentors for teachers and assist the principal with the overall operations of the school. 

Qualifications and Competencies 

• Bachelor’s degree required; graduate degree preferred

• Demonstrated leadership in urban education

• Strong communicator with adults and children

• Able to coach teachers inn use of data, lesson planning, curriculum building, action planning, and
execution.

• Knowledge of elementary curriculum with particular knowledge of literacy development.

• Deep knowledge and understanding of curricular resources and programs, including the Common
Core.

• Ability to work collaboratively and problem solve proactively.

Responsibilities 

• Represent the mission and vision of Nevada Strong

• Mentor teachers on creating course scope and sequences, lesson plans, delivery of instruction, data
analysis, and student engagement.

• Maintain positive parent and community relationships.

• Promote implementation of character development curriculum.

• Conduct weekly observations and coaching meetings with teachers.

• Use restorative practices to direct students if/when necessary.

• Participate in additional activities including field trips, intensive academic support sessions, and other
required programs as needed throughout the year to best serve our children and community.

• Other duties as required to assist the Principal with the overall responsibility of running Nevada Strong

Compensation:  We offer a competitive salary and compensation package including comprehensive 
health benefits. 
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Job Description:  Principal 
 
The Principal is charged with managing all aspects of Nevada Strong and is tasked with the overall 
success of the organization.  The Principal is responsible for all academic, fiscal, and operational aspects 
of Nevada Strong, in addition to other areas identified by the Governing Board.  The Principal is 
responsible for all school-based decisions.  He/she is responsible for inspiring staff and students and is 
charged with implementing the mission and vision established by Nevada Strong. 
 
Qualifications and Competencies 

• Bachelor’s degree required; graduate degree preferred 

• 2 to 5 years of work experience, preferably in education and/or business or operations management. 

• Demonstrated management and leadership skills of both students and adults 

• Exceptional communication skills 

• Visionary. Leader.  Ability to inspire others and build a culture of success. 

• Ability to approach situations with optimism and perseverance, willingness to take personal 
responsibility, open to and interested in feedback on performance, eagerness to continue to improve in 
effectiveness, and steady determination to pursue excellence regardless of the situation. 

 
Responsibilities 

• Represent the mission and vision of Nevada Strong 

• Ultimately responsible for all performance results at Nevada Strong 

• Manage relationship and communication with the Board 

• Final decisions maker on campus level decisions 

• Create and foster a school culture that is inclusive for all staff and families 

• Draft and provide evaluations for all staff members. 

• Develop and adapt educational program, including the school’s curriculum. 

• Lead professional development sessions for all staff members. 

• Present the Board with contractual options for operational decisions in consult with the Head of 
Operations 

 
Compensation:  We offer a competitive salary and compensation package including comprehensive 
health benefits. 
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Summary of Qualifications 

Education 
August 2002 

Leadership Experience 
March 2019 - Present 
May 2017 - Present 
February 2012 - October 2013 

Work Experience 
October 2018 - Present 
October 2018 - Present 
October 2017 - October 2018 
July 2000 - October 2017 

September 1997 - May 2000 

January 1994 - August 1997 

Professional Services 
Certified Trainer 

Grant Reviewer 

Professional Services 
January 2019 - Present 
September 2012- 2019 
June 2013 - 2017 
June 2005 - May 2012 
July 1999 - July 2000 

Grants and Proposals Funded 
Teacher Incentive Grant, 2016 

Race-to-the-Top District Grant, 2013 

T-STEM Grant 

Publications 
2015: Equity in STEM & STEM for All. 
0. U. Celepcikay and S. Tarim 

Non-print Educational Materials 
Personnel and Student Handbooks 

BE/ESL Handbook 

Soner Tarim, Ph.D. 
Founder 

• Established first Harmony with 200 students in 2000. Currently, serving 36,000 
students in 17 cities throughout Texas and one in Washington, DC. 
• Established a central administration structure to serve and provide logistical 
services to all 54 Harmony campuses and 15 non-Harmony charters. 
• Completed 8 different bonds financing totaling more than $540 Million. 
• Established largest annual international science fair event (I-SWEEEP). 

Ph.D., Texas A&M University, College Station, Texas, USA. 

The Broad Academy 
Pahara-Aspen Institute Fellowship 
American Leadership Forum-Houston Chapter 

Founder and CEO of Royal Public Schools 
CEO of Unity School Services 
Chief Advocate of Harmony Public Schools 
Founder and CEO of Harmony Public Schools. HPS is a high performing K-12 
public charter school network with 54 locations throughout Texas. 
Teaching Assistant Coordinator. Organize, coordinate and oversee activities of 
Fundamentals of Ecology lab and teach graduate assistant how to conduct/teach 
science at the Department of Renewable Natural Resources, Texas A&M University. 
Graduate Assistant, Research and Teaching, Texas A&M University. 

Certified by Texas Education Agency to train school board members, 
superintendents, school business officers, and school administrators. 
Nominated by the State Board of Educators to review competitive grants that are 
submitted to the Texas Education Agency 

Board Member, International Leadership of Texas Charter School 
Board Member (Treasurer), Texas Charter School Association. 
Board Member, Family Services of Greater Houston. 
Board Member representing charter schools, Region 4 ESC Houston, TX. 
President and CEO, Cosmos Foundation Inc. Houston, TX. 

$26.7M grant to promote effective teaching through the development of human 
capital management systems and the use of performance-based compensation. 

$30M grant from U.S. Department of Education was received to fund significant 
effort to personalize learning for all students at the secondary school level. 

Over $10M received to implement Texas-Science Technology Engineering and 
Mathematics (T-STEM) program in 14 Harmony Schools. The T-STEM initiative is 
sponsored by Texas Education Agency along with Gates, DELL, and the 
Communities Foundation of Texa·s foundations. 

A book chapter in "A Practice-Based Model of STEM Teaching. " 

Prepared guidelines, rules and regulations for faculty/staff and students. The 
Personnel Handbook covers topics including but not limited to the code of ethics, 
hiring standards, job descriptions, pay and compensation, discipline, and 
termination. 
Prepared a Guideline (141 pages) regarding policies and procedure of the BE/ESL 
program. 
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Bio Soner Tarim 

Dr. Soner Tarim is the founder of Harmony Public Schools and he has been an educational 
advocate for nearly 30 years, encouraging students in underserved communities to pursue 
learning in science, technology, engineering, and mathematics (STEM) fields. He is a driving 
force for STEM education throughout Texas and the United States. He brings decades of 
experience developing innovative educational programs for K-12 schools to Harmony, 
which has garnered state and national recognition for its high academic standards. 

Dr. Tarim established first Harmony in August 2000 in Houston Texas and he was the first 
principal/CEO at Houston campus while serving 200 students. By 2017, Harmony has 
grown to 54 campuses and 34,000 students throughout Texas. During his 17 years of 
service as a CEO, Harmony has earned the reputation as one of the best charter schools in 
the country with many of its campuses recognized on prestigious high school rankings, 
such as U.S. News & World Report and Children-at-Risk. These successes have only 
increased demand for Harmony with nearly 24,000 students on its waitlist annually. 

In 2017, under Dr. Tarim's leadership, Harmony was a finalist for the Broad Prize for Urban 
Education. The Broad Prize for Urban Education recognizes school districts and charters in 
urban areas for closing the achievement gap by improving academic performance of low
income and minority students. Dr. Tarim was also the recipient of the 2017 charter school 
Leader of the Year recognized by the Texas Charter School Association. TCSA recognizes 
charter leaders that advocate for charters at the state and national level, have successfully 
replicated high performing charters that are innovative in their approaches to educating all 
students, and serve as a mentor to other charter leaders. 

Currently, Dr. Tarim is a Pahara-Aspen Institute Education Fellow. He has also been 
selected to attend a year-long fellowship program at the Broad Foundation Academy 
starting in 2019. Dr. Tarim holds a Ph.D. from Texas A&M University and is a trained 
biologist and ecologist. He taught courses in biology, ecology, general science, and physical 
education at the high school, college and graduate-school levels, and spearheaded scientific 
symposiums and international science Olympiads. 

Recently, Dr. Tarim formed, The Royal School System, an independent and non-profit 
charter management organization to replicate his STREAMS-360 model nationally similar 
to what he has done in Texas. Dr. Tarim continuously works toward building meaningful 
partnerships, maintaining effective communications and positive relationships with high
level corporate and civic leaders to advance high-quality, rigorous education throughout 
the state and nation. 
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ANNETTE DAWSON OWENS 

Education 

B.S. I Brigham Young University /Zoology Degree 

M Ed. I University of Nevada Las Vegas/Curriculum and Instruction 

M. Ed. I Sierra Nevada College/Masters in Administration M Ed. I 

Graduate Certificate Georgetown University/Ed Leadership Admin. 

Experience 

Studied high performing schools across the US I 2017-2019 

Pinecrest lnspirada Middle School 

Middle School Math I 2017-2018 

• Established School Garden with Grant Funding 

• Obtained Nike Run Club Grant/Cross Country 

Discovery Charter School 

Middle School Advisor and Student Council Advisor I 2015-2016 

• Obtained Nike Run Club Grant 

• Secured Whole Foods Garden Grant 

Glen Taylor Elementary School 

5th Grade Departmentalized Math Teacher I 2014-2015 

• Implemented free after-school math tutoring program 

Silvestri Junior High School 

6th Grade Moth Teacher I 2013-2014 

• Coached Intramural Volleyball/ Instructed students in SAVE Program 
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Lamping Elementary School 

4th Grade Teacher I 2012-2013 

Kindergarten Teacher 

• Implemented gardening program
• Educated students in the JAWS program

Clark County School District 

Long Term Substitute I 2011-2012 

Nate Mack Elementary School 1994-2000 

Volunteer Work 

Title 1 Education Committee / 2017-Present 

Boy Scouts of America Family Coordinator/Volunteer 2011-Present 

Henderson CEAB (Community Education Advisory Board) 2016-

Present 

Legislative Interim Study School Organizational Teams/ 2016-2017 

School Organizational Teams I 2016-Present 

Service 

Break Free CCSD I Founding Member I 2015 - Present 

• Established a grassroots parent/educator group focused on the reorganization of the

Clark County School District

• Lobbied policymakers and elected officials on behalf of parents and educators in the

state-mandated decentrallzation of CCSD.

Coronado Seminary I Teacher and Advisor I 2006- 2011 
• Taught high school students on a daily basis, focusing on character development and

moral integrity.

• Led student advisory body in implementing student-led policies and programs and

putting on events for entire student body.
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j 1 Hour 

½Hour 
to 1 
Hour 

2 Hours 

Admin Competency Training 

Systems of the overall charter organization - Mission Vision 

Getting to Know each other Activity (Yes. I hour is necessary if this is the first time this group is 
working together.) 

Leadership Effectiveness 
Moving Beyond Luck 
Leadership Styles .. .'working with not working for.' 
Overview of Critical Success Factors 
The leadership for the school must cultivate talent to create a collective vision while guiding 
curriculum, monitoring instruction, maintaining safety, and building leadership capacity at the 
school. Therefore, careful attention must be given to implementing systems and procedures that 
ensure that the mission of the school is fulfilled with regard to student learning and success. 
Implementation steps: What are the steps they must take to be successful and begin with these 
steps. 
Reflection Time on where their strengths and weaknesses fall in order to explore how to address 
them before they surface in the school setting 
They will need some working time here -

School Vision 
Developing and Communicating a Shared Vision 
Implementing the Shared Vision 

2 Hours Monitoring and Revisiting the Shared Vision 

l2 Hours 

j4 Hour 

j 1 Hour 

4 Hours 

1

2 Hours 

2 Hours 

j2 Hours 

l2 Hours 

j4 Hours 

j 1 Hour 

School Climate and Culture includes Classroom Standardization. Campus administration 
supporting classroom routines and management. 

Creating a plan for implementation of Teach Like a Champion and Fundamental 5 

Benefits of distributed/spaced practice 

Instructional Expectations for Reading 
Balanced Literacy 
Alignment of Comprehension Objectives 
Fluency Programs 
Writing Expectations 
Principal/ Asst. Principal/Instructional Team Engagement Roles 

Instructional Expectations for Math 

Instructional Expectations for Science 

Students Monitoring Systems - Using relevant, quality data to inform instruction 

Efficient Learning Time - Protecting Instructional Minutes 
Daily, Weekly, Monthly, Annual School Schedules 

Teacher Observations and Providing Teachers with Support and Effective Feedback 

Overview of State Accountability System 

Arrival, Dismissal, Student Handbooks, Safety - Fire Drill, etc. 
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Attachment 5-Teacher Evaluation Tool 
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Danielson 2013 Rubric 
Framework/or Teaching 

II II 
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Introduction 

The Framework for Teaching identifies those aspects of a teacher's responsibilities that have been 
documented through empirical studies and theoretical research as promoting improved student learning. 
While the Framework is not the only possible description of practice, these responsibilities seek to define 
what teachers should know and be able to do in the exercise of their profession. 

The 1996 Edition 
First published by ASCD in 1996, Enhancing Professional Practice: A Framework for Teaching was an 
outgrowth of the research compiled by Educational Testing Service (ETS) for the development of Praxis III: 
Classroom Performance Assessments, an observation-based evaluation of first-year teachers used for the 
purpose of licensing. The Framework extended this work by examining current research to capture the skills 
of teaching required not only by novice teachers but by experienced practitioners as well. 

The Framework quickly found wide acceptance by teachers, administrators, policymakers, and academics as a 
comprehensive description of good teaching, including levels of performance- unsatisfactory, basic, proficient, 
and distinguished-for each of its 22 components. 

The 2007 Edition 
The 2007 edition of the Framework, also published by ASCD as Enhancing Professional Practice: A Framework 
for Teaching, incorporated several important enhancements. Most importantly, it reflected educational 
research that had been conducted since 1996; this was fully described in its Appendix, "The Research 
Foundation." Moreover, the 2007 edition included frameworks for non-classroom specialist positions, such as 
school librarians, nurses, and counselors. These individuals, while typically part of the teacher bargaining unit 
in a school district, have very different responsibilities from those of classroom teachers. Therefore, they need 
their own frameworks, tailored to the details of their work. These frameworks were written to reflect the 
recommendations of their professional organizations, such as the American Association of School Librarians, 
but organized according to the same structure as that of the Framework for Teaching: Planning and 
Preparation, The Environment, Delivery of Service (the equivalent of Instruction), and Professional 
Responsibilities. 

The 2007 edition of the Framework for Teaching retained the architecture of the 1996 edition; in both cases, 
the complex work of teaching is divided into 4 domains and 22 components. Furthermore, each component is 
composed of several smaller elements, which serve to further define the component. A few of the components 
were renamed: 

le: "Selecting Instructional Goals" was changed to "Setting Instructional Outcomes." 
lf: "Assessing Student Learning" was revised to "Designing Student Assessments." 
3a: "Communicating Clearly and Accurately" was revised to "Communicating with Students." 
3d: "Providing Feedback to Students" was altered to "Using Assessment in Instruction." 

4d: "Contributing to the School and District" was changed to "Participating in a Professional 
Community." 

Most of these revisions were simple clarifications to the language. In the case of 4d, for example, the original 
name implied to some people that "Contributing to the School and District" was an additional responsibility, not 
integral to the work of teaching; whereas the new name, "Participating in a Professional Community," suggests 
that it is an essential professional obligation. 
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However, the revisions to 1f and 3d were significant: the 2007 edition clearly assigned the design of student 
assessments (lf) to Domain 1: Planning and Preparation, and 3d: Using Assessment in Instruction to Domain 3: 
Instruction. These distinctions were not as apparent in the 1996 edition. 

The 2011 Edition 
In 2009, the Bill and Melinda Gates Foundation embarked on the large research project, Measures of Effective 
Teaching (MET), which entailed the video capture of over 23,000 lessons, analyzed according to five 
observation protocols, with the results of those analyses (together with other measures) correlated to value
added measures of student learning. The aim of the study was to determine which aspects of a teacher's 
practice were most highly correlated with high levels of student progress. 

The Framework for Teaching was one of the models selected for this large-scale study, which involved the 
( online) training and certification of hundreds of observers for the purpose of rating the quality of teaching in 
the lessons. In order to fulfill this obligation, it became necessary to supply additional tools to aid in the 
training of observers, so that they could make accurate and consistent judgments about teaching practice as 
demonstrated in the large numbers of videotaped lessons. The following additional tools included: 

Rubric language tighter even than that of the 2007 edition of the Framework for Teaching. Furthermore, the 
levels of performance in the 2011 revision are written at the component, rather than the element, level. 
While providing less detail, the component-level rubrics capture all the essential information from those at 
the element level and are far easier to use in evaluation than are those at the element level. 
"Critical attributes" for each level of performance for each component These critical attributes provide 

essential guidance for observers in distinguishing between practice at adjacent levels of performance. 

They are of enormous value in training and in the actual work of observation and evaluation. 

Possible examples for each level of performance for each component These examples serve to illustrate the 

meanings of the rubric language. However, they should be regarded for what they are: possible examples. 
They are not intended to describe all the possible ways in which a certain level of performance might be 
demonstrated in the classroom; those are, of necessity, particular to each grade and subject The possible 
examples simply serve to illustrate what practice might look like in a range of settings. 

These enhancements to the Framework for Teaching, while created in response to the demands of the MET 
study, turned out to be valuable additions to the instrument in all its applications. 
Practitioners found that the enhancements not only made it easier to determine the level of performance 
reflected in a classroom for each component of the Framework, but also contributed to judgments that are more 
accurate and more worthy of confidence. As the stakes in teacher evaluation become higher, this increased 
accuracy is absolutely essential. 

As with the 2007 edition, there were absolutely no changes to the architecture of the 2011 edition. Therefore, 
those educators who invested resources in learning the language of the 2007 edition simply gained additional 
tools to help them in the challenging work of applying the Framework to actual classroom teaching. 

The 2013 Edition 
The principal reason for releasing the 2013 edition of The Framework for Teaching Evaluation Instrument 
was to respond to the instructional implications of the Common Core State Standards 
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(CCSS). Since the CCSS have been adopted in the vast majority of states, it seemed to make sense to explore 
what these would mean in the classroom. 

The CCSS, when fully implemented, will have a profound effect on education in America. They envision, for 
literacy and mathematics initially, deep engagement by students with important concepts, skills, and 
perspectives. They emphasize active, rather than passive, learning by students. In all areas, they place a 
premium on deep conceptual understanding, thinking and reasoning, and the skill of argumentation (students 
taking a position and supporting it with logic and evidence). 

In particular, the CCSS advocate specific recommendations in different curricular areas: 

In ELA and literacy in all fields, a close reading of text and a greater emphasis on nonfiction works in 
addition to fiction 

In mathematics, a focus on the principal topics in each grade level, with growing fluency and skill in the 
application of mathematical concepts 

To the extent that the CCSS deal with what students should learn in school so they will be prepared for college 
and careers, the biggest implications are in the areas of curriculum and assessment 
Educators and policymakers must revise their curricula and their classroom and district assessments, and must 
locate instructional materials to support the new learning. 

But teachers will also have to acquire new instructional skills in order to bring the CCSS to life for their 
students. Teaching for deep conceptual understanding, for argumentation, and for logical reasoning have not, 
after all, been high priorities in most school districts or preparation programs. In most classrooms, students 
don't take an active role in their own learning, nor do they (respectfully) challenge the thinking of their 
classmates. All of this will represent a major departure, and therefore a major challenge, for many teachers. 

But educators who are familiar with the Framework for Teaching will recognize much in the philosophy of the 
CCSS that is similar to the underlying concepts of the Framework. After all, the centerpiece of the Framework 
is student engagement, which is defined not as "busy" or "on task," but as "intellectually active." Learning 
activities for students may be "hands-on," but they should always be "minds-on." Furthermore, the hallmark of 
distinguished-level practice in the Framework is that teachers have been able to create a community of 
learners, in which students assume a large part of the responsibility for the success of a lesson; they make 
suggestions, initiate improvements, monitor their own learning against clear standards, and serve as 
resources to one another. 

However, despite a deep shared philosophy of teaching and learning between the CCSS and the Framework, there 
are some specific additions that can be made to the rubric language to bring it into complete alignment; those 
have been added, particularly in the following domains: 

Domain 1-lc: Setting Instructional Outcomes, le: Designing Coherent Instruction, and lf: 
Designing Student Assessments 

Domain 3-3a: Communicating with Students, 3b: Using Questioning and Discussion Techniques, 3c: 
Engaging Students in Learning, and 3d: Using Assessment in Instruction 

But because the Framework is a generic instrument, applying to all disciplines, and the CCSS are discipline 
specific, many of the enhancements to the Framework are located in the possible examples, rather than in the 
rubric language or critical attributes for each level of performance. 

Attentive readers who are deeply familiar with the Framework may notice some slight modifications to the 
language of the rubrics themselves; this has been done, as in previous revisions, in the interests of clarity. 
Teaching is highly complex work, and describing it is also challenging; as we receive feedback on confusing 
words and phrases, we try to improve the wording to minimize ambiguity. But educators who have become 
familiar with the 2011 version of the Framework, who "speak that 
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language" and may have completed the online training and assessment program produced by Teachscape, should 
know that none of the revisions would alter the assessments of teaching represented in the videotaped lessons. 

The Focused 2013 Edition 
From the beginning, the Framework for Teaching has been valued as a means of capturing a holistic picture of 
teaching practice, both inside the classroom (Domains 2 and 3) and outside the classroom (Domains 1 and 4). 
At the same time, some districts and local education agencies (LEAs) prioritize, for evaluation purposes, those 
aspects of practice that are observable in the classroom, while placing less emphasis on teaching 
responsibilities that occur outside the classroom. 

To help such organizations focus their assessments on the components of classroom teaching in Domains 2 
and 3, the Framework for Teaching Focused Evaluation Instrument, 2013 Edition, was developed. As with the 
2011 and 2013 editions of the instrument, this instrument does not alter the architecture of the Framework in 
any way but vastly simplifies the rubrics for Domain 1 (Planning and Preparation) and Domain 4 (Professional 
Responsibilities). The 12 individual components for these two domains have been removed so that observers 
need only determine one score for each domain. The rubrics for Domains 2 and 3 in the Focused 2013 Edition 
are identical to those of the original 2013 edition of the Evaluation Instrument. 

There are two primary reasons this instrument allows for more straightforward evaluations that emphasize 
classroom evidence: 

As a complete instrument, the Framework for Teaching has been validated by research; however, the 
specific components in Domains 1 and 4 were not included in these studies and therefore not validated, so 
attaining accuracy in assessing these areas of teaching may be more challenging. 

With 12 components in Domains 1 and 4 (compared to 10 components in Domains 2 and 3), observers may 
spend a disproportionate amount of time scoring Domains 1 and 4 when Domains 2 and 3 may be a larger 
part of the overall evaluation score. 

The Framework for Teaching Evaluation Instrument, 2013 Edition, continues to be a practical tool for districts 
and LEAs that wish to assess all aspects of planning and professional responsibilities along with classroom 
teaching. The Framework for Teaching Focused Evaluation Instrument, 2013 Edition, provides an additional 
option for streamlined observations that focus on classroom practice. 
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The Four Domains 

Descriptions of the four domains are presented in the table below. 

Domain Description 

1. Planning & Effective teachers plan and prepare for lessons using their extensive knowledge of the 
Preparation content area, the relationships among different strands within the content and between the 

subject and other disciplines, and their students' prior understanding of the subject. 
Instructional outcomes are clear, represent important learning in the subject, and are 
aligned to the curriculum. The instructional design includes learning activities that are 
well sequenced and require all students to think, problem solve, inquire, and defend 
conjectures and opinions. Effective teachers design formative assessments to monitor 
learning, and they provide the information needed to differentiate instruction. Measures of 
student learning align with the curriculum, enabling students to demonstrate their 
understanding in more than one way. 

2. Classroom Effective teachers organize their classrooms so that all students can learn. They maximize 
Environment instructional time and foster respectful interactions with and among students, ensuring 

that students find the classroom a safe place to take intellectual risks. Students themselves 
make a substantive contribution to the effective functioning of the class by assisting with 
classroom procedures, ensuring effective use of physical space, and supporting the learning 
of classmates. Students and teachers work in ways that demonstrate their belief that hard 
work will result in higher levels of learning. Student behavior is consistently appropriate, 
and the teacher's handling of infractions is subtle, preventive, and respectful of students' 
dignity. 

3. Instruction In the classrooms of accomplished teachers, all students are highly engaged in learning. 
They make significant contributions to the success of the class through participation in 
high-level discussions and active involvement in their learning and the learning of others. 
Teacher explanations are clear and invite student intellectual engagement. The teacher's 
feedback is specific to learning goals and rubrics and offers concrete suggestions for 
improvement. As a result, students understand their progress in learning the content and 
can explain the learning goals and what they need to do in order to improve. Effective 
teachers recognize their responsibility for student learning and make adjustments, as 
needed, to ensure student success. 

4. Professional Accomplished teachers have high ethical standards and a deep sense of professionalism, 
Responsibilities focused on improving their own teaching and supporting the ongoing learning of 

colleagues. Their record-keeping systems are efficient and effective, and they communicate 
with families clearly, frequently, and with cultural sensitivity. Accomplished teachers 
assume leadership roles in both school and LEA projects, and they engage in a wide range 
of professional development activities to strengthen their practice. Reflection on their own 
teaching results in ideas for improvement that are shared across professional learning 
communities and contribute to improving the practice of all. 
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Domain 1: Planning and Preparation 

Component la: Demonstrating Knowledge of Content and Pedagogy 

In order to guide student learning, teachers must have command of the subjects they teach. They must know which concepts and skills are 
central to a discipline and which are peripheral; they must know how the discipline has evolved into the 21st century, incorporating issues 
such as global awareness and cultural diversity. Accomplished teachers understand the internal relationships within the disciplines they 
teach, knowing which concepts and skills are prerequisite to the understanding of others. They are also aware of typical student 
misconceptions in the discipline and work to dispel them. But knowledge of the content is not sufficient; in advancing student 
understanding, teachers must be familiar with the particularly pedagogical approaches best suited to each discipline. 

The elements of component la are: 
• Knowledge of content and the structure of the discipline 

Every discipline has a dominant structure, with smaller components or strands, as well as 
central concepts and skills. 

• Knowledge of prerequisite relationships 
Some disciplines-for example, mathematics-have important prerequisites; experienced teachers know what these are and how to use them in 
designing lessons and units. 

• Knowledge of content-related pedagogy 
Different disciplines have "signature pedagogies" that have evolved over time and been found to 
be most effective in teaching. 

Indicators include: 
• Lesson and unit plans that reflect important concepts in the discipline 
• Lesson and unit plans that accommodate prerequisite relationships among concepts and skills 
• Clear and accurate classroom explanations 
• Accurate answers to students' questions 
• Feedback to students that furthers learning 
• Interdisciplinary connections in plans and practice 
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Ineffective Develooine Effective Hi2hly Effective 
la: In planning and practice, the The teacher is familiar with the The teacher displays solid knowledge The teacher displays extensive knowledge 
Demonstrating teacher makes content errors important concepts in the discipline of the important concepts in the of the 
Knowledge of or does not correct errors but displays a lack of awareness of discipline and how these relate to one important concepts in the discipline and 
Content and made by students. how these concepts relate to one another. The teacher demonstrates how these 
Pedagogy The teacher displays little another. The teacher indicates some accurate understanding of relate both to one another and to other 

understanding of awareness of prerequisite learning, prerequisite relationships among disciplines. The teacher demonstrates 
prerequisite knowledge although such knowledge may be topics. The teacher's plans and understanding of prerequisite 
important to student learning inaccurate practice reflect familiarity with a relationships among topics and concepts 
of the content. The teacher or incomplete. The teacher's plans wide range of effective pedagogical and understands the link to necessary 
displays little or no and practice approaches in the subject. cognitive structures that ensure student 
understanding of the range of reflect a limited range of pedagogical understanding. The teacher's plans and 
pedagogical approaches approaches to the discipline or to the practice reflect familiarity with a wide 
suitable to student learning of students. range of 
the content. effective pedagogical approaches in the 

discipline and the ability to anticipate 
...... ..J - __ ._ 

Critical • The teacher makes • The teacher's understanding of the • The teacher can identify important • The teacher cites intra- and 
Attributes content errors. discipline is rudimentary. concepts of the discipline and their interdisciplinary content relationships. 

• The teacher does not • The teacher's knowledge of relationships to one another. • The teacher's plans demonstrate 
consider prerequisite prerequisite relationships is • The teacher provides clear awareness of possible student 
relationships when inaccurate or incomplete. explanations of the content. misconceptions and how they can be 
planning. • Lesson and unit plans use limited • The teacher answers students' addressed. 

• The teacher's plans use instructional strategies, and some questions accurately and provides • The teacher's plans reflect recent 
inappropriate strategies for are not suitable to the content. feedback that furthers their developments in content-related 
the discipline. learning. pedagogy. 

• Instructional strategies in unit and 
lesson plans are entirely suitable to 
>ho rnntPnt 

Possible • The teacher says, "The • The teacher plans lessons on area and • The teacher's plan for area and • In a unit on 19th-century literature, the 
Examples official language of Brazil perimeter independently of one perimeter invites students to teacher incorporates information about 

is Spanish, just like other another, without linking the concepts determine the shape that will yield the history of the same period. 
South American countries." together. the largest area for a given • Before beginning a unit on the solar 

• The teacher says, "I don't • The teacher plans to forge ahead perimeter. system, the teacher surveys the students 
understand why the math with a lesson on addition with • The teacher has realized her students on their beliefs about why it is hotter in 
book has decimals in the regrouping, even though some ore not sure how to use a compass, the summer than in the winter. 
same unit as fractions." students have not fully grasped and so she plans to have them • And others ... 

• The teacher has his place value. practice that skill before introducing 
students copy dictionary • The teacher always plans the same the activity on angle measurement 
definitions each week to routine to study spelling: pretest on • The teacher plans to expand a unit on 
help them learn to spell Monday, copy the words five times civics by having students simulate a 
difficult words. each on Tuesday and Wednesday, test court tria 1. 

• And others ... on Friday. • And others ... 
o ~nA ,,;l,arr 
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Component lb: Demonstrating Knowledge of Students 

Teachers don't teach content in the abstract; they teach it to students. In order to ensure student learning, therefore, teachers must know 
not only their content and its related pedagogy but also the students to whom they wish to teach that content. In ensuring student 
learning, teachers must appreciate what recent research in cognitive psychology has confirmed, namely, that students learn through 
active intellectual engagement with content. While there are patterns in cognitive, social, and emotional developmental stages typical of 
different age groups, students learn in their individual ways and may have gaps or misconceptions that the teacher needs to uncover in 
order to plan appropriate learning activities. In addition, students have lives beyond school-lives that include athletic and musical 
pursuits, activities in their neighborhoods, and family and cultural traditions. Students whose first language is not English, as well as 
students with other special needs, must be considered when a teacher is planning lessons and identifying resources to ensure that all 
students will be able to learn. 

The elements of component lb are: 
• Knowledge of child and adolescent development 

Children learn differently at different stages of their lives. 
• Knowledge of the learning process 

Learning requires active intellectual engagement 
• Knowledge of students' skills, knowledge, and language profic iency 

What students are able to learn at any given time is influenced by their level of knowledge and skill. 
• Knowledge of students' interests and cultural heritage 

Children's backgrounds influence their learning. 
• Knowledge of students' special needs 

Children do not all develop in a typical fashion. 

Indicators include: 
• Formal and informal information about students gathered by the teacher for use in planning instruction 
• Student interests and needs learned by the teacher for use in p I an n in g 
• Teacher participation in community cultural events 
• Teacher-designed opportunities for families to share their heritages 
• n':lt:::rih:::rico nf c:t11n,:,ntc: u..,ith cnori-::al 
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Ineffective Developing Effective Highly Effective 
1b: The teacher displays minimal The teacher displays generally The teacher understands the active nature of The teacher understands the active nature 
Demonstrating understanding of how accurate knowledge of how students student learning and attains information of student learning and acquires 
Knowledge of students learn-and little learn and of their varied approaches about levels of development for groups of information about levels of development for 
Students knowledge of their varied to learning, knowledge and skills, students. The teacher also purposefully individual students. The teacher also 

approaches to learning, special needs, and interests and acquires knowledge from several sources systematically acquires knowledge from 
knowledge and skills, special cultural heritages, yet may apply this about groups of students' varied approaches several sources about individual students' 
needs, and interests and knowledge not to individual to learning, knowledge and skills, special varied approaches to learning, knowledge 
cultural heritages-and does students but to the class as a whole. needs, and interests and cultural heritages. and skills, special needs, and interests and 
not indicate that such cultural heritages. 

;cu~J .. -J..,J,, 

Critical • The teacher does not • The teacher cites developmental • The teacher knows, for groups of • The teacher uses ongoing methods to 
Attributes understand child theory but does not seek to students, their levels of cognitive assess students' skill levels and designs 

development characteristics integrate it into lesson planning. development. instruction accordingly. 
and has unrealistic • The teacher is aware of the • The teacher is aware of the different • The teacher seeks out information from 
expectations for students. different ability levels in the class cultural groups in the class. all students about their cultural 

• The teacher does not try to but tends to teach to the "whole • The teacher has a good idea of the range of heritages. 
ascertain varied ability group." interests of students in the class. • The teacher maintains a system of 
levels among students in the • The teacher recognizes that • The teacher has identified "high," updated student records and 
class. students have different interests "medium," and "low" groups of students incorporates medical and/or learning 

• The teacher is not aware of and cultural backgrounds but within the class. needs into lesson plans. 
students' interests or rarely draws on theircontributions • The teacher is well informed about 
cultural heritages. or differentiates materials to students' cultural heritages and 

• The teacher takes no accommodate those differences. incorporates this knowledge in lesson 
responsibility to learn about • The teacher is aware of medical planning. 
students' medical or learning issues and learning disabilities • The teacher is aware of the special needs 
disabilities. with some students but does not represented by students in the class. 

seek to understand the 
=--"--'-'--- nfth~t ' 

Possible • The lesson plan includes a • The teacher's lesson plan has the • The teacher creates an assessment of • The teacher plans his lesson with three 
Examples teacher presentation for an same assignment for the entire students' levels of cognitive development. different follow-up activities, designed to 

entire 30-minute period to a class in spite of the fact that one • The teacher examines previous years' meet the varied ability levels of his 
group of 7-year-olds. activity is beyond the reach of cumulative folders to ascertain the students. 

• The teacher plans to give her some students. proficiency levels of groups of students in the • The teacher plans to provide multiple 
ELL students the same • ln the unit on Mexico, the class. project options; each student will select the 
writing assignment she gives teacher has not incorporated • The teacher administers a student interest project that best meets his or her individual 
the rest of the class. perspectives from the three survey at the beginning of the school year. approach to learning. 

• The teacher plans to teach Mexican-American children in • The teacher plans activities using his • The teacher encourages students to be 
his class Christmas carols, the class. knowledge of students' interests. aware of their individual reading levels and 
despite the fact that he has • Lesson plans make only peripheral • The teacher knows that five of her students make independent reading choices that will 
four religions represented reference to students' interests. are in the Garden Club; she plans to have be challenging but not too difficult. 
among his students. • The teacher knows that some of them discuss horticulture as part of the • The teacher attends the local Mexican 

• And others ... her students have lEPs, but they're next biology lesson. heritage day, meeting several of his 
so long that she hasn't read them • The teacher realizes that not all of his students' extended family members. 
yet. students are Christian, and so he plans to • The teacher regularly creates adapted 

• And others ... read a Hanukkah story in December. assessment materials for several students 
• The teacher plans to ask her Spanish- with learning disabilities. 

speaking students to discuss their • And others ... 
ancestry as part of their social studies 
unit on South America. 

• And others ... 
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Component le: Settin~ Instructional Outcomes 

Teaching is a purposeful activity; even the most imaginative activities are directed toward certain desired learning. Therefore, establishing 
instructional outcomes entails identifying exactly what students will be expected to learn; the outcomes describe not what students will 
do, but what they will learn. The instructional outcomes should reflect important learning and must lend themselves to various forms of 
assessment through which all students will be able to demonstrate their understanding of the content. Insofar as the outcomes determine 
the instructional activities, the resources used, their suitability for diverse learners, and the methods of assessment employed, they hold a 
central place in domain 1. 

Learning outcomes may be of a number of different types: factual and procedural knowledge, conceptual understanding, thinking and 
reasoning skills, and collaborative and communication strategies. In addition, some learning outcomes refer to dispositions; it's important 
not only that students learn to read but also, educators hope, that they will like to read. In addition, experienced teachers are able to link 
their learning outcomes with outcomes both within their discipline and in other disciplines. 

The elements of component le are: 
• Value, sequence, and alignment 

Outcomes represent significant learning in the discipline reflecting, where appropriate, the 
Common Core State Standards. 

• Clarity 
Outcomes must refer to what students will learn, not what they will do, and must permit viable methods of assessment 

• Balance 
Outcomes should reflect different types of learning, such as knowledge, conceptual 
understanding, and thinking skills. 

• Suitability for diverse students 
Outcomes must be appropriate for all students in the class. 

Indicators include: 
• Outcomes of a challenging cognitive level 
• Statements of student learning, not student activity 
• Outcomes central to the discipline and related to those in other disciplines 
• Outcomes permitting assessment of student attainment 
• n11trnmo~ rHfforont-i-:1ho.~ fny,, rhut..,. ........... _o_f_,,,:,,rioA ':lhil: ... 
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Ineffective Develooine: Effective Highly Effective 
lc:Setting The outcomes represent low Outcomes represent moderately Most outcomes represent rigorous and All outcomes represent high-level 
Instructional expectations for students and high expectations and rigor. Some important learning in the discipline learning in the discipline. They are clear, 
Outcomes lack of rigor, and not all of these reflect important learning in the and are clear, are written in the form of are written in the form of student 

outcomes reflect important discipline and consist of a student learning, and suggest viable learning, and permit viable methods of 
learning in the discipline. They combination of outcomes and methods of assessment. Outcomes assessment. Outcomes reflect several 
are stated as student activities, activities. Outcomes reflect several reflect several different types of different types of learning and, where 
rather than as outcomes for types of learning. but the teacher learning and opportunities for appropriate, represent both coordination 
learning. Outcomes reflect only has made no effort at coordination coordination, and they are and integration. Outcomes are 
one type of learning and only one or integration. Outcomes, based on differentiated, in whatever way is differentiated, in whatever way is needed, 
discipline or strand and are global assessments of student needed, for different groups of for individual students. 
suitable for only some students. learning, are suitable for most of the students. 

ch.,>~~>c ;n •\..~ rlr~~ 

Critical • Outcomes lack rigor. • Outcomes represent a mixture of • Outcomes represent high • The teacher's plans reference 
Attributes • Outcomes do not represent low expectations and rigor. expectations and rigor. curricular frameworks or blueprints 

important learning in the • Some outcomes reflect important • Outcomes are related to "bigideas" to ensure accurate sequencing. 
discipline. learning in the discipline. of the discipline. • The teacher connects outcomes to 

• Outcomes are not clear or are • Outcomes are suitable for most • Outcomes are written in terms of previous and future learning. 
stated as activities. of the class. what students will learn rather than • Outcomes are differentiated to 

• Outcomes are not suitable for do. encourage individual students to take 
many students in the class. • Outcomes represent a range of educational risks. 

types: factual knowledge, 
conceptual understanding, 
reasoning, social interaction, 
management,andcommunication. 

• Outcomes, differentiated where 
necessary, are suitable to groups of 
r~,-'~~•r ;n •\..r rlrM 

Possible • A learning outcome for a • Outcomes consist of • One of the learning outcomes is for • The teacher encourages his students to 
Examples fourth-grade class is to make a understanding the relationship students to "appreciate the aesthetics set their own goals; he provides them a 

poster illustrating a poem. between addition and of 18th-century English poetry." taxonomy of challenge verbs to help them 
• All the outcomes for a ninth- multiplication and memorizing • The outcomes for the history unit strive to meet the teacher's higher 

grade history class are based on facts. include some factual information, as expectations of them. 
demonstrating factual • The reading outcomes are written well as a comparison of the • Students will develop a concept map 
knowledge. with the needs of the "middle" perspectives of different groups in the that links previous learning goals to 

• The topic of the social studies group in mind; however, the run-up to the Revolutionary War. those they are currently working on. 
unit involves the concept of advanced students are bored, and • The learning outcomes include • Some students identify additional 
revolutions, but the teacher some lower-level students are students defending their learning. 
expects his students to struggling. interpretation of the story with • The teacher reviews the project 
remember only the important • Most of the English Language citations from the text. expectations and modifies some goals to 
dates of battles. Arts outcomes are based on • And others ... be in line with students' IEP objectives. 

• Despite the presence of a narrative. • One of the outcomes for a social 
number of ELL students in the • And others ... studies unit addresses students 
class, the outcomes state that all analyzing the speech of a political 
writing must be grammatically candidate for accuracy and logical 
correct. consistency. 

• None of the science outcomes • And others ... 
deals with the students' reading, 
understanding, or interpretation 
of the text. 

• A J,,., 

Page 19 
Attachment 5 Nevada Strong Application Page 211



Component ld: Demonstrating Knowledge of Resources 

Student learning is enhanced by a teacher's skillful use of resources. Some of these are provided by the school as "official" materials; others 
are secured by teachers through their own initiative. Resources fall into several different categories: those used in the classroom by 
students, those available beyond the classroom walls to enhance student learning, resources for teachers to further their own professional 
knowledge and skill, and resources that can provide no instructional assistance to students. Teachers recognize the importance of 
discretion in the selection of resources, selecting those that align directly with the learning outcomes and will be of most use to the 
students. Accomplished teachers also ensure that the selection of materials and resources is appropriately challenging for every student; 
texts, for example, are available at various reading levels to make sure all students can gain full access to the content and successfully 
demonstrate understanding of the learning outcomes. Furthermore, expert teachers look beyond the school for resources to bring their 
subjects to life and to assist students who need help in both their academic and nonacademic lives. 

The elements of component ld are: 
• Resources for classroom use 

Materials must align with learning outcomes. 
• Resources to extend content knowledge and pedagogy 

Materials that can further teachers' professional knowledge must be available. 
• Resources for students 

Materials must be appropriately challenging. 

Indicators include: 
• Materials provided by the district 
• Materials provided by professional organizations 
• A range of texts 
• Internet resources 
• Community resources 
• Ongoing participation by the teacher in professional education courses or professional groups 
• r.110C"t-
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Ineffective Developing Effective Highlv Effective 
ld: The teacher is unaware of The teacher displays some awareness The teacher displays awareness of The teacher's knowledge of resources for 
Demonstrating resources to assist student of resources beyond those provided by resources beyond those provided by classroom use and for extending one's 
Knowledge of learning beyond materials the school or district for classroom use the school or district, including those professional skill is extensive, including 
Resources provided by the school or and for extending one's professional on the Internet, for classroom use and those available through the school or 

district, nor is the teacher skill but does not seek to expand this for extending one's professional skill, district, in the community, through 
aware of resources for knowledge. and seeks out such resources. professional organizations and 
expanding one's own universities, and on the Internet 
nrnf<><<inn~I ckill 

Critical • The teacher uses only • The teacher uses materials in the • Texts are at varied levels. • Texts are matched to student skill 
Attributes district-provided materials, school library but does not search • Texts are supplemented by guest level. 

even when more variety beyond the school for resources. speakers and field experiences. • The teacher has ongoing relationships 
would assist some • The teacher participates in content- • The teacher facilitates the useof with colleges and universities that 
students. area workshops offered by the Internetresources. support student learning. 

• The teacher does not seek school but does not pursue other • Resources are multidisciplinary. • The teacher maintains a log of 
out resources available to professional development. • The teacher expands her knowledge resources for student reference. 
expand her own skill. • The teacher locates materials and through professional learning • The teacher pursues apprenticeships 

• Although the teacher is resources for students that are groups and organizations. to increase discipline knowledge. 
aware of some student available through the school but • The teacher pursues options • The teacher facilitates student contact 
needs, he does notinquire does not pursue any other avenues. offered by universities. with resources outside the classroom. 
aboutpossibleresources. • The teacher provides lists of 

resources outside the classroom 
for students to draw on. 

Possible • For their unit on China, the • For a unit on ocean life, the teacher • The teacher provides her fifth graders • The teacher is not happy with the out-
Examples students find all of their really needs more books, but the a range of nonfiction texts about the of date textbook; his students will 

information in the district- school library has only three for him American Revolution so that critique it and write their own material 
supplied textbook. to borrow. He does not seek out others regardless of their reading level, all for social studies. 

• The teacher is not sure from the public library. students can participate in the • The teacher spends the summer at 
how to teach fractions but • The teacher knows she should discussion of important concepts. Dow Chemical learning more about 
doesn't know how he's learn more about literacy • The teacher takes an online course on current research so that she can 
expected to learn it by development, but the school literature to expand her knowledge of expand her knowledge base for 
himself offered only one professional great American writers. teaching chemistry. 

• A student says, "It's too bad development day last year. • The ELA lesson includes a wide • The teacher matches students in her 
we can't go to the nature • The teacher thinks his students range of narrative and Family and Consumer Science class with 
center when we're doing would benefit from hearing about informational reading materials. local businesses; the students spend time 
our unit on the health safety from a professional; • The teacher distributes a list of shadowing employees to understand 
environment." he contacts the school nurse to visit summer reading materials that will how their classroom skills might be used 

• In the literacy classroom, his classroom. help prepare his eighth graders' on the job. 
the teacher has provided • In the second-grade math class, the transition to high school. • And others ... 
only narrative works. teacher misuses base 10 blocks in • And others ... 

• And others ... showing students how to represent 
numbers. 

• A-..J _.,_L_,, .. ,. 
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Component le: Designing Coherent Instruction 

Designing coherent instruction is the heart of planning, reflecting the teacher's knowledge of content and of the students in the class, the 
intended outcomes of instruction, and the available resources. Such planning requires that educators have a clear understanding of the 
state, district, and school expectations for student learning and the skill to translate these into a coherent plan. It also requires that 
teachers understand the characteristics of the students they teach and the active nature of student learning. Educators must determine 
how best to sequence instruction in a way that will advance student learning through the required content. Furthermore, such planning 
requires the thoughtful construction of lessons that contain cognitively engaging learning activities, the incorporation of appropriate 
resources and materials, and the intentional grouping of students. Proficient practice in this component recognizes that a well-designed 
instruction plan addresses the learning needs of various groups of students; one size does not fit all. At the distinguished level, the teacher 
plans instruction that takes into account the specific learning needs of each student and solicits ideas from students on how best to 
structure the learning. This plan is then implemented in domain 3. 

The elements of component le are: 
• Learningactivities 

Instruction is designed to engage students and advance them through the content 
• Instructional materials and resources 

Aids to instruction are appropriate to the learning needs of the students. 
• lnstructionalgroups 

Teachers intentionally organize instructional groups to support student learning. 
• Lesson and unitstructure 

Teachers produce clear and sequenced lesson and unit structures to advance student learning. 

Indicators include: 
• Lessons that support instructional outcomes and reflect important concepts 
• Instructional maps that indicate relationships to prior learning 
• Activities that represent high-level thinking 
• Opportunities for student choice 
• Use of varied resources 
• Thoughtfully planned learning groups 
• Structured lesson plans 
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le: 
Designing 
Coherent 
Instruction 

Critical 
Attributes 

Possible 
Examples 

Ineffective 
Learning activities are poorly 
aligned with the instructional 
outcomes, do not fo llow an 
organized progression, are not 
designed to engage students in 
active intellectual activity, and 
have unrealistic time 
allocations. Instructional 
groups are not suitable to the 
activities and offer no variety. 

• Learning activities are 
boring and/or not well 
aligned to the instructional 
goals. 

• Materials are not engaging 
or do not meet instructional 
outcomes 

• Instructional groups do not 
support learning 

• Lesson plans are not 
structured or sequenced 
and are unrealistic in their 
expecations. 

• After his ninth graders have 
memorized the parts of the 
microscope, the teacher 
plans to have them fill in a 
worksheet. 

• The teacher plans to use a 
15-year-old textbook as the 
sole resource fora unit on 
communism. 

• The teacher organizes her 
class in rows, seating the 
students alphabetically; she 
plans to have students work 
all year in groups of four 
based on where they are 
sitting. 

• The teacher's lesson plans 
are written on sticky notes in 
his gradebook; they indicate: 
lecture, activity, or text, 
along with page numbers in 
the text. 
~ .nl-hn ... ,. 

Developing 
Some of the learning activities and 
materials are aligned with the 
instructional outcomes and represent 
moderate cognitive challenge, but with 
no differentiation for different students. 
Instructional groups partially support 
the activities, with some variety. The 
lesson or unit has a recognizable 
structure; but the progression of 
activities is uneven, with only some 
reasonable time allocations 

• Learning activities are moderately 
challenging. 

• Learning resources are suitable, but 
there is limited variety. 

• Instructional groups are random, or 
they only partially support 
objectives. 

• Lesson structure is uneven or may 
be unrealistic about time 
expectations. 

• After a mini-lesson, the teacher plans 
to have the whole class play a game to 
reinforce the skill she taught. 

• The teacher finds an atlas to use as a 
supplemental resource during the 
geography unit. 

• The teacher always lets students self 
select a working group because they 
behave better when they can choose 
whom to sit with. 

• The teacher's lesson plans are well 
formatted, but the timing for many 
activities is too short to actually cover 
the concepts thoroughly. 

• The plan for the ELA lesson includes 
only passing attention to students' 
citing evidence from the text for 
their interpretation of the short 
story. 

• And others ... 

Effective 
Most of the learning activities are 
aligned with the instructional 
outcomes and follow an organized 
progression suitable to groups of 
students. The learning activities have 
reasonable time allocations; they 
represent significant cognitive 
challenge, with some differentiation 
for different groups of students and 
varied use of instructional groups. 

• Learning activities are matched to 
instructional outcomes. 

• Activities provide opportunity for 
higher-level thinking. 

• The teacher provides a variety of 
appropriately challenging materials 
and resources. 

• Instructional student groups are 
organized thoughtfully to maximize 
learning and build on students' 
strengths. 

• The plan for the lesson or unit is 
well structured, with reasonable 
time allocations. 

• The teacher reviews her learning 
activities with a reference to high
level "action verbs" and rewrites 
some of the activities to increase the 
challenge level. 

• The teacher creates a list of historical 
fiction titles that will expand her 
students' knowledge of the age of 
exploration. 

• The teacher plans for students to 
complete a project in small groups; he 
carefully selects group members by 
their reading level and learning style. 

• The teacher reviews lesson plans 
with her principal; they are well 
structured, with pacing times and 
activities clearly indicated. 

• The fourth-grade math unit plan 
focuses on the key concepts for that 
level. 

• And others ... 

Hig~ly Effective 
The sequence of learning activities fo llows 
a coherent sequence, is aligned to 
instructional goals, and is designed to 
engage students in high-level cognitive 
activity. These are appropriately 
differentiated for individual learners. 
Instructional groups are varied 
appropriately, with some opportunity fo r 
student choice 

• Activities permit student choice. 
• Learning experiences connect to other 

disciplines. 
• The teacher provides a variety of 

appropriately challenging resources 
that are differentiated for students in 
the class. 

• Lesson plans differentiate for individual 
student needs. 

• The teacher's unit on ecosystems lists a 
variety of challenging activities in a 
menu; the students choose those that suit 
their approach to learning. 

• While completing their projects, the 
students will have access to a wide variety 
of resources that the teacher has coded by 
reading level so that students can make 
the best selections. 

• After the cooperative group lesson, the 
students will reflect on their participation 
and make suggestions. 

• The lesson plan clearly indicates the 
concepts taught in the last few lessons; the 
teacher plans for his students to link the 
current lesson outcomes to those they 
previously learned. 

• The teacher has contributed to a 
curriculum map that organizes the ELA 
Common Core State Standards in tenth 
grade into a coherent curriculum. 

• And others ... 
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Component lf: Designing Student Assessments 

Good teaching requires both assessment of learning and assessment for learning. Assessments of learning ensure that teachers know that 
students have learned the intended outcomes. These assessments must be designed in such a manner that they provide evidence of the 
full range of learning outcomes; that is, the methods needed to assess reasoning skills are different from those for factual knowledge. 
Furthermore, such assessments may need to be adapted to the particular needs of individual students; an ESL student, for example, may 
need an alternative method of assessment to allow demonstration of understanding. Assessment for learning enables a teacher to 
incorporate assessments directly into the instructional process and to modify or adapt instruction as needed to ensure student 
understanding. Such assessments, although used during instruction, must be designed as part of the planning process. These formative 
assessment strategies are ongoing and may be used by both teachers and students to monitor progress toward understanding the learning 
outcomes. 

The elements of component 1f are: 
• Congruence with instructional outcomes 

Assessments must match learning expectations. 
• Criteria and standards 

Expectations must be clearly defined. 
• Design of formative assessments 

Assessments for learning must be planned as part of the instructional process. 
• Use for planning 

Results of assessment guide future planning. 

Indicators include: 
• Lesson plans indicating correspondence between assessments and instructional outcomes 
• Assessment types suitable to the style of outcome 
• Variety of performance opportunities for students 
• Modified assessments available for individual students as needed 
• Expectations clearly written with descriptors for each level of performance 
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Ineffective Developini? Effective Highly Effective 
1/; Designing Assessment procedures are Assessment procedures are partially All the instructional outcomes may be All the instructional outcomes may be 
Student not congruent with congruent with instructional assessed by the proposed assessment assessed by the proposed assessment 
Assessments instructional outcomes and outcomes. Assessment criteria and plan; assessment methodologies may have plan, with clear criteria for assessing 

lack criteria by which student standards have been developed, but been adapted for groups of students. student work. The plan contains 
performance will be assessed. they are not clear. The teacher's Assessment criteria and standards are evidence of student contribution to its 
The teacher has no plan to approach to using formative clear. The teacher has a well-developed development. 
incorporate formative assessment is rudimentary, including strategy for using formative assessment Assessment methodologies have been 
assessment in the lesson or only some of the instructional and has designed particular approaches to adapted for individual students as the 
unit. outcomes. be used. need has arisen. The approach to using 

formative assessment is well designed 
and includes student as well as teacher 
use of the assessment information. 

Critical • Assessments do not match • Only some of the instructional • All the learning outcomes have a • Assessments provide opportunities 
Attributes instructional outcomes. outcomes are addressed in the method for assessment. for student choice. 

