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The Public Education Foundation

Because voung minds matter

July 11, 2019

To Whom It May Concern

The Public Education Foundation is pleased to write a letter of support for the
approval of Nevada Strong Academy’s application to open a public, tuition free
charter school. For nearly three decades, we have brought transformational change in
teaching, learmning, and education leadership to Nevada’s public schools. We
envision working hand in hand with Nevada Strong Academy as a partner in
developing solutions that will execute our shared mission of continuing to improve
public education in our city and state in impactful and measurable ways.

Soner Tarim, Ms. Dawson Owens and The Public Education Foundation all share the
mission and vision of providing the very best, high quality education to all students.
We look forward to partnering with Nevada Strong Academy, in sharing best
practices and teacher training, utilizing what has been successful across the country,
and in collaborating to increase the impact across all our local schools and leaders.

Nevada Strong Academy is positioned with a strong board, a committed and
knowledgeable local leader, who has just completed our Executive Leadership
Academy, as well as with a partner who has a proven, successful track record
founding over fifty schools. There is no doubt that this team, working together, will
be able to impact educational outcomes here in our community.

The Public Education Foundation looks forward to the approval of Nevada Strong ’
Academy’s Charter application and the opportunity to engage together as community
partners in improving and championing public education throughout our combined,

continuous innovative endeavors.

If you have any questions or need additional information, please do not hesitate to
contact me.

Sincerely,
%’un;— 200

Judi Steele
President and CEO
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P i CITY OF HENDERSON
E - 240 Water Street

) Vi P.0. Box 95050
2y 3 Henderson, NV 89009
DER
A Place To Call ¢lowe
July 8, 2019

Subject: Recommendation for Nevada Strong Academy Charter School

To Whom It May Concern,

As the Mayor of Henderson, and as a parent, I have a firsthand appreciation of the long-term benefits
associated with children receiving a high-quality education. Our city’s government is focused on creating
equitable schools, bridging opportunity gaps where they may still exist, and improving the quality of
education in ¢very school in Henderson. I am very pleased to provide my support for Nevada Strong
Academy’s charter application to operate a high-performing public school. Nevada Strong Academy’s
mission to preparc students to be college and carcer ready will be achieved by transforming the
educational experience of students in the heart of Las Vegas.

Nevada Strong’s lead founder, Ms. Annette Dawson Owens, brings the expertise, energy, innovation and
inspiration needed to raise the bar in school achievement while maintaining a joyful learning
environment. Ms. Dawson Owens’ work experience, her recent Public Education Foundation Executive
Leadership Academy training, a Masters in Curriculum and Instruction, and a Masters in Administration,
as well as her devotion to education over the last 25 years, provide an extremely strong foundation for
successfully addressing the challenge of educational reform in Las Vegas.

I have personally witnessed Annette’s devotion and commitment to education over the past years in our
public schools as well as in her capacity as a member of Henderson’s Community Education Advisory
Board (CEAB). Because of her long-term commitment and service to students and our community, I
personally nominated her for one of two available seats on our CEAB.

If approved, I have no doubt that as an organization Nevada Strong Academy will demonstrate this same
level of commitment and a willingness to become deeply engaged in their host community to fully
appreciate the unique characteristics and needs of its students and families. I am confident that Nevada
Strong Academy, under the guidance of its Board and Ms. Dawson Owens, will be successful in creating
a high quality public education option that prepares students to be successful in college and their careers.

Pleasc don’t hesitate to contact me via e-mail at debra.march@cityothenderson.com or by phone at 702-
267-2085 should you require additional information.

Sincerely,

[&6{{7 a J“dflit

Debra March
Mayor

Office of the Mayor and Council @ (702) 267-2085 e fax (702) 267-2081
www.cityofhenderson.com
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JIM GIBSON

Commissioner

PBoard 5;/ (/gmm-z‘y g%ﬁm&ﬁjéb/&é’/ﬁ

CLARK COUNTY GOVERNMENT CENTER
500 S GRAND CENTRAL PKY

BOX 551601

LAS VEGAS NV  89155-1601

(702) 455-3500  FAX: (702) 383-6041

June 12, 2019

RE: Nevada Strong Academy Charter School

To Whom It May Concern:

This letter serves to summarize my support of proposed Nevada Strong Academy Charter School, Annette
Dawson Owens, Soner Tarim, and their proposed board of directors, as they apply to open Nevada Strong
Academy, a public charter school.

As a long-time Las Vegas Valley resident and public servant, I have witnessed, firsthand, the benefits of
students receiving a high-quality education. Creating educational equity for all is not only our
responsibility, but benefits our community as a whole. Students need access to a good school, a quality
education and a supportive community. Nevada Strong’s mission is to educate every student to be

prepared for college, career and a life of opportunity.

Ms. Dawson Owens has advocated and been actively involved in education endeavors over the last twenty
years. She has access to a vast network of connections in the community. Her work ethic, passion for
student achievement and commitment to serve an underserved population is well documented. In
addition, Dr. Tarim has a similar history, plus a proven track record of success in leading over 50 schools,
has received numerous national recognitions, and is well known for pioneering STEM education in his

schools.

These, among many other factors, position this team for success in our valley and will serve to strengthen
our work force development. I look forward to Nevada Strong Academy moving education forward,
working together collaborating with the community and for the educational opportunities they will bring

to our students.

Y .

JAMES B. GIBSON
Clark County Commissioner
District G
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DISTRICT OFFICE:
10120 South Eastern Avenue, Suite 140

KEITH F. PICKARD

e Henderson, Nevada 89052-3953
District No. 20 (702) 910-4300 Office
(702) 910-4303 Fax
E-mail: keith@pickard4nevada.com
SENTHTE LEGISLATIVE BUILDING:
Member 401 S. Carson Street
Education h Carson City, Nevada 89701-4747
State of Nevada e
Legislative Operations and Elections % Eine S:?)(Te.%-égﬁszz
BnatB Email: Keith.Pickard@sen.state.nv.us
www.leg.state.nv.us
Eightieth Session
July 9, 2019
RE: Nevada Strong Academy
Letter of Support
TO WHOM IT MAY CONCERN:

As a sitting member of the Nevada Senate, I remain committed to find ways to improve
the quality of educational opportunities for all Nevadans. It is axiomatic that children do
best in educational settings that best match their learning styles and circumstances, and
that's what I believe the Legislature should support. I’ve been asked to provide this letter
in support of Nevada Strong Academy, which I gladly do.

’'ve known Annette Owens for many years and have always been impressed with her
abilities, knowledge, and initiative concerning educational improvement. She has been
engaged at both the ground and legislative levels, supporting different methods of
providing better educational opportunities and experiences for Nevada's children. This
endeavor is but another in that effort.

Nevada's children are in desperate need of better educational outcomes. I believe this is
best achieved in an “all-of-the-above" strategy, including encouraging establishment of
private and charter schools to meet the needs of Nevada’s children - especially in areas of
the state where the need is greatest. This is exactly what Ms. Owens and her team is
attempting to do with Nevada Strong Academy. And I fully endorse the effort.

So, to the extent I can lend my voice to the many who support the establishment of
Nevada Strong Academy, I'm happy to do so. If you have any particular questions,
please feel free to reach out to me at my district office.

2P N

Keith Pickard, Esq.
Nevada Senate District 20
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Howard B Howard

law for business:*

Ann Arbor Chicago Detroit Las Vegas Los Angeles Peoria
direct dial: 702.667.4842 Mark J. Gardberg email: mg@h2law.com
Attorney

July 12,2019

Nevada State Public Charter School Authority (“SPCSA”)
Attention: Mark Modrcin

1749 N. Stewart Street, Suite 40

Carson City, NV 89706

re: Letter of Support for Nevada Strong Academy (“NSA™)
Dear Mark:

As you know, Howard & Howard and 1 are extremely proud to represent over half a
dozen charter schools in the State of Nevada, virtually all of whom are among the State’s top
performing schools. It is an enriching practice area, in no small part due to the opportunity to
cooperatively work with you and the SPCSA’s Executive Director, Board, legal counsel, Mr.
Herrick, and extended team.

The purpose of this letter is to lend my full support to a charter school application being
submitted by NSA, under the direction of its projected Executive Director (and educational and
administrative dynamo), Ms. Annette Dawson Owens.

As you know from our dealings last autumn, I am already on record describing (i) Ms.
Dawson Owens, (ii) her distinguished (and diverse) board, and (iii) their partner and
collaborator, Dr. Soner Tarim, the founder and former superintendent of the Texas-based
Harmony Public Schools group, as simply a “dream team.” With a Board including Dr. Carrie
Buck and Mayor Andy Hafen, both of whom are well known to you, the breadth and depth of
their collective experience is virtually unparalleled. In my dealings with Ms. Dawson Owens
and the Board over the past year, I have been extremely impressed with their professionalism,
experience, and flat-out drive to make this one of the most successful charters in Nevada
history—while serving some of the most needy student populations in Nevada. If there is one
charter applicant that best exemplifies the SPCSA’s current shift towards (i) academic excellence
and (ii) serving economically disadvantaged, racially- and ethnically-diverse communities, it is
this one. I am, in short, honored to recommend them for approval.

As you know, I have been assisting NSA with its legal affairs for approximately a year
now. Upon its application being approved, I hope to continue representing the school, thereby
reassuring the SPCSA that NSA will (i) follow good governance practices and (ii) understand
and comply with (among other things) its Charter and Bylaws, NRS Chapter 388A and its
regulations, the Open Meeting and Public Records Acts, local government public procurement
rules, and so forth.

www_howardandhoward.com
Wells Fargo Tower, Suite 1000, 3800 Howard Hughes Parkway, Las Vegas, NV 89169-5980 tel 702.257.1483 fax 702.567.1568
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Page 2 of 2

If you have any questions or comments about this letter or NSA generally, please do not
hesitate to contact me. Thank you so much for your time and efforts.

Sincerely,

Mark J. Gardberg

e e R T S A e ey
Howard B Howard

law for business-
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Office of the Vice President
Office of the Provost
Henderson Campus

| Sort Code HNDT200
| 700 College Drive
| Henderson, NV 89002-8419

COLLEGE OF
SOUTHERN NEVADA

| 702.651.3598

ok

June 14, 2019

To Whom It May Concern:

| have witnessed Annette Dawson Owen’s devotion to education over the past 25 years in our public
schools. | know firsthand the benefit of children receiving a high-quality education, and | am pleased to
write in support of Nevada Strong Academy Charter School. Creating educational equity starts with a
mission and vision for all learners. Nevada Strong Academy’s mission of preparing students to be
college and career ready is much needed, especially in the heart of Las Vegas.

Nevada Strong's Lead Founder, Annette Dawson Owens, brings inspiration, energy and knowledge
needed to raise the bar for expectations in school achievement while providing joyful learning. Ms.
Dawson Owen'’s work experience and training, including a Masters in Curriculum and Instruction, a
Masters in Administration, as well as her devotion to students, makes her well prepared for the hard
work of educational reform in Las Vegas, Nevada. Moreover, her partnerships within the STEM fields
have provided innovation and will only help to bridge the gap in the vital areas of science, technology,
engineering, and mathematics.

If approved, there is no doubt that Nevada Strong Academy will demonstrate commitment and
willingness to become even more immersed in a community to fully comprehend its students and family
needs. | am more than confident Nevada Strong Academy can provide a high-quality education to the
families in Las Vegas, Nevada and that the board, together with Ms. Dawson Owens will do whatever it
takes to provide a high quality option for students.

If you have any questions, please feel free to contact me; | can be reached at (702) 651-3598.

Sincerely,

Patricia Charliton
Vice President / Provost

PAC:jfk

Nevada System of Higher Education

Charleston Campus North Las Vegas Campus | Henderson Campus | Academic & Learning Centers
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m NEVADA STATE
—\b COLLEGE

oud g. aat.

June 18, 2019

To Whom It May Concern,

The purpese for this letter is to convey my support for the Nevada Strong Academy
Charter School as it works to establish itself as a public charter school in Nevada. I write this
letter from the perspective of a relative newcomer; I recently completed my fourth year of living
in Nevada. I am a citizen who cares deeply about schools and children. I am in my 40% year of
working in public education; included in this are a significant number years spent working in
both K-12 schools and institutions of higher education. My current professional position has me
serving as Dean of the School of Education at Nevada State College. In the remainder of this
letter, I will share four key reasons why I am supportive of Nevada Strong Academy.

First, I have a very deep commitment to public education. I celebrate the central role that
public education has played in our nation’s commitment to maintaining a democratic government
and society. Thomas Jefferson was among the first Americans that recognized the need for
educating all citizens in a democracy. A strong system of universal education is a cornerstone for
a successful democratic society.

Second, my commitment to public education is predicated upon a passionate desire to
model and to also teach core democratic values within our educational systems. The Nevada
Strong Academy has declared a goal of providing “‘all students™ with an excellent public
education. “All” is an exceptionally daunting concept but is also a key indicator of alignment
with democratic theory. An effective education system in a democracy must aspire to realize the
final phrase of the Pledge of Allegiance: “With liberty and justice for all.” Providing families
with education choices that allow them to find the best fit for their child is one example of how a
democratic society might model the core democratic value of freedom.

Third, the four pillars of success for the Nevada Strong Academy align comfortably with
key components of my philosophy regarding schools. I believe that great schools are positive,
success-oriented places that are deeply embedded and also interwoven with the larger
community. [ also believe that teaches are difference makers and that students will rise to the
level of expectations. The four declared pillars of success for the Nevada Strong Academy are as
follows:

e High quality instruction

e Rigorous curriculum

e A fiercely positive school culture
o Community involvement

School of Education
1125 Nevada State Drive, Henderson, Nevada 83002
P: 702-882-2515 | F: 702-392-2516 nsc.edu
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Fourth, I have had the opportunity to work with the proposed Executive Director for Nevada
Strong, Annette Dawson Owens. We both are currently serving on the City of Henderson
Community Education Advisory Board (CEAB). Ms. Owens is an experienced educator who
has also devoted a significant amount of time pursuing advanced educational opportunities —
including two Master’s degrees. Her training also includes training that is specifically focused
upon preparing to lead a successful urban charter school. Beyond this, Annette is a vibrant
individual who will bring great passion and enthusiasm to the work. I suspect that strength of
leadership will be a key success factor.

Fifth, I have recently become more aware of the accomplishments of the co-founder of this
particular charter school effort, Soner Tarim. Tarim is a pioneer of STEM education and also has a
history of leading schools in Texas who are devoted to serving the most underserved student
populations. [ am confident that the focus of Tarim’s work is a great fit with what is most needed in

southern Nevada.
In conclusion, I support the Nevada Strong Academy Charter School initiative. I believe in

the vital importance of educating everyone in a democratic society. I believe that key premises of
the Nevada Strong approach model core democratic values. I recognize that the four pillars for
Nevada Strong are consistent with key beliefs I hold relative to effective schools. I appreciate
the quality of individual that is playing a key role in the initial planning for the Nevada Strong
Academy Charter School. Please do not hesitate to contact me if you desire additional

information.

7). it

Dennis Potthoff
30 Stunning Summit Avenue
Henderson, NV 89002

Dennispotthoff75@gmail.com

(308) 224. 0160
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BOY SCOUTS OF AMERICA

LAS VEGAS AREA COUNCIL
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Fax: 702.736.0641
www.lvacbhsa.org

June 10, 2019

Nevada State Public School Charter Authority
1749 N. Stewart Street, Suite 40
Carson City, NV 89706

Dear Nevada State Charter Authority Board Members,

The purpose of this letter is to ask each of you to consider the charter application for
Nevada Strong Academy. I have several decades of experience working in our
communities to prepare young people to make ethical and moral choices over their lifetime
by instilling in them the values of Boy Scouts of America (BSA). Nevada Strong Academy
has expressed a desire to establish an after-school Scouting Program. I am committed to
working with Nevada Strong Academy to achieve that.

A Scouting program at Nevada Strong Academy will enrich an already robust education
model that the school employs to address the “Whole Child” needs by integrating
academic, cognitive, physical, mental and identity into their school model. A Scouting
program at Nevada Strong Academy creates an opportunity for career skill development,
community service, leadership development, personal growth and instills a great sense of
adventure and engagement in the outdoors.

As a community partner, Nevada Strong Academy will also be granted access to our
community events and activities to collaborate with our community and find ways to best
serve our youth together.

Nevada Strong Academy is committed to creating an inclusive environment with students
of all backgrounds, socioeconomic, religious, ethnic, gender identify, sexual orientation
and special learning needs. BSA shares this commitment and has designed a program to
build teamwork and care and concern for our community and world.

Thank you for your consideration of their application.

Respectfully,

ichael/R. Marchese
cout Executive/CEQO

Prepared. For Life."

S
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One day, all children in this nation will have the opportunity to attain an excellent education.

TEACHFORAMERICA

7/10/2019

Executive Director Rebecca Feiden
2080 E. Flamingo Rd, Suite 210
Las Vegas, NV 89119

Executive Director Feiden,

| am writing to support Nevada Strong Academy and its application to launch a new school, beginning
in 2020. In community spaces over the last few years, we have had the privilege of working alongside
Annette Dawson Owens and have seen her leadership in action and believe she has the capacity to
continue as a phenomenal leader for children in our community in the capacity of school leader. Few
people have the experience, connections, and belief in kids that Annette exemplifies.

TFA was founded on the vision that one day, all children in our nation will have the opportunity to
attain an excellent education. The same vision guides TFA's work today across the country, including
here in Las Vegas.

We focus on recruiting remarkable and diverse individuals to become teachers in underserved
communities—like the community in which Nevada Strong is determined to launch. The TFA corps
members we recruit commit to teach for two years and are hired by district schools and public charter
schools in Clark County.

We are committed to our corps members’ success in the classroom, so we train and support them in
the practices of great teachers and leaders. With hard work, perseverance, and strong partnerships
with their students, students’ families, and communities, corps members can dramatically increase the
opportunities available to their students in school and in life. After their first two years as teachers,
corps members become part of a strong alumni network.

From conversations with Annette Dawson Owens, | am excited about their mission to prepare alf
students for high school, college, and life. Given the mission of the school and depending on the
population of students served, Nevada Strong could be a strong fit as a potential placement school for
TFA corps members, or as a school that TFA alumni may choose to be a part of, in upcoming years.

We look forward to working alongside Nevada Strong Academy in purpose of our shared purpose to
provide excellent education for Las Vegas students.

Sincerely,

S Aeh—

Sean Parker
Executive Director
Teach For America Las Vegas

AT AMERIICORRPL NROAMANM

315 Wese 36th Streer, 6ch Flour, New York, NY 10018 poone 212 279-2080 rax 212 279-2081 www.eeachfaramerica.org

701 Bridger Avenue, Suite 750, Las Vegas, NV 88101 p 702-696-9058 r 702-696-0907 www.teachforamerica.org
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s
To Whom It May Concern:

I am thrilled to recommend and offer my enthusiastic support for Annette Dawson Owens,
particularly regarding Nevada Strong Academy Charter School. I have known Ms. Owens personally
for over 40 years and have happily been corresponding professionally for the last 3 or 4. I can vouch
for her character, brains, organizational acumen, and peerless work ethic. Her sheer gumption to
bring the highest quality education to those lucky enough to be in the gravitational pull of her solar
system cannot be overstated.

By way of introduction, I am a Nevada raised educator (Berklee College of Music, 15+ years) and
have created award winning and nationally recognized music curriculums for entities including the
Country Music Hall of Fame and Museum, RLegacy Productions, the NCAA, Nashville Arts Council,
and the Nashville Classical Charter School. Over 250,000 students of all ages have participated and
excelled in my courses. Ms. Owens and I have been developing a custom platform for use in her
education adventures.

Nevada needs Annette’s insightful, enthusiastic, forward thinking leadership to kickstart its rise from
the doldrums of last place rankings of educational statehood.

It is easy to fill a page with glowing adjectives for Annette Dawson Owens, she is truly the real deal. I
heartily advise you to strap yourself on to her rocket.

With respect,

Shane Adams

President, Artist Accelerator

Berklee Online Founding Instructor

Twice Grammy Nominated Music Educator

Contact:

615-925-0232
shane@artistaccelerator.com
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To Whom It May Concern:

It is a great pleasure for me to present you with my complete recommendation of Ms. Annette Dawson

Owens’ new proposed charter school of Nevada Strong Academy.

Ms. Owens is an exceptional educator and administrator with an experience from Kindergarten to twelfth

grade. Without hesitation, Ms. Owens is a natural leader who leads by example.

Ms. Owens is also a dedicated educator. She can understand the core reasons of individual student failures:
she can also motivate and deploy the faculty to improve underachieving students through various academic

and social programs.

Ms. Owens is also very eager to engage with the greater educational community. Part of her fellowship
program she started to establish a productive and mutually beneficial relationship with the local school
district staff, various charter school leaders, and charter school associations like CSAN staff and
administrators. Her diligent work of public relationships brought a brighter recognition of her proposed
Nevada Strong Academy Charter School. This also helped her to form a strong and working school Board.

Ms. Owens has an expansive potential for professional growth.

It is only fair to support her in a move that will undoubtedly bring many brighter opportunities for this
talented teacher and administrator. In my final words, I would like to iterate that I recommend Ms. Owen’s
proposed college prep Nevada Strong Academy. Please do not hesitate to contact me if further information

is needed.

Sincerely,

B

Ercan Aydogdu
Executive Director and CEO
Coral Academy of Science Las Vegas

Eaydogdu@coralacademviv.org
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CCSD®

CLARK COUNTY
SCHOOL DISTRICT

To Whom It May Concern:

| am proud to say that | am a native from Las Vegas. | started kindergarten in 1969 at Robert E. Lake Elementary. |
currently work as a Gifted Education Program Specialist for the Clark County School District. Annette and | have
worked together on many projects in the classroom and outside of the classroom. Annette also taught with my
daughter who teaches at a STEM charter school in Henderson. Needless to say | know Annette very well and
Nevada Strong Academy has been her vision for many years. She is a very strong teacher and a good person.

We need Nevada Strong Academy because Annette Dawson Owens is involved with the school and she knows what
our diverse community requires. Nevada Strong Academy would fill a void in our education system in meeting the
needs of our English language learners and underserved gifted population in providing a quality education for kids in
urban areas. Many of these students are not served well in our large public schools. The smaller school environment
that would be provided by Nevada Strong Academy would help our most at-risk kids. All kids should have the
opportunity to a free qualityeducation that prepares them for the real world.

Annette is a strong leader who is caring, intelligent and resourceful. She is an active member of our community who
has a passion for working with children. She is also very good at her job. | remember how she worked to set up a
community garden and found about 75 volunteers to help build it over a weekend. Imagine how surprised the kids at
the school were when they returned on Monday. | also remember her working at fundraisers to help one of her
schools with budget deficits buy needed materials. My favorite memory of Annette is probably when she would help
me with a student in kindergarten who had a severe learning disability. She would calm him and sometimes bring him
over to her classroom. | worked with Annette on several projects and the time I've known her, she has worked with
‘kids from preschool through high school in some capacity. She has worked with kids of all learning styles and
abilities. One of my ELL and highly gifted students (1Q above 145) would tell me how he felt challenged in her 5th
grade classroom and had fun learning. Annette would help her students use their academic knowledge and critical
thinking skills to address community needs. | always loved how she would wear a different college shirt every week to
get the kids excited about college. '

| would like to recommend Nevada Strong Academy as a high quality school that will offer a diverse range of program
options for our kids. Annette is a very experienced educator and administrator who knows the best indicators for
student success. If needed, | will certainly offer any support that | can provide as a specialist in bilingual education
and gifted/highly gifted education. Nevada Strong Academy will make Nevada’s education system stronger!

Jacjéline Ayala

Bilingual Education Specialist
Gifted Education Program Specialist
Clark County School District

Kind regards,
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ALEX BYBEE

Dear Charter Authorizing Authority,

Please accept this letter of support for the authorization of Nevada Strong Academy
(NSA). With a strong leader at its helm, the belief that great teachers are at the heart of
great schools and a focus on character development for students, NSA is positioned to
deliver on its mission to educate scholars to graduate from college and lead in their

world.

I have come to know Annette Dawson Owens through shared professional networks in
my various roles working to improve public education in Nevada. While at The Public
Education Foundation, Annette and I collaborated on an initiative with the UNLV
School of Medicine and The Center for Mind Body Medicine to bring a workshop to the
community tiled, '‘Community Resilience: Tools for Moving Through and Beyond
Trauma.’ Annette demonstrated a passion and understanding for the importance of
bringing education stakeholders to the table to understand how trauma informs the

student learning experience. We need more leaders with a sensitivity to this work.
As more research continues to emerge on the importance of strong leadership in
schools, Annette shines as an example. Her vision for Nevada Strong Academy will

provide an environment where teachers will lead and students will thrive,

Thank you for your consideration of this letter.

Respectfully submitted,

O\LLB&

Alex Bybee




Glen Taylor Elementary School

‘Home of the Titans”
"ALL ROADS LEAD TO KNOWLEDGE;
KNOWLEDGE LEADS TO SUCCESS”
Principal - Tara Doetch
Asst. Principal- Nicole Bryan
2655 Siena Heights Dr. Henderson, Nevada 89052 (702) 799-6892 FAX 799-2276

To Whom It May Concern,

| have had the great pleasure to work alongside Annette Dawson Owens since 2009 in many
different capacities. In all the experiences we have shared together in education, she has
exemplified her passion for student success through a positive productive school. She has both
been an educator and volunteer with the focus on making the educational process the best we
can for kids to prepare them to be college and career ready.

In our first meeting, | worked alongside Mrs. Dawson Owens when she was a fourth grade
teacher at Lamping Elementary. She entered into the position with such excitement to teach a
new grade level, experience new curriculum, and new students. Years later | had the
opportunity to hire Mrs. Dawson Owens as a fifth grade teacher specializing in math. She again
accepted the challenge and was a welcome addition to the fifth grade team. As her supervisor,
it was very evident, she was focused on reflective teaching practices and continued professional
development. Mrs. Dawson Owens’ focused on differentiated instruction to ensure students
received engaging curriculum.

Mrs. Dawson Owens was dedicated to making positive relationships with both students and
families to ensure consistency and student success, as a 5th grade teacher at Glen Taylor. She
volunteered to chair internal school committees such as expanding the school garden to
improve the school STEM curriculum and worked collaboratively with her 5th grade team. Mrs.
Dawson Owens accomplished tasks with initiative and a optimism and | enjoyed having her for
the short time she was on the Glen Taylor Staff.

As an active member of the Glen Taylor parent community, Mrs. Dawson Owens has
volunteered in many capacities over the last 6 years | have known her. She is vested in making
Glen Taylor successful for all students. She was part of the initiation of the School
Organizational Team at Glen Taylor and has assisted in advising Administration on many items
such as school planning. She was integral piece of the committee in choosing new
administration and continuing to consult on the changes needed to continue Glen Taylor's
Excellence.
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| am confident about recommending Annette Dawson Owens to lead the Nevada Strong
Academy. With her expertise, dedication, and the board’s guidance, Nevada Strong Academy
will be a success. If you have any further questions with regards to her background or
gualification, please do not hesitate to contact me.

Sincerely,

o | ek

Tara Doetch
Principal
Glen Taylor Elementary
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To Whom It May Concern;

Being extremely involved parents in the school community, | am glad to give a strong recommendation
for Ms. Annette Dawson-Owens in her potential new role in your organization. At a school with many
excellent educators, Ms. Dawson-Owens stood out.

In the year that she was our sons’ teacher for Mathematics, | have observed the following work habits:

Since Kaden and Ethan, our sons, have entered school (8 years ago), Ms. Dawson-Owens has been one
of the most responsive teachers we have had the privilege of working with. Regardless of the form of
communication: emails, phone calls, or parent-teacher meetings, Ms. Dawson-Owens answered all of
our questions quickly, with no delay.

Above all, Ms. Dawson-Owens demonstrated a willingness to modify her teaching methods based on her
class’s needs and personalities, with no “ego” on her part about preferred teaching methods. As a
mother of a child with an I.E.P. and 504 plan in place, it was a wonderful change of pace in comparison
to other educators we have had previously. Her methods of teaching vary from class to class, but always
the absolute best for each student.

The last point, in my opinion, is what sets Ms. Dawson-Owens above many of her contemporaries. Ms.
Dawson-Owens truly makes a commitment to every child and every family she has in her classroom. She
works with each child independently and communicates with families to see that the student’s reach
their full potential. This love and passion for the students is evident in every task she undertakes. She is
a phenomenal educator and a compassionate person who will only better any organization she is a part
of.

Again, | recommend with no reservations, Ms. Dawson-Owens and founding Nevada Strong. Thank you
very much.

Thank you,

Jenelle English

lenelle.c.english@gmaii.com

139



To Whom It May Concern,

1 am writing this letter in support of Annette Dawson Owens as an educator and leader
and in support of Nevada Strong Academy. The mission of Nevada Strong Academy is
to educate students to graduate from college and lead in their world. There is no better
leader to do this work than Annette.

| have known Annette over the past several years and identified her to coworkers as a
rare find, an exemplary leader, and one individuals want to emulate. Having taught for
over 41 years, 18 of which were in the district, and having been an award winning
teacher for students’ math scores, Ms. Dawson Owens and | share the same passion
for learning.

| observed Annette take the most difficult class of students and make the year one of
academic success despite the struggles she was presented with when teaching stu-
dents with so many various challenges. She was able to deliver academic achievement
and scores that were exemplary and which few would have been able to attain.

Annette is a bridge builder, an individual teachers respect and desire to work with and
for in this wonderful field of education. She was an asset to every school she taught at
and was greatly missed when she left by both staff, students and families.

| have no doubt Ms. Dawson Owens will take the same enthusiasm and success she
brought to her classroom and transform it to the entire school. She is a resourceful,
hard worker and knows how to deliver results for students.

It is without hesitation that | recommend and endorse Nevada Strong Academy as an
excellent education option for students in our valley.

Sincerely,

Sandra Fasting
Retired Educator
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SCORE #4 | LasVegas

Michael Johnston

To Whom It May Concern:

It is my pleasure and without hesitation to share my support for Nevada Strong
Charter. The children in this community should and must be provided a quality
education, for we know, their success in life depends on it.

There is a real concern that a large number of our students are being left
behind, through no fault of their own or their parents.

Nevada Strong Charter’s mission and vision is clearly stated and outlined in their
professional and substantive proposal. A carefully selected board has been
assembled to ensure that the school’s goals, as they relate specifically to
student achievement, parental involvement and regulatory compliance are met.

Nevada Strong Charter is committed to maintaining smaller classes, for the
purpose of meeting the individual needs (i.e., students with disabilities, second
languages, social/emotional) of its students.

. The leadership is eager to form many partnerships in the community in order to
create a lasting and positive impact for our students.

Please do not hesitate to call for any additional information.
Lordially,

o  " e i{ e/ / ( g ‘( e

Michael G. Johnston

Chapter Chair

SCORE Las Vegas

300 South 4th Street, Suite 400, Las Vegas, NV 89101
702-388-6104 + info@scauy org + www.scoreiv.org



To Whom 1t May Concern,

When wae relocated to Henderson, Nevada lour years ago the education system was one of our
main concers for our four kids. We researched and looked at the different schooling options
and ultimately ended up being in a school that lead o Annetlle teaching my son math and being
his coach in run club during his 5th grade year.

That year | saw as my son's confidence grew and his atlitude towards math improved. He once
told me that even in Ms. Dawson-Owens taught English he would have liked it. To understand
the magnitude of that comment you need to know that English has always been his lowest
scoring subject and his biggest struggle. For him lo say Annette was such a good teacher he
would even like English was a big compliment. He enjoyed her class because she encouraged
him and listened to him. Everything Annelte does in her classroom is about what is best for her
students, individually. This individual aspect is one of the many magical talents of Annette.

in talking with Annette and watching her interact with students you can teli that individual
education is a passion of hers. She has researched and put her heart and soul into finding a
way to have each and every child be successful. As a parent | am so grateful for educators that
put this much effort and love into helping our children.

When | saw that Nevada Strong Academy was turning into a reality | couldn't have been more
excited. | know that this will provide a high quality education with a diverse range of programs so
each student will find their place and have options for what fits them best.

My son and | both have the highest of respect for the time, energy, effort and heart that Annette
has put into Nevada Strong Academy and | am willing to provide any support that | can as a
parent. Nevada needs an option like this to make the education system stronger than ever

before. M

egards,

Lacey Jon
Parent of JAmes Jones, Annette's Student
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Re: Nevada Strong Academy, Letter of Support
To Whom It May Concern:

| am the founder of Education Elements, a nationally recognized education consulting company serving over
600 schools globally. In my current position, | am able to visit with the leadership teams of hundreds of schools
a year. Based upon this experience, I've been incredibly impressed by the vision and energy of Annette

Owens, the founder of Nevada Strong Academy.

In getting to know Ms. Owens over the course of the past year, I've been impressed by her ability to see the
vision for the future of education. This vision includes a new operating model for how educators work and a
refined understanding how students need to be prepared for the future. I think it is critical that Nevada Strong
Academy has an opportunity to offering education opportunities in the communities they serve. | anticipate that

they will be a lighthouse for other schools to learn from.

| support the approval of Nevada Strong Academy. As an expert in personalized learning and school models,

I'm confident that the leadership team will create an education environment that is cherished by the

community. | can be reached at _if you have further questions.

Sincerely,

g

Anthony Kim

CEO

Education Elements

999 Skyway Road, Suite 325
San Carlos, CA 94070
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Al FOUNDATION

To Whom it May Concern,

As a founding board member of a charter school opening in less than 3 weeks, | have seen how
difficult and exciting it is to open a new school. There are constant challenges when building
something from scratch. | can safely say that after seeing Annette Dawson Owens and her
founding Board members in action over the past 12 months, they have the skills, background
and tenacity to create something amazing where once there was nothing.

Nevada Strong Academy will be a wonderful addition to the Las Vegas educational ecosystem.
The mission to help students who are most in need is admirable, ambitious, and also necessary.
So many Las Vegas students are under-prepared for high school and any type of continuing
education. Anette and her team want to change that, and | am confident that Nevada Strong
Academy will become a source of pride, inspiration and growth for the students who are lucky
enough to attend. Nevada Strong Academy will absolutely change lives for the better!

I am always looking for new ways to help push the envelope of education and give students
additional choices to pursue and reach their dreams. As an executive in an advanced
technology company focused on Artificial Intelligence, one of the most difficult things to do is
build amazing human intelligence through education. | travel around the country and hire new
graduates from the finest universities in the country (Stanford, MIT, Carnegie Mello, Cornell,
Berkeley etc.) and | am always surprised at how unprepared students are for life and continued
learning even when graduating from the best schools. One of the things I find so refreshing and
exciting about Nevada Strong Academy is the focus on not just learning facts and figures, but
more importantly on giving kids the tools to learn how to learn.

As a society, one of the best things we can ever give our children is to teach them to enjoy
learning, be good at it and embrace a lifelong journey where they never stop reaching and
never stop growing. Nevada Strong Academy will give students a better chance to dream
bigger and be bolder than they ever thought was possible. | am excited to eventually meet
some of these students. | won’t be surprised to hear Nevada Strong was where they started.

| wholeheartedly endorse Annette Dawson, the founding Board, and Nevada Strong Academy!

Please don’t hesitate to contact me by email at m@aifoundation.com or by phone at 213-440-
4700 for any additional information.

Sincerely,

24 0>

Rob Mallery
Vice President of Talent
Artificial Intelligence Foundation

144



To Whom It May Concern,

We met Annette Dawson Owens 24 years ago when we moved to Las Vegas and our oldest
daughter was registered in Ms. Dawson Owen’s Nate Mack kindergarten class. Annette is a
beautiful person with expert skills and abilities as a teacher of young children; we had a terrific
year. That was the beginning of a great formal education journey with our six children. We
attended great schools, were taught by many talented and caring teachers, and were able to
succeed and excel opening doors of opportunity for the future.

As a physician in the Las Vegas Area | see people struggling to help their famities succeed. |
see parents striving in the workplace to provide for their children, many times working all

night getting home just in time to get kids to school. They need the support of caring teachers
and strong schools to teach their children reading and language and science and math and art
and music—an education that wili open to them all of the opportunities that are available and
help them accomplish their dreams.

Establishing Nevada Strong is an unselfish endeavor to meet this great need in our city, to
serve under-privileged students and families so that all can be connected and find their
potential. Annette Dawson Owens is truly special in her desire to help children of all socio-
economic demographics. She doesn't just say, “I'm fine. My family is fine. Whatever might be
lacking elsewhere is not my problem.” No, she feels so strongly about the success of all chiidren
that she is willing to take on this monumental task to open Nevada Strong.

Our son James passed away in May of this year. He was an excellent student, a lover of
literature and poetry, and a creative genius in music and art. Through the experiences of his
life he developed a deep compassion for people who struggle, wanting very much to help
them succeed. We would be thrilled for an opportunity to make a memorial at Nevada Strong
honoring our son and his devotion to education. James loved kids and valued their potential.
He inspired them, in his engaging way, 1o explore and value themselves and their true goals
especially-in the areas of art, literature, and music where he had so much passion.

James would want ali kids, especially those who struggle, to know their value and realize their
ability to impact the world. He would say, “Anyone can do it, YOU can do it! This is about YOU
and your creativity.”

By collaborating with Annette Dawson Owens and Nevada Strong we could accomplish this and
design an incredible, rich library which would also house James’ original children’s books. We
might create a maker space, a student centered area for connecting with others and exploring
talents. We are excited to ‘qartner with Nevada Strong and honor James’ memory.

Thank you foryotnconsi of

-~

Mike and DeannaMessi
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\TORS UNLIMI

D [arry R. Moses

Subject: Recommendation for Nevada Strong Academy Charter School
To whom it may concern:

In the interest of equity in educational opportunities in Clark County, Mrs. Annette Dawson
Owens is presenting an application to establish a charter school as part of the Nevada
Achievement School District. The mission of the school is to present students with an
opportunity to attended a high performing K- 12 public school whose goal is to educate students
whom upon completion are college or career ready.

Mrs. Annette Dawson Owens is a highly qualified experience educator. I first met Mrs. Annette
Dawson Owens while serving on the Technical Advisory Committee for the Reorganization of
the Clark County School District and on a sub Committee on the reorganization. T was highly
impressed by the educational knowledge and expertise she displayed during her testimony before
of these committees. Mrs. Annette Dawson Owen has a Master’s Degree in Educational
Administration, and a Master’s Degree in Curriculum and Instruction. 1 believe she is well
qualified by experience and education to create a successful educational setting for all children
fortunate enough to become students at the Nevada Strong Academy Charter School.

I believe any association that includes a school designed and maintained by Mrs. Annette
Dawson and the administrators and teachers she selects will find it to be a benefit to that
organization. I can recommend the approval of this charter school through the Nevada
Achievement School District without reservation.

If you have any other questions, feel free to contact me at 702.540.7191.

Sincerely. 9
é(b aNAL] 7\ / L//dij‘/‘},
Dr. Larry R. "ﬁoses
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Isabel Pichon
Parent

To whom it may concern:

I am writing to recommend Mrs. Annette Dawson Owens, whom [ have had the
privileged of knowing for three years, and it is my honor to provide this letter on her behalf. Mrs.
Owens was my daughter Isabella Pichon 8" grade teacher. Mrs. Owens hands on approach as an
educator was apparent though my daughter enthusiasm and sheer desire to learn, which I
contributed directly Mrs Owens passion for her students. I’'m grateful that my daughter had the

opportunity to see what an eminent teacher looks like.

Mrs. Owens is an exceptionally outstanding teacher. She gives 100 percent to all she
does. When my daughter had her as a teacher she was amazing! She gave her time to the
children, and always had new things to teach them. My daughter would come home with a
fervent passion for learning the topic at hand. It was manifest to me, as a parent that Mrs. Owens

was truly an impeccable teacher.

I have no doubt Annette Dawson Owens would be a valuable asset to your school and I
give my highest recommendation. If I can provide any further assistance, do not hesitate to

contact me at 702-847-9950 or pichonisabel 7@gmail.com

Sincerely,

Isabel Pichon
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buildinghope

910 17™ St NW Suite 1100 Washington, DC 20006

May 14, 2019

Nevada State Public Charter School Authority
9890 S Maryland Pkwy Suite 200B
Las Vegas, NV 89183

To Whom It May Concern:

Building Hope is proud to submit this letter of support for Nevada STRONG, a proposed public charter
school with the mission to educate scholars in Kindergarten through 12 grade to graduate from college
and lead in their world! Nevada STRONG, if approved will open its doors to serve all students, including
special needs, English language learners, and gifted and talented students.

As a nationwide non-profit, we've partnered with public charter schools over the past 15 years to deliver
the necessary support around facility financing, turnkey development and free technical assistance in a
school’s start-up years when support is so vital to the organization’s success. Since 2003, we have
invested over $281 million dollars, supported over 273 projects- impacting 133,300 students

nationwide.

We look forward to continuing our relationship with Nevada STRONG and the founding group
throughout the school’s development and growth. Building Hope strongly supports their application for
a charter school and ask that you approve the application. Please feel free to reach out to us with any
questions or feedback!

Sincerely,
e P ——

Tom Porter
Vice President
Building Hope
(202) 457-1990

~am aemth o asiae 1 o~ - .- e, _——-
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3651 South Lindell Road Suite D692
Las Vegas, Nevada 89103
Telephone (646)346-9258

To Whom It May Concern,

It is my pleasure to enthusiastically issue my support and excitement in support of the application for Nevada
Strong Academy because this school is the right model at the right time being led by the right person to give our
students an option that currently does not exist.

Nevada Strong’s model is undoubtedly a model our families and students are craving, and there could not be a
better time for this type of school to exist. We hear too often about the gaps in our educational system that are
limiting our students and their ability to be competitive in the rapidly changing 21 century workforce. This is
why Nevada Strong’s focus on rigor for all students, and unique desire to push students toward financial literacy
and a strong commitment to positively impacting their own communities not only excites me for what options
Nevada Strong students will have today, but what incredible work they will be able to develop and sustain in
their communities in the future.

Powerful ideas mean little without the right leaders in place to execute these ideas. And Annette Owens is
uniquely qualified to make Nevada Strong’s vision a reality. And it’s not just because Annette completed the
rigorous selection process and program of the Building Excellent Schools Fellowship or because Annette is
credentialed as a Nevada administrator and has been an amazing classroom educator. She also has a unique
knowledge of what the full scope of student learning looks like inside and outside of the building through her
experience as a leader in youth sports and youth outdoor learning and service programs. When we think about
what 21* century success truly requires, Annette’s leadership of Nevada Strong is going to provide a unique
opportunity for students from all walks of life to experience a rigorous educational program while also growing
the social-emotional, communication, collaboration, and critical thinking skills that will be in high demand in our
future workforce.

And | am not alone in my enthusiasm. Annette has done an amazing job spreading their word to get powerful
community allies who can help spread the word of Nevada Strong’s model. So | wholeheartedly support the
Nevada Strong Academy’s application and look forward to working with them as community partners if their
application is successful.

Sincerely,

(e

Colin E. Seale
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To Whom It May Concern,

As a native Las Vegan, | have witnessed the struggles of our school district throughout
my lifetime. | know the opportunities and benefits education brings to our youth. | am
pleased to write this letter of support for Nevada Strong Academy Charter School.
Educational equity is a mission and vision for the state and Nevada Strong Academy’s
mission is aligned with this and in critical need at this time.

Nevada Strong's Lead Founder, Annette Dawson Owens, brings a wealth of knowledge
and commitment as well as connections to the community. She takes the time to listen
and understand problems and is a bridge builder coming up with solutions. | have been
able to work with her discussing and implementing training for dealing with trauma here
in Las Vegas. We know most individuals will have experienced trauma, with varying
degrees of severity, over the course of their lifetime. Ms. Dawson Owens is sensitive to
this and acutely aware of the need to address the whole child for learning to occur most
effectively.

Ms. Dawson Owens’ has a wealth of local educational experience from kindergarten
through twelfth grade, a Masters in Education from UNLV, a Masters in Administration
from Sierra Nevada Coilege and teaching experience in both district and charter
schools. This, in addition to her fellowship, allows her to study high performing schools
nationwide and creates a strong positioning for her to lead a school. | know that she
has thoughtiully assembled a board that will help Nevada Strong deliver on the mission
to prepare all students for college and career and that every decision she makes is
based on how to best serve students. For all of the above reasons, | am recommending
Nevada Strong without hesitation.

Feel free to contact me for any further information.

Sincerely,

At e el

Dr. Anng Weisman
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Job Description: Academic Dean

Our Academic Deans are experts in their subject areas and grade levels. They, along with our school
leader, are responsible for ensuring that the academic needs of our students are being met. Academic

Deans are mentors for teachers and assist the school leader with the overall operations of the school.

Qualifications and Competencies

¢ Bachelor's degree required; graduate degree preferred

¢+ Demonstrated leadership in urban education.

e 5trong communicator with adults and children.

* Able to coach teachers in use of data, lesson planning, curriculum building, action planning, and

execution.

Knowledge of elementary curriculum with particular knowledge of literacy development.

¢ Deep knowledge and understanding of curricular resources and programs, including the Common
Core.

e Ability to work collaboratively and problem solve proactively.

Responsibilities

* Represent the mission and vision of Nevada Strong

* Mentor teachers on creating course scope and sequences, lesson plans, delivery of instruction, data
analysis, and student engagement,

¢ Maintain positive parent and community relationships.

¢ Promote implementation of character development curriculum.

e Conduct weekly observations and coaching meetings with teachers.

* Use restorative practices to redirect students if/when necessary.

¢ Participate in additional activities including field trips, intensive academic support sessions, and
other required programs as needed throughout year to best serve our children and community.

e Other duties as required to assist the School Leader with the overall responsibility of running
Nevada Strong

Compensation: We offer a competitive salary and compensation package including comprehensive

health benefits.
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Job Description: Director of Operations

The Director of Operations is charged with managing the operational side of the school, from financial
management to vendor refationships to facility operations, as well as managing and maximizing the
impact of the office managers and operational staff.

Qualifications and Competencies

Bachelor’s degree required; graduate degree preferred.

2 to 5 years of work experience, preferably in education and/or business or operations
management.

Demonstrated management and leadership skills

Strong project and time management skills; ability to effectively backwards plan, multi-task with
great attention to detail, and deliver consistent and timely result.

Highly organized and efficient.

Financial background; ability to manage the school finances and report out on school finances to the
school leader on daily, weekly, monthly basis. This will be done in concert with a third party vendor.
Ability to research and select the most competitive and efficient outside vendors to support the
school.

Ability to establish and implement operational best practices at start-up school.

Ability to coordinate facilities upkeep.

Ability to problem solve and think creatively about establishing systems and structures for a new
school.

Responsibilities

Represent the mission and vision of Nevada Strong

Ensure that the school is prepared for emergencies by conducting all drills and training staff on
emergency plans.

Secure supplies for school, including furniture, curricular orders.

Financial monitoring and reporting.

Establish and monitor vendor relationships.

Establish and monitor systems within the school for supplies, finances, vendors, etc.

Manage and ensure safe and timely transportation of students.

Oversee facilities issues, including maintenance, managing staff/vendors, aesthetics, shared space
agreements, and campus safety.

Establish and maintain communication with food service vendor.

Up to date financial statements and record keeping in compliance with GAAP.

Regular reporting to Governing Board on school financial status.

Other duties as required to assist the School Leader with the overall responsibility of running
Nevada Strong

Compensation: We offer a competitive salary and compensation package including comprehensive

health benefits.
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Job Description: School Leader

The School Leader is charged with managing all aspects of Nevada Strong and is tasked with the overall
success of the organization. The School Leader is responsible for all academic, fiscal, and operational
aspects of Nevada Strong, in addition to other areas identified by the Governing Board. The School
Leader is responsible for all school-based decisions. He/she is responsible for inspiring staff and
students and is charged with implementing the mission and vision established by Nevada Strong.

Qualifications and Competencies

*

Bachelor’s degree required; graduate degree preferred.

2 to 5 years of work experience, preferably in education and/or business or operations
management.

Demonstrated management and leadership skills of both students and adults

Exceptional communication skills

Visionary. Leader. Ability to inspire others and build a culture of success.

Ability to approach situations with optimism and perseverance, willingness to take personal
responsibility, open to and interested in feedback on performance, eagerness to continue to improve
in effectiveness, and steady determination to pursue excellence regardless of the situation.

Responsihilities

Represent the mission and vision of Nevada Strong

Ultimately responsible for all performance results at Nevada Strong

Manage relationship and communication with the Board

Final decision maker on campus level decisions

Create and foster a school culture that is inclusive for all staff and families.

Draft and provide evaluations for all staff members,

Develop and adapt educational program, including the school’s curricutum.

Lead professional development sessions for all staff members.

Present the Board with contractual options for operational decisions in consult with the Head of
Operations

Compensation: We offer a competitive salary and compensation package including comprehensive

heaith benefits.
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Summa f Qualifications

Education
August 2002

Leadership Experience
March 2019 — Present

May 2017 - Present
February 2012 — October 2013

Work Experience
QOctober 2018 - Present

October 2018 — Present
October 2017 — October 2018
July 2000 - October 2017

September 1997 - May 2000

January 1994 - August 1997

Professional Services
Certifted Trainer

Grant Reviewer

Professional Services
January 2019 - Present
September 2012- 2019
June 2013 - 2017

June 2005 — May 2012
July 1999 ~ July 2000

Grants and Proposals Funded

Teacher Incentive Grant, 2016

Race-to-the-Top District Grant, 2013

T-STEM Grant

Publications

2015: Equity in STEM & STEM for All.