• Assessments lack criteria. planned assessments. • Assessment types match learning • Students participate in designing 
• No formative assessments • Assessment criteria are vague. expectations. assessments for their own work. 

have been designed. • Plans refer to the use of formative • Plans indicate modified assessments • Teacher-designed assessments are 
• Assessment results do not assessments, but they are not fully when they are necessary for some authentic, with real-world 

affect future plans. developed. students. application as appropriate. 
• Assessment results are used to • Assessment criteria are clearly written. • Students develop rubrics according 

design lesson plans for the whole • Plans include formative assessments to to teacher-specified learning 
class, not individual students. use during instruction. objectives. 

• Lesson plans indicate possible • Students are actively involved in 
adjustments based on formative collecting information from formative 
~""""""'"". ,bb "~n~ orovidP '""". 

Possible • The teacher marks papers • The district goal for the unit on • The teacher knows that his students • To teach persuasive writing, the 
Examples on the foundation of the Europe is for students to understand will have to write a persuasive essay on teacher plans to have his class 

U.S. Constitution mostly on geopolitical relationships; the teacher the state assessment; he plans to research and write to the principal 
grammar and punctuation; plans to have the students memorize provide them with experiences on an issue that is important to the 
for every mistake, the grade all the country capitals and rivers. developing persuasive writing as students: the use of cell phones in 
drops from an A to a B, a B • The plan indicates that the teacher preparation. class. 
to a C, etc. will pause to "check for • The teacher has worked 011 a writing • The students will write a rubric for 

• The teacher says, "What's understanding" but does not specify a rubric for her research assessment; she their final project on the benefits of 
the difference between clear process for accomplishing that has drawn on multiple sources to be solar energy; the teacher has shown 
formative assessment and goal. sure the levels of expectation will be them several sample rubrics, and they 
the test I give at the end of • A student asks, "If half the class clearly defined. will refer to those as they create a 
the unit?" passed the test, why are we all • The teacher creates a short rubric of their own. 

• The teacher says, "The reviewing the material again?" questionnaire to distribute to his • After the lesson the teacher plans to 
district gave me this entire • And others ... students at the end of class; using their ask students to rate their 
curriculum to teach, so I just responses, he will organize the understanding on a scale of 1 to 5; the 
have to keep moving." students into different groups during students know that their rating will 

• And others ... the next lesson's activities. indicate their activity for the next 
• Employing the formative assessment of lesson. 

the previous morning's project, the • The teacher has developed a routine 
teacher plans to have five students work for her class; students know that if 
on a more challenging one while she they are struggling with a math 
works with six other students to concept, they sit in a small group with 
reinforce the previous morning's her during workshop time. 
concept • And others ... .,. 
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Domain 2: The Classroom Environment 

Component 2a: Creating an Environment of Respect and Rapport 

An essential skill of teaching is that of managing relationships with students and ensuring that relationships among students are positive 
and supportive. Teachers create an environment of respect and rapport in their classrooms by the ways they interact with students and 
by the interactions they encourage and cultivate among students. An important aspect of respect and rapport relates to how the teacher 
responds to students and how students are permitted to treat one another. Patterns of interactions are critical to the overall tone of the 
class. In a respectful environment, all students feel valued, safe, and comfortable taking intellectual risks. They do not fear put-downs or 
ridicule from either the teacher or other students. 

"Respect" shown to the teacher by students should be distinguished from students complying with standards of conduct and behavior. 
Caring interactions among teachers and students are the hallmark of component 2a (Creating an Environment of Respect and Rapport); 
while adherence to the established classroom rules characterizes success in component 2d (Managing Student Behavior). 

The elements of component 2a are: 
• Teacher interactions with students, including both words and actions 

A teacher's interactions with students set the tone for the classroom. Through their interactions, teachers convey that they are interested in and care 
about their students. 

• Student interactions with other students, including both words and actions 
As important as a teacher's treatment of students is, how students are treated by their classmates is arguably even more important to students. At its 
worst, poor treatment causes students to feel rejected by their peers. At its best, positive interactions among students are mutually supportive and 
create an emotionally healthy school environment Teachers not only model and teach students how to engage in respectful interactions with one 
another but also acknowledge such interactions. 

Indicators include: 
• Respectful talk, active listening, and turn-taking 
• Acknowledgment of students' backgrounds and lives outside the classroom 
• Body language indicative of warmth and caring shown by teacher and students 
• Physical proximity 
• Politeness and encouragement 
• Fairness 
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Ineffective Develooine: Effective Highly Effective 
2a: Creating an Patterns of classroom Patterns of classroom Teacher-student interactions are friendly and Classroom interactions between 
Environment of interactions, both between interactions, both between demonstrate general caring and respect. the teacher and students and 
Respect and Rapport teacher and students and teacher and students and among Such interactions are appropriate to the ages, among students are highly 

among students, are students, are generally cultures, and developmental levels of the respectful, reflecting genuine 
mostly negative, appropriate but may reflect students. Interactions among students are warmth, caring, and sensitivity 
inappropriate, or occasional inconsistencies, generally polite and respectful, and students to students as individuals. 
insensitive to students' favoritism, and disregard for exhibit respect for the teacher. The teacher Students exhibit respect for the 
ages, cultural students' ages, cultures, and responds successfully to disrespectful behavior teacher and contribute to high 
backgrounds, and developmental levels. Students among students. The net result of the levels of civility among all 
developmental levels. rarely demonstrate disrespect interactions is polite, respectful, and business- members of the class. The net 
Student interactions are for one another. The teacher like, though students may be somewhat result is an environment where 
characterized by sarcasm, attempts to respond to cautious about taking intellectual risks. all students feel valued and are 
put-downs, or conflict. The disrespectful behavior, with comfortable taking intellectual 
teacher does not deal with uneven results. The net result of risks. 
disrespectful behavior. the interactions is neutral, 

conveying neither warmth nor 
conflict. 

Critical Attributes • The teacher is disrespectful • The quality of interactions between • Talk between the teacher and students and • The teacher demonstrates 
toward students or teacher and students, or among among students is uniformly respectful. knowledge and caring about 
insensitive to students' ages, students, is uneven, with • The teacher successfully responds to individual students' lives beyond 
cultural backgrounds, and occasional disrespect or disrespectful behavior among students. the class and school. 
developmental levels. insensitivity. • Students participate willingly, but may be • There is no disrespectful 

• Students' body language • The teacher attempts to respond somewhat hesitant to offer their ideas in behavior among students. 
indicates feelings of hurt, to disrespectful behavior among front of classmates. • When necessary, students 
discomfort, or insecurity. students, with uneven results. • The teacher makes general connections respectfully correct one another. 

• The teacher displays no • The teacher attempts to make with individual students. • Students participate without fear 
familiarity with, or caring connections with individual • Students exhibit respect for the teacher. of put-downs or ridicule from 
about, individual students. students, but student reactions either the teacher or other 

• The teacher disregards indicate that these attempts are students. 
disrespectful interactions not entirely successful. • The teacher respects and 
among students. encourages students' efforts. 

Possible Examples • A student slumps in his • Students attend passively to the • The teacher greets students by name as they • The teacher inquires about a 
chair following a comment teacher, but tend to talk, pass enter the class or during the lesson. student's soccer game last 
by the teacher. notes, etc. when other students are • The teacher gets on the same level with weekend (or extracurricular 

• Students roll their eyes at a talking. students, kneeling, for instance, beside a activities or hobbies). 
classmate's idea; the teacher • A few students do not engage with student working at a desk. • Students say "Shhh" to 
does not respond. others in the classroom, even when • Students attend fully to what the teacher is classmates who are talking 

• Many students talk when put together in small groups. saying. while the teacher or another 
the teacher and other • Students applaud halfheartedly • Students wait for classmates to finish student is speaking. 
students are talking; the following a classmate's speaking before beginning to talk • Students clap enthusiastically for 
teacher does not correct presentation to the class. • Students applaud politely following a one another's presentations for a 
them. • The teacher says, "Don't talk that classmate's presentation to the class. Job well done. 

• Some students refuse to way to your classmates," but the • Students help each other and accept help • The teacher says, "That's an 
work with other students. student shrugs her shoulders. from each other. interesting idea,Josh, butyou're 

• The teacher does not call • And others ... • The teacher and students use courtesies such forgetting . .. " 
students by their names. as "please," "thank you," and "excuse me." • A student questions a 

• And others ... • The teacher says, "Don't talk that way to classmate, "Didn'tyou mean 
your classmates," and the insults stop. ?" and the classmate 

• And others ... reflects and responds, "Oh, 
maybe you are right!" 

• A n,I n >hnr, 
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Component 2b: Establishing a Culture for Learnin_g_ 

A "culture for learning" refers to the atmosphere in the classroom that reflects the educational importance of the work undertaken by 
both students and teacher. It describes the norms that govern the interactions among individuals about the activities and assignments, the 
value of hard work and perseverance, and the general tone of the class. The classroom is characterized by high cognitive energy, by a 
sense that what is happening there is important, and by a shared belief that it is essential, and rewarding, to get it right. There are high 
expectations for all students; the classroom is a place where the teacher and students value learning and hard work. 

Teachers who are successful in creating a culture for learning know that students are, by their nature, intellectually curious, and that one 
of the many challenges of teaching is to direct the students' natural energy toward the content of the curriculum. They also know that 
students derive great satisfaction, and a sense of genuine power, from mastering challenging content in the same way they experience 
pride in mastering, for example, a difficult physical skill. 

Part of a culture of hard work involves precision in thought and language; teachers whose classrooms display such a culture insist that 
students use language to express their thoughts clearly. An emphasis on precision reflects the importance placed, by both teacher and 
students, on the quality of thinking; this emphasis conveys that the classroom is a business-like place where important work is being 
undertaken. The classroom atmosphere may be vibrant, even joyful, but it is not frivolous. 

The elements of component 2b are: 
• Importance of the content and of learning 

In a classroom with a strong culture for learning, teachers convey the educational value of what the students are learning. 
• Expectations for learning and achievement 

In classrooms with robust cultures for learning, all students receive the message that although the work is challenging, they are capable of achieving 
it if they are prepared to work hard. A manifestation of teachers' expectations for high student achievement is their insistence on the use of precise 
language by students. 

• Student pride in work 
When students are convinced of their capabilities, they are willing to devote energy to the task at hand, and they take pride in their accomplishments. 
This pride is reflected in their interactions with classmates and with the teacher. 

Indicators include: 
• Belief in the value of what is being learned 
• High expectations, supported through both verbal and nonverbal behaviors, for both learning and participation 
• Expectation of high-quality work on the part of students 
• Expectation and recognition of effort and persistence on the part of students 
• High expectations for expression and work products 
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Ineffective Develooin2 Effective Hi2hlv Effective 
2b: Establishing The classroom culture is The classroom culture is characterized by The classroom culture is a place where The classroom culture is a 
a Culture for characterized by a lack of teacher little commitment to learning by the learning is valued by all; high expectations cognitively busy place, 
Learning or student commitment to learning, teacher or students. The teacher appears for both learning and hard work are the characterized by a shared belief in 

and/ or little or no investment of to be only "going through the motions," norm for most students. Students the importance of learning. The 
student energy in the task at hand. and students indicate that they are understand their role as learners and teacher conveys high expectations 
Hard work and the precise use of interested in the completion of a task consistently expend effort to learn. for learning for all students and 
language are not expected or rather than the quality of the work. The Classroom interactions support learning, insists on hard work; students 
valued. Medium to low teacher conveys that student success is hard work, and the precise use of assume responsibility for high 
expectations for student the result of natural ability rather than language. quality by initiating improvements, 
achievement are the norm, with hard work, and refers only in passing to making revisions, adding detail, 
high expectations for learning the precise use of language. High and/or assisting peers in their 
reserved for only one or two expectations for learning are reserved for precise use of language. 
students. those students thought to have a natural 

,..,.... ... ;+, , ,,I,,.. f,,,.,_,._L_ ,..,,L: __ ._ 

Critical • The teacher conveys that there • The teacher's energy for the work is • The teacher communicates the • The teacher communicates 
Attributes is little or no purpose for the neutral, neither indicating a high level importance of the content and the passion for the subject. 

work, or that the reasons for of commitment nor ascribing the need conviction that with hard work all • The teacher conveys the 
doing it are due to external to do the work to external forces. students can master the material. satisfaction that accompanies a 
factors. • The teacher conveys high expectations • The teacher demonstrates a high deep understanding of complex 

• The teacher conveys to at least for only some students. regard for students' abilities. content. 
some students that the work is • Students exhibit a limited commitment • The teacher conveys an expectation of • Students indicate through their 
too challenging for them. to complete the work on their own; high levels of student effort. questions and comments a 

• Students exhibit little or no pride many students indicate that they are • Students expend good effort to desire to understand the 
in their work. looking for an "easy path." complete work of high quality. content. 

• Students use language • The teacher's primary concern appears • The teacher insists on precise use of • Students assist their classmates 
incorrectly; the teacher does not to be to complete the task at hand. language by students. in understanding the content. 
correct them. • The teacher urges, but does not • Students take initiative in 

insist, that students use precise improving the quality of their 
language. work. 

• Students correct one another in 
th..._; ............. nf 1--- - - ..... ,.,... 

Possible • The teacher tells students that • The teacher says, "Let's get through • The teacher says, "This is important; • The teacher says, "It's really fun to 
Examples they're doing a lesson because it's this." you'll need to speak grammatical find the patterns for factoring 

in the book or is district- • The teacher says, "/ think most of you English when you apply for a job." polynomials." 
mandated. will be able to do this." • The teacher says, "This idea is really • A student says, "/ don't really 

• The teacher says to a student, • Students consult with one another to important! It's central to our understand why it's better to 
"Why don't you try this easier determine how to fill in a worksheet, understanding of history." solve this problem that way. " 
problem?" without challenging one another's • The teacher says, "Let's work on this • A student asks a classmate to 

• Students turn in sloppy or thinking. together; it's hard, but you all will be explain a concept or procedure 
incomplete work • The teacher does not encourage able to do it well." since he didn't quite follow the 

• Many students don't engage in students who are struggling. • The teacher hands a paper back to a teacher's explanation. 
an assigned task, and yet the • Only some students get right to work student, saying, "/ know you can do a • Students question one another 
teacher ignores their behavior. after an assignment is given or after better job on this." The student accepts it on answers. 

• Students have not completed entering the room. without complaint • A student asks the teacher for 
their homework; the teacher • And others ... • Students get to work right away when permission to redo a piece of work 
does not respond. an assignment is given or after entering since she now sees how it could be 

• And others ... the room. strengthened. 
• And others ... • And others ... 
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Component 2c: Managing Classroom Procedures 

A smoothly functioning classroom is a prerequisite to good instruction and high levels of student engagement Teachers establish and 
monitor routines and procedures for the smooth operation of the classroom and the efficient use of time. Hallmarks of a well- managed 
classroom are that instructional groups are used effectively, noninstructional tasks are completed efficiently, and transitions between 
activities and management of materials and supplies are skillfully done in order to maintain momentum and maximize instructional 
time. The establishment of efficient routines, and teaching students to employ them, may be inferred from the sense that the class "runs 
itself." 

The elements of component 2c are: 
• Management of instructional groups 

Teachers help students to develop the skills to work purposefully and cooperatively in groups or independently, with little supervision from the 
teacher. 

• Management of t ransitions 
Many lessons engage students in different types of activities: large group, small group, independent work. It's important that little time is lost as 
students move from one activity to another; students know the "drill" and execute it seamlessly. 

• Management of materials and supplies 
Experienced teachers have all necessary materials at hand and have taught students to implement routines for distribution and collection of 
materials with a minimum of disruption to the flow of instruction. 

• Performance of classroom routines 
Overall, little instructional time is lost in activities such as taking attendance, recording the lunch count, or the return of permission slips for a 

class trip. 

• Supervision of volunteers and paraprofessionals 
Not every teacher has the benefit of assistance from volunteers and paraprofessionals, but those who do recognize that it takes both organization and 
management to help these individuals understand their duties and acquire the skills to carry them out 

Indicators include: 
• Smooth functioning of all routines 
• Little or no loss of instructional time 
• Students playing an important role in carrying out the routines 
• Students knowing what to do, where to move 

Page 29 
Attachment 5 Nevada Strong Application Page 222



Component 2d: Managing Student Behavior 

In order for students to be able to engage deeply with content, the classroom environment must be orderly; the atmosphere must feel 
business-like and productive, without being authoritarian. In a productive classroom, standards of conduct are clear to students; they know 
what they are permitted to do and what they can expect of their classmates. Even when their behavior is being corrected, students feel 
respected; their dignity is not undermined. Skilled teachers regard positive student behavior not as an end in itself, but as a prerequisite to 
high levels of engagement in content. 

The elements of component 2d are: 
Expectations 
It is clear, either from what the teacher says or by inference from student actions, that expectations for student conduct have been established and that 
they are being implemented. 
Monitoring of student behavior 
Experienced teachers seem to have eyes in the backs of their heads; they are attuned to what's happening in the classroom and can move subtly to help 
students, when necessary, re-engage with the content being addressed in the lesson. At a high level, such monitoring is preventive and subtle, which may 
make it challenging to observe. 
Response to studentmisbehavior 
Even experienced teachers find that their students occasionally violate one or another of the agreed-upon standards of conduct; how the teacher 
responds to such infractions is an important mark of the teacher's skill. Accomplished teachers try to understand why students are conducting 
themselves in such a manner (are they unsure of the content? are they trying to impress their friends?) and respond in a way that respects the 
dignity of the student The best responses are those that address misbehavior early in an episode, although doing so is not always possible. 

Indicators include: 
Clear standards of conduct, possibly posted, and possibly referred to during a lesson 
Absence of acrimony between teacher and students concerning behavior 
Teacher awareness of student conduct 
Preventive action when needed by the teacher 
Absence of misbehavior 
Reinforcement of positive behavior 

Page 29 
Attachment 5 Nevada Strong Application Page 223



Ineffective Developing Effective Highly Effective 
2d: Managing There appear to be no established Standards of conduct appear to have Student behavior is generally Student behavior is entirely appropriate. 
Student Behavior standards of conduct, or students been established, but their appropriate. The teacher monitors Students take an active role in monitoring 

challenge them. There is little or no implementation is inconsistent. The student behavior against established their own behavior and/ or that of other 
teacher monitoring of student teacher tries, with uneven results, to standards of conduct Teacher response students against standards of conduct. 
behavior, and response to students' monitor student behavior and respond to student misbehavior is consistent, Teacher monitoring of student behavior 
misbehavior is repressive or to student misbehavior. proportionate, and respectful to is subtle and preventive. The teacher's 
disrespectful of student dignity. students and is effective. response to student misbehavior is 

sensitive to individual student needs and 
respects students' dignity. 

Critical • The classroom environment is • The teacher attempts to maintain • Standards of conduct appear to have • Student behavior is entirely 
Attributes chaotic, with no standards of order in the classroom, referring to been established and implemented appropriate; any student misbehavior 

conduct evident. classroom rules, but with uneven successfully. is very minor and swiftly handled. 
• The teacher does not monitor success. • Overall, student behavior is generally • The teacher silently and subtly 

student behavior. • The teacher attempts to keep track appropriate. monitors student behavior. 
• Some students disrupt the of student behavior, but with no • The teacher frequently monitors • Students respectfully intervene with 

classroom, without apparent apparent system. student behavior. classmates at appropriate moments to 
teacher awareness or with an • The teacher's response to student • The teacher's response to student ensure compliance with standards of 
ineffective response. misbehavior is inconsistent: misbehavior is effective. conduct. 

sometimes harsh, other times 
lenient. 

Possible • Students are talking among • Classroom rules are posted, but • Upon a nonverbal signal from the • A student suggests a revision to one of 
Examples themselves, with no attempt by neither the teacher nor the students teacher, students correct their the classroom rules. 

the teacher to silence them. refer to them. behavior. • The teacher notices that some students 
• An object flies through the air, • The teacher repeatedly asks • The teacher moves to every section of are talking among themselves and 

apparently without the teacher's students to take their seats; some the classroom, keeping a close eye on without a word moves nearer to them; 
notice. ignore her. student behavior. the talking stops. 

• Students are running around the • To one student: "Where's your late • The teacher gives a student a "hard • The teacher speaks privately to a 
room, resulting in chaos. pass? Go to the office." To another: look," and the student stops talking to student about misbehavior. 

• Students use their phones and "You don't have a late pass? Come in his neighbor. • A student reminds her classmates of the 
other electronic devices; the and take your seat;you've missed • And others ... class rule about chewing gum. 
teacher doesn't attempt to stop enough already." • And others ... 
them. • And others ... 

• And others ... 
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Component 2e: Organizing Physical Space 

The use of the physical environment to promote student learning is a hallmark of an experienced teacher. Its use varies, of course, with the 
age of the students: in a primary classroom, centers and reading corners may structure class activities; while with older students, the 
position of chairs and desks can facilitate, or inhibit, rich discussion. Naturally, classrooms must be safe (no dangling wires or dangerous 
traffic patterns), and all students must be able to see and hear what's going on so that they can participate actively. Both the teacher and 
students must make effective use of electronics and other technology. 

The elements of component 2e are: 
• Safety and accessibility 

Physical safety is a primary consideration of all teachers; no learning can occur if students are unsafe or if they don't have access to the board or other 
learning resources. 

• Arrangement of furniture and use of physical resources 
Both the physical arrangement of a classroom and the available resources provide opportunities for teachers to advance learning; when these 
resources are used skillfully, students can engage with the content in a productive manner. At the highest levels of performance, the students themselves 
contribute to the use or adaptation of the physical environment 

Indicators include: 
• Pleasant, inviting atmosphere 
• Safe environment 
• Accessibility for all students 
• Furniture arrangement suitable for the learning activities 
• Effective use of physical resources, including computer technology, by both teacher and students 
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Ineffective Develooine Effective Highly Effective 
2e: Organizing The classroom environment is The classroom is safe, and essential The classroom is safe, and students The classroom environment is safe, 
Physical Space unsafe, or learning is not accessible learning is accessible to most students. have equal access to learning and learning is accessible to all 

to many. There is poor alignment The teacher makes modest use of activities; the teacher ensures that students, including those with 
between the arrangement of physical resources, including computer the furniture arrangement is special needs. The teacher makes 
furniture and resources, including technology. The teacher attempts to appropriate to the learning effective use of physical resources, 
computer technology, and the adjust the classroom furniture for a activities and uses physical including computer technology. The 
lesson activities. lesson or, if necessary, to adjust the resources, including computer teacher ensures that the physical 

lesson to the furniture, but with technology, effectively. arrangement is appropriate to the 
limited effectiveness. learning activities. Students 

contribute to the use or adaptation 
of the physical environment to 
advance learning. 

Critical • There are physical hazards in the • The physical environment is safe, • The classroom is safe, and all • Modifications are made to the 
Attributes classroom, endangering student and most students can see and hear students are able to see and hear physical environment to 

safety. the teacher or see the board. the teacher or see the board. accommodate students with 
• The physical environment is not an • The classroom is arranged to special needs. 

• Many students can't see or hear impediment to learning but does not support the instructional goals • There is total alignment between 
the teacher or see the board. enhance it and learning activities. the learning activities and the 

• .Available technology is not being • The teacher makes limited use of • The teacher makes appropriate physical environment. 
used even if it is available and its available technology and other use of available technology. • Students take the initiative to 
use would enhance the lesson. resources. adjust the physical environment 

• The teacher and students make 
extensive and imaginative use of 
available technology. 

Possible • There are electrical cords running • The teacher ensures that • There are established guidelines • Students ask if they can shift the 
Examples around the classroom. dangerous chemicals are stored concerning where backpacks are furniture to better suit small-

• There is a pole in the middle of safely. left during class to keep the group work or discussion. 
the room; some students can't see • The classroom desks remain in two pathways clear; students comply. • A student closes the door to shut 
the board. semicircles, requiring students to lean • Desks are moved together so that out noise in the corridor or 

• A whiteboard is in the classroom, around their classmates during small- students can work in small groups, lowers a blind to block the sun 
but it is facing the wall. group work. or desks are moved into a circle for from a classmate's eyes. 

• And others ... • The teacher tries to use a computer to a class discussion. • A student suggests an application 
illustrate a concept but requires • The use of an Internet connection of the whiteboard for an activity. 
several attempts to make the extends the lesson. • And others ... 
demonstration work. • And others ... 

• .II n,I n,har< .. 

Page 29 
Attachment 5 Nevada Strong Application Page 226



Domain 3: Instruction 

Component 3a: Communicating with Students 

Teachers communicate with students for several independent, but related, purposes. First, they convey that teaching and learning are 
purposeful activities; they make that purpose clear to students. They also provide clear directions for classroom activities so that students 
know what to do; when additional help is appropriate, teachers model these activities. When teachers present concepts and information, 
they make those presentations with accuracy, clarity, and imagination, using precise, academic language; where amplification is important 
to the lesson, skilled teachers embellish their explanations with analogies or metaphors, linking them to students' interests and prior 
knowledge. Teachers occasionally withhold information from students (for example, in an inquiry science lesson) to encourage them to 
think on their own, but what information they do convey is accurate and reflects deep understanding of the content. And teachers' use of 
language is vivid, rich, and error free, affording the opportunity for students to hear language used well and to extend their own 
vocabularies. Teachers present complex concepts in ways that provide scaffolding and access to students. 

The elements of component 3a are: 
• Expectations for learning 

The goals for learning are communicated clearly to students. Even if the goals are not conveyed at the outset of a lesson (for example, in an inquiry 
science lesson}, by the end of the lesson students are clear about what they have been learning. 

• Directions foractivities 
Students understand what they are expected to do during a lesson, particularly if students are working independently or with classmates, without 
direct teacher supervision. These directions for the lesson's activities may be provided orally, in writing, or in some combination of the two, with 
modeling by the teacher, if it is appropriate. 

• Explanations of content 
Skilled teachers, when explaining concepts and strategies to students, use vivid language and imaginative analogies and metaphors, connecting 
explanations to students' interests and lives beyond school. The explanations are clear, with appropriate scaffolding, and, where appropriate, 
anticipate possible student misconceptions. These teachers invite students to be engaged intellectually and to formulate hypotheses regarding the 
concepts or strategies being presented. 

• Use of oral and written language 
For many students, their teachers' use of language represents their best model of both accurate syntax and a rich vocabulary; these models enable 
students to emulate such language, making their own more precise and expressive. Skilled teachers seize on opportunities both to use precise, 
academic vocabulary and to explain their use of it 

Indicators include: 
• Clarity of lesson purpose 
• Clear directions and procedures specific to the lesson activities 
• Absence of content errors and clear explanations of concepts and strategies 
• Correct and imaginative use of language 
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Ineffective Developing Effective Highly Effective 
3a: The instructional purpose of the The teacher's attempt to explain the The instructional purpose of the lesson The teacher links the instructional 
Communicating lesson is unclear to students, and instructional purpose has only limited is clearly communicated to students, purpose of the lesson to the larger 
with Students the directions and procedures success, and/or directions and including where it is situated within curriculum; the directions and 

are confusing. The teacher's procedures must be clarified after broader learning; directions and procedures are clear and anticipate 
explanation of the content initial student confusion. The teacher's procedures are explained clearly and possible student misunderstanding. The 
contains major errors and does explanation of the content maycontain may be modeled. The teacher's teacher's explanation of content is 
not include any explanation of minor errors; some portions are clear, explanation of content is scaffolded, thorough and clear, developing 
strategies students might use. others difficult to follow. The teacher's clear, and accurate and connects with conceptual understanding through clear 
The teacher's spoken or written explanation does notinvite students to students' knowledge and experience. scaffolding and connecting with students' 
language contains errors of engage intellectually or to understand During the explanation of content, the interests. Students contribute to 
grammar or syntax. The teacher's strategies they might use when teacher focuses, as appropriate, on extending the content by explaining 
academic vocabulary is working independently. The teacher's strategies students can use when concepts to their classmates and 
inappropriate, vague, or used spoken language is correct but uses working independently and invites suggesting strategies that might be used. 
incorrectly, leaving students vocabulary that is either limited or not student intellectual engagement The The teacher's spoken and written 
confused. fully appropriate to the students' ages teacher's spoken and writtenlanguage language is expressive, and the teacher 

or backgrounds. The teacher rarely is clear and correct and is suitable to finds opportunities to extend students' 
takes opportunities to explain academic students' ages and interests. The vocabularies, both within the discipline 
vocabulary. teacher's use of academic vocabulary is and for more general use. Students 

precise and serves to extend student contribute to the correct use of academic ., 
Critical • At no time during the lesson • The teacher provides little ; The teacher-states clearly, at some • If asked; students are able to explain 
Attributes does the teacher convey to elaboration or explanation about point during the lesson, what the what they are learning and where it 

students what they will be what the students will be learning. students will be learning. fits into the larger curriculum context. 
learning. • The teacher's explanation of the • The teacher's explanation of content • The teacher explains content clearly 

• Students indicate through body content consists of a monologue, is clear and invites student and imaginatively, using metaphors 
language or questions that they with minimal participation or participation and thinking. and analogies to bring content to life. 
don't understand the content intellectual engagement by • The teacher makes no content • The teacher points out possible 
being presented. students. errors. areas for misunderstanding. 

• The teacher makes a serious • The teacher makes no serious • The teacher describes specific • The teacher invites students to 
content error that will affect content errors but may make minor strategies students might use, explain the content to their 
students' understanding of the ones. inviting students to interpret them in classmates. 
lesson. • The teacher's explanations of the context of what they're learning. • Students suggest other strategies 

• Students indicate through content are purely procedural, with • Students engage with the learning they might use in approaching a 
their questions that they are no indication of how students can task, indicating that they understand challenge or analysis. 
confused about the learning think strategically. what they are to do. • The teacher uses rich language, 
task. • The teacher must clarify the • If appropriate, the teacher models offering brief vocabulary lessons 

• The teacher's communications learning task so students can the process to be followed in the where appropriate, both for general 
include errors of vocabulary or complete it. task. vocabulary and for the discipline. 
usage or imprecise use of • The teacher's vocabulary and • The teacher's vocabulary and usage • Students use academic language 
academic language. usage are correct but are correct and entirely suited to the correctly. 

• The teacher's vocabulary is unimaginative. lesson, including, where 
inappropriate to the age or • When the teacher attempts to appropriate, explanations of 
culture of the students. explain academic vocabulary, it is academic vocabulary. 

only partially successful. • The teacher's vocabulary is 
• The teacher's vocabulary is too appropriate to students' ages and 

advanced, or too juvenile, for levels of development 
students. 
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Ineffective Developing Effective Highly Effective 
Possible • A student asks, "What are we • The teacher mispronounces " ___ ." • The teacher says, "By the end of • The teacher says, "Here's a spot where 
Examples supposed to be doing?" but the • The teacher says, "And oh, by the today's lesson you're all going to be some students have difficulty; be sure 

teacher ignores the question. way, today we're going to factor able to factor different types of to read it carefully." 
• The teacher states that to add polynomials." polynomials." • The teacher asks a student to 

fractions they must have the • A student asks, "What are we • In the course of a presentation of explain the task to other students. 
same numerator. supposed to be doing?" and the content, the teacher asks students, • When clarification about the learning 

• Students have a quizzical look teacher clarifies the task "Can anyone think of an example of task is needed, a student offers it to 
on their faces; some may • A student asks, "What do I write that?" classmates. 
withdraw from the lesson. here?" in order to complete a task. • The teacher uses a board or • The teacher, in explaining the 

• Students become disruptive or • The teacher says, "Watch me while I projection device for task directions westward movement in U.S. history, 
talk among themselves in an show you how to "asking so that students can refer to it invites students to consider that 
effort to follow the lesson. students only to listen. without requiring the teacher's historical period from the point of view 

• The teacher uses technical • A number of students do not seem to attention. of the Native Peoples. 
terms without explaining their be following the explanation. • The teacher says, "When you're trying • The teacher asks, "Who would like to 
meanings. • Students are inattentive during the to solve a math problem like this,you explain this idea to us?" 

• The teacher says "ain't." teacher's explanation of content. might think of a similar, but simpler, • A student asks, "Is this another way we 
• And others ... • Students' use of academic problem you've done in the past and could think about analogies?" 

vocabulary is imprecise. see whether the same approach would • A student explains an academic term to 
• And others ... work." classmates. 

• The teacher explains passive solar • The teacher pauses during an 
energy by inviting students to think explanation of the civil rights 
about the temperature in a closed car movement to remind students that the 
on a cold, but sunny, day or about the prefix in· as in inequality means "not" 
water in a hose that has been sitting and that the prefix un• also means the 
in the sun. same thing. 

• The teacher uses a Venn diagram to • A student says to a classmate, "/ think 
illustrate the distinctions between a that side of the triangle is called the 
republic and a democracy. hypotenuse." 

• And others ... • And others ... 
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Component 3b: Using Ques_tioning and Discussion Techniques 

Questioning and discussion are the only instructional strategies specifically referred to in the Framework for Teaching, a decision that 
reflects their central importance to teachers' practice. In the Framework, it is important that questioning and discussion be used as 
techniques to deepen student understanding rather than serve as recitation, or a verbal "quiz." Good teachers use divergent as well as 
convergent questions, framed in such a way that they invite students to formulate hypotheses, make connections, or challenge previously 
held views. Students' responses to questions are valued; effective teachers are especially adept at responding to and building on student 
responses and making use of their ideas. High-quality questions encourage students to make connections among concepts or events 
previously believed to be unrelated and to arrive at new understandings of complex material. Effective teachers also pose questions for 
which they do not know the answers. Even when a question has a limited number of correct responses, the question, being nonformulaic, is 
likely to promote student thinking. 

Class discussions are animated, engaging all students in important issues and promoting the use of precise language to deepen and extend 
their understanding. These discussions may be based around questions formulated by the students themselves. 
Furthermore, when a teacher is building on student responses to questions (whether posed by the teacher or by other students), students 
are challenged to explain their thinking and to cite specific text or other evidence (for example, from a scientific experiment) to back up a 
position. This focus on argumentation forms the foundation of logical reasoning, a critical skill in all disciplines. 

Not all questions must be at a high cognitive level in order for a teacher's performance to be rated at a high level; that is, when exploring a 
topic, a teacher might begin with a series of questions oflow cognitive challenge to provide a review, or to ensure that everyone in the class is 
"on board." Furthermore, if questions are at a high level but only a few students participate in the discussion, the teacher's performance on 
the component cannot be judged to be at a high level. In addition, during lessons involving students in small-group work, the quality of the 
students' questions and discussion in their small groups may be considered as part of this component. In order for students to formulate 
high-level questions, they must have learned how to do so. Therefore, high-level questions from students, either in the full class or in small
group discussions, provide evidence that these skills have been taught. 

The elements of component 3b are: 
• Qualityofquestions/prompts 

Questions of high quality cause students to think and reflect, to deepen their understanding, and to test their ideas against those of their classmates. 
When teachers ask questions of high quality, they ask only a few of them and provide students with sufficient time to think about their responses, to 
reflect on the comments of their classmates, and to deepen their understanding. Occasionally,for the purposes of review, teachers ask students a 
series of ( usually low-level) questions in a type of verbal quiz. This technique may be helpful for the purpose of establishing the facts of a historical 
event, for example, but should not be confused with the use of questioning to deepen students' understanding. 

• Discussiontechniques 
Effective teachers promote learning through discussion. A foundational skill that students learn through engaging in discussion is that of explaining 
and justifying their reasoning and conclusions, based on specific evidence. Teachers skilled in the use of questioning and discussion techniques 
challenge students to examine their premises, to build a logical argument, and to critique the arguments of others. Some teachers report, "We 
discussed x," when what they mean is "I said x." That is, some teachers confuse discussion with explanation of content; as important as that is, it's 
not discussion. Rather, in a true discussion a teacher poses a question and invites all students' views to be heard, enabling students to engage in 
discussion directly with one another, not always mediated by the teacher. Furthermore, in conducting discussions, skilled teachers build further 
questions on student responses and insist that students examine their premises, build a logical argument, and critique the arguments of others. 

• Studentparticipation 
In some classes a few students tend to dominate the discussion; other students, recognizing this pattern, hold back their contributions. The skilled 
teacher uses a range of techniques to encourage all students to contribute to the discussion and enlists the assistance of students to ensure this 
outcome. 
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Component 3b: Using Questioning and Discussion Techniques 

Indicators include: 
• Questions of high cognitive challenge, formulated by both students and teacher 
• Questions with multiple correct answers or multiple approaches, even when there is a single correct response 
• Effective use of student responses and ideas 
• Discussion, with the teacher stepping out of the central, mediating role 
• Focus on the reasoning exhibited by students in discussion, both in give-and-take with the teacher and with their classmates 
• High levels of student participation in discussion 
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Ineffective Developing Effective Highly Effective 
3b: Using The teacher's questions are of The teacher's questions lead students While the teacher may use some low-level questions, The teacher uses a variety or 
Questioning low cognitive challenge, with through a single path of inquiry, with he poses questions designed to promote student series of questions or prompts to 
and single correct responses, and answers seemingly determined in thinking and understanding. The teacher creates a challenge students cognitively, 
Discussion are asked in rapid succession. advance.Alternatively, the teacher genuine discussion among students, providing advance high-level thinking and 
Techniques Interaction between the attempts to ask some questions adequate time for students to respond and stepping discourse, and promote 

teacher and students is designed to engage students in aside when doing so is appropriate. The teacher metacognition. Students 
predominantly recitation thinking, but only a few students are challenges students to justify their thinking and formulate many questions, 
style, with the teacher involved. The teacher attempts to successfully engages most students in the discussion, initiate topics, challenge one 
mediating all questions and engage all students in the discussion, employing a range of strategies to ensure that most another's thinking, and make 
answers; the teacher accepts to encourage them to respond to one students are heard. unsolicited contributions. 
all contributions without another, and to explain their thinking, Students themselves ensure that al 
asking students to explain with uneven results. voices are heard in the discussion. 
their reasoning. Only a few 
students participate in the 
discussion. 

Critical • Questions are rapid-fire • The teacher frames some questions • The teacher uses open-ended questions, inviting • Students initiate higher-order 
Attributes and convergent, with a designed to promote student students to think and/or offer multiple possible questions. 

single correct answer. thinking, but many have a single answers. • The teacher builds on and 
• Questions do not invite correct answer, and the teacher • The teacher makes effective use of wait time. uses student responses to 

student thinking. calls on students quickly. • Discussions enable students to talk to one another questions in order to deepen 
• All discussion is between • The teacher invites students to without ongoing mediation by teacher. student understanding. 

the teacher and students; respond directly to one another's • The teacher calls on most students, even those • Students extend the 
students are not invited to ideas, but few students respond. who don't initially volunteer. discussion, enriching it. 
speak directly to one • The teacher calls on many students, • Many students actively engage in the discussion. • Students invite comments from 
another. but only a small number actually • The teacher asks students to justify their their classmates during a 

• The teacher does not ask participate in the discussion. reasoning, and most attempt to do so. discussion and challenge one 
students to explain their • The teacher asks students to another's thinking. 
thinking. explain their reasoning, but only • Virtually all students are 

• Only a few students some students attempt to do so. engaged in the discussion. 
dominate the discussion. 

Possible • All questions are of the • Many questions are of the • The teacher asks, "What might have happened if the • A student asks, "How many 
Examples "recitation" type, such as "recitation" type, such as "How colonists had not prevailed in the American war for ways are there to get this 

"What is 3 x 4?" many members of the House of independence?" answer?" 
• The teacher asks a Representatives are there?" • The teacher uses the plural form in asking • A student says to a 

question for which the • The teacher asks, "Who has an idea questions, such as "What are some things you classmate, "l don't think 1 
answer is on the board; about this?" The usual three think might contribute to _ __ ?" agree with you on this, 
students respond by students offer comments. • The teacher asks, "Maria, can you comment on because ... " 
reading it • The teacher asks, "Maria, can you Tan's idea?" and Maria responds directly to Tan. • A student asks of other 

• The teacher calls only on comment on Tan's idea?" but Maria • The teacher poses a question, asking every student to students, "Does anyone have 
students who have their does not respond or makes a write a brief response and then share it with a another idea how we might 
hands up. comment directly to the teacher. partner, before inviting a few to offer their ideas to figure this out?" 

• A student responds to a • The teacher asks a student to explain the entire class. • A student asks, "What if. .. ?" 
question with wrong his reasoning for why 13 is a prime • The teacher asks students when they have formulated • And others ... 
information, and the number but does not follow up when an answer to the question "Why do you think Huck 
teacher doesn't follow up. the student falters. Finn did ?" to find the reason in the 

• And others ... • And others ... text and to explain their thinking to a neighbor. 
• And others ... 
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Component 3c: Engaging Students in Learning 

Student engagement in learning is the centerpiece of the Framework for Teaching; all other components contribute to it When students 
are engaged in learning, they are not merely "busy," nor are they only "on task" Rather, they are intellectually active in learning 
important and challenging content The critical distinction between a classroom in which students are compliant and busy and one in 
which they are engaged is that in the latter, students are developing their understanding through what they do. That is, they are engaged 
in discussion, debate, answering "what if?" questions, discovering patterns, and the like. They may be selecting their work from a range 
of (teacher-arranged) choices, and making important contributions to the intellectual life of the class. Such activities don't typically 
consume an entire lesson, but they are essential components of engagement. 

A lesson in which students are engaged usually has a discernible structure: a beginning, a middle, and an end, with scaffolding provided 
by the teacher or by the activities themselves. Student tasks are organized to provide cognitive challenge, and then students are 
encouraged to reflect on what they have done and what they have learned. That is, the lesson has closure, in which teachers encourage 
students to derive the important learning from the learning tasks, from the discussion, or from what they have read. Critical questions for 
an observer in determining the degree of student engagement are "What are the students being asked to do? Does the learning task 
involve thinking? Are students challenged to discern patterns or make predictions?" If the answer to these questions is that students are, 
for example, filling in blanks on a worksheet or performing a rote procedure, they are unlikely to be cognitively engaged. 

In observing a lesson, it is essential not only to watch the teacher but also to pay close attention to the students and what they are doing. 
The best evidence for student engagement is what students are saying and doing as a consequence of what the teacher does, or has done, 
or has planned. And while students may be physically active ( e.g., using manipulative materials in mathematics or making a map in social 
studies), it is not essential that they be involved in a hands-on manner; it is, however, essential that they be challenged to be "minds-on." 

The elements of component 3c are: 
• Activities andassignments 

The activities and assignments are the centerpiece of student engagement, since they determine what it is that students are asked to do. Activities 
and assignments that promote learning require student thinking that emphasizes depth over breadth and encourage students ta explain their 
thinking. 

• Grouping of students 
Haw students are grouped for instruction (whole class, small groups, pairs, individuals) is one of the many decisions teachers make every day. There 
are many options; students of similar background and skill may be clustered together, or the more-advanced students may be spread around into the 
different groups. Alternatively, a teacher might permit students to select their own groups, or they could be formed randomly. 

• Instructional materials and resources 
The instructional materials a teacher selects to use in the classroom can have an enormous impact on students' experience. Though some teachers 
are obliged to use a school's or district's officially sanctioned materials, many teachers use these selectively or supplement them with others of their 
choosing that are better suited to engaging students in deep learning-for example, the use of primary source materials in social studies. 

• Structure and pacing 
No one, whether an adult or a student, likes to be either bored or rushed in completing a task. Keeping things moving, within a well-defined 
structure, is one of the marks of an experienced teacher. And since much of student learning results from their reflection on what they have done, 
a well-designed lesson includes time for reflection and closure. 
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Component 3c: Engaging Students in Learning 

Indicators include: 
• Student enthusiasm, interest, thinking, problem solving, etc . 
• Learning tasks that require high-level student thinking and invite students to explain their thinking 
• Students highly motivated to work on all tasks and persistent even when the tasks are challenging 
• Students actively "working," rather than watching while their teacher "works" 
• Suitable pacing of the lesson: neither dragged out nor rushed, with time for closure and student reflection 

Page 34 
Attachment 5 Nevada Strong Application Page 234



Ineffective Develooine: Effective Highly Effective 
3c: Engaging The learning tasks/activities, The learning tasks and activities are The learning tasks and activities are fully Virtually all students are 
Students in materials, and resources are poorly partially aligned with the instructional aligned with the instructional outcomes intellectually engaged in 
Learning aligned with the instructional outcomes but require only minimal and are designed to challenge student challenging content through well-

outcomes, or require only rote thinking by students and little thinking, inviting students to make their designed learning tasks and 
responses, with only one approach opportunity for them to explain their thinking visible. This technique results in activities that require complex 
possible. The groupings of students thinking, allowing most students to be active intellectual engagement by most thinking by students. The teacher 
are unsuitable to the activities. The passive or merely compliant. The students with important and challenging provides suitable scaffolding and 
lesson has no clearly defined groupings of students are moderately content, and with teacher scaffolding to challenges students to explain 
structure, or the pace of the lesson suitable to the activities. The lesson support that engagement. The groupings their thinking. There is evidence of 
is too slow or rushed. has a recognizable structure; however, of students are suitable to the activities. some student initiation of inquiry 

the pacing of the lesson may not The lesson has a clearly defined structure, and student contributions to the 
provide students the time needed to and the pacing of the lesson is appropriate, exploration of important content; 
be intellectually engaged or may be so providing most students the time needed students may serve as resources 
slow that many students have a to be intellectually engaged. for one another. The lesson has a 
considerableamount of"downtime." clearly defined structure, and the 

pacing of the lesson provides 
students the time needed not only 
to intellectually engage with and 
reflect upon their learning but also 
to consolidate theirunderstanding. 

Critical • Few students are intellectually • Some students are intellectually • Most students are intellectually • Virtually all students are 
Attributes engaged in the lesson. engaged in the lesson. engaged in the lesson. intellectually engaged in the 

• Learning tasks/activities and • Learning tasks are a mix of those • Most learning tasks have multiple lesson. 
materials require only recall or requiring thinking and those correct responses or approaches • Lesson activities require high-
have a single correct response requiring recall. and/or encourage higher-order level student thinking and 
or method. • Student engagement with the thinking. explanations of their thinking. 

• Instructional materials used are content is largely passive; the • Students are invited to explain their • Students take initiative to 
unsuitable to the lesson and/or learning consists primarily of facts thinking as part of completing tasks. improve the lesson by (1) 
the students. or procedures. • Materials and resources support the modifying a learning task to 

• The lesson drags or is rushed. • The materials and resources are learning goals and require intellectual make it more meaningful or 
• Only one type of instructional partially aligned to the lesson engagement, as appropriate. relevant to their needs, (2) 

group is used (whole group, objectives. • The pacing of the lesson provides suggesting modifications to the 
small groups) when variety • Few of the materials and resources students the time needed to be grouping patterns used, and/or 
would promote more student require student thinking or ask intellectually engaged. (3) suggesting modifications or 
engagement. students to explain their thinking. • The teacher uses groupings that are additions to the materials being 

• The pacing of the lesson is suitable to the lesson activities. used. 
uneven-suitable in parts but • Students have an opportunity 
rushed or dragging in others. for reflection and closure on 

• The instructional groupings used the lesson to consolidate their 
are partially appropriate to the understanding. 
activities. 

Possible • Most students disregard the • Students in only three of the five • Five students ( out of 27) have finished an • Students are asked to write an 
Examples assignment given by the teacher; small groups are figuring out an assignment early and begin talking essay in the style of Hemingway 

it appears to be much too answer to the assigned problem; the among themselves; the teacher assigns a and to describe which aspects of 
difficult for them. others seem to be unsure how they follow-up activity. his style they have incorporated. 

• Students fill out the lesson should proceed. • Students are asked to formulate a • Students determine which of 
worksheet by copying words • Students are asked to fill in a hypothesis about what might happen if several tools-e.g., a 
from the board. worksheet,following an the American voting system allowed for protractor, spreadsheet, or 

• Students are usina math established vrocedure. the direct election of nresidents 
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Ineffective Developing Effective Highly Effective 
manipulative materials in a rote • There is a recognizable beginning, and to explain their reasoning. graphing calculator-would be 
activity. middle, and end to the lesson. • Students are given a task to do most suitable to solve a math 

• The teacher lectures for 45 • The teacher lectures for 20 minutes independently, then to discuss with a problem. 
minutes. and provides 15 minutes for the table group,followed by a reporting • A student asks whether they 

• Most students don't have time to students to write an essay; not all from each table. might remain in their small 
complete the assignment; the students are able to complete it. • Students are asked to create different groups to complete another 
teacher moves on in the lesson. • And others ... representations of a large number using section of the activity, rather 

• And others ... a variety of manipulative materials. than work independently. 
• The lesson is neither rushed nor does it • Students identify or create their 

drag. own learning materials. 
• And others ... • Students summarize their 

learning from the lesson. 
• ,I nrl n•ha~e 
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Component 3d: UsinJ.? Assessment in Instruction 

Assessment of student learning plays an important new role in teaching: no longer signaling the end of instruction, it is now recognized to 
be an integral part of instruction. While assessment a/learning has always been and will continue to be an important aspect of teaching 
(it's important for teachers to know whether students have learned what teachers intend), assessment/or learning has increasingly come 
to play an important role in classroom practice. And in order to assess student learning for the purposes of instruction, teachers must 
have a "finger on the pulse" of a lesson, monitoring student understanding and, where feedback is appropriate, offering it to students. 

A teacher's actions in monitoring student learning, while they may superficially look the same as those used in monitoring student 
behavior, have a fundamentally different purpose. When monitoring behavior, teachers are alert to students who may be passing notes or 
bothering their neighbors; when monitoring student learning, teachers look carefully at what students are writing, or listen carefully to 
the questions students ask, in order to gauge whether they require additional activity or explanation to grasp the content. In each case, the 
teacher may be circulating in the room, but his or her purpose in doing so is quite different in the two situations. 

Similarly, on the surface, questions asked of students for the purpose of monitoring learning are fundamentally different from those used 
to build understanding; in the former, the questions seek to reveal students' misconceptions, whereas in the latter the questions are 
designed to explore relationships or deepen understanding. Indeed, for the purpose of monitoring, many teachers create questions 
specifically to elicit the extent of student understanding and use additional techniques (such as exit tickets) to determine the degree of 
understanding of every student in the class. Teachers at high levels of performance in this component, then, demonstrate the ability to 
encourage students and actually teach them the necessary skills of monitoring their own learning against clear standards. 

But as important as monitoring student learning and providing feedback to students are, however, they are greatly strengthened by a 
teacher's skill in making mid-course corrections when needed, seizing on a "teachable moment," or enlisting students' particular interests to 
enrich an explanation. 

The elements of component 3d are: 
• Assessment criteria 

It is essential that students know the criteria for assessment At its highest level, students themselves have had a hand in articulating the criteria (for 
example, of a clear oral presentation). 

• Monitoring of student learning 
A teacher's skill in eliciting evidence of student understanding is one of the true marks of expertise. This is not a hit-or-miss effort, but is planned 
carefully in advance. Even after planning carefully, however, a teacher must weave monitoring of student learning seamlessly into the lesson, using a 
variety of techniques. 

• Feedback to students 
Feedback on learning is an essential element of a rich instructional environment; without it, students are constantly guessing at how they are doing 
and at how their work can be improved. Valuable feedback must be timely, constructive, and substantive and must provide students the guidance 
they need to improve their performance. 

• Student self-assessment and monitoring of progress 
The culmination of students' assumption of responsibility for their learning is when they monitor their own learning and take appropriate action. Of 
course, they can do these things only if the criteria for learning are clear and if they have been taught the skills of checking their work against clear 
criteria. 

Indicators include: 
• The teacher paying close attention to evidence of student understanding 
• The teacher posing specifically created questions to elicit evidence of student understanding 
• The teacher circulating to monitor student learning and to offer feedback 
• Students assessing their own work against established criteria 
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3d: Using 
Assessment in 
Instruction 

Critical 
Attributes 

Possible 
Examples 

Ineffective 
Students do not appear to be aware of 
the assessment criteria, and there is little 
or no monitoring of student learning; 
feedback is absent or of poor quality. 
Students do not engage in self- or peer 
assessment 

• The teacher gives no indication of 
what high-quality work looks like. 

• The teacher makes no effort to 
determine whether students 
understand the lesson. 

• Students receive no feedback, or 
feedback is global or directed to only 
one student. 

• The teacher does not ask students to 
evaluate their own or classmates' 
work. 

• A student asks, "How is this 
assignment going to be graded?" 

• A student asks, "Is this the right way to 
solve this problem?" but receives no 
information from the teacher. 

• The teacher forges ahead with a 
presentation without checking for 
understanding. 

• After the students present their research 
on globalization, the teacher tells them 

__ their letter nrnde: when 

Developing 
Students appear to be only 
partially aware of the 
assessment criteria, and the 
teacher monitors student 
learning for the class as a whole. 
Questions and assessments are 
rarely used to diagnose evidence 
of learning. Feedback to students 
is general, and few students 
assess their own work. 

• There is little evidence that 
the students understand how 
their work will be evaluated. 

• The teacher monitors 
understanding through a 
single method, or without 
eliciting evidence of 
understanding from students. 

• Feedback to students is vague 
and not oriented toward 
future improvement of work. 

• The teacher makes only 
minor attempts to engage 
students in self- or peer 
assessment 

• The teacher asks, "Does 
anyone have a question?" 

• When a student completes a 
problem on the board, the 
teacher corrects the student's 
work without explaining why. 

• The teacher says, "Good job, 
everyone." 

• The teacher, after receiving a 
correct response from one 
sh1dent rnntin110C' uri#rhn11,. 

Effective 
Students appear to be aware of the 
assessment criteria, and the teacher 
monitors student learning for groups 
of students. Questions and 
assessments are regularly used to 
diagnose evidence of learning. 
Teacher feedback to groups of 
students is accurate and specific; some 
students engage in self- assessment. 

• The teacher makes the standards 
of high-quality work clear to 
students. 

• The teacher elicits evidence of 
student understanding. 

• Students are invited to assess their 
own work and make improvements; 
most of them do so. 

• Feedback includes specific and 
timely guidance, at least for groups 
of students. 

• The teacher circulates during small
group or independent work, offering 
suggestions to students. 

• The teacher uses specifically 
formulated questions to elicit 
evidence of student understanding. 

• The teacher asks students to look 
over their papers to correct their 
errors; most of them engage in this 
task. 

Llnfi-1lthec£ 

Highly Effective 
Assessment is fully integrated into 
instruction, through extensive use of 
formative assessment. Students 
appear to be aware of, and there is 
some evidence that they have 
contributed to, the assessment 
criteria. Questions and assessments 
are used regularly to diagnose 
evidence of learning by individual 
students. A variety of forms of 
feedback, from both teacher and 
peers, is accurate and specific and 
advances learning. 
Students self-assess and monitor 
their own progress. The teacher 
successfully differentiates 
instruction to address individual 
ch,Aonf-<"1 mic11nderc:t:andlnn<' 

• Students indicate that they clearly 
understand the characteristics of 
high-quality work, and there is 
evidence that students have helped 
establish the evaluation criteria. 