0. U. Celepcikay and S. Tarim

Non-pri ional Material
Personnel and Student Handhooks

BE/ESL Handbook

Harmony Public School

Soner Tarim, Ph.D.
Founder

® Established first Harmony with 200 students in 2000. Currently, serving 36,000
students in 17 cities throughout Texas and one in Washington, DC.

e Established a central administration structure to serve and provide iogistical
services to all 54 Harmony campuses and 15 non-Harmony charters.

e Completed 8 different bonds financing totaling more than $540 Miliion.

@ Established largest annual international science fair event (I-SWEEEP).

Ph.D., Texas ABM University, College Station, Texas, USA.

The Broad Academy
Pahara-Aspen Institute Fellowship
American Leadership Forum-Houston Chapter

Founder and CEO of Royal Public Schools

CEO of Unity School Services

Chief Advocate of Harmony Public Schools

Founder and CEO of Harmony Public Schools. HPS is a high performing K-12
public charter school network with 54 locations throughout Texas.

Teaching Assistant Coordinator. Organize, coordinate and oversee activities of
Fundamentals of Ecology lab and teach graduate assistant how to conduct/teach
science af the Department of Renewable Natural Rescurces, Texas A&M University.
Graduate Assistant, Research and Teaching, Texas A&M University.

Certified by Texas Education Agency to train school board members,
superintendents, school business officers, and school administrators.

Nominated by the State Board of Educators to review competltlve grants that are
submitted to the Texas Education Agency

Board Member, International Leadership of Texas Charter School
Board Member (Treasurer), Texas Charter School Association.

Board Member, Family Services of Greater Houston.

Board Member representing charter schools, Region 4 ESC Houston, TX.
President and CEQ, Cosmos Foundation Inc. Houston, TX.

$26.7M grant to promote effective teaching through the development of human
capital management systems and the use of performance-based compensation.

$30M grant from U.S. Department of Education was received to fund significant
effort to personalize learning for all students at the secondary school level.

Over $10M received to implement Texas-Science Technology Engineering and
Mathematics (T-STEM) program in 14 Harmony Schools. The T-STEM initiative is
sponsored by Texas Education Agency along with Gates, DELL, and the
Communities Foundation of Texas foundations.

A book chapter in "A Practice-Based Model of STEM Teaching.”

Prepared guidelines, rules and regulations for faculty/staff and students. The
Personnel Handbook covers topics including but not limited to the code of ethics,
hiring standards, job descriptions, pay and compensation, discipline, and
termination.

Prepared a Guideline (141 pages) regarding policies and procedure of the BE/ESL

program.
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Bio Soner Tarim

Dr. Soner Tarim is the founder of Harmony Public Schools and he has been an educational
advocate for nearly 30 years, encouraging students in underserved communities to pursue
learning in science, technology, engineering, and mathematics (STEM) fields. He is a driving
force for STEM education throughout Texas and the United States. He brings decades of
experience developing innovative educational programs for K-12 schools to Harmony,
which has garnered state and national recognition for its high academic standards.

Dr. Tarim established first Harmony in August 2000 in Houston Texas and he was the first
principal /CEO at Houston campus while serving 200 students. By 2017, Harmony has
grown to 54 campuses and 34,000 students throughout Texas. During his 17 years of
service as a CEO, Harmony has earned the reputation as one of the best charter schools in
the country with many of its campuses recognized on prestigious high school rankings,
such as U.S. News & World Report and Children-at-Risk. These successes have only
increased demand for Harmony with nearly 24,000 students on its waitlist annually.

In 2017, under Dr. Tarim’s leadership, Harmony was a finalist for the Broad Prize for Urban
Education. The Broad Prize for Urban Education recognizes school districts and charters in
urban areas for closing the achievement gap by improving academic performance of low-
income and minority students. Dr. Tarim was also the recipient of the 2017 charter school
Leader of the Year recognized by the Texas Charter School Association. TCSA recognizes
charter leaders that advocate for charters at the state and national level, have successfully
replicated high performing charters that are innovative in their approaches to educating all
students, and serve as a mentor to other charter leaders.

Currently, Dr. Tarim is a Pahara-Aspen Institute Education Fellow. He has also been
selected to attend a year-long fellowship program at the Broad Foundation Academy
starting in 2019. Dr. Tarim holds a Ph.D. from Texas A&M University and is a trained
biologist and ecologist. He taught courses in biology, ecology, general science, and physical
education at the high school, college and graduate-school levels, and spearheaded scientific
symposiums and international science Olympiads.

Recently, Dr. Tarim formed, The Royal School System, an independent and non-profit
charter management organization to replicate his STREAMS-360 model nationally similar
to what he has done in Texas. Dr. Tarim continuously works toward building meaningful
partnerships, maintaining effective communications and positive relationships with high-
level corporate and civic leaders to advance high-quality, rigorous education throughout
the state and nation.
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ANNETTE DAWSON OWENS

Education
B.S. | Brigham Young University/Ioology Degree

M Ed. | University of Nevada Las Vegas/Curriculum and Instruction

M. Ed. | Sierra Nevada College/Masters in Administration M Ed.

Graduate Certificate Georgetown University/Ed Leadership Admin.

Experience

Studied high performing schools across the US | 2017-2019

Pinecrest Inspirada Middle School

Middle School Math / 2017-2018
* Established School Garden with Grant Funding
*  Obtained Nike Run Club Grant/Cross Country

Discovery Charter School

Middle School Advisor and Student Council Advisor / 2015-2016
*  Obtained Nike Run Club Grant
* Secured Whole Foods Garden Grant

Glen Taylor Elementary School
Sth Grade Departmentalized Math Teacher [ 2014-2015
* Implemented free after-school math tuioring program

Silvestri Junior High School

6th Grade Math Teacher / 2013-2014
*  Coached Inframural Volleyball / Instructed students in SAVE Program
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Lamping Elementary School

4th Grade Teacher / 2012-2013
Kindergarten Teacher
* Implemented gardening program
* EBducated students in the JAWS program

Clark County School District
Long Term Substitufe [/ 2011-2012
Nate Mack Elementary School 1994-2000

Volunteer Work
Title 1 Education Commiltee / 2017-Present
Boy Scouts of America Family Coordinator/Volunteer 2011-Present

Henderson CEAB (Community Education Advisory Board) 2016-
Present

Legislative Interim Study School Organizational Teams/ 2016-2017

School Organizational Teams / 201é6-Present

Service

Break Free CCSD / Founding Member / 2015 - Present

*  Established a grassroots parent/educator group focused on the reorganization of the
Clark County School District

* Lobbied policymakers and elected officials on behalf of parents and educators in the
state-mandated decentralization of CCSD.

Coronado Seminary /[ Teacher and Advisor / 2006- 2011

*  Taught high school students on a ddaily basis, focusing on character development and
moral infegrity.

* Ledstudent advisory body in implementing studeni-led policies and programs and
putting on events for entire student body.
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1 Hour

% Hour
tol
Hour

2 Hours

2 Hours

2 Hours
4 Hour
1 Hour

4 Hours
2 Hours
2 Hours
2 Hours

2 Hours
4 Hours

1 Hour

Admin Competency Training

Systems of the overall charter organization — Mission Vision

Getting to Know each other Activity (Yes. I hour is necessary if this is the first time this group is
working together.)

Leadership Effectiveness

Moving Beyond Luck

Leadership Styles...'working with not working for.’

Overview of Critical Success Factors

The leadership for the school must cultivate talent to create a collective vision while guiding
curriculum, monitoring instruction, maintaining safety, and building leadership capacity at the
school. Therefore, careful attention must be given to implementing systems and procedures that
ensure that the mission of the school is fulfilled with regard to student learning and success.
Implementation steps: What are the steps they must take to be successful and begin with these
steps.

Reflection Time on where their strengths and weaknesses fall in order to explore how to address
them before they surface in the school setting

They will need some working time here -

School Vision

Developing and Communicating a Shared Vision
Implementing the Shared Vision

Monitoring and Revisiting the Shared Vision

School Climate and Culture includes Classroom Standardization. Campus administration
supporting classroom routines and management.

Creating a plan for implementation of Teach Like a Champion and Fundamental 5
Benefits of distributed/spaced practice

Instructional Expectations for Reading

Balanced Literacy

Alignment of Comprehension Objectives

Fluency Programs

Writing Expectations

Principal/Asst. Principal/Instructional Team Engagement Roles

Instructional Expectations for Math
Instructional Expectations for Science
Students Monitoring Systems - Using relevant, quality data to inform instruction

Efficient Learning Time - Protecting Instructional Minutes
Daily, Weekly, Monthly, Annual School Schedules

Teacher Observations and Providing Teachers with Support and Effective Feedback
Overview of State Accountability System
Arrival, Dismissal, Student Handbooks, Safety - Fire Drill, etc.
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Introduction

The Framework for Teaching identifies those aspects of a teacher’s responsibilities that have been
documented through empirical studies and theoretical research as promoting improved student learning,
While the Framework is not the only possible description of practice, these responsibilities seek to define
what teachers should know and be able to do in the exercise of their profession.

The 1996 Edition

First published by ASCD in 1996, Enhancing Professional Practice: A Framework for Teaching was an
outgrowth of the research compiled by Educational Testing Service (ETS) for the development of Praxis III:
Classroom Performance Assessments, an observation-based evaluation of first-year teachers used for the
purpose of licensing. The Framework extended this work by examining current research to capture the skills
of teaching required not only by novice teachers but by experienced practitioners as well.

The Framework quickly found wide acceptance by teachers, administrators, policymakers, and academics as a
comprehensive description of good teaching, including levels of performance— unsatisfactory, basic, proficient,
and distinguished—for each of its 22 components.

The 2007 Edition

The 2007 edition of the Framework, also published by ASCD as Enhancing Professional Practice: A Framework
for Teaching, incorporated several important enhancements. Most importantly, it reflected educational
research that had been conducted since 1996; this was fully described in its Appendix, “The Research
Foundation.” Moreover, the 2007 edition included frameworks for non-classroom specialist positions, such as
school librarians, nurses, and counselors. These individuals, while typically part of the teacher bargaining unit
in a school district, have very different responsibilities from those of classroom teachers. Therefore, they need
their own frameworks, tailored to the details of their work. These frameworks were written to reflect the
recommendations of their professional organizations, such as the American Association of School Librarians,
but organized according to the same structure as that of the Framework for Teaching: Planning and
Preparation, The Environment, Delivery of Service (the equivalent of Instruction), and Professional
Responsibilities.

The 2007 edition of the Framework for Teaching retained the architecture of the 1996 edition; in both cases,
the complex work of teaching is divided into 4 domains and 22 components. Furthermore, each component is
composed of several smaller elements, which serve to further define the component. A few of the components
were renamed:

1c: “Selecting Instructional Goals” was changed to “Setting Instructional Outcomes.”

1f: “Assessing Student Learning” was revised to “Designing Student Assessments.”

3a: “Communicating Clearly and Accurately” was revised to “Communicating with Students.”
3d: “Providing Feedback to Students” was altered to “Using Assessment in Instruction.”

4d: “Contributing to the School and District” was changed to “Participating in a Professional
Community.”

Most of these revisions were simple clarifications to the language. In the case of 4d, for example, the original
name implied to some people that “Contributing to the School and District” was an additional responsibility, not
integral to the work of teaching; whereas the new name, “Participating in a Professional Community,” suggests
that it is an essential professional obligation.

T  F e T T T Ty e D e O e e oy

Danielson 2013 Rubric Framework for Teaching Components Page 5

Attachment-5 167



However, the revisions to 1fand 3d were significant: the 2007 edition clearly assigned the design of student
assessments (1f) to Domain 1: Planning and Preparation, and 3d: Using Assessment in Instruction to Domain 3:
Instruction. These distinctions were not as apparent in the 1996 edition.

The 2011 Edition

In 2009, the Bill and Melinda Gates Foundation embarked on the large research project, Measures of Effective
Teaching (MET), which entailed the video capture of over 23,000 lessons, analyzed according to five
observation protocols, with the results of those analyses (together with other measures) correlated to value-
added measures of student learning. The aim of the study was to determine which aspects of a teacher’s
practice were most highly correlated with high levels of student progress.

The Framework for Teaching was one of the models selected for this large-scale study, which involved the
(online) training and certification of hundreds of observers for the purpose of rating the quality of teaching in
the lessons. In order to fulfill this obligation, it became necessary to supply additional tools to aid in the
training of observers, so that they could make accurate and consistent judgments about teaching practice as
demonstrated in the large numbers of videotaped lessons. The following additional tools included:

Rubric language tighter even than that of the 2007 edition of the Framework for Teaching. Furthermore, the
levels of performance in the 2011 revision are written at the component, rather than the element, level.
While providing less detail, the component-level rubrics capture all the essential information from those at
the element level and are far easier to use in evaluation than are those at the element level.

“Critical attributes” for each level of performance for each component. These critical attributes provide
essential guidance for observers in distinguishing between practice at adjacent levels of performance.
They are of enormous value in training and in the actual work of observation and evaluation.

Possible examples for each level of performance for each component. These examples serve to illustrate the
meanings of the rubric language. However, they should be regarded for what they are: possible examples.
They are not intended to describe all the possible ways in which a certain level of performance might be
demonstrated in the classroom; those are, of necessity, particular to each grade and subject. The possible
examples simply serve to illustrate what practice might look like in a range of settings.

These enhancements to the Framework for Teaching, while created in response to the demands of the MET
study, turned out to be valuable additions to the instrument in all its applications.

Practitioners found that the enhancements not only made it easier to determine the level of performance
reflected in a classroom for each component of the Framework, but also contributed to judgments that are more
accurate and more worthy of confidence. As the stakes in teacher evaluation become higher, this increased
accuracy is absolutely essential.

As with the 2007 edition, there were absolutely no changes to the architecture of the 2011 edition. Therefore,
those educators who invested resources in learning the language of the 2007 edition simply gained additional
tools to help them in the challenging work of applying the Framework to actual classroom teaching.

The 2013 Edition
The principal reason for releasing the 2013 edition of The Framework for Teaching Evaluation Instrument
was to respond to the instructional implications of the Common Core State Standards
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(CCSS). Since the CCSS have been adopted in the vast majority of states, it seemed to make sense to explore
what these would mean in the classroom.

The CCSS, when fully implemented, will have a profound effect on education in America. They envision, for
literacy and mathematics initially, deep engagement by students with important concepts, skills, and
perspectives. They emphasize active, rather than passive, learning by students. In all areas, they place a
premium on deep conceptual understanding, thinking and reasoning, and the skill of argumentation (students
taking a position and supporting it with logic and evidence).

In particular, the CCSS advocate specific recommendations in different curricular areas:

In ELA and literacy in all fields, a close reading of text and a greater emphasis on nonfiction works in
addition to fiction

In mathematics, a focus on the principal topics in each grade level, with growing fluency and skill in the
application of mathematical concepts

To the extent that the CCSS deal with what students should learn in school so they will be prepared for college
and careers, the biggest implications are in the areas of curriculum and assessment.

Educators and policymakers must revise their curricula and their classroom and district assessments, and must
locate instructional materials to support the new learning.

But teachers will also have to acquire new instructional skills in order to bring the CCSS to life for their
students. Teaching for deep conceptual understanding, for argumentation, and for logical reasoning have not,
after all, been high priorities in most school districts or preparation programs. In most classrooms, students
don’t take an active role in their own learning, nor do they (respectfully) challenge the thinking of their
classmates. All of this will represent a major departure, and therefore a major challenge, for many teachers.

But educators who are familiar with the Framework for Teaching will recognize much in the philosophy of the
CCSS that is similar to the underlying concepts of the Framework. After all, the centerpiece of the Framework
is student engagement, which is defined not as “busy” or “on task,” but as “intellectually active.” Learning
activities for students may be “hands-on,” but they should always be “minds-on.” Furthermore, the hallmark of
distinguished-level practice in the Framework is that teachers have been able to create a community of
learners, in which students assume a large part of the responsibility for the success of a lesson; they make
suggestions, initiate improvements, monitor their own learning against clear standards, and serve as
resources to one another.

However, despite a deep shared philosophy of teaching and learning between the CCSS and the Framework, there
are some specific additions that can be made to the rubric language to bring it into complete alignment; those
have been added, particularly in the following domains:

Domain 1—1c: Setting Instructional Outcomes, 1e: Designing Coherent Instruction, and 1f:
Designing Student Assessments

Domain 3—3a: Communicating with Students, 3b: Using Questioning and Discussion Techniques, 3c:
Engaging Students in Learning, and 3d: Using Assessment in Instruction

But because the Framework is a generic instrument, applying to all disciplines, and the CCSS are discipline
specific, many of the enhancements to the Framework are located in the possible examples, rather than in the
rubric language or critical attributes for each level of performance.

Attentive readers who are deeply familiar with the Framework may notice some slight modifications to the
language of the rubrics themselves; this has been done, as in previous revisions, in the interests of clarity.
Teaching is highly complex work, and describing it is also challenging; as we receive feedback on confusing
words and phrases, we try to improve the wording to minimize ambiguity. But educators who have become
familiar with the 2011 version of the Framework, who “speak that
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language” and may have completed the online training and assessment program produced by Teachscape, should
know that none of the revisions would alter the assessments of teaching represented in the videotaped lessons.

The Focused 2013 Edition

From the beginning, the Framework for Teaching has been valued as a means of capturing a holistic picture of
teaching practice, both inside the classroom (Domains 2 and 3) and outside the classroom (Domains 1 and 4).
At the same time, some districts and local education agencies (LEAs) prioritize, for evaluation purposes, those
aspects of practice that are observable in the classroom, while placing less emphasis on teaching
responsibilities that occur outside the classroom.

To help such organizations focus their assessments on the components of classroom teaching in Domains 2
and 3, the Framework for Teaching Focused Evaluation Instrument, 2013 Edition, was developed. As with the
2011 and 2013 editions of the instrument, this instrument does not alter the architecture of the Framework in
any way but vastly simplifies the rubrics for Domain 1 (Planning and Preparation) and Domain 4 (Professional
Responsibilities). The 12 individual components for these two domains have been removed so that observers
need only determine one score for each domain. The rubrics for Domains 2 and 3 in the Focused 2013 Edition
are identical to those of the original 2013 edition of the Evaluation Instrument.

There are two primary reasons this instrument allows for more straightforward evaluations that emphasize
classroom evidence:

As a complete instrument, the Framework for Teaching has been validated by research; however, the
specific components in Domains 1 and 4 were not included in these studies and therefore not validated, so
attaining accuracy in assessing these areas of teaching may be more challenging.

With 12 components in Domains 1 and 4 (compared to 10 components in Domains 2 and 3), observers may
spend a disproportionate amount of time scoring Domains 1 and 4 when Domains 2 and 3 may be a larger
part of the overall evaluation score.

The Framework for Teaching Evaluation Instrument, 2013 Edition, continues to be a practical tool for districts
and LEAs that wish to assess all aspects of planning and professional responsibilities along with classroom
teaching. The Framework for Teaching Focused Evaluation Instrument, 2013 Edition, provides an additional
option for streamlined observations that focus on classroom practice.
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The Four Domains

Descriptions of the four domains are presented in the table below.

Domain Description
1. Planning & Effective teachers plan and prepare for lessons using their extensive knowledge of the
Preparation content area, the relationships among different strands within the content and between the

subject and other disciplines, and their students’ prior understanding of the subject.
Instructional outcomes are clear, represent important learning in the subject, and are
aligned to the curriculum. The instructional design includes learning activities that are
well sequenced and require all students to think, problem solve, inquire, and defend
conjectures and opinions. Effective teachers design formative assessments to monitor
learning, and they provide the information needed to differentiate instruction. Measures of
student learning align with the curriculum, enabling students to demonstrate their
understanding in more than one way.

2. Classroom Effective teachers organize their classrooms so that all students can learn. They maximize
Environment instructional time and foster respectful interactions with and among students, ensuring
that students find the classroom a safe place to take intellectual risks. Students themselves
make a substantive contribution to the effective functioning of the class by assisting with
classroom procedures, ensuring effective use of physical space, and supporting the learning
of classmates. Students and teachers work in ways that demonstrate their belief that hard
work will result in higher levels of learning. Student behavior is consistently appropriate,
and the teacher’s handling of infractions is subtle, preventive, and respectful of students’

dignity.

3. Instruction In the classrooms of accomplished teachers, all students are highly engaged in learning.
They make significant contributions to the success of the class through participation in
high-level discussions and active involvement in their learning and the learning of others.
Teacher explanations are clear and invite student intellectual engagement. The teacher’s
feedback is specific to learning goals and rubrics and offers concrete suggestions for
improvement. As a result, students understand their progress in learning the content and
can explain the learning goals and what they need to do in order to improve. Effective
teachers recognize their responsibility for student learning and make adjustments, as
needed, to ensure student success.

4. Professional Accomplished teachers have high ethical standards and a deep sense of professionalism,
Responsibilities  (focused on improving their own teaching and supporting the ongoing learning of
colleagues. Their record-keeping systems are efficient and effective, and they communicate
with families clearly, frequently, and with cultural sensitivity. Accomplished teachers
assume leadership roles in both school and LEA projects, and they engage in a wide range
of professional development activities to strengthen their practice. Reflection on their own
teaching results in ideas for improvement that are shared across professional learning
communities and contribute to improving the practice of all.
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Domain 1

Planning and Preparation

Component 1a:

Demonstrating Knowledge of Content and Pedagogy

In order to guide student learning, teachers must have command of the subjects they teach. They must know which concepts and skills are
central to a discipline and which are peripheral; they must know how the discipline has evolved into the 2 1st century, incorporating issues
such as global awareness and cultural diversity. Accomplished teachers understand the internal relationships within the disciplines they
teach, knowing which concepts and skills are prerequisite to the understanding of others. They are also aware of typical student
misconceptions in the discipline and work to dispel them. But knowledge of the content is not sufficient; in advancing student
understanding, teachers must be familiar with the particularly pedagogical approaches best suited to each discipline.

The elements of component 1a are:

Knowledge of content and the structure of the discipline

Every discipline has a dominant structure, with smaller components or strands, as well as

central concepts and skills.

Knowledge of prerequisite relationships

Some disciplines—jfor example, mathematics—have important prerequisites; experienced teachers know what these are and how to use them in
designing lessons and units.

Knowledge of content-related pedagogy

Different disciplines have “signature pedagogies” that have evolved over time and been found to

be most effective in teaching.

Indicators include:

Lesson and unit plans that reflect important concepts in the discipline

Lesson and unit plans that accommodate prerequisite relationships among concepts and  skills
Clear and accurate classroom explanations

Accurate answers to students’ questions

Feedback to students that furthers learning

Interdisciplinary connections in plans and practice
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Ineffective Developing Effective Highly Effective
la: In planning and practice, the The teacher is familiar with the The teacher displays solid knowledge | The teacher displays extensive knowledge
Demonstrating | teacher makes content errors | important concepts in the discipline of the important concepts in the of the
Knowledge of or does not correct errors but displays a lack of awareness of discipline and how these relate to one | important concepts in the discipline and
Content and made by students. how these concepts relate to one another. The teacher demonstrates how these
Pedagogy The teacher displays little another. The teacher indicates some accurate understanding of relate both to one another and to other
understanding of awareness of prerequisite learning, prerequisite relationships among disciplines. The teacher demonstrates
prerequisite knowledge although such knowledge may be topics. The teacher’s plans and understanding of prerequisite
important to student learning | inaccurate practice reflect familiarity with a relationships among topics and concepts
of the content. The teacher or incomplete. The teacher’s plans wide range of effective pedagogical and understands the link to necessary
displays little or no and practice approaches in the subject. cognitive structures that ensure student
understanding of the range of | reflect a limited range of pedagogical understanding. The teacher’s plans and
pedagogical approaches approaches to the discipline or to the practice reflect familiarity with a wide
suitable to student learning of | students. range of
the content. effective pedagogical approaches in the
discipline and the ability to anticipate
niqmwgwﬂn—ﬂhmﬁﬂbﬁn
Critical ¢ The teacher makes = The teacher’s understanding of the | e The teacher can identify important | e The teacher cites intra- and
Attributes content errors. discipline is rudimentary. concepts of the discipline and their interdisciplinary content relationships.
e The teacher does not o The teacher's knowledge of relationships to one another. e The teacher’s plans demonstrate
consider prerequisite prerequisite relationships is * The teacher provides clear awareness of possible student
relationships when inaccurate or incomplete. explanations of the content. misconceptions and how they can be
planning. ® Lesson and unit plans use limited | e The teacher answers students’ addressed.
e The teacher’s plans use instructional strategies, and some questions accurately and provides e The teacher’s plans reflect recent
inappropriate strategies for are not suitable to the content. feedback that furthers their developments in content-related
the discipline. learning. pedagogy.
e Instructional strategies in unit and
lesson plans are entirely suitable to
the content
Possible e The teacher says, “The e The teacher plans lessons on area and | o The teacher’s plan for area and ® In a unit on 19th-century literature, the
Examples official language of Brazil perimeter independently of one perimeter invites students to teacher incorporates information about
is Spanish, just like other another, without linking the concepts determine the shape that will yield the history of the sameperiod.
South American countries.” together. the largest area for a given e Before beginning a unit on the solar
e The teacher says, “I don’t | e The teacher plans to forge ahead perimeter. system, the teacher surveys the students
understand why the math with a lesson on addition with e The teacher has realized her students on their beliefs about why it is hotter in
book has decimals in the regrouping, even though some are not sure how to use a compass, the summer than in the winter.
same unit as fractions.” students have not fully grasped and so she plans to have them e And others...
e The teacher has his place value. practice that skill before introducing
students copy dictionary e The teacher always plans the same the activity on angle measurement.
definitions each week to routine to study spelling: pretest on e The teacher plans to expand a unit on
help them learn to spell Monday, copy the words five times civics by having students simulate a
difficult words. each on Tuesday and Wednesday, test court trial.
e And others... on Friday. e And others...
e And others

Page 9
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Component 1b:

Demonstrating Knowledge of Students

Teachers don’t teach content in the abstract; they teach it to students. In order to ensure student learning, therefore, teachers must know
not only their content and its related pedagogy but also the students to whom they wish to teach that content. In ensuring student
learning, teachers must appreciate what recent research in cognitive psychology has confirmed, namely, that students learn through
active intellectual engagement with content. While there are patterns in cognitive, social, and emotional developmental stages typical of
different age groups, students learn in their individual ways and may have gaps or misconceptions that the teacher needs to uncover in
order to plan appropriate learning activities. In addition, students have lives beyond school—lives that include athletic and musical
pursuits, activities in their neighborhoods, and family and cultural traditions. Students whose first language is not English, as well as
students with other special needs, must be considered when a teacher is planning lessons and identifying resources to ensure that all
students will be able to learn.

The elements of component 1b are:
e  Knowledge of child and adolescent development
Children learn differently at different stages of their lives.
*  Knowledge of the learning process
Learning requires active intellectual engagement.
e Knowledge of students’ skills, knowledge, and language proficiency
What students are able to learn at any given time is influenced by their level of knowledge and  skill.
e  Knowledge of students’ interests and cultural heritage
Children’s backgrounds influence their learning.
¢  Knowledge of students’ special needs
Children do not all develop in a typical fashion.

Indicators include:
¢  Formal and informal information about students gathered by the teacher for use in planning instruction
Student interests and needs learned by the teacher for use in planning
Teacher participation in community cultural events
Teacher-designed opportunities for families to share their heritages

Database of students with special needs

Page 9
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Ineffective

Developing

Effective

Highly Effective

1b:
Demonstrating
Knowledge of
Students

The teacher displays minimal
understanding of how
students learn—and little
knowledge of their varied
approaches to learning,
knowledge and skills, special
needs, and interests and
cultural heritages—and does
not indicate that such
knowledge is valuable

The teacher displays generally
accurate knowledge of how students
learn and of their varied approaches
to learning, knowledge and skills,
special needs, and interests and
cultural heritages, yet may apply this
knowledge not to individual
students but to the class as a whole.

The teacher understands the active nature of
student learning and attains information
about levels of development for groups of
students. The teacher also purposefully
acquires knowledge from several sources
about groups of students’ varied approaches
to learning, knowledge and skills, special
needs, and interests and cultural heritages.

The teacher understands the active nature
of student learning and acquires
information about levels of development for
individual students. The teacher also
systematically acquires knowledge from
several sources about individual students’
varied approaches to learning, knowledge
and skills, special needs, and interests and
cultural heritages.

Critical
Attributes

The teacher does not
understand child
development characteristics
and has unrealistic
expectations for students.
The teacher does not try to
ascertain varied ability
levels among students in the
class.

The teacher is not aware of
students’ interests or
cultural heritages.

The teacher takes no
responsibility to learn about
students’ medical or learning
disabilities.

e The teacher cites developmental
theory but does not seek to
integrate it into lesson planning.
The teacher is aware of the
different ability levels in the class
but tends to teach to the “whole
group.”

The teacher recognizes that
students have different interests
and cultural backgrounds but
rarely draws on theircontributions
or differentiates materials to
accommodate those differences.
The teacher is aware of medical
issues and learning disabilities
with some students but does not
seek to understand the

implications of that knowledge

Possible
Examples

The lesson plan includes a
teacher presentation for an
entire 30-minute period to a
group of 7-year-olds.

The teacher plans to give her
ELL students the same
writing assignment she gives
the rest of the class.

The teacher plans to teach

his class Christmas carols,
despite the fact that he has
four religions represented
among his students.

And others...

e The teacher knows, for groups of
students, their levels of cognitive
development.

The teacher is aware of the different
cultural groups in the class.

The teacher has a good idea of the range of
interests of students in the class.

The teacher has identified “high,”
“medium,” and “low” groups of students
within the class.

The teacher is well informed about
students’ cultural heritages and
incorporates this knowledge in lesson
planning.

The teacher is aware of the special needs
represented by students in the class.

L]

e The teacher uses ongoing methods to
assess students’ skill levels and designs
instruction accordingly.

The teacher seeks out information from
all students about their cultural
heritages.

The teacher maintains a system of
updated student records and
incorporates medical and/or learning
needs into lesson plans.

The teacher’s lesson plan has the
same assignment for the entire
class in spite of the fact that one
activity is beyond the reach of
some students.

In the unit on Mexico, the

teacher has not incorporated
perspectives from the three
Mexican-American children in

the class.

Lesson plans make only peripheral
reference to students’ interests.
The teacher knows that some of
her students have IEPs, but they're
so long that she hasn’t read them
yet.

e And others...

The teacher creates an assessment of
students’ levels of cognitive development.
The teacher examines previous years’
cumulative folders to ascertain the
proficiency levels of groups of students in the
class.

The teacher administers a student interest
survey at the beginning of the school year.
The teacher plans activities using his
knowledge of students’ interests.

The teacher knows that five of her students
are in the Garden Club; she plans to have
them discuss horticulture as part of the
next biology lesson.

The teacher realizes that not all of his
students are Christian, and so he plans to
read a Hanukkah story in December.

The teacher plans to ask her Spanish-
speaking students to discuss their

ancestry as part of their social studies

unit on South America.

And others...

L

The teacher plans his lesson with three
different follow-up activities, designed to
meet the varied ability levels of his
students.

The teacher plans to provide multiple
project options; each student will select the
project that best meets his or her individual
approach to learning.

The teacher encourages students to be
aware of their individual reading levels and
make independent reading choices that will
be challenging but not too difficult.

The teacher attends the local Mexican
heritage day, meeting several of his
students’ extended family members,

The teacher regularly creates adapted
assessment materials for several students
with learning disabilities.

And others...
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Component 1c:

Setting Instructional Outcomes

Teaching is a purposeful activity; even the most imaginative activities are directed toward certain desired learning. Therefore, establishing
instructional outcomes entails identifying exactly what students will be expected to learn; the outcomes describe not what students will
do, but what they will learn. The instructional outcomes should reflect important learning and must lend themselves to various forms of
assessment through which all students will be able to demonstrate their understanding of the content. Insofar as the outcomes determine
the instructional activities, the resources used, their suitability for diverse learners, and the methods of assessment employed, they hold a
central place in domain 1.

Learning outcomes may be of a number of different types: factual and procedural knowledge, conceptual understanding, thinking and
reasoning skills, and collaborative and communication strategies. In addition, some learning outcomes refer to dispositions; it's important
not only that students learn to read but also, educators hope, that they will like to read. In addition, experienced teachers are able to link
their learning outcomes with outcomes both within their discipline and in other disciplines.

The elements of component 1c are:

e  Value, sequence, and alignment
Outcomes represent significant learning in the discipline reflecting, where appropriate, the
Common Core State Standards.

e  Clarity
Outcomes must refer to what students will learn, not what they will do, and must permit viable methods of assessment

e  Balance
Outcomes should reflect different types of learning, such as knowledge, conceptual
understanding, and thinking skills.

e  Suitability for diverse students
Outcomes must be appropriate for all students in the class.

Indicators include:
e Outcomes of a challenging cognitive level
e  Statements of student learning, not student activity
= Outcomes central to the discipline and related to those in other disciplines
e  Outcomes permitting assessment of student attainment

@ Qutcomes differentiated for students of varied u_...::.wu
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Ineffective

Developing

Effective

Highly Effective

Ic: Setting
Instructional
Outcomes

The outcomes represent low
expectations for students and
lack of rigor, and not all of these
outcomes reflect important
learning in the discipline. They
are stated as student activities,
rather than as outcomes for
learning. Outcomes reflect only
one type of learning and only one
discipline or strand and are
suitable for only some students.

Outcomes represent moderately
high expectations and rigor. Some
reflect important learning in the
discipline and consist of a
combination of outcomes and
activities. Outcomes reflect several
types of learning, but the teacher
has made no effort at coordination
or integration. Outcomes, based on
global assessments of student
learning, are suitable for most of the
students in the class

Most outcomes represent rigorous and
important learning in the discipline
and are clear, are written in the form of
student learning, and suggest viable
methods of assessment. Outcomes
reflect several different types of
learning and opportunities for
coordination, and they are
differentiated, in whatever way is
needed, for different groups of
students.

All outcomes represent high-level
learning in the discipline. They are clear,
are written in the form of student
learning, and permit viable methods of
assessment. Outcomes reflect several
different types of learning and, where
appropriate, represent both coordination
and integration. Qutcomes are
differentiated, in whatever way is needed,
for individual students.

Critical
Attributes

¢ OQutcomes lack rigor.

e Qutcomes do not represent
important learning in the
discipline.

e Qutcomes are not clear or are
stated as activities.

¢ OQutcomes are not suitable for
many students in the class.

e Qutcomes represent a mixture of
low expectations and rigor.

e Some outcomes reflect important
learning in the discipline.

e Qutcomes are suitable for most
of the class.

e Outcomes represent high
expectations and rigor.

Outcomes are related to “bigideas”
of thediscipline.

Outcomes are written in terms of
what students will learn rather than
do.

Outcomes represent a range of
types: factual knowledge,
conceptual understanding,
reasoning, social interaction,
management,and communication.
Outcomes, differentiated where

necessary, are suitable to groups of
students in the class.

L]

e The teacher’s plans reference
curricular frameworks or blueprints
to ensure accurate sequencing.

¢ The teacher connects outcomes to
previous and future learning.

* Qutcomes are differentiated to
encourage individual students to take
educational risks.

Possible
Examples

e A learning outcome for a
fourth-grade class is to make a
poster illustrating a poem.

o All the outcomes for a ninth-

grade history class are based on

demonstrating factual
knowledge.

The topic of the social studies

unit involves the concept of

revolutions, but the teacher
expects his students to
remember only the important
dates of battles.

Despite the presence of a

number of ELL students in the

class, the outcomes state that all
writing must be grammatically
correct.

None of the science outcomes

deals with the students’ reading,

understanding, or interpretation

of the text,
» And others

e Qutcomes consist of
understanding the relationship
between addition and
multiplication and memorizing
facts.

o The reading outcomes are written
with the needs of the “middle”
group in mind; however, the
advanced students are bored, and
some lower-level students are
struggling.

e Most of the English Language
Arts outcomes are based on
narrative.

e And others...

One of the learning outcomes is for
students to “appreciate the aesthetics
of 18th-century English poetry.”

The outcomes for the history unit
include some factual information, as
well as a comparison of the
perspectives of different groups in the
run-up to the Revolutionary War.
The learning outcomes include
students defending their
interpretation of the story with
citations from the text.

e And others...

L]

e The teacher encourages his students to
set their own goals; he provides them a
taxonomy of challenge verbs to help them
strive to meet the teacher’s higher
expectations of them.

e Students will develop a concept map
that links previous learning goals to
those they are currently working on.

e Some students identify additional
learning.

e The teacher reviews the project
expectations and modifies some goals to
be in line with students’ IEP objectives.

e One of the outcomes for a social
studies unit addresses students
analyzing the speech of a political
candidate for accuracy and logical
consistency.

e And others...

ff
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Component 1d:

Demonstrating Knowledge of Resources

Student learning is enhanced by a teacher’s skillful use of resources. Some of these are provided by the school as “official” materials; others
are secured by teachers through their own initiative. Resources fall into several different categories: those used in the classroom by
students, those available beyond the classroom walls to enhance student learning, resources for teachers to further their own professional
knowledge and skill, and resources that can provide no instructional assistance to students. Teachers recognize the importance of
discretion in the selection of resources, selecting those that align directly with the learning outcomes and will be of most use to the
students. Accomplished teachers also ensure that the selection of materials and resources is appropriately challenging for every student;
texts, for example, are available at various reading levels to make sure all students can gain full access to the content and successfully
demonstrate understanding of the learning outcomes. Furthermore, expert teachers look beyond the school for resources to bring their
subjects to life and to assist students who need help in both their academic and nonacademic lives.

The elements of component 1d are:
e  Resources for classroom use
Materials must align with learning outcomes.
¢ Resources to extend content knowledge and pedagogy
Materials that can further teachers’ professional knowledge must be available.
e Resources for students
Materials must be appropriately challenging.

Indicators include:
e  Materials provided by the district
Materials provided by professional organizations
A range of texts
Internet resources
Community resources
Ongoing participation by the teacher in professional education courses or professional groups

Guest speakers
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Ineffective

Developing

Effective

Highly Effective

1d:
Demonstrating
Knowledge of
Resources

The teacher is unaware of
resources to assist student
learning beyond materials
provided by the school or
district, nor is the teacher
aware of resources for
expanding one’s own
professional skill

The teacher displays some awareness
of resources beyond those provided by
the school or district for classroom use
and for extending one’s professional
skill but does not seek to expand this
knowledge.

The teacher displays awareness of
resources beyond those provided by
the school or district, including those
on the Internet, for classroom use and
for extending one’s professional skill,
and seeks out such resources.

The teacher’s knowledge of resources for
classroom use and for extending one’s
professional skill is extensive, including
those available through the school or
district, in the community, through
professional organizations and
universities, and on the Internet.

Critical
Attributes

e The teacher uses only
district-provided materials,
even when more variety
would assist some
students.

The teacher does not seek
out resources available to
expand her own skill.
Although the teacher is
aware of some student
needs, he does notinquire
aboutpossibleresources.

e The teacher uses materials in the
school library but does not search
beyond the school for resources.

e The teacher participates in content-
area workshops offered by the
school but does not pursue other
professional development.

e The teacher locates materials and
resources for students that are
available through the school but
does not pursue any other avenues.

e Texts are at varied levels.

¢ Texts are supplemented by guest
speakers and field experiences.
The teacher facilitates the useof
Internetresources.

Resources are multidisciplinary.
The teacher expands her knowledge
through professional learning
groups and organizations.

The teacher pursues options
offered by universities.

The teacher provides lists of
resources outside the classroom
for students to draw on.

L]

L ]

e Texts are matched to student skill
level.

e The teacher has ongoing relationships
with colleges and universities that
support student learning.

e The teacher maintains a log of
resources for student reference.

¢ The teacher pursues apprenticeships
to increase discipline knowledge.

e The teacher facilitates student contact
with resources outside the classroom.

Possible
Examples

For their unit on China, the
students find all of their
information in the district-
supplied textbook.

The teacher is not sure
how to teach fractionsbut
doesn’t know how he’s
expected to learn it by
himself.

A student says, "It’s too bad
we can't go to the nature
center when we're doing
our unit on the
environment.”

In the literacy classroom,
the teacher has provided
only narrative works.

e And others...

e For a unit on ocean life, the teacher
really needs more books, but the
school library has only three for him
to borrow. He does not seek out others
from the public library.

e The teacher knows she should
learn more about literacy
development, but the school
offered only one professional
development day last year.

e The teacher thinks his students
would benefit from hearing about
health safety from a professional;
he contacts the school nurse to visit
his classroom.

e In the second-grade math class, the
teacher misuses base 10 blocks in
showing students how to represent

numbers.
s And aothers

The teacher provides her fifth graders
a range of nonfiction texts about the
American Revolution so that
regardless of their reading level, all
students can participate in the
discussion of important concepts.

The teacher takes an online course on
literature to expand her knowledge of
great American writers.

The ELA lesson includes a wide

range of narrative and

informational reading materials.

The teacher distributes a list of
summer reading materials that will
help prepare his eighth graders’
transition to high school.

¢ And others...

*

e The teacher is not happy with the out-
of-date textbook; his students will
critique it and write their own material
for social studies.

e The teacher spends the summer at
Dow Chemical learning more about
current research so that she can
expand her knowledge base for
teaching chemistry.

s The teacher matches students in her
Family and Consumer Science class with
local businesses; the students spend time
shadowing employees to understand
how their classroom skills might be used
on the job.

e And others...
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Component le:

Designing Coherent Instruction

Designing coherent instruction is the heart of planning, reflecting the teacher’s knowledge of content and of the students in the class, the
intended outcomes of instruction, and the available resources. Such planning requires that educators have a clear understanding of the
state, district, and school expectations for student learning and the skill to translate these into a coherent plan. It also requires that
teachers understand the characteristics of the students they teach and the active nature of student learning. Educators must determine
how best to sequence instruction in a way that will advance student learning through the required content. Furthermore, such planning
requires the thoughtful construction of lessons that contain cognitively engaging learning activities, the incorporation of appropriate
resources and materials, and the intentional grouping of students. Proficient practice in this component recognizes that a well-designed
instruction plan addresses the learning needs of various groups of students; one size does not fit all. At the distinguished level, the teacher
plans instruction that takes into account the specific learning needs of each student and solicits ideas from students on how best to
structure the learning. This plan is then implemented in domain 3.

The elements of component 1e are:
e  Learningactivities
Instruction is designed to engage students and advance them through the content.
e  Instructional materials and resources
Aids to instruction are appropriate to the learning needs of the students.
e Instructionalgroups
Teachers intentionally organize instructional groups to support student learning.
e  Lesson and unitstructure
Teachers produce clear and sequenced lesson and unit structures to advance student learning.

Indicators include:
e Lessons that support instructional outcomes and reflect important concepts
Instructional maps that indicate relationships to prior learning
Activities that represent high-level thinking
Opportunities for student choice
Use of varied resources
Thoughtfully planned learning groups
e Structured lesson plans
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Ineffective

Developing

Effective

Highly Effective

1e:
Designing
Coherent
Instruction

Learning activities are poorly
aligned with the instructional
outcomes, do not follow an
organized progression, are not
designed to engage students in
active intellectual activity, and
have unrealistic time
allocations. Instructional
groups are not suitable to the
activities and offer no variety.

Some of the learning activities and
materials are aligned with the
instructional outcomes and represent
moderate cognitive challenge, but with
no differentiation for different students.
Instructional groups partially support
the activities, with some variety. The
lesson or unit has a recognizable
structure; but the progression of
activities is uneven, with only some
reasonable time allocations

Most of the learning activities are
aligned with the instructional
outcomes and follow an organized
progression suitable to groups of
students. The learning activities have
reasonable time allocations; they
represent significant cognitive
challenge, with some differentiation
for different groups of students and
varied use of instructional groups.

The sequence of learning activities follows
a coherent sequence, is aligned to
instructional goals, and is designed to
engage students in high-level cognitive
activity. These are appropriately
differentiated for individual learners.
Instructional groups are varied
appropriately, with some opportunity for
student choice

Critical
Attributes

Learning activities are
boring and/or not well
aligned to the instructional
goals.

Materials are not engaging
or do not meet instructional
outcomes

Instructional groups do not
support learning

Lesson plans are not
structured or sequenced

and are unrealistic in their
expecations.

e Learning activities are moderately
challenging.

e Learning resources are suitable, but
there is limited variety.

e Instructional groups are random, or
they only partially support
objectives.

e Lesson structure is uneven or may
be unrealistic about time
expectations.

® Learning activities are matched to
instructional outcomes.

Activities provide opportunity for
higher-level thinking.

The teacher provides a variety of
appropriately challenging materials
and resources.

Instructional student groups are
organized thoughtfully to maximize
learning and build on students’
strengths.

The plan for the lesson or unit is
well structured, with reasonable
time allocations.

o Activities permit student choice.

e Learning experiences connect to other
disciplines.

¢ The teacher provides a variety of
appropriately challenging resources
that are differentiated for students in
the class.

e Lesson plans differentiate for individual
student needs.

Possible
Examples

After his ninth graders have
memorized the parts of the
microscope, the teacher
plans to have them fill in a
worksheet.

The teacher plans to use a
15-year-old textbook as the
sole resource for a unit on
communism.

The teacher organizes her
class in rows, seating the
students alphabetically; she
plans to have students work
all year in groups of four
based on where they are
sitting.

The teacher’s lesson plans
are written on sticky notes in
his gradebook; they indicate:
lecture, activity, or text,
along with page numbers in
the text.

And-others

e After a mini-lesson, the teacher plans
to have the whole class play a game to
reinforce the skill she taught.

o The teacher finds an atlas to use as a
supplemental resource during the
geography unit.

» The teacher always lets students self-
select a working group because they
behave better when they can choose
whom to sit with.

e The teacher’s lesson plans are well
Sformatted, but the timing for many
activities is too short to actually cover
the concepts thoroughly.

e The plan for the ELA lesson includes
only passing attention to students’
citing evidence from the text for
their interpretation of the short
story.

e And others...

The teacher reviews her learning
activities with a reference to high-
level “action verbs” and rewrites
some of the activities to increase the
challenge level.
e The teacher creates a list of historical
fiction titles that will expand her
students’ knowledge of the age of
exploration.
The teacher plans for students to
complete a project in small groups; he
carefully selects group members by
their reading level and learning style.
The teacher reviews lesson plans
with her principal; they are well
structured, with pacing times and
activities clearly indicated.
e The fourth-grade math unit plan
focuses on the key concepts for that
level.
e And others...

e The teacher’s unit on ecosystems lists a
variety of challenging activities in a
menu; the students choose those that suit
their approach to learning.

While completing their projects, the

students will have access to a wide variety

of resources that the teacher has coded by
reading level so that students can make
the best selections.

e After the cooperative group lesson, the
students will reflect on their participation
and make suggestions.

e The lesson plan clearly indicates the

concepts taught in the last few lessons; the

teacher plans for his students to link the
current lesson outcomes to those they
previously learned.

The teacher has contributed to a

curriculum map that organizes the ELA

Common Core State Standards in tenth

grade into a coherent curriculum.

¢ And others...

iilli!!ll.
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Component 1f:

Designing Student Assessments

Good teaching requires both assessment of learning and assessment for learning. Assessments of learning ensure that teachers know that
students have learned the intended outcomes. These assessments must be designed in such a manner that they provide evidence of the

full range of learning outcomes; that is, the methods needed to assess reasoning skills are different from those for factual knowledge.

Furthermore, such assessments may need to be adapted to the particular needs of individual students; an ESL student, for example, may

need an alternative method of assessment to allow demonstration of understanding. Assessment for learning enables a teacher to
incorporate assessments directly into the instructional process and to modify or adapt instruction as needed to ensure student

understanding. Such assessments, although used during instruction, must be designed as part of the planning process. These formative
assessment strategies are ongoing and may be used by both teachers and students to monitor progress toward understanding the learning
outcomes.

The elements of component 1f are:

°

Congruence with instructional outcomes

Assessments must match learning expectations.

Criteria and standards

Expectations must be clearly defined.

Design of formative assessments

Assessments for learning must be planned as part of the instructional process,
Use for planning

Results of assessment guide future planning.

Indicators include:

@ o @ e o

Lesson plans indicating correspondence between assessments and instructional outcomes
Assessment types suitable to the style of outcome

Variety of performance opportunities for students

Modified assessments available for individual students as needed

Expectations clearly written with descriptors for each level of performance

Formative agsessments designed ta inform minute-to-minute decision making hy the teacher during instruction
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Ineffective

Developing

Effective

Highly Effective

1f: Designing
Student
Assessments

Assessment procedures are
not congruent with
instructional outcomes and
lack criteria by which student
performance will be assessed.
The teacher has no plan to
incorporate formative
assessment in the lesson or
unit.

Assessment procedures are partially
congruent with instructional
outcomes. Assessment criteria and
standards have been developed, but
they are not clear. The teacher’s
approach to using formative
assessment is rudimentary, including
only some of the instructional
outcomes.