• The teacher is constantly "taking 
the pulse" of the class; monitoring 
of student understanding is 
sophisticated and continuous and 
makes use of strategies to elicit 
information about individual 
student understanding. 

• Students monitor their own 
understanding, either on their 
own initiative or as a result of 
tasks set by the teacher. 

• High-quality feedback comes 
from many sources, including 
students; it is specific and 
focused on improvement 

• The teacher reminds students of the 
characteristics of high-quality work, 
observing that the students 
themselves helped develop them. 

• While students are working, the 
teacher circulates, providing 
specific feedback to individual 
students. 

• The teacher uses popsic/e sticks or 
exit tickets to elicit evidence of 
individual student understanding. 
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Ineffective Develooine Effective Hiehly Effective 
students ask how he arrived at the ascertaining whether other • Students offer feedback to their 
grade, the teacher responds, "After all students understand the concept. classmates on their work. 
these years in education, I just know • The students receive their • Students evaluate a piece of their 
what grade to give." tests back; each one is simply writing against the writing rubric 

• And others ... marked with a letter grade and confer with the teacher about 
at the top. how it could be improved. 

• And others ... • And others ... 
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_Component 3e: Demonstrating Flexibility and Responsiveness 

"Flexibility and responsiveness" refer to a teacher's skill in making adjustments in a lesson to respond to changing conditions. When a 
lesson is well planned, there may be no need for changes during the course of the lesson itself. Shifting the approach in midstream is not 
always necessary; in fact, with experience comes skill in accurately predicting how a lesson will go and being prepared for different possible 
scenarios. But even the most skilled, and best prepared, teachers will occasionally find either that a lesson is not proceeding as they would 
like or that a teachable moment has presented itself. They are ready for such situations. Furthermore, teachers who are committed to the 
learning of all students persist in their attempts to engage them in learning, even when confronted with initial setbacks. 

The elements of component 3e are: 
• Lesson adjustment 

Experienced teachers are able to make both minor and (at times) major adjustments to a lesson, or mid-course corrections. Such adjustments depend 
on a teacher's store of alternate instructional strategies and the confidence to make a shift when needed. 

• Response to students 
Occasionally during a lesson, an unexpected event will occur that presents a true teachable moment It is a mark of considerable teacher skill to be 
able to capitalize on such opportunities. 

• Persistence 
Committed teachers don't give up easily; when students encounter difficulty in learning (which all do at some point), these teachers seek alternate 
approaches to help their students be successful. In these efforts, teachers display a keen sense of efficacy. 

Indicators include: 
• Incorporation of students' interests and daily events into a lesson 

• The teacher adjusting instruction in response to evidence of student understanding (or lack of it) 
• The teacher seizing on a teachable moment 
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3e: 
Demonstrating 
Flexibility and 
Responsiveness 

Critical 
Attributes 

Possible 
Examples 

Ineffective 

The teacher ignores students' 
questions; when students have 
difficulty learning, the teacher 
blames them or their home 
environment for their lack of 
success. The teacher makes no 
attempt to adjust the lesson even 
when students don't understand 
the content. 

• The teacher ignores indications 
of student boredom or lack of 
understanding. 

• The teacher brushes aside 
students' questions. 

• The teacher conveys to 
students that when they have 
difficulty learning, it is their 
fault. 

• In reflecting on practice, the 
teacher does not indicate that it 
is important to reach all 
students. 

• The teacher makes no attempt 
to adjust the lesson in response 

_ _t11.~t11rlPnt rnnfu~inn 
• The teacher says, "We don't 

have time for that today." 
• The teacher says, "If you'd just 

pay attention,you could 
understand this." 

• When a student asks the teacher 
to explain a mathematical 
procedure again, the teacher 
says, ''lust do the homework 
assignment; you'll get it then." 

• And others ... 

Developing 

The teacher accepts responsibility 
for the success of all students but has 
only a limited repertoire of 
strategies to use. Adjustment of the 
lesson in response to assessment is 
minimal or ineffective. 

• The teacher makes perfunctory 
attempts to incorporate students' 
questions and interests into the 
lesson. 

• The teacher conveys to students a 
level of responsibility for their 
learning but also his uncertainty 
about how to assist them. 

• In reflecting on practice, the 
teacher indicates the desire to 
reach all students but does not 
suggest strategies for doing so. 

• The teacher's attempts to adjust 
the lesson are partially 
<."11rroc-<"f11J. 

• The teacher says, "I'll try to think 
of another way to come at this and 
get back to you." 

• The teacher says, "/ realize not 
everyone understands this, but we 
can't spend any more time on it" 

• The teacher rearranges the way 
the students are grouped in an 
attempt to help students 
understand the lesson; the 
strategy is partially successful. 

• And others ... 

Effective 

The teacher successfully 
accommodates students' 
questions and interests. Drawing 
on a broad repertoire of 
strategies, the teacher persists in 
seeking approaches for students 
who have difficulty learning. If 
impromptu measures are needed, 
the teacher makes a minor 
adjustment to the lesson and does 
so smoothly. 

• The teacher incorporates 
students' interests and 
questions into the heart of the 
lesson. 

• The teacher conveys to 
students that she has other 
approaches to try when the 
students experience difficulty. 

• In reflecting on practice, the 
teacher cites multiple 
approaches undertaken to reach 
students having difficulty. 

• When improvising becomes 
necessary, the teacher makes 
adjustments to the lesson. 

• The teacher says, "That's an 
interesting idea; let's see how it 
fits." 

• The teacher illustrates a 
principle of good writing to a 
student, using his interest in 
basketball as context 

• The teacher says, "This seems to 
be more difficult for you than I 
expected; let's try this way," and 
then uses another approach. 

• And others ... 

Highly Effective 

The teacher seizes an opportunity to 
enhance learning, building on a 
spontaneous event or students' interests, 
or successfully adjusts and differentiates 
instruction to address individual student 
misunderstandings. Using an extensive 
repertoire of instructional strategies and 
soliciting additional resources from the 
school or community, the teacher 
persists in seeking effective approaches 
for students who need help. 

• The teacher seizes on a teachable 
moment to enhance a lesson. 

• The teacher conveys to students that 
she won't consider a lesson "finished" 
until every student understands and 
that she has a broad range of 
approaches to use. 

• In reflecting on practice, the teacher can 
cite others in the school and beyond 
whom he has contacted for assistance in 
reaching some students. 

• The teacher's adjustments to the lesson, 
when they are needed, are designed to 
assist individual students. 

• The teacher stops a lesson midstream 
and says, "This activity doesn't seem to be 
working. Here's another way I'd like you 
to try it" 

• The teacher incorporates the school's 
upcoming championship game into an 
explanation of averages. 

• The teacher says, "ff we have to come 
back to this tomorrow, we will; it's really 
important that you understand it" 

• And others ... 
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Domain 4: Professional Responsibilities 

Component 4a: Reflecting on Teaching 

Reflecting on teaching encompasses the teacher's thinking that follows any instructional event, an analysis of the many decisions made in 
both the planning and the implementation of a lesson. By considering these elements in light of the impact they had on student learning, 
teachers can determine where to focus their efforts in making revisions and choose which aspects of the instruction they will continue in 
future lessons. Teachers may reflect on their practice through collegial conversations, journal writing, examining student work, 
conversations with students, or simply thinking about their teaching. Reflecting with accuracy and specificity, as well as being able to use 
in future teaching what has been learned, is an acquired skill; mentors, coaches, and supervisors can help teachers acquire and develop the 
skill of reflecting on teaching through supportive and deep questioning. Over time, this way of thinking both reflectively and self-critically 
and of analyzing instruction through the lens of student learning-whether excellent, adequate, or inadequate-becomes a habit of mind, 
leading to improvement in teaching and learning. 

The elements of component 4a are: 
• Accuracy 

As teachers gain experience, their reflections on practice become more accurate, corresponding to the assessments that would be given by an external 
and unbiased observer. Not only 
are the reflections accurate, but teachers can provide specific examples from the lesson to support their judgments. 

• Use in future teaching 
If the potential of reflection to improve teaching is to be fully realized, teachers must use their reflections to make adjustments in their practice. As 
their experience and expertise increases, teachers draw on an ever-increasing repertoire of strategies to inform these adjustments .. 

Indicators include: 
• Accurate reflections on a lesson 
• Citation of adjustments to practice that draw on a repertoire of strategies 
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Ineffective Developine: Effective Highly Effective 
4a: The teacher does not know The teacher has a generally accurate The teacher makes an accurate The teacher makes a thoughtful and 
Reflecting whether a lesson was effective impression of a lesson's effectiveness assessment of a lesson's effectiveness accurate assessment of a lesson's 
on or achieved its instructional and the extent to which and the extent to which it achieved its effectiveness and the extent to which it 
Teaching outcomes, or the teacher instructional outcomes were met. instructional outcomes and can cite achieved its instructional outcomes, citing 

profoundly misjudges the The teacher makes general general references to support the many specific examples from the lesson 
success of a lesson. The suggestions about how a lesson could judgment. The teacher makes a few and weighing the relative strengths of 
teacher has no suggestions for be improved. specific suggestions of what could be each. Drawing on an extensive repertoire 
how a lesson could be tried another time the lesson is taught. of skills, the teacher offers specific 
improved. alternative actions, complete with the 

probable success of different courses of 
,..,..+-inn 

Critical • The teacher considers the • The teacher has a general sense of • The teacher accurately assesses the • The teacher's assessment of the lesson is 
Attributes lesson but draws incorrect whether or not instructional practices effectiveness of instructional thoughtful and includes specific 

conclusions about its were effective. activities used. indicators of effectiveness. 
effectiveness. • The teacher offers general • The teacher identifies specific • The teacher's suggestions for 

• The teacher makes no modifications for future instruction. ways in which a lesson might be improvement draw on an extensive 
suggestions for improved. repertoire. 
imnrovement. 

Possible • Despite evidence to the • At the end of the lesson, the teacher • The teacher says, "l wasn't pleased • The teacher says, "I think that lesson 
Examples contrary, the teacher says, says, "I guess that went okay." with the level of engagement of the worked pretty well, although I was 

"My students did great on • The teacher says, "I guess I'll try students." disappointed in how the group at the 
that lesson!" next time." • The teacher's journal indicates back table performed." 

• The teacher says, "That • And others ... several possible lesson • In conversation with colleagues, the 
was awful; I wish I knew improvements. teacher considers strategies for grouping 
what to do!" • And others ... students differently to improve a lesson. 

• And others .. . • And others ... 
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Component 4b: Maintaining Accurate Rec~ords 

An essential responsibility of professional educators is keeping accurate records of both instructional and non instructional events. These 
include student completion of assignments, student progress in learning, and noninstructional activities that are part of the day- to-day 
functions in a school setting, such as the return of signed permission slips for a field trip and money for school pictures. 
Proficiency in this component is vital because these records inform interactions with students and parents and allow teachers to monitor 
learning and adjust instruction accordingly. The methods of keeping records vary as much as the type of information being recorded. For 
example, teachers may keep records of formal assessments electronically, using spreadsheets and databases, which allow for item analysis 
and individualized instruction. A less formal means of keeping track of 
student progress may include anecdotal notes that are kept in student folders. 

The elements of component 4b are: 
• Student completion of assignments 

Most teachers, particularly at the secondary level, need to keep track of student completion of assignments, including not only whether the assignments 
were actually completed but also 
students' success in completing them. 

• Student progress in learning 
In order to plan instruction, teachers need to know where each student "is" in his or her learning. This information may be collected formally or 
informally but must be updated frequently. 

• Noninstructional records 
Noninstructional records encompass all the details of school life for which records must be maintained, particularly if they involve money. Examples 
include tracking which students have returned their permission slips for a field trip or which students have paid for their school pictures. 

Indicators include: 
• Routines and systems that track student completion of assignments 
• Systems of information regarding student progress against instructional outcomes 
• Processes of maintaining accurate noninstructional records 
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Ineffective Developine: Effective Highly Effective 
4b: The teacher's system for The teacher's system for maintaining The teacher's system for maintaining The teacher's system for maintaining 
Maintaining maintaining information on information on student completion of information on student completion of information on student completion of 
Accurate student completion of assignments and student progress in assignments, student progress in assignments, student progress in learning, 
Records assignments and student learning is nonexistent or in disarray. learning, and noninstructional records and noninstructional records is fully 

progress in learning is The teacher's records for is fully effective. effective. Students contribute information 
nonexistent or in disarray. noninstructional activities are in and participate in 
The teacher's records for disarray, the result being errors maintaining the records. 
noninstructional activities are and confusion. 
in disarray, the result being 
o~M~r ~nrl ·-~f,•-'--

Critical • There is no system for • The teacher has a process for • The teacher's process for • Students contribute to and maintain 
Attributes either instructional or recording student work recording completion of student records indicating completed and 

noninstructional records. completion. However, it may be work is efficient and effective; outstanding work assignments. 
• Record-keeping systems are out of date or may not permit students have access to • Students contribute to and maintain 

in disarray and provide students to access the information about completed and/or data files indicating their own progress 
incorrect or confusing information. missing assignments. in learning. 
information. • The teacher's process for tracking • The teacher has an efficient and • Students contribute to maintaining 

student progress is cumbersome to effective process for recording noninstructional records for the class. 
use. student attainment of learning 

• The teacher has a process for goals; students are able to see 
tracking some, but not all, how they're progressing. 
noninstructional information, and it • The teacher's process for 
may contain some errors. recording noninstructional 

information is both efficient and 
- cc ···-

Possible • A student says, "I'm sure I • A student says, "/ wasn't in school • On the class website, the teacher • A student from each team maintains 
Examples turned in that assignment, today, and my teacher's website is out creates a link that students can the database of current and missing 

but the teacher lost it!" of date, so I don't know what the access to check on any missing assignments for the team. 
• The teacher says, "/ assignments are!" assignments. • When asked about her progress in a 

misplaced the writing • The teacher says, "I've got all these • The teacher's gradebook records class, a student proudly shows her 
samples for my class, but it notes about how the kids are doing; I student progress toward learning portfolio of work and can explain how 
doesn't matter- I know what should put them into the system, but I goals. the documents indicate her progress 
the students would have just don't have time." • The teacher creates a spreadsheet for toward learning goals. 
scored." • On the morning of the field trip, the tracking which students have paid for • When they bring in their permission 

• On the morning of the field teacher frantically searches all the their school pictures. slips for a field trip, students add their 
trip, the teacher discovers drawers in the desk looking for the • And others ... own informationto the database. 
that five students never permission slips and finds themjust • And others ... 
turned in their permission before the bell rings. 
slips. • And others ... 

e An,/ -•L •~• 
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Component 4c: Communicating with Families 

Although the ability of families to participate in their child's learning varies widely because of other family or job obligations, it is the 
responsibility of teachers to provide opportunities for them to understand both the instructional program and their child's progress. 
Teachers establish relationships with families by communicating to them about the instructional program, conferring with them about 
individual students, and inviting them to be part of the educational process itself. The level of family participation and involvement tends 
to be greater at the elementary level, when young children are just beginning school. However, the importance of regular communication 
with families of adolescents cannot be overstated. A teacher's effort to communicate with families 
conveys the teacher's essential caring, valued by families of students of all ages. 

The elements of component 4c are: 
• Information about the instructional program 

The teacher frequently provides information to families about the instructional program. 
• Information about individual students 

The teacher frequently provides information to families about students' individual progress. 
• Engagement of families in the instructional program 

The teacher frequently and successfully offers engagement opportunities to families so that they 
can participate in the learning activities. 

Indicators include: 
• Frequent and culturally appropriate information sent home regarding the instructional program and student progress 
• Two-way communication between the teacher and families 
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Ineffective Develooine Effective Hi2hly Effective 
4c: The teacher provides little The teacher makes sporadic attempts The teacher provides frequent and The teacher communicates frequently 
Communicating information about the to communicate with families about appropriate information to families with families in a culturally sensitive 
with Families instructional program to the instructional program and about about the instructional program and manner, with students contributing to 

families; the teacher's the progress of individual students conveys information about individual the communication. The teacher 
communication about but does not attempt to engage student progress in a culturally responds to family concerns with 
students' progress is families in the instructional program. sensitive manner. The teacher makes professional and cultural sensitivity. The 
minimal. The teacher does Moreover, the communication that some attempts to engage families in teacher's efforts to engage families in the 
notrespond,orresponds does take place may not be culturally the instructional program are frequent and 
insensitively, to parental sensitive to those families. instructional program. successful. 
rn~rae~, 

Critical • Little or no information • School- or district-created • The teacher regularly makes • Students regularly develop materials 
Attributes regarding the instructional materials about the instructional information about the instructional to inform their families about the 

program is available to program are sent home. program available. instructional program. 
parents. • The teacher sends home infrequent • The teacher regularly sends home • Students maintain accurate records 

• Families are unaware of or incomplete information about information about student about their individual learning 
their children's progress. the instructional program. progress. progress and frequently share this 

• Family engagement • The teacher maintains a school- • The teacher develops activities information with families. 
activities are lacking. required gradebook but does little designed to engage families • Students contribute to regular and 

• There is some culturally else to inform families about successfully and appropriately in ongoing projects designed to engage 
inappropriate student progress. their children's learning. families in the learning process. 
communication. • Some of the teacher's • Most of the teacher's • All of the teacher's communications are 

communications are inappropriate communications are appropriate highly sensitive to families' cultural 
to families' cultural norms. to families' cultural norms. norms. 

Possible • A parent says, "I'd like to • A parent says, "I received the • The teacher sends a weekly • Students create materials for Back-to-
Examples know what my kid is district pamphlet on the reading newsletter home to families that School Night that outline the approach 

working on at school." program, but I wonder how it's describe current class activities, for learning science. 
• A parent says, "I wish I being taught in my child's class." community and/or school projects, • Each student's daily reflection log 

could know something • A parent says, "I emailed the teacher field trips, etc. describes what she or he is learning, and 
about my child's progress about my child's struggles with • The teacher creates a monthly the log goes home each week for review 
before the report card math, but all I got back was a note progress report, which is sent by a parent or guardian. 
comes out" saying that he's doing fine." home for each student • Students design a project on charting 

• A parent says, "I wonder • The teacher sends home weekly • The teacher sends home a project their family's use of plastics. 
why we never see any quizzes for parent or guardian that asks students to interview a • And others ... 
schoolwork come home." signature. family member about growing up 

• And others ... • And others ... during the 1950s. 
• Ann nth,we 
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Component 4d: Participating in the Professional Comm uni 

Schools are, first of all, environments to promote the learning of students. But in promoting student learning, teachers must work with 
their colleagues to share strategies, plan joint efforts, and plan for the success of individual students. Schools are, in other words, 
professional organizations for teachers, with their full potential realized only when teachers regard themselves as members of a 
professional community. This community is characterized by mutual support and respect, as well as by recognition of the responsibility of 
all teachers to be constantly seeking ways to improve their practice and to contribute to the life of the school. 
Inevitably, teachers' duties extend beyond the doors of their classrooms and include activities related to the entire school or larger district, 
or both. These activities include such things as school and district curriculum committees or engagement with the parent- teacher 
organization. With experience, teachers assume leadership roles in these activities. 

The elements of component 4d are: 
• Relationships with colleagues 

Teachers maintain professional collegial relationships that encourage sharing, planning, and 
working together toward improved instructional skill and student success. 

• Involvement in a culture of professional inquiry 
Teachers contribute to and participate in a learning community that supports and respects its 
members' efforts to improve practice. 

• Service to the school 
Teachers' efforts move beyond classroom duties by contributing to school initiatives and projects. 

• Participation in school and district projects 
Teachers contribute to and support larger school and district projects designed to improve the professional community. 

Indicators include: 
• Regular teacher participation with colleagues to share and plan for student success 
• Regular teacher participation in professional courses or communities that emphasize improving practice 
• Regular teacher participation in school initiatives 
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Ineffective Develooinl? Effective Hi2hlv Effective 
4d: The teacher's relationships The teacher maintains cordial The teacher's relationships with The teacher's relationships with colleagues 
Participating with colleagues are relationships with colleagues to fu lfill colleagues are characterized by are characterized by mutual support and 
in the negative or self-serving. The duties that the school or district mutual support and cooperation; the cooperation, with the teacher taking 
Professional teacher avoids participation requires. The teacher participates in teacher actively participates in a initiative in assuming leadership among the 
Community in a professional culture of the school's culture of professional culture of professional inquiry. The faculty. The teacher takes a leadership role 

inquiry, resisting inquiry when invited to do so. The teacher volunteers to participate in in promoting a culture of professional 
opportunities to become teacher participates in school events school events and in school and inquiry. The teacher volunteers to 
involved. The teacher avoids and school and district projects when district projects, making a substantial participate in school events and district 
becoming involved in school specifically asked. contribution. projects, making a substantial contribution 
events or school and and assuming a leadership role in at least 
district projects. one aspect of school or district life. 

Critical • The teacher's relationships • The teacher has cordial • The teacher has supportive and • The teacher takes a leadership role in 
Attributes with colleagues are relationships with colleagues. collaborative relationships with promoting activities related to 

characterized by negativity • When invited, the teacher colleagues. professional inquiry. 
or combativeness. participates in activities related to • The teacher regularly participates • The teacher regularly contributes to and 

• The teacher purposefully professional inquiry. in activities related to professional leads events that positively impact 
avoids contr ibuting to • When asked, the teacher inquiry. school life. 
activities promoting participates in school activities, as • The teacher frequently volunteers • The teacher regularly contributes to 
professional inquiry. well as district and community to participate in school events and and leads significant district and 

• The teacher avoids projects. school district and community community projects. 
involvement in school projects. 
activities and district and 
communitv nroiects. 

Possible • The teacher doesn't share • The teacher is polite but seldom • The principal remarks that the • The teacher leads the group of mentor 
Examples test-taking strategies with shares any instructional materials teacher's students have been teachers at school, which is devoted to 

his colleagues. He figures with his grade partners. noticeably successful since her supporting teachers during their first 
that if his students do well, • The teacher attends PLC meetings teacher team has been focusing on years of teaching. 
he will look good. only when reminded by her instructional strategies during its • The teacher hosts a book study group 

• The teacher does not supervisor. meetings. thatmeets monthly; he guides the book 
attend PLC meetings. • The principal says, "I wish I didn't • The teacher has decided to take choices so that the group can focus on 

• The teacher does not attend have to ask the teacher to 'volunteer' some free MIT courses on line and to topics that will enhance their skills. 
any school functions after the every time we need someone to share his learning with colleagues. • The teacher leads the annual 
dismissal bell. chaperone the dance." • The basketball coach is usually willing "Olympics" day, thereby involving the 

• The teacher says, "I work • The teacher contributes to the district to chaperone the ninth-grade dance entire student body and faculty in 
from 8:30 to 3:30 and not a literacy committee only when because she knows all of her players athletic events. 
minute more. I won't serve requested to do so by the principal. will be there. • The teacher leads the district wellness 
on any district committee • And others ... • The teacher enthusiastically committee, and involves healthcare and 
unless they get me a represents the school during the nutrition specialists from the community. 
substitute to cover my class." district social studies review and • And others ... 

• And others ... brings his substantial knowledge of 
U.S. history to the course writing team. 

• And others ... 
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Component 4e: Growing and Developing Professionally 

As in other professions, the complexity of teaching requires continued growth and development in order for teachers to remain current. 
Continuing to stay informed and increasing their skills allows teachers to become ever more effective and to exercise leadership among 
their colleagues. The academic disciplines themselves evolve, and educators constantly refine their understanding of how to engage 
students in learning; thus, growth in content, pedagogy, and information technology are essential to good teaching. Networking with 
colleagues through such activities as joint planning, study groups, and lesson study provides opportunities for teachers to learn from one 
another. These activities allow for job-embedded professional development. In addition, professional educators increase their 
effectiveness in the classroom by belonging to professional organizations, reading professional journals, attending educational 
conferences, and taking university classes. As they gain experience and expertise, educators find ways to contribute to their colleagues and 
to the profession. 

The elements of component 4e are: 
• Enhancement of content knowledge and pedagogical skill 

Teachers remain current by taking courses, reading professional literature, and remaining current on the evolution of thinking regarding instruction. 
• Receptivity to feedback from colleagues 

Teachers actively pursue networks that provide collegial support and feedback 
• Service to theprofession 

Teachers are active in professional organizations in order to enhance both their personal practice and their ability to provide leadership and 
support to colleagues. 

Indicators include: 
• Frequent teacher attendance in courses and workshops; regular academic reading 
• Participation in learning networks with colleagues; freely shared insights 
• Participation in professional organizations supporting academic inquiry 
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Ineffective Developing Effective Highly Effective 
4e: Growing and Teacher engages in no Teacher participates to a limited extent Teacher seeks out opportunities for Teacher seeks out opportunities for 
Developing professional development in professional activities when they are professional development to enhance professional development and makes a 
Professionally activities to enhance knowledge convenient. The teacher engages in a content knowledge and pedagogical systematic effort to conduct action 

or skill. The teacher resists limited way with colleagues and skill. Teacher actively engages with research. The teacher solicits feedback 
feedback on teaching supervisors in professional colleagues and supervisors in on practice from both supervisors and 
performance from either conversation about practice, including professional conversation about colleagues. The teacher initiates 
supervisors or more experienced some feedback on teaching practice, including feedback about important activities to contribute to the 
colleagues. The teacher makes no performance. The teacher finds limited practice. The teacher participates profession. 
effort to share knowledge with ways to assist other teachers and actively in assisting other educators and 
others or to assume professional contribute to the profession. looks for ways to contribute to the 
responsibilities. profession. 

Critical • The teacher is not involved in • The teacher participates in • The teacher seeks regular • The teacher seeks regular 
Attributes any activity that might professional activities when they opportunities for continued opportunities for continued 

enhance knowledge or skill. are required or provided by the professional development. professional development, including 
• The teacher purposefully district. • The teacher welcomes colleagues initiating action research. 

resists discussing performance • The teacher reluctantly accepts and supervisors into the classroom • The teacher actively seeks feedback 
with supervisors or feedback from supervisors and for the purpose of gaining insight from supervisors and colleagues. 
colleagues. colleagues. from their feedback. • The teacher takes an active 

• The teacher ignores invitations • The teacher contributes in a limited • The teacher actively participates in leadership role in professional 
to join professional fashion to professional organizations designed to organizations in order to contribute 
org~nizations or attend organizations. contribute to the profession. to the profession. 

Possible • The teacher never takes • The teacher politely attends district • The teacher eagerly attends the • The teacher's principal rarely spends 
Examples continuing education courses, workshops and professional school district optional summer time observing in her classroom. 

even though the credits would development days but doesn't make workshops, knowing they provide a Therefore, she has initiated an action 
increase his salary. much use of the materials received. wealth of instructional strategies he'll research project in order to improve her 

• The teacher endures the • The teacher listens to his principal's be able to use during the school year. own instruction. 
principal's annual observations feedback after a lesson but isn't sure • The teacher enjoys her principal's • The teacher is working on a particular 
in her classroom, knowing that that the recommendations really weekly walk-through visits because instructional strategy and asks his 
if she waits long enough, the apply in his situation. they always lead to a valuable colleagues to observe in his classroom 
principal will eventually leave • The teacher joins the local chapter of informal discussion during lunch the in order to provide objective feedback 
and she will simply discard the the American Library Association next day. on his progress. 
feedback form. because she might benefit from the • The teacher joins a science education • The teacher has founded a local 

• Despite teaching high school free books- but otherwise doesn't partnership and finds that it provides organization devoted to literacy 
honors mathematics, the feel it's worth much of her time. him access to resources for his education; her leadership has 
teacher declines to join NCTM • And others ... classroom that truly benefit his inspired teachers in the community to 
because it costs too much and students. work on several curriculum and 
makes too many demands on • And others ... instruction projects. 
members' time. • And others ... 

• And others ... 
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Component 4f: Showing Professionalism 

Expert teachers demonstrate professionalism in service both to students and to the profession. Teaching at the highest levels of 
performance in this component is student focused, putting students first regardless of how this stance might challenge long-held 
assumptions, past practice, or simply the easier or more convenient procedure. Accomplished teachers have a strong moral compass and 
are guided by what is in the best interest of each student. They display professionalism in a number of ways. For example, they conduct 
interactions with colleagues in a manner notable for honesty and integrity. Furthermore, they know their students' needs and can readily 
access resources with which to step in and provide help that may extend beyond the classroom. Seeking greater flexibility in the ways 
school rules and policies are applied, expert teachers advocate for their students in ways that might challenge traditional views and the 
educational establishment. They also display professionalism in the ways they approach problem solving and decision making, with 
student needs constantly in mind. Finally, accomplished teachers consistently adhere to school and district policies and procedures but are 
willing to work to improve those that may be outdated or ineffective. 

The elements of component 4f are: 
• Integrity and ethical conduct 

Teachers act with integrity and honesty. 
• Service to students 

Teachers put students first in all considerations of their practice. 
• Advocacy 

Teachers support their students' best interests, even in the face of traditional practice or beliefs. 
• Decision making 

Teachers solve problems with students' needs as a priority. 
• Compliance with school and district regulations 

Teachers adhere to policies and established procedures. 

Indicators include: 
• 
• 
• 
• 

The teacher having a reputation as being trustworthy and often sought as a sounding board 
The teacher frequently reminding participants during committee or planning work that students are the highest priority 
The teacher supporting students, even in the face of difficult situations or conflicting policies 
•The teacher challenging existing practice in order to put students first 
"rl.....a to.-:1 .... ho.?" rnnc:ichlnth, fulfillina rli<:trirt m::iinti::iitP.~ r,:,o::JrrHno nnlirioc- -::11nrl nrnrod_ip•,..,.. 
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Ineffective Devel opine: Effective Hie:hly Effective 
4f Showing The teacher displays The teacher is honest in interactions The teacher displays high standards The teacher can be counted on to hold 
Professionalism dishonesty in interactions with colleagues, students, and the of honesty, integrity, and the highest standards of honesty, 

with colleagues, students, public. The teacher's attempts to serve confidentiality in interactions with integrity, and confidentiality and takes a 
and the public. The teacher is students are inconsistent, and colleagues, students, and the public. leadership role with colleagues. The 
not alert to students' needs unknowingly contribute to some The teacher is active in serving teacher is highly proactive in serving 
and contributes to school students being ill served by the school. students, working to ensure that all students, seeking out resources when 
practices that result in some The teacher's decisions and students receive a fair opportunity needed. The teacher makes a concerted 
students being ill served by recommendations are based on limited to succeed. The teacher maintains effort to challenge negative attitudes or 
the school. The teacher though genuinely professional an open mind in team or practices to ensure that all students, 
makes decisions and considerations. The teacher must be departmental decision particularly those traditionally 
recommendations that are reminded by supervisors about making. The teacher complies fully underserved, are honored in the school. 
based on self-serving complying with school and district with school and district regulations. The teacher takes a leadership role in 
interests. The teacher does regulations. team or departmental decision making 
not comply with school and and helps ensure that such decisions are 
district regulations. based on the highest professional 

standards. The teacher complies fully 
with school and district regulations, 
taking a leadership role with colleagues. 

Critical • The teacher is dishonest • The teacher is honest. • The teacher is honest and known • The teacher is considered a leader in 
Attributes • The teacher does not • The teacher notices the needs of for having high standards of terms of honesty, integrity, and 

notice the needs of students but is inconsistent in integrity. confidentiality. 
students. addressing them. • The teacher actively addresses • The teacher is highly proactive in 

• The teacher engages in • The teacher does not notice that student needs. serving students. 
practices that are self- some school practices result in • The teacher actively works to • The teacher makes a concerted effort to 
serving. poor conditions for students. provide opportunities for student ensure opportunities are available for 

• The teacher willfully • The teacher makes decisions success. all students to be successful. 
rejects district regulations. professionally but on a limited • The teacher willingly participates • The teacher takes a leadership role in 

basis. in team and departmental team and departmental decision 
• The teacher complies with district decision making. making. 

regulations. • The teacher complies completely • The teacher takes a leadership role 
with ,1icfr;rc rP1111 1~•;nn< rpp:,r,Hno ,1ic>r;rc rP1111l~•'~-~ 

Possible • The teacher makes some • The teacher says, "/ have always • The teacher is trusted by his grade • When a young teacher has trouble 
Examples errors when marking the known my grade partner to be partners; they share information understanding directions from the 

most recent common truthful. If she called in sick today, with him, confident it will not be principal, she immediately goes toa 
assessment but doesn't tell then I believe her." repeated inappropriately. more seasoned teacher-who, she 
his colleagues. • The teacher considers staying late to • Despite her lack of knowledge about knows, can be relied on for expert 

• The teacher does not realize help some of her students in after- dance, the teacher forms a dance advice and complete discretion. 
that three of her neediest school daycare but then realizes it club at her high school to meet the • After the school's intramural basketball 
students arrive at school an would conflict with her health club high interest level of her students program is discontinued, the teacher 
hour early every morning class and so decides against it who cannot afford lessons. finds some former student athletes to 
because their mothers can't • The teacher notices a student • The teacher notices some speech come in and work with his students, who 
afford daycare. struggling in his class and sends a delays in a few of her young have come to love the after-school 

• The teacher fails to notice quick email to the counselor. When he students; she calls in the speech sessions. 
that one of his doesn't get a response, he assumes the therapist to do a few sessions in her • The teacher enlists the help of her 
kindergartners is often ill, problem has been taken care of classroom and provide feedback on principal when she realizes that a 
looks malnourished, and • When the teacher's grade partner further steps. colleague has been making 
frequently has bruises on goes out on maternity leave, the • The English department chair disparaging comments about some 
her arms and legs. says, "I appreciate when disadvantaged students. 

.. ,,..,_ ____ ..._, • .J --., .. ~,... ..... ,. ,/,. ~--··- ··J · ~ 
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• When one of her colleagues teacher says "Hello" and "Welcome" attends our after-school meetings; he their weekly meetings; their leader, the 
goes home suddenly to the substitute but does not offer always contributes something teacher, is always seeking new 
because of illness, the any further assistance. meaningful to the discussion." instructional strategies and resources 
teacher pretends to have a • The teacher keeps his district· • The teacher learns the district's for them to discuss. 
meeting so that she won't required gradebook up to date but new online curriculum mapping • When the district adopts a new Web· 
have to share in the enters exactly the minimum number system and writes in all of her based grading program, the teacher 
coverage responsibilities. of assignments specified by his courses. learns it inside and out so that she will be 

• The teacher does not file department chair. • And others ... able to assist her colleagues with its 
his students' writing • And others ... implementation. 
samples in their district • And others ... 
cumulative folders; it is 
time-consuming, and he 
wants to leave early for 
summer break 

• And others ... 
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Attachment 6-School Leader Evaluation 
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Attachment 7-Board Member Template 
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Carrie	Buck Administrator 40	Million x x x x x x x x
Sam	Castor Attorney 300	Million x x x x x x x x
Monty	Coon Entrepeneur 10	Million x x x x x x x x
Lyndsey	Dalley Dentist 3	Million x x x x x x
Andy	Hafen,	Board	Chair Former	Mayor 900	Million x x x x x x x
Kurt	Harris Attorney 4	Million 	 x x x x x x x
David	Jones,	Treasurer Banker 2	milion x x x x x
Bea	Soares,	V.	Chair Entrepeneur 200,000 x x x x x
Amy	Trombetti Educator 2	milion x x x x x x

START-UP	SCHOOL	PROPOSED	BOARD	MEMBER	ROSTER

LARGEST	BUDGET	
MANAGED/	

OVERSEEN($	or	N/A) AREA	OF	EXPERTISE COMMITTEE	ASSIGNMENTOCCUPATION Board	Experience

Developm
ent

Accounting/Finance

Fundraising/Developm
ent

Construction/Real	Estate

Legal

Technology

PROPOSED	BOARD	MEMBERS											
Name	&	Title	on	Board	

PR/H
R/Com

m
unications

Education

M
edical

Com
m
unity/Volunteer

School	Leader	Eval.

Board	Developm
ent

Finance

Governance

Academ
ic	
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Attachment 8-Board Member Information Sheets 

One board member working abroad information to be provided upon return. 
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Start-Up Charter School Board Member Information 
To be completed individually by each proposed charter school board member and member 

of the Committee to Form (including prospective employees or consultants). 
All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As 
a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the SPCSA requests that each prospective board 
member respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the applicant team behind each school proposal in advance of the applicant interview, in order to 
be better prepared for the interview; and 2) to encourage board members to reflect individually as 
well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. Name of charter school on wh

of Directors you intend to ser

2. Full name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

3. Brief educational and employment histo_?Y and discussion of qualifications to serve on the board 
of this charter school. A-·H-Cl.CV\£ Q 

4. d 
~Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). 
D Does not apply to me.~es 

6. Whi~o you wish to serve on the board of the proposed charter school? ·t vV(\kl + h M~/<. e (1. 

cl1-~y\ CQ. at Ct 9,0\J\eX'V\ (ti, CJL I e~) -fu v- c1+-r1s~ Ch I ldY'en ~ 
7. What is your understanding of-the ap~o ri te role of arl?_ublic charter school board member? 

0o vernctVt Q - 0 
• ae Ol ( cs 41' n(Ln CJL-

a. Describe any previous experience you ave that is felevanl to serving on the charter school's 
board ( e.g., other Artlo.~dou have not had previous experience of this nature, explain 
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Start-Up C:harteir Schooi Board Member Information 

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent information or the concealment of information or malting false statements in 
the detailed application for operation of a charter school shall constitute valid grounds for 
refusal or revocation of permission to operate said school. The undersigned also affirms that the 
charter school herein named is obligated to enter into an agreement concerning the methods 
and procedures for the sponsor to monitor the progress of the charter school herein named. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to :financial and other records relating to the 
operation of the charter school. 

Name Printed 

State of Nevada 

County of Clark 

Title Date I 

Subscribed and sworn to before me on 

This qt1--:i day of;:1J) li4 11.,0 [ 1 by

date month year 

(Notary Public Seal) LORA FLITTON 
NOTARY PUBLIC 

STATE OF NEVADA 
My Commission Expires: 03-14-21 

Certificate No: 17-2154-1 

6 
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Start-Up Charter School Board Member Information 

or entity is transacting or will be transacting with the school. 

~/ we do not know any such persons. D Yes pD 5'3,t b / » ~ efl CL f' - M£+ V\ , 
~u+ 1'fl l7t -+w }'21_ 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity 
anticipate conducting, or are conducting, any business with the school. If so, indicate the 
precise nature of the business that is being or will be conducted. 

, I / we do not anticipate conducting any such business. D Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative within the third 
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents 
of that provider. If the answer is in the affirmative, please describe any such relationship. 
D Not applicable because the school does not intend to contact with an education service 

-~~ider or school management organization. 7 

~/ we do not know any such persons. D Yes '51>1\0.: ~ If me+ h 
1 
'M hv ,' CC... 

6. If the school contracts with an education management organization or education service 
provider, please indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity have a direct or indirect ownership, employment, contractual or 
managem~t /nterest in the provider. For any interest indicated, provide a detailed description. 
D N/A. F!.! we have no such interest. D Yes 

7. If the school plans to contract with an education management organization or education service 
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate 
the preci~~ture of the business that is being or will be conducted. 
D N/ A.~ / we or my family do not anticipate conducting any such business. D Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, employee, partner or member of, or are otherwise associated 
with, any organization that is partnering with the charter school. To the extent you have 
~vided this information in response to prior items, you may so indicate. 
~ Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist 
~~Id you serve on the school's board. 
~one. D Yes 

3 
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Dr. Carrie A. Buck 
Candidate for Superintendent 

 

Education: 
Nova Southeastern University: Ft. Lauderdale, FL. October 2006 
EDD in Educational Leadership emphasis in organizational leadership, public administration, 
school finance, adult learning theory, and technology 
Dissertation: "The Comprehensive Evaluation of a Homeschool-Parent Training Program" 

University of Phoenix: Las Vegas, NV. July 1998 
M.A. in Administration and Supervision emphasis in strategy formation and improvement, 
budgeting and finance, and staff development and evaluation 
Master's Thesis: "English as a Second Language: A Historical Qualitative Study of ESL" 

Montana State University: Bozeman, MT. December 1995 
B.S. in Elementary Education emphasis on learning theory, technology education, and child 
development 

Experience: 
President; The Pinecrest Foundation; Henderson, NV. 
November 2018 - Present 

• Partnered with multiple businesses, donors, and community partners to support 
charter school initiatives 

• Advocated and raised funds for college scholarship dollars for graduating seniors 
• Created Master Teacher Process/Gala to recognize, celebrate, and retain top teachers 

from Pinecrest campuses; 24 teachers have been recognized since 2018 
• Coordinated the STEMeffect enterprise to provide free, standards-based STEM 

curriculum to all public schools; as well as produced videos to support STEM home 
connections 

• Encouraged the Edutainment initiative to create opportunities for primary source 
guest speakers to interact with and teach students through video conferencing; such 
as: historians, war veterans, STEM careers, journalists, and doctors 

• Supported the 6-12th grade eSports network to increase student engagement across 
multiple campuses 

Executive Director; Pinecrest Academy of Nevada, K-12; Henderson, NV. 
February 2014 - November 2018 

• 

• 

• 

Developed and implemented a comprehensive needs assessment and an extensive 
marketing campaign, rebranding the network in STEM education: 2014 
Coordinated turnaround efforts with a collaborative strategic plan, rigorous 
instructional model, high quality curriculum, personalized learning, professional 
development, policies/procedures, data analysis, reflective practice, and performance
based pay evaluation metrics: 2014 
Led and managed a comprehensive human capital plan, recruiting, hiring, mentoring, 
evaluating, and retaining team members: 2014 

1 
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Assistant Principal; Clark County School District; Henderson, NV. 
November 2004 - January 2006 

• Led and evaluated human capital by supervising, observing, providing quality 
feedback, and evaluating staff 

• Wrote and disseminated information to stakeholders 
• Coordinated and accomplished a multitude of projects 
• Developed a school-wide writing curriculum and professional development 
• Implemented positive behavior supports to decrease student discipline 

Adjunct Professor, Area Chair, Curriculum Writer; University of Phoenix, Las Vegas, NV. 
August 2001 - March 2019 

• 

• 
• 
• 

• 

• 

Supervised, mentored, and evaluated education professors, administration interns, and 
student teachers 
Conducted action research and analyzed outcomes 
Developed marketing programs and promoted enrollment campaigns 
Created content and curriculum for theory of language acquisition and methods 
courses for Teaching English as a Second Language (TESL): 2013-2016 
Participated in "I am a Phoenix" University of Phoenix National Advertising Campaign : 
2008 
University of Phoenix Faculty of the Month: September 2002 & 2003, March 2006 

Adjunct Professor & TESL Curriculum Writer; Sierra Nevada University, Henderson, NV. 
August 2001 - August 2006 

• Created TESL methods courses and curriculum 
• Taught TESL content for Nevada's TESL endorsement and Master's Degree in TESL 

Adjunct Professor & TESL Curriculum Writer; Nevada State University, Henderson, NV. 
August 2000 -August 2004 · 

• Created TESL methods courses and curriculum 
• Taught TESL content online for Nevada's TESL endorsement 

Adult Education ESL Teacher; Nevada Association of Latin Americans; Las Vegas, NV. 
August 1998 - January 2000 

• Engaged adult ESL learners in competency-based language acquisition to promote the 
learning of the English language and conversational speech 

English Language Learner (ELL) Classroom Teacher, ELL Strategist & Professional 
Development Cadre, Clark County School District; Las Vegas, NV. 
August 1996 - November 2004 

• Mentored K-12 teachers and provided professional development in ELL strategies of 
sheltered instruction, multicultural competency, and language acquisition 

• "Most Outstanding Educator" Commendation from the Mayor of Henderson: 1999 

3 
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Dr. Carrie A. Buck 
I spent over 18 years serving children in the Clark County School District and the 

past 5 years growing a charter network. I served in the role of classroom teacher, 
English Language Learner (ELL} Teacher, K-12 ELL Specialist and ELL Professional 
Development Trainer, Adult ESL Teacher, Assistant Principal, Principal, Lead Principal, 
Executive Director, and, presently, President of The Pinecrest Foundation. These 
positions afforded me the opportunity to have direct interaction with diverse 
populations and multiple perspectives, ensuring high quality education and equity for 
all students. 

As the Principal of C. T. Sewell from 2006 to 2014, many positive education 
reform efforts resulted in an increase in student achievement from 35% to 83% 
proficiency in reading and 36% to 90% proficiency in math. During that time, Sewell 
had the highest growth in the special education subgroup in the entire state under 
one leader for four years. Due to the elimination of opportunity gaps in all subgroups, 
the school was designated a Nevada and National Model School, High Achieving 
School, and a National Distinguished Title I School. I presented at each of these 
national conferences about important aspects in the Sewell Instructional Model. In 
2008, I won the Milken award enabling me to access national network connections 
and a platform to ensure educational success for all students. I worked with various 
district departments to implement Sewell initiatives as well as the Clark County 
Education Association (CCEA), creating a stakeholder advisory council through the 
Empowerment School initiative. I wrote and received many federal grants; in fact, the 
Community Block Development Grant (CBDG) allowed us to move a mobile office 
building to the Sewell campus as a Parent Resource Cottage, providing training and 
workforce development skills for our at-risk parent population, in areas such as: 
resume writing, interviewing, computer/technology, as well as English language and 
literacy classes. I testified about the success of full-day kindergarten at the legislature 
and worked with stakeholders in the business community and many nonprofit efforts 
to further their incredible missions of supporting not only Sewell children but all of 
Nevada's children and their families. Some examples include: Public Education 
Foundation, Nevada Women's Philanthropy, Three Square Food Bank, Henderson 
Hope/ink, the Basic Health Center, After School All-Stars, Communities in Schools, 
CirKish from the Kish Foundation, the Kasner Foundation, and Spread the Word 
Nevada. 

As the Lead Principal/Executive Director of Pinecrest Academy of Nevada, 
Pinecrest increased enrollment and student achievement from one struggling school 
in 2014 with 700 students and a 3-star state rating (Nevada CRT} to 4 sites/8 schools 
earning all 5-stars (SBAC) in 2018, serving nearly 5000 students. We rebranded the 
institution in STEAM excellence and created a marketing campaign to attract students 
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To be completed individually by each proposed charter school board member and member · of the Committee to Form (includ1ng prospective employees or consultanG}. 
AU forms must be signed by band . . 

Serving on a public charter school board is a position of public trust and fiduciary responsibility . . As a board member of a public school; you are responsible for ensuring the quality of the school program, competent stewardship of public funds, and the school's fulfillment of its public obligations and all terms of fts charter. 

As part of the application for a new charter school, the SRCS4 r~q1,1ests that each prospective board member respond individually to this questionnaire. Where narrative responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the applicant team behind each school proposal in advance of the applicant interview, in order to be better prepared for the interview; _and 2) to enco~rage boarq members, to refle~ individually as well as collectively on their common mission, purposes, and obligations at the earliest stage of . school developmelJt 

Background 
1. Name of charter sc;hool on whose Board 

of Directors you intend to serve Nevada strong Academy 

2. Full-name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

3. Brief educational and employment b1story and discussion of qualifications to serve on the board of this charter school. · 
4. 
~ Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, ·~other charter school; ~ non-public school or any not-for-profit corporation (to the extent not otherwise indicated in your response to Item 3, above). · 
~ Does not apply to me. D Yes · 

6. Why do you wish to serve on the board of the proposed charter school? 

7. What is your understanding ~f the appropriate.role of a public charter school board member? 

8. Describe any previous experience you have that is relevant to servirig on the ·charter school's bo~d (e.g., other board service). ·1fyou·have not had previous experience of this nature. explain 
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Charter School Informational Questions: 

6. Why do you wish to seni:e on the board? 

I am committed to providing an excellent school for ALL students, and want to make a difference 
in a community that I cherish so deeply. I grew up here in the Las Vegas valley and appreciate 
everything it has to offer. It saddens me to see that our school district ranks so low throughout . 
the country, and not only am I determined to convince the rest of the United States that this 
v~lley is full of very capable, and intelligent people, I want to convince each student to believe in 
themselves and strive for greatness. They are all more than capable, without question. 

7. What is your understanding of the appropriate rote of a public charter school board member? 

To advise and ensure that the school is academically, financially, emotionally responsible to 
meet goals set in order to provide the best possible outcomes for our students and community. 

8 & 9. Describe previous experience and knowledge. 

My experience with small businesses and startups in the technology field will be useful to 
Nevada Strong as it initiates and formalizes its operations from the ground up. From lean 
operating practices, to building teams, to choosing the right tech, I will be able to lend his 
thoughts and make suggestions that will positively impact the school and its students. 

School Mission and Program 

1. What is your understanding of the school's mission and guiding beliefs? 

Our mission is to ensure that all students are college and career ready. We incorporate high 
quality instruction, rigorous curriculum, character development, and commitment to community. 

2. What is your understanding of the school's proposed educational program? 

We will have double blocks of instruction in literacy and math, STEM focused - STREAMS 360 
incorporates in Science, Technology, Reading, Engineering, Arts, Math and Social Emotional 
Learning. 

3. What do you believe to be the characteristics of a successful school? 

Characteristics of a successful school are as follows: leadership, safe, accountable, high 
expectations, relationsl)ip based, rigorous curriculum, adaptable, proud, reflective, and agile. 

4. How will you know the school is succeeding (or not) in its mission? 

Attachment 8 Nevada Strong Application Page 270



Regular evaluation, parent surveys, teacher student satisfaction, high retention rates, 
climate and culture in the building • by actually going to the school and seeing for myself. 

Governance 

1. Role the board will play in the school's operation? 
Monthly meetings to-assess progress of school, advising, help on committees in areas of 
expertise as needed, hands-on assistance· and support, and making regular visits to the 
campus . . 

2. How will you know if the school is successful at end of first year of operation? 

'MU be able to evaluate whether or not the school is successful based on annual evaluations, 
student retention, parent and teacher evaluations, and overall culture of the school. Frankly we 
should know well in advance if our school is going to be successful, and if it isn't we will need to 
come up with the correct strategy and pivot immediately. We shouldn't know if they school is 
successful at the end of the year, we should know if it's successful everyday, measured against 
annual goals. 

3. How will you know if the school is successful at the end of three years of operati9n? 

We will know if it is successful if the school is continuing to close gaps for students,· academic 
gains continue, the community support involvement ·continues, we are financial stable, 
The wait list is growing, and whether or not we are abJe to look into opportunities for expansion. 
Again, however, this ~arts with the correct strategy and execution, while also going through 
regular evaluation and retrospectives to find opportunities for improvement. Then, with solutions 
in mind, being able to pivot the strategy if needed. 

4. What specific steps do you think the charter school board will need to take to ensure that the school is successful? 

Advise and support the school's mission and values right from the start. Then closely monitor 
enrollment targets, monitor progress towards goals (academic and financial), monitor 
satisfaction surveys, school climate, monthly meetings. We will constantly be reviewing the · 
progress of the school, and with input from eve!'Yone (board, staff, community, students) the 
board will guide accordingly. 

5. How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best interest of the school? 

I would bring my concerns to the Chair and request that it be addr~ immediately. If the 
Chair was the culprit, I would go to the Co--Chair. Then, to ensure it was addressed, I would 
follow-up. 

~ -· ' ' ----- - - ------ -- ----------- - - -
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.. .ily you nave the capability to be an effective board member. 

-::~scribe the snecific knowledee· aild experience that you would bring to the board 

scnool Mission and Program 
·_-_ .. hat is vour understandine: of the school's mission and guiding beliefs? 

2. What is your understanding of the school's proposed educational program?. 

~- What do you believe to be the characteristics of a successful school? 

4. How will you lmow that the school is succeeding ( or not) in its mission? · 

Governance 
1. . Describe the role that-the board Will play in the school's operation. 

2. How Will you know if the school is successful at the end of the first year of operation?· 

5. Howwiii you know at the end of three years of the school is succe.Ssful? 

4. What specific steps do you think the charter school board will need to take to ensure that the 
school is successful? 

5. How would you handle.a situation in.which you believe one or more members of the school's 
board were acting unethically or not in the-best interests of the school? 

Disclosures 
1. Indicate -whether you or your spouse or any _relative within the tbi;rd degree of consanguinity or 

affinity knows the other prospective board members for the proposed school. If so, please 
indicate the precise nature of your relationship. 
~ I / we do not know any such trustees. D Yes 

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows any person who is proposed to be or you anticipate WiU apply to be a school 
employee. If so, indicate the precise nature of your relationship. 
~ I/ we do not know any such employees. D Yes 

3. Indicate whether you or your spouse or any relative Within the third degree of c~nsanguinity or 
affinity knows anyone who is doing, or plans to do, business with the charter school (whether 
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and . 
describe the precise nature of your relationship and the nature of the business that such person 

2 
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or entity is transacting or will be transacting with the school. 

[] I / we do not know al_lY such persons. D Yes 

4. Indicate if you, your spouse or ~y relative within the third degree of consanguinity or affinity 
anticipate conducting, or are conducting, any business with the school. If so~ indicate the 
precise nature of the business that is being or will be conducted: 

~ I / we do not anticipate conducting any such business: D Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative within the third 
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents 
of that provider. If the answer is in the affirmative, please describe any such relationship. • D Not applicable because the school does not intend to contact with an education service 
provider or school management organization. 
~ I / we do not know any such persons. 0 Yes 

· 6. If the school contracts with an education management organization or education service 
provider, please indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity have a direct or indirect ownership, employment. ·contractual or 
management interest in the provider. For any interest indicated, provide a detailed description. D N/ A. ~ I / we have no such interest O Yes 

7. If the school plans to contract with an education management organization or education service 
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate 
the precise nature of the business that is being or will be conducted. D N/ A. ~ I/ we or my family do not anticipate conducting any such business. 0 Yes 

8. Indi.cate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, emp)oyee, partner or member of, or are otherwise associated 
with, any organization that is partnering with the charter school. To the extent you have 
provided this information in response to prior items, you may so indicate. 
E] Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist 
should you serve on the school's board. 
~ None. D Yes 
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Certification 

I, Mon~ Coon . certify to the best of mY knowledge and ability that the 
information am providing to the State Public Charter School Authority as a prospective board 
member for i-1~ $~':) Charter School is true and correct in every respect. · · 

. t :.. q .-: 1'1 . 
Date 
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Statement of Assurances 

Revised June, 2015 

Nevada Strong 1. The charter school herein named, __________________ _, 
(name.of charter school) 

shall be organized and administered in accordance and compllance with all applicable _ 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all 
applicable federal statutes and regulations. 

2. The charter school shall enter into a ·written agreement with the sponsor and comply with an·' 
provisions therein during the term of the agreement upon approval by the sponsor. . 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter-school to the sponsor 
in a timely manner. · 

4. The charter school shall keep such records and provide such information in the time and 
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter 
school is located, the Nevada Department of Education, the State Board of Education, and the 
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and 
program evaluation and reporting, including, but not limited to, the following. The charter 
school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Subµrlt accountability and progress reports throughout the academic year; 
• Conduct and report on required ·exammations of students; 
• Submit required reports on cl~ size averages and types of teacher assignments, 

including students in programs of special education; · 
• Submit separate accounting for funds received for pupils with disabilities and gifted and 

talented pupils, per NRS 387.047 and 388.520; . 
• Submit required accounts of funds from federal sources, per federal reporting and audit requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with st.ate, district, and federal statutes and regulations regarding instruction of 

disabled students including the development and implementation of Individual 
Education Plans (IEPs) for disabled students. · 

5. Permission is hereby granted to any member of the State Public Charter School Authority, 
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel 

· Bureau, and the local school district to visit the school and inspect the premises and operating 
p~uresoftheschoolduringbusinesshours. :· =: .. : ·· ;·:\ /: - ', ·:,_:· · ... · · .; , ,.,

1
_.-. · 

.•·•· . . ~:· -. . ..,,. ·.. ' .· : ~· . . :· 
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6. The charter school and its Governing Body,~ comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear ( or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent ~o~tion or the concealment of infortnation' or making false $ltements in 
the detailed.application'for operation df a charter' school shall constitute valid grounds for· 
refusal or revocation of permission to operate said school. The undersigned also affirms that the ' 
charter school here~ named is obligated ~o enter into an agreem~t concerning the methods 
and procedures for the ~nsor to monitor the progress qf the charter school herein ~ed. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to financial and other records relating to the 
operation ·of the charter school. · 

. Tjt:Je 

Subscribed and.~om to before me 

date month year 

(Notary Public Seal). _· · 

MICHELLE HERNANDEZ 
Notary Public 911118 Gf Newda 

•• No. 1 

 · Name Printed · 

Date; 
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Start-Up Charter School Board Member Information 
To be completed individually by each proposed charter school board member and member 

of the Committee to Form (including prospective employees or consultants). 
All for~s must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As 
a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the SP CSA requests that each prospective board 
member respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the applicant team behind each school proposal in advance of the applicant interview, in order to 
be better prepared for the interview; and 2) to encourage board members to reflect individually as 
well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development 

Background 
1. Name of charter school on whose Board 

of Directors you intend to serve ...;;..;.N..;..ev.;..a;.;.d;.;.a;.;......S_tr-o..;..ne1ag.__ ____________ _ 

2. Full name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

3. Brief educational and employment history and discussion of qualifications to serve on the board 
of this charter school. 

4. 

Educated K-12 & College in Nevada. Graduated Dental School in 1986 from the University 
of the Pacific in San Francisco. Practiced cosmetic dentistry in Las Vegas from 1988 till 
present Active in education for over 20 years and chaired Moapa Valley Community 
Educational Advisory Board for several years, and currently serve as an elected board 
member of our community's water District. Founding member of the Moapa Valley 
Education Foundation, a 501c3 non-profit. 

~ Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). 
D Does not apply to me. ~ Yes 

Attachment 8 Nevada Strong Application Page 277



Start-Up Charter School Board Member Information 

6. Why do you wish to serve on the board of the proposed charter school? 
Contribute to education and serve the at-large community through innovative public 
schools. 

7. What is your understanding of the appropriate role of a public charter school board member? 
Oversight and assist goal achievment in both education and finances. 

8. Describe any previous experience you have that is relevant to serving on the charter school's 
board (e.g., other board service). If you have not had previous experience of this nature, explain 
why you have the capability to be an effective board member. 
Publicly Elected member of Moapa Valley Water Board, chaired our Community 
Educational Advisory Board, and serve currently on the Mack Lyon School Organizational 
Team. 

9. Describe the specific knowledge and experience that you would bring to the board. 
Familiar with Nevada open meeting law, worked with legislator committe on large 

school educational reform, and founding member of several non-profits. 

School Mission and Program 
1. What is your understanding of the school's mission and guiding beliefs? 

Prepare students for college and/or careers through equitable and quality 
instruction that developed character and commitment to community. 
2. What is your understanding of the school's proposed educational program? 

Incorporate Science, Technology, Reading, Engineering, Arts, Math and Social 
Emotional Learning to benefit the entire child with double blocks of instruction in literacy 
and math with a STEM focus. 
3. What do you believe to be the characteristics of a successful school? 

High expectations within a positive concerned setting that connects the student with 
their community through staff and teacher relationships. 
4. How will you know that the school is succeeding ( or not) in its mission? 

Results shown by grade level testing and improvement for all subjects. A full student 
application list and high teacher satisfaction which speaks to good school culture & climate. 

Governance 
1. Describe the role that the board will play in the school's operation. 

advisory, accountability, monthly meetings to assess progress of school, help on 
committees in areas of expertise as needed, all hands on deck willing to help with what 
is needed 

2. How will you know if the school is successful at the end of the first year of operation? 
Financial and academic goals are met. Students & teachers retention. 

3. How will you know at the end of three years of the school is successful? 
Continued community support combined with academic improvements and gap 

closure. 
4. What specific steps do you think the charter school board will need to take to ensure that the 

school is successful? 
Satisfaction surveys of parents, students, and teachers to monitor school climate. 
Monthly meetings to hold administration accountable for academic & financial goals. 

5. How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best interests of the school? 
Make the Board Chair aware and if it was the chair notify the vice-chair. 
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Disclosures 
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 

affinity knows the other prospective board members for the proposed school. If so, please 
indicate the precise nature of your relations,mp. 
~ I/ we do not know any such trustees. U Yes 

2. lndicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows any person who is proposed to be or you anticipate will apply to be a school 
employee. If so, indicate the precise nature o!,xour relationship. 
,Kl I/ we do not know any such employees. U Yes 

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows anyone who is doing, or plans to do, business with the charter school (whether 
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and 
describe the precise nature of your relationship and the nature of the business that such person 
or entity is transacting or will be transacting with the school. 

,l8J I/ we do not know any such persons. D Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity 
anticipate conducting, or are conducting, any business with the school. If so, indicate the 
precise nature of the business that is being or will be conducted. 

J@ I/ we do not anticipate conducting any such business. D Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative within the third 
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents 
of that provider. If the answer is in the affirmative, please describe any such relationship. 
D Not applicable because the school does not intend to contact with an education service 
~vider or school management organization. 
00 I / we do not know any such persons. 0 Yes 

6. If the school contracts with an education management organization or education service 
provider, please indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity have a direct or indirect ownership, employment, contractual or 
management interest in the provider. For~ interest indicated, provide a detailed description. 
D N/A. ~I/ we have no such interest U Yes 

7. If the school plans to contract with an education management organization or education service 
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate 
the precise nature of the business that is being or will be conducted. 
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D N / A. ~ I / we or my family do not anticipate conducting any such business. D Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, employee, partner or member of, or are otherwise associated 
with, any organization that is partnering with the charter school. To the extent you have 
,erovided this information in response to prior items, you may so indicate. 
~ Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist 
should you serve on the school's board. 
~ None. D Yes 

Certification 

I, R Lindsey Dalley, certify to the best of my knowledge and ability that the information I am 
providing to the State Public Charter School Authority as a prospective board member for Nevada 
Strong Charter School is true and correct in eve1y respect 

Date 
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Statement of Assurances 

Revised June, 2015 

1. The charter school herein named,NEV ADA STRONG, 
(name of charter school) 

shall be organized and administered in accordance and compliance with all applicabie 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all 
applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply with all 
provisions therein during the term of the agreement upon approval by the sponsor. 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter school to the sponsor 
in a timely manner. 

4. The charter school shall keep such records and provide such information in the time and 
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter 
school is located, the Nevada Department of Education, the State Board of Education, and the 
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and 
program evaluation and reporting, including, but not limited to, the following. The charter 
school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Submit accountability and progress reports throughout the academic year; 
• Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, 

including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and gifted and 

talented pupils, per NRS 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting and audit 

requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding instruction of 

disabled students including the development and implementation of Individual 
Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School Authority, 
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel 
Bureau, and the local school district to visit the school and inspect the premises and operating 
procedures of the school during business hours. 
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6. The charter school and its Governing Body shall comply with the provisions ofNRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent information or the concealment of information or making false statements in 
the detailed application for operation of a charter school shall constitute valid grounds for 
refusal or revocation of permission to operate said school. The undersigned also affirms that the 
charter school herein named is obligated to enter into an agreement concerning the methods 
and procedures for the sponsor to monitor the progress of the charter school herein named. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to financial and other records relating to the 
operation of the charter school. 

L i "' d~'?= o., fr..,>-= 

l Official Name Printed 

Title Date 

Subscribed and sworn to before me 

This l 0~ 
date 

day of :j¼l'j 20 Lq 
month year 

(Notary Public Seal) 

KATIE VAN NESS 
.,. • NatMy Nlllc, State '11 ...... 

, . . ~ltnient No. U.aH,J 
Appt bpifesSept. U,JOU 
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-· . .. .. ... --------

R. Lindsey Dalley Biography 

Lindsey Dalley's roots are buried deep within southern Nevadan. Literally born in 
Overton, Nevada, sixty miles east of Las Vegas, his Nevada roots extend back to 
his grandfather who mined in Pioche, Nevada and later used his mining skills on 
constructing Hoover Dam. 

Lindsey Dalley's K-12 education took place entirely within the close knit 
Logandale/Overton community now called Moapa Valley. He had a diverse 
college experience beginning at BYU, extending to Southern Utah University, and 
finally UNLV before attending University of the Pacific Dental School in San 
Francisco. After graduating with honors, he returned to Las Vegas and set up 
cosmetic dental practice. As a dental professional, he enjoys meeting diverse 
individuals from CEO's of major casinos to retired Nevada Test Site workers who 
worked on top secret projects. 

While he and his wife of thirty-five years raised their 4 successful children, he 
founded 2 non-profits to help the community engage in natural resource 
conservation by acting as a conduit between government and communities so 
individuals can participate in wise public land use. His most recent non-profit, 
making this his third, devotes it's efforts to funding locat education in his rural 
community. His interest in building up the Southern Nevada community remains 
high because he currently has 7 grandchildren living here and wants to ensure 
they'll have sufficient opportunity. 

He enjoys working with the youth and Southern Nevada's rich history and 
spearheaded a two day historical trek of over 300 youth for fifteen miles that 
culminated at the previously submerged town of St. Thomas where the 
community celebrated their historical heritage. 

He chaired the Moapa Valley Community Educational Advisory Board for several 
years and then chaired their task force to reorganize CCSD to provide input to the 
State Legislative Committee as they held their advisory committee meetings. 
Currently he holds several community positions. He serves as the Community 
Member of the Mack Lyon Middle School Organizational Team and as an publicly 
elected Board member of the Moapa Valley Water District where he oversees 
their natural resource development. 

---- - --·-··-·- -- - - - ---- - - - - - - - - - --- - - --- ··- - · 
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To be completed individually by each proposed charter school board member and member of the Committee to Form (including prospective employees or consultants). 

All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the SPCSA requests that each prospective board member respond individually to this questionnaire. Where narrative responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the applicant team behind each school proposal in advance of the applicant interview, in order to be better prepared for the interview; and 2) to encourage board members to reflect individually as well as collectively on their common mission, purposes, and obligations at the earliest stage of school development. 

Background 
1. Name of charter school on whose Board 

of Directors you intend to serve 

2. Full name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

3. Brief educational and emplo
of this charter school. ~~ ~ ~ 

4. 
@ Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
C>!gerwise indicated in your response to Item 3, above). 
~ Does not apply to me. D Yes · 

6. Why do you wish to serve on the board of the proposed charter school? 4;.~G ~c.l.! ., ~ 

7. What is your understanding of the appropriate role of a public charter school board member? ':.,,ce "t~...) 

8. Describe any previous experience you have that is relevant to serving on the charter school's board ( e.g., other board service). If you have not had previous experience of this nature, explain 
Se£: ~c..~-> 

Attachment 8 Nevada Strong Application Page 284



~tart-Up Charter School Board Member Information 

why you have the capability to be an effective board member. 

9. Describe the specific knowledge and experience that you would bring to the board. i -A .• ,, 

'::,,:_:,-(; ~'~"''"!.) 

School Mission and Program 
1. What is your understanding of the school's mission and guiding beliefs? 

2. What is your understanding of the school's proposed educational program? ~ ~c..~ 
3. What do you believe to be the characteristics of a successful school? 

4. How will you know that the school is succeeding (or not) in its mission? C,E"e' ~ 

Governance 
l. Describe the role that the board will play in the school's operation. ~ i¾'C\1'\-(.\-\,;Cf') 

2. How will you know if the school is successful at the end of the first year of operation? ~ A-ti--:\(\.\~ 

3. How will you know at the end of three years of the school is successful? «;.El:' ~ ~ 
4. What specific steps do you think the charter school board will need to take to ensure that the school is successful? ~-,;;; ~ 

5. How would you handle a situation in which you believe one or more members of the school's board were acting unethically or not in the best interests of the school? ~~ ~™ .... -:P 

Disclosures 
l. Indicate whether you or your spouse or any relative within the third degree of consanguinity or affinity knows the other prospective board members for the proposed school. If so, please indicate the precise nature of your relationship. 0 I / we do not know any such trustees. 0 Yes 

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or affinity knows any person who is proposed to be or you anticipate will apply to be a school employee. If so, indicate the precise nature of your relationship. 
~ I / we do not know any such employees. 0 Yes 

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or affinity knows anyone who is doing, or plans to do, business with the charter school (whether as an individual or as a director, officer, employee or agent of an entity). If so, indicate and describe the precise nature of your relationship and the nature of the business that such person 
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or entity is transacting or will be transacting with the school. 
0 I / we do not know any such persons. D Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity anticipate conducting, or are conducting, any business with the school. If so, indicate the precise nature of the business that is being or will be conducted. 
~I/ we do not anticipate conducting any such business. D Yes 

5. If the school intends to contract with an education management organization or other education service provider, indicate whether you or your spouse or any relative within the third degree of consanguinity or affinity knows any employees, officers, owners, directors or agents of that provider. If the answer is in the affirmative, please describe any such relationship. D Not applicable because the school does not intend to contact with an education service provider or school management organization. 0 l / we do not know any such persons. D Yes 

6. If the school contracts with an education management organization or education service provider, please indicate whether you, your spouse or any relative within the third degree of consanguinity or affinity have a direct or indirect ownership, employment, contractual or management interest in the provider. For any interest indicated, provide a detailed description. D N / A. 0 I / we have no such interest. D Yes 

7. If the school plans to contract with an education management organization or education service provider, indicate if you, your spouse or any relative within the third degree of consanguinity or affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate the precise nature of the business that is being or will be conducted. D N/ A. ~/we or my family do not anticipate conducting any such business. D Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or affinity are a director, officer, employee, partner or member of, or are otherwise associated with, any organization that is partnering with the charter school. To the extent you have £!:~ided this information in response to prior items, you may so indicate. ~ Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist ~Id you serve on the school's board. 
~ None. D Yes 
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Certification 

I, M 12:3"HviL ~Ya...6W ~ • certify to the best of my knowledge and ability that the information I am providing to the State Public Charter School Authority as a prospective board member for Ncv'~")b... ~...:~ ~arter School is true and correct in every respect. 

-1l,i.\2.o,1 
Date 

4 
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Statement of Assurances 

Revised June, 2015 

u e 11AoA-~ 6- ~£"M J 1. The charter school herein named,_,.., ____________________ _, 
(name of charter school) 

shall be organized and administered in accordance and compliance with all applicable provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply with all provisions therein during the term of the agreement upon approval by the sponsor. 

3. The charter school shall report any and all ~ubstantive changes in personnel, facilities, schedules, and other pertinent components of the operation of the charter school to the sponsor in a timely manner. 

4. The charter school shall keep such records and provide such information in the time and manner prescribed in NRS and NAC that the sponsor, the school district in which the charter school is located, the Nevada Department of Education, the State Board of Education, and the State Public Charter School Authority require, as needed for the purpose of fiscal audit, and program evaluation and reporting, including, but not limited to, the following. The charter school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; • Submit accountability and progress reports throughout the academic year; • Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and gifted and talented pupils, per NRS 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting and audit requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; • Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding instruction of disabled students including the development and implementation of Individual Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School Authority, Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel Bureau, and the local school district to visit the school and inspect the premises and operating procedures of the school during business hours. 

5 

Attachment 8 Nevada Strong Application Page 288



Start-Up Charter School Board Member Information 

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 281, Public Officers and Employees, General Provisions. 

Notarized Statement 
I, the undersigned, do consent and do solemnly swear ( or affirm) that the information set forth in the forgoing application is true and complete to the best of my knowledge, and that failure to disclose pertinent information or the concealment of information or making false statements in the detailed application for operation of a charter school shall constitute valid grounds for refusal or revocation of permission to operate said school. The undersigned also affirms that the charter school herein named is obligated to enter into an agreement concerning the methods and procedures for the sponsor to monitor the progress of the charter school herein named. The undersigned affirms that the State Public Charter School Authority, Nevada Department of Education and the sponsor are entitled to access to financial and other records relating to the operation of the charter school. 

ool Official Name Printed 

Title Date 

Subscribed and sworn to before me 

This_l~l'l_clayof J i,,Jt d?OJ°) 
date month year 

(Notary Public Seal) 

• 

N OTARY PUB LIC 
STATE OF NEVADA 

County of Clark 
M. LAWRENCE 

Appl. No. 14-14723-1 
My Appt. Expires Aug. 15, 2022 6 
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Background 
1. Name of charter school on whose Board of Directors you intend to serve 

Nevada Strong Academy 

   

  

 

 

  

  

3. Brief educational and employment history and discussion of qualifications to serve on the board of 
this charter school. 

FBI Clerk 1973-1978 
BS Bus. Admin majoring in Accounting 1976 
Sunrise Hospital 1977-1978 
LVMPD license Investigator 1978-2002 
Henderson City Council 1987-2017 

4. Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, another 
charter school, a non-public school or any not-for-profit corporation (to the extent not otherwise 
indicated in your response to Item 3, above) 

Does not apply to me. 

6. Why do you wish to serve on the board of the proposed charter school? 

As Mayor of the City of Henderson one of my priorities was Education. After being term limited I wanted 
to find a way to continue my commitment to Education. Serving on this Charter School Board helps me 
to fulfill that personal commitment. 

7. What is your understanding of the appropriate role of a public charter school board member? 

It would be Board members responsibility to advise and give oversight to see that school is meeting it's 
goals-financially and academically, make sound decisions that improve outcomes for students, and over 
see the Charter School's Execuitve Director. 
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8. Describe any previous experience you have that is relevant to serving on the charter school's board (e.g., other board service). 
I believe my 30 years on the Henderson City Council will give great insight serving as a Board member of this Charter School. 

Also my tenure on the Valley Hospital System Board of Governors will be beneficial. 

9. Describe the specific knowledge and experience that you would bring to the board. 

My knowledge of government, budgeting and the contacts I have made through out the State of Nevada. 

School Mission and Program 

1. What is your understanding of the school's mission and guiding beliefs? 

The School Mission is to educate all students to be college and/or career ready. Make sure every student succeeds, and has access to high quality instruction and a rigorous curriculum. 

2. What is your understanding of the school's proposed educational program? 

It will have double blocks of instruction in literacy and math, a STEM focus. It will us a STREAMS 360 approach which incorporates Science, Technology, Reading, Engineering, Arts, Math and Social Emotional Learning-

3. What do you believe to be the characteristics of a successful school? 

A Sound School design, exceptional Leadership, insuring Accountability and a Joyful, Safe, Warm Caring Environment. It will include high expectations of staff. Well expect the staff to know their students, and adjust instruction to see that students are learning what they need. 

4. How will you know that the school is succeeding (or not) in its mission? 

Outcomes, are the students showing growth on grade level for all subjects. Does the school have a robust wait list, do surveys show parent, teacher student satisfaction and are retention rates high. 

Governance 

1. Describe the role that the board will play in the school's operation. 

We'll act in an advisory capacity, insuring accountability, holding monthly meetings to assess progress of the school. 

2. How will you know if the school is successful at the end of the first year of operation? 

····· - - - -·-····-· ·-·· -·--··---- - - - - - --··· ·· ----- - - - ---- - - --- - - - - ----
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If we are meeting academic goals and are the school financials sound. 
Parents, students and teachers survey results are positive and plan to return following year. 

3. How will you know at the end of three years of the school is successful? 

School is continuing to close gaps for students, academic gains continue, community support 
involvement continues. We are financially stabilized. If we continue to have a wait list. Does expansion make sense. 

4. What specific steps do you think the charter school board will need to take to ensure that the school is successful? 

Closely monitor enrollment targets, monitor progress towards goals- academic and finan~ial, monitor satisfaction surveys and school climate. 

5. How would you handle a situation in which you believe one or more members of the school's board were acting unethically or not in the best interests of the school? 

I would share my concerns with board chair. If the board chair was involved I'd bring it to the co-chair, then follow up to see issue is addressed. 
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Community 1c~1<kr with three ckcndcs of experience in locul govcrnrncnt, most recently lending the City of Hl·ndcrs,m as its ~fayor 1hr two terms. 

Educntion 

/)egree I Date <Jf (,'rr11/11atio11 

l lnivcrsily nf Ncn1da l.as Vegas 

Hachclor:.. Degr,•e. ll11si11c.~.,· Ad111i111'.~trmio11 

Experience 

City ,~f lle11derso11 

.\f,~1·01: 2009-20/-:-

:\s l\fayor, I twersnw 1hc cnnt.inued expansion nnd development of the City of Henderson through the Great Recession. This included signiticnnt development in West l-lcndcrson. As Mayo1; Henderson continually was rankcd as 1)nc ,1f 1hc Natitm ·s safest communities. 

As l\fayor. cr<!ntcd the first municipally-formed Community Education Advisory Board (CEAB) and led the City 
Council in alloc:iti11g 0vcr a million dollars to Henderson schools through the CE/\B. I also served on eounly
widc commil!ces implementing the stntc mandated reorganization ofthe Clark County School District. 

Ci(,• of /lell(/er.wm 

City Councilman. 1987-2009 

Scr\'ed as a member of the legislative body of the City of Henderson, voting on proposed ordinances and dcn:lopnienl pl:ms. 

I.a.\· Vi!;:(I.\' /Uetropolita11 Police Department 
Special divisions'dt:partmcnt. 

Ft!tll!ntl Bureau of /11ve.,·tigati1ms 
Ch:ri-. 

S1111ri.H• Hospital 
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ANDY A. HAFEN 

While serving the Henderson residents as mayor for I have seen our community grow into the second-largest city in Nevada and excel into being one of the top safest cities in the U.S. Students at the Nevada Strong Charter will experience those same qualities of safety and security. I also have a strong belief in excellence in education as well as in serving those around you. 

I graduated from University of Las Vegas with a bachelor's degree in business administration. I was a member of the Las Vegas MPD special divisions department for 10 years, former clerk for the FBI, accountant for Sunrise Hospital and long-standing City Council member for five years, and operating in Henderson overall for more than 30 years. Currently I am a board member for Nevada Strong Charter School. 

Andy A. Hafen 
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Start-Up Charter School Board Member Information 
To be completed Individually by each proposed charter school board member and member 

of the Committee to Form (Including prospective employees or consultants). 
All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As 
a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the SP CSA requests that each prospective board 
member respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the applicant team behind each school proposal in advance of the applicant interview, in order to 
be better prepared for the interview; and 2) to encourage board members to reflect individually as 
well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. Name of charter school on whose Board 

of Directors you intend to serve Nevada Strong 

2. Full name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

 

 
 

 

 
 

3. Brief educational and employment history and discussion of qualifications to serve on the board 
of this charter school. 

4. 
[8l Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent not 
otherwise indicated in your response to Item 3, above). 
l:8l Does not apply to me. 0 Yes 

6. Why do you wish to serve on the board of the proposed charter school? I have a firm belief in 
the power of an education and believe that much can be accomplished when an education is 
available. 

7. What is your understanding of the appropriate role of a public charter school board member? 
Manage and monitor the goals and objectives of the School. Review the key objectives and 
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document results. Seek accountability with regard to meeting the educational objectives of the 
school. 

8. Describe any previous experience you have that is relevant to serving on the charter school's 
board ( e.g., other board service). If you have not had previous experience of this nature, explain 
why you have the capability to be an effective board member. l have run a law firm and 
currently own and operate a private firm. I additionally own a manage a small business in 
North Las Vegas. 

9. Describe the specific knowledge and experience that you would bring to the board. I am an 
attorney and have knowledge and experience in the legal arena. 

School Mission and Program 
1. What ts your understanding of the school's mission and guiding beliefs? To educate all 

students and to promote potential college and career objectives in students. To promote the 
success of every student and provide high quality instruction promoted by a rigorous 
curriculum. Additionally, the promotion of character development of students and the 
commitment to the community. 

2. What is your understanding of the school's proposed educational program? My 
understanding is that there will be twin blocks of instruction, literacy and math. There will be a 
STEMP focus. My understanding is that STREAMS 360 incorporates Science, Technology, Reading, 
Engineering, Arts, Math and Social Emotional Learning which will benefit children and promote 
development 

3. What do you believe to be the characteristics of a successful school? A sound structure and 
design of leadership, accountability, safe, caring, commitment environment with high expectations. 
Ideally, the staff will know the students and will have educational relationships which will promote 
the adjustment of instruction to meet and exceed the Students' needs with ongoing assessments. 

4. How will you know that the school is succeeding in its mission? Student Outcomes will be 
measured to see growth at each respective grade level, for all subjects. If the school has a long 
waiting list that would be an additional measure, parent surveys, parent-teacher surveys and high 
retention rates may be additional measures. 

Governance 
1. Describe the role that the board will play in the school's operation. 
It is anticipated that the Board will provide advisory, accountability, monthly meetings to assess 

progress of school, help on committees in areas of expertise as needed, with suggestions, 
recommendations and participation to aid and assist what is needed 

2. How will you know if the school is successful at the end of the first year of operation? 
It is anticipated that if academic goals and criteria are met and the School achieves financial 

independence or is near, and there is a list of students and positive reenrollment, there would be a 
plan to return the following year. 

3. How will you know at the end of three years of the school is successful? 
It is anticipated that if the School continues to close gaps for students and that students are making 

academic gains, with community support and involvement, financial stability will follow. Most private 

2 
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organizations desire to donate and contribute to other private educational ventures if progress and 
commitment can be demonstrated. 

4. What specific steps do you think the charter school board will need to take to ensure that the 
school is successful? 

Progress will need to be closely monitored. Enrollment targets will need to be monitored and 
student/Parent satisfaction will need to be measured. Financial objectives need to be closely watched and 
serious discussion and concern should be devoted to these items at monthly meetings to hold all 
responsible parties responsible. 

5. How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best interests of the school? 

Report conduct to board chair if the board chair was involved bring it to co-chair, follow up to see issue 
is addressed and do not let up until addressed satisfactorily. 

Disclosures 
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 

affinity knows the other prospective board members for the proposed school. If so, please 
indicate the precise nature of your relationship. 
181 I / we do not know any such trustees. D Yes 

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows any person who is proposed to be or you anticipate will apply to be a school 
employee. If so, indicate the precise nature o.fxour relationship. 
181 I/ we do not know any such employees. U Yes 

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows anyone who is doing, or plans to do, business with the charter school ( whether 
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and 
describe the precise nature of your relationship and the nature of the business that such person 
or entity is transacting or will be transacting with the school. 

12'.1 I/ we do not know any such persons. D Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity 
anticipate conducting, or are conducting, any business with the school. If so, indicate the 
precise nature of the business that is being or will be conducted. 

12:1 I/ we do not anticipate conducting any such business. D Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative within the third 
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents 
of that provider. If the answer is in the affirmative, please describe any such relationship. 
181 Not applicable because the school does not intend to contact with an education service 
provider or school management organization. 

3 
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t8] I/ we do not know any such persons. D Yes 

6. If the school contracts with an education management organization or education service 
provider, please indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity have a direct or indirect ownership, employment, contractual or 
management interest in the provider. For~ interest indicated, provide a detailed description. 
!ZI N/ A. D I/ we have no such interest LJ Yes 

7. If the school plans to contract with an education management organization or education service 
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate 
the precise nature of the business that is being or will be conducted. 
[8] N / A. D I / we or my family do not anticipate conducting any such business. D Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, employee, partner or member of, or are otherwise associated 
with, any organization that is partnering with the charter school. To the extent you have 
£!:.OVided this information in response to prior items, you may so indicate. 
~ Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist 
should you serve on the school's board. 
[8] None. D Yes 

Certification 

I, Kurt Harris, certify to the best of my knowledge and ability that the information I am providing to 
 prospective board member for Nevada Strong 
spect. 

Date 

4 
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Statement of Assurances 

Revised June, 2015 

1. The charter school herein named, _ __,..;..~...;......,t.,_v_tA_J_4. __ S_-t-_-l'i_o_../\_~.,,._ ______ __, 
(name of charter ichool) 

shall be organized and administered in accordance and compliance with all applicable 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all 
applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply with all 
provisions therein during the term of the agreement upon approval by the sponsor. 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter school to the sponsor 
in a timely manner. 

4. The charter school shall keep such records and provide such information in the time and 
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter 
school is located, the Nevada Department of Education, the State Board of Education, and the 
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and 
program evaluation and reporting, including, but not limited to, the following. The charter 
school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Submit accountability and progress reports throughout the academic year; 
• Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, 

including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and gifted and 

talented pupils, per NRS 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting and audit 

requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding instruction of 

disabled students including the development and implementation of Individual 
Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School Authority, 
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel 
Bureau, and the local school district to visit the school and inspect the premises and operating 
procedures of the school during business hours. 

5 
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent information or the concealment of information or malcing false statements in 
the detailed application for operation of a charter school shall constitute valid grounds for 
refusal or revocation of permission to operate said school. The undersigned also affirms that the 
charter school herein named is obligated to enter into an agreement concerning the methods 
and procedures for the sponsor to monitor the progress of the charter school herein named. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to financial and other records relating to the 
operation of the charter school. 

Signature of Ce~ Charter School Official 

Title 

Subscribed and sworn to before me 

date month year 

Name Printed 

Date 
j / 

DEBORAH J KUSIAK 
NOTARY PU8UC 

STATE OF NEVADA 
My Com1111SS1on Expires: 02-12·20 

Certiicale No 08-6534. 1 
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Start-Up Charter School Board Member Information 
To be completed individually by each proposed charter school board member and member of the 

Committee to Form (including prospective employees or consultants). 
All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a 
board member of a public school, you are responsible for ensuring the quality of the school program, 
competent stewardship of public funds, and the school's fulfillment of its public obligations and all terms 
of its charter. 

As part of the application for a new charter school, the SPCSA requests that each prospective board 
member respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the 
applicant team behind each school proposal in advance of the applicant interview, in order to be better 
prepared for the interview; and 2) to encourage board members to reflect individually as well as 
collectively on their common mission, purposes, and obligations at the earliest stage of school 
development. 

Background 

1. Name of charter school on whose Board 
of Directors you intend to serve NEVADA STRONG ACADEMY 

2. Full name 

Home Address 

Business Name and Address 

Phone Number 

E-mail address 

3. Brief educational and employment history and discussion of qualifications to serve on the board of 
this charter school. See attached Resume 

4. 
X Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, another 
charter school, a non-public school or any not-for-profit corporation (to the extent not otherwise 
indicated in your response to Item 3, above). 
X Does not apply to me. Yes 
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6. Why do you wish to serve on the board of the proposed charter school? 

I want to continue making a difference in young people's lives through education and 
opportunity. I have the background and skills to continue doing this. 

7. What is your understanding of the appropriate role of a public charter school board member? 

To guide, advise, counsel, and oversee school Management to accomplish its/our/the student's 
educational and financial goals. 

8. Describe any previous experience you have that is relevant to serving on the charter school's board 
(e.g., other board service). If you have not had previous experience of this nature, explain why you 
have the capability to be an effective board member. 

I have volunteered in educating young people through Boy Scouts, UNLV, and NAIOP for 
many years. Further, I have a strong financial and banking background that will provide 
needed oversight and audit skills to the Board. 

9. Describe the specific knowledge and experience that you would bring to the board. 

See #8 above 

School Mission and Program 

1. What is your understanding of the school's mission and guiding beliefs? 

Excellence in a quality education; focus student's goals and education on college and/or careers; 
developing personal integrity and character; strong course curriculum. 

2. What is your understanding of the school's proposed educational program? 

Double blocks of instruction in literacy and math, focus on STEM, fluency in math and reading. 

3. What do you believe to be the characteristics of a successful school? 

Part of the local neighborhood/community; strong Leadership; knowledgeable, caring staff and 
educators; meeting each student's learning needs. 

4. How will you know that the school is succeeding (or not) in its mission? 

Student performance and advancement; student and parent satisfaction 

Governance 

1. Describe the role that the board will play in the school's operation. 

High-level governance, advisement, oversight, and ensuring accountability. 

2. How will you know if the school is successful at the end of the first year of operation? 

Student academic goals are met and financial solvency. 

3. How will you know at the end of three years of the school is successful? 

Continued enrollment demand and growth in enrollment; continued student academic success; 
parent and student satisfaction. 

2 
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Start-Up Charter School Board Member Information 

4. What specific steps do you think the charter school board will need to take to ensure that the 
school is successful? 

Oversee financial management; oversee enrollment targets; oversee academic success of students. 

5. How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best interests of the school? 

Confidentially engage the Chairman of the School Board (or co-chair); ensure action is taken to 
investigate, and resolve or mitigate. 

Disclosures 

1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows the other prospective board members for the proposed school. If so, please indicate 
the precise nature of your relationship. 

I I we do not know any such trustees. X Yes, my wife and I have known Annette Owens for 
many years through Church and the neighborhood. My wife and I have known Kurt 
Harris for many years through Church and the neighborhood. I have known of, Andy 
Hafen, as Mayor of the City of Henderson, but I have not had a personal or professionally 
relationship with him. 

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affinity knows any person who is proposed to be or you anticipate will apply to be a school 
employee. If so, indicate the precise nature of your relationship. 
X - No I/ we do not know any such employees. Yes 

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or 
affmity knows anyone who is doing, or plans to do, business with the charter school (whether as an 
individual or as a director, officer, employee or agent of an entity). If so, indicate and describe the 
precise nature of your relationship and the nature of the business that such person or entity is 
transacting or will be transacting with the school. 

X - No I I we do not know any such persons. Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity 
anticipate conducting, or are conducting, any business with the school. If so, indicate the precise 
nature of the business that is being or will be conducted. 

X - No I / we do not anticipate conducting any such business. Yes 

3 
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5. If the school intends to contract with an education management organization or other education 
service provider, indicate whether you or your spouse or any relative within the third degree of 
consanguinity or affinity knows any employees, officers, owners, directors or agents of that 
provider. If the answer is in the affirmative, please describe any such relationship. 
Not applicable because the school does not intend to contact with an education service provider or 

school management organization. 
X - No I/ we do not know any such persons. Yes 

6. If the school contracts with an education management organization or education service provider, 
please indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity have a direct or indirect ownership, employment, contractual or management interest in the 
provider. For any interest indicated, provide a detailed description. 
X - No I/ we have no such interest. Yes 

7. If the school plans to contract with an education management organization or education service 
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate the 
precise nature of the business that is being or will be conducted. 
X- No I/ we or my family do not anticipate conducting any such business. Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, employee, partner or member of, or are otherwise associated with, 
any organization that is partnering with the charter school. To the extent you have provided this 
information in response to prior items, you may so indicate. 
X - No Does not apply to me, my spouse or family. Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should 
you serve on the school's board. 
X - No None. Yes 

Certification 

I, DAVID ALAN JONES, certify to the best of my knowledge and ability that the information I 
am providing to the State Public Charter School Authority as a prospective board member for 

NEV: A ST G ACADEMY Charter School is true and correct in every respect. 

4 
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Statement of Assurances 

Revised June, 2015 

1. The charter school herein named, NEV ADA STRONG ACADEMY, 
(name of charter school) 

shall be organized and administered in accordance and compliance with all applicable 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all 
applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply with all 
provisions therein during the term of the agreement upon approval by the sponsor. 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter school to the sponsor 
in a timely manner. 

4. The charter school shall keep such records and provide such information in the time and 
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter 
school is located, the Nevada Department of Education, the State Board of Education, and the 
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and 
program evaluation and reporting, including, but not limited to, the following. The charter 
school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Submit accountability and progress reports throughout the academic year; 
• Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, 

including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and gifted and 

talented pupils, per NRS 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting and audit 

requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding instruction of 

disabled students including the development and implementation of Individual 
Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School Authority, 
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel 
Bureau, and the local school district to visit the school and inspect the premises and operating 
procedures of the school during business hours. 

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

5 
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent information or the concealment of information or making false statements in 
the detailed application for operation of a charter school shall constitute valid grounds for 
refusal or revocation of permission to operate said school. The undersigned also affirms that the 
charter school herein named is obligated to enter into an agreement concerning the methods 
and procedures for the sponsor to monitor the progress of the charter school herein named. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to financial and other records relating to the 
operation of the charter school. 

Title 

Subscribed and sworn to before me 

This _ \'--\{h. __ day of Qt,LIJ.\ 
j 

month date 

(Notary Public Seal) 

Name Printed 

Date 
, I 

year 

YESHIM KORKMAZ 
Notary Public. State of Nl!vada 

: Appointment No. 1•4-13915-1 
~~!.:<7 MyAppt. Expires Apr 21, 2022 

6 
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David A. Jones- Brief Bio 

David Jones works as a Wealth Management Banking Advisor for The Northern Trust Company providing banking & 
financing advice and services to wealthy individuals and families. David has been a banker in Las Vegas for over 25 
years, with over 11 years at Bank of America. He is experienced in commercial banking, equipment finance, SBA 
lending, commercial real estate, construction finance, and jet aircraft financing. 

In August 2008, David graduated from the Pacific Coast Banking School held at the University of Washington in 
Seattle. He distinguished himself by being selected as "the best of the best'' and was asked to join the faculty and 
return as an Alumni Associate Director. David has lived and been educated in Mexico, Israel, and England. He 
holds a B.A. degree in English Literature and an M.B.A. degree from Brigham Young University, where he also 
served as a Student Body Officer (Vice President of Athletics) overseeing the finances and activities of the BYU 
Cheerleaders. 

Throughout his banking career David has managed his own commercial, small business, and real estate portfolios as 
well as successfully managed other bank employees. As the Real Estate Division Manager at Nevada First Bank, he 
oversaw and managed the growth of the Bank's commercial real estate portfolio during the dramatic 2003-2006 real 
estate boom immediately prior to the Bank being sold to Bank ofNevada. He also helped open a de novo bank: as a 
founder and shareholder of Service 1st Bank of Nevada, which was capitalized with $50 million in 2006 and opened 
in Jan 2007. 

David was born and raised in Las Vegas, NV. A graduate of the original Las Vegas High School, he boasts of being 

a 3rd generation southern Nevadan. David has been married to his wife, Sandi Taylor (also a native Las Vegan) for 
over 22 years. Together David and Sandi have three (3) children: Sara, Johanna, and Taylor. 

David has spent much of his career giving back to the community in which he grew up. David has been an active 
member of the NAIOP Education Committee. He served three years as the Southern Nevada NAIOP Chapter's 
Education Committee Chair. Through NAIOP David provided weekly mentoring to college students as a UNL V 
Student Mentor. David has also contributed his time to the UNL V Lied Institute of Real Estate Studies as a Real 
Estate Finance Instructor. Prior to accepting the position of Associate Director of the Lied Institute for Real Estate 
Studies, David served on the UNL V Lied Institute Executive Committee. For 2-consecutive years David has been 
the Construction Finance Instructor for NAIOP's Developing Leaders Institute. David also worked as the Associate 
Director of the Lied Institute for Real Estate Studies, College of Business, at UNL V working with professors, 
students, and community leaders for the betterment and improvement of the real estate profession, David also 
enjoyed teaching the Real Estate 334 Investment class (formerly Finance 434) in the College of Business. 

David continues to play an active role in the Boy Scouts of America, Las Vegas Area Council. He served as an 
Assistant District Commissioner overseeing the activities and programs of other Scout Troops. For over 5 years he 
served as the Boy Scouts of America "Banking & Finance Explorer Post'' Advisor providing high school young 
women and men first-hand exposure to behind-the-scenes looks into many Las Vegas businesses. He's also served 
twice as a Varsity Scout Coach. Currently he serves as the Scoutmaster for Boy Scout Troop 463. 

David's community involvement extends to other areas as well: for 6 years he served as a volunteer teacher 
providing early-morning religious education for local high school students. He also volunteered for the Prison 
Ministry at both the men's and women's Nevada State Correctional Facility/Prison in Jean, Nevada. 

David Jones looks forward to working to improve the business, banking, professional, and educational communities 
in the Las Vegas valley. 
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EDUCATION: 
PACIFIC COAST BANKING SCHOOL, Graduated: September 2008 
- Selected by Faculty & Administration to return as an Alumni Associate 

WORK: 

Director M.B.A., Brigham Young University, Provo, Utah (April 1988) 
B.A. English Literature, Brigham Young University, Provo, UT (April 1986) 
STUDY ABROAD, Mexico 1979, Mexico 1980, Israel 1980 

NORTIIERN TRUST BANK (November 2014-Present) 
• Wealth Management Banking Relationship Manager 

- Work with high net worth families, individuals, and their companies. 
- Develop comprehensive banking and financing solutions to meet each client's unique goals and 

objectives. 
- Work as part ofan integrated team of professionals who are focused on providing clients with dynamic 

financial strategies, unique to their individual and family needs. 
- Collaborate with Northern Trust's investment, trust, and banking professionals in the wealth 

management industry to provide knowledge and expertise needed for innovative wealth management 
strategies. 

MUTIJAL OF OMAHA BANK (August 2011- November 2014) 
• Commercial/ Real Estate / Corporate Lending 

- Developed new business with clients, underwrites loan approvals, and manages a loan portfolio. 
- Performed accurate portfolio monitoring, maintenance, and financial reporting. 

UNL V College of Business (Aug 2010 - May 2011) 
• Associate Director, Lied Institute for Real Estate Studies 

- Oversaw continuing education for business professionals, student/business internship development, 
student-to-industry mentoring activities, and community outreach. 

- Initiated "The Lied Research Report," providing analysis and commentary of current economic and real 
estate issues to the public. 

UNLV College of Business (Aug 2010-Dec 2010) 
• Real Estate 334 Investment Decision Analysis Full-time Instructor (3-credit hour course) 

- Instructed, tested, and graded approximately 40 UNL V upper-division (Junior/Senior) college students 
during the Fall 2010 semester. 

- Many student evaluations indicated: "One of the best [classes/professors] I've ever had at UNL V." 

NEV ADA REAL TY CAPITAL (Feb 2010 -Aug 2010) 
• Principal 

- Provided real estate consulting services, property identification, selection, and financial analysis for a 
Private Equity Group (Del Mar Partnership, San Diego, CA) investing in Bank-Owned Commercial 
Real Estate. 

- Provided development assistance and in-depth due-diligence in planning specific use for raw land to be 
purchased by Private Equity Group. 

- Provided consulting services in the purchase of a discounted bank note secured by Commercial Real 
Estate. 
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NEVADA STATE BANK (May2007-Feb 2010) 
• Senior Vice President and Real Estate Team Leader 

- Generated new business prior to the Las Vegas real estate decline. 
- Personally managed a real estate portfolio, including Troubled Debt Restructures, accurate disbursement 

of construction loans, negotiating short-sales, and providing timely Bank reporting requirements. 
- Managed a team of(5) personnel and their lending/work-out activities. 

SERVICE I st BANK (Sep 2006 - May 2007) 
• Chief Lending Officer, Executive Vice President 

- Founder & Shareholder ofServicelst Bank ofNevada. 
- Raised capital, participated in strategic planning and Board of Director meetings. 
- Set-up the Lending Division of Bank: loan committee approval authority, hired staff, implemented 

processes and systems, including developing multi-user software for deposit and loan pipelines. 

BANK OF NEV ADA (formerly NEV ADA FIRST BANK) (Oct 2003 - Sep 2006) 
• Manager Commercial Real Estate Division, Senior Vice President 

- Managed the day-to-day operations of a Real Estate Department of 10 associates. 
- Worked as an approval-authority member of Senior Loan Committee. 
- Provided annual strategic planning and implementation of process improvement. 
- Managed growth during Las Vegas real estate boom. 

COMMUNITY BANK OF NEV ADA (Feb 2001 - Oct 2003) 
• Real Estate Loan Officer, Senior Vice President 

- Assisted in managing the operations ofa Real Estate team of 12 associates. 
- Personally underwrote and managed a portfolio of construction, tenn, and participations loans for Real 

Estate including fudustrial, Office, Retail Centers, Apartments, & Land. 

BANK OF AMERICA (Las Vegas, NV - Jan 1990-Feb 2001) 
• Real Estate Construction Loan Officer, Vice President 

- Managed and underwrote the construction of Apartment Complexes, Office & fudustrial buildings, and 
Anchored Retail Centers. 

• SBA Real Estate Team Leader, Vice President 
- Managed a team of thirteen (13) Real Estate Specialty Associates. 
- Managed an SBA Real Estate Team Portfolio of over $175 million and 120 individual borrowers: 

§ Oversaw approximately $11 O+ million in SBA loans under construction. 
• Home Builder Division Account Officer, Vice President 

- Underwrote and funded the construction ofFor-Sale Residential Homes/Condominiums. 
• Relationship Manager, Commercial Business Banking Division, Vice President 

- Managed and underwrote Revolving Lines of Credit, Real Estate Tenn Loans, Construction Loans, 
Equipment Financing, Trade Financing, and Standby, Commercial, and International Letters of Credit. 

• Senior Equipment Leasing Credit Officer (Credit Analyst/Underwriter) 

SECURITY PACIFIC BANK (Las Vegas, NV -Apr 1989- Jan 1990) 
• Commercial Loan Associate (Credit Analyst) 

DURHAM & COMP ANY (Phoenix, AZ - Apr 1988 -Apr 1989) 
• Account Executive 

- Created, managed, and administered worker productivity and incentive plans and consulting for clients. 

EAGLE MARKETING (Provo, UT-Apr 1984 -Aug 1984) 
• Sales Representative 

- Sold educational books door-to-door in Houston, Texas 
- Awarded Hawaii Trip for Top 5 Salesmen 
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PROFESSIONAL TRAINING COURSES: 
- Managing Inclusion 
- Management, Industry & Business Evaluation 
- Commercial Real Estate Lending Seminar 
- Home Builder Division Training 
- Multiple Real Estate Entity Cash Flow Analysis 
- Individual Tax Analysis 
- Real Estate Enterprise Cash Flow Analysis 
- Cash Flow Analysis & Forecasting 

CIVIC & COMMUNITY: 
Ilv1P ACT NEV ADA (Nevada's Sustainability Alliance) 

- Board of Director, Sept 2013 -June 2018 
LEADERSHIP HENDERSON GRADUATE, Class of2006 (Henderson Chamber of Commerce) 

- Voted Class President 
- Class Graduation Speaker 

NAIOP of SOUTHERN NEV ADA, Education Committee Member, 10/05 - Present 
- Committee Chairman, 2008 & 2009 
- Co-Sponsored Navigating the Municipalities Workshop Series, 2006 
- Organized the Municipal Water & Power Workshop, 2007 

UNL V Lied Institute of Real Estate Studies 
- Executive and Advisory Committee Member, Jan 2010 - May 2011 
- Homebuilder Finance Instructor, May 2001 - May 2006 
- Student Mentor, 2006 - 2009 

BOY SCOUTS OF AMERICA 
- Eagle Scout Service Project Reviewer / Approver, L V AC BSA Black Mountain District - Present 
- Advancement Chair, L V AC BSA Silverado District - Present 
- Boy Scout Scoutmaster, Troop 463, Nov 2015 -Jan 2018 
- Varsity Scout Coach, Team 6463, Aug 2012 - Nov 2015 
-Assistant Scoutmaster, Troop 463, Apr 2009 -Aug 2012 
- Assistant District Commissioner, L V AC BSA Silverado District, 2007 - 2008 
- Unit Commissioner, Troop 463, Jan 2006 - Dec 2007 
- Explorer Post Advisor (Banking & Finance), Bank of America, Oct 1995- Feb 2001 
- Varsity Scout Coach, Troop 152, 1998-1999 
- Woodbadge, June 1998 
- Assistant Scoutmaster, Troop 64, 1988-89 

TOASTMASTERS INTERNATIONAL, Las Vegas 1989-2000 
- Distinguished Toastmaster (DTM) 

- District 33 Treasurer (Southern Nevada & Central California) 
- Club President 

CHURCH OF JESUS CHRIST OF LATTER-DAY SAINrS 
- Jean Nevada Prison Ministry (Male and Female Correctional Facilities), 2007 - 2008 
- Volunteer Seminary Teacher, Coronado High School, Henderson, NV Aug 1999 - June 2005 
- Missionary, England Manchester Mission, Northern England, Mar 1981 - Mar 1983 

STUDENT BODY OFFICER, Vice President of Athletics, Brigham Young University, Aug 1985 -Apr 1986 
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SL U > Che: rter School Board Member Information 
To be completed individually by each proposed charter school board member and 

member of the Committee to Form (including prospective employees or consultants). 
All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary 
responsibility. As a board member of a public school, you are responsible for ensuring the 
quality of the school program, competent stewardship of public funds, and the school's 
fulfillment of its public obligations and all terms of its charter. 

As part of the application for a new charter school, the SPCSA requests that each 
prospective board member respond individually to this questionnaire. Where narrative 
responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 
introduction to the applicant team behind each school proposal in advance of the applicant 
interview, in order to be better prepared for the interview; and 2) to encourage board 
members to reflect individually as well as collectively on their common mission, purposes, 
and obligations at the earliest stage of school development. 

Background 
1. Name of charter school on whose 

Board of Directors you intend to 
serve Nevada Strong Academy 

2. Full name 

Home Address 
Business Name and 

Address 

Phone Number 
E-mail address 

3. Brief educational and employment history and discussion of qualifications to serve on 
the board of this charter school. Educational history, employment, and qualifications 
are attached. 

4. 
[8] Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school 
district, another charter school, a non-public school or any not-for-profit corporation 
(to the extent not otherwise indicated in your response to Item 3, above). D Does not apply to me. [8] Yes 

6. Why do you wish to serve on the board of the proposed charter school? I would like 
to serve on the proposed charter mainly because there's a growing need in our 
community to provide our students with a quality education. I'm committed to 
working toward that goal. 

Attachment 8 Nevada Strong Application Page 311



Start-Up Charter School Board Member Intormation 

7. What is your understanding of the appropriate role of a public charter school board 
member? 
1 feel very strongly that my role would be to provide guidance and oversight to ensure 
the goals,(i.e, academics, financial, community outreach, etc)are met. Make sure the 
charter is following all the state, local and federal laws as written. 

8. Describe any previous experience you have that is relevant to serving on the charter 
school's board (e.g., other board service). If you have not had previous experience of 
this nature, explain why you have the capability to be an effective board member. See 
my attachment. I have been involved in education for over 40 years. I've been on 
committees at my son's preschool, providing expertise on curriculum, parental 
involvement, staff training, etc. 

9. Describe the specific knowledge and experience that you would bring to the board. 
As a teacher, elementary counselor, assistant principal, principal I feel I possess the 
knowledge, experience and background is needed to ensure the charter is a 
successful one. I've conducted workshops for teachers, parents and the community 
for many years. 

School Mission and Program 
1. What is your understanding of the school's mission and guiding beliefs? The mission 

of Nevada Strong Academy is to educate all our students so they will be prepared to 
attend college, and be able lead in the world in which they live. 

2. What is your understanding of the school's proposed educational program? The 
school's proposed program is to meet the individual needs of our students which 
would include their academics, emotional and social needs. A program that will 
address students' with disabilities as well as our second language population. 

3. What do you believe to be the characteristics of a successful school? A successful 
school is one where a culture and environment is created and maintain that will 
promote high standards and a positive feeling of all those involved. A place where 
students, teachers and parents want to be everyday. A successful school must have 
strong leadership. If the academic goals of our student are achieved. 

4. How will you know that the school is succeeding (or not) in its mission?! will know 
the school is succeeding by the results of assessements administered to our students .. 
If students are on track and made enough growth to move on to the next grade level. 
If the school finances are in order and through positive feedback from students, 
parents and the community. 

Governance 
1. Describe the role that the board will play in the school's operation. The board's role 

is critical. They are there to communicate and interact with all the charter's 

2 
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stakeholders to ensure that school is ran professionally, orderly and productively. 
They are there to advise, conduct regular meetings with various committees to 
determine progress, needs and or/concerns. 

2. How will you know if the school is successful at the end of the first year of 
operation?We will know if the school is successful at the end of the first year by 
analyzing student data, whether growth was achieved, fiscal responsibility and 
positive input from students, parents and staff. 

3. How will you know at the end of three years of the school is successful?We will know 
if the school is successful after three years if we show continued academic growth, if 
we show increase student enrollment, stability in staff and positive feedback from 
parents and the community. 

4. What specific steps do you think the charter school board will need to take to ensure 
that the school is successful?The steps we need to take to ensure that the charter is 
successful is to closely monitor(maybe monthly reports)progress in all aspects/goals 
outlined. If we find concerns, the board must address and offer solutions. Also, 
listening to the concerns of all stakeholders. 

5. How would you handle a situation in which you believe one or more members of the 
school's board were acting unethically or not in the best interests of the school? If a 
board member was acting unethically, it should be immediately given to the board 
chair and if the concern involved the chair him or herself, the entire board should be 
made aware. The board should follow the guidelines outlined in our charter. 

Disclosures 
1. Indicate whether you or your spouse or any relative within the third degree of 

consanguinity or affinity knows the other prospective board members for the 
proposed school. If so, please indicate the precise nature of your relationship. 
~ I/ we do not know any such trustees. 0 Yes 

2. Indicate whether you or your spouse or any relative within the third degree of 
consanguinity or affinity knows any person who is proposed to be or you anticipate 
will apply to be a school employee. If so, indicate the precise nature of your 
relationship. 
Q!l I / we do not know any such employees. 0 Yes 

3. Indicate whether you or your spouse or any relative within the third degree of 
consanguinity or affinity knows anyone who is doing, or plans to do, business with 
the charter school (whether as an individual or as a director, officer, employee or 
agent of an entity). If so, indicate and describe the precise nature of your relationship 
and the nature of the business that such person or entity is transacting or will be 
transacting with the school. 