All the instructional outcomes may be
assessed by the proposed assessment
plan; assessment methodologies may have
been adapted for groups of students.
Assessment criteria and standards are
clear. The teacher has a well-developed
strategy for using formative assessment
and has designed particular approaches to
be used.

All the instructional outcomes may be
assessed by the proposed assessment
plan, with clear criteria for assessing
student work. The plan contains
evidence of student contribution to its
development.

Assessment methodologies have been
adapted for individual students as the
need has arisen. The approach to using
formative assessment is well designed
and includes student as well as teacher
use of the assessment information.

Critical
Attributes

¢ Assessments do not match
instructional outcomes.

o Assessments lack criteria.

» No formative assessments
have been designed.

® Assessment results do not
affect future plans.

* Only some of the instructional
outcomes are addressed in the
planned assessments.

e Assessment criteria are vague.

e Plans refer to the use of formative
assessments, but they are not fully
developed.

e Assessment results are used to
design lesson plans for the whole
class, not individual students.

All the learning outcomes have a
method for assessment.

Assessment types match learning
expectations.

Plans indicate modified assessments
when they are necessary for some
students.

Assessment criteria are clearly written.
Plans include formative assessments to
use during instruction.

Lesson plans indicate possible
adjustments based on formative
assessment data

¢ Assessments provide opportunities
for student choice.
e Students participate in designing
assessments for their own work,
Teacher-designed assessments are
authentic, with real-world
application as appropriate.
Students develop rubrics according
to teacher-specified learning
objectives.
Students are actively involved in
collecting information from formative
assessments and provide input

Possible
Examples

e The teacher marks papers
on the foundation of the
U.S. Constitution mostly on
grammar and punctuation;
for every mistake, the grade
drops fromanAtoaB,a B
toa C, etc.

o The teacher says, “What's
the difference between
Sformative assessment and
the test I give at the end of
the unit?”

o The teacher says, “The
district gave me this entire
curriculum to teach, so I just
have to keep moving.”

e And others...

e The district goal for the unit on
Europe is for students to understand
geopolitical relationships; the teacher
plans to have the students memorize
all the country capitals and rivers.

e The plan indicates that the teacher
will pause to “check for
understanding” but does not specify a
clear process for accomplishing that
goal.

e A student asks, “If half the class
passed the test, why are we all
reviewing the material again?’

* And others...

*

The teacher knows that his students
will have to write a persuasive essay on
the state assessment; he plans to
provide them with experiences
developing persuasive writing as
preparation.

The teacher has worked on a writing
rubric for her research assessment; she
has drawn on multiple sources to be
sure the levels of expectation will be
clearly defined.

The teacher creates a short
questionnaire to distribute to his
students at the end of class; using their
responses, he will organize the
students into different groups during
the next lesson’s activities.

Employing the formative assessment of
the previous morning’s project, the
teacher plans to have five students work
on a more challenging one while she
works with six other students to
reinforce the previous morning’s
concept.

o And othors.

To teach persuasive writing, the
teacher plans to have his class
research and write to the principal
on an issue that is important to the
students: the use of cell phones in
class.

The students will write a rubric for
their final project on the benefits of
solar energy; the teacher has shown
them several sample rubrics, and they
will refer to those as they create a
rubric of their own.

After the lesson the teacher plans to
ask students to rate their
understanding on a scale of 1 to 5; the
students know that their rating will
indicate their activity for the next
lesson.

The teacher has developed a routine
for her class; students know that if
they are struggling with a math
concept, they sit in a small group with
her during workshop time.

* And others...

ﬂ
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Domain 2: The Classroom Environment

Component 2a:

Creating an Environment of Respect and Rapport

An essential skill of teaching is that of managing relationships with students and ensuring that relationships among students are positive
and supportive. Teachers create an environment of respect and rapport in their classrooms by the ways they interact with students and
by the interactions they encourage and cultivate among students. An important aspect of respect and rapport relates to how the teacher
responds to students and how students are permitted to treat one another. Patterns of interactions are critical to the overall tone of the
class. In a respectful environment, all students feel valued, safe, and comfortable taking intellectual risks. They do not fear put-downs or
ridicule from either the teacher or other students.

“Respect” shown to the teacher by students should be distinguished from students complying with standards of conduct and behavior.
Caring interactions among teachers and students are the hallmark of component 2a (Creating an Environment of Respect and Rapport);
while adherence to the established classroom rules characterizes success in component 2d (Managing Student Behavior).

The elements of component 2a are:
e  Teacher interactions with students, including both words and actions

A teacher’s interactions with students set the tone for the classroom. Through their interactions, teachers convey that they are interested in and care
about their students.

e  Student interactions with other students, including both words and actions
As important as a teacher’s treatment of students is, how students are treated by their classmates is arguably even more important to students. At its
worst, poor treatment causes students to feel rejected Dy their peers. At its best, positive interactions among students are mutually supportive and

create an emotionally healthy school environment. Teachers not only model and teach students how to engage in respectful interactions with one
another but also acknowledge such interactions.

Indicators include:
e Respectful talk, active listening, and turn-taking
*  Acknowledgment of students’ backgrounds and lives outside the classroom
*  Body language indicative of warmth and caring shown by teacher and students
e  Physical proximity
Politeness and encouragement
Fairness
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Ineffective

Developing

Effective

Highly Effective

2a: Creating an
Environment of
Respect and Rapport

Patterns of classroom
interactions, both between
teacher and students and
among students, are
mostly negative,
inappropriate, or
insensitive to students’
ages, cultural
backgrounds, and
developmental levels.
Student interactions are
characterized by sarcasm,
put-downs, or conflict. The
teacher does not deal with
disrespectful behavior.

Patterns of classroom
interactions, both between
teacher and students and among
students, are generally
appropriate but may reflect
occasional inconsistencies,
favoritism, and disregard for
students’ ages, cultures, and
developmental levels. Students
rarely demonstrate disrespect
for one another. The teacher
attempts to respond to
disrespectful behavior, with
uneven results. The net result of
the interactions is neutral,
conveying neither warmth nor
conflict.

Teacher-student interactions are friendly and
demonstrate general caring and respect.

Such interactions are appropriate to the ages,
cultures, and developmental levels of the
students. Interactions among students are
generally polite and respectful, and students
exhibit respect for the teacher. The teacher
responds successfully to disrespectful behavior
among students. The net result of the
interactions is polite, respectful, and business-
like, though students may be somewhat
cautious about taking intellectual risks.

Classroom interactions between
the teacher and students and
among students are highly
respectful, reflecting genuine
warmth, caring, and sensitivity
to students as individuals.
Students exhibit respect for the
teacher and contribute to high
levels of civility among all
members of the class. The net
result is an environment where
all students feel valued and are
comfortable taking intellectual
risks.

Critical Attributes

L]

The teacher is disrespectful
toward students or
insensitive to students’ ages,
cultural backgrounds, and
developmental levels.
Students' body language
indicates feelings of hurt,
discomfort, or insecurity.
The teacher displays no
familiarity with, or caring
about, individual students.
The teacher disregards
disrespectful interactions
among students.

» The quality of interactions between
teacher and students, or among
students, is uneven, with
occasional disrespect or
insensitivity.

The teacher attempts to respond
to disrespectful behavior among
students, with uneven results.
The teacher attempts to make
connections with individual
students, but student reactions
indicate that these attempts are
not entirely successful.

e Talk between the teacher and students and
among students is uniformly respectful.

¢ The teacher successfully responds to
disrespectful behavior among students.

e Students participate willingly, but may be
somewhat hesitant to offer their ideas in
front of classmates.

o The teacher makes general connections
with individual students.

o Students exhibit respect for the teacher.

e The teacher demonstrates
knowledge and caring about
individual students’ lives beyond
the class and school.

¢ There is no disrespectful
behavior among students.

» When necessary, students
respectfully correct one another.

¢ Students participate without fear
of put-downs or ridicule from
either the teacher or other
students.

e The teacher respects and
encourages students’ efforts.

Possible Examples

L]

A student slumps in his
chair following a comment
by the teacher.

Students roll their eyes at a
classmate’s idea; the teacher
does not respond.

Many students talk when
the teacher and other
students are talking; the
teacher does not correct
them.

Some students refuse to
work with other students.
The teacher does not call
students by their names.
And others...

Students attend passively to the

teacher, but tend to talk, pass

notes, etc. when other students are

talking.

¢ A few students do not engage with
others in the classroom, even when
put together in small groups.

o Students applaud halfheartedly

following a classmate’s

presentation to the class.

The teacher says, “Don’t talk that

way to your classmates,” but the

student shrugs her shoulders.

e And others...

L]

The teacher greets students by name as they

enter the class or during the lesson.

The teacher gets on the same level with

students, kneeling, for instance, beside a

student working at a desk.

Students attend fully to what the teacher is

saying.

® Students wait for classmates to finish
speaking before beginning to talk.

e Students applaud politely following a
classmate’s presentation to the class.

e Students help each other and accept help
from each other.

e The teacher and students use courtesies such
as “please,” “thank you,” and “excuse me.”

e The teacher says, “Don’t talk that way to
your classmates,” and the insults stop.

* And others...

o The teacher inquires about a
student’s soccer game last
weekend (or extracurricular
activities or hobbies).

e Students say “Shhh” to
classmates who are talking
while the teacher or another
student is speaking.

e Students clap enthusiastically for
one another’s presentations for a
Jjob well done.

o The teacher says, “That's an
interesting idea, Josh, but you're
forgetting...”

o A student questions a
classmate, “Didn’t you mean

?" and the classmate
reflects and responds, “Oh,
maybe you are right!”

e And others

e R REEEEEE——hhhemss
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Component 2b:

Establishing a Culture for Learning

A “culture for learning” refers to the atmosphere in the classroom that reflects the educational importance of the work undertaken by
both students and teacher. It describes the norms that govern the interactions among individuals about the activities and assignments, the
value of hard work and perseverance, and the general tone of the class. The classroom is characterized by high cognitive energy, by a
sense that what is happening there is important, and by a shared belief that it is essential, and rewarding, to get it right. There are high
expectations for all students; the classroom is a place where the teacher and students value learning and hard work.

Teachers who are successful in creating a culture for learning know that students are, by their nature, intellectually curious, and that one
of the many challenges of teaching is to direct the students’ natural energy toward the content of the curriculum. They also know that
students derive great satisfaction, and a sense of genuine power, from mastering challenging content in the same way they experience
pride in mastering, for example, a difficult physical skill.

Part of a culture of hard work involves precision in thought and language; teachers whose classrooms display such a culture insist that
students use language to express their thoughts clearly. An emphasis on precision reflects the importance placed, by both teacher and
students, on the quality of thinking; this emphasis conveys that the classroom is a business-like place where important work is being
undertaken. The classroom atmosphere may be vibrant, even joyful, but it is not frivolous.

The elements of component 2b are;

e Importance of the content and of learning
In a classroom with a strong culture for learning, teachers convey the educational value of what the students are learning.

e  Expectations for learning and achievement
In classrooms with robust cultures for learning, all students receive the message that although the work is challenging, they are capable of achieving
it if they are prepared to work hard. A manifestation of teachers’ expectations for high student achievement is their insistence on the use of precise
language by students.

e  Student pride in work
When students are convinced of their capabilities, they are willing to devote energy to the task at hand, and they take pride in their accomplishments.
This pride is reflected in their interactions with classmates and with the teacher.

Indicators include:
o  Beliefin the value of what s being learned
»  High expectations, supported through both verbal and nonverbal behaviors, for both learning and participation
e  Expectation of high-quality work on the part of students
e  Expectation and recognition of effort and persistence on the part of students
High expectations for expression and work products
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Ineffective

Developing

Effective

Highly Effective

2b: Establishing
a Culture for
Learning

The classroom culture is
characterized by a lack of teacher
or student commitment to learning,
and/or little or no investment of
student energy in the task at hand.
Hard work and the precise use of
language are not expected or
valued. Medium to low
expectations for student
achievement are the norm, with
high expectations for learning
reserved for only one or two
students.

The classroom culture is characterized by
little commitment to learning by the
teacher or students. The teacher appears
to be only “going through the motions,”
and students indicate that they are
interested in the completion of a task
rather than the quality of the work. The
teacher conveys that student success is
the result of natural ability rather than
hard work, and refers only in passing to
the precise use of language. High
expectations for learning are reserved for
those students thought to have a natural
aptitude for the snhject

The classroom culture is a place where
learning is valued by all; high expectations
for both learning and hard work are the
norm for most students. Students
understand their role as learners and
consistently expend effort to learn.
Classroom interactions support learning,
hard work, and the precise use of
language.

The classroom culture is a
cognitively busy place,
characterized by a shared belief in
the importance of learning. The
teacher conveys high expectations
for learning for all students and
insists on hard work; students
assume responsibility for high
quality by initiating improvements,
making revisions, adding detail,
and/or assisting peers in their
precise use of language.

Critical
Attributes

e The teacher conveys that there
is little or no purpose for the
work, or that the reasons for
doing it are due to external
factors.

The teacher conveys to at least
some students that the work is
too challenging for them.
Students exhibit little or no pride
in their work.

Students use language
incorrectly; the teacher does not
correct them.

*

e The teacher’s energy for the work is
neutral, neither indicating a high level
of commitment nor ascribing the need
to do the work to external forces.

The teacher conveys high expectations
for only some students.

Students exhibit a limited commitment
to complete the work on their own;
many students indicate that they are
looking for an “easy path.”

The teacher’s primary concern appears
to be to complete the task at hand.

The teacher urges, but does not
insist, that students use precise
language.

» The teacher communicates the
importance of the content and the
conviction that with hard work all
students can master the material.

e The teacher demonstrates a high
regard for students’ abilities.

¢ The teacher conveys an expectation of
high levels of student effort.

e Students expend good effort to
complete work of high quality.

e The teacher insists on precise use of
language by students.

¢ The teacher communicates
passion for the subject.

e The teacher conveys the
satisfaction that accompanies a
deep understanding of complex
content.

e Students indicate through their
questions and comments a
desire to understand the
content.

¢ Students assist their classmates
in understanding the content.

e Students take initiative in
improving the quality of their
work.

e Students correct one another in

Possible
Examples

The teacher tells students that

they’re doing a lesson because it’s

in the book or is district-

mandated.

The teacher says to a student,

“Why don’t you try this easier

problem?”

e Students turn in sloppy or

incomplete work.

Many students don’t engage in

an assigned task, and yet the

teacher ignores their behavior.

e Students have not completed
their homework; the teacher
does not respond.

s And others...

The teacher says, "Let’s get through

this.”

The teacher says, “I think most of you

will be able to do this.”

Students consult with one another to

determine how to fill in a worksheet,

without challenging one another’s
thinking.

e The teacher does not encourage
students who are struggling.

» Only some students get right to work
after an assignment is given or after
entering the room.

s And others...

e The teacher says, “This is important;
you'll need to speak grammatical
English when you apply for a job.”

e The teacher says, “This idea is really
important! It’s central to our
understanding of history.”

e The teacher says, “Let’s work on this
together; it’s hard, but you all will be
able to do it well.”

e The teacher hands a paper back to a
student, saying, “I know you can do a
better job on this.” The student accepts it
without complaint.

e Students get to work right away when
an assignment is given or after entering
the room.

e And others...
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their use of _mbm:.m.mnlm
e The teacher says, “It’s really fun to g

find the patterns for factoring
polynomials.”

o Astudent says, "l don’t really
understand why it's better to
solve this problem that way.”

¢ A student asks a classmate to
explain a concept or procedure
since he didn’t quite follow the
teacher’s explanation.

e Students question one another
on answers.

o A student asks the teacher for
permission to redo a piece of work
since she now sees how it could be
strengthened.

e And others...

e
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Component 2¢:

Managing Classroom Procedures

A smoothly functioning classroom is a prerequisite to good instruction and high levels of student engagement. Teachers establish and
monitor routines and procedures for the smooth operation of the classroom and the efficient use of time. Hallmarks of a well- managed
classroom are that instructional groups are used effectively, noninstructional tasks are completed efficiently, and transitions between
activities and management of materials and supplies are skillfully done in order to maintain momentum and maximize instructional
time. The establishment of efficient routines, and teaching students to employ them, may be inferred from the sense that the class “runs

itself.”

The elements of component 2c are:

Management of instructional groups
Teachers help students to develop the skills to work purposefully and cooperatively in groups or independently, with little supervision from the
teacher.
Management of transitions
Many lessons engage students in different types of activities: large group, small group, independent work. It’s important that little time is lost as
students move from one activity to another; students know the “drill” and execute it seamlessly.
Management of materials and supplies
Experienced teachers have all necessary materials at hand and have taught students to implement routines for distribution and collection of
materials with a minimum of disruption to the flow of instruction.
Performance of classroom routines
Overall, little instructional time is lost in activities such as taking attendance, recording the lunch count, or the return of permission slips for a
class trip.

Supervision of volunteers and paraprofessionals
Not every teacher has the benefit of assistance from volunteers and paraprofessionals, but those who do recognize that it takes both organization and
management to help these individuals understand their duties and acquire the skills to carry them out.

Indicators include:

*
®

Smooth functioning of all routines

Little or no loss of instructional time

Students playing an important role in carrying out the routines
Students knowing what to do, where to move
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Component 2d:

Managing Student Behavior

In order for students to be able to engage deeply with content, the classroom environment must be orderly; the atmosphere must feel
business-like and productive, without being authoritarian. In a productive classroom, standards of conduct are clear to students; they know
what they are permitted to do and what they can expect of their classmates. Even when their behavior is being corrected, students feel
respected; their dignity is not undermined. Skilled teachers regard positive student behavior not as an end in itself, but as a prerequisite to
high levels of engagement in content.

The elements of component 2d are:
Expectations
Itis clear, either from what the teacher says or by inference from student actions, that expectations for student conduct have been established and that
they are beingimplemented.
Monitoring of studentbehavior
Experienced teachers seem to have eyes in the backs of their heads; they are attuned to what’s happening in the classroom and can move subtly to help
students, when necessary, re-engage with the content being addressed in the lesson. At a high level, such monitoring is preventive and subtle, which may
make it challenging to observe.
Response to studentmisbehavior
Even experienced teachers find that their students occasionally violate one or another of the agreed-upon standards of conduct; how the teacher
responds to such infractions is an important mark of the teacher’s skill. Accomplished teachers try to understand why students are conducting
themselves in such a manner (are they unsure of the content? are they trying to impress their friends?) and respond in a way that respects the
dignity of the student. The best responses are those that address misbehavior early in an episode, although doing so is not always possible.

Indicators include:
Clear standards of conduct, possibly posted, and possibly referred to during a lesson
Absence of acrimony between teacher and students concerning behavior
Teacher awareness of student conduct
Preventive action when needed by the teacher
Absence of misbehavior
Reinforcement of positive behavior
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Ineffective

Developing

Effective

Highly Effective

2d: Managing
Student Behavior

There appear to be no established
standards of conduct, or students
challenge them. There is little or no
teacher monitoring of student
behavior, and response to students’
misbehavior is repressive or
disrespectful of student dignity.

Standards of conduct appear to have
been established, but their
implementation is inconsistent. The
teacher tries, with uneven results, to
monitor student behavior and respond
to student misbehavior.

Student behavior is generally
appropriate. The teacher monitors
student behavior against established
standards of conduct. Teacher response
to student misbehavior is consistent,
proportionate, and respectful to
students and is effective.

Student behavior is entirely appropriate.
Students take an active role in monitoring
their own behavior and/or that of other
students against standards of conduct.
Teacher monitoring of student behavior
is subtle and preventive. The teacher’s
response to student misbehavior is
sensitive to individual student needs and
respects students’ dignity.

Critical
Attributes

e The classroom environment is
chaotic, with no standards of
conduct evident.

The teacher does not monitor
student behavior.

Some students disrupt the
classroom, without apparent
teacher awareness or with an
ineffective response.

The teacher attempts to maintain
order in the classroom, referring to
classroom rules, but with uneven
success.

The teacher attempts to keep track
of student behavior, but with no
apparent system.

The teacher’s response to student
misbehavior is inconsistent:
sometimes harsh, other times
lenient.

¢ Standards of conduct appear to have
been established and implemented
successfully.

e Overall, student behavior is generally
appropriate.

o The teacher frequently monitors
student behavior.,

» The teacher’s response to student
misbehavior is effective.

e Student behavior is entirely
appropriate; any student misbehavior
is very minor and swiftly handled.
The teacher silently and subtly
monitors student behavior.

Students respectfully intervene with
classmates at appropriate moments to
ensure compliance with standards of
conduct.

Possible
Examples

e Students are talking among
themselves, with no attempt by
the teacher to silence them.

® An object flies through the air,

apparently without the teacher’s

notice.

Students are running around the

room, resulting in chaos.

Students use their phones and

other electronic devices; the

teacher doesn’t attempt to stop
them.

e And others...

Classroom rules are posted, but
neither the teacher nor the students
refer to them.

The teacher repeatedly asks
students to take their seats; some
ignore her.

To one student: “Where’s your late
pass? Go to the office.” To another:
“You don’t have a late pass? Come in
and take your seat; you've missed
enough already.”

And others...

e Upon a nonverbal signal from the
teacher, students correct their
behavior.

e The teacher moves to every section of
the classroom, keeping a close eye on
student behavior.

o The teacher gives a student a “hard
look,” and the student stops talking to
his neighbor.

e And others...

A student suggests a revision to one of

the classroom rules.

The teacher notices that some students

are talking among themselves and

without a word moves nearer to them;

the talking stops.

The teacher speaks privately to a

student about misbehavior.

e A student reminds her classmates of the
class rule about chewing gum.

¢ And others...
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Component 2e:

Organizing Physical Space

The use of the physical environment to promote student learning is a hallmark of an experienced teacher. Its use varies, of course, with the
age of the students: in a primary classroom, centers and reading corners may structure class activities; while with older students, the
position of chairs and desks can facilitate, or inhibit, rich discussion. Naturally, classrooms must be safe (no dangling wires or dangerous
traffic patterns), and all students must be able to see and hear what's going on so that they can participate actively. Both the teacher and
students must make effective use of electronics and other technology.

The elements of component 2e are:

Safety andaccessibility

Physical safety is a primary consideration of all teachers; no learning can occur if students are unsafe or if they don’t have access to the board or other
learningresources.

Arrangement of furniture and use of physical resources

Both the physical arrangement of a classroom and the available resources provide opportunities for teachers to advance learning; when these
resources are used skillfully, students can engage with the content in a productive manner. At the highest levels of performance, the students themselves
contribute to the use or adaptation of the physical environment.

Indicators include:

e o o o

Pleasant, inviting atmosphere

Safe environment

Accessibility for all students

Furniture arrangement suitable for the learning activities

Effective use of physical resources, including computer technology, by both teacher and students
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Ineffective

Developing

Effective

Highly Effective

2e: Organizing
Physical Space

The classroom environment is
unsafe, or learning is not accessible
to many. There is poor alignment
between the arrangement of
furniture and resources, including
computer technology, and the
lesson activities.

The classroom is safe, and essential
learning is accessible to most students.
The teacher makes modest use of
physical resources, including computer
technology. The teacher attempts to
adjust the classroom furniture for a
lesson or, if necessary, to adjust the
lesson to the furniture, but with
limited effectiveness.

The classroom is safe, and students
have equal access to learning
activities; the teacher ensures that
the furniture arrangement is
appropriate to the learning
activities and uses physical
resources, including computer
technology, effectively.

The classroom environment is safe,
and learning is accessible to all
students, including those with
special needs. The teacher makes
effective use of physical resources,
including computer technology. The
teacher ensures that the physical
arrangement is appropriate to the

learning activities. Students

contribute to the use or adaptation
of the physical environment to

advance learning.

Critical
Attributes

¢ There are physical hazards in the
classroom, endangering student
safety.

¢ Many students can’t see or hear
the teacher or see the board.

e Available technology is not being
used even if it is available and its
use would enhance the lesson.

e The physical environment is safe,
and most students can see and hear
the teacher or see the board.

The physical environment is not an
impediment to learning but does not
enhance it.

The teacher makes limited use of
available technology and other
resources.

e The classroom is safe, and all
students are able to see and hear
the teacher or see the board.
The classroom is arranged to
support the instructional goals
and learning activities.

The teacher makes appropriate
use of available technology.

¢ Modifications are made to the

physical environment to

accommodate students with

special needs.

e There is total alignment between
the learning activities and the

physical environment.

e Students take the initiative to
adjust the physical environment.

e The teacher and students make
extensive and imaginative use of

available technology.

Possible
Examples

There are electrical cords running

around the classroom.

e There is a pole in the middle of
the room; some students can’t see
the board.

e A whiteboard is in the classroom,
but it is facing the wall.

e And others...