3 
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~ I/ we do not know any such persons. D Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity 
or affinity anticipate conducting, or are conducting, any business with the school. If 
so, indicate the precise nature of the business that is being or will be conducted. 

IX] I/ we do not anticipate conducting any such business. D Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative 
within the third degree of consanguinity or affinity knows any employees, officers, 
owners, directors or agents of that provider. If the answer is in the affirmative, please 
describe any such relationship. 
~ Not applicable because the school does not intend to contact with an education 
service provider or school management organization. 
[XI I/ we do not know any such persons. D Yes 

6. If the school contracts with an education management organization or education 
service provider, please indicate whether you, your spouse or any relative within the 
third degree of consanguinity or affinity have a direct or indirect ownership, 
employment, contractual or management interest in the provider. For any interest 
indicated, provide a detailed description. 
~ N / A. D I / we have no such interest. D Yes 

7. If the school plans to contract with an education management organization or 
education service provider, indicate if you, your spouse or any relative within the 
third degree of consanguinity or affinity anticipate conducting, or are conducting, any 
business with the provider. If so, indicate the precise nature of the business that is 
being or will be conducted. 
D N / A. D I / we or my family do not anticipate conducting any such business. D 

Yes 

8. Indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity are a director, officer, employee, partner or member of, or 
are otherwise associated with, any organization that is partnering with the charter 
school. To the extent you have provided this information in response to prior items, 
~u may so indicate. 
1,£\l Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, 
exist should you serve on the school's board. 
~ None. D Yes 

4 
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Statement of Assurances 

Revised June, 2015 

1. T}r~)t)~>o/,ein namJkt?de / . 
~- 'Jcnameof charterschool) 

shall be organized and administered in accordance and compliance with all applicable 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and 
all applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply 
with all provisions therein during the term of the agreement upon approval by the 
sponsor. 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter school to the 
sponsor in a timely manner. 

4. The charter school shall keep such records and provide such information in the time 
and manner prescribed in NRS and NAC that the sponsor, the school district in which 
the charter school is located, the Nevada Department of Education, the State Board of 
Education, and the State Public Charter School Authority require, as needed for the 
purpose of fiscal audit, and program evaluation and reporting, including, but not limited 
to, the following. The charter school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Submit accountability and progress reports throughout the academic year; 
• Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, 

including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and 

gifted and talented pupils, per NRS 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting 

and audit requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout 

rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding 

instruction of disabled students including the development and implementation 
of Individual Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School 
Authority, Nevada Department of Education, the Nevada Department of Taxation, the 
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 of my knowledge and ability that the 
chool Authority as a prospective 
is true and correct in every respect. 

7-/1-/9 • l 
ate 
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Legislative Counsel Bureau, and the local school district to visit the school and inspect 
the premises and operating procedures of the school during business hours. 

6. The charter school and its Governing Body shall comply with the provisions of NRS 
Chapter 281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information 
set forth in the forgoing application is true and complete to the best of my knowledge, 
and that failure to disclose pertinent information or the concealment of information or 
making false statements in the detailed application for operation of a charter school shall 
constitute valid grounds for refusal or revocation of permission to operate said school. 
The undersigned also affirms that the charter school herein named is obligated to enter 
into an agreement concerning the methods and procedures for the sponsor to monitor 
the progress of the charter school herein named. The undersigned affirms that the State 
Public Charter School Authority, Nevada Department of Education and the sponsor are 
entitled to access to financial and other records relating to the operation of the charter 
school. 

Signature of Certifying Charter School Official Name Printed 

Title Date 7 ·- J { - / CJ 

, 

Subscribed and sworn to before me 

This_\ \.__~_dayof ~J\~ 2) \9 
DEANDRA LOPEZ 

Notary Public, State of Nevada I 
Appointn1cnl No. 17-2000· 1 

My Appl Expires Mar 30, 2021 I 

date month year 
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(Notary Public Seal) 
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Reside

Telepho

Educatio

Master's

Post Edu

Work E

Elementary School Teacher: 1974-80 

Elementary School Counselor:1981-1987 

Assistant Principal: 1988-1992 

Principal: 1993-2007 

SCORE of las Vegas(Resource for the Small Business Administration)2007-Present 

Educational Membership and Office Held: 

Former Treasurer: Clark County School Administrators Association 

Former Member of the Clark County Counselors Association 

Former Member and school representative the for Clark County Education Association 
Lifelong Membership in the Parent Teacher Association 

Former member of the CCSO's Superintendents' Advisory Committee focusing on-Low Achieving Schools 

Former member of the CCSD's Contract Negotiations for Support Staff 

Community Involvement: 

Former Vice President of HACA(Present name Hope Link of Henderson)Assist families with low income housing, employment, clothing, children needs, etc) 

Presently a member of the Les Femmes Douze Organization: A 55 year old community 
program preparing high school girls for post graduation decisions(i.e. college, vocation, etc) 
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Actively involved in my parish(St. James the Apostle Catholic Church)former member of the parish counser. 

Served on the following committees: 

Curriculum Development 

Testing Analysis 

Interventions to improve instruction 

Teacher Coaching 

Teacher/Suport Staff Evaluation 

Parent/Community Involvement 

UNLV Student teacher supervisor 
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Start-Up Charter School Board Member Information 
To be completed individually by each proposed charter school board member and member 

of the Committee to Form (including prospective employees or consultants). 
All forms must be signed by hand. 

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As 
a board member of a public school, you are responsible for ensuring the quality of the school 
program, competent stewardship of public funds, and the school's fulfillment of its public 
obligations and all terms of its charter. 

As part of the application for a new charter school, the SPCSA requests that each prospective board 
member respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction 
to the applicant team behind each school proposal in advance of the applicant interview, in order to 
be better prepared for the interview; and 2) to encourage board members to reflect individually as 
well as collectively on their common mission, purposes, and obligations at the earliest stage of 
school development. 

Background 
1. Name of charter school on whose 

Board of Directors you intend to serve _N_e_va_d_a_S_tr_o_n~g~A_c_a_d_e_m~y~----------

2. Full name 

Home Address 

Business Name and Address 

Phone Number 
E-mail address 

3. Brief educational and employment history and discussion of qualifications to serve on the 
board of this charter school. Please see attached resume for employment history and 
qualifications. Qualifications also discussed in question 8 and 9. 

4. 
!Z1 Resume and professional bio are attached. 

5. Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school or any not-for-profit corporation (to the extent 
not otherwise indicated in your response to Item 3, above). 
D Does not apply to me. 1:8] Yes 

6. Why do you wish to serve on the board of the proposed charter school? 
I believe in the mission and vision of the school. I also feel that the founding group is strong 
and this will be a strong school, as stated in the name. 

Attachment 8 Nevada Strong Application Page 321



Start-Up Charter School Board Member Information 

7. What is your understanding of the appropriate role of a public charter school board member? 
To govern and oversee policy and finances. Also hold the school director accountable. 

8. Describe any previous experience you have that is relevant to serving on the charter school's 
board (e.g., other board service). If you have not had previous experience of this nature, 
explain why you have the capability to be an effective board member. 
I have served on a charter school board in Utah and currently serve as the board chair on a 
non-profit Arts Council board in Park City Utah. I have also been a Principal responsible for 
reporting to a board. I believe I bring experience to this board from both perspectives being a 
board member and being a school director. 

9. Describe the specific knowledge and experience that you would bring to the board. 
I have worked in charter schools for 13 years. I have worked with different states and with 
the National Center for Special Education. I have attended charter trainings, conferences and 
read charters for approval. I have also been a charter monitor in Utah. I have 23 years' 
experience in special education and started my career in Nevada and am a UNLV graduate. I 
am very familiar with the challenges that charter schools face with special education and feel 
I can support a proactive approach to systems and policy that will help the school excel with 
their special education program. 

School Mission and Program 
1. What is your understanding of the school's mission and guiding beliefs? 

To teach all students as they prepare and transition to college and how they can make an 
economic impact 

2. What is your understanding of the school's proposed educational program? 
The educational program will have high expectations to educate the whole child recognizing 
emotional learning while teaching core subjects. The education will also focus on STEM and 
double blocks in literacy and math. 

3. What do you believe to be the characteristics of a successful school? 
Leadership, accountability, retention and safe environment. Building relationships between 
staff and student and instructional safety, which provides individual needs as well as staff 
awareness oflearning styles and how to best support students for success. Also recognizing 
and embracing the community connection and teaching core values. 

4. How will you know that the school is succeeding ( or not) in its mission? 
Student success and data outcomes. Also, retention of staff and students. 

Governance 
1. Describe the role that the board will play in the school's operation. 

Governance role focusing on policy and budget. 

2. How will you know if the school is successful at the end of the first year of operation? 
Finances are sound, enrollment and report on student success from the Director. 

2 
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3. How will you know at the end of three years of the school is successful? 
If the data shows we have made a difference for students. Graduation rate, retention of staff 
and students, waitlist and school climate and culture. 

4. What specific steps do you think the charter school board will need to take to ensure that the 
school is successful? 
Good Governance and let the school director DIRECT. 

5. How would you handle a situation in which you believe one or more members of the school's 
board were acting unethically or not in the best interests of the school? 
Follow policy and procedure. Also make sure our policies include systems for ethics. 

Disclosures 
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity 

or affinity knows the other prospective board members for the proposed school. If so, please 
indicate the precise nature of your relationship. 
12] I/ we do not know any such trustees. D Yes 

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity 
or affinity knows any person who is proposed to be or you anticipate will apply to be a school 
employee. If so, indicate the precise nature of your relationship. 
121 I/ we do not know any such employees. 0 Yes 

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity 
or affinity knows anyone who is doing, or plans to do, business with the charter school 
(whether as an individual or as a director, officer, employee or agent of an entity). If so, 
indicate and describe the precise nature of your relationship and the nature of the business 
that such person or entity is transacting or will be transacting with the school. 

1:81 I/ we do not know any such persons. D Yes 

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or 
affinity anticipate conducting, or are conducting, any business with the school. If so, indicate 
the precise nature of the business that is being or will be conducted. 

1:81 I/ we do not anticipate conducting any such business. 0 Yes 

5. If the school intends to contract with an education management organization or other 
education service provider, indicate whether you or your spouse or any relative within the 
third degree of consanguinity or affinity knows any employees, officers, owners, directors or 
agents of that provider. If the answer is in the affirmative, please describe any such 

3 
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relationship. 
D Not applicable because the school does not intend to contact with an education service 
provider or school management organization, 
~ I/ we do not know any such persons. D Yes 

6. If the school contracts with an education management organization or education service 
provider, please indicate whether you, your spouse or any relative within the third degree of 
consanguinity or affinity have a direct or indirect ownership, employment, contractual or 
management interest in the provider. For any interest indicated, provide a detailed 
description. 
D N/A. ~ 1/wehavenosuchinterest. D Yes 

7. If the school plans to contract with an education management organization or education 
service provider, indicate if you, your spouse or any relative within the third degree of 
consanguinity or affinity anticipate conducting, or are conducting, any business with the 
provider. If so, indicate the precise nature of the business that is being or will be conducted. 
0 N / A. ~ I / we or my family do not anticipate conducting any such business. D Yes 

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or 
affinity are a director, officer, employee, partner or member of, or are otherwise associated 
with, any organization that is partnering with the charter school. To the extent you have 
provided this information in response to prior items, you may so indicate. 
~ Does not apply to me, my spouse or family. D Yes 

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist 
should you serve on the school's board. 
[gj None. D Yes 

Certification 

I, ,4'"'9 7~ . certify to the best of my knowledge and ability that the 
information I am providing to the State Public Charter School Authority as a prospective board 
member for~ S~ A~harter School is true and correct in every respect, 

07/12/2019 
Date 

4 
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Statement of Assurances 

Revised June, 2015 

1. The charter school herein named, ___ 1uuada ______ S_~_~rt<-~--------
(name of charter school) 

shall be organized and administered in accordance and compliance with all applicable 
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all 
applicable federal statutes and regulations. 

2. The charter school shall enter into a written agreement with the sponsor and comply with all 
provisions therein during the term of the agreement upon approval by the sponsor. 

3. The charter school shall report any and all substantive changes in personnel, facilities, 
schedules, and other pertinent components of the operation of the charter school to the sponsor 
in a timely manner. 

4. The charter school shall keep such records and provide such information in the time and 
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter 
school is located, the Nevada Department of Education, the State Board of Education, and the 
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and 
program evaluation and reporting, including, but not limited to, the following. The charter 
school shall: 

• Account for the total number of students, per NRS 387.123 and NRS 387.1233; 
• Submit accountability and progress reports throughout the academic year; 
• Conduct and report on required examinations of students; 
• Submit required reports on class size averages and types of teacher assignments, 

including students in programs of special education; 
• Submit separate accounting for funds received for pupils with disabilities and gifted and 

talented pupils, per NR.S 387.047 and 388.520; 
• Submit required accounts of funds from federal sources, per federal reporting and audit 

requirements; 
• Submit reports regarding student truancy, transiency, attendance and dropout rates; 
• Submit reports of weapons and violence incidence; 
• Describe suspensions and expulsions; and 
• Comply with state, district, and federal statutes and regulations regarding instruction of 

disabled students including the development and implementation of Individual 
Education Plans (IEPs) for disabled students. 

5. Permission is hereby granted to any member of the State Public Charter School Authority, 
Nevada Department of Education, the Nevada Deparhnent of Taxation, the Legislative Counsel 
Bureau, and the local school district to visit the school and inspect the premises and operating 
procedures of the school during business hours. 

5 
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter 
281, Public Officers and Employees, General Provisions. 

Notarized Statement 

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth 
in the forgoing application is true and complete to the best of my knowledge, and that failure to 
disclose pertinent information or the concealment of information or making false statements in 
the detailed application for operation of a charter school shall constitute valid grounds for 
refusal or revocation of permission to operate said school. The undersigned also affirms that the 
charter school herein named is obligated to enter into an agreement concerning the methods 
and procedures for the sponsor to monitor the progress of the charter school herein named. The 
undersigned affirms that the State Public Charter School Authority, Nevada Department of 
Education and the sponsor are entitled to access to financial and other records relating to the 
operation of the charter school. 

ficial 

DC{-lZ- -lq 
Title Date 

Subscribed and sworn to before me 

This l o\--t:'n day of ~~ Q~ \q 
date month year 

c~=c2-~ 
6 
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Special Education Consulting Services (SPEDCO) 
CEO/Special Education Director 

Park City, UT 
2010 to present 

Special Education Consulting Services (SPEDCO) was established to assist Charter Schools who were having concerns with 
compliance, inappropriate identification of students with disabilities, difficult parents, team meetings and retaining Special 
Education Directors and Teachers. SPEDCO is able to offer the following services to schools at a substantial savings. 

• LEA Special Education Director 
• Compliance and monitoring to meet all federal regulations, services and funding 
• Hiring Special Education Staff 
• Training. 
• Leadership team for at risk schools 
• Due Process and Mediation. 
• RTI Training and Implementation 
• State Reporting 
• Program and Curriculum Analysis and Training 
• Attend complex IEP meetings 
• Oversee budget and purchasing 
• Assist teachers and Para-professionals with resources and materials 
• Trainings 

Utah State Board of Education (USBE) 
/EDA Compliance Monitor/Mentor/Coach 

Salt Lake City, UT 
2010 to present 

The Utah Special Education Program Improvement Planning System (UPIPS) is the USBE Special Education Services 
(SES), as required by the Individuals with Disabilities Education Act (IDEA), Part B, conduct a continuous improve
ment monitoring process. The process is designed to focus resources on improving results for students with disabili
ties through enhanced partnerships between charter school and district programs, USBE-SES, the Utah Personnel 
Development Center, parents, and advocates. 

The UPIPS team analyzes data and assess' the school in five areas to ensure compliance. General supervision, parent 
involvement, free and appropriate public education in the least restrictive environment, transition and dispropor
tionality. 

As part of the team I provide assistance to the Compliance Monitor at the Utah State Board of Education in mentor
ing and coaching. I have worked as a team leader on Strong Start, a mentoring program for first year Charter 
schools. I have also working with the Compliance Monitor as part of the Results Driven Accountability plan, Im
provement plans for LEA's, Self Assessment and Tiered Monitoring Support. 

Utah State Office of Education (USOE) 
Charter School Monitor 

Salt Lake City, UT 
2012 to 2016 

The Utah Charter School monitoring is an accountability process conducted by the USOE to ensure that approved 
charter schools are following the goals, mission and vision that they established when they were approved and open. 

• Pre-read the Charter Agreement applicable performance report(s), and any additional available data 
provided by the Utah State Office of Education (USOE). 

• Create draft reports using available charter school data 
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• Create visit schedules 
• Attend all on-site monitoring team meetings and scheduled activities 
• Accurately review selected data for compliance with the Charter Agreement and Utah State Board of 

Education Administrative Rules. 

• Accurately conduct interviews, as assigned, with governing board members, school staff, and parents 
• Summarize concisely and accurately data collected from data reviews and interviews 

George Washington Academy 
Director 

Strategic Planning and Budget 
• Create annual budget 
• Provide appropriate accommodations for faculty and staff 

Saint George, UT 
2007 to 2010 

• Long range planning regarding the number of students for future years, space and personnel requirements 

• Track classroom achievement and test scores for comparison with District, State and National results 
• Maintain current knowledge of State and National Educational Requirements and track legislation proposing 

changes 

Staff 
• Hiring and development of teaching staff 

• Hiring and overseeing the Office Manager and other related staff 
• Creation and maintenance of Employee Manual 

Curriculum 
• Ensuring curriculum continues to meet all local, state and national standards 

• Responsible for ensuring all Special Education students receive proper instruction 

• Evaluate how effectively IEP goals and objectives are communicated to teacher, aides and parents 

Communication 
• Regular contact with teachers, support staff, students and parents regarding all pertinent information, 

including policy, facilities and any and all areas of school operation 

• Serving as an Ex-Officio Member of the Board of Directors. Responsible for updating the Board on school 
accomplishments/shortfalls and recommending needed policy changes 

• Providing accurate and timely information to the PTO to assist in facilitating the achievement of the PTO 
goals 

George Washington Academy 
Assistant Director 

St. George, UT 
2006to 2007 

Assist the Director in the following areas; Implementation of Strategic Plan • Achieve AYP through teacher training• 
Curriculum • Assist the Business Administrator with annual budget • Maintain current knowledge of State and 
National Education Requirements • Teacher development• Oversee Special Education Department • Attend 
trainings and board meetings • Hiring and firing of staff• Communication • PTO Board Member• School supervision 
• Discipline. 

George Washington Academy 
Special Education Director 

St. George, UT 
2006to 2007 

Ensure that all children with special needs are being assisted appropriately throughout the entire Special Education 
process, including but not limited to, referral, intervention, testing, diagnosis and development and maintenance of 
the IEP. Provide parents and teachers with support training. Keep GWA in compliance with the Utah State Office of 
Education through the UPlPS and monitoring process. 

Foothill High School 
Special Education Teacher Facilitator 

Henderson, NV 
2004 
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• Assured students with disabilities received a free and appropriate education (FAPE) in the least restrictive 
environment (LRE). 

• Assisted parents in problem solving and acquiring the necessary knowledge/skills to support the 
development and implementation of their child's IEP. 

• Provided technical information to school personnel regarding federal, state and local mandates pertaining to 
disciplinary procedures. 

• Prepared IEP's and paperwork related to referrals to alternative settings for behavior. 

• Monitored confidential folders and IEP's for compliance and completeness. 

• Assist IEP Teams in the development of transition plans. 

Education 

Master of Arts in Education Administration & Supervision 
University of Phoenix, Las Vegas 

Bachelors Degree of Science in Special Education 
University of Nevada, Las Vegas 

Certifications 
Certificate in Medication/Conflict Resolution 
Professional Educator License Utah, Level 2 
Core Knowledge Leadership Institute 
High Functioning Autism and Asperger Syndrome Trainer 
Eye Mentor Certification 

Professional Affiliations 

USOE - Mentor for New Special Education Directors 
CCBD - Council for Children with Behavioral Disorders, Executive Board Member, Vice President 
CSPED- Charter Special Education Directors, Member 
CEC - Council for Exceptional Children, Member 

CASE - Council of Administrators of Special Education, Member 
UAPCS - Utah Association of Public Charter Schools, Former Member 
CHART Right -Legislative Dissemination Project 2010, Team Member 
Western Regional Middle Level Consortium, Former Member 
Served on Senator Steve Urquhart's Legislative Education Cabinet, 2008- 2010 
NASAA- National Association of Student Activity Advisors - Former Member 

Special Recognition 

Utah Charter Network, Charter Association's Charter Champion of the Year, 2017 
Clark County School District "New Teacher of the Year" nominee, 1997 
New Teacher of the Year Award, Mack Lyon Middle School, 1997 

Grants & Funding 

2018-2023, Award, $420,000 

State Personnel Development Grant (SPDG) 
Multi-Tier System of Support (MTSS} grant for multiple charter school 

2018-2019, Award, $55,000 
State Systemic Improvement Plan (SSIP) 
This is an 1-9 grant written for math improvement in Middle School and High School 

May 1998 

May 1996 
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2018-2019, Award, $108,000 
Aggressive Behavior Grant 
Mu/ti-school grant to train and supervise Registered Behavior Technicians (RBT) with a Board
Behavior Analyst (BCBA) 

2017-2018, Award $45,000 
State Systemic Improvement Plan (SSIP) 
This is an 1-9 grant written for math improvement in Middle School and High School 

Special Projects 

Nevada, National Center for Special Education in Charter School(NCSECS) 
SPEDCO was selected by NCSECS to lead the State of Nevada Department of Education 

Certified 

grant with the charter school authorizer department to provide monthly professional development and a special 
education summer bootcamp. 

Memphis, Tennessee Achievement School District Program Evaluation and Technical Support 

SPEDCO was selected by the Fraser area charter schools to conduct an evaluation of the specials education programs 
and services, and to follow up with professional development and coaching for teachers based on the resulting 
program improvement plan. 
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Date of Adoption: 
February ____, 2020 

(Version #1) 

BYLAWS 
(a/k/a, Rules of Governance) 

of 

THE MEMBERS OF THE  
BOARD OF DIRECTORS OF 

NEVADA STRONG ACADEMY, 
a Nevada Non-Profit Corporation 

Operating a State Public Charter School 

Section 1. Legal Name.  
The legal name of the Nevada non-profit corporation operating a state public charter school is 
Nevada Strong Academy, Inc. (“NSA” or the “School”).  NSA was formally incorporated by the 
filing of Articles of Incorporation with the Nevada Secretary of State on November 17, 2017. 

Section 2. Legal Status.   
The School is a non-profit corporation organized under NRS Chapter 82.  It operates a state 
public charter school authorized, sponsored, and regulated by the State Public Charter School 
Authority of the State of Nevada (the “Authorizer”) pursuant to a Charter Contract Agreement 
dated February ____, 2020 (the “Charter”). The Charter School Board of the School (the 
“Board”) is an independent body under the authorization of the Authorizer. The Board plans and 
directs all aspects of the school’s operations. 

Section 3. Principal Office; Campuses. 
The School’s principal office and physical location(s) shall be at the address(es) approved by the 
Board Members from time to time. 

Section 4.  Conformity with Laws. 
(a) Laws.  The School shall operate in accordance with (i) Nevada Revised Statutes

(“NRS”) Chapter 388A (the “Charter School Act”) and (ii) all other local, state, and federal laws 
and regulations applicable to the operation of public charter schools in the State of Nevada 
and/or this School in particular (collectively, “Applicable Laws”).  

(b) Non-Discrimination. The School shall not discriminate on the basis of race,
religion, national origin, ethnicity, gender, age, disability, sexual orientation, military/veteran 
status, or any other class protected under Applicable Laws, including without limitation (i) in its 
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employment practices; and (ii) in its student enrollment, education, treatment, disciplinary, and 
other practices 

Section 5.  Purpose & Mission. 
(a) Purpose. The organization is organized exclusively for educational purposes

consistent with (1) Section 501(c)(3) of the Internal Revenue Code (the “Code”) (or the 
corresponding section of any future federal tax code); and (2) the organization’s Charter in effect 
from time to time with its chartering government authorizer.  Without affecting the foregoing, 
the general purpose for which the School is organized is to engage in any lawful act or activity 
which a state public charter school may engage in, particularly the operation of a school for, and 
provision of a high-quality education to, children in grades Kindergarten through twelfth (12th) 
grade. 

(b) Mission Statement.  The mission of Nevada Strong Academy is to prepare every
student to be college and career ready to lead in their community and world by sparking curiosity 
and providing students with an exceptional, well-rounded education through high-quality 
instruction, rigorous curriculum, and character development. 

(c) Permitted Activities.  The School is expressly authorized and permitted
hereunder: 

(1) to solicit, collect, receive, and administer charitable contributions and other funds,
exclusively for such religious, charitable, educational and scientific organizations
as permitted for organizations defined in Section 501(c)(3) of the Code, in
particular, to make distributions to other organizations that qualify as exempt
organizations under Section 501(c)(3) of the Code;

(2) to take and to hold by devise, gift, purchase or lease for the above purposes, and
to sell, convey, and dispose, of any property, real, personal or mixed, without
limitation as to amount or value, except such limitations as may be provided in
the School’s Articles, Charter Contract, these Bylaws, or imposed by applicable
law (e.g., the Charter School Act); and

(3) to exercise generally any power which is consistent with the purposes described
above, and which a non-profit corporation organized and existing under
applicable local, state, and federal law may exercise.

(d) Non-Profit.  The School shall not operate for profit.  No part of the net income or
assets of the School shall ever inure to the benefit of any of its Directors or Officers, or to the 
benefit of any private person, except that the School is authorized and empowered to pay 
reasonable compensation for services rendered and to make payments and distributions in 
furtherance of the School’s purposes. 

Section 6. Board Powers. 
The Board shall supervise, direct, and oversee the affairs and property of the School and exercise 
its powers hereunder, subject to the limitations of Applicable Law, the Charter, and these 
Bylaws. The Board shall delegate the day-to-day management of the activities of the School to 
the School administration, so long as the affairs of the School are ultimately managed, and its 
powers are exercised, solely and exclusively under the Board’s jurisdiction.  Without limiting the 
general powers conferred by these Bylaws, the Board shall have the following specific, 

Attachment 9 Nevada Strong Application Page 333



3 

enumerated powers: 
Re. Operations: 

(1) To perform any and all duties imposed on the Board by Applicable Law, the
Charter, or by these Bylaws;

(2) To (A) supervise the conduct, management and control of the affairs and activities
of the School, and (B) make policies, rules, and regulations not inconsistent with,
but instead to uphold and enforce, Applicable Law, the Charter, and these
Bylaws;

(3) To establish and approve all major educational activities, operational policies, and
the schedule of major events and activities at the School, so as to cause the further
improvement and development of the School’s academic growth and
performance;

(4) To ensure the ongoing evaluation of the School, in part to ensure public
accountability;

(5) To strive for a diverse student population, reflective of the local and regional
community;

Re. Personnel: 
(6) To elect and remove individual members of the Board (“Board Members”);
(7) To appoint, supervise, review, and (if necessary) discharge the School’s

Executive Director—meaning the individual who is responsible for the operation
of the School, administering the School in accordance with Board direction and
policies, and (in the absence of a specified Board direction or policy) managing
the School consistent with the objectives of the Board and reasonable, generally
accepted educational practices;

(8) To prescribe powers and duties for School employees and to fix their
compensation (or ratify the compensation structure recommended by the
Executive Director);

(9) To maintain insurance, and to indemnify, Board Members, the Executive
Director, officers, employees, and/or agents (each one, an “Indemnitee”) for
liability asserted against or incurred by any Indemnitee in his/her official capacity
or arising out of such person’s status as such, subject to the provisions of
Applicable Law, the Charter, and these Bylaws;

Re. Finances & Assets: 
(10) To supervise and approve the leasing, purchase, acquisition, improvement,

sublease, mortgage, transfer in trust, pledge, encumbering of, conveyance of, or
disposition of, in any lawful manner (including by exchange, lease, gift, devise,
bequest, or otherwise), for and in the name of the School, any and all (A) real
property, (B) major personal property, and (C) rights or privileges deemed
necessary or convenient for the conduct of the School’s purpose and mission, as
well as the of such property in accordance herewith;
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(11) To (A) develop and approve an annual budget, (B) periodically monitor the
School’s income and expenses to adjust its financial plans accordingly, (C) ensure
adequate funding for School operations, including fundraising and the pursuit of
local, state, and federal grants (consistent with the School’s mission), and (D) to
submit a final budget to the Authorizer pursuant to Applicable Law;

(12) To cause an annual inspection or audit of the accounts of the School, as well as
any other audits required by Applicable Law, made by an independent, licensed
accountant selected by the Board, which audit shows in reasonable detail all of the
assets, liabilities, revenues, and expenses of the School and its accurate financial
condition; and

Re. Miscellaneous: 
(13) To from time to time engage and terminate any EMO or CMO, vendor, or other

service provider, in the Board’s sole and absolute discretion; and
(14) To carry out such other duties and exercise such other powers as are appropriate,

necessary, or customarily and reasonably entailed and vested in the board of a
Nevada state public charter school.

Section 7.  Board Members. 
(a) Number. The initial number of School Board Members is seven (7).
(b) Formation. The Board’s membership shall adhere to the statutory requirements of

NRS 388A.320, NAC 388A.525, and other Applicable Laws (as amended or superseded from 
time to time).  

(c) Qualification. All Board members shall be devoted to the purpose and mission of
the School and shall represent in good faith the interests of the community. A Board Member 
may only take office after complying with all Applicable Laws, including NRS 388A.320(3) and 
388A.323.  

(d) Elections.
(1) Elections.  No formal nomination process is mandated hereunder; the

Board President shall exercise reasonable discretion in presenting nominees for a vote.  The 
Board may elect any person who will serve the interests of the school reasonably effectively and 
in good faith. The Board, excluding the candidate (if he/she is already a Board Member), shall 
elect each Board Member by a majority vote of the Board Members then in office, whether or 
not the number of Board Members in office is sufficient to constitute a quorum—or by the sole 
remaining Board Member (if just one).   

(2) Election Timing. The Board shall elect Board Members at the Annual
Meetings (generally in May), at a Regular Meeting designated for that purpose, or at a Special 
Meeting called for that purpose.  

(e) Terms of Office. The term of office of each Board Member shall be two (2) years,
starting on July 1st of a calendar year, and concluding on June 30th of the following calendar 
year.  The Board terms shall be staggered, meaning that approximately half (½) of the Board 
Member posts shall be subject to election in one calendar year, and the other half (½) in the 
following year.  The President shall decide which slate of initial Board Members shall only serve 
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a one (1)-year term to achieve such staggering.  The term of office of a Board Member elected to 
fill a vacancy begins on the date of the Member’s election, and continues for the balance of the 
unexpired term.  A Board Member’s term of office shall not be shortened by any reduction in the 
number of Members resulting from amendment to the Charter, the Bylaws, or other Governing 
Body action (unless the affected Board Member agrees thereto). 

(f)  Resignation & Removal. 
(1)  Resignation. A Board Member may voluntarily resign at any time by 

giving written notice to the Board President or Secretary. The resignation shall be effective upon 
receipt of such notice, or at a later date specified in the notice. The acceptance of a resignation by 
the Board President or Secretary shall not be necessary to make it effective, but no resignation 
shall discharge any accrued obligation or duty of a Member.  A Board Member may not resign if 
the Board Member’s resignation leaves the School without one (1) duly elected Board Member 
in charge of its affairs.  

(2) Removal. The Board may remove a Member in accordance with 
Applicable Law. The Board may, for example, remove any Member who:  (i) has failed to attend 
three or more of the Board’s Regular Meetings in any calendar year; (ii) has been declared of 
unsound mind by order of a court of competent jurisdiction; (iii) has been convicted of a felony 
or offense involving moral turpitude, or otherwise adversely affected the School’s reputation; 
(iv) has violated the Conflict of Interest or Code of Conduct policies in effect from time to time; 
(v) upon determination by a majority of the remaining Board Members that the Member is no 
longer eligible; or (vi) for such other good cause as the Board may determine by a two-thirds 
vote, excluding the Member at issue.  

 (3)  Vacancies. A vacancy is deemed to occur on the effective date of the 
resignation of a Board Member, upon the removal of a Board Member, upon a declaration of 
vacancy pursuant to these Bylaws (e.g., due to an enlargement of the Board), or upon the death 
of a Board Member.  

(g)  Post-Election Matters. 
(1) Notification. The School shall notify its Authorizer within 10 days of 

selecting a new Board Member and provide the new Member’s resume and affidavit pursuant to 
NRS 388A.320(2). Board members shall also be fingerprinted according to the NRS 388A.323 
procedure.  

(2) Orientation/Training. Each new Board Member shall be given an 
orientation by the Board or Administration prior to such Member’s first Board meeting. Written 
materials shall be provided in the form of a Board packet.  

(h)  Compensation of Board Members. The Board may approve compensation of 
Board Members and/or Officers while conducting School business, in accordance with NRS 
388A.320(5). Any compensation or other reimbursement of expenses that are not accepted by a 
Board Member shall be construed as a gift to the School.  

Section 8.  Board Meetings.  
 (a)  Meetings. Regular Meetings shall be held at various times during the year as the 

Board may determine, but under no circumstances less than one (1) meeting per quarter (or as 
otherwise required by NRS 388A.320 from time to time).  An annual meeting shall be held in 
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May of each year for the purpose of electing Board Members for the following academic year, 
making and receiving reports on school affairs, reviewing the Executive Director’s performance, 
and transacting other business. The annual meeting shall be construed as satisfying the regularly 
scheduled quarterly meeting for that calendar quarter. A Special Meeting may be held at any 
time as determined by the Board President or by three (3) Board Members, provided the 
Executive Director or Board President notifies all Board Members of the meeting reasonable in 
advance of the same (i.e., at least three (3) days).  

(b)  Place of Meetings. Board Meetings shall be held at School facilities or at any 
other reasonably convenient place as the Board may designate.   

(c) Adjournment. A majority of the Board Members present at a meeting, whether or 
not a quorum, may adjourn the meeting to another time and place (provided that the reconvening 
of the meeting complies with the Nevada Open Meeting Law, codified at NRS Chapter 241 (the 
“OML”).  

(d)  OML Compliance.  All Board Meetings shall be held in accordance with the 
dictates of the OML and other Applicable Laws (in effect from time to time).  For example, all 
notices (except in the event of an emergency) must be given at least 3 working days before the 
meeting; all agendas must be timely posted; all agenda items must meet the statutory 
requirements for detail and content; and time shall be reserved at each Board Meeting for public 
comment.  All Board Members may request the inclusion of agenda items reasonably in advance 
(at least 24 hours) of the notice/posting deadline.  The Board may not hold a closed meeting or a 
non-public meeting except in compliance with the OML.   

(e)  Conduct of Meetings. The Board President shall exercise reasonable discretion in 
conducting meetings, using Robert’s Rules of Order if and to the extent desired.  

(f) Absences; Remote Participation.  If a Board member is unable to attend a Board 
meeting, the Board member shall contact the Board President, Executive Director, or designated 
supervising employee as far in advance of the meeting as possible.  Board Members who cannot 
physically attend a scheduled Meeting may participate through the use of telephone, video 
conference, or similar communication equipment, so long as (i) all Members participating in 
such meeting are able to hear and to communicate with one another and (ii) the Board President, 
exercising his/her reasonable discretion, can authenticate the identity of those Members. 
Participation by communication equipment constitutes presence in person at the Meeting and is 
counted toward achieving a quorum. 

Section 9.  Board Actions, Votes, & Decisions.  
(a) Quorum. A quorum at all meetings of the Board shall consist of a majority of the 

Board Members then in office. Except as otherwise provided in these Bylaws or Applicable Law, 
a quorum of Board Members must be present to lawfully conduct a Board Meeting. 

(b) Member Participation.  Every Board Member has the right to participate in Board 
discussions and vote on all issues before the Board, if present at the meeting where the vote is 
taken, with the exception of issues on which the Member is obligated to recuse him/herself. (A 
Member shall be excused from the vote on any matter involving a conflict of interest or 
indemnification of that Member.) 

(c) Actions Taken at Board Meetings; Voting. Except as otherwise provided in these 
Bylaws or Applicable Law, the vote of a majority of the Board Members present at the time of 

Attachment 9 Nevada Strong Application Page 337



7 
 

the vote, if a quorum is present at such time, shall be the act of the Board. If at any Board 
meeting there is less than a quorum present, the Members present may adjourn the meeting until 
a quorum is obtained. Proxy voting is not permitted.  

Section 10.  Board Committees.   
The Board may create Committees for any purpose—e.g., an Academic Committee, Finance 
Committee, Governance Committee, and/or Facilities Committee.  At the time of appointment, 
the Board shall appoint a Chairperson for each Committee.  Any delegated activity or decision-
making authority may be unilaterally revoked at any time by the Board. The Board may delegate 
any power or authority of the Board to a Board Committee, except (i) filling a vacancy on the 
Board; and (ii) amending these Bylaws. The Board may prescribe the manner in which the 
proceedings of any Board Committee are to be conducted. In the absence of such prescription, a 
Committee may prescribe the manner of conducting its proceedings, except that the regular and 
special meetings of the Committee are governed by the provisions of these Bylaws and the OML 
with respect to the notice and conducting of meetings. 

Section 11.  Board Information.   
(a)  Inspection Rights.  Every Board Member has the right to inspect and copy all 

books, records and documents of every kind and to inspect the physical properties and assets of 
the School, provided that such inspection is conducted at a reasonable time, after reasonable 
notice, and does not interfere in the School’s purpose or mission.  This inspection right is subject 
to (i) the caveat that certain materials may contain confidential information which, under 
Applicable Law, is not subject to Board review (e.g., health information protected under HIPAA, 
if the Board has no reasonable grounds for reviewing such information); and (ii) the reviewing 
Member’s obligation to maintain the confidentiality of the reviewed information, in addition to 
any obligations imposed by Applicable Law. Inspection rights also extend to the School’s 
Authorizer.  

(b) Duty to Maintain Board Confidences.  Every Board Member has a duty to 
maintain the confidentiality of all Board meetings and actions which are not required by 
Applicable Law (including the OML) to be open to the public, including discussions which take 
place during any Closed Meeting or Non-Meeting Sessions of the Board. 

Section 12. Board Officers.  
(a)  Officer Posts. The Officers of the Board shall consist of a President, Vice 

President, Secretary, and Treasurer. The Board may also have such other officers as the Board 
deems desirable. Subject to full Board control: 

(1)  President. The President has general supervision, direction, and control of 
the affairs of the Board, and such other powers and duties as the Board may prescribe. The 
President shall possess the power to sign all certificates, contracts, or other instruments of the 
School that are approved by the Board. When present, the President shall preside at Board 
meetings, exercising his/her discretion in administering the proceedings. 

(2)  Vice President. If the President is absent or disabled, the Vice President 
shall perform all of the President’s duties and, when so acting, shall have all the President’s 
powers and restrictions. The Vice President may have other powers and shall perform other 
duties as the Board may prescribe.  
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(3)  Secretary. The Secretary shall:  (i) cause to be kept, at the School’s 
Principal Office, or such other place as the Board may direct, a minute book for all meetings of 
the Board and Board Committees, noting the time and place of each meeting, whether it was 
regular, special, or emergency (and if special or emergency, how authorized), the notice given, 
the names of Board Members present, and the actions and decisions at such proceedings; (ii) 
cause to be kept a copy of the School’s Charter and Rules of Governance, with amendments; (iii) 
cause to be given notice of the Board and Committee meetings as required by the Rules; and (iv) 
have other powers and duties as the Board may prescribe.  

(4)  Treasurer. The Treasurer shall have general oversight responsibility for the 
preparation by the School’s Chief Financial Officer (or similar executive employee) of, and shall 
cause to be kept and maintained, adequate and correct accounts of the properties and business 
transactions of the School, including accounts of its assets, liabilities, receipts, disbursements, 
gains and losses.  The Treasurer shall cause the safeguarding of the assets of School.  Among 
other things, the Treasurer will:  (i) cause the books of accounts to be made available at all times 
for inspection by any Board Member; (ii) cause to be deposited the School’s monies and other 
valuables in the School’s name and to its credit, with the depositories the Board designates; (iii) 
cause to be disbursed the School’s funds as the Board directs; (iv)  cause to be rendered to the 
President and the Board, as requested but no less frequently than once every fiscal year, an 
account of the School’s financial transactions and financial condition; and (v) have other powers 
and duties as the Board may prescribe.  The Treasurer may “cause” one or more of the actions 
above by issuing instructions to the Chief Financial Officer (or similar executive employee) to 
carry out the appropriate action. 

(b)  Election, Eligibility and Term of Office.  
(1)  Election. The Board shall elect the Officers at the Annual Meeting, except 

that Officers elected to fill vacancies shall be elected as vacancies occur. Should there be more 
than one nominee for a vacancy, the nominee receiving the greatest number of votes (even if a 
plurality, not a majority) shall be elected to the office.  

(2)  Eligibility. A Board Member may hold any number of offices.  
(3)  Term of Office. Each officer serves at the pleasure of the Board, holding 

Office until the next Annual Meeting or his/her resignation, removal, or disqualification from 
service.  

(4)  Vacancies. A vacancy in any office because of death, resignation, 
removal, disqualification, or other reason, may be filled by the Board for the unexpired portion 
of the term.  

(5)  Removal and Resignation. The Board may remove any Officer, with or 
without cause, at any time with a two-thirds (2/3) supermajority vote of the Members then in 
office, excluding the Member at issue. Any Officer may resign at any time by giving written 
notice of the intent to do so to the President or Secretary, the resignation taking effect on receipt 
of the notice or at a later date as specified in the notice.  

Section 13. Board Member Standard of Care.  
(a)  Performance of Duties. Each Board Member shall share in performing all duties 

of the Board, including duties on any Board Committee, and act (i) in good faith, (ii) in a manner 
which the Board Member believes to be in the best interests of the School, and (iii) with such 
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care, including reasonable inquiry, as an reasonable person in a like position would use under 
similar circumstances, and in compliance with any Code of Conduct adopted by the Board from 
time to time.   

(b)  Reliance on Others. In performing the duties of a Board Member, each such 
Member shall be entitled to rely on information, opinions, reports, or statements, including 
financial statements and other financial data, presented, or prepared by:  

(1)  One or more officers or employees of the School whom the Member 
believes to be reliable and competent in the matters presented;  

(2)  Legal counsel, independent accountants, or other persons as to matters that 
the Member believes are within that person’s professional or expert competence; or  

(3)  A Board Committee, on which the Member does not serve, as to matters 
within its designated authority;  
but in each case, only when the Board Member has no knowledge of facts that would cause such 
reliance to be unwarranted. 

(c)  Investments. In investing and dealing with all property and assets held by the 
School for investment, the Board shall exercise the standard of care described above and avoid 
speculative or exceptionally risky investments, instead considering, in a prudent manner, the 
investment’s return, risk factors, and the safety of the School’s capital. No investment violates 
this section where it conforms to provisions authorizing such investment contained in an 
instrument or agreement pursuant to which the assets were contributed to the School.  

(d)  Conflicts of Interest; Self-Dealing.  
(1) Ethical Code.  The Board shall follow the Code of Ethical Standards set 

forth at NRS Chapter 281A and any conflict of interest policy adopted by the Board. 
(2) Self-Dealing.  Neither the Board nor any Board Member shall engage in 

any transactions barred under the Board’s conflict of interest policy in effect from time to time.  
The following transaction shall not be deemed a prohibited self-dealing transaction, and is 
subject to the Board’s general standard of care:  a transaction which is part of a public or 
charitable program of the School, if the transaction is approved or authorized by the independent 
Board Members in good faith and without unjustified favoritism, and results in a benefit to one 
or more Board Members or their families because they are part of a class of persons intended to 
be benefited by the program.  

Section 14. Board Member Liability, Indemnification, & Insurance.   
Provided none of the following will violate any applicable provision of the Code or cause the 
Corporation to lose its tax-exempt status under the Code: 

(a) Liability Limitations & Protections.  The Board Members shall not be personally 
liable for the School’s debts, liabilities, or other obligations.  Notwithstanding any other 
provisions in these Bylaws, no Board Member shall be subject to liability if: 

(1) he or she would not have been liable, for the same action or omission, if 
the School were a for-profit corporation, under NRS 78.138 and 78.139 (setting forth, among 
other things, Nevada’s business judgment rule, constituencies provision, reasonable-reliance 
provision, and the threshold for liability limitation set forth in NRS 78.138(7)); and/or 
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(2) he or she is immune from liability under traditional common-law 
precedents or statutory provisions, including, for example, NRS 41.0305 et seq. (codifying 
sovereign immunities). 

(b) Indemnification.   
(1) Indemnity. To the maximum extent permitted by Applicable Law, the 

School shall indemnify all Board Members and other members of Board Committees, if such 
persons are made a party or threatened to be made a party to any threatened, pending or 
completed action, suit or proceeding, whether civil, criminal, administrative or investigative (an 
“Action”), by reason of the fact that he/she is or was a Board Member or Board Committee 
member (an “Indemnitee”), against any and all claims, causes of action, liabilities, judgments, 
amounts, costs, fines, charges, obligations, losses, penalties, fees, and expenses, including 
attorneys’ and experts’ fees and costs, and also amounts paid in settlement, if he/she acted in 
good faith and in a manner which he/she reasonably believed to be in or not opposed to the best 
interests of the School, and, with respect to any criminal Action, had no reasonable cause to 
believe his/her conduct was unlawful.  The School may not, however, indemnify an Indemnitee 
for:  (i) an Action brought by the School against him/her; or (ii) if it is proven that the 
Indemnitee’s action or omission (A) constituted a breach of a fiduciary duty owed (if any) as a 
Board Member or Committee member, and (B) the breach of such duty involved intentional 
misconduct, fraud or a knowing violation of law.   

(2) Failure; Success.  The termination of any Action by judgment, order, 
settlement, conviction, or upon a plea of nolo contendere or its equivalent, shall not, of itself, 
create a presumption that the Indemnitee is liable or did not act in good faith and in a manner 
which he/she reasonably believed to be in or not opposed to the best interests of the School, or 
that, with respect to any criminal Action, he/she had reasonable cause to believe that his/her 
conduct was unlawful.  Conversely, to the extent that an Indemnitee has been successful on the 
merits or otherwise in defense of any Action, he/she shall be indemnified by the School for the 
same. 

(3) Defense (Procedure).  Promptly after Indemnitee’s receipt of notice of the 
commencement or threat of an Action, Indemnitee shall, if Indemnitee believes indemnification 
is owed hereunder, notify the School in writing.  That notice shall be addressed to the Executive 
Director and Board President and shall include documentation or information necessary to 
determine if indemnification is appropriate.  Any delay in such notice shall not constitute a 
waiver or release by Indemnitee, except to the extent of any prejudice caused by such delay.  
Upon receiving such notice, the School shall be entitled to assume the defense of such Action, 
with counsel approved by Indemnitee (not to be unreasonably withheld or delayed), upon the 
delivery to Indemnitee of written notice of the School’s election to do so.  The School’s election 
to defend shall not constitute a waiver of its right to subsequently challenge whether 
indemnification was required.  Indemnitee may hire independent counsel to monitor or appear in 
the Action, and the fees and costs associated with the same shall be paid by the School if 
Indemnitee reasonably concludes there may be a conflict of interest between the School and 
Indemnitee in the conduct of such defense.  The School shall not settle any Action that would 
impose any penalty or limitation on Indemnitee without Indemnitee’s prior written consent.  
Neither the School nor Indemnitee will unreasonably withhold its or his or her consent to any 
proposed settlement; provided, however, Indemnitee shall not be required to consent to any 
settlement of an Action to which he or she is party, unless such settlement is reasonably 

Attachment 9 Nevada Strong Application Page 341



11 
 

satisfactory to Indemnitee and releases Indemnitee from all potential indemnified sums. 
(4) Advances.  Expenses incurred in defending an Action may be paid by the 

School in advance of the final disposition of such action, suit or proceeding, as authorized by the 
Board, upon receipt of an undertaking by or on behalf of the Indemnitee to repay such amount if 
it is ultimately determined by a court that he/she is not entitled to indemnification hereunder. 

(5) Other Indemnity Sources.  The indemnification in this Sub-Section:  (i) 
does not exclude any other rights to which the Indemnitee seeking indemnification may be 
entitled under the Charter, Applicable Law, these Bylaws, or a vote of disinterested Directors. 

(6) Successors.  All indemnification rights herein shall continue as to an 
Indemnitee who has ceased to be a Board Member or Committee Member, and shall inure to the 
benefit of his or her legal successors, heirs, executors and administrators. 

(7) Amendments.  No amendment to these Bylaws can retroactively limit or 
abridge the indemnification rights of Indemnitees for actions or omissions undertaken prior to 
such amendment going into effect. 

(8) Subrogation.  In the event of any payment hereunder by the School, the 
School shall be subrogated to the extent of such payment to all of the rights of recovery of 
Indemnitee, who shall execute all documents required and shall do all acts that may be necessary 
to secure such rights and to enable the School to effectively bring an Action to enforce such 
rights. 

(c) Insurance.  The School shall purchase and maintain insurance in reasonable 
amounts, and from a reasonable, licensed insurer, on behalf of any person who is or was an 
Indemnitee, whether or not the School would have the power to indemnify such Person against 
such liability under the provisions of this Sub-Section.  The School shall not be obligated to 
indemnify any Indemnitee for indemnifiable sums to the extent the insurer has already paid such 
sums directly to Indemnitee.  Notwithstanding the foregoing, the School shall have no obligation 
to obtain or maintain such insurance if (i) the Board determines in good faith that (A) such 
insurance is not reasonably available, (B) the premium costs for such insurance are substantially 
disproportionate to the amount of coverage provided, or (C) the coverage provided by such 
insurance is limited by exclusions so as to provide an insufficient benefit, or (ii) all Indemnitees 
are covered by similar insurance maintained by another person, entity, or governmental unit. 

Section 15. Miscellaneous.   
(a) Fiscal Year. The fiscal year of the School begins on July 1st of each year and ends 

on June 30th of the following year.  
(b) Contracts, Notes, & Instruments.  

(1) Signing Authority.  Unless otherwise provided in these Bylaws, the Board 
may adopt a resolution authorizing any Board Member who is not the President to enter into any 
contract or execute and deliver any instrument in the name of or on behalf of School. Such 
authority may be confined to specific instances. Unless so authorized, no Board Member who is 
not the President or Vice President shall have any power to bind the School by any contract or 
engagement, to pledge the School’s credit, or to render it liable monetarily for any purpose or 
any amount.  

(2) Executive Director Authority.  Notwithstanding the preceding Sub-
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Section, unless a different threshold is required by Applicable Law, the Charter, these Bylaws, or 
a Board decision from time to time, the Board shall adopt a monetary threshold, under which the 
Executive Director shall have the authority to approve, reject, modify, and sign contracts, 
instruments, and other items (including any contract, check, order, expenditure, purchase, 
acquisition, exchange, lease, gift, devise, bequest, pledge, mortgage, or other similar action or 
incurring of indebtedness, but not loans to any Board Members or the Executive Director).  The 
foregoing shall not prohibit the Executive Director from submitting an action under that 
threshold to the Board in its discretion. 

(c) Property. The property and assets of the School shall be held and applied in 
promoting the general purposes of the School declared in these Bylaws. No School property or 
asset, including real estate, shall be conveyed or encumbered except in accordance with the 
preceding Sub-Section.  The School may accept contributions, gifts, bequests, and devises at any 
time. 

(d) Deposits. All School funds not otherwise earmarked shall be deposited for the 
general credit of the School in such banks, credit unions, trust companies, or other custodians 
located in the State of Nevada as the Board may select.  

(e) Construction. Without limiting the generality of these Bylaws, the masculine 
gender includes the feminine and neuter, the singular number includes the plural, and vice versa.  
The captions and headings in these Bylaws are for convenience of reference only and are not 
intended to limit or define the scope or effect of any provisions.  Whenever any provisions of 
these Bylaws are in conflict with the provisions of the Charter, the provisions of the Charter 
control.  These Bylaws are adopted for the sole purpose of facilitating the discharge, in an 
orderly and efficient manner, of the purposes of the School. These Bylaws shall not be construed 
so as to impair the operations of the School. 

(f) Dissolution. On dissolution of the School (which would include, for example, 
revocation of the School’s Charter by its authorizer), after paying or providing for the payment 
of all of the liabilities of the School, the School’s assets shall be distributed: (1) for one or more 
exempt purposes within the meaning of Internal Revenue Code 501(c)(3), or the corresponding 
section of any future federal tax code, or (2) to the federal government, or to a state or local 
government, for a public purpose. Any assets not disposed of shall be disposed of by an Eighth 
District Court located in Clark County, Nevada, as the County in which the principal office of 
the corporation is located, exclusively for such purposes or to such organization or organizations 
that the court shall determine and that are organized and operated exclusively for such purposes. 

(g) Bylaw Amendments.  A two-thirds (2/3) supermajority vote of the Board 
Members then in office shall have the power to adopt, amend, or repeal these Bylaws at any 
meeting, provided that the amendment, alteration, or repeal was included in the meeting agenda. 
Approved amendments to these Bylaws shall not go into effect without the approval of the 
School’s Authorizer, if so required by Applicable Law. 

[The remainder of this page is intentionally blank and the Certification Page follows.] 
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[Certification Page] 

CERTIFICATE OF SECRETARY 
By signing below, the undersigned certifies that: 

(1) he/she is the Secretary of Nevada Strong Academy, a non-profit corporation duly 
organized and existing under the laws of the State of Nevada and duly operating as a 
Nevada state public charter school; 

(2) the foregoing Bylaws are the current bylaws of the Charter School Board of that School; 
and 

(3) these Bylaws were duly adopted by the requisite vote of the Board Members and, if 
necessary, approved by the School’s Authorizer.  

 
 
___________________________________________________ _________________________ 

Signature of Secretary Date 
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  Date of Adoption: 
February ____, 2020 

(Version #1) 
 

 
 

CODE OF CONDUCT POLICY 
of 

NEVADA STRONG ACADEMY,  
a Nevada Non-Profit Corporation 

Operating a State Public Charter School, 

for 

Members of the Board of Directors and  
Its Committees and Subcommittees 

 
Each of the members (the “Board Members”) of the Board of Directors (the “Board”) of Nevada 
Strong Academy (“NSA”) desires to operate in the most ethical and conscientious manner possible, 
and to that end adopts, and agrees to abide by, this Code of Conduct (this “Code”).   

Section 1. Governance Structure.   
Each Member of the Board of Directors and its Committees and Subcommittees (any such person, 
an “NSA Director,” even if he/she were not formally a Board Member) shall: 

(a) recognize that the authority of the Board rests only with the Board as a whole and not with 
individual members, and shall act accordingly;  

(b) support the delegation of authority for the day-to-day administration of the NSA to the 
Executive Director, and shall act accordingly; 

(c) honor the chain of command and refer problems or complaints consistent with the chain of 
command; 

(d) recognize that the Executive Director should be present at all meetings of the Board except 
when his/her contract, salary or performance is under consideration or when otherwise 
required by law;  

(e) not undermine the authority of the Executive Director or NSA administration;  
(f) refrain from entangling in matters that properly belong to the administration;  
(g) refrain from investigating or attempting to resolve complaints received personally, but 

instead direct the complainant to follow NSA policies; and 
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(h) use reasonable efforts to keep the Executive Director informed of concerns or specific 
recommendations that any NSA Director may bring to the Board.  

Section 2. Strategic Planning.   
Each NSA Director shall: 

(a) reflect through his/her actions that his/her first and foremost concern is for the educational 
welfare of children attending the NSA;  

(b) participate in planning activities to develop the vision and goals of the Board, Committee, 
or Subcommittee;  

(c) work with the Executive Director and/or Board, Committee, or Subcommittee to ensure 
prudent and accountable uses of NSA resources;  

(d) render all decisions based on the available facts and his/her independent judgment and 
refuse to surrender his/her judgment to individuals or special interest groups, including 
without limitation any EMO or CMO with which NSA may contract; and  

(e) Uphold and enforce all applicable laws, rules, and guidelines of the State of Nevada, 
Nevada State Public Charter School Authority, and the NSA Board.  

Section 3. Community Relations.   
Each NSA Director shall: 

(a) seek regular and systemic communications among the Board and students, staff, and the 
community;  and 

(b) communicate to the Board and the Executive Director any expressions of public reaction 
to Board policies and NSA programs which such NSA Director may receive.  

Section 4. Policy Development.   
Each NSA Director shall: 

(a) work with other NSA Directors to establish effective policies for NSA; 
(b) delegate administration of the school to the Executive Director;  
(c) make decisions on policy matters only after full discussion at lawfully-convened, publicly-

held Board, Committee, or Subcommittee meetings; and  
(d) periodically review and evaluate the effectiveness of policies on school programs and 

performance. 

Section 5. Board, Committee, and Subcommittee Meetings.   
Each NSA Director shall: 

(a) attend and participate in scheduled meetings; 
(b) be informed and prepared to discuss issues to be considered on the meeting agendas; 
(c) work with other NSA Directors in a spirit of harmony and cooperation, in spite of 

differences of opinion that may arise during the discussion and resolution of issues at 
meetings; 
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(d) vote for a closed meeting or (non-meeting) session of the Board only when applicable law, 
including NRS Chapter 241 and Board policy requires consideration of a matter in such 
session; 

(e) maintain the confidentiality of all discussions and other matters pertaining to NSA; 
(f) make good-faith decisions in accordance with the best interests of NSA as a whole and not 

any particular agreement thereof; 
(g) express opinions before votes are cast, but support all majority decisions following such 

votes, even if he/she was on the non-prevailing side. 

Section 6. Financial Governance.   
Each NSA Director shall: 

(a) refrain from using his/her position for personal or partisan gain or to benefit any person or 
entity over the best interests of NSA; and 

(b) refrain from conducting any business on behalf of NSA when not authorized to do so by 
the Board, Committee, or Subcommittee. 

Section 7. General Conduct as an NSA Director.   
Each NSA Director shall: 

(a) devote sufficient time, thought and study to the performance of his/her duties and 
responsibilities;  

(b) become informed about current educational issues by individual study and through 
participation in programs providing needed education and training;  

(c) communicate in a respectful professional manner with and about fellow NSA Directors 
and NSA employees, and refrain from excessive profanity, unlawful discrimination or rude 
behavior; 

(d) take no private action that will compromise the Board or NSA administration, nor cast 
moral outrage or offense on NSA or its reputation;  

(e) preserve confidences and confidential/sensitive information that may become privy to as 
part of responsibility as a Board member; 

(f) refrain from informally evaluating any staff member’s performance or make any evaluative 
statement of management’s performance in an open session of the Board unless the Board 
is specifically evaluating such person as an agenda item; and 

(g) recognize that authority rests with the Board and make no personal promises nor take any 
private action that may compromise the Board. 

Section 8. Code Violations.   
(a) If the Board has reasonable cause to believe an NSA Director has failed to comply with this 

Code, it shall inform that NSA Director of the basis for such belief and afford the NSA Director 
an opportunity to explain the alleged failure. 

(b) If, after hearing the NSA Director’s response and after making further investigation as 
warranted by the circumstances, including conducting a hearing on point, the Board determines 
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that the NSA Director has breached this Code, it shall take appropriate corrective and/or 
disciplinary action.  At any such hearing, the breaching NSA Director may testify, bring 
witnesses on his/her behalf, introduce documentary and other evidence, and make a closing 
argument.  No corrective and/or disciplinary action may issue except upon a two-thirds (2/3) 
vote of the Board Members, excluding the breaching NSA Director in question.  Corrective 
and/or disciplinary action may include removal from the relevant Board, Committee, or 
Subcommittee.  Any corrective and/or disciplinary action shall be recorded in the minutes of 
the meeting of the Board. 

[The remainder of this page is intentionally blank and the Certification Page follows.] 
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[Certification Page] 

CERTIFICATE OF SECRETARY 
By signing below, the undersigned certifies that: 

(1) he/she is the Secretary of Nevada Strong Academy, a non-profit corporation duly organized 
and existing under the laws of the State of Nevada and duly operating as a Nevada state 
public charter school; 

(2) the foregoing Code of Conduct Policy is the current policy of the Charter School Board of 
that School; and 

(3) this Code of Conduct Policy was duly adopted by the requisite vote of the Board Members 
and, if necessary, approved by the School’s Authorizer.  

 
 
_________________________________________________ _________________________ 

Signature of Secretary Date 
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  Date of Adoption: 
February ____, 2020 

(Version #1) 
 

 
 

CONFLICT OF INTEREST POLICY 
of 

NEVADA STRONG ACADEMY,  
a Nevada Non-Profit Corporation 

Operating a State Public Charter School, 
for 

Members of the Board of Directors and  
Its Committees and Subcommittees 

 
Each of the members (the “Board Members”) of the Board of Directors (the “Board”) of Nevada 
Strong Academy (“NSA”) desires to operate in the most ethical and conscientious manner possible, 
and to that end adopts, and agrees to abide by, this Conflict of Interest Policy (this “Policy”).   

Section 1. Purpose; Nevada Ethical Code.   
(a) The purpose of this Policy is to protect and safeguard NSA’s integrity, academic, financial, and 

moral interests, and reputation when it is contemplating entering into a transaction or 
arrangement that might benefit the private interests of any Members of the Board of Directors 
and its Committees and Subcommittees (any such person, an “NSA Director,” even if he/she 
were not formally a Board Member). 

(b) This Policy is intended to supplement, but not replace, any applicable state and federal laws and 
regulations governing conflicts of interest applicable to charter schools, as well as NSA’s Charter 
Agreement and Bylaws as they may be amended from time to time.  (In the event of an 
unavoidable conflict, those laws, regulations, and documents trump this Policy.)   

 Among other things, the applicable laws include the Nevada Code of Ethical Standards (the 
“Nevada Ethical Code”), codified at Nevada Revised Statutes (“NRS”) 281A.400 et seq., a copy 
of which (as in effect as of January 15, 2020) is attached as Exhibit A to this Policy, and which 
applies to each NSA Director (as a “Public Officer”) pursuant to NAC 386.345(7).   

Section 2. Definitions.   
(a) A “Financial Interest” exists for a person if he/she has, directly or indirectly, through business, 

investment, family, or otherwise: 
(1) an ownership or investment interest in any person or entity with whom/which NSA has a 

transaction or arrangement, 
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(2) a compensation arrangement with any person or entity with whom/which NSA has a 
transaction or arrangement, 

(3) a potential ownership or investment interest in, or compensation arrangement with, any 
person or entity with whom/which NSA is negotiating (or is reasonably likely to negotiate in 
the next six (6) months) a transaction or arrangement; or 

(4) one of other types of interests listed in NRS 281A.420(1)(a) through (d) of the Nevada Ethical 
Code. 

In this definition, “compensation” includes direct and indirect remuneration as well as gifts or 
favors that are not insubstantial. 
A Financial Interest is not necessarily a conflict of interest. A person who has a Financial Interest 
may have a conflict of interest only if the An NSA Director or Board decides that a conflict of 
interest exists, in accordance with this Policy. 

(b) “Independent NSA Director” means any NSA Director who is not an Interested NSA Director in 
a particular matter. 

(c) “Interested NSA Director” means any NSA Director who has a direct or indirect Financial 
Interest in a particular matter. 

Section 3. Policy Matters.   
(a) General Prohibitions.  An NSA Director shall comply in all material respects with the provisions 

of NRS 281A.400 of the Nevada Ethical Code, which (paraphrasing, and without amending that 
statute nor exhaustively summarizing it) generally prohibits the NSA Directors from:   
(1) accepting gifts which will improperly influence decision making, or using his or her position 

to gain unjustified privileges or benefits;  
(2) participating in negotiations with an entity in which the An NSA Director has a significant 

pecuniary interest;  
(3) receiving compensation from a private source for the NSA Director’s public duties;  
(4) using confidentially-obtained information for his or her own pecuniary gain, or suppressing 

official information to prevent a loss in his or her own pecuniary interests; and 
(5) using NSA time, property, equipment, or facilities for his or her own pecuniary gain. 

(b) Duty to Disclose.  
(1) In connection with any actual or possible conflict of interest, an Interested An NSA Director 

must timely disclose the existence of the Financial Interest and be given a reasonable 
opportunity to disclose all of the material facts to the Board, in accordance with the full 
paragraph in NRS 281A.420(1) of the Nevada Ethical Code (but subject to the disclosure 
exceptions in NRS 281A.420(1) of that Code). 

(2) For Open Meeting Law purposes, a conflict-of-interest discussion is deemed to be a part of 
any agenda item in which an actual or potential conflict of interest is raised, even if the 
conflict-of-interest is not expressly stated in the agenda item and is only raised at the meeting. 

(c) Recusal (a/k/a abstention) by Oneself.  
(1) An NSA Director shall recuse himself or herself at any time from involvement in any decision 

or advocacy (but not necessarily the discussion, generally) in which the NSA Director 
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believes he or she has or may have a conflict of interest, when recusal is required by NRS 
281A.420(3) and (4)(a) of the Nevada Ethical Code.  Generally, the test in those statutes is 
whether the “independence of judgment of a reasonable person in the public officer’s 
situation would be materially affected” by the Financial Interest.  That is an objective test, 
based on what a reasonable person would do. 

(2) Any NSA Director may recuse himself or herself at any time from involvement in any 
decision or discussion in which the NSA Director believes he or she has or may have a 
conflict of interest, without going through any process for the other NSA Directors 
determining whether a conflict of interest exists, but shall first consider the policy statement 
set forth in NRS 281A.420(4)(b) of the Nevada Ethical Code, which discourages abstention 
except in “clear cases.”   

(d) Recusal (a/k/a abstention) by Other NSA Directors. If, after disclosure of the Financial Interest 
and all material facts pursuant to this Section 3, and after any discussion with the Interested NSA 
Director, the Interested NSA Director has not recused himself or herself, and any Independent 
NSA Director (on the Board, Committee, or Subcommittee, as the case may be) has reasonable 
concerns about that decision, then: 

• the Interested NSA Director shall leave the meeting; and 

• the remaining Independent NSA Directors shall discuss the matter, decide if a conflict of 
interest exists, and vote upon whether to recuse the Interested NSA Director. 

(e) Effect of Recusal on Voting.  Upon recusal, the necessary quorum to act upon the matter, and 
the number of votes necessary to act upon the matter, as fixed by any statute, ordinance or rule, 
is reduced as though the member abstaining were not a member of the Board, Committee, or 
Subcommittee.  In the event of a tie vote among the remaining an NSA Directors, no approval 
or denial shall be deemed given (meaning it is as if the Board did not vote). 

(f) Eligibility for Contracts.  Neither NSA nor any NSA Director (nor any entity controlled by an 
NSA Director) shall bid upon, negotiate, or enter into any contract or similar arrangement with 
NSA, except in material accordance with NRS 281A.430 of the Nevada Ethical Code, which 
describes in detail under which conditions such contracts or arrangements may and may not be 
bid upon, negotiated, and entered into. 

(g) Alternative Transactions.  The Board President, if appropriate, may appoint an Independent NSA 
Director or committee to investigate alternatives to a proposed transaction or arrangement. If the 
Interested NSA Director is the Board President, then a majority of the Governance Committee 
shall consider whether or not to take such action. 

Section 4. Policy Violations.   
(a) If the Board has reasonable cause to believe an NSA Director has failed to disclose actual or 

possible conflicts of interest, it shall inform that NSA Director of the basis for such belief and 
afford the NSA Director an opportunity to explain the alleged failure to disclose. 

(b) If, after hearing the NSA Director’s response and after making further investigation as warranted 
by the circumstances, the Board determines that the NSA Director has failed to disclose an actual 
or possible conflict of interest (with a vote of a simple majority of Independent Directors, 
excluding the NSA Director in question), it shall take appropriate corrective and/or disciplinary 
action. 

Section 5. Records of Proceedings.   
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At any meetings where matters under this Policy are discussed and/or voted upon, the minutes of 
such meeting shall contain:  (i) the names of the persons who disclosed or otherwise were found to 
have a Financial Interest in connection with an actual or possible conflict of interest, the nature of 
the Financial Interest, any action taken to determine whether a conflict of interest was present, and 
the Interested NSA Director or Board’s decision as to whether recusal was required; and (ii) the 
names of the persons who were present for discussions and votes relating to the relevant transaction 
or arrangement, the content of the discussion, including any alternatives to the proposed transaction 
or arrangement, and a record of any votes taken in connection with the proceedings. 

Section 6. Compensation; Voting.   
(a) A voting NSA Director who receives compensation, directly or indirectly, from NSA for services 

is precluded from voting on matters pertaining to that person’s compensation, excepting a 
reasonable fixed sum that such person may receive for attendance at each regular or special 
meeting of the Board, Committee, or Subcommittee. 

(b) A voting NSA Director who sits on the Board or a Committee or Subcommittee whose 
jurisdiction includes compensation matters and who receives compensation, directly or 
indirectly, from NSA for services is precluded from voting on matters pertaining to that person’s 
compensation. 

(c) No voting NSA Director who sits on the Board or a Committee or Subcommittee whose 
jurisdiction includes compensation matters and who receives compensation, directly or 
indirectly, from NSA, either individually or collectively, is prohibited from providing 
information to such body. 

Section 7. Annual Statements.   
Each NSA Director shall, upon NSA request, annually sign a written statement which affirms that 
such person:  (i) has received a copy of this Policy; (ii) has read and understands this Policy, and (iii) 
has agreed to comply with this Policy.  If at any time the information in such a statement materially 
changes, the Interested NSA Director shall immediately disclose such changes and submit a new 
disclosure form. 

Section 8. Periodic Reviews.   
(a) To ensure that NSA operates in a manner consistent with its tax-exempt purposes and that it does 

not engage in activities that could jeopardize its status as an organization exempt from federal 
income tax, the Board’s Governance Committee shall regularly and consistently monitor, review, 
and enforce compliance with this Policy by reviewing NSA Director statements and taking such 
other actions as are necessary for effective oversight. 

(b) The Governance Committee’s periodic reviews shall, at a minimum, include the following 
subjects:  (i) whether compensation arrangements and benefits, if any, are reasonable, based on 
competent survey information and are the results of arm’s-length bargaining; and (ii) whether 
partnership and joint venture arrangements and arrangements with management organizations 
conform to written policies, are properly recorded, reflect reasonable payments for goods and 
services, further NSA’s tax-exempt purposes and do not result in inurement, an impermissible 
private benefit, or an excess benefit transaction. 

(c) In conducting the periodic reviews provided for in this Section 8, NSA may (but need not) use 
outside advisors. If outside experts are used, their use shall not relieve the NSA Directors of their 
responsibility for ensuring that periodic reviews are conducted. 
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Section 9. Policy Amendments.   
A majority of the Board as a whole may approve or disapprove of amendments and modifications to 
this Policy from time to time.  Upon any modification being approved, the school shall submit the 
same to the School District within five (5) days, if required under its Charter or by applicable law. 

[The remainder of this page is intentionally blank and the Certification Page follows.] 
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[Certification Page] 

CERTIFICATE OF SECRETARY 
By signing below, the undersigned certifies that: 

(1) he/she is the Secretary of Nevada Strong Academy, a non-profit corporation duly organized 
and existing under the laws of the State of Nevada and duly operating as a Nevada state public 
charter school; 

(2) the foregoing Conflict of Interest Policy is the current policy of the Charter School Board of 
that School; and 

(3) this Conflict of Interest Policy was duly adopted by the requisite vote of the Board Members 
and, if necessary, approved by the School’s Authorizer.  

 
 
___________________________________________________ _________________________ 

Signature of Secretary Date 
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Exhibit A 
Nevada Code of Ethical Standards for Public Officers 

(NRS 281A.400 et seq.) 
NRS 281A.400  General requirements; exceptions.  A code of ethical standards is hereby established to 
govern the conduct of public officers and employees: 

      1.  A public officer or employee shall not seek or accept any gift, service, favor, employment, 
engagement, emolument or economic opportunity, for the public officer or employee or any person to whom 
the public officer or employee has a commitment in a private capacity, which would tend improperly to 
influence a reasonable person in the public officer’s or employee’s position to depart from the faithful and 
impartial discharge of the public officer’s or employee’s public duties. 

      2.  A public officer or employee shall not use the public officer’s or employee’s position in 
government to secure or grant unwarranted privileges, preferences, exemptions or advantages for the public 
officer or employee, any business entity in which the public officer or employee has a significant pecuniary 
interest or any person to whom the public officer or employee has a commitment in a private capacity. As 
used in this subsection, “unwarranted” means without justification or adequate reason. 

      3.  A public officer or employee shall not participate as an agent of government in the negotiation or 
execution of a contract between the government and the public officer or employee, any business entity in 
which the public officer or employee has a significant pecuniary interest or any person to whom the public 
officer or employee has a commitment in a private capacity. 

      4.  A public officer or employee shall not accept any salary, retainer, augmentation, expense 
allowance or other compensation from any private source, for the public officer or employee or any person to 
whom the public officer or employee has a commitment in a private capacity, for the performance of the 
public officer’s or employee’s duties as a public officer or employee. 

      5.  If a public officer or employee acquires, through the public officer’s or employee’s public duties 
or relationships, any information which by law or practice is not at the time available to people generally, the 
public officer or employee shall not use the information to further a significant pecuniary interest of the public 
officer or employee or any other person or business entity. 

      6.  A public officer or employee shall not suppress any governmental report or other official 
document because it might tend to affect unfavorably a significant pecuniary interest of the public officer or 
employee or any person to whom the public officer or employee has a commitment in a private capacity. 

      7.  Except for State Legislators who are subject to the restrictions set forth in subsection 8, a public 
officer or employee shall not use governmental time, property, equipment or other facility to benefit a 
significant personal or pecuniary interest of the public officer or employee or any person to whom the public 
officer or employee has a commitment in a private capacity. This subsection does not prohibit: 

      (a) A limited use of governmental property, equipment or other facility for personal purposes if: 

             (1) The public officer or employee who is responsible for and has authority to authorize the use 
of such property, equipment or other facility has established a policy allowing the use or the use is necessary 
as a result of emergency circumstances; 

             (2) The use does not interfere with the performance of the public officer’s or employee’s public 
duties; 

             (3) The cost or value related to the use is nominal; and 

             (4) The use does not create the appearance of impropriety; 

      (b) The use of mailing lists, computer data or other information lawfully obtained from a 
governmental agency which is available to members of the general public for nongovernmental purposes; or 
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      (c) The use of telephones or other means of communication if there is not a special charge for that 
use. 

If a governmental agency incurs a cost as a result of a use that is authorized pursuant to this subsection or 
would ordinarily charge a member of the general public for the use, the public officer or employee shall 
promptly reimburse the cost or pay the charge to the governmental agency. 

      8.  [Intentionally omitted] 

      9.  A public officer or employee shall not attempt to benefit a significant personal or pecuniary 
interest of the public officer or employee or any person to whom the public officer or employee has a 
commitment in a private capacity through the influence of a subordinate. 

      10.  A public officer or employee shall not seek other employment or contracts for the public officer 
or employee or any person to whom the public officer or employee has a commitment in a private capacity 
through the use of the public officer’s or employee’s official position. 

NRS 281A.410  Limitations on representing or counseling private persons before public agencies; 
request for relief from strict application of certain provisions.  In addition to the requirements of the 
code of ethical standards and the other provisions of this chapter: 

      1.  If a public officer or employee serves in a state agency of the Executive Department or an agency 
of any county, city or other political subdivision, the public officer or employee: 

      (a) Shall not accept compensation from any private person to represent or counsel the private person 
on any issue pending before the agency in which that public officer or employee serves, if the agency makes 
decisions; and 

      (b) If the public officer or employee leaves the service of the agency, shall not, for 1 year after leaving 
the service of the agency, represent or counsel for compensation a private person upon any issue which was 
under consideration by the agency during the public officer’s or employee’s service. As used in this paragraph, 
“issue” includes a case, proceeding, application, contract or determination, but does not include the proposal 
or consideration of legislative measures or administrative regulations. 

      2.  Except as otherwise provided in subsection 3, a State Legislator or a member of a local legislative 
body, or a public officer or employee whose public service requires less than half of his or her time, may 
represent or counsel a private person before an agency in which he or she does not serve.  

      3.  A member of a local legislative body shall not represent or counsel a private person for 
compensation before another local agency if the territorial jurisdiction of the other local agency includes any 
part of the county in which the member serves. The Commission may relieve the member from the strict 
application of the provisions of this subsection if: 

      (a) The member files a request for an advisory opinion from the Commission pursuant to NRS 
281A.675; and 

      (b) The Commission determines that such relief is not contrary to: 

             (1) The best interests of the public; 

             (2) The continued ethical integrity of each local agency affected by the matter; and 

             (3) The provisions of this chapter. 

      4.  For the purposes of subsection 3, the request for an advisory opinion, the advisory opinion and 
all meetings, hearings and proceedings of the Commission in such a matter are governed by the provisions of 
NRS 281A.670 to 281A.690, inclusive. 

      5.  Unless permitted by this section, a public officer or employee shall not represent or counsel a 
private person for compensation before any state agency of the Executive or Legislative Department. 

NRS 281A.420  Requirements regarding disclosure of conflicts of interest and abstention from voting 
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because of certain types of conflicts; effect of abstention on quorum and voting requirements; 
exceptions. 

      1.  Except as otherwise provided in this section, a public officer or employee shall not approve, 
disapprove, vote, abstain from voting or otherwise act upon a matter: 

      (a) Regarding which the public officer or employee has accepted a gift or loan; 

      (b) In which the public officer or employee has a significant pecuniary interest;  

      (c) Which would reasonably be affected by the public officer’s or employee’s commitment in a 
private capacity to the interests of another person; or 

      (d) Which would reasonably be related to the nature of any representation or counseling that the 
public officer or employee provided to a private person for compensation before another agency within the 
immediately preceding year, provided such representation or counseling is permitted by NRS 281A.410, 

without disclosing information concerning the gift or loan, the significant pecuniary interest, the commitment 
in a private capacity to the interests of the other person or the nature of the representation or counseling of the 
private person that is sufficient to inform the public of the potential effect of the action or abstention upon the 
person who provided the gift or loan, upon the public officer’s or employee’s significant pecuniary interest, 
upon the person to whom the public officer or employee has a commitment in a private capacity or upon the 
private person who was represented or counseled by the public officer or employee. Such a disclosure must 
be made at the time the matter is considered. If the public officer or employee is a member of a body which 
makes decisions, the public officer or employee shall make the disclosure in public to the chair and other 
members of the body. If the public officer or employee is not a member of such a body and holds an appointive 
office, the public officer or employee shall make the disclosure to the supervisory head of the public officer’s 
or employee’s organization or, if the public officer holds an elective office, to the general public in the area 
from which the public officer is elected. 

      2.  The provisions of subsection 1 do not require a public officer to disclose: 

      (a) Any campaign contributions that the public officer reported in a timely manner pursuant to NRS 
294A.120 or 294A.125; or 

      (b) Any contributions to a legal defense fund that the public officer reported in a timely manner 
pursuant to NRS 294A.286. 

      3.  Except as otherwise provided in this section, in addition to the requirements of subsection 1, a 
public officer shall not vote upon or advocate the passage or failure of, but may otherwise participate in the 
consideration of, a matter with respect to which the independence of judgment of a reasonable person in the 
public officer’s situation would be materially affected by: 

      (a) The public officer’s acceptance of a gift or loan; 

      (b) The public officer’s significant pecuniary interest; or 

      (c) The public officer’s commitment in a private capacity to the interests of another person. 

      4.  In interpreting and applying the provisions of subsection 3: 

      (a) It must be presumed that the independence of judgment of a reasonable person in the public 
officer’s situation would not be materially affected by the public officer’s acceptance of a gift or loan, 
significant pecuniary interest or commitment in a private capacity to the interests of another person where the 
resulting benefit or detriment accruing to the public officer, or if the public officer has a commitment in a 
private capacity to the interests of another person, accruing to the other person, is not greater than that accruing 
to any other member of any general business, profession, occupation or group that is affected by the matter. 
The presumption set forth in this paragraph does not affect the applicability of the requirements set forth in 
subsection 1 relating to the duty of the public officer to make a proper disclosure at the time the matter is 
considered and in the manner required by subsection 1. 
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      (b) The Commission must give appropriate weight and proper deference to the public policy of this 
State which favors the right of a public officer to perform the duties for which the public officer was elected 
or appointed and to vote or otherwise act upon a matter, provided the public officer makes a proper disclosure 
at the time the matter is considered and in the manner required by subsection 1. Because abstention by a public 
officer disrupts the normal course of representative government and deprives the public and the public 
officer’s constituents of a voice in governmental affairs, the provisions of this section are intended to require 
abstention only in clear cases where the independence of judgment of a reasonable person in the public 
officer’s situation would be materially affected by the public officer’s acceptance of a gift or loan, significant 
pecuniary interest or commitment in a private capacity to the interests of another person. 

      5.  Except as otherwise provided in NRS 241.0355, if a public officer declares to the body or 
committee in which the vote is to be taken that the public officer will abstain from voting because of the 
requirements of this section, the necessary quorum to act upon and the number of votes necessary to act upon 
the matter, as fixed by any statute, ordinance or rule, is reduced as though the member abstaining were not a 
member of the body or committee. 

      6.   [Intentionally omitted] 

      7.   [Intentionally omitted] 

      8.   [Intentionally omitted] 

NRS 281A.430  Contracts in which public officer or employee has interest prohibited; exceptions; 
request for relief from strict application of certain provisions. 

      1.  Except as otherwise provided in this section and NRS 218A.970 and 332.800, a public officer or 
employee shall not bid on or enter into a contract between an agency and any business entity in which the 
public officer or employee has a significant pecuniary interest. 

      2.  A member of any board, commission or similar body who is engaged in the profession, 
occupation or business regulated by such board, commission or body may, in the ordinary course of his or her 
business, bid on or enter into a contract with an agency, except the board, commission or body on which he 
or she is a member, if the member has not taken part in developing the contract plans or specifications and 
the member will not be personally involved in opening, considering or accepting offers. 

      3.   [Intentionally omitted] 

      4.  Except as otherwise provided in subsection 2, 3 or 5, a public officer or employee may bid on or 
enter into a contract with an agency if: 

      (a) The contracting process is controlled by the rules of open competitive bidding or the rules of open 
competitive bidding or for a solicitation are not employed as a result of the applicability of NRS 332.112 or 
332.148; 

      (b) The sources of supply are limited; 

      (c) The public officer or employee has not taken part in developing the contract plans or 
specifications; and 

      (d) The public officer or employee will not be personally involved in opening, considering or 
accepting offers. 

If a public officer who is authorized to bid on or enter into a contract with an agency pursuant to this subsection 
is a member of the governing body of the agency, the public officer, pursuant to the requirements of NRS 
281A.420, shall disclose the public officer’s interest in the contract and shall not vote on or advocate the 
approval of the contract. 

      5.  A member of a local legislative body shall not, either individually or through any business entity 
in which the member has a significant pecuniary interest, sell goods or services to the local agency governed 
by his or her local legislative body unless: 

Attachment 9 Nevada Strong Application Page 359



11 

      (a) The member, or the business entity in which the member has a significant pecuniary interest, 
offers the sole source of supply of the goods or services within the territorial jurisdiction of the local agency 
governed by his or her local legislative body; 

      (b) The local legislative body includes in the public notice and agenda for the meeting at which it 
will consider the purchase of such goods or services a clear and conspicuous statement that it is considering 
purchasing such goods or services from one of its members, or from a business entity in which the member 
has a significant pecuniary interest; 

      (c) At the meeting, the member discloses his or her significant pecuniary interest in the purchase of 
such goods or services and does not vote upon or advocate the approval of the matter pursuant to the 
requirements of NRS 281A.420; and 

      (d) The local legislative body approves the purchase of such goods or services in accordance with all 
other applicable provisions of law. 

      6.  The Commission may relieve a public officer or employee from the strict application of the 
provisions of this section if: 

      (a) The public officer or employee files a request for an advisory opinion from the Commission 
pursuant to NRS 281A.675; and 

      (b) The Commission determines that such relief is not contrary to: 

             (1) The best interests of the public; 

             (2) The continued ethical integrity of each agency affected by the matter; and 

             (3) The provisions of this chapter. 

      7.  For the purposes of subsection 6, the request for an advisory opinion, the advisory opinion and 
all meetings, hearings and proceedings of the Commission in such a matter are governed by the provisions of 
NRS 281A.670 to 281A.690, inclusive. 
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Incubation Year Planning Table 

Using the table below, outline a detailed start-up plan as well specific organizational goals 
for the planning year (SY 19-20) to ensure that the school is ready for a successful launch in 
fall 2020. Feel free to add rows as needed.  

2019-2020 
Planning 

Year 
Milestones 

Activity Key Personnel Milestone 
Date(s) 

INSTRUCTION 
Curriculum Development team identified Principal, EMO, Academic 

Committee 
March 
2020 

Curriculum Development Phase 1 – Core 
elements reviewed 

Principal, EMO, Academic 
Committee 

March 
2020 – 
April 2020 

Curriculum Development Phase 2 – 
Teaching and Learning Framework 
(including Scope and Sequences) 
developed 

Principal, EMO, Academic 
Committee 

March 
2020 – 
June 2020 

Curriculum Development Phase 3 – 
STREAMS360 integration into core subjects 

Principal, EMO, Academic 
Committee 

March 
2020 – 
July 2020 

Review content standards per grade; 
confirm alignment with NVACS 

EMO at direction of Principal March 
2020 

Review content standards horizontally by 
subject 

EMO at Direction of Principal March 
2020 

Finalize performance and promotion 
expectations per grade/subject 

Principal with EMO support March 
2020 

Coordinate for interdisciplinary instruction 
(including PBL and SEL) 

Principal with EMO support March 
2020 

Select curriculum, textbooks, and materials Principal with EMO support April 2020 
Verify and order instructional materials EMO at direction of Principal  May 2020 
Confirm interim assessment options are 
cost effective and aligned 

EMO at direction of Principal May 2020 

Review/amend curricular assessments Teachers with 
EMO/Principal support 

July 2020 
and 
ongoing 

Create staff, student, and stakeholder 
materials underscoring our Core Values 

EMO at direction of Principal May 2020 

Finalize student handbook; including 
discipline policy 

EMO at direction of Principal May 2020 

Create performance monitoring report 
templates 

EMO at direction of Principal May 2020 

Create report card templates within 
Student Information System 

EMO at direction of Principal June 2020 

Special Education - Evaluate 3rd party 
cooperative consultants 

Principal with EMO and 
Board support 

June 2020 
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 Special Education - Confirm applicable 
policies and procedures (including 
discipline) 

EMO at direction of Principal May 2020 

 Special Education –review policies with 
Counsel 

Principal with Board support May 2020 

 Gifted/Talented – finalize program in 
concert with chosen curriculum 

EMO at direction of Principal June 2020 

 RTI – finalize program and supports in 
concert with chosen curriculum 

Principal with EMO support June 2020 

 ELL supports – finalize program and 
supports in concert with chosen curriculum 

TESOL Certified Assistant 
Principal with EMO support 

June 2020 

 Finalize schedule Principal with EMO support July 2020 
 Finalize school calendar Board with EMO support March 

2020 
TALENT 

 Phase 1 – Train Board members regarding 
HR policies and procedures; approval of 
Staff Handbook 

Principal, EMO April 2020 

 Phase 2 – Identify and train high quality 
leadership team and  

Principal with EMO support April 2020 

 Phase 3 – Post job openings, interview 
instructional staff and support personnel, 
finalize hiring process 

Principal with EMO support March 
2020 – 
June 2020 

 Phase 4 – Mission and vision driven 
Professional Development 

EMO at direction of Principal July and 
August, 
2020 

 Finalize salary targets/schedule within 
Board approved budget 

Principal with EMO support April 2020 

 Identify and secure benefits providers EMO at direction of Principal March 
2020 – 
June 2020 

 Finalize teacher evaluation tools Principal with EMO support May 2020 
 Develop all onboard forms, documents, 

agreements 
EMO at direction of Principal April 2020 

 Finalize staff handbook and all employment 
policies 

Principal with EMO support April 2020 

 Hiring staff – finalize job description, 
qualifications, staffing needs 
 

Principal with EMO support March 
2020 

 Hiring staff – post job openings EMO at direction of Principal March 
2020 – 
June 2020 

 Hiring staff – Interview candidates 
(resume, 1st interview, 2nd interview, 
reference/background/certification check, 
offer, onboard) 

Principal with EMO support March 
2020 – 
June 2020 

 Professional Development (PD) – plan and 
finalize summer training 

EMO at direction of Principal May 2020 
– July 
2020 
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 PD – schedule 3rd party trainers EMO at direction of Principal May 2020 
– July 
2020 

 PD – summer training (multitude of topics 
including culture, curriculum, 
differentiating instruction, meeting the 
needs of all learners, data driven 
instruction, assessments, First Aid/CPR, 
legally required training, and other topics 
as appropriate) 

Principal, EMO July 2020 
– August 
2020 

OPERATIONS 
 Phase 1 – initial student marketing, 

recruitment, and enrollment 
Principal, EMO November 

2019 – 
May 2020 

 Phase 2 – acquisition of facility, furniture, 
and non-instructional services 

Principal, EMO January 
2020 – 
June 2020 

 Insurance – confirm specific policies and 
coverage amounts recommended/needed 

EMO at direction of Board 
and Principal 

March – 
June 2020 

 Insurance – secure complete package for 
the 1st year of operation 

EMO at direction of Board 
and Principal 

July 2020 

 Food service – investigate possible 
vendors; formal RFP process 

EMO at direction of Principal March 
2020 – 
June 2020 

 Food service – award RFP; set up policies, 
procedures, deliveries, building access, etc. 

EMO once approved by 
Board 

July 2020 

 Contracted services – identify and secure 
trash vendor 

EMO at direction of Principal June 2020 
– July 
2020 

 Contracted services – identify and secure 
custodial services 

EMO at direction of Principal  June 2020 
– July 
2020 

 Contracted services – identify and secure 
security services 

EMO at direction of Principal June 2020 
– July 
2020 

 Purchasing – develop approval process, 
policies, and procedures 

EMO at direction of Board March 
2020 – 
June 2020 

 Furniture – specify needs, price, and 
purchase 

EMO at direction of Principal  March 
2020 – 
June 2020 

 Office Materials – specify needs, price, and 
purchase 

EMO at direction of Principal March 
2020 – 
June 2020 

 Student Information Systems (SIS) - 
research and recommend any solutions in 
addition to Campus Infinity 

EMO at direction of Principal May 2020 
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 SIS – train staff as appropriate; create 
master database; enter available school and 
HR data 

EMO at direction of Principal June 2020 

 Low voltage – specify needs, price, and 
purchase phone systems, internet, fax, and 
copiers 

EMO at direction of Principal March 
2020 – 
July 2020 

 Facility – negotiate and execute contract Board with EMO and 
Principal support 

November 
2019 – 
March 
2020 

 Facility – finalize Tenant Improvements 
(involve architect and builder and secure 
permits if necessary; current solution will 
be handled by landlord) 

Board with EMO and 
Principal support 

March 
2020 

 Facility - Oversee renovation (as a tenant, 
the landlord will directly oversee the 
architect and builder as it is his 
responsibility to provide us with an 
improved campus.  If we were responsible 
for the construction, this process would be 
more detailed and involve appropriate 
construction partners, municipalities, and 
other stakeholders) 

EMO with Principal support; 
Board oversight 

April 2020 
– June 
2020 

 Facility - Verify Certificate of Occupancy is 
available 

EMO with Principal support June 2020 

 Facility – Coordinate with landlord to 
confirm all appropriate permits and 
inspections are complete.  This includes 
health permit, water inspections, fire 
inspections, and all other life/safety 
inspections that are required. 

EMO with Principal support June 2020 

 Facility – install classroom technology EMO with Principal support June 2020 
 Facility – install furniture; set up 

classrooms and offices 
EMO with Principal support June 2020 

 Facility – traffic management plan is 
presented and approved by the City; any 
required signs/crosswalks are installed 

EMO with Principal support May 2020 

 Facility – Fire drill, lockdown, and active 
shooter plans are finalized, posted, and 
documented. 

EMO with Principal support June 2020 

 Registration and Enrollment - Create all 
necessary registration/enrollment forms 

EMO at direction of Principal March 
2020 

 Marketing – create a variety of materials EMO at direction of Principal November 
2019 – 
June 2020 

 Marketing – mass mailing to families within 
2 miles of the campus 

EMO at direction of Principal April 2020 
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 Marketing – host a variety of events; attend 
many community functions 

Principal with EMO support November 
2019 - 
ongoing 

 Registration - Collect student registration 
forms (for lottery) 

EMO at direction of Principal March 
2020 

 Registration – hold lottery (if necessary) Principal with EMO support 
and Board oversight 

April 2020 

 Registration – continue to fill open seats or 
build waiting list on a first come, first 
served basis 

EMO at direction of Principal April 2020 
- ongoing 

 Enrollment – gather enrollment paperwork 
from families 

EMO at direction of Principal April 2020 
- ongoing 

 Enrollment - Collect all incoming student 
records 

EMO (registrar) at direction 
of Principal 

July 2020 - 
ongoing 

TECHNOLOGY 
 Creating Technology need assessment and 

campus safety measures 
Principal, EMO, Facility 
Committee 

March 
2020 – 
June 2020 

 Technology – specify needs, price, and 
purchase 

EMO at direction of Principal March 
2020 – 
June 2020 

FINANCE 
 Form finance committee and fundraising 

team and develop giving guidelines 
Board, EMO, Principal March 

2020 
 Open Bank account; update authorized 

signers 
Board March 

2020 
 Onboard bookkeeper EMO March 

2020 
 Finalize Fiscal policies and procedures EMO at direction of Board June 2020 
 Identify and set up bookkeeping system; 

chart of accounts 
EMO  March 

2020 – 
April 2020 

 Evaluate, select, and onboard payroll 
system/vendor 

EMO at direction of Board March 
2020 – 
May 2020 

 Approve 1st year budget Board with EMO support April 2020 
 Approve revised 1st year budget Board with EMO support July 2020 
 Fundraising - Approach individuals and 

corporations about supporting Nevada 
Strong; create materials, offer tours, and 
schedule meetings as necessary and 
appropriate 

Board with EMO and 
Principal support 

March 
2020 - 
ongoing 

PARENT & COMMUNITY ENGAGEMENT 
 Phase 1 – Form Parent and Community 

Engagement Committee 
Principal with support from 
EMO 

March 
2020 

 Phase 2 – Develop mission-driven Parent 
and Community Engagement plan 

Principal with support from 
EMO 

March 
2020 

 Phase 3 – Create communication plan Principal with support from 
EMO 

March 
2020 
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 Phase 4 – Build website and social media 
platform 

Principal with support from 
EMO 

March 
2020 
(ongoing) 

 Marketing/Orientation – Open house Principal with support from 
EMO 

July 2020 

 Marketing/Orientation – Meet the Teacher Principal with support from 
EMO 

July 2020 

 Formalize/announce initial parent 
volunteering opportunities 

Principal July 2020 

 Support establishment of PTO Principal with EMO support June 2020 
- ongoing 

 Finalize logo Principal with EMO support 
and potential student input 

May 2020 

 Update website to reflect location, approval 
status, registration information, etc. 

EMO at direction of Principal March 
2020 - 
ongoing 

SCHOOL SYSTEMS & CULTURE 
 Phase 1 – Develop School Protocols and 

Procedures 
EMO under direction of 
Principal 

March 
2020 

 Phase 2 – Develop institutional language Principal with EMO support March 
2020-
June2020 

OTHER 
 Charter - application and interview process Board, Principal, EMO February 

2020 
 Charter - Finalize conditions and execute 

charter 
Board March 

2020 
 Governance – develop Board meeting 

calendar 
Board March 

2020 
 Governance – Finalize bylaws and 

corporate docs 
Board March 

2020 
 Governance – form and develop 

appropriate Board Committees 
Board April 2020 

(and 
ongoing) 

 Governance – initial board training Board with EMO support April 2020 
 Governance – develop manuals, policies, 

and procedures 
Board with EMO Support April 2020 

– June 
2020 

 Governance – develop formal evaluation 
plans for principal and EMO 

Board April 2020 

 Governance – develop transition and 
succession plans 

Board April 2020 

 

Attachment 10 Nevada Strong Application Page 367



Attachment 11-College University /Dual Credit 

This is not applicable to Nevada Strong Academy 
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Attachment 12-0perational Execution Plan 
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Attachment-12: An Operational Execution Plan 

The timeline table listed below indicates calendar of activities for successful school start-up and 
ongoing operation: 

TIME TABLE AND TASKS FOR IMPLEMENTATION 2019 2020 

AREA CATEGORY TASK 

Charter Application and Contract s 0 N D J B M A M J J 
A lication Process 

Possible interview 
Prepare for public 
Meetin s 

Oversi ht 
Finalize terms of 
charter 
Set up reopening 
s stem 

Obtain certifications 
Complete all opening 
re uirements 

Governance s 0 N 

Establish Legal Board Entity 

Revise by-laws, if 
needed 
Form Board 
Committees 

Develop Procedures 

Develo Board manual 
Develop Board 
calendar 
Define communication 
methods 
Develop evaluation 

Ian 
Develop transition 
Ian 

Educational Program s 0 N D J B M A M J J 

Curriculum Planning 

Identify curriculum 
lannin team 

Refine target grade 
level 

A 

A 

A 
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Assessment 

Define content 
standard er rade 
Define performance 
standards ade 
Refine Core Knowledge 
se uence 
Define units per grade 
Coordinate for 

inst. 
Define mini-course 
contents 
Select textbooks and 
materials 
Verify and order 
materials 

Investigate online 
assessment o tions 
Create performance 
assessments 

Develop Character Program 

Refine Core Values 

Create student 
covenants 
Create weekly 

erformance cards 
Create weekly 

erformance re orts 

Special Education 

Discuss services with 
coo erative 
Review Sped discipline 
oli 

Secure counsel and 
review olicies 

Enrichment and Remediation 

Define enrichment 
ro ram details 

Operational Programs 

Finalize schedule 
Finalize calendar 
Develop weekly 

ro ess re arts 
Create all necessary 
intake forms 
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Financial 

Operations 

Set-Up 

0 en bank account 

Secure accountant 

Create bud et 
Create controls and 
fiscal olicies 

Setu financial s stem 
Establish/ modify 

a rolls stem 
Refine budget 

Input specific costs as 
known 
Refine pre-opening 
bud et 
Refine operating 
bud et 
Refine 6-years rolling 

Ian 

Obtain Insurance 

Investi ate o tions 
Obtain uotes 
Select vendors 

Set up food services 

Select vendors 

Contracted Services 

Purchasing 

Administration 

Trash removal 
Custodial services 

Deveio rocedures 
Investigate donated 
o tions 
Furniture 
Technolo 
Instructional materials 
Office materials 

Procure school 
mana ement s stem 
Create/modify master 
database 

Communications 

s 0 N D J B M A M J J A 

s 0 A 
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Facility 

Identify sites 

Define phone, internet, 
fax, and social media 
needs 

Select vendors 
Installing lines and 
e ui ment 

Identify possible sites 
as a backu o tions 

Continue monitoring 
alternatives 

Plan for selected site 
Submit letter of intent 
Done 

Negotiate contract 
Done 

Conduct feasibility 
stud 

ordinances 
Obtain ermits 
Contract with architect 
Preview with 
re ulato office 
Develop architectural 

Ian 
Finalize renovation 

cost 
Renovate Selected Site 

Hire contract s 

Major construction/ 
renovation 
Plumbin 

Acoustics 
Final building 
ins ection 
Obtain certificate of 
occu anc 

S ONO J BMAM J J A 
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Personnel 

Safety Plan 

Identify all safety 
needs 

Drinkin water test 
Cafeteria Health 
Ins ection 
Traffic mana ement 
Traffic si s 

Site Set-Up 

Set u classrooms 

Personnel Policies 

Determine exact 
bene · e 

Modify performance 
assess. s s. 
Develop / modify 
contracts 
Develop / modify staff 
handbook 

School Leader Search (Done) 
Begin search in the 
s stem 
Develo criteria 
Develop process 
details 
Advertise osition 
Screen resumes 
Interview candidates 

Offer osition 

Teacher and Other Staff Search 

Begin word-of-mouth 
search 

Hiring Process 

Develo criteria 
Develop Process 
Details 

Advertise osition 

Screen Resumes 

Interview candidates 

Observe in classroom 

S OND J BMAM J J A 
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Call references ,.:•,:'_ ,:.-. ,· .· 
Background check "~$ ..w.;::. t:\',: I:?~:·· .... 

Offer position ,,. ~ Hire and make at-will 
agreement 1< 

Professional Development 

Plan programs ~-T:: 1:,,:·1J• .-:,:X ti;,, 
Identify/ obtain ., -,~ 

• i trainers 
Obtain space 
School orientation 
PD for Curriculum 
Core Knowledge ·;-':i, h;,:., 
Direct Instruction ":-:·. ~-i~} ·.,,,., 
First Aid and CPR ·:.:~ 

Recruitment and Enrollment 

Develop materials 
Undertake mass 

, 
.i/,. : ,., 
'" mailing ·--:r:, .. :". '1/.,,·· 

Follow-up to mailing r~-;;,;t 
Coordinate with 

- [i?!._~ community partners 
Train volunteer 
Speak at designated ' 
meetings '.:):~t I! '?· 
Advertisement t,::r,~ ~ : ·. . 

Receive applications ·.,. .·. i;5,~: •. . .. , ,, 
- .. •· 

Hold lottery if ;it necessary 
Announce the lottery ~? 
results. .'-".·, 

Mail out letter for "' 
I:---:.•.,. 

winners 
Registration deadline .·.-, 
for winners. ..,-:,· 
Mail out letters for •·"',Xi 

waiting list 
•, ':" 

., 
Receive intent to enroll 

.. 

forms .. 

Collect student records 

School Policies and Procedures s 0 N D J 8 M A M J J A 

Policies 

Develop student ,_;: .. 
11{/ policies 

c·'.· .Ai 
Develop instruction )J ~iJ~ ' -· 
policies ~f 
Develop policies about ~-school finance 
Develop school 
operation policies 
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Orientations 

Develop employment 
olicies 

Hold summer 
orientation 
Hold fall orientation 

Parent Involvement 

Fundraising 

Define volunteering 
roles 
Refine parent buddy 
details 
Draft PTO Organization 
b laws 

Create Materials 
Re-define lo o 
Create sch. website, 
reserve the name 
Format explanatory 
materials 
Revise and Develop 
website 

Set up fundraisings 
Develop fundraising 
strate 
Research individuals 
Talk to individuals 
Research foundations 

Hold large fundraising 
event 

S O N D 
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Attachment 13 Addendum:  Additional campus facility verification information 
for Resubmission 

January, 2020 
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ELV-I Associates 
La Plaza Business Center 

42220 S. Maryland Parkway 
Las Vegas, Nevada 89119 

Re: Proposed Charter 
 Nevada Strong Academy (NSA) 
 Annette Dawson Owens Co-Founder 

To whom it may Concern: 

Please be advised that ELV-I ownership is 100% in support of the NSA plans to 
occupy one of our Buildings and its future plans to expand at this location. 
Ownership has committed the requisite funds and resources to provide NSA with a 
Turnkey fully operational campus as proposed by Nevada Strong Academy at the La 
Plaza Business Center.  

The La Plaza Business Center is in the heart of UNLV growth, Opportunity Zone and 
rebirth of the South Maryland Parkway. This ideal location serves the community 
well; is situated 2 blocks away from the Library on Flamingo and walking distance 
to many UNLV Campus facilities that will support Nevada Strong Academy’s 
curriculum and other activities.  

Ownership has been committed to Nevada Strong Academy and Annette since June 
2019 and will continue its support through the Board Meeting in December 2019.  

Should NSA not be granted a Charter at the December Board Meeting Ownership 
cannot afford to continue hold the Building vacant for another year. This will be 
very unfortunate for the Board, the community, its prospective students, parents 
and Teachers.   

We highly recommend and support Nevada Strong Academy’s application for its 
Charter and respectfully request that its Charter be granted. 

Sincerely, 

William (Bill) Milone 
Real Estate Manager 
702-732-2066
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Attachment 14-lnsurance Coverage 

Attachment 14 Nevada Strong Application Page 387



Attachment 14 - Insurance Coverage 
As recommended by A and H Insurance 

• Liability - Liability coverage for premises you rent or own. 
o Recommendation: $1M Limit 

• Property - Coverage for building or personal property you own. 
o Recommendation: Dependent on building value, ownership structure, 

and personal property included within 
• Professional Liability- Coverage for teachers and professional educators 

o Recommendation: $1M Limit 
• Workers Compensation - Coverage for injury or accident for employees. 

o Recommendation: $1M Limit 
• Automobile - Coverage for any owned automobiles by the school. 

o Recommendation: $1M Limit 
• Directors and Officers - Coverage for any director or officers of the school. 

o Recommendation: $1M Limit 
• Employment Practices Liability- Coverage for school for losses due to 

discrimination, termination, harassment. 
o Recommendation: $1M Limit 

• Cyberliability-Coverage due to loss if computer systems hacked. 
o Recommendation: $1M limit 

• Accident Insurance - Coverage for volunteers or students due to an accident 
while at school. 

o Recommendation: $250k Limit 
• Umbrella - Coverage due to claim that has exhausted your Liability limits. 

o Recommendation: $3M Limit 
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Attachment 15 Addendum:  Summary of updates to the budget narrative and 
the financial workbook for Resubmission 

January, 2020 
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Attachment 15 – Addendum 

Summary of budget updates 

School Inputs tab 

• Fundraising/Philanthropy
Projected fundraising was reduced significantly.  While we are confident that these projections 
are conservative, it is important to note that the budget does not rely on philanthropy to 
balance once the campus is operating.  If Nevada Strong does not have at least $110,000 in 
revenue secured by July 1, 2020, Dawson Owens and Royal S.S. each commit to funding up to 
one-half of the shortfall in order to fund the incubation year needs.

• Federal Grant revenues
Projected Title I revenue assumes $700/FRL student; this figure was taken directly from the 
populated SPCSA-provided workbook for 2021 charter applicants.  Since Title I revenue is a 
locked field, this weighted average has been calculated in the “School level fundraising” row. 
Projected revenue for Title II funding, Title III funding, and IDEA funding was not included.

• EMO services
Upon further definition of the delegation of duties to our EMO; the EMO services fee was 
reduced to 12%.  Expenses for staffing and textbooks were amended slightly to account for 
additional EMO provided staff and NSA providing the curriculum.

• Benefits
FICA was corrected to 1.45% of salaries.

• Food Service (NSLP)1

Projected revenues and expenses were added to the budget.  This projection assumes 85% of 
students qualify for free lunch and 15% of students pay for lunch.  Projected revenue is also 
calculated in the “school level fundraising” category since the reimbursement fields are locked 
in the budget.  Revenue is projected at $1.84/$2 for free/paid breakfast and $3.43/$4 for free/
paid lunch.  Projected expenses for catered breakfast and lunch are conservatively projected to 
be equal to the federal reimbursement rate.

Cashflow tab 
This tab has been updated; the total budget remains in balance.  For clarity, “food costs” have been 
extracted from the “general operating expenses” category to highlight the inclusion of these 
expenses.  The net positive and negative line item variances observed in column P offset one another. 

Facility and Technology Inputs tab 
(No change) As clarification, the $90,000 credit reflected in our first year of operation (cell G13) is a 
concession offered by our prospective landlord that is being negotiated as part of our multi-year lease. 

1 “2019-23946.” Department of Agriculture, www.govinfo.gov/content/pkg/FR-2019-11-01/pdf/2019-23946.pdf. 
Accessed 16 Jan. 2020. 
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Attachment 16 Addendum:  Updated Financial Plan Workbook for Resubmission 

January, 2020 
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FINANCIAL PLAN WORKBOOK INSTRUCTIONS              
expenditures during a five year time period. The workbook is designed to serve as a simplified guideline for 
recording your projected revenues and expenditures through both the 'School Inputs' and 'Technology & 
Equipment Inputs' tabs in this Microsoft Excel workbook. Please note that this is a protected workbook and data 
should only be entered into the unprotected cells (yellow cells). To maximize the usage of the Financial Plan 
Workbook, please familiarize yourself with the following general instructions prior to data entry.

School Inputs
The 'School Inputs' tab will be utilized as a place for data entry regarding your charter school's revenue 
assumptions along with any compensation, benefits and general expense assumptions. Data entry will begin in 
the revenue assumptions section.  Note that FTE stands for Full-Time Equivalent.  If this term is unfamiliar, please 
consult with an individual experienced in budgeting and pupil accounting. If your budget plans include staff less 
than full time please contact the State Public Charter School Authority to adjust formulas in this budget tool. 