The teacher ensures that

dangerous chemicals are stored
safely.

The classroom desks remain in two
semicircles, requiring students to lean
around their classmates during small-
group work.

The teacher tries to use a computer to
illustrate a concept but requires
several attempts to make the
demonstration work.

e And others...

There are established guidelines
concerning where backpacks are
left during class to keep the
pathways clear; students comply.
Desks are moved together so that
students can work in small groups,
or desks are moved into a circle for
a class discussion.

The use of an Internet connection
extends the lesson.

¢ And others...

e Students ask if they can shift the
furniture to better suit small-

group work or discussion.

e A student closes the door to shut

out noise in the carridor or

lowers a blind to block the sun

from a classmate’s eyes.

e A student suggests an application
of the whiteboard for an activity.

e And others...
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Domain 3: Instruction

Component 3a:

Communicating with Students

Teachers communicate with students for several independent, but related, purposes. First, they convey that teaching and learning are
purposeful activities; they make that purpose clear to students. They also provide clear directions for classroom activities so that students
know what to do; when additional help is appropriate, teachers model these activities. When teachers present concepts and information,
they make those presentations with accuracy, clarity, and imagination, using precise, academic language; where amplification is important
to the lesson, skilled teachers embellish their explanations with analogies or metaphors, linking them to students’ interests and prior
knowledge. Teachers occasionally withhold information from students (for example, in an inquiry science lesson) to encourage them to
think on their own, but what information they do convey is accurate and reflects deep understanding of the content. And teachers’ use of
language is vivid, rich, and error free, affording the opportunity for students to hear language used well and to extend their own
vocabularies. Teachers present complex concepts in ways that provide scaffolding and access to students.

The elements of component 3a are:

¢  Expectations forlearning
The goals for learning are communicated clearly to students. Even if the goals are not conveyed at the outset of a lesson (for example, in an inquiry
science lesson), by the end of the lesson students are clear about what they have been learning.

¢  Directions foractivities
Students understand what they are expected to do during a lesson, particularly if students are working independen tly or with classmates, without
direct teacher supervision. These directions for the lesson’s activities may be provided orally, in writing, or in some combination of the two, with
modeling by the teacher, ifit is appropriate.

e  Explanations of content
Skilled teachers, when explaining concepts and strategies to students, use vivid language and imaginative analogies and metaphors, connecting
explanations to students’ interests and lives beyond school. The explanations are clear, with appropriate scaffolding, and, where appropriate,
anticipate possible student misconceptions. These teachers invite students to be engaged intellectually and to formulate hypotheses regarding the
concepts or strategies being presented.

e  Useof oral and writtenlanguage
For many students, their teachers’ use of language represents their best model of both accurate syntax and a rich vocabulary; these models enable
students to emulate such language, making their own more precise and expressive. Skilled teachers seize on opportunities both to use precise,
academic vocabulary and to explain their use of it.

Indicators include:
e Clarity of lesson purpose
e  Clear directions and procedures specific to the lesson activities
*  Absence of content errors and clear explanations of concepts and strategies
e  Correct and imaginative use of language
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Ineffective

Developing

Effective

Highly Effective

3a:
Communicating
with Students

The instructional purpose of the
lesson is unclear to students, and
the directions and procedures
are confusing. The teacher’s
explanation of the content
contains major errors and does
not include any explanation of
strategies students might use.
The teacher’s spoken or written
language contains errors of
grammar or syntax. The teacher’s
academic vocabulary is
inappropriate, vague, or used
incorrectly, leaving students
confused.

The teacher’s attempt to explain the
instructional purpose has only limited
success, and/or directions and
procedures must be clarified after
initial student confusion. The teacher’s
explanation of the content maycontain
minor errors; some portions are clear,
others difficult to follow. The teacher's
explanation does notinvite students to
engage intellectually or to understand
strategies they might use when
working independently. The teacher’s
spoken language is correct but uses
vocabulary that is either limited or not
fully appropriate to the students’ ages
or backgrounds. The teacher rarely

takes opportunities to explain academic

vocabulary.

The instructional purpose of the lesson
is clearly communicated to students,
including where it is situated within
broader learning; directions and
procedures are explained clearly and
may be modeled. The teacher’s
explanation of content is scaffolded,
clear, and accurate and connects with
students’ knowledge and experience.
During the explanation of content, the
teacher focuses, as appropriate, on
strategies students can use when
working independently and invites
student intellectual engagement. The
teacher’s spoken and writtenlanguage
is clear and correct and is suitable to
students’ ages and interests. The
teacher’s use of academic vocabulary is
precise and serves to extend student

understanding

The teacher links the instructional
purpose of the lesson to the larger
curriculum; the directions and
procedures are clear and anticipate
possible student misunderstanding. The
teacher’s explanation of content is
thorough and clear, developing
conceptual understanding through clear
scaffolding and connecting with students’
interests. Students contribute to
extending the content by explaining
concepts to their classmates and
suggesting strategies that might be used.
The teacher'’s spoken and written
language is expressive, and the teacher
finds opportunities to extend students’
vocabularies, both within the discipline
and for more general use. Students
contribute to the correct use of academic

voecabularu

Critical
Attributes

e At no time during the lesson
does the teacher convey to
students what they will be
learning.

Students indicate through body
language or questions that they
don’t understand the content
being presented.

The teacher makes a serious
content error that will affect
students’ understanding of the
lesson.

e Students indicate through
their questions that they are
confused about the learning
task.

The teacher’s communications
include errors of vocabulary or
usage or imprecise use of
academic language.

The teacher’s vocabulary is
inappropriate to the age or
culture of the students.

¢ The teacher provides little
elaboration or explanation about
what the students will be learning.
The teacher's explanation of the
content consists of a monologue,
with minimal participation or
intellectual engagement by
students.

The teacher makes no serious
content errors but may make minor
ones.

The teacher’s explanations of
content are purely procedural, with
no indication of how students can
think strategically.

The teacher must clarify the
learning task so students can
complete it.

The teacher’s vocabulary and
usage are correct but
unimaginative.

When the teacher attempts to
explain academic vocabulary, it is
only partially successful.

The teacher’s vocabulary is too
advanced, or too juvenile, for
students.

o The teacher states clearly, at some
point during the lesson, what the
students will be learning.
The teacher’s explanation of content
is clear and invites student
participation and thinking.
The teacher makes no content
erTors.
The teacher describes specific
strategies students might use,
inviting students to interpret them in
the context of what they're learning.
Students engage with the learning
task, indicating that they understand
what they are to do.
If appropriate, the teacher models
the process to be followed in the
task.
The teacher's vocabulary and usage
are correct and entirely suited to the
lesson, including, where
appropriate, explanations of
academic vocabulary.
e The teacher’s vocabulary is
appropriate to students’ ages and
levels of development.

®

o If asked; students are able to explain

what they are learning and where it

fits into the larger curriculum context.

The teacher explains content clearly

and imaginatively, using metaphors

and analogies to bring content to life.

The teacher points out possible

areas for misunderstanding.

The teacher invites students to

explain the content to their

classmates.

Students suggest other strategies

they might use in approaching a

challenge or analysis.

The teacher uses rich language,

offering brief vocabulary lessons

where appropriate, both for general

vocabulary and for the discipline.

» Students use academic language
correctly.

§
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Ineffective

Developing

Effective

Highly Effective

Possible
Examples

e A student asks, “What are we
supposed to be doing?” but the
teacher ignores the question.

o The teacher states that to add
fractions they must have the
same numerator.

o Students have a quizzical look
on their faces; some may
withdraw from the lesson.

e Students become disruptive or
talk among themselves in an
effort to follow the lesson.

o The teacher uses technical
terms without explaining their
meanings.

o The teacher says “ain’t.”

e And others...

e The teacher mispronounces “

e The teacher says, "And oh, by the
way, today we’re going to factor
polynomials.”

e A student asks, “What are we
supposed to be doing?” and the
teacher clarifies the task.

» A student asks, “What do I write
here?” in order to complete a task.

o The teacher says, “Watch me while 1
show you how to ;" asking
students only to listen.

o A number of students do not seem to
be following the explanation.

e Students are inattentive during the
teacher’s explanation of content.

e Students’ use of academic
vocabulary is imprecise.

e And others...

o The teacher says, “By the end of
today’s lesson you're all going to be
able to factor different types of
polynomials.”

In the course of a presentation of
content, the teacher asks students,
“Can anyone think of an example of
that?”

The teacher uses a board or
projection device for task directions
so that students can refer to it
without requiring the teacher’s
attention.

The teacher says, "When you're trying
to solve a math problem like this, you
might think of a similar, but simpler,
problem you've done in the past and
see whether the same approach would
work.”

The teacher explains passive solar
energy by inviting students to think
about the temperature in a closed car
on a cold, but sunny, day or about the
water in a hose that has been sitting
in the sun.

The teacher uses a Venn diagram to
illustrate the distinctions between a
republic and a democracy.

e And others...

e The teacher says, “Here’s a spot where
some students have difficulty; be sure
to read it carefully.”

The teacher asks a student to

explain the task to other students.
When clarification about the learning
task is needed, a student offers it to
classmates.

The teacher, in explaining the
westward movement in U.S. history,
invites students to consider that

historical period from the point of view

of the Native Peoples.

The teacher asks, “Who would like to
explain this idea to us?”’

A student asks, “Is this another way we
could think about analogies?”

e A student explains an academic term to

classmates.

The teacher pauses during an
explanation of the civil rights
movement to remind students that the
prefix in- as in inequality means “not”
and that the prefix un- also means the
same thing.

A student says to a classmate, “I think
that side of the triangle is called the
hypotenuse.”

e And others...
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Component 3b:

Using Questioning and Discussion Techniques

Questioning and discussion are the only instructional strategies specifically referred to in the Framework for Teaching, a decision that
reflects their central importance to teachers’ practice. In the Framework, it is important that questioning and discussion be used as
techniques to deepen student understanding rather than serve as recitation, or a verbal “quiz.” Good teachers use divergentas well as
convergent questions, framed in such a way that they invite students to formulate hypotheses, make connections, or challenge previously
held views. Students’ responses to questions are valued; effective teachers are especially adept at responding to and building on student
responses and making use of their ideas. High-quality questions encourage students to make connections among concepts or events
previously believed to be unrelated and to arrive at new understandings of complex material. Effective teachers also pose questions for
which they do not know the answers. Even when a question has a limited number of correct responses, the question, being nonformulaic, is
likely to promote student thinking.

Class discussions are animated, engaging all students in important issues and promoting the use of precise language to deepen and extend
their understanding. These discussions may be based around questions formulated by the students themselves.

Furthermore, when a teacher is building on student responses to questions (whether posed by the teacher or by other students), students
are challenged to explain their thinking and to cite specific text or other evidence (for example, from a scientific experiment) to back up a
position. This focus on argumentation forms the foundation of logical reasoning, a critical skill in all disciplines.

Notall questions must be at a high cognitive level in order for a teacher’s performance to be rated at a high level; that is, when exploring a
topic, a teacher might begin with a series of questions of low cognitive challenge to provide a review, or to ensure that everyone in the class is
“on board.” Furthermore, if questions are at a high level but only a few students participate in the discussion, the teacher’s performance on
the component cannot be judged to be at a high level. In addition, during lessons involving students in small-group work, the quality of the
students’ questions and discussion in their small groups may be considered as part of this component. In order for students to formulate
high-level questions, they must have learned how to do so. Therefore, high-level questions from students, either in the full class or in small-
group discussions, provide evidence that these skills have been taught.

The elements of component 3b are:

e Quality of questions/prompts
Questions of high quality cause students to think and reflect, to deepen their understanding, and to test their ideas against those of their classmates.
When teachers ask questions of high quality, they ask only a few of them and provide students with sufficient time to think about their responses, to
reflect on the comments of their classmates, and to deepen their understanding. Occasionally, for the purposes of review, teachers ask students a
series of (usually low-level) questions in a type of verbal quiz. This technique may be helpful for the purpose of establishing the facts of a historical
event, for example, but should not be confused with the use of questioning to deepen students’ understanding.

e Discussiontechniques
Effective teachers promote learning through discussion. A foundational skill that students learn through engaging in discussion is that of explaining
and justifying their reasoning and conclusions, based on specific evidence. Teachers skilled in the use of questioning and discussion techniques
challenge students to examine their premises, to build a logical argument, and to critique the arguments of others. Some teachers report, “We
discussed x,” when what they mean is "I said x.” That is, some teachers confuse discussion with explanation of content; as important as that is, it's
not discussion. Rather, in a true discussion a teacher poses a question and invites all students’ views to be heard, enabling students to engage in
discussion directly with one another, not always mediated by the teacher. Furthermore, in conducting discussions, skilled teachers build further
questions on student responses and insist that students examine their premises, build a logical argument, and critique the arguments of others.

s Studentparticipation
In some classes a few students tend to dominate the discussion; other students, recognizing this pattern, hold back their contributions. The skilled
teacher uses a range of techniques to encourage all students to contribute to the discussion and enlists the assistance of students to ensure this
outcome.
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Component 3b:

Using Questioning and Discussion Techniques

Indicators include:

®  Questions of high cognitive challenge, formulated by both students and teacher
Questions with multiple correct answers or multiple approaches, even when there is a single correct response
Effective use of student responses and ideas

Discussion, with the teacher stepping out of the central, mediating role

Focus on the reasoning exhibited by students in discussion, both in give-and-take with the teacher and with their classmates
High levels of student participation in discussion
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Ineffective

Developing

Effective

Highly Effective

3b: Using
Questioning
and
Discussion
Techniques

The teacher’s questions are of
low cognitive challenge, with
single correct responses, and
are asked in rapid succession.
Interaction between the
teacher and students is
predominantly recitation
style, with the teacher
mediating all questions and
answers; the teacher accepts
all contributions without
asking students to explain
their reasoning. Only a few
students participate in the
discussion.

The teacher’s questions lead students
through a single path of inquiry, with
answers seemingly determined in
advance.Alternatively, the teacher
attempts to ask some questions
designed to engage students in
thinking, but only a few students are
involved. The teacher attempts to
engage all students in the discussion,
to encourage themto respond to one
another, and to explain their thinking,
with uneven results,

While the teacher may use some low-level questions,
he poses questions designed to promote student
thinking and understanding. The teacher creates a
genuine discussion among students, providing
adequate time for students to respond and stepping
aside when doing so is appropriate. The teacher
challenges students to justify their thinking and

successfully engages most students in the discussion,

employing a range of strategies to ensure that most
students are heard.

The teacher uses a variety or
series of questions or prompts to
challenge students cognitively,
advance high-level thinking and
discourse, and promote
metacognition. Students
formulate many questions,
initiate topics, challenge one
another’s thinking, and make
unsolicited contributions.
Students themselves ensure that all
voices are heard in the discussion.

Critical
Attributes

e Questions are rapid-fire
and convergent, with a
single correct answer.
Questions do not invite
student thinking.

All discussion is between
the teacher and students;
students are not invited to
speak directly to one
another.

The teacher does not ask
students to explain their
thinking.

Only a few students
dominate the discussion.

e The teacher frames some questions
designed to promote student
thinking, but many have a single
correct answer, and the teacher
calls on students quickly.

The teacher invites students to
respond directly to one another’s
ideas, but few students respond.
The teacher calls on many students,
but only a small number actually
participate in the discussion.

The teacher asks students to
explain their reasoning, but only
some students attempt to do so.

¢ The teacher uses open-ended questions, inviting
students to think and /or offer multiple possible
answers.

The teacher makes effective use of wait time.
Discussions enable students to talk to one another
without ongoing mediation by teacher.

The teacher calls on most students, even those
who don’tinitially volunteer.

Many students actively engage in the discussion.
The teacher asks students to justify their
reasoning, and most attempt to do so.

e Students initiate higher-order
questions.
e The teacher builds on and
uses student responses to
questions in order to deepen
student understanding,
Students extend the
discussion, enriching it.
Students invite comments from
their classmates during a
discussion and challenge one
another’s thinking.
Virtually all students are
engaged in the discussion.

Possible
Examples

o All questions are of the
“recitation” type, such as
“What is 3 x 47"

The teacher asks a
question for which the
answer is on the board;
students respond by
reading it.

The teacher calls only on
students who have their
hands up.

A student responds to a
question with wrong
information, and the
teacher doesn’t follow up.
e And others...

L]

°

Many questions are of the
“recitation” type, such as “How
many members of the House of
Representatives are there?”

The teacher asks, “Who has an idea
about this?” The usual three
students offer comments.

The teacher asks, "Maria, can you
comment on lan’s idea?” but Maria
does not respond or makes a
comment directly to the teacher.
The teacher asks a student to explain
his reasoning for why 13 is a prime
number but does not follow up when
the student falters.

¢ And others...

The teacher asks, “What might have happened if the
colonists had not prevailed in the American war for
independence?”

The teacher uses the plural form in asking
questions, such as "What are some things you

think might contributeto_______ 7"

The teacher asks, "Maria, can you comment on

lan’s idea?” and Maria responds directly to Ian.

write a brief response and then share it with a
partner, before inviting a few to offer their ideas to
the entire class.

an answer to the question “Why do you think Huck

Finn did

text and to explain their thinking to a neighbor.
e And others...

The teacher poses a question, asking every student to

The teacher asks students when they have formulated

?"to find the reason in the

A student asks, “How many
ways are there to get this
answer?”

A student says to a
classmate, "I don't think [
agree with you on this,
because...”

A student asks of other
students, "Does anyone have
another idea how we might
figure this out?”

¢ A student asks, “What if...7?”
s And others...

§
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Component 3c:

Engaging Students in Learning

Student engagement in learning is the centerpiece of the Framework for Teaching; all other components contribute to it. When students
are engaged in learning, they are not merely “busy,” nor are they only “on task.” Rather, they are intellectually active in learning
important and challenging content. The critical distinction between a classroom in which students are compliant and busy and one in
which they are engaged is that in the latter, students are developing their understanding through what they do. That is, they are engaged
in discussion, debate, answering “what if?” questions, discovering patterns, and the like. They may be selecting their work from a range
of (teacher-arranged) choices, and making important contributions to the intellectual life of the class. Such activities don’t typically
consume an entire lesson, but they are essential components of engagement.

A lesson in which students are engaged usually has a discernible structure: a beginning, a middle, and an end, with scaffolding provided
by the teacher or by the activities themselves. Student tasks are organized to provide cognitive challenge, and then students are
encouraged to reflect on what they have done and what they have learned. That is, the lesson has closure, in which teachers encourage
students to derive the important learning from the learning tasks, from the discussion, or from what they have read. Critical questions for
an observer in determining the degree of student engagement are “What are the students being asked to do? Does the learning task
involve thinking? Are students challenged to discern patterns or make predictions?” If the answer to these questions is that students are,
for example, filling in blanks on a worksheet or performing a rote procedure, they are unlikely to be cognitively engaged.

In observing a lesson, it is essential not only to watch the teacher but also to pay close attention to the students and what they are doing.
The best evidence for student engagement is what students are saying and doing as a consequence of what the teacher does, or has done,
or has planned. And while students may be physically active (e.g., using manipulative materials in mathematics or making a map in social
studies), it is not essential that they be involved in a hands-on manner; it is, however, essential that they be challenged to be “minds-on.”

The elements of component 3c are:

e Activities andassignments
The activities and assignments are the centerpiece of student engagement, since they determine what it is that students are asked to do. Activities
and assignments that promote learning require student thinking that emphasizes depth over breadth and encourage students to explain their
thinking.

e Grouping ofstudents
How students are grouped for instruction (whole class, small groups, pairs, individuals) is one of the many decisions teachers make every day. There
are many options; students of similar background and skill may be clustered together, or the more-advanced students may be spread around into the
different groups. Alternatively, a teacher might permit students to select their own groups, or they could be formed randomly.

e Instructional materials and resources
The instructional materials a teacher selects to use in the classroom can have an enormous impact on students’ experience. Though some teachers
are obliged to use a school’s or district’s officially sanctioned materials, many teachers use these selectively or supplement them with others of their
choosing that are better suited to engaging students in deep learning—for example, the use of primary source materials in social studies.

e  Structure andpacing
No one, whether an adult or a student, likes to be either bored or rushed in completing a task. Keeping things moving, within a well-defined
structure, is one of the marks of an experienced teacher. And since much of student learning results from their reflection on what they have done,
a well-designed lesson includes time for reflection and closure.
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Component 3c:

Engaging Students in Learning

Indicators include:

e  Student enthusiasm, interest, thinking, problem solving, etc.
Learning tasks that require high-level student thinking and invite students to explain their thinking
Students highly motivated to work on all tasks and persistent even when the tasks are challenging
Students actively “working,” rather than watching while their teacher “works”
Suitable pacing of the lesson: neither dragged out nor rushed, with time for closure and student reflection
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Ineffective

Developing

Effective

Highly Effective

3c: Engaging
Students in
Learning

The learning tasks/activities,
materials, and resources are poorly
aligned with the instructional
outcomes, or require only rote
responses, with only one approach
possible. The groupings of students
are unsuitable to the activities. The
lesson has no clearly defined
structure, or the pace of the lesson
is too slow or rushed.

The learning tasks and activities are

partially aligned with the instructional

outcomes but require only minimal
thinking by students and little
opportunity for them to explain their

thinking, allowing most students to be

passive or merely compliant. The

groupings of students are moderately

suitable to the activities. The lesson

has a recognizable structure; however,

the pacing of the lesson may not
provide students the time needed to

be intellectually engaged or may be so

slow that many students have a
considerableamount of “downtime.”

The learning tasks and activities are fully
aligned with the instructional outcomes
and are designed to challenge student
thinking, inviting students to make their
thinking visible. This technique results in
active intellectual engagement by most
students with important and challenging
content, and with teacher scaffolding to
support that engagement. The groupings
of students are suitable to the activities.
The lesson has a clearly defined structure,
and the pacing of the lesson is appropriate,
providing most students the time needed
to be intellectually engaged.

Virtually all students are
intellectually engaged in
challenging content through well-
designed learning tasks and
activities that require complex
thinking by students. The teacher
provides suitable scaffolding and
challenges students to explain
their thinking. There is evidence of
some student initiation of inquiry
and student contributions to the
exploration of important content;
students may serve as resources
for one another. The lesson has a
clearly defined structure, and the
pacing of the lesson provides
students the time needed not only
to intellectually engage with and
reflect upontheir learning but also
to consolidate theirunderstanding.

Critical
Attributes

» Few students are intellectually
engaged in the lesson.

Learning tasks/activities and
materials require only recall or
have a single correct response

or method.

e Instructional materials used are
unsuitable to the lesson and/or
the students.

The lesson drags or is rushed.
Only one type of instructional
group is used (whole group,
small groups) when variety
would promote more student
engagement.

¢ Some students are intellectually
engaged in the lesson.
® Learning tasks are a mix of those
requiring thinking and those
requiring recall.
Student engagement with the
content is largely passive; the
learning consists primarily of facts
or procedures.
The materials and resources are
partially aligned to the lesson
objectives.
Few of the materials and resources
require student thinking or ask
students to explain their thinking.
The pacing of the lesson is
uneven—suitable in parts but
rushed or dragging in others.
The instructional groupings used
are partially appropriate to the
activities.

e Most students are intellectually
engaged in the lesson.

e Most learning tasks have multiple
correct responses or approaches
and/or encourage higher-order
thinking.

e Students are invited to explain their
thinking as part of completing tasks.

e Materials and resources support the
learning goals and require intellectual
engagement, as appropriate.

» The pacing of the lesson provides
students the time needed to be
intellectuallyengaged.

e The teacher uses groupings that are
suitable to the lesson activities.

e Virtually all students are
intellectually engaged in the
lesson.

Lesson activities require high-
level student thinking and
explanations of their thinking.
Students take initiative to
improve the lesson by (1)
modifying a learning task to
make it more meaningful or
relevant to their needs, (2)
suggesting modifications to the
grouping patterns used, and/or
(3) suggesting modifications or
additions to the materials being
used.

Students have an opportunity
for reflection and closure on

the lesson to consolidate their
understanding.

Possible
Examples

o Most students disregard the
assignment given by the teacher;
it appears to be much too
difficult for them.

e Students fill out the lesson
worksheet by copying words
from the board.

e Students are using math

Students in only three of the five
small groups are figuring out an
answer to the assigned problem; the
others seem to be unsure how they
should proceed.

e Students are asked to fill in a
worksheet, following an

established procedure.

e Five students (out of 27) have finished an
assignment early and begin talking
among themselves; the teacher assigns a
follow-up activity.

e Students are asked to formulate a
hypothesis about what might happen if
the American voting system allowed for
the direct election of presidents

Students are asked to write an
essay in the style of Hemingway
and to describe which aspects of
his style they have incorporated.
Students determine which of
several tools—e.g., a

protractor, spreadsheet, or

*

§

Page 34

201

Attachment-5



Ineffective

Developing

Effective

Highly Effective

manipulative materials in a rote
activity.

o The teacher lectures for 45
minutes.

e Most students don’t have time to
complete the assignment; the
teacher moves on in the lesson.

e And others...

e There is a recognizable beginning,
middle, and end to the lesson.

e The teacher lectures for 20 minutes
and provides 15 minutes for the
students to write an essay; not all
students are able to complete it.

e And others...

and to explain their reasoning.

s Students are given a task to do
independently, then to discuss with a
table group, followed by a reporting
from each table.

e Students are asked to create different
representations of a large number using
a variety of manipulative materials.

e The lesson is neither rushed nor does it
drag.

e And others...

graphing calculator—would be
most suitable to solve a math
problem.

e A student asks whether they
might remain in their small
groups to complete another
section of the activity, rather
than work independently.

e Students identify or create their
own learning materials.

s Students summarize their
learning from the lesson.

s And athers
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Component 3d:

Using Assessment in Instruction

Assessment of student learning plays an important new role in teaching: no longer signaling the end of instruction, it is now recognized to
be an integral part of instruction. While assessment of learning has always been and will continue to be an important aspect of teaching
(it's important for teachers to know whether students have learned what teachers intend), assessment for learning has increasingly come
to play an important role in classroom practice. And in order to assess student learning for the purposes of instruction, teachers must
have a “finger on the pulse” of a lesson, monitoring student understanding and, where feedback is appropriate, offering it to students.

A teacher’s actions in monitoring student learning, while they may superficially look the same as those used in monitoring student
behavior, have a fundamentally different purpose. When monitoring behavior, teachers are alert to students who may be passing notes or
bothering their neighbors; when monitoring student learning, teachers look carefully at what students are writing, or listen carefully to
the questions students ask, in order to gauge whether they require additional activity or explanation to grasp the content. In each case, the
teacher may be circulating in the room, but his or her purpose in doing so is quite different in the two situations.

Similarly, on the surface, questions asked of students for the purpose of monitoring learning are fundamentally different from those used
to build understanding; in the former, the questions seek to reveal students’ misconceptions, whereas in the latter the questions are
designed to explore relationships or deepen understanding. Indeed, for the purpose of monitoring, many teachers create questions
specifically to elicit the extent of student understanding and use additional techniques (such as exit tickets) to determine the degree of
understanding of every student in the class. Teachers at high levels of performance in this component, then, demonstrate the ability to
encourage students and actually teach them the necessary skills of monitoring their own learning against clear standards.

But as important as monitoring student learning and providing feedback to students are, however, they are greatly strengthened by a
teacher’s skill in making mid-course corrections when needed, seizing on a “teachable moment,” or enlisting students’ particular interests to
enrich an explanation.

The elements of component 3d are:

e Assessment criteria
It is essential that students know the criteria for assessment. At its highest level, students themseives have had a hand in articulating the criteria (for
example, of a clear oral presentation).

*  Monitoring of student learning
A teacher’s skill in eliciting evidence of student understanding is one of the true marks of expertise. This is not a hit-or-miss effort, but is planned
carefully in advance. Even after planning carefully, however, a teacher must weave monitoring of student learning seamlessly into the lesson, using a
variety of techniques.

e  Feedbackto students
Feedback on learning is an essential element of a rich instructional environment; without it, students are constantly guessing at how they are doing
and at how their work can be improved. Valuable feedback must be timely, constructive, and substantive and must provide students the guidance
they need to improve their performance.

e  Student self-assessment and monitoring of progress
The culmination of students’ assumption of responsibility for their learning is when they monitor their own learning and take appropriate action. Of

course, they can do these things only if the criteria for learning are clear and if they have been taught the skills of checking their work against clear
criteria.

Indicators include:
e The teacher paying close attention to evidence of student understanding
e  The teacher posing specifically created questions to elicit evidence of student understanding
e The teacher circulating to monitor student learning and to offer feedback
e  Students assessing their own work against established criteria

ﬂ
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Ineffective

Developing

Effective

Highly Effective

3d: Using
Assessment in
Instruction

Students do not appear to be aware of
the assessment criteria, and there is little
or no monitoring of student learning;
feedback is absent or of poor quality.
Students do not engage in self- or peer
assessment.

Students appear to be only
partially aware of the
assessment criteria, and the
teacher monitors student
learning for the class as a whole.
Questions and assessments are
rarely used to diagnose evidence
of learning. Feedback to students
is general, and few students
assess their own work.

Students appear to be aware of the
assessment criteria, and the teacher
monitors student learning for groups
of students. Questions and
assessments are regularly used to
diagnose evidence of learning.
Teacher feedback to groups of
students is accurate and specific; some
students engage in self- assessment.

Assessment is fully integrated into
instruction, through extensive use of
formative assessment. Students
appear to be aware of, and there is
some evidence that they have
contributed to, the assessment
criteria. Questions and assessments
are used regularly to diagnose
evidence of learning by individual
students. A variety of forms of
feedback, from both teacher and
peers, is accurate and specific and
advances learning.

Students self-assess and monitor
their own progress. The teacher
successfully differentiates

instruction to address individual
stud ' mi i

Critical
Attributes

o The teacher gives no indication of
what high-quality work looks like.

e The teacher makes no effort to
determine whether students
understand the lesson.

e Students receive no feedback, or
feedback is global or directed to only
one student.

o The teacher does not ask students to
evaluate their own or classmates’
work.

o There is little evidence that
the students understand how
their work will be evaluated.

¢ The teacher monitors

understanding through a

single method, or without

eliciting evidence of
understanding from students.

Feedback to students is vague

and not oriented toward

future improvement of work.

The teacher makes only

minor attempts to engage

students in self- or peer
assessment.

» The teacher makes the standards
of high-quality work clear to
students.

¢ The teacher elicits evidence of
student understanding.

o Students are invited to assess their
own work and make improvements;
most of them do so.

e Feedback includes specific and
timely guidance, at least for groups
of students.

e Students indicate that they clearly
understand the characteristics of
high-quality work, and there is
evidence that students have helped
establish the evaluation criteria.
The teacher is constantly “taking
the pulse” of the class; monitoring
of student understanding is
sophisticated and continuous and
makes use of strategies to elicit
information about individual
student understanding.

Students monitor their own
understanding, either on their
own initiative or as a result of
tasks set by the teacher.
High-quality feedback comes
from many sources, including
students; it is specific and

focused on improvement.

Possible
Examples

e A student asks, “How is this
assignment going to be graded?”

e A student asks, “Is this the right way to
solve this problem?” but receives no
information from the teacher.

s The teacher forges ahead with a
presentation without checking for
understanding.

e After the students present their research
on globalization, the teacher tells them
their letter grade: when

The teacher asks, “Does
anyone have a question?"
When a student completes a
problem on the board, the
teacher corrects the student’s
work without explaining why.
The teacher says, “Good job,
everyone.”

The teacher, after receiving a
correct response from one
student, continues without

e The teacher circulates during small-
group or independent work, offering
suggestions to students.

o The teacher uses specifically
Sformulated questions to elicit
evidence of student understanding.

e The teacher asks students to look
over their papers to correct their
errors; most of them engage in this
task.

e And others

The teacher reminds students of the
characteristics of high-quality work,
observing  that the students
themselves helped develop them.
While students are working, the
teacher circulates, providing
specific feedback to individual
students.

The teacher uses popsicle sticks or
exit tickets to elicit evidence of
individual student understanding.

%
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Ineffective

Developing

Effective

Highly Effective

students ask how he arrived at the
grade, the teacher responds, "After all
these years in education, I just know
what grade to give.”

e And others...

ascertaining whether other
students understand the concept.
e The students receive their
tests back; each one is simply
marked with a letter grade
at the top.
e And others...

e Students offer feedback to their
classmates on their work.

e Students evaluate a piece of their
writing against the writing rubric
and confer with the teacher about
how it could be improved.

o And others...
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Component 3e:

Demonstrating Flexibility and Responsiveness

“Flexibility and responsiveness” refer to a teacher’s skill in making adjustments in a lesson to respond to changing conditions. When a
lesson is well planned, there may be no need for changes during the course of the lesson itself. Shifting the approach in midstream is not
always necessary; in fact, with experience comes skill in accurately predicting how a lesson will go and being prepared for different possible
scenarios. But even the most skilled, and best prepared, teachers will occasionally find either that a lesson is not proceeding as they would
like or that a teachable moment has presented itself. They are ready for such situations. Furthermore, teachers who are committed to the
learning of all students persist in their attempts to engage them in learning, even when confronted with initial setbacks.

The elements of component 3e are:

s  Lessonadjustment
Experienced teachers are able to make both minor and (at times) major adjustments to a lesson, or mid-course corrections. Such adjustments depend
on a teacher’s store of alternate instructional strategies and the confidence to make a shift when needed.

e  Response tostudents
Occasionally during a lesson, an unexpected event will occur that presents a true teachable moment, It is a mark of considerable teacher skill to be
able to capitalize on such opportunities.

¢  Persistence
Committed teachers don't give up easily; when students encounter difficulty in learning (which all do at some point), these teachers seek alternate
approaches to help their students be successful. In these efforts, teachers display a keen sense of efficacy.

Indicators include:
e Incorporation of students’ interests and daily events into a lesson

»  The teacher adjusting instruction in response to evidence of student understanding (or lack of it)
e  The teacher seizing on a teachable moment
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Ineffective

Developing

Effective

Highly Effective

3e:
Demonstrating
Flexibility and
Responsiveness

The teacher ignores students’
questions; when students have
difficulty learning, the teacher
blames them or their home
environment for their lack of
success. The teacher makes no
attempt to adjust the lesson even
when students don’t understand
the content.

The teacher accepts responsibility

for the success of all students but has
only a limited repertoire of
strategies to use. Adjustment of the
lesson in response to assessment is
minimal or ineffective.

The teacher successfully
accommodates students’
questions and interests. Drawing
on a broad repertoire of
strategies, the teacher persists in
seeking approaches for students
who have difficulty learning. If
impromptu measures are needed,
the teacher makes a minor
adjustment to the lesson and does
so smoothly.

The teacher seizes an opportunity to
enhance learning, building on a
spontaneous event or students’ interests,
or successfully adjusts and differentiates
instruction to address individual student
misunderstandings. Using an extensive
repertoire of instructional strategies and
soliciting additional resources from the
school or community, the teacher
persists in seeking effective approaches
for students who need help.

Critical
Attributes

e The teacher ignores indications
of student boredom or lack of
understanding,

The teacher brushes aside
students’ questions.

The teacher conveys to
students that when they have
difficulty learning, it is their
fault.

In reflecting on practice, the
teacher does not indicate that it
is important to reach all
students.

The teacher makes no attempt

to adjust the lesson in response
to stndent confusion

e The teacher makes perfunctory
attempts to incorporate students’
questions and interests into the
lesson.

The teacher conveys to students a
level of responsibility for their
learning but also his uncertainty
about how to assist them.

In reflecting on practice, the
teacher indicates the desire to
reach all students but does not
suggest strategies for doing so.

The teacher’s attempts to adjust
the lesson are partially
successful

o The teacher incorporates
students’ interests and
questions into the heart of the
lesson.

The teacher conveys to
students that she has other
approaches to try when the
students experience difficulty.
In reflecting on practice, the
teacher cites multiple
approaches undertaken to reach
students having difficulty.
When improvising becomes
necessary, the teacher makes
adjustments to the lesson.

e The teacher seizes on a teachable
moment to enhance a lesson.

The teacher conveys to students that
she won't consider a lesson “finished”
until every student understands and
that she has a broad range of
approaches to use.

e In reflecting on practice, the teacher can
cite others in the school and beyond
whom he has contacted for assistance in
reaching some students.

The teacher’s adjustments to the lesson,
when they are needed, are designed to
assist individual students.

Possible
Examples

The teacher says, “We don’t
have time for that today.”

The teacher says, “If you'd just
pay attention, you could
understand this.”

When a student asks the teacher
to explain a mathematical
procedure again, the teacher
says, “Just do the homework
assignment; you'll get it then.”
o And others...

The teacher says, “Ill try to think
of another way to come at this and
get back to you.”

The teacher says, “I realize not
everyone understands this, but we
can’t spend any more time on it.”
The teacher rearranges the way
the students are grouped in an
attempt to help students
understand the lesson; the
strategy is partially successful.

e And others...

The teacher says, “That’s an
interesting idea; let’s see how it
fits.”

e The teacher illustrates a
principle of good writing to a
student, using his interest in
basketball as context.

The teacher says, “This seems to
be more difficult for you than |
expected; let’s try this way,” and
then uses another approach.

e And others...

The teacher stops a lesson midstream
and says, “This activity doesn’t seem to be
working. Here's another way I'd like you
to try it.”

The teacher incorporates the school’s
upcoming championship game into an
explanation of averages.

o The teacher says, “If we have to come

back to this tomorrow, we will; it'’s really
important that you understand it.”
e And others...
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Domain 4: Professional Responsibilities

Component 4a:

Reflecting on Teaching

Reflecting on teaching encompasses the teacher’s thinking that follows any instructional event, an analysis of the many decisions made in
both the planning and the implementation of a lesson. By considering these elements in light of the impact they had on student learning,
teachers can determine where to focus their efforts in making revisions and choose which aspects of the instruction they will continue in
future lessons. Teachers may reflect on their practice through collegial conversations, journal writing, examining student work,
conversations with students, or simply thinking about their teaching. Reflecting with accuracy and specificity, as well as being able to use
in future teaching what has been learned, is an acquired skill; mentors, coaches, and supervisors can help teachers acquire and develop the
skill of reflecting on teaching through supportive and deep questioning. Over time, this way of thinking both reflectively and self-critically
and of analyzing instruction through the lens of student learning—whether excellent, adequate, or inadequate—becomes a habit of mind,
leading to improvement in teaching and learning,

The elements of component 4a are:
e Accuracy

As teachers gain experience, their reflections on practice become more accurate, corresponding to the assessments that would be given by an external
and unbiased observer. Not only

are the reflections accurate, but teachers can provide specific examples from the lesson to support their judgments.

e  Usein future teaching
Ifthe potential of reflection to improve teaching is to be fully realized, teachers must use their reflections to make adjustments in their practice. As
their experience and expertise increases, teachers draw on an ever-increasing repertoire of strategies to inform these adjustments..

Indicators include:
e Accurate reflections on a lesson
¢  Citation of adjustments to practice that draw on a repertoire of strategies
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Ineffective Developing Effective Highly Effective
4a: The teacher does not know The teacher has a generally accurate The teacher makes an accurate The teacher makes a thoughtful and
Reflecting whether a lesson was effective | impression of a lesson’s effectiveness assessment of a lesson’s effectiveness accurate assessment of a lesson'’s
on or achieved its instructional and the extent to which and the extent to which it achieved its effectiveness and the extent to which it
Teaching outcomes, or the teacher instructional outcomes were met. instructional outcomes and can cite achieved its instructional outcomes, citing
profoundly misjudges the The teacher makes general general references to support the many specific examples from the lesson
success of a lesson. The suggestions about how a lesson could judgment. The teacher makes a few and weighing the relative strengths of
teacher has no suggestions for | be improved. specific suggestions of what could be each. Drawing on an extensive repertoire
how a lesson could be tried another time the lesson is taught. of skills, the teacher offers specific
improved. alternative actions, complete with the
probable success of different courses of
action
Critical o The teacher considers the e The teacher has a general sense of o The teacher accurately assesses the e The teacher’s assessment of thelesson is
Attributes lesson but draws incorrect whether or not instructional practices effectiveness of instructional thoughtful and includes specific
conclusions about its were effective. activities used. indicators ofeffectiveness.
effectiveness. e The teacher offers general o The teacher identifies specific e The teacher’s suggestions for

e The teacher makes no modifications for future instruction. ways in which a lesson might be improvement draw on anextensive
suggestions for improved. repertoire.
improvement.

Possible ® Despite evidence to the o At the end of the lesson, the teacher e The teacher says, “I wasn't pleased | e The teacher says, “I think that lesson

Examples contrary, the teacher says, says, “I guess that went okay.” with the level of engagement of the worked pretty well, although [ was
“My students did great on e The teacher says, “I guess I'll try students.” disappointed in how the group at the
that lesson!” next time.” e The teacher’s journal indicates back table performed.”

e The teacher says, “That e And others... several possible lesson e In conversation with colleagues, the
was awful; I wish I knew improvements. teacher considers strategies for grouping
what to do!” e And others... students differently to improve a lesson.

e And others... e And others...
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Component 4b:

Maintaining Accurate Records

An essential responsibility of professional educators is keeping accurate records of both instructional and noninstructional events. These
include student completion of assignments, student progress in learning, and noninstructional activities that are part of the day- to-day
functions in a school setting, such as the return of signed permission slips for a field trip and money for school pictures.

Proficiency in this component is vital because these records inform interactions with students and parents and allow teachers to monitor
learning and adjust instruction accordingly. The methods of keeping records vary as much as the type of information being recorded. For
example, teachers may keep records of formal assessments electronically, using spreadsheets and databases, which allow for item analysis
and individualized instruction. A less formal means of keeping track of

student progress may include anecdotal notes that are kept in student folders,

The elements of component 4b are:

¢  Student completion of assignments
Most teachers, particularly at the secondary level, need to keep track of student completion of assignments, including not only whether the assignments
were actually completed but also
students’ success in completing them.

®  Student progress in learning
In order to plan instruction, teachers need to know where each student “is” in his or her learning. This information may be collected formally or
informally but must be updated frequently.

¢  Noninstructional records
Noninstructional records encompass all the details of school life for which records must be maintained, particularly if they involve money. Examples
include tracking which students have returned their permission slips for a field trip or which students have paid for their school pictures.

Indicators include:
e Routines and systems that track student completion of assignments
e  Systems of information regarding student progress against instructional outcomes
e  Processes of maintaining accurate noninstructional records
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Ineffective Developing Effective Highly Effective
4b: The teacher’s system for The teacher’s system for maintaining The teacher’s system for maintaining The teacher’s system for maintaining
Maintaining | maintaining information on information on student completion of information on student completion of information on student completion of
Accurate student completion of assignments and student progress in assignments, student progress in assignments, student progress in learning,
Records assignments and student learning is nonexistent or in disarray. learning, and noninstructional records and noninstructional records is fully
progress in learning is The teacher’s records for is fully effective. effective. Students contribute information
nonexistent or in disarray. noninstructional activities are in and participate in

The teacher’s records for disarray, the result being errors maintaining the records.

noninstructional activities are | and confusion.

in disarray, the result being

errors and confusion

Critical e There is no system for ¢ The teacher has a process for » The teacher’s process for e Students contribute to and maintain
Attributes either instructional or recording student work recording completion of student records indicating completed and
noninstructional records. completion. However, it may be work is efficient and effective; outstanding work assignments,

e Record-keeping systems are out of date or may not permit students have access to e Students contribute to and maintain
in disarray and provide students to access the information about completed and/or data files indicating their own progress
incorrect or confusing information. missing assignments. in learning.
information. » The teacher’s process for tracking e The teacher has an efficient and e Students contribute to maintaining

student progress is cumbersome to effective process for recording noninstructional records for the class.
use. student attainment of learning
e The teacher has a process for goals; students are able to see
tracking some, but not all, how they’re progressing.
noninstructional information, and it ¢ The teacher’s process for
may contain some errors. recording noninstructional
information is both efficient and
effective
Possible o A student says, “I'm sure I | e Astudent says, "I wasn’t in school ¢ On the class website, the teacher e A student from each team maintains
Examples turned in that assignment, today, and my teacher’s website is out creates a link that students can the database of current and missing
but the teacher lost it!” of date, so I don’t know what the access to check on any missing assignments for the team.

o The teacher says, ‘I assignments are!” assignments, e When asked about her progress in a
misplaced the writing e The teacher says, “I've got all these e The teacher’s gradebook records class, a student proudly shows her
samples for my class, but it notes about how the kids are doing; [ student progress toward learning portfolio of work and can explain how
doesn’t matter—I know what should put them into the system, but goals. the documents indicate her progress
the students would have Just don’t have time.” e The teacher creates a spreadsheet for toward learning goals.
scored.” e On the morning of the field trip, the tracking which students have paid for o When they bring in their permission

e On the morning of the field teacher frantically searches all the their school pictures. slips for a field trip, students add their
trip, the teacher discovers drawers in the desk looking for the | e And others... own informationto the database.
that five students never permission slips and finds themjust s And others...
turned in their permission before the bell rings.
slips. e And others...

e And others
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Component 4c:

Communicating with Families

Although the ability of families to participate in their child’s learning varies widely because of other family or job obligations, it is the
responsibility of teachers to provide opportunities for them to understand both the instructional program and their child’s progress.
Teachers establish relationships with families by communicating to them about the instructional program, conferring with them about
individual students, and inviting them to be part of the educational process itself. The level of family participation and involvement tends
to be greater at the elementary level, when young children are just beginning school. However, the importance of regular communication
with families of adolescents cannot be overstated. A teacher’s effort to communicate with families

conveys the teacher’s essential caring, valued by families of students of all ages.

The elements of component 4c are:

e  Information about the instructional program
The teacher frequently provides information to families about the instructional program.

e Information about individual students
The teacher frequently provides information to families about students’ individual progress.

e  Engagement of families in the instructional program
The teacher frequently and successfully offers engagement opportunities to families so that they
can participate in the learning activities.

Indicators include:

e Frequentand culturally appropriate information sent home regarding the instructional program and student progress
e  Two-way communication between the teacher and families

s Frequent opportunities for families to engage in the learning process
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Ineffective

Developing

Effective

Highly Effective

4c:
Communicating
with Families

The teacher provides little
information about the
instructional program to
families; the teacher’s
communication about
students’ progress is
minimal. The teacher does
not respond, or responds
insensitively, to parental
concerns

The teacher makes sporadic attempts
to communicate with families about
the instructional program and about
the progress of individual students
but does not attempt to engage
families in the instructional program.
Moreover, the communication that
does take place may not be culturally
sensitive to those families,

The teacher provides frequent and
appropriate information to families
about the instructional program and
conveys information about individual
student progress in a culturally
sensitive manner. The teacher makes
some attempts to engage families in
the

instructional program.

The teacher communicates frequently
with families in a culturally sensitive
manner, with students contributing to
the communication. The teacher
responds to family concerns with
professional and cultural sensitivity. The
teacher's efforts to engage families in the
instructional program are frequent and
successful.

Critical
Attributes

L]

Little or no information
regarding the instructional
program is available to
parents.

Families are unaware of
their children’s progress.
Family engagement
activities are lacking,
There is some culturally
inappropriate
communication.

e School- or district-created
materials about the instructional
program are sent home.

The teacher sends home infrequent
or incomplete information about
the instructional program.

The teacher maintains a school-
required gradebook but does little
else to inform families about
student progress.

Some of the teacher’s
communications are inappropriate
to families’ cultural norms.

o The teacher regularly makes
information about the instructional
program available.

» The teacher regularly sends home
information about student
progress.

e The teacher develops activities
designed to engage families
successfully and appropriately in
their children’s learning.

e Most of the teacher’s
communications are appropriate
to families’ cultural norms.

e Students regularly develop materials
to inform their families about the
instructional program.

¢ Students maintain accurate records
about their individual learning
progress and frequently share this
information with families.

e Students contribute to regular and
ongoing projects designed to engage
families in the learning process.

o All of the teacher’s communications are
highly sensitive to families’ cultural
norms.

Possible
Examples

A parent says, “I'd like to
know what my kid is
working on at school.”

A parent says, "I wish [
could know something
about my child’s progress
before the report card
comes out.”

A parent says, "l wonder
why we never see any
schoolwork come home.”
And others...

» A parent says, “I received the
district pamphlet on the reading
program, but I wonder how it’s
being taught in my child’s class.”

e A parent says, "l emailed the teacher

about my child’s struggles with

math, but all I got back was a note
saying that he’s doing fine.”

The teacher sends home weekly

quizzes for parent or guardian

signature.

¢ And others...

e The teacher sends a weekly
newsletter home to families that
describe current class activities,
community and/or school projects,
field trips, etc.

o The teacher creates a monthly
progress report, which is sent
home for each student.

¢ The teacher sends home a project
that asks students to interview a
Sfamily member about growing up
during the 1950s.

e And others...

e Students create materials for Back-to-
School Night that outline the approach
for learning science.

e Each student’s daily reflection log
describes what she or he is learning, and
the log goes home each week for review
by a parent or guardian.

e Students design a project on charting
their family’s use of plastics.

e And others...
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Component 4d:

Participating in the Professional Community

Schools are, first of all, environments to promote the learning of students. But in promoting student learning, teachers must work with
their colleagues to share strategies, plan joint efforts, and plan for the success of individual students. Schools are, in other words,
professional organizations for teachers, with their full potential realized only when teachers regard themselves as members of a
professional community. This community is characterized by mutual support and respect, as well as by recognition of the responsibility of
all teachers to be constantly seeking ways to improve their practice and to contribute to the life of the school.