Revenue Assumptions
1. Please enter a Base Year into cell F5.
2. Next, be sure to enter the number of classrooms by school year (H9-N9) in the enrollment section.
3. Enter your projected student enrollment in the enrollment section. This section captures the number of
students by grade level (Rows 10-22) and by school year (Columns H-N).
4. In cells H25 through N25, please enter your school's percentage of Title 1 students. Similarly, in cells H26
through N26, enter your institution's percentage of special education students.
5. In cells D28, select the county district for which the students belong from the drop-down list. If the school will
be multi-district (e.g. a virtual school), then select Multi-District.
6. At this time, the County DSA worksheet should be completed.  The applicant must enter an estimated
enrollment number of students per county in the County DSA tab to generate an appropriate figure.
7. The Distributive School Account (DSA) funding per student is automatically populated in cell D29 depending
on the county where the school (cell D28) is located and the enrollment numbers entered into the  County DSA
8. The Inflation Adjuster in cell D30 is designed to account for any increases in the cost of labor and expenses
over time. Please be sure to enter a cost of inflation in this cell. An inflation rate of 1.03 is a good rule of thumb
9. Special Education Funding (D32) is prepopulated based on the amount received from NDE.
10. Title I (D33) and IDEA (D34) funding is calculated annually and varies from year to year. Not every schools is
entitled to receive funding for these programs and therefore the amounts are zero. If you believe you will be
entitled to receive funding from these programs, then provide documentation for further consideration of
populating this field. Each of these entries will automatically calculate the revenue line items for BEP, Title 1,
11. Enter "yes" or "no" for the Breakfast Program. The Breakfast Program (D36) funding is calculated annually
and varies from year to year. Not every schools is entitled to receive funding for these programs and therefore
the amounts are zero. If you believe you will be entitled to receive funding from this program, then provide
documentation for further consideration of populating this field. This entry will automatically calculate the
12. The National Scholl Lunch Program (D37) funding is calculated annually and varies from year to year. Not
every schools is entitled to receive funding for this program and therefore the amount is zero. If you believe you
will be entitled to receive funding from this program, then provide documentation for further consideration of
populating this field. This entry will automatically calculate the revenue line item for the Federal Lunch Program.
13. Any remaining revenue entries can be manually accounted for in the following subgroups:

Charter Start-Up Funds (H39-N39)
Other Start-Up Grant Funds (H40-N40)
Student Fees (H41-N41)
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Investment Income (H42-N42)
Private fundraising (foundations, corporate) (H43-N43)
Private Fundraising (H44-N44)

Staffing and Compensation Assumptions
The staffing and compensation assumptions section will require input data on not only the charter school's 
staffing levels and average salaries, but it will also require the preparer to provide benefits data in order to 
provide the charter school with realistic financial projections. Please follow the instructions below:
1. Enter the average medical benefits for employees with both single and family coverage into cells 'E52' and 'E53
2. Second, enter the school's percentage of coverage in 'E54'.
3. In 'E55', enter the assumed percentage of employees choosing single for their health benefits.
4. In cells E57 through E60, enter the percentage of your employee's salaries that will be allocated to FICA, State
Retirement for Certified Employees, State Retirement for Non-Certified Employees and Life Insurance.
5. Next, enter any per-employee expenses associated with GASB 45 and Unemployment Insurance in 'E61' and 'E6
6. Payroll services are accounted for as a dollar value on a per employee/per month basis in 'E63'.
7. Any bonuses should be accounted for in 'E64', which is calculated as a percentage of salaried employees.
8. The information requested in cells E65 through E68 serve as drivers for some of your charter school's general
expenses. Therefore, be sure to enter your school's instructional days per year (required) as well as the Saturday
schools per year, contractors required for Saturday school and price per contractor (if necessary).                
administrators such as the School Director should be entered into the Administrator section. The positions,
salaries and staffing levels in this section are marked for input, so feel free to adjust the position levels, salaries
and staffing levels as your charter school finds necessary. Please note that each line represents one position,
10. Part-Time employees are considered in a less cumbersome fashion. Simply enter the average salary for each
respective position and enter the number of employees per year.
11. Lastly, the salaries and staffing levels work in unison with the inputs you entered to get to the total salary
and benefits for your charter school. Feel free to adjust any of the staffing and compensation inputs to either
decrease or increase your school's total compensation.

General Operating Expense Assumptions
The general operating expense assumptions section houses the majority of the expenditures that are necessary 
to operate your charter school.
1. This section is extremely user-friendly in terms of data entry. Each general operating expense line item is tied
to a driver, i.e. per year or per student. The driver is then multiplied by the dollar value that was entered, which
results in the amount of that expense line item for the given year.
2. The Contracted Services section should be completed in the same manner. Here the driver is per year,
therefore any annual audits or legal services need to be calculated on an annual basis.

Technology and Equipment Inputs
The technology and equipment assumptions section is used to record any expenses related to technology and 
equipment usage at your charter school.
1. Similar to the general operating expense assumptions, these expense line items are tied to a driver. Simply
enter a value into the input cell and the driver is then multiplied by the dollar value that was entered, which
results in the amount of that technology/equipment expense line item for the given year.
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CHARTER SCHOOL BUDGET

Name of School
PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6

Base Year 2021 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
REVENUE ASSUMPTIONS 2020 2021 2022 2023 2024 2025 2026

Number of grade levels 0 6 7 8 9 10 11
Number of classrooms 15 21 27 33 40 45
K 112 112 112 112 112 112
1st 84 112 112 112 112 112
2nd 56 84 112 112 112 112
3rd 56 56 84 112 112 112
4th 56 56 56 84 112 112
5th 56 56 56 56 84 112
6th 112 112 112 112 112
7th 112 112 112 112
8th 112 112 112
9th 140 140
10th 112
11th
12th
Total Student Enrollment 0 420 588 756 924 1120 1260

Title I (% of student body) 0% 85% 85% 85% 85% 85% 85%
Special Education (% of student body) 0% 12% 12% 12% 12% 12% 12%

County where school is located Clark
Total Distributive School Account (DSA) Funding $6,792 Base year per student $0 $2,852,447 $4,113,228 $5,447,089 $6,857,280 $8,561,211 $9,920,303
     Inflation adjustor 1.03
DSA Sponsorship Fee 1.5% $0 -$42,787 -$61,698 -$81,706 -$102,859 -$128,418 -$148,805
Special Education Weighted Funding $3,225 Per student $0 $0 $227,556 $292,572 $357,588 $433,440 $487,620
Title I $0 Per student $0 $0 $0 $0 $0 $0 $0
IDEA $0 Per SPED student $0 $0 $0 $0 $0 $0 $0
Breakfast Program - Federal Reimbursement no "yes" or "no"
School Breakfast Program $0 Per student per day $0 $0 $0 $0 $0 $0 $0
National School Lunch Program $0 Per student per day $0 $0 $0 $0 $0 $0 $0
School level fundraising $1,563 Per student $0 $656,590 $919,226 $1,181,862 $1,444,498 $1,750,907 $1,969,771
Charter start-up funds (Federal R&E already awarded to operator--not SEA grant)
Other start-up grant funds $0 $0 $0
Student fees
Investment Income
Private fundraising (foundations, corporate) $10,000 $100,000 $100,000 $100,000 $100,000 $100,000 $100,000
Private fundraising (individuals) $100,000
TOTAL REVENUE $110,000 $3,566,250 $5,298,312 $6,939,817 $8,656,508 $10,717,140 $12,328,889

EXPENSE ASSUMPTIONS

STAFFING COSTS
Payroll Tax and Benefits
Medical
Single Coverage $6,000 Per year
Family Coverage $6,000 Per year
School's percentage of coverage 100%
Assumed percentage of employees choosing single coverage 100%
Weighted avg. cost for medical $6,000 Per employee per year
FICA 1.45% Percentage of Salary

Nevada Strong
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State Retirement -  Certified 14.63% Percentage of Salary
State Retirement -  Non-certified 14.63% Percentage of Salary
Life Insurance 0.00% Percentage of Salary
GASB 45 $0 Per employee per year
Unemployment Insurance $600 Per employee per year
Payroll Services $240 Per employee per year
Bonus Pool 0.00% Percentage of Salary
Instructional days per year 180
Saturday schools per year 20
Contractors required for Saturday School 5
Price per contractor $300 PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6

2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
FTE Count Start Year Base Salary 2020 2021 2022 2023 2024 2025 2026
Administrators (Input year or "NA")
Principal 2021 $80,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Assistant Principal (K-2) 2021 $60,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Assistant Principal (3-5) 2021 $60,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Assistant Principal (6-8) 2023 $62,500.00 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Assistant Principal (9-12) 2026 $65,000.00 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Total Administrators 0.00 3.00 3.00 4.00 4.00 4.00 5.00

Office Staff
Office Manager 2021 $36,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Registrar (provided by EMO) 2021 $0.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Business Administrator (provided by EMO) 2022 $0.00 0.00 0.00 1.00 1.00 1.00 1.00 1.00

NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Total Office Staff 0.00 2.00 3.00 3.00 3.00 3.00 3.00

Special Education and ELL Teachers
Special Ed Coordinator 2021 $50,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Special Ed Teacher 2021 $50,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Special Ed Teacher 2023 $50,000.00 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Special Ed Teacher 2025 $50,000.00 0.00 0.00 0.00 0.00 0.00 1.00 1.00
ELL Coordinator 2021 $50,000.00 0.00 1.00 1.00 1.00 1.00 1.00 1.00
ELL Teacher 2023 $50,000.00 0.00 0.00 0.00 1.00 1.00 1.00 1.00

NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Total Special Education and ELL Teachers 0.00 3.00 3.00 5.00 5.00 6.00 6.00

Teachers
Grade 
Level

Start Year
(Input year or "NA") Base Salary Subject FTE Count

Grade Level Teacher K 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher K 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher K 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher K 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
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Grade Level Assistant 2021 $44,000.00 Elective Teacher 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Assistant 2022 $44,000.00 Elective Teacher 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Assistant 2023 $44,000.00 Elective Teacher 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Assistant 2024 $44,000.00 Elective Teacher 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Assistant 2025 $44,000.00 Elective Teacher 0.00 0.00 0.00 0.00 0.00 1.00 1.00

Grade Level Teacher 1 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 1 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 1 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 1 2022 $44,000.00 General 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 2 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 2 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 2 2022 $44,000.00 General 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 2 2023 $44,000.00 General 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 3 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 3 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 3 2023 $44,000.00 General 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher 3 2024 $44,000.00 General 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Assistant NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 4 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 4 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 4 2024 $44,000.00 General 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher 4 2025 $44,000.00 General 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 5 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 5 2021 $44,000.00 General 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 5 2025 $44,000.00 General 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher 5 2026 $44,000.00 General 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 6 2022 $46,000.00 Math 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 6 2022 $46,000.00 Reading 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher 6 2022 $46,000.00 Social Studies 0.00 0.00 1.00 1.00 1.00 1.00 1.00
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Grade Level Teacher 6 2022 $46,000.00 Science 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 7 2023 $46,000.00 Math 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher 7 2023 $46,000.00 Reading 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher 7 2023 $46,000.00 Social Studies 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher 7 2023 $46,000.00 Science 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 8 2024 $46,000.00 Math 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher 8 2024 $46,000.00 Reading 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher 8 2024 $46,000.00 Social Studies 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher 8 2024 $46,000.00 Science 0.00 0.00 0.00 0.00 1.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 9 2025 $46,000.00 Math 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher 9 2025 $46,000.00 Reading 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher 9 2025 $46,000.00 Language Arts 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher 9 2025 $46,000.00 Science 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher 9 2025 $46,000.00 Social Studies 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher 10 2026 $46,000.00 Math 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Grade Level Teacher 10 2026 $46,000.00 Reading 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Grade Level Teacher 10 2026 $46,000.00 Science 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Grade Level Teacher 10 2026 $46,000.00 Social Studies 0.00 0.00 0.00 0.00 0.00 0.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00

Grade Level Teacher all 2021 $44,000.00 PE 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher all 2021 $44,000.00 PE 0.00 1.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher all 2022 $44,000.00 PE 0.00 0.00 1.00 1.00 1.00 1.00 1.00
Grade Level Teacher all 2023 $44,000.00 PE 0.00 0.00 0.00 1.00 1.00 1.00 1.00
Grade Level Teacher all 2025 $44,000.00 PE 0.00 0.00 0.00 0.00 0.00 1.00 1.00
Grade Level Teacher NA 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Total Grade Level Teachers 0.00 18.00 26.00 34.00 41.00 50.00 55.00

FTE - Total 0.00 26.00 35.00 46.00 53.00 63.00 69.00

SALARIES
TOTAL SALARIES $0 $1,178,000 $1,584,140 $2,185,984 $2,596,866 $3,188,004 $3,623,311
BENEFITS
TOTAL BENEFITS $0 $365,644 $498,440 $680,590 $807,158 $988,477 $1,118,185
     % of Salaries 31.0% 31.5% 31.1% 31.1% 31.0% 30.9%

PART-TIME EMPLOYEES
Input part-time employees:
     Annualized salary $104,000 $0 $0 $0 $0 $0 $0 $0
     Number of part-time employees at this pay rate 0.00

     Annualized salary $78,000 $0 $0 $0 $0 $0 $0 $0
     Number of part-time employees at this pay rate 0.00

     Annualized salary $78,000 $0 $0 $0 $0 $0 $0 $0
     Number of part-time employees at this pay rate 0.00
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     Annualized salary $45,000 $0 $0 $0 $0 $0 $0 $0
     Number of part-time employees at this pay rate 0.00

     Annualized salary $0 $0 $0 $0 $0 $0 $0
     Number of part-time employees at this pay rate

PART TIME WAGES $0 $0 $0 $0 $0 $0 $0

PERFORMANCE BONUSES $0 $0 $0 $0 $0 $0 $0

PAYROLL SERVICES $0 $6,240 $8,400 $11,040 $12,720 $15,120 $16,560

PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
GENERAL OPERATING EXPENSES 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Instruction Assumptions 2020 2021 2022 2023 2024 2025 2026
Professional development $400 Per FTE $10,000 $10,400 $14,000 $18,400 $21,200 $25,200 $27,600
Staff recruitment $5,000 Per year $7,500 $5,000 $5,000 $5,000 $5,000 $5,000 $5,000
Student recruitment and marketing $15,000 Per year $30,000 $15,000 $15,000 $15,000 $15,000 $15,000 $15,000
Special Ed/Psychology Consultant $20,000 Per year $20,000 $20,000 $20,000 $20,000 $20,000 $20,000
CMO Fee Per student $0 $0 $0 $0 $0 $0
Textbooks - initial costs $300 Per student $126,000 $50,400 $50,400 $50,400 $58,800 $42,000
Textbooks - repurchase of new books 5 Number of years use $0 $0 $0 $0 $0 $0
Library books $25 Per student $10,500 $14,700 $18,900 $23,100 $28,000 $31,500
Food services $25 Per student $10,500 $14,700 $18,900 $23,100 $28,000 $31,500
Music program Per student $0 $0 $0 $0 $0 $0
Management fees 12% % of S&L Revenues $342,294 $493,587 $653,651 $822,874 $1,027,345 $1,190,436
Licensing fees % of S&L Revenues $0 $0 $0 $0 $0 $0
Charter application $6,000 $6,000
Office Supplies $40 Per student $16,800 $23,520 $30,240 $36,960 $44,800 $50,400
Assessment costs $125 Per student $52,500 $73,500 $94,500 $115,500 $140,000 $157,500
Supplies for students $50 Per student $10,000 $21,000 $29,400 $37,800 $46,200 $56,000 $63,000
Yearbook $0 Per student $0 $0 $0 $0 $0 $0
School store $0 Per student $0 $0 $0 $0 $0 $0
Contracted SPED $1,000 Per SPED student $50,400 $70,560 $90,720 $110,880 $134,400 $151,200
Instuctional supplies - Teachers (just teaching faculty) $500 Per Instructional FTE $5,000 $10,500 $14,500 $19,500 $23,000 $28,000 $30,500
General office supplies $15,000 Per year $1,000 $15,000 $15,000 $15,000 $15,000 $15,000 $15,000
School uniforms $15 Per new student $6,300 $2,520 $2,520 $2,520 $2,940 $2,100
School uniforms - returning students $10 Per returning student $5,880 $7,560 $9,240 $11,200 $12,600
General building decorum $10,000 Per year $7,500 $10,000 $10,000 $10,000 $10,000 $10,000 $10,000
Health supplies $20 Per student per year $8,400 $11,760 $15,120 $18,480 $22,400 $25,200
Bank fees $0 Per year $0 $0 $0 $0 $0 $0
Athletic expenditures $25 Per student $10,500 $14,700 $18,900 $23,100 $28,000 $31,500
Postage and shipping $10 Per student $500 $4,200 $5,880 $7,560 $9,240 $11,200 $12,600
Gifts & awards - students $25 Per student $10,500 $14,700 $18,900 $23,100 $28,000 $31,500
Gifts & awards - faculty and staff $100 Per FTE $2,600 $3,500 $4,600 $5,300 $6,300 $6,900
Dues and memberships Per FTE $0 $0 $0 $0 $0 $0
Travel and Meetings Per FTE $0 $0 $0 $0 $0 $0
Background checks $250 Per new FTE $6,500 $2,250 $2,750 $1,750 $2,500 $1,500
Accounting services $0 Per year $10,000 $0 $0 $0 $0 $0 $0
Field trips $1,500 Per grade level $9,000 $10,500 $12,000 $13,500 $15,000 $16,500
Field trips - out of state $1,500 Per grade level $9,000 $10,500 $12,000 $13,500 $15,000 $16,500
Parent & staff meetings $0 Per year $3,500 $0 $0 $0 $0 $0 $0
Saturday School (contractors for instruction) yes Input "yes" or "no" $30,000 $30,000 $30,000 $30,000 $30,000 $30,000
Total Instructional Supplies $91,000 $812,894 $976,057 $1,229,921 $1,487,944 $1,808,085 $2,027,536
Per student $1,935 $1,660 $1,627 $1,610 $1,614 $1,609

Contracted Services
Annual audit $10,000 Per year $10,000 $10,000 $10,000 $10,000 $10,000 $10,000
Legal funds $15,000 Per year $5,000 $15,000 $15,000 $15,000 $15,000 $15,000 $15,000
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Total Contract Services $5,000 $25,000 $25,000 $25,000 $25,000 $25,000 $25,000

Food Program
School Pays?

(Input "yes" or "no")
Breakfast yes $1.84 Per student $139,104 $194,746 $250,387 $306,029 $370,944 $417,312

Lunch program yes $3.43
Per student (not covered 
by Title I) $259,308 $363,031 $466,754 $570,478 $691,488 $777,924

Snacks yes $0.00 Per student $0 $0 $0 $0 $0 $0
Saturday food program yes $0.00 Per student $0 $0 $0 $0 $0 $0
Total Food Costs $0 $398,412 $557,777 $717,142 $876,506 $1,062,432 $1,195,236

TOTAL GENERAL OPERATING EXPENSES $96,000 $1,236,306 $1,558,834 $1,972,062 $2,389,450 $2,895,517 $3,247,772

TRANSPORTATION COSTS
ASSUMPTIONS
Percentage of students transported 0%
Students per bus 0
Bus purchase price (used bus) $0
Miles driven per bus per day 0
Miles driven per bus per year 0
Miles per gallon
Gallons purchased per year 0.00
Price per gallon $0.00
Annual fuel costs per bus $0.00
Maintenance costs per bus $0.00 per mile PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
Annual maintenance costs per bus $0 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Bus Contracting Costs $0 annual 2020 2021 2022 2023 2024 2025 2026

Number of students participating 0 0 0 0 0 0
Number of buses required 0 0 0 0 0 0
Bus purchasing costs $0 $0 $0 $0 $0 $0
Fuel costs $0 $0 $0 $0 $0 $0
Maintenance costs $0 $0 $0 $0 $0 $0
Bus Contracting Costs $0 $0 $0 $0 $0 $0
TOTAL TRANSPORTATION COSTS $0 $0 $0 $0 $0 $0 $0
Per student NA NA NA NA NA NA

ATHLETIC COSTS
Flag Football
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $300
     Footballs $100
     Flags/Misc Equipment $400
Transportation $1,200 Example: $150 per away game for 8 games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $4,300

Basketball
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $500
     Basketballs $100
     Misc Equipment $200
Transportation $1,800 Example: $150 per away game for 8 games is $1,200 for bus rental
Referees $1,200 Example: $100 for two referees ($50 per ref) for twelve home games is $1,200
Gym rental $0 Example: $35/hour - could be up to $6K
Total Costs $5,300
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Girl Cheerleading
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $500
     Basketballs $100
     Misc Equipment $200
Transportation $1,800 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $1,200 Example: $100 for two referees ($50 per ref) for twelve home games is $1,200
Gym rental $0 Example: $35 per hour for 120 hours of practice is $4,200
Total Costs $5,300

Boys Soccer
Head coach $1,000
Assistant Coach $0
Equipment
     Uniforms $400
     Soccer balls $150
     Shin guards, Misc Equipment $400
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $0 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $3,150

Girls Soccer
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $400
     Soccer balls $150
     Shin guards, Misc Equipment $400
     Soccer goals $2,000 Example: $1,000 per goal post is $2,000 for a set of goals
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $6,450

Boys Track and Field
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $0
     Other Equipment $0
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $3,500

Girls Track and Field
Head coach $1,000
Assistant Coach $500
Equipment
     Uniforms $0
     Other Equipment $0
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $3,500

Boys Lacross
Head coach $1,000
Assistant Coach $500
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Equipment
     Uniforms $0
     Other Equipment $0
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $3,500

Girls Lacross
Head coach $1,000
Assistant Coach
Equipment
     Uniforms $500
     Other Equipment $0
Transportation $1,200 Example: $150 per away game for 8 away games is $1,200 for bus rental
Referees $800 Example: $100 for two referees ($50 per ref) for eight home games is $800
Total Costs $3,500

PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

Start Year Active program? 2020 2021 2022 2023 2024 2025 2026
(Input year or "NA") (Input "yes" or "no")

Flag Football 2022 yes $0 $4,300 $4,300 $4,300 $4,300 $4,300
Basketball 2021 yes $5,300 $5,300 $5,300 $5,300 $5,300 $5,300
Girl Cheerleading 2021 yes $5,300 $5,300 $5,300 $5,300 $5,300 $5,300
Boys Soccer 2023 yes $0 $0 $3,150 $3,150 $3,150 $3,150
Girls Soccer 2022 yes $0 $6,450 $6,450 $6,450 $6,450 $6,450
Boys Track and Field 2021 yes $3,500 $3,500 $3,500 $3,500 $3,500 $3,500
Girls Track and Field 2021 yes $3,500 $3,500 $3,500 $3,500 $3,500 $3,500
Boys Lacross 2024 no $0 $0 $0 FALSE FALSE FALSE
Girls Lacross 2024 no $0 $0 $0 FALSE FALSE FALSE
TOTAL ATHLETIC COSTS $0 $17,600 $28,350 $31,500 $31,500 $31,500 $31,500

TOTAL EXPENSES $96,000 $2,803,789 $3,678,164 $4,881,176 $5,837,694 $7,118,618 $8,037,328
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FACILITY & TECNOLOGY EXPENSES

FACILITIES PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
INPUT "Purchase" or "Lease" Lease 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

2020 2021 2022 2023 2024 2025 2026
LEASE OPTION
Square feet leased 0 25,000 35,280 45,360 55,440 67,200 75,600
Lease rate $14.40 Per sq ft Annual lease cost $0 $360,000 $508,032 $653,184 $798,336 $967,680 $1,088,640
Custodial $1.50 Per sq ft $0 $37,500 $52,920 $68,040 $83,160 $100,800 $113,400
Utilities $2.00 Per sq ft $0 $50,000 $70,560 $90,720 $110,880 $134,400 $151,200
Capital Outlay (building renovations) $0 One-time cost Capital Outlay -20,000 -90,000 21,168 54,432 99,792 161,280 226,800

Total cost to lease ($20,000) $357,500 $652,680 $866,376 $1,092,168 $1,364,160 $1,580,040 

General liability insurance $25,000.00 Annual cost $25,000 $25,000 $25,000 $25,000 $25,000 $25,000 $25,000
TOTAL FACILITIES COSTS $5,000 $382,500 $677,680 $891,376 $1,117,168 $1,389,160 $1,605,040

TECHNOLOGY & EQUIPMENT
ASSUMPTIONS
Copier (monthly lease rate) $107 Per month

150 Students per copier
Desktop/laptop computer cost - Faculty $700 Per faculty member
Desktop/laptop computer cost - Students $500 Per student PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6
Desktop/laptop computers - Students 28 Per grade level 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Cart costs - Students $1,000 Per cart 2020 2021 2022 2023 2024 2025 2026

Number of copiers needed 3 4 6 7 8 9
Annual copier lease $3,852 $5,136 $7,704 $8,988 $10,272 $11,556
Copier - usage fee $75 Per student $31,500 $31,500 $31,500 $31,500 $31,500 $31,500
New Desktop/laptop computer cost - Faculty $700 Per desktop/laptop $0 $18,200 $6,300 $7,700 $4,900 $7,000 $4,200
Desktop/laptop replacement cost - Faculty 4 Number of years use $0 $0 $0 $0 $18,200 $6,300
New Desktop/laptop computer cost - Students $500 Per desktop/laptop $84,000 $14,000 $14,000 $14,000 $14,000 $14,000
Desktop/laptop replacement cost - Students 4 Number of years use $0 $0 $0 $0 $84,000 $14,000
Mobile laptop cart - students 1 Per grade level $6,000 $7,000 $8,000 $9,000 $10,000 $11,000
Mobile Laptop cart replacement costs 5 Number of years use $0 $0 $0 $0 $0 $6,000
FTE cell phone handset $0 Per handset $0 $0 $0 $0 $0 $0 $0
FTE Cell phones (monthly coverage) $0 Per month $0 $0 $0 $0 $0 $0 $0
Internet setup $0 Setup fee $0
Server $40,000 Per server $40,000
Classroom technology $200 Per classroom $3,000 $4,200 $5,400 $6,600 $8,000 $9,000
Educational software $25 Per student $10,500 $14,700 $18,900 $23,100 $28,000 $31,500
Technology Support Services $1,000 Per month $12,000 $12,000 $12,000 $12,000 $12,000 $12,000
Internet and phone monthly service $500 Per month $6,000 $6,000 $6,000 $6,000 $6,000 $6,000
Other Equipment (hardware costs, setup fees, security system) $500 Setup cost $500
Monthly equipment cost $0 Per month $0 $0 $0 $0 $0 $0
Computer Hardware $0 Per FTE $0 $0 $0 $0 $0 $0
Computer Software $0 Per FTE $0 $0 $0 $0 $0 $0
Faculty furniture $50 Per FTE $0 $1,300 $450 $550 $350 $500 $300
Student furniture $50 Per new student $21,000 $8,400 $8,400 $8,400 $9,800 $7,000
TOTAL TECHNOLOGY & EQUIPMENT COSTS $0 $237,852 $109,686 $120,154 $124,838 $239,272 $164,356

Attachment 16 Nevada Strong Application Page 408



Nevada Strong

PLANNING YR 1 YR 2 YR 3 YR 4 YR 5 YR 6

2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
2020 2021 2022 2023 2024 2025 2026

Number of Students 0 420 588 756 924 1120 1260
Number of Employees 0 26 35 46 53 63 69

REVENUE
DSA Funding $0 $2,852,447 $4,113,228 $5,447,089 $6,857,280 $8,561,211 $9,920,303
DSA Sponsorship Fee 0 (42,787) (61,698) (81,706) (102,859) (128,418) (148,805)
State Special Education Funding 0 0 227,556 292,572 357,588 433,440 487,620
Title I 0 0 0 0 0 0 0
IDEA 0 0 0 0 0 0 0
Federal Breakfast Program 0 0 0 0 0 0 0
Federal Lunch Program 0 0 0 0 0 0 0
School level fundraising 0 656,590 919,226 1,181,862 1,444,498 1,750,907 1,969,771
R&E start-up funds 0 0 0 0 0 0 0
Other start-up funds 0 0 0 0 0 0 0
Student fees 0 0 0 0 0 0 0
Investment Income 0 0 0 0 0 0 0
Private fundraising (foundations, corporate) 10,000 100,000 100,000 100,000 100,000 100,000 100,000
Private fundraising (individuals) 100,000 0 0 0 0 0 0
TOTAL REVENUE $110,000 $3,566,250 $5,298,312 $6,939,817 $8,656,508 $10,717,140 $12,328,889

EXPENSES
Salaries $0 $1,178,000 $1,584,140 $2,185,984 $2,596,866 $3,188,004 $3,623,311
Benefits 0 365,644 498,440 680,590 807,158 988,477 1,118,185
Part-Time Wages 0 0 0 0 0 0 0
Performance Bonuses 0 0 0 0 0 0 0
Payroll Services 0 6,240 8,400 11,040 12,720 15,120 16,560
General Operating Expenses 96,000 1,236,306 1,558,834 1,972,062 2,389,450 2,895,517 3,247,772
Transportation 0 0 0 0 0 0 0
Athletic Program 0 17,600 28,350 31,500 31,500 31,500 31,500
Facilities 5,000 382,500 677,680 891,376 1,117,168 1,389,160 1,605,040
Technology & Equipment 0 237,852 109,686 120,154 124,838 239,272 164,356
TOTAL EXPENSES $101,000 $3,424,141 $4,465,530 $5,892,706 $7,079,700 $8,747,050 $9,806,724

SURPLUS/(DEFICIT) $9,000 $142,109 $832,782 $1,047,111 $1,576,808 $1,970,090 $2,522,165
     Per student $338 $1,416 $1,385 $1,707 $1,759 $2,002

Ending Fund Balance $9,000 $151,109 $983,892 $2,031,003 $3,607,811 $5,577,900 $8,100,065

BUDGET SUMMARY
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2020-21

PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED

REVENUES July August September October November December January February March April May June VARIANCE
DSA Funding 713,112 713,112 713,112 713,112 2,852,447 2,852,447
DSA Sponsorship Fee (10,697) (10,697) (10,697) (10,697) (42,787) (42,787)
State Special Education Funding
Title I
IDEA
Federal Breakfast Program
Federal Lunch Program
School level fundraising 72,954 72,954 72,954 72,954 72,954 72,954 72,954 72,954 72,954 656,590 656,590
R&E start-up funds
Other start-up funds
Student fees
Investment Income
Private fundraising (foundations, corporate) 50,000 50,000 100,000 100,000
Private fundraising (individuals)

Total Revenues 752,415 50,000 72,954 775,369 72,954 72,954 775,369 72,954 72,954 775,369 72,954 3,566,250 3,566,250
Total Revenues Y-T-D 752,415 802,415 875,369 1,650,739 1,723,693 1,796,648 2,572,017 2,644,972 2,717,926 3,493,296 3,566,250 3,566,250
Percent of Revenues Y-T-D 21.10 % 22.50 % 24.55 % 46.29 % 48.33 % 50.38 % 72.12 % 74.17 % 76.21 % 97.95 % 100.00 % 100.00 %

EXPENDITURES VARIANCE
Salaries 107,091 107,091 107,091 107,091 107,091 107,091 107,091 107,091 107,091 107,091 107,091 1,178,000 1,178,000
Benefits 33,240 33,240 33,240 33,240 33,240 33,240 33,240 33,240 33,240 33,240 33,240 365,644 365,644
Part-Time Wages
Performance Bonuses
Payroll Services 567 567 567 567 567 567 567 567 567 567 567 6,240 6,240
General Operating Expenses 103,857 175,189 36,139 118,379 32,806 32,806 114,629 29,056 29,056 114,629 27,900 23,450 837,894 1,236,306 398,412
Transportation
Athletic Program 1,956 1,956 1,956 1,956 1,956 1,956 1,956 1,956 1,956 17,600 17,600
Facilities 2,083 2,083 2,083 41,806 41,806 41,806 41,806 41,806 41,806 41,806 41,806 41,806 382,500 382,500
Technology & Equipment 5,363 178,863 5,363 5,363 5,363 5,363 5,363 5,363 5,363 5,363 5,363 5,363 237,852 237,852
Food Costs 39,841 39,841 39,841 39,841 39,841 39,841 39,841 39,841 39,841 39,841 398,412 (398,412)

Total Expenditures 111,303 536,875 226,280 348,242 262,669 262,669 344,492 258,919 258,919 344,492 257,763 211,517 3,424,141 3,424,141 ()
Total Expenditures Y-T-D 111,303 648,177 874,457 1,222,700 1,485,369 1,748,038 2,092,530 2,351,449 2,610,368 2,954,861 3,212,624 3,424,141
Percent of Expenditures Y-T-D 3.25 % 18.93 % 25.54 % 35.71 % 43.38 % 51.05 % 61.11 % 68.67 % 76.23 % 86.29 % 93.82 % 100.00 %

Net Change 641,112 (486,875) (153,326) 427,127 (189,715) (189,715) 430,877 (185,965) (185,965) 430,877 (184,809) (211,517) 142,109 142,109
Net Change Y-T-D 641,112 154,238 912 428,039 238,325 48,610 479,487 293,522 107,558 538,435 353,626 142,109
Percent of Net Change Y-T-D 451.14 % 108.53 % .64 % 301.20 % 167.71 % 34.21 % 337.41 % 206.55 % 75.69 % 378.89 % 248.84 % 100.00 %

PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED PROJECTED

July August September October November December January February March April May June VARIANCE
Net Change in Cash (F/B) 641,112 (486,875) (153,326) 427,127 (189,715) (189,715) 430,877 (185,965) (185,965) 430,877 (184,809) (211,517) 142,109 142,109
Begin Cash Balance(F/B) 9,000 650,112 163,238 9,912 437,039 247,325 57,610 488,487 302,522 116,558 547,435 362,626 9,000 9,000
End Cash Balance (F/B) 650,112 163,238 9,912 437,039 247,325 57,610 488,487 302,522 116,558 547,435 362,626 151,109 151,109 151,109

Projected Cash Balance

TOTAL 
PROJECTED 

BUDGET

NET CHANGE PER 
BUDGET 

SUMMARY

Projected Cash Flow Statement

TOTAL 
PROJECTED 

BUDGET

REVENUES PER 
BUDGET 

SUMMARY

TOTAL 
PROJECTED 

BUDGET

EXPENSES PER 
BUDGET 

SUMMARY
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County District DSA
 Outside 
Revenue  Total  Enrollment Subtotal

Carson City 7,193$          1,053$          8,246$          -$               
Churchill 7,202$          1,173$          8,375$          -$               

Clark 5,779$          1,013$          6,792$          420 2,852,447$   
Douglas 6,334$          2,723$          9,057$          -$               

Elko 8,129$          1,310$          9,439$          -$               
Esmeralda 21,776$        7,784$          29,560$        -$               

Eureka 14,487$        21,820$        36,307$        -$               
Humboldt 7,379$          1,977$          9,356$          -$               

Lander 4,904$          4,529$          9,433$          -$               
Lincoln 10,907$        1,329$          12,236$        -$               

Lyon 7,487$          936$              8,423$          -$               
Mineral 9,725$          1,475$          11,200$        -$               

Nye 8,278$          1,469$          9,747$          -$               
Pershing 9,261$          2,606$          11,867$        -$               

Storey 8,283$          6,398$          14,681$        -$               
Washoe 5,737$          1,245$          6,982$          -$               

White Pine 8,324$          1,634$          9,958$          -$               
Multi-District 6,792$          420.0 2,852,447$   

WEIGHTED
Estimated 2018-19 Rates
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Attachment 17- EMO/CMO/Replication School Financial 

This is not applicable to Nevada Strong Academy 
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Attachment 18- EMO/CMO/Replication School Achievement 

This is not applicable to Nevada Strong Academy 
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Attachment 19-Regional Job Director 

This is not applicable to Nevada Strong Academy 
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Attachment 20 Addendum:  Updated campus organizational charts for 
Resubmission 

January, 2020 
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Nevada Strong campus organizational charts 

Year 1 

At Capacity: 

Nevada Strong 
Mission

and Vision

Nevada Strong 
Governing Board

9  Members

Principal

Dawson Owens

Instructional Staff

21 Staff

Assistant 
Principals

2 A. Principals

Office Staff

1 (Office Manager)

EMO

Royal S.S.

Nevada Strong 
Mission

and Vision

Nevada Strong 
Governing Board

9  Members

Principal

Dawson Owens

Instructional Staff

67 Staff

Assistant 
Principals

4 A. Principals

Office Staff

2 Staff

EMO

Royal S.S.
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Attachment 21-Budget for Operator at Regional Level 

This is not applicable to Nevada Strong Academy 
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Attachment 22-EMO Audits and Historical Financial Documents 

This is not applicable to Nevada Strong Academy 
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Attachment 23 Addendum:  Redlined EMO Services Agreement for 
Resubmission 

January, 2020 
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1 

MANAGEMENT AGREEMENT 
between 

Nevada Strong Academy and The Royal School System 

This Management Agreement (the “Agreement”) is made and entered into as of the ______ day of 
_____________________, 201920, by and between The Royal School System (“RSS”), and the a [Texas] 
[non-profit, tax-exempt corporation] having a federal EIN of 82-3357176, and Nevada Strong Academy 
(the “(“NSA”), an” and the “school”), a Nevada non-profit, tax-exempt corporation and its public charter 
schools organized underhaving a federal EIN of 82-3458530 (collectively, the Nevada Charter School 
Law.“Parties”). 

Recitals 

WHEREAS, the NSA has been grantedentered into a charter contract (the “Charter”) fromwith the 
Nevada State Public Charter School CommissionAuthority (the “Authorizing Body” or “SPCSA”) to 
organize and operate a public charter school(s), in the State of Nevada, as defined in the Nevada Revised 
Statutes (“NRS”) Chapter 388A (the “Act;”); 

WHEREAS, RSS was established, among other things, to manage charter schools and to provide 
assistance and expertise, including regulatory, financial, facilities, and other advice, in connection with the 
organization and operation of charter schools; 

WHEREAS the NSA desires to develop educational excellence based in part on RSS’s school 
design, comprehensive educational program and management principles; 

WHEREAS, subject to the terms of this Agreement, the NSA agrees that it is in its best interests to 
enter into this Agreement with the RSS; and 

WHEREAS, the NSA’s Board of Directors (the “Board”) desires to engage the RSS to perform 
certain services related to its all campusescampus as set forth below.; and 

WHEREAS, upon being engaged, it will be RSS’s mission to ensure that the vision of NSA’s Board 
is fully, faithfully, and effectively implemented. 

Agreement 

NOW, THEREFORE, for good and valuable consideration (including the covenants set forth 
below), the parties mutually agree as follows: 

ARTICLE I 
DEFINITIONS; RELATIONSHIP OF THE PARTIES 

1.1  Definitions.  The following terms have the meanings set forth in the Section of this Agreement 
cross-referenced below: 

Term Section 

“Act” Recitals 
“Administrative Services” Section 3.3 
“Agreement” First Paragraph 
“Annual Fee” Section 4.1(a) 
“Authorizing Body” Recitals 
“Bankruptcy” Section 6.1(a)(2) 
“Board” Recitals 
“Business Day” 3.3(i)(4)(A) 
“Charter” Recitals  
“DSA” Section 4.1(c) 
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2 
 

“Educational Program” Section 3.2(a) 
“Educational Services” Section 3.2(a) 
“Effective Date” Section 2.1 
“Facilities” Section 3.4d) 
“FERPA” Section 3.3(i)(4)(C) 
“HIPAA” Section 3.3(i)(4)(C) 
“IDEA” Section 3.3(i)(4)(C) 
“IP License” Section 7.1(a) 
“NRS” Recitals 
“NSA” First Paragraph 
“NSA Budget” Section 3.3(i)(3)(A) 
“Other Schools” Section 1.4 
“Parties” First Paragraph 
“Permits” Section 3.6(b) 
“Permitted Purpose” Section 7.1(a) 
“Probationary Period” Section 6.1(c)(1) 
“RSS” First Paragraph 
“RSS Proprietary Information” Section 7.1(c) 
“Services” Section 3.3 
“SPCSA” Recitals 
“Supplemental Programs” Section 5.1 
“Termination Date” Section 2.1 
“Term” Section 2.1 

1.2 Status of the Parties.  

a. Charter.  The Authorizing Body has granted athe Charter to the NSA to organize and operate 
a public charter school(s),, together with the powers necessary or desirable for carrying out the 
educational program set forth therein. The NSA is authorized to contract with RSS to provide 
the Educational and Administrative Services provided for herein. RSS 

b. Relationship.   

(1) NSA is a party to the Charter, not a RSS. RSS has no title, interest, lien, or any other right 
in or to the Charter, nor in any rights, benefits, and privileges granted therein. 

(2) Neither Party is a division or any part of the NSA. The NSAother Party.  Each Party is a 
body corporate and .  NSA is also a governmental entity authorized under the lawAct, and 
isthe NSA Board is an independent, self-governing public body, whose powers and 
authority shall not a divisionbe unlawfully usurped or a part ofinterfered with by RSS.  The 
relationship between the parties was developed and entered into through arms-length 
negotiations and is based solely on the terms of this Agreement and those of any other 
subsequent agreements that may exist from time to time between the Parties.  RSS is an 
independent contractor of NSA.   

(3) Nothing herein will be construed to create a partnership or joint venture by or between the 
NSA and RSS or, except as provided in Section 3.2.i.(C., below, to make one the agent of 
the other. 

(4) Neither the NSA nor RSS will otherwise hold itself out as a partner or agent of the other 
or state or imply by advertising or otherwise any relationship between it and the other in 
any manner contrary to the terms of this Agreement. Neither the NSA nor RSS has, and 
neither will represent that it has, the power to bind or legally obligate the other. Neither 
Party has the right to threaten or to commence any legal actions or proceedings of any kind 
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on behalf of the other, nor to defend the same (except pursuant to an indemnity obligation 
set forth herein or assumed in a mutually-signed writing at such time). 

c. Employees.   

(1.) No employee of RSS will be considered an employee of the NSA by either partyParty for 
any purpose whatsoever. 

(2) Each Party is solely responsible for hiring, administrative supervision, promoting, 
discharging, and determining the compensation of its employees and other personnel.  All 
such personnel shall be its employees, not the other Party’s. Each Party shall be solely 
responsible and liable for all wages, compensation, severance and termination pay, and 
other benefits payable to its persons.  

(3) If NSA objects to an RSA employee (whether with or without cause), RSS will promptly 
replace such person with another employee who is equally or more qualified. 

(4) Each Party acknowledges that the other Party has expended and will expend considerable 
time and effort and incur substantial expense in recruiting and retaining qualified 
personnel. Except with the other Party’s prior, written consent, neither Party shall hire as 
an employee or independent contractor, either directly or indirectly, any employee of the 
other Party during the Term of this Agreement and for a period of one hundred twenty 
(120) days after such person’s voluntary or involuntary termination of employment. 

1.3  RSS Attendance at Board Meetings.  

a. RSS shall receive notice from the BoardNSA of any regular, or special, or executive session 
meeting of the Board and, no later than when NSA posts the agenda for such meetings in 
accordance with Nevada’s open meeting law, NRS Chapter 241. 

b. For no additional compensation or reimbursement, RSS shall attend all meetings of the Board.  
RSS may appear by telephone or video-link, provided, however, that RSS’s chief executive 
officer shall attend at least two (2) Board meetings per school year in person, in Las Vegas, 
Nevada.   

c. RSS shall have the right to have its designee present at any such meeting of the Board, provided, 
however, that the RSS representative shall have no right to attend a properly constituted 
executive session except upon invitation by NSA Board chair or one of its members, it being 
understood that meeting which is required to be closed, or which constitutes a non-meeting, 
under Nevada’s open meeting law (NRS Chapter 241). 

d. The Parties intend to work together as transparently as possible, subject to this Agreement, the 
Charter, and the Charter School LawAct, and consistent with preserving their legal rights. 

1.34  Other Schools. The parties acknowledge that this arrangement is not exclusive and that RSS will 
have the right to render similar services to other persons or entities including other public or private 
schools or institutions (“Other Schools”). RSS will maintain separate books, records, and accounts 
for reimbursable expenses incurred on behalf of the NSA and its Other Schools and only charge 
the NSA for expenses incurred or consideration earned on behalf of the NSA. 

ARTICLE II. 
TERM 

2.1  Term. Subject to ARTICLE VI below and Section 2.2 belowregarding termination, this Agreement 
will become effective as of the date hereof (the “Effective Date”), cover six academic years, and 
end on June 30th at the end of that sixth academic year (.  That expiration or termination date is the 
“Termination Date”).,” and the period from the Effective Date to the Termination Date is the 
“Term”. 
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2.2  Renewal. Upon the expiration of the Term defined in Section 2.01 above or a Renewal Term 
defined in this Section 2.2, this Agreement will automatically renew for a period of six years, each 
renewal term to run from July 1 to June 30 of the fifth succeeding year (a “Renewal Term”) unless 
(i) written notice of an intent to terminate or renegotiate is given by either party not less than 180 
days prior to the Termination Date or the end of a Renewal Term, or (ii) this Agreement is 
terminated pursuant to ARTICLE VI below. 

ARTICLE III. 
EDUCATIONAL, ADMINISTRATIVE, AND OPERATIONAL SERVICES 

3.1 Engagement.  NSA hereby engages RSS to provide the services and support which are more fully 
set forth herein, and RSS hereby accepts such engagement. 

3.2  Educational Services. 

a.  For the Term (as defined in ARTICLE II above), RSS shall implement the educational goals 
and programs set forth in the Charter and established by the Board, including but not limited 
to methods of pupil assessment, admission policy and criteria, school calendar and school day 
schedule, age and grade classifications of pupils to be enrolled, and methods to be used to 
monitor performance towards targeted educational outcomes (collectively the “Educational 
Program”). In the event thatIf RSS determines that it is advisable to modify the Educational 
Program set forth in the Charter, RSS will provide written notification to the Board specifying 
the changes it recommends and the reasons for the proposed changes. However, no changes in 
the Educational Program shall be implemented without the prior approval of (i) the Board (in 
its sole and absolute discretion) and (ii) if required, the Authorizing Body. RSS shall provide 
the Board with periodic written reports specifying the level of achievement of each of the 
campus’ educational goals set forth in the Charter and detailing its plan for meeting any 
educational goals that are not being attained. These reports will be submitted to the Board on a 
quarterly basis, and at such other times as mutually agreed time period, as the same may be 
changed from time to time. The Educational Program shall be in compliance with all applicable 
state and federal laws, rules and regulations, the Charter, and the Board’s decisions from time 
to time.  

Under the policy direction of the Board, RSS shall be responsible for the aforesaid educational 
services (the “Educational Services”) to be provided to the NSA and its students,.  Such 
Educational Services include, but are not limited to:  

(i1)  Curriculum Development. 

(A) Monitoring and, reviewing;, and evaluation of curriculum, assessments, and 
accountability systems; 

(B)  Coordination of standardized testing; 

(C)  UpdateUpdating and reviserevising of academic policies and procedures in accordance 
with amendments to (D)  laws, regulations and/or policies,;  

(E)  Monitor develop of(D) Monitoring, developing, and documenting gifted 
education, special education, and ESL academic plans; and (ii 

(E) Ensuring curricular alignment with the Nevada Academic Content Standards; 

(2)  Instruction. Oversight and coordination of the services to be provided by instructional and 
administrative personnel, including the Principal (and/or executive director),Executive 
Director, the building principals, if any, and the rest of the leadership team, the teachers, 
and support staff; 

Attachment 23 Nevada Strong Application Page 423



5 
 

(iii3) Special Education. Facilitation and oversight of special education services by the 
school to its students into ensure conformity with the requirements of state and federal laws 
and applicable regulations and policies; 

(iv) Instructional Tools. Oversee(4) English Language Learner (ELL) Education. Facilitation 
and oversight of ELL services by the school to its students to ensure conformity with the 
requirements of state and federal laws and applicable regulations and policies; 

(5) Instructional Tools. Oversight of the selection of instructional tools, equipment and 
supplies, including textbooks, computers, software and multi-media teaching tools and 
such other tools as are appropriate and commonly used in public education; 

(v) 6) Extra-Curricular and Co-Curricular Programs. OverseeOversight of the 
development and monitoring of appropriate extra-curricular and co-curricular activities 
and programs; and 

(vi) 7) Additional Educational Services. At the request of the Board, overseeoversight and 
monitormonitoring of such other services as are necessary or expedient for the provision 
of teaching and learning at the campuses as may be agreed to in writing between the Parties. 

b.  RSS will be responsible and accountable to the Board for the provision, management, and 
oversight of the Educational Services, provided that such obligations, duties and 
responsibilities are limited by the NSA’s annual Budget, andNSA Budget, and in the event of 
a material, unforeseen reduction in NSA’s state funding, RSS will not be required to expend 
funds on such Services in excess of the amounts set forth in such NSA Budget unless approved 
by the Board and RSS. 

3.23  Administrative and Operational Services. 

a.    For the Term (as defined in ARTICLE II above), RSS will provide to the NSA and its 
campuses the following administrative and operational services (the “Administrative Services”);,” 
and together with the Educational Services, the “Services”): 

a. Bank Accounts.  Make deposits of funds which it is holding in trust for, or which it is obligated 
to pay to, NSA.  Under no circumstances will RSS have withdrawal or signatory rights on any 
operating, reserve, or other bank account(s) established by or in NSA’s name.   RSS’s sole 
authorization with respect to any such account shall be the foregoing deposit authority. 

b.  Human Resources/Personnel Management. Make strategic recommendations to the NSA 
Board and Executive Director regarding staffing levels and selection and hiring of all campus 
personnel, including the building principals and administrators, as is requested by the NSA 
Board from time to time; make recommendations to the Board and Executive Director 
regarding the selection and hiring of all other campus personnel; prepare job descriptions and 
employment contracts for approval by the Board; direct and guideconsult on the supervision 
and evaluation of staff.  Sub-Services include the following: 

i.  Update(1)  Updating and reviserevising position descriptions,; 

ii.  Prepare(2)  Preparing employment contracts, in consultation with NSA counsel; 

iii.  Interviewing all employees and providing list to the board hiring and firing of employee 
roster for approval; 

iv.(3)  Executing employee onboarding process including paperwork, reference and 
background checks, and confirming appropriate licensure and certifications;  

(4)  Recommending benefits providers as requested; managing benefits program including 
third-party providers selected by NSA;  
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(5)  Assisting NSA in interviewing employees as requested; and 

(6)  Maintaining all such teaching permits, licenses, approvals and authorizations in full force 
and effect and following local, state, and federal, laws. 

For the avoidance of doubt, notwithstanding the foregoing, the Parties acknowledge and agree 
that all final hiring and firing decisions regarding NSA personnel shall be solely and 
exclusively made by NSA administration, not by RSS (whose sole authority with respect 
thereto is to make recommendations and give advice to NSA).  See Section 1.2(c) for more 
information. 

c.  Professional Development for School Administrators and Teachers. 

In collaboration with campus administration, oversee all mandated training for campus 
employees, orientation and training for new campus employees prior to the commencement of 
each academic year and as needed, and professional development programs for campus 
employees on staff development days in accordance with the charter.  Sub-Services here 
include: 

i.(1)  Coordination of staff development and teacher certification, 

ii.(2)  Coordination of establishment of new teacher mentoring plan, 

iii. (3)  Coordination teacher training with respect to technology, 

iv. (4)  Training of employees, including the principal, administrators, and teachers, 

v. (5)  Training non-instructional personnel, and 

(6)   Recording, monitoring, and ensuring compliance with all applicable training 
requirements for all NSA staff and Board members. 

d.  Technology Support and Database Management. 

i.(1)  Handling the integration of technology into the school program, 

ii. (2)  Overseeing selection and implementation of Web design, maintenance, and hosting., 
and 

iii. (3)  Overseeing selection and implementation of a reasonable, comprehensive student 
information system. 

e.  Marketing and Advertisement Materials 

i. Drafting of operations manuals, forms (including teacher contracts, applications, enrollment, 
and similar forms) to be printed by the school. 

ii. Oversee  

(1)  Drafting and designing marketing and advertisement materials (brochures and fliers).) as 
requested by NSA administration; and 

(2)  Creating and maintaining social media platforms as directed by NSA. 

f.  Grant Writing. 

i.  RSS will 

(1)  Providing assistance in identifying and applying for grants;  

ii.(2)  In coordination with school administrators, RSS from time to time hereafter, may 
applyapplying for available grants in the name of the school, which will (A) provide 
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additional funding to the school, (B) aid the school in fulfilling the terms of the contract 
and/or (C) provide additional services and programs to the students; and 

iii.  (3)  Reasonably prior to the application for any grant funds, submitting the draft to 
NSA shallfor review and approve anyapproval of such grant application, all in a timely 
manner including any fees to be paid to the RSS. 

g.  Facility Operation and Maintenance. Coordinate and oversee the operation and maintenance of 
the NSA’s campus facilities (the “Facilities”), to the extent consistent with (and to ensure 
compliance with) any and all leases or other documents pertaining to the Facilities, including 
oversight and management of any repairs and renovations undertaken by the NSA with respect 
to the Facilities. 

h.  Food Service. Recommend to the NSA Board a qualified food service management provider 
and appropriate terms of a food service management contract; supervise administrative services 
on food service program to be incompliancefor compliance with federal and state regulations; 
manage food service vendor; process all applicable applications, audits, and reports as required 
by the National School Lunch Program. 

i.  Business Administration. 

RSS will interview and select Provide an individual (subject to the NSA Board Board’s final 
rejection or approval) who is appropriately qualified and certified to serve as the 
campuscampus’ Business Administrator, (i.e., chief financial officer), who shall perform, or 
oversee the performance of, all services necessary and appropriate for the proper performance 
of the school’s business functions, including budget and accounting operations, general ledger 
management and financial reporting in accordance with this Agreement and applicable statutes 
and regulations. 

(1) Payroll. RSS will overseeRecommend the selection of the payroll and account -payable 
system or such other suitable alternative payroll and account-payable provider as RSS may 
selectrecommend for selection from time to time with , subject to the final approval of the 
Board. NSA employees, including administrative employees, will be responsible for all 
data input. The NSA will be responsible for establishing appropriate banking arrangements 
to enable the accounting system to make direct charges of payroll against the campus 
payroll account each pay period, as well as account-payable payments from its operating 
account. 

(2) (2Accounts Payable.  Process vendor payments pursuant to NSA’s prior approval and per 
applicable accounting policies and procedures established by the Board. 