Inevitably, teachers’ duties extend beyond the doors of their classrooms and include activities related to the entire school or larger district,
or both. These activities include such things as school and district curriculum committees or engagement with the parent- teacher
organization. With experience, teachers assume leadership roles in these activities.

The elements of component 4d are:

¢  Relationships with colleagues
Teachers maintain professional collegial relationships that encourage sharing, planning, and
working together toward improved instructional skill and student success.

e Involvement in a culture of professional inquiry
Teachers contribute to and participate in a learning community that supports and respects its
members’ efforts to improve practice.

e  Service to the school
Teachers’ efforts move beyond classroom duties by contributing to school initiatives and projects.

»  Participation in school and district projects
Teachers contribute to and support larger school and district projects designed to improve the professional community.

Indicators include:
*  Regular teacher participation with colleagues to share and plan for student success
*  Regular teacher participation in professional courses or communities that emphasize improving practice
e Regular teacher participation in school initiatives
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Ineffective

Developing

Effective

Highly Effective

4d:
Participating
in the
Professional
Community

The teacher's relationships
with colleagues are

negative or self-serving. The
teacher avoids participation
in a professional culture of
inquiry, resisting
opportunities to become
involved. The teacher avoids
becoming involved in school
events or school and
district projects.

The teacher maintains cordial
relationships with colleagues to fulfill
duties that the school or district
requires. The teacher participates in
the school's culture of professional
inquiry when invited to do so. The
teacher participates in school events
and school and district projects when
specifically asked.

The teacher’s relationships with
colleagues are characterized by
mutual support and cooperation; the
teacher actively participates in a
culture of professional inquiry. The
teacher volunteers to participate in
school events and in school and
district projects, making a substantial
contribution.

The teacher’s relationships with colleagues
are characterized by mutual support and
cooperation, with the teacher taking
initiative in assuming leadership among the
faculty. The teacher takes a leadership role
in promoting a culture of professional
inquiry. The teacher volunteers to
participate in school events and district
projects, making a substantial contribution
and assuming a leadership role in at least
one aspect of school or district life.

Critical
Attributes

e The teacher’s relationships
with colleagues are
characterized by negativity
or combativeness.

The teacher purposefully
avoids contributing to
activities promoting
professional inquiry.

The teacher avoids
involvement in school
activities and district and
community projects.

o The teacher has cordial
relationships with colleagues.
When invited, the teacher
participates in activities related to
professional inquiry.

When asked, the teacher
participates in school activities, as
well as district and community
projects.

The teacher has supportive and
collaborative relationships with
colleagues.

The teacher regularly participates
in activities related to professional
inquiry.

The teacher frequently volunteers
to participate in school events and
school district and community
projects.

¢ The teacher takes a leadership role in
promoting activities related to
professional inquiry.

¢ The teacher regularly contributes to and
leads events that positively impact
school life.

e The teacher regularly contributes to
and leads significant district and
community projects.

Possible
Examples

The teacher doesn’t share
test-taking strategies with
his colleagues. He figures
that if his students do well,
he will look good.

The teacher does not
attend PLC meetings.

The teacher does not attend

any school functions after the

dismissal bell.

The teacher says, “I work
from 8:30 to 3:30 and not a
minute more. I won't serve
on any district committee
unless they get me a
substitute to cover my class.”
e And others...

The teacher is polite but seldom
shares any instructional materials
with his grade partners.

The teacher attends PLC meetings
only when reminded by her
supervisor.

The principal says, “I wish I didn’t
have to ask the teacher to ‘volunteer’
every time we need someone to
chaperone the dance.”

The teacher contributes to the district
literacy committee only when
requested to do so by the principal.

e And others...

The principal remarks that the
teacher’s students have been
noticeably successful since her
teacher team has been focusing on
instructional strategies during its
meetings.

The teacher has decided to take

some free MIT courses online and to
share his learning with colleagues.
The basketball coach is usually willing
to chaperone the ninth-grade dance
because she knows all of her players
will be there.

The teacher enthusiastically
represents the school during the
district social studies review and
brings his substantial knowledge of
U.S. history to the course writing team.
e And others...

e The teacher leads the group of mentor
teachers at school, which is devoted to
supporting teachers during their first
years of teaching.

e The teacher hosts a book study group
thatmeets monthly; he guides the book
choices so that the group can focus on
topics that will enhance their skills.

e The teacher leads the annual
“Olympics” day, thereby invelving the
entire student body and faculty in
athletic events.

e The teacher leads the district wellness
committee, and involves healthcare and
nutrition specialists from the community.

e And others...
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Component 4e:

Growing and Developing Professionally

As in other professions, the complexity of teaching requires continued growth and development in order for teachers to remain current.
Continuing to stay informed and increasing their skills allows teachers to become ever more effective and to exercise leadership among
their colleagues. The academic disciplines themselves evolve, and educators constantly refine their understanding of how to engage
students in learning; thus, growth in content, pedagogy, and information technology are essential to good teaching. Networking with
colleagues through such activities as joint planning, study groups, and lesson study provides opportunities for teachers to learn from one
another. These activities allow for job-embedded professional development. In addition, professional educators increase their
effectiveness in the classroom by belonging to professional organizations, reading professional journals, attending educational
conferences, and taking university classes. As they gain experience and expertise, educators find ways to contribute to their colleagues and
to the profession.

The elements of component 4e are:
e  Enhancementof content knowledge and pedagogical skill
Teachers remain current by taking courses, reading professional literature, and remaining current on the evolution of thinking regarding instruction,
e  Receptivity to feedback from colleagues
Teachers actively pursue networks that provide collegial support and feedback.
e Service to theprofession
Teachers are active in professional organizations in order to enhance both their personal practice and their ability to provide leadership and
support to colleagues.

Indicators include:
e Frequent teacher attendance in courses and workshops; regular academic reading
e  Participation in learning networks with colleagues; freely shared insights
e  Participation in professional organizations supporting academic inquiry
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Ineffective

Developing

Effective

Highly Effective

4e: Growing and

Teacher engages in no

Teacher participates to a limited extent

Teacher seeks out opportunities for

Teacher seeks out opportunities for

in her classroom, knowing that
if she waits long enough, the
principal will eventually leave
and she will simply discard the
feedback form.

Despite teaching high school
honors mathematics, the
teacher declines to join NCTM
because it costs too much and
makes too many demands on
members’ time.

s And others...

that the recommendations really
apply in his situation.

e The teacher joins the local chapter of
the American Library Association
because she might benefit from the
free books— but otherwise doesn’t
feel it’s worth much of her time.

¢ And others...

weekly walk-through visits because
they always lead to a valuable
informal discussion during lunch the
next day.

The teacher joins a science education
partnership and finds that it provides
him access to resources for his
classroom that truly benefit his
students.

¢ And others...

Developing professional development in professional activities when they are | professional development to enhance professional development and makes a
Professionally activities to enhance knowledge convenient. The teacher engages in a content knowledge and pedagogical systematic effort to conduct action
or skill. The teacher resists limited way with colleagues and skill. Teacher actively engages with research. The teacher solicits feedback
feedback on teaching supervisors in professional colleagues and supervisors in on practice from both supervisors and
performance from either conversation about practice, including professional conversation about colleagues. The teacher initiates
supervisors or more experienced | some feedback on teaching practice, including feedback about important activities to contribute to the
colleagues. The teacher makes no | performance. The teacher finds limited | practice. The teacher participates profession.
effort to share knowledge with ways to assist other teachers and actively in assisting other educators and
others or to assume professional | contribute to the profession. looks for ways to contribute to the
responsibilities. profession.
Critical » The teacher is not involved in ¢ The teacher participates in e The teacher seeks regular e The teacher seeks regular
Attributes any activity that might professional activities when they opportunities for continued opportunities for continued
enhance knowledge or skill. are required or provided by the professional development. professional development, including
e The teacher purposefully district. e The teacher welcomes colleagues initiating action research.
resists discussing performance | e The teacher reluctantly accepts and supervisors into the classroom » The teacher actively seeks feedback
with supervisors or feedback from supervisors and for the purpose of gaining insight from supervisors and colleagues.
colleagues. colleagues. from their feedback. e The teacher takes an active
e The teacher ignores invitations | e The teacher contributes in a limited » The teacher actively participates in leadership role in professional ~
to join professional fashion to professional organizations designed to organizations in order to contribute —
organizations or attend organizations. contribute to the profession. to the profession. ~
conferences
Possible e The teacher never takes o The teacher politely attends district o The teacher eagerly attends the e The teacher’s principal rarely spends LN
Examples continuing education courses, workshops and professional school district optional summer time observing in her classroom. %
even though the credits would development days but doesn’t make workshops, knowing they provide a Therefore, she has initiated an action )
increase his salary. much use of the materials received. wealth of instructional strategies he’ll research project in order to improve her .m
s The teacher endures the s The teacher listens to his principal’s be able to use during the school year. own Instruction. 8
principal’s annual observations feedback after a lesson but isn't sure e The teacher enjoys her principal’s e The teacher is working on a particular M

instructional strategy and asks his
colleagues to observe in his classroom
in order to provide objective feedback
on his progress.

The teacher has founded a local
organization devoted to literacy
education; her leadership has
inspired teachers in the community to
work on several curriculum and
instruction projects.

e And others...
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Component 4f:

Showing Professionalism

Expert teachers demonstrate professionalism in service both to students and to the profession. Teaching at the highest levels of
performance in this component is student focused, putting students first regardless of how this stance might challenge long-held

assumptions, past practice, or simply the easier or more convenient procedure. Accomplished teachers have a strong moral compass and
are guided by what is in the best interest of each student. They display professionalism in a number of ways. For example, they conduct
interactions with colleagues in a manner notable for honesty and integrity. Furthermore, they know their students’ needs and can readily

access resources with which to step in and provide help that may extend beyond the classroom. Seeking greater flexibility in the ways

school rules and policies are applied, expert teachers advocate for their students in ways that might challenge traditional views and the

educational establishment. They also display professionalism in the ways they approach problem solving and decision making, with

student needs constantly in mind. Finally, accomplished teachers consistently adhere to school and district policies and procedures but are
willing to work to improve those that may be outdated or ineffective.

The elements of component 4f are:

Integrity and ethical conduct

Teachers act with integrity and honesty.

Service to students

Teachers put students first in all considerations of their practice.

Advocacy

Teachers support their students’ best interests, even in the face of traditional practice or beliefs.
Decision making

Teachers solve problems with students’ needs as a priority.

Compliance with school and district regulations

Teachers adhere to policies and established procedures.

Indicators include:

[ ]

L]
[ ]
L]

The teacher having a reputation as being trustworthy and often sought as a sounding board
The teacher frequently reminding participants during committee or planning worl that students are the highest priority
The teacher supporting students, even in the face of difficult situations or conflicting policies

*The teacher challenging existing practice in order to put students first
i L ; i

d nrocedures

o
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Ineffective

Developing

Effective

Highly Effective

4f: Showing
Professionalism

The teacher displays
dishonesty in interactions
with colleagues, students,
and the public. The teacher is
not alert to students’ needs
and contributes to school
practices that result in some
students being ill served by
the school. The teacher
makes decisions and
recommendations that are
based on self-serving
interests. The teacher does
not comply with school and
district regulations.

The teacher is honest in interactions
with colleagues, students, and the
public. The teacher’s attempts to serve
students are inconsistent, and
unknowingly contribute to some
students being ill served by the school.
The teacher’s decisions and
recommendations are based on limited
though genuinely professional
considerations. The teacher must be
reminded by supervisors about
complying with school and district
regulations.

The teacher displays high standards
of honesty, integrity, and
confidentiality in interactions with
colleagues, students, and the public.
The teacher is active in serving
students, working to ensure that all
students receive a fair opportunity
to succeed. The teacher maintains
an open mind in team or
departmental decision

making. The teacher complies fully
with school and district regulations.

The teacher can be counted onto hold
the highest standards of honesty,
integrity, and confidentiality and takes a
leadership role with colleagues. The
teacher is highly proactive in serving
students, seeking out resources when
needed. The teacher makes a concerted
effort to challenge negative attitudes or
practices to ensure that all students,
particularly those traditionally
underserved, are honored in the school.
The teacher takes a leadership role in
team or departmental decision making
and helps ensure that such decisions are
based on the highest professional
standards. The teacher complies fully
with school and district regulations,
taking a leadership role with colleagues.

Critical
Attributes

» The teacher is dishonest.

» The teacher does not
notice the needs of
students.

e The teacher engages in
practices that are self-
serving.

e The teacher willfully
rejects district regulations.

e The teacher is honest.

e The teacher notices the needs of
students but is inconsistent in
addressing them.

The teacher does not notice that
some school practices result in
poor conditions for students.
The teacher makes decisions
professionally but on a limited
basis.

The teacher complies with district
regulations.

e The teacher is honest and known
for having high standards of
integrity.

* The teacher actively addresses
student needs.

e The teacher actively works to
provide opportunities for student
success.

» The teacher willingly participates
in team and departmental
decision making.

e The teacher complies completely
with district regulations

e The teacher is considered a leader in
terms of honesty, integrity, and
confidentiality.

The teacher is highly proactive in
serving students.

The teacher makes a concerted effort to
ensure opportunities are available for
all students to be successful.

The teacher takes a leadership role in
team and departmental decision
making.

The teacher takes a leadership role
regarding district regulations

Possible
Examples

e The teacher makes some
errors when marking the
most recent common
assessment but doesn’t tell
his colleagues.

o The teacher does not realize
that three of her neediest
students arrive at school an
hour early every morning
because their mothers can’t
afford daycare.

o The teacher fails to notice
that one of his
kindergartners is often ill,
looks malnourished, and
Jfrequently has bruises on
her arms and legs.

The teacher says, “I have always
known my grade partner to be
truthful. If she called in sick today,
then I believe her.”

The teacher considers staying late to
help some of her students in after-
school daycare but then realizes it
would conflict with her health club
class and so decides against it.

The teacher notices a student
struggling in his class and sends a
quick email to the counselor. When he
doesn’t get a response, he assumes the
problem has been taken care of.

o When the teacher’s grade partner
goes out on maternity leave, the

e The teacher is trusted by his grade
partners; they share information
with him, confident it will not be
repeated inappropriately.

e Despite her lack of knowledge about
dance, the teacher forms a dance
club at her high school to meet the
high interest level of her students
who cannot afford lessons.

o The teacher notices some speech
delays in a few of her young
students; she calls in the speech
therapist to do a few sessions in her
classroom and provide feedback on
further steps.

o The English department chair
says, “I appreciate when

When a young teacher has trouble
understanding directions from the
principal, she immediately goes toa
more seasoned teacher—who, she
knows, can be relied on for expert
advice and complete discretion.

After the school’s intramural basketball
program is discontinued, the teacher
finds some former student athletes to
come in and work with his students, who
have come to love the after-school
sessions.

The teacher enlists the help of her
principal when she realizes that a
colleague has been making

disparaging comments about some
disadvantaged students.

ann—————————— R R R R RS

e The math department lnoks forward ta
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o When one of her colleagues
goes home suddenly
because of illness, the
teacher pretends to have a
meeting so that she won’t
have to share in the
coverage responsibilities.
The teacher does not file
his students’ writing
samples in their district
cumulative folders; it is
time-consuming, and he
wants to leave early for
summer break.

e And others...

teacher says "Hello” and "Welcome”
to the substitute but does not offer
any further assistance.

e The teacher keeps his district-
required gradebook up to date but
enters exactly the minimum number
of assignments specified by his
department chair.

e And others...

attends our after-school meetings; he
always contributes something
meaningful to the discussion.”

e The teacher learns the district’s
new online curriculum mapping
system and writes in all of her
courses.

e And others...

their weekly meetings; their leader, the
teacher, is always seeking new
instructional strategies and resources
for them to discuss.

e When the district adopts a new Web-
based grading program, the teacher
learns it inside and out so that she will be
able to assist her colleagues with its
implementation.

e And others...

Page 55
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Attachment 6-School Leader Evaluation
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START-UP SCHOOL PROPOSED BOARD MEMBER ROSTER

LARGEST
BUDGET
MANAGED/
OVERSEEN
OCCUPATION ($ or N/A) AREA OF EXPERTISE COMMITTEE ASSIGNMENT
> =) o = — o tm = =) o =] 7 w &3] ) >
s el lalele|z|g|s e |S|c |8 |5 |58
=] a. @ 53 = = ) = = o <] = ] ) [=9
s |2 |2 S |l=&5 |8 |2 =l |12(218 (2|8
2|2 |2 SlZlE |8 elelslcls|® |22
=] = =a e ) = =. 5 =] @ g = 1)
2 |& |3 S SO R - B
PROPOSED BOARD MEMBERS 2 [ S| 5 5 sleg |7 |8 g
Name & Title on Board 5 s | & E. g 3 5 | e
N 2 g T F
g | g g E
S| @
Carrie Buck Administrator 40 Million oo » > o | <
Sam Castor Attorney 300 Million X X X X X X X
Monty Coon Entrepeneur 10 Million X X X X X
Lyndsey Dalley Dentist 3 Million X X X
Andy Hafen, Board Chair Former Mayor 900 Million X X X X X
Kurt Harris Attorney 4 Million X X X X X X X
David Jones, Treasurer Banker 2 milion X X X X X
Bea Soares, V. Chair Entrepeneur 200,000 X X X X
Amy Trombetti Educator 2 milion X X X X




Attachment 8-Board Member Information Sheets

One board member working abroad information to be provided upon return.
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Start-Up Charter School Board Member Information

To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background
1. Name of charter school on whose Board ' L /
of Directors you intend to serve /\/C Va (‘/[{ 5 7"1 J, r’/) [/'
-v’\j - QG _
2. Full name ( al rlE ,-A /) (,/i C /Q

Home Address

Business Name and Address

Phone Number
E-mail address

3. Brief educational and employ
of this charter school. }D(H

[S_QrResume and professional bio are attached.
/

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your response to Item 3, above).

[] Does not apply to me. E(Yes

6. Why do you wish to serve on the board of the pr oposed charter school? T= /<t v wmake a
Nemen oF o gowernance [eve ' 'ICDI’ at-risk chi ld;\t’ﬂ
T What is your llndelstandmgvofthe apg ate role of a_ public charter school board member?

G’O\f\&ﬂ’mﬂ(&" f_ hc;/lf&npa”}(ﬁ,
ele

8. Describe any previous experience you have that is to serving on the charter school's
board (e.g., other board serwce) if {OU have not had previous experience of this nature, explain

Attachos
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Start-Up Charter School Board Member Information

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

1, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

@ ﬂ/mf, [;DM(“& Carpie Buek

Signature of Certifying Charter School Official  Name Printed

Poard. Mepber 7/ 7l ///‘7

Title Date

State of Nevada

County of Clark

Subscribed and sworn to before me on (} i
Thismdayofmjh/} I’LOLJ’]‘ by a/((/ﬁ(/(’[ @Z C f[ fg

date month year
{(Notary Public Seal) ‘ LORA FLITTON (Signature of notarial 6fficer
SN NOTARY PUBLIC
STATE OF NEVADA

Yol My Commission Expires: 03-14-21
Carlificate No: 17-2154-1

Attachment-8 229



Start-Up Charter School Board Member Information

or entity is transacting or will be transacting with the school.

ﬁ\l/ we do not know any such persons. [_] Yes PD S51 b [j gamdl" - .
it oty M Drce
4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity

anticipate conducting, or are conducting, any business with the school. If so, indicate the
precise nature of the business that is being or will be conducted.

'
F\l / we do not anticipate conducting any such business. [ ] Yes

5. Ifthe school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the third
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents
of that provider. If the answer is in the affirmative, please describe any such relationship.

] Not applicable because the school does not intend to contact with an education service
j)éiMder or school management organization.

7
I / we do not know any such persons. [ ] Yes enod - ; \ A
E only met hw twicl

6. Ifthe school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.
[ N/A. T4 1/ we have no such interest. [ ] Yes

7. Ifthe school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise pature of the business that is being or will be conducted.

] N/A.ﬂ'l / we or my family do not anticipate conducting any such business. [_] Yes

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have

revided this information in response to prior items, you may so indicate.
%Does not apply to me, my spouse or family. [ ] Yes

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist

should you serve on the school’s board.
ﬁlone. [] Yes
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Dr. Carrie A. Buck

Candidate for Superintendent

Education:
Nova Southeastern University: Ft. Lauderdale, FL. October 2006
EDD in Educational Leadership emphasis in organizational leadership, public administration,
school finance, aduit learning theory, and technology
Dissertation: “The Comprehensive Evaluation of a Homeschool-Parent Training Program”

University of Phoenix: Las Vegas, NV. July 1998

M.A. in Administration and Supervision emphasis in strategy formation and improvement,
budgeting and finance, and staff development and evaluation

Master's Thesis: “English as a Second Language: A Historical Qualitative Study of ESL”

Montana State University: Bozeman, MT. December 1995
B.S. in Elementary Education emphasis on learning theory, technology education, and child
development

Experience:
President; The Pinecrest Foundation; Henderson, NV.
November 2018 - Present
s Partnered with multiple businesses, donors, and community partners to support
charter school initiatives
» Advocated and raised funds for college scholarship dollars for graduating seniors
Created Master Teacher Process/Gala to recognize, celebrate, and retain top teachers
from Pinecrest campuses; 24 teachers have been recognized since 2018
» Coordinated the STEMeffect enterprise to provide free, standards-based STEM
curriculum to all public schools; as well as produced videos to support STEM home
connections
* Encouraged the Edutainment initiative to create opportunities for primary source
guest speakers to interact with and teach students through video conferencing; such
as: historians, war veterans, STEM careers, journalists, and doctors
e Supported the 6-12" grade eSports network to increase student engagement across
multiple campuses

Executive Director; Pinecrest Academy of Nevada, K-12; Henderson, NV.
February 2014 - Novembey 2018
¢ Developed and implemented a comprehensive needs assessment and an extensive
marketing campaign, rebranding the network in STEM education: 2014
» Coordinated turnaround efforts with a collaborative strategic plan, rigorous
instructional model, high quality curriculum, personalized learning, professional
development, policies/procedures, data analysis, reflective practice, and performance-
based pay evaluation metrics: 2014
¢ Led and managed a comprehensive human capital plan, recruiting, hiring, mentoring,
evaluating, and retaining team members: 2014

1
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Assistant Principal; Clark County School District; Henderson, NV.
November 2004 - January 2006
» Led and evaluated human capital by supervising, observing, providing quality
feedback, and evaluating staff
Wrote and disseminated information to stakeholders
Coordinated and accomplished a multitude of projects
Developed a school-wide writing curriculum and professional development
implemented positive behavior supports to decrease student discipline

Adjunct Professor, Area Chair, Curriculum Writer; University of Phoenix, Las Vegas, NV.
August 2001 - March 2019
« Supervised, mentored, and evaluated education professors, administration interns, and
student teachers
+ Conducted action research and analyzed cutcomes
Developed marketing programs and promoted enrollment campaigns
Created content and curriculum for theory of language acquisition and methods
courses for Teaching English as a Second Language (TESL): 2013-2016
» Participated in "l am a Phoenix" University of Phoenix National Advertising Campaign:
2008
¢ University of Phoenix Faculty of the Month: September 2002 & 2003, March 2006

Adjunct Professor & TESL Curriculum Writer; Sierra Nevada University, Henderson, NV.
August 2001 - August 2006

e Created TESL methods courses and curriculum

» Taught TESL content for Nevada's TESL endorsement and Master’s Degree in TESL

Adjunct Professor & TESL Curriculum Writer; Nevada State University, Henderson, NV.
August 2000 - August 2004 '

*» Created TESL methods courses and curriculum

« Taught TESL content online for Nevada’s TESL endorsement

Adult Education ESL Teacher; Nevada Association of Latin Americans; Las Vegas, NV.
August 1998 - January 2000
e Engaged adult ESL learners in competency-based language acquisition to promote the
learning of the English language and conversational speech

English Language Learner (ELL) Classroom Teacher, ELL Strategist & Professional
Development Cadre, Clark County School District; Las Vegas, NV.
August 1996 - November 2004
¢ Mentored K-12 teachers and provided professional development in ELL strategies of
sheltered instruction, multicultural competency, and language acquisition
» "Most Outstanding Educator” Commendation from the Mayor of Henderson: 1999

3
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Dr. Carrie A. Buck

I spent over 18 years serving children in the Clark County School District and the
past 5 years growing a charter network. | served in the role of classroom teacher,
English Language Learner (ELL) Teacher