(3) Public Relations. Coordination and assistance with any and all advertising, media, and 
public relations efforts, including community outreach programs. All public relations will 
be subject to the mutual approval of both Parties.  Sub-tasks include: 

(A. ) Coordinating development of newspaper and radio advertisement with school 
administrators.; and 

(B.)  Coordinating and drafting press releases in coordination with school 
administrators and the NSA board of directorsNSA’s Board. 

(34) Budgeting and Financial Reporting. 

(A. ) The Board is responsible for approving the final budget in accordance with the 
provisions of the state public charter rule and regulations. RSS will oversee the 
preparation of each annual school budget by the principal and present to the Board aits 
proposed annual budget (the “NSA Budget”). Future annual budgets will be prepared 
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by RSS in the same general manner as the first year’s annual budget (unless a different 
format is required by the law) and will be subject to the approval of the Board, 
consistent with this Agreement, the Charter and the Act,. The projected annual budget 
will include, but not be limited to, the financial details relating to the Educational 
Services and Administrative Services to be provided pursuant to this Agreement and 
may be amended from time to time as deemed necessary by the Board, including at the 
end of each fiscal year so as to eliminate any budget-vs-actual cost overruns. 

(B.)  The preparation of other financial statements as requested by the Board or required 
by and in compliance with the Charter, the Act and other applicable laws and 
regulations, including such documentation as may be required by the independent 
certified public accountants retained by the Board to perform annual audits of the 
NSA’s financial statements. The cost for preparation of the financial statements will 
be the responsibility of the RSS. The cost of the auditstatutorily-required, independent 
audits will be the responsibility of the NSA and will be provided for in the NSA 
Budget. 

(45)  Maintenance of Financial and Student Records. 

(A. ) RSS will maintain accurate financial records pertaining to its operation of the NSA 
together with all NSA financial records prepared by RSS, and retain these records as 
required by the records retention and disposal Schedule forschedules in Nevada state 
laws and other applicable laws and regulations., including NRS Chapter 239. All the 
NSA financial records retained by RSS pertaining to the NSA will be available to the 
NSA, the Authorizing Body, and to all other appropriate regulatory authorities for 
inspection and copying at the NSA’s facilities upon request, it being understood that 
in most cases (i.e., barring a reasonably unforeseen issue) such copies will be made 
available online and no later than within thirty (30)three (3) Business Days.  In this 
Agreement, a “Business Day” means a day on which federally-chartered banks are 
open for business daysin Las Vegas, Nevada. 

(B.)  RSS will maintain accurate student records pertaining to students enrolled in the 
NSA campuses as is required and in the manner provided by the Charter, the Act and 
applicable laws and regulations, together with all additional student records prepared 
by or in the possession of RSS. RSS shall retain such records permanently at the 
campus on behalf of the NSA, until this Agreement is terminated, at which time such 
records will be delivered to the NSA, which shall thereafter be solely responsible for 
the retention and maintenance of such records (it being understood that such student 
records are and shall be at all times the property of the NSA).during the Term the sole 
and exclusive property of NSA, and following the Termination Date, RSS shall not 
make any use thereof for any reason).   

(C.)  During the Term of this Agreement, the NSA may disclose confidential data and 
information to RSS and its respective officers, directors, employees and designated 
agents to the extent permitted by applicable law, including without limitation, the 
Individuals with Disabilities Education Act (“IDEA”), 20 USC §1401 etseqet seq., 34 
CFR 300.610 - 300.626; Section 504 of the Rehabilitation Act of 1973, 29 USC §794a, 
34 CFR 104.36; the Americans with Disabilities Act, 42 USC §12101 et seq.; the 
Health Insurance Portability and Accountability Act (“HIPAA”), 42 USC 1320d- 
13200d-8; 45 CFR 160, 162 and 164; and social security numbers, as protected by the 
federal Privacy Act of 1974, 5 USC §552a. RSS and the NSA will maintain the proper 
confidentiality of such records as required by law and the Charter, including the 
provisions of the Family Educational Rights and Privacy Act (20 USC Section 1232g 
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et seq).) (“FERPA”), RSS, and its respective officers, directors, employees and 
designated agents are hereby authorized to serve as agents of NSA under FERPA for 
the NSApurpose of receiving and handling such information, having a legitimate 
educational interest in the Educational Program and itsNSA’s students for purposes of 
the FERPA such that they are jointly and severally entitled to access the educational 
records of the Educational Program for all purposes related to FERPA. 

(D.  ) RSS will maintain accurate employment, business and other records pertaining to the 
operation of the NSANSA (and separately, of RSS), as is required and in the manner 
provided by the Charter, the Act and applicable laws and regulations. RSS shall retain 
such records permanently on behalf of the NSA until this Agreement or its successor 
agreement (if any) is terminated, at which time such records will be delivered to the 
NSA, which shall thereafter be solely responsible for the retention and maintenance of 
such records (it being understood that such employment, business, and other records 
are and shall be at all times the sole and exclusive property of NSA, and following the 
NSA).Termination Date, RSS and theshall not make any use thereof). RSS and NSA 
will maintain the proper confidentiality of such records as required by the Charter and 
applicable law. This Agreement shall not be construed to restrict the Authorizing 
Body’s or the public’s access to these records under the Freedom of Information Act, 
Nevada’s open meeting law (NRS Chapter 241), or the Charter, except to the extent 
permitted by law. 

(E.  The Board)  NSA shall be entitled at any time upon reasonable notice to RSS to take 
exclusive control and possession of, and to audit, the books and records of the school 
pertaining to its operation of the NSA pursuant to this Agreement. 

(F)  RSS (and its employees) shall reasonably create, track, and manage its computer and
device passwords from time, to prevent accidental or criminal data breaches. If RSS 
becomes aware of any unauthorized access to such data, and/or the theft or loss of a 
password, it shall immediately contact NSA and provide all known details thereof. 

j. Admissions. In its first year, RSS will provide advice, recommendations, and assistance in the
conduct by NSA of the campus admissions and enrollment process, including recruitment, the
lottery process, and student registration, and for maintaining and administering the campus
waiting list in accordance with the Charter School Law. Following years, RSS will oversee
implementation of the NSA campus admission and student enrollment policy in accordance
with the Charter and applicable laws andAct and related regulations.

k. Purchasing.

i.(1) RSS will coordinate and monitorsmonitor the purchase or lease of furniture, 
computers, software, equipment, and other properties by the NSA, as necessary for the 
operation of the school, including preparing and managing Request for Proposals (RFPs), 
pursuant to the ultimate decision-making of the Board (and/or Executive Director) 
regarding such purchases and leases; 

ii. RSS(2)  RSS will take all relevant provisions of the Charter (and if it cross-references the
same, the local government purchasing laws at NRS 332.039 et seq.); and

(3) RSS will provide access to the school to obtain centralized purchasing discounts where
applicable and available.

l. Operations and Governance

(1) RSS will collect and evaluate student academic data as requested by NSA and in
compliance with applicable laws and regulations; 
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(2) RSS will draft and evaluate operational, financial, and academic manuals and forms
(including teacher contracts, applications, enrollment, and similar forms) to be printed by 
the school; 

(3) RSS will draft and evaluate operational, financial, and academic policies and procedures
subject to NSA’s final approval; 

(4) RSS will provide staff support to the Board including services such as coordinating and
scheduling meetings, organizing training, making copies, and other executive services as 
requested. 

m. Additional Administrative Services. Any other Services reasonably necessary or expedient for
the effective administration of the NSA campuses as agreed to in writing from time to time by
RSS and the Board. The Administrative Services will be provided in accordance with the
Educational Program, the Act, and the Charter.

m. Subject to this Agreement, the Charter, the Act, other applicable laws and regulations, RSS
may modify the methods, means and manner by which such Administrative Services are
provided at any time, provided that RSS supplies the Board with written notice of such
modifications.

3.34  Place of Performance: Provision of Offices. 

a. Adequate Staffing.  RSS shall hire an appropriate and reasonable number of adequately-
qualified employees and personnel to perform the Services, and ensure that all such personnel 
maintain high standards of confidentiality, honesty, integrity, and impartiality.  During the term 
of this Agreement, RSS shall reasonably make available the advice, expertise and judgment of 
its organization relating to the Services to be provided hereunder. 

b. Key Employee(s).  As of the Effective Date, RSS’s “Key Employees” are Dr. Soner Tarim and
Mr. John Subas.  RSS may replace a Key Employee from time to time with a new individual 
who has equal or more experience and skills in providing charter school management services 
and is reasonably acceptable to NSA (in its reasonable discretion).  RSS shall ensure that at all 
times during the Term, at least one Key Employee is formally assigned to NSA to supervise 
and oversee the provision of the Services hereunder, and is therefore reasonably available to 
NSA on a day-to-day basis for questions, comments, and requested assistance. 

b. Roll-Out & Subsequent Placement.  RSS will place a Key Employee onsite, in Las Vegas,
Nevada, during no less than [___________ percent (___%)]1 of the time period between the 
Effective Date and the opening of the school to students in or around mid-August 2020.  Such 
percentage shall be calculated on the basis of Business Days in Las Vegas, Nevada, not 
weekends or holidays.  Thereafter, the Key Employee may be based outside of the State of 
Nevada, as long as he/she remains reasonably available to NSA as required in this Agreement. 

c. Facilities.  NSAThe NSA Board is responsible for the acquisition by purchase or lease of
facilities that comply with all of the requirements of the Charter and(the “Facilities”).  NSA
will provide RSS with necessary and reasonable classroom and office space at the Facilities to
perform all Services described in this Agreement.  RSS will provide management services at
the Facilities.  RSS may provide other Services elsewhere, unless prohibited by the Charter
andor applicable laws.

3.4  5  Limited Authority. 

1 This remains subject to negotiation. NSA’s current expectation is that an RSS Key Employee will be onsite no less 
than during the entire summer period between Nevada school years.  This contract provision will be finalized prior to 
SPCSA approval. 
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Subject to Section 1.2, by this Agreement, the Board provides RSS all authority and power 
necessary and proper for RSS to undertake its responsibilities, duties and obligations provided for 
in this Agreement, except in cases wherein such authority may not be delegated under the 
provisions of the Act, any other applicable laws and regulations, or the Charter, provided further 
that no provision of this Agreement shall prohibit the Board from acting as an independent, self-
governing public body, permit public decisions to be made other than in compliance with the Open 
Meetings Act or interfere with the Board’s obligations to exercise its statutory, contractual and 
fiduciary responsibilities in governing the operation of its campuses. 

3.6  Performance Standards & Requirements.   

a. RSS shall provide the Services in a reasonable, professional, first-class manner which:  (i) is 
consistent with the provision of similar services to charter schools of similar quality, size, and 
purpose in the United States; (ii) is of no less quality than that provided by RSS to any other 
charter school to whom it provides similar services; (iii) is within any rules and parameters 
reasonably established by NSA or this Agreement; (iv) reflects favorably at all times on, and 
will not act to disparage or injure the reputation of, NSA; and (v) is in the best interests of NSA. 

b. RSS hereby represents and warrants that it holds all governmental licenses, permits, approvals, 
and qualifications necessary or appropriate to perform its obligations and provide the Services 
herein (the “Permits”).  RSS covenants that the Services will:  (a) comply with the Permits; (ii) 
conform to all applicable federal, state and local laws, regulations, ordinances, rules, codes, 
and orders, including labor laws and OSHA regulations; (c) be free and clear of liens, 
mortgages, or encumbrances; and (d) conform to customary charter-management industry 
standards.  At any time upon NSA’s request, RSS shall immediately provide proof of such 
Permits.   

c. RSS shall immediately notify NSA if at any time RSS is not in compliance with this Section 
3.6. 

3.7 Board’s Evaluative Tool for RSS Performance (Crosswalk).  Attached as Exhibit A hereto is a chart 
intended to serve as one of the NSA Board’s primary (but not exclusive) evaluative tools for RSS’s 
performance of Services hereunder.  This chart generally serves as a “crosswalk” of NSA’s 
academic, financial, and organizational goals vis-a-vis the Authorizing Body’s Charter School 
Performance Framework, including NSA’s mission-specific goals, performance goals, and 
expectations for RSS in relation to each charter school goal. 

ARTICLE IV. 
COMPENSATION 

4.1  Compensation for Services.  

a. Annual Fee.  Commencing July 1.2019.on [September 15, 2020], for the Term of this 
Agreement, including each and every Renewal Term, and subject to subsections below, the 
NSA will pay to RSS on an annual fee (the “Annual Fee”) calculated as follows: 

i.(1)  School Year-1 (2020-2021): The annual fee to be paid for services performed between 
July 1, 2020 through June 30, 2021 shall be the sum of fifteentwelve percent (1512%) of 
all gross government-sourced revenue (federal, state, and local) received during the school 
year. 
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ii.(2)  School Year-2 (2021-2022): The annual fee to be paid for services performed between 
July 1, 2021 through June 30, 2022 shall be the sum of fifteen[twelve percent (15%)12%)]2 
of all gross government-sourced revenue (federal, state, and local) received during the 
school year. 

iii.(3)  School Year-3 (2022-2023): The annual fee to be paid for services performed between 
July 1, 2022 through June 30, 2023 shall be the sum of fourteen[twelve percent 
(14%)12%)] of all gross government-sourced revenue (federal, state, and local) received 
during the school year. 

iv.(4)  School Year-4 (2023-2024): The annual fee to be paid for services performed between 
July 1, 2023 through June 30, 2024 shall be the sum of thirteen[twelve percent (13%)12%)] 
of all gross government-sourced revenue (federal, state, and local) received during the 
school year. 

v.(5)  School Year-5 (2024-2025): The annual fee to be paid for services performed between 
July 1, 2024 through June 30, 2025 shall be the sum of thirteen[twelve percent (13%)12%)] 
of all gross government-sourced revenue (federal, state, and local) received during the 
school year. 

vi.(6)  School Year-6 (2025-2026): The annual fee to be paid for services performed between 
July 1, 2025 through June 30, 2026 shall be the sum of [twelve percent (12%)%)] of all 
gross government-sourced revenue (federal, state, and local) received during the school 
year. 

b. All-Inclusive Fee.  The Annual Fee constitutes the sole and exclusive consideration due and 
payable with respect to this Agreement (excepting only any Supplemental Programs 
contemplated in ARTICLE V).  The Annual Fee is inclusive of RSS’s out-of-pocket costs and 
expenses (e.g., for postage, telecommunications, travel, accommodation, food, entertainment, 
and per diems), which are therefore not subject to separate invoicing and reimbursement. 

c. Estimate & True-Up.  The Annual Fee shall initially be calculated based on budgeted numbers 
andfor an upcoming school year.  The Annual Fee shall subsequently be adjusted based on 
realized actual enrollment counts submitted to the State. The annual management of Nevada in 
the first few weeks of the school year, in accordance with Nevada law.  (Following that 
adjustment, there shall be a “true-up” credit to NSA, or additional sum due from NSA, with 
respect to the prior monthly payments made, which credit or debit shall be allocated equally 
among all of the remaining monthly payments from NSA in the same fiscal year.)  The Annual 
Fee shall be paid to RSS in twelve (12) equal monthly installments beginning in July of each 
school year., except in the first year (when payment shall be made in accordance with Section 
4.1(a) above).  The exact day of the month that each monthly installment payment may be will 
be paid will be the fifteenth (15th), but that date shall be reasonably adjusted by the Parties, 
according to thewhen NSA receives its state aid paymentpayments (typically referred to as the 
Distributive School Account (“DSA”) payments) from the State of Nevada.  In months where 
no state school payments are to be received, the day of the month when that monthly installment 
will be due will be mutually agreed upon by the Parties, after taking into consideration available 
year-end funds and the timing of funds to be made available from state aid anticipation notesthe 
DSA or other sources. 

4.2 Other Revenue Sources. 

                                                 
2 Year 1 will begin with a 12% fee.  The Parties are continuing to negotiate the fee for Years 2 through 6, which may 
be lower than, but will in no event be larger than, 12%.  This contract provision will be finalized prior to SPCSA 
approval. 
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a.  The NSA and RSS may, together or independently, solicit and receive grants and donations 
from public and private sources consistent with the mission and the NSA’s Charter, in the name 
of eitherNSA and/or RSS or the NSA; provided, however, that any solicitation of such grants 
or donations by RSS in the name of the NSA or which identifies the NSA shall be subject to 
the prior, written approval of the Board or (if it delegates the responsibility therefor) NSA’s 
Executive Director, in either case in its/his/her sole discretion. 

b.  All funds received by RSS or the NSA for the benefit of the NSA from such other revenue 
sources and programs pursuant to this Section 4.2 shall be deemed NSA funds, but not included 
in calculating the Annual Fee. 

c.  Nothing in this Section 4.2 will be construed to prohibit RSS from soliciting funds or grants 
solely for its own general corporate purposes and using such funds or grants solely for its such 
purposes. 

4.3 RSS shall not directly or indirectly seek or receive a fee, bonus, or other consideration from any 
source other than NSA for providing the Services required under this Agreement, except as may be 
disclosed in writing and pre-approved by NSA (in its sole discretion). 

ARTICLE V. 
SUPPLEMENTAL PROGRAMS 

5.1  Supplemental Programs. In addition to the Educational Services and Administrative Services 
provided by RSS to the NSA, RSS may, subject to Board approval (which approval shall not be 
unreasonably withheldbe in its sole discretion), provide additional services, including, but not 
limited to, pre- kindergarten, summer school, academic camps, before and after school programs, 
and vocational training, to students and non-students of the NSA (the “Supplemental Programs”), 
provided that nothing herein shall require RSS to provide any such Supplemental Program., nor 
NSA to order the same (or to order the same from RSS, as opposed to other vendors). RSS may 
retain the fulla percentage amount of any and all revenues collected from or for such Supplemental 
Programs, and RSS will be responsible for the full cost of providing such Supplemental Programs. 
The Board will permit RSS to operate such Supplemental Programs at  as agreed by the Facilities 
without charge to RSS; provided, however, that RSS shall provide to the NSA a fee equal to 15% 
of the profits (if any) derived by RSS from such Supplemental Programs.Parties in a signed writing.  

ARTICLE VI. 
TERMINATION OF AGREEMENT 

6.1  Termination. 

a.  By the NSA. The  with Cause.  

(1) NSA may terminate this Agreement prior to the end of the anticipated term specified in 
ARTICLE II in the event that RSS fails to remedy a material breach of this Agreement 
within 60 days after written notice from the Board. fifteen (15) days after written notice 
from the Board or NSA’s Executive Director (provided, however, that there shall be no 
cure period whatsoever, and the notice of termination shall be immediately effective, if (i) 
by its nature, the material breach is reasonably incapable of being cured; or (ii) the material 
breach constitutes or has created a threat to the health, safety, or welfare of NSA’s students. 

(2) A material breach by RSS includes, but is not limited to: (i) a material failure to account 
for its expenditures of NSA funds or for other expenses incurred by the NSA at RSS’s 
directionsuggestion, (ii) RSS’s failure to substantially follow policies, procedures, rules, 
regulations or curriculum duly adopted by the Board which are not in violation of or 
conflict with the Charter, this Agreement, the Act, and applicable laws and regulations, 
(iii) failure to abide by and meet the educational goals set forth in the Charter such that the 
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Charter will be terminated or revoked or NSA has received a notice of concern from its 
Authorizing Body, (iv) the employment of teacherspersonnel in violation of the Act or this 
Agreement, (v) any act or omission that causes the NSA to materially breach the Charter 
or any of the NSA’s other material contractual obligations in any way, or (vi) the filing of 
Bankruptcy by RSS. Termination by  (For the purposes of this Agreement, a “Bankruptcy” 
includes without limitation if RSS files a voluntary petition of bankruptcy or a petition or 
answer seeking reorganization, arrangement, composition, a receivership, or similar relief 
under present or future federal or state bankruptcy codes or laws, or makes an assignment 
for the NSA will not relievebenefit of its creditors, or admits in writing its inability to pay 
its debts as they become due, or consents to the NSAappointment of any obligations for 
payments outstanding to RSS as of the date of the termination.receiver, trustee or liquidator 
of all or a substantial part of its property, or if any petition seeking any such relief is 
commenced against RSS and not dismissed within ninety (90) days.) 

b.  By RSS.  with Cause.  

(1) RSS may terminate this Agreement prior to the end of the anticipated term specified in 
ARTICLE II in the event that the BoardNSA fails to remedy a material breach within a 
period reasonable under the circumstances, which in no event shall be longer than sixty 
(60) days after written notice from RSS.   

(2) A material breach by NSA includes, but is not limited to (i) the NSA’s failure to pay any 
fee or reimbursement as required by the terms of this Agreement, (ii) adoption by the NSA 
of an Educational Program in substantial variance from the Curriculum or the material 
recommendations of RSS, or (iii) an act or omission that causes RSS to be unable to 
perform its material obligations under this Agreement. Termination by RSS will not relieve 
the NSA of any obligations for payments outstanding to RSS as of the date of termination 
or liability for financial damages suffered by RSS as a consequence of the NSA’s breach 
(or of RSS’s termination as a result thereof) of this Agreement 

c.  By the NSA without Cause. Notwithstanding the provisions of the foregoing 
subparagraphsubparagraphs (a) and (b), the BoardNSA shall have the right (assuming that RSS 
otherwise has no continuing liability, contingent or otherwise, to third parties under contracts 
entered into by Charter School) to terminate this Agreement without cause, provided, however, 
that upon such termination, RSS shall be entitled to Winding Down Clause, an awardfor no 
reason whatsoever, at any time, effective no earlier than: 

(1) during the first year of damages suffered on accountthe Term of such early termination.this 
Agreement (the “Probationary Period”), thirty (30) days from delivery of NSA’s notice; 
and 

(2) after the Probationary Period, ninety (90) days from delivery of NSA’s notice.   

d.  Termination of the Charter. This Agreement will automatically terminate upon the NSA’s 
ceasing to be a party to a valid and binding charter. If the Charter is suspended, revoked or 
terminated, or a new charter contract is not issued by the Authorizing Body after expiration of 
the Charter, this Agreement shall automatically be suspended or terminated, as the case may 
be, on the same date as the Charter is suspended, revoked, terminated or expires without further 
action by the parties provided, however, that this Agreement will continue to remain in effect 
until the Termination Date or the end of a Renewal Term (as applicable) if the Board has 
entered into a subsequent charter. Termination pursuant to this paragraph will not relieve the 
NSA of any obligations for payments outstanding to RSS as of the date of termination., without 
further action by the parties.  
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e. Effects.  Termination by either Party hereunder will not relieve NSA of any obligations for 
payments outstanding to RSS as of the date of the termination, nor constitute a waiver of any 
cause of action, for breach of this Agreement or otherwise, that either Party may have against 
the other.  Within ten (10) days of termination, RSS shall refund to NSA a pro rata portion of 
the final monthly payment of the Annual Fee (pro-rated based on the actual number of days in 
that month, relative to the number of days preceding termination), as adjusted to reflect the full 
“true-up” due under Section 4.1(b) for the remainder of the year (i.e., on an accelerated basis).  
Termination by either Party hereunder will also not relieve either Party of obligations herein 
which by their nature should reasonably survive termination, including (for example) the 
indemnity duties in ARTICLE VIII.  Upon termination, RSS shall use its best efforts to 
cooperate with any new manager or other service provider providing similar services to the 
school thereafter, and to NSA’s employees, for a reasonably seamless transition, including 
immediately and peaceably delivering to NSA any and all books, documents, electronic data 
or records of any kind or nature pertaining to the school’s operations and/or transactions.  

ARTICLE VII. 
INTELLECTUAL PROPERTY; PROPRIETARY INFORMATION AND OWNERSHIP 

7.1  Intellectual Property and Ownership.  

a. License; Purpose.  The parties hereby agree that for the duration of this Agreement, each party 
is permitted to use the other’s intellectual property, but each shall maintain ownership of its 
own intellectual property.During the Term of this Agreement, each Party is permitted to use 
the other Party’s intellectual property, meaning each Party hereby grants the other Party a 
limited, revocable, world-wide, non-exclusive, royalty-free, personal, non-assignable, non-
transferrable, and non-sublicensable license (the “IP License”) to use its intellectual property 
for the sole purpose of the other Party meeting its obligations in the Charter, this Agreement, 
and under applicable law (collectively, the “Permitted Purpose”).  The IP License is not a 
transfer or assignment, meaning each Party shall maintain sole and exclusive ownership of its 
own intellectual property. 

b.  NSA Materials.  Curriculum or other educational materials created by RSS by using the NSA’s 
funds pursuant to this Agreement will be the property of the NSA.sole property of NSA.  Any 
RSS Proprietary Information which is substantially modified, altered, or otherwise converted 
into a derivative work by NSA, or by RSS by using NSA’s funds, will be the shared, co-owned 
property of RSS and NSA.  All materials referenced in this Section 7.1(b) constitute “works-
for-hire.” 

b.  The c.  RSS Materials.  Subject to Section 7.1(b): 

NSA acknowledges that RSS has created materials, programs and methods and has a 
proprietary interest in the training materials, policies, processes, programs, and methodologies 
developed by RSS (collectively, “RSS Proprietary Information”), and that the above RSS 
Proprietary Information is core to RSS’s business, and as such, is of significant value. RSS 
owns and shall own all existing, and hereafter created, copyrights, trademarks, and patents, and 
other intellectual property rights with respect to all training materials, policies, process, 
programs, and methodologies that are developed by RSS, its employees, agents or 
subcontractors. RSS shall have the sole and exclusive right to license any of its Proprietary 
Information to third parties. The NSA shall take all measures reasonably necessary to protect 
the RSS Proprietary Information from being disclosed to or used by any third party without 
RSS’s prior written approval, which may be withheld in its sole and absolute discretion. 
Nothing contained herein shall be construed in a manner that would cause the NSA to act or 
fail to act in a manner that would cause the NSA to be in violation of any State openpublic 
records law, including NRS Chapter 239.  
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c.  d.  No Registration.  Except with the licensing Party’s prior, written approval (in its sole 
discretion), the licensee Party shall not directly or indirectly register or cause to be registered 
with any governmental authority any trademark, trade name, service mark, trade dress, internet 
domain name, other universal resource locator, patent, mask work or copyright consisting of, 
embodied in, relating to, or arising out of the licensing Party’s intellectual property. 

e. Post-Term Use.  Subsequent to the termination of this Agreement, the NSA may continue to 
make use of RSS Proprietary Information developed or put in place at the school during the 
Term of this Agreement, without any payment or penalty, but shall continue to be subject to 
the above requirements regarding non-disclosure, provided this Agreement is not terminated 
by RSS with cause prior to its natural expiration, including all renewal terms. 

ARTICLE VIII. 
INDEMNIFICATION 

8.1  Indemnification of RSS. To the extent permitted by law, the NSA will indemnify, defend and save 
and hold RSS and its affiliates and all of their respective employees, officers, directors, 
subcontractors and agents harmless against any and all claims, demands, suits or other forms of 
liability (including reasonable attorneys’ fees and costs) that may arise out of, or by reason of, (i) 
any noncompliance by the NSA with any agreements, covenants, warranties or undertakings of the 
NSA contained in or made pursuant to this Agreement, and(ii) any misrepresentations or breach of 
the representations and warranties of the NSA contained in or made pursuant to this Agreement., 
and (iii) any acts or omissions of NSA (and any owner, member, shareholder, director, officer, 
employee or agent thereof). In addition, the NSA will reimburse RSS for any and all legal expenses 
and costs associated with the defense of any such claim, demand or suit. The indemnification 
requirements of this Section 8.1 may be met by the purchase of insurance pursuant to ARTICLE 
IX below. 

8.2  Indemnification of the NSA. RSS will indemnify, defend and save and hold the NSA and all of its 
employees, officers, directors, subcontractors and, agents, volunteers, students, and parents 
harmless against any and all claims, demands, suits or other forms of liability (including reasonable 
attorneys’ fees and costs) that may arise out of, or by reason of, (i) any noncompliance by RSS with 
any agreements, covenants, warranties or undertakings of RSS contained in or made pursuant to 
this Agreement, and(ii) any misrepresentationmisrepresentations or breach of the representations 
and warranties of the RSS contained in or made pursuant to this Agreement., and (iii) any acts or 
omissions of RSS (and any owner, member, shareholder, director, officer, employee or agent 
thereof). In addition, RSS will reimburse the NSA for any and all legal expenses and costs 
associated with the defense of any such claim, demand or suit,. The indemnification requirements 
of this Section 8.2 may be met by the purchase of insurance pursuant to ARTICLE IX below. 

8.3 Procedure.  Promptly after receipt by an indemnified person or entity of commencement of a 
proceeding against it, such person shall, if indemnification is requested hereunder, give notice to 
the relevant indemnifying Party of the commencement of such claim, but the failure to notify the 
indemnifying Party will not relieve the latter of any liability (except to the extent of any prejudice 
caused thereby).  If the indemnifying Party assumes the defense of a proceeding, (i) it will be 
conclusively established that the claims made therein are within the scope of and subject to 
indemnification; and (ii) no compromise or settlement of such claims may be effected by the 
indemnifying Party without the indemnified person or entity’s consent unless (A) there is no finding 
or admission of any violation of law or of the rights of any person and no effect on any other claims 
that may be made against the indemnified person, and (B) the sole relief provided is monetary 
damages that are paid in full by the indemnifying Party; and (c) the indemnified person or entity 
will have no liability with respect to any compromise or settlement of such claims effected without 
its consent. If notice is given to the indemnifying Party of the commencement of any proceeding 
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and the indemnifying Party does not, within ten (10) days after the indemnified person or entity’s 
notice is given, give notice to the indemnified person or entity of its election to assume the defense 
of such proceeding, the indemnifying Party will be bound by any determination made in such 
proceeding or any compromise or settlement effected by the indemnified person or entity. 

ARTICLE IX. 
INSURANCE 

9.1  Insurance Coverage. The NSA will maintain general liability insurance and umbrella insurance 
coverage, as well as standard employment, workers’ compensation, automotive, and criminal 
coverages, in the amounts required by the Charter., and from reasonable insurers. Such policies 
shall name RSS and its affiliates and their respective directors, officers, employees, subcontractors, 
and agents as as an additional insuredsinsured under such policies. The NSA will comply with any 
information requests from its insurer(s) and all reporting requirements applicable to such insurance. 

9.2  RSS Coverage. RSS will maintain general liability insurance and umbrella insurance coverage., as 
well as standard employment, workers’ compensation, automotive, and criminal coverages, in 
reasonable and customary amounts for charter school management companies in the United States, 
and from reasonable insurers. Such policies shall name NSA as an additional insured under such 
policies. RSS will comply with any information requests from its insurer(s) and all reporting 
requirements applicable to such insurance.   

9.3  Cooperation. Each Party will, upon request, present reasonable evidence to the other that it 
maintains the requisite insurance in compliance with the provisions of this ARTICLE IX. Each 
Party will comply with any information or reporting requirements required by the other Party’s 
insurer(s), to the extent reasonably practicable. 

ARTICLE X. 
DISPUTE RESOLUTION 

10.1  Dispute Resolution Procedure. The Parties hereto will endeavor to resolve in good faith any 
controversy, disagreement or claim arising between them, whether as to the interpretation, 
performance or operation of this Agreement or any rights or obligations hereunder. Any and all 
other disputes which cannot be resolved informally shall be settled by final and binding arbitration 
in Las Vegas, Nevada in accordance with the Expedited Rules of the Commercial Arbitration Rules 
of the American Arbitration Association, except as otherwise expressly provided herein or agreed 
to in writing by the parties, or to the extent inconsistent with the requirements of Nevada law. If 
the Parties are unable to do so,arbitrate, or seek preliminary (e.g., injunctive relief), any such 
controversy, disagreement or claim will be exclusively submitted, for final resolution to a state 
court of competent jurisdiction in the Clark County in the State of Nevada. The Parties waive any 
objection based on forum non conveniens or to venue of any action in Nevada instituted hereunder.  
Pending the resolution of the dispute, all other obligations of the Parties hereto will continue as 
stipulated herein, and all monies not directly involved in such dispute or difference will be paid 
when due. The court will make its decision in accordance with the laws of the State of Nevada and 
the United States. 

10.2 Attorneys’ Fees.  If any arbitration or proceeding is commenced under or in connection with this 
Agreement, including any Bankruptcy proceeding, the losing Party shall pay to the prevailing Party 
in any such matter the reasonable attorneys’ fees incurred by the prevailing Party in connection 
therewith, together with all costs and expenses of the prevailing Party, as well as the cost of the 
arbitrator’s fees and expenses. 

10.3 Statute of Limitations.  The Parties agree that any arbitration demand or lawsuit must be filed within 
three (3) years from the time of any breach of this Agreement (or from the non-breaching Party’s 
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discovery of the breach, if such Party had no actual or constructive notice thereof), and that any 
claim commenced or filed after that time shall be time-barred as a matter of law.   

ARTICLE XI. 
NEVADA-SPECIFIC CHARTER SCHOOL PROVISIONS 

11.1  All NSA obligations to RSS are not the obligations, directly or indirectly, in whole or in part, of 
the State of Nevada, State Public Charter School Authority, or State Department of Education. 

11.2 Neither Party will discriminate against any person on the basis of race, color, religion, national 
origin, sex, marital status, disability, or other classification protected by law. 

11.3 RSS represents and warrants that it has not, and covenants that it shall not, offer, gift, or transfer, 
whether directly or indirectly, a substantial gift, commission, or other benefit to any NSA Board 
member, officer, or employee, now or in the future.  To avoid any conflicts of interest, no RSS 
owner, member, shareholder, director, officer, employee or agent of Service Provider will serve on 
the Board. RSS will comply with the conflicts of interest rules set forth in the Charter, as well as 
any and all Conflict of Interest Policies, Codes of Conduct, Bylaws, and other guidelines adopted 
by NSA from time to time. In addition, if there exists some relationship between RSS (or any RSS 
owner, member, shareholder, director, officer, employee or agent) and any other person or entity 
providing goods or services to the school, RSS shall immediately and fully disclose that relationship 
to the Board. 

11.4  If RSS’s annual amount to perform hereunder exceeds $50,000, RSS hereby certifies that it is not 
currently engaged in, and will not during the Term of this Agreement engage in, a boycott of Israel 
as defined in NRS 332.065. 

11.5 Nothing herein constitutes a waiver of the protections and immunities in NRS Chapter 41 or any 
other applicable state and/or federal laws. 

11.6 The provisions of the Agreement are enforceable only to the extent they are compliant with the 
Charter and applicable laws and regulations. 

ARTICLE XII. 
MISCELLANEOUS 

1112.1  Sole Agreement. This Agreement supersedes and replaces any and all prior agreements and 
understandings between the NSA and RSS regarding the subject matter hereof. 

1112.2  Force Majeure. Notwithstanding any other sections of this Agreement, neither Party will be liable 
for any delay in performance or inability to perform due to acts of God or due to war, riot, terrorism, 
civil war, embargo, fire, flood, explosion, sabotage, accident, labor strike or other acts beyond its 
reasonable control. (which does not include mere financial inability to perform).  

1112.3  Governing Law. The laws of the State of Nevada will govern this Agreement, its construction, and 
the determination of any rights, duties and remedies of the Parties arising out of or relating to this 
Agreement. 

1112.4  Agreement in Entirety. This Agreement constitutes the entire agreement of the Parties. 

1112.5  Counterparts. This Agreement may be executed in counterparts, each of which will be deemed an 
original, but both of which will constitute one and the same instrument.  Signatures may be 
delivered by facsimile or e-mail, with the same force and effect as originals. 

1112.6  Official Notices. All notices and other communications required by the terms of this Agreement 
will be in writing and sent to the Parties hereto at the addresses set forth below (and such addresses 
may be changed upon proper notice to such addressees). Notice may be given by: (i) certified or 
registered mails, postage prepaid, return receipt requested; (ii) Federal Express, UPS, DHS, or (ii) 
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any similar courier service keeping records of deliveries and attempted deliveries; (iii) personal 
delivery.; and (iv) facsimile.  Any delivery by email shall be as a courtesy only.  Notice will be 
deemed to have been given two (2) days after mailing or on the date of personal delivery or on the 
date of transmission of a facsimile if on a Business Day during normal business hours (or, if not, 
the first Business Day).), assuming no “undeliverable” message is received. The addresses of the 
Parties are:  

To: 

Nevada Strong Academy 
Attn: Annette Dawson-Owens, 

To: 

The Royal School System 
Attn: Soner Tarim, Ph.D. 

1234 School St. 
Las Vegas, NVXXXXX 
2632 Sunday Grace Drive 
Henderson, NV 89052 
Ph.: 702-336-5149 
annette@nevadastrongacademy.org 

2245 Texas Drive Suite 300 
Sugar Land, TX 77479 
Ph.: 832-641-5588 
starim@royaltx.org 
 

with a mandatory copy to: 

Howard & Howard Attorneys 
Attn:  Mark J. Gardberg 
3800 Howard Hughes Pkwy., 10th Fl. 
Las Vegas, NV 89169 
Ph.:  702-667-4842 
mg@h2law.com 

 

1112.7  Assignment. This Agreement willshall not be assigned by RSS without the prior consent in writing 
of the NSA (which consent will not be unreasonably withheld) or by the NSA without the prior 
consent in writing of RSS (which consent will not be unreasonably withheld). It is anticipated that 
RSS may utilize subcontracts to provide some of the services it is required to provide to the NSA. 
RSS shall not subcontract the management, oversight or operation of the teaching and instructional 
program without the prior approval of the Board, after the disclosure by RSS of (i) all 
subcontracting terms and (ii) details regarding the identity, background, experience, reputation, and 
financial and academic strength of the subcontractor.  No subcontractor shall be with an RSS 
affiliate, unless the agreement between RSS and its affiliate is on terms and conditions (including 
compensation and payment) which are as or more favorable to NSA than the terms and conditions 
which would prevail in an arms-length transaction. 

1112.8  Amendment. This Agreement will not be altered, amended, modified or supplemented except in a 
written document approved by the Board and signed by both the PresidentExecutive Director or 
other authorized officer of the NSA and an authorized officer of RSS. Any amendment to this 
Agreement shall be presented to the Authorizing Body, if required by law, and shall not be effective 
unless it has been approved by the Authorizing Body or has been reviewed and not disapproved as 
provided for in the Act. 

1112.9  Waiver. No waiver of any provision of this Agreement will be deemed to be or will constitute a 
waiver of any other provision, nor will such waiver constitute a continuing waiver unless otherwise 
expressly stated. 

1112.10  Severability. The invalidity of any of the covenants, phrases or clauses in this Agreement 
will not affect the remaining portions of this Agreement, and this Agreement will be construed as 
if such invalid covenant, phrase or clause had not been contained in this Agreement. In lieu of such 
invalid covenant, phrase, or clause, there shall be added to this Agreement a covenant, phrase, or 
clause that is valid and enforceable and is as similar to such invalid covenant, phrase, or clause as 
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is reasonably possible.  To the extent that any of the services to be provided by RSS are found to 
be overbroad or an invalid delegation of authority by the NSA, such Services will be construed to 
be limited to the extent necessary to make the Services valid and binding. 

1112.11  Successors and Assigns. Except as limited by Section 1112.07 above, this Agreement will 
be binding upon, and inure to the benefit of, the parties and their respective successors and assigns. 

1112.12  No Third Party Rights. This Agreement is made for the sole benefit of the NSA and RSS. 
Except as otherwise expressly provided, (e.g., in ARTICLE VIII), nothing in this Agreement will 
create or be deemed to create a relationship between the Parties to this Agreement, or either of 
them, and any third person, including a relationship in the nature of a third party beneficiary or 
fiduciary. 

1112.13  Survival of Termination. All representations, warranties and indemnities made in this 
Agreement will survive termination of this Agreement. 

1112.14  Liability.   

a. No Personal Liability.  Each Party agrees that absent clear and convincing evidence of fraud, 
no Board member, owner, director, executive, agent, or employee of the other Party shall be 
personally liable for payment or damages under this Agreement, and that each Party shall only 
look to the other Party for payment or performance of the obligations herein. 

b. Consequential Damages.  No Party shall, be liable, in the absence of fraud or an intentional 
tort, for any consequential, incidental, indirect, special or punitive damages, except to the extent 
a Party is entitled to be indemnified for such damages owed to third parties. 

c. Remedies.  The various rights, options, elections and remedies of the Parties hereunder shall 
be cumulative, and no one of the foregoing shall be construed as exclusive of any other, or of 
any right, priority or remedy allowed or provided for by law and not expressly waived in this 
Agreement. 

12.15 Prohibited Persons.  Neither Party shall include any persons with whom U.S. citizens and 
companies are prohibited from conducting business with due to federal or state laws concerning, 
for example, government embargoes, sanctions, terrorism, or money laundering. 

12.16 Further Assurances.  The Parties agree to do any act or thing and execute any and all documents or 
instruments which is or are reasonably necessary or proper to effectuate the provisions and intent 
of this Agreement. 

12.17  Negotiation; Counsel. Each Party has had a full opportunity to be represented by counsel in this 
Agreement. No provision in this Agreement shall be construed in either Party’s favor based on who 
drafted or revised that particular provision. 

12.18 Confidentiality. The Parties shall treat all of the terms of this Agreement, as well as any reasonably 
confidential and proprietary information of the other Party, confidentially and shall not disclose the 
terms hereof to any third party other than as required by federal andor State law, or by the 
Chartering AuthorityAuthorizing Body, or in order to meet the disclosing Party’s obligations under 
this Agreement. 

[The remainder of this page is intentionally blank and the signature page follows.] 
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[Signature Page] 

IN WITNESS WHEREOF, THE UNDERSIGNED HAVE EXECUTED THIS AGREEMENT AS 
OF THE DATE AND YEAR FIRST ABOVE WRITTEN.  

Nevada Strong Academy 

 

The Royal School System 

 

 

By: _______________________________ 

Its:  _______________________________ 

Date:  ___________________, 2020/____/2019 
 

 

 

By: _______________________________ 

Its:  _______________________________ 

Date:  ___________________, 2020/____/2019 
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EXHIBIT A 

Evaluative Tool of the NSA Board to 
Appraise RSS’s Performance 

(see Section 3.7) 

  RSS Service Provided School Expectation Evaluation 
Frequency 

Academic   
 

● Research and 
recommendation of 
curriculum 

100% alignment with NVACS; curriculum options are 
presented with recommendations, comparisons, and 
rationale  

Annually 

● Evaluation of interim 
assessments 

100% of Assessments are evaluated for alignment to 
state standards, cost, and compared with other options 

Annually 

● Coordination of 
Standardized testing 

100% compliance with testing requirements Annually 

● Documentation of 
academic plans for ELL 
instruction, Special 
Education instruction, G/T 
instruction 

100% of academic plans are drafted/updated; includes 
specific instructional monitoring data points 

Annually 

● Collect and thoroughly 
analyze academic data 

85% success level on internally generated evaluation 
rubric; state assessment results are "highly correlated" 
to projections generated from interim assessments 

Annually 

● Coordination of 
Professional Development 
at the Direction of the 
Principal 

100% compliance with training requirements; ongoing 
training is dynamic and responsive to student/staff 
needs 

Semi-
Annually 

● Special Education 
compliance 

100% compliance; check and balance for our Special 
Education Coordinator 

Semi-
Annually 

● ELL compliance 100% compliance; check and balance for our ELL 
Coordinator 

Semi-
Annually 

HR/Personnel Management    
 

● Draft job descriptions as 
necessary 

100% complete in a timely manner Annually 

● Draft and manage 
onboarding process and 
paperwork 

95% satisfaction as measured by staff survey Annually 

● Conduct Background 
checks, reference checks 
and ensure licensure and 
certification compliance 

100% of tasks completed on time; 100% compliance 
with required licensure and certification requirements 

Annually 

● Research, recommend, and 
manage benefits providers 

85% satisfaction with benefits provider as measured by 
staff survey 

Annually 

● Process payroll (may be 
accomplished via managing 
a 3rd party vendor) 

99% accuracy in processing payroll Annually 
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  RSS Service Provided School Expectation Evaluation 
Frequency 

Marketing   
 

● Responsible for hosting, 
creation, and maintenance 
of campus web site and 
social media platforms 
(content is directed by the 
Principal) 

90% satisfaction as measured by stakeholder surveys Annually 

● Design and Create marking 
materials (fliers, press 
releases, digital and print 
ads, etc.) as requested by 
the Board or Principal 

85% success level on internally generated evaluation 
rubric 

Annually 

Operations   
 

● Manage Food service 
vendor, reporting, and 
entire NSLP process 

100% compliance with reporting/reimbursement 
requirements; 80% satisfaction as measured by student 
surveys 

Annually 

● Responsible for Record 
retention (student, staff, 
financial) 

100% compliance with applicable laws; records are 
readily available  

Annually 

● Creation and review of all 
Policies and Procedures 

100% of policies and procedures are written, in 
compliance, presented to the Board for approval, and 
reviewed as appropriate 

Annually 

● Creation and review of all 
Manuals and Forms 

100% of manuals and forms are written as directed by 
the Board and principal 

Annually 

● Responsible for facility 
maintenance and upkeep 

85% success level on internally generated evaluation 
rubric 

Annually 

● Responsible for Board 
Support/Staffing 

90% satisfaction as measured by stakeholder surveys Annually 

Business Administration   
 

● Responsible for Budgeting 
(Board level reporting) 

90% satisfaction as measured by stakeholder surveys; 
100% compliance with Board reporting calendar and 
local/state laws 

Annually 

● Provide Bookkeeping 
services 

100% compliance with applicable laws; 0 significant 
findings in independent audit 

Annually 

● Manage applicable 
procurement processes 

100% compliance with applicable laws Annually 

● Process accounts payable 100% of payments are processed on time and per 
written policy 

Annually 
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	Exhibit A
	Nevada Code of Ethical Standards for Public Officers
	(NRS 281A.400 et seq.)
	NRS 281A.400  General requirements; exceptions.  A code of ethical standards is hereby established to govern the conduct of public officers and employees:
	1.  A public officer or employee shall not seek or accept any gift, service, favor, employment, engagement, emolument or economic opportunity, for the public officer or employee or any person to whom the public officer or employee has a commitme...
	2.  A public officer or employee shall not use the public officer’s or employee’s position in government to secure or grant unwarranted privileges, preferences, exemptions or advantages for the public officer or employee, any business entity in ...
	3.  A public officer or employee shall not participate as an agent of government in the negotiation or execution of a contract between the government and the public officer or employee, any business entity in which the public officer or employee...
	4.  A public officer or employee shall not accept any salary, retainer, augmentation, expense allowance or other compensation from any private source, for the public officer or employee or any person to whom the public officer or employee has a ...
	5.  If a public officer or employee acquires, through the public officer’s or employee’s public duties or relationships, any information which by law or practice is not at the time available to people generally, the public officer or employee sh...
	6.  A public officer or employee shall not suppress any governmental report or other official document because it might tend to affect unfavorably a significant pecuniary interest of the public officer or employee or any person to whom the publi...
	7.  Except for State Legislators who are subject to the restrictions set forth in subsection 8, a public officer or employee shall not use governmental time, property, equipment or other facility to benefit a significant personal or pecuniary in...
	(a) A limited use of governmental property, equipment or other facility for personal purposes if:
	(1) The public officer or employee who is responsible for and has authority to authorize the use of such property, equipment or other facility has established a policy allowing the use or the use is necessary as a result of emergency circ...
	(2) The use does not interfere with the performance of the public officer’s or employee’s public duties;
	(3) The cost or value related to the use is nominal; and
	(4) The use does not create the appearance of impropriety;
	(b) The use of mailing lists, computer data or other information lawfully obtained from a governmental agency which is available to members of the general public for nongovernmental purposes; or
	(c) The use of telephones or other means of communication if there is not a special charge for that use.
	If a governmental agency incurs a cost as a result of a use that is authorized pursuant to this subsection or would ordinarily charge a member of the general public for the use, the public officer or employee shall promptly reimburse the cost or pay t...
	8.  [Intentionally omitted]
	9.  A public officer or employee shall not attempt to benefit a significant personal or pecuniary interest of the public officer or employee or any person to whom the public officer or employee has a commitment in a private capacity through the ...
	10.  A public officer or employee shall not seek other employment or contracts for the public officer or employee or any person to whom the public officer or employee has a commitment in a private capacity through the use of the public officer’s...
	NRS 281A.410  Limitations on representing or counseling private persons before public agencies; request for relief from strict application of certain provisions.  In addition to the requirements of the code of ethical standards and the other provision...
	1.  If a public officer or employee serves in a state agency of the Executive Department or an agency of any county, city or other political subdivision, the public officer or employee:
	(a) Shall not accept compensation from any private person to represent or counsel the private person on any issue pending before the agency in which that public officer or employee serves, if the agency makes decisions; and
	(b) If the public officer or employee leaves the service of the agency, shall not, for 1 year after leaving the service of the agency, represent or counsel for compensation a private person upon any issue which was under consideration by the age...
	2.  Except as otherwise provided in subsection 3, a State Legislator or a member of a local legislative body, or a public officer or employee whose public service requires less than half of his or her time, may represent or counsel a private per...
	3.  A member of a local legislative body shall not represent or counsel a private person for compensation before another local agency if the territorial jurisdiction of the other local agency includes any part of the county in which the member s...
	(a) The member files a request for an advisory opinion from the Commission pursuant to NRS 281A.675; and
	(b) The Commission determines that such relief is not contrary to:
	(1) The best interests of the public;
	(2) The continued ethical integrity of each local agency affected by the matter; and
	(3) The provisions of this chapter.
	4.  For the purposes of subsection 3, the request for an advisory opinion, the advisory opinion and all meetings, hearings and proceedings of the Commission in such a matter are governed by the provisions of NRS 281A.670 to 281A.690, inclusive.
	5.  Unless permitted by this section, a public officer or employee shall not represent or counsel a private person for compensation before any state agency of the Executive or Legislative Department.
	NRS 281A.420  Requirements regarding disclosure of conflicts of interest and abstention from voting because of certain types of conflicts; effect of abstention on quorum and voting requirements; exceptions.
	1.  Except as otherwise provided in this section, a public officer or employee shall not approve, disapprove, vote, abstain from voting or otherwise act upon a matter:
	(a) Regarding which the public officer or employee has accepted a gift or loan;
	(b) In which the public officer or employee has a significant pecuniary interest;
	(c) Which would reasonably be affected by the public officer’s or employee’s commitment in a private capacity to the interests of another person; or
	(d) Which would reasonably be related to the nature of any representation or counseling that the public officer or employee provided to a private person for compensation before another agency within the immediately preceding year, provided such ...
	without disclosing information concerning the gift or loan, the significant pecuniary interest, the commitment in a private capacity to the interests of the other person or the nature of the representation or counseling of the private person that is s...
	2.  The provisions of subsection 1 do not require a public officer to disclose:
	(a) Any campaign contributions that the public officer reported in a timely manner pursuant to NRS 294A.120 or 294A.125; or
	(b) Any contributions to a legal defense fund that the public officer reported in a timely manner pursuant to NRS 294A.286.
	3.  Except as otherwise provided in this section, in addition to the requirements of subsection 1, a public officer shall not vote upon or advocate the passage or failure of, but may otherwise participate in the consideration of, a matter with r...
	(a) The public officer’s acceptance of a gift or loan;
	(b) The public officer’s significant pecuniary interest; or
	(c) The public officer’s commitment in a private capacity to the interests of another person.
	4.  In interpreting and applying the provisions of subsection 3:
	(a) It must be presumed that the independence of judgment of a reasonable person in the public officer’s situation would not be materially affected by the public officer’s acceptance of a gift or loan, significant pecuniary interest or commitmen...
	(b) The Commission must give appropriate weight and proper deference to the public policy of this State which favors the right of a public officer to perform the duties for which the public officer was elected or appointed and to vote or otherwi...
	5.  Except as otherwise provided in NRS 241.0355, if a public officer declares to the body or committee in which the vote is to be taken that the public officer will abstain from voting because of the requirements of this section, the necessary ...
	6.   [Intentionally omitted]
	7.   [Intentionally omitted]
	8.   [Intentionally omitted]
	NRS 281A.430  Contracts in which public officer or employee has interest prohibited; exceptions; request for relief from strict application of certain provisions.
	1.  Except as otherwise provided in this section and NRS 218A.970 and 332.800, a public officer or employee shall not bid on or enter into a contract between an agency and any business entity in which the public officer or employee has a signifi...
	2.  A member of any board, commission or similar body who is engaged in the profession, occupation or business regulated by such board, commission or body may, in the ordinary course of his or her business, bid on or enter into a contract with a...
	3.   [Intentionally omitted]
	4.  Except as otherwise provided in subsection 2, 3 or 5, a public officer or employee may bid on or enter into a contract with an agency if:
	(a) The contracting process is controlled by the rules of open competitive bidding or the rules of open competitive bidding or for a solicitation are not employed as a result of the applicability of NRS 332.112 or 332.148;
	(b) The sources of supply are limited;
	(c) The public officer or employee has not taken part in developing the contract plans or specifications; and
	(d) The public officer or employee will not be personally involved in opening, considering or accepting offers.
	If a public officer who is authorized to bid on or enter into a contract with an agency pursuant to this subsection is a member of the governing body of the agency, the public officer, pursuant to the requirements of NRS 281A.420, shall disclose the p...
	5.  A member of a local legislative body shall not, either individually or through any business entity in which the member has a significant pecuniary interest, sell goods or services to the local agency governed by his or her local legislative ...
	(a) The member, or the business entity in which the member has a significant pecuniary interest, offers the sole source of supply of the goods or services within the territorial jurisdiction of the local agency governed by his or her local legis...
	(b) The local legislative body includes in the public notice and agenda for the meeting at which it will consider the purchase of such goods or services a clear and conspicuous statement that it is considering purchasing such goods or services f...
	(c) At the meeting, the member discloses his or her significant pecuniary interest in the purchase of such goods or services and does not vote upon or advocate the approval of the matter pursuant to the requirements of NRS 281A.420; and
	(d) The local legislative body approves the purchase of such goods or services in accordance with all other applicable provisions of law.
	6.  The Commission may relieve a public officer or employee from the strict application of the provisions of this section if:
	(a) The public officer or employee files a request for an advisory opinion from the Commission pursuant to NRS 281A.675; and
	(b) The Commission determines that such relief is not contrary to:
	(1) The best interests of the public;
	(2) The continued ethical integrity of each agency affected by the matter; and
	(3) The provisions of this chapter.
	7.  For the purposes of subsection 6, the request for an advisory opinion, the advisory opinion and all meetings, hearings and proceedings of the Commission in such a matter are governed by the provisions of NRS 281A.670 to 281A.690, inclusive.
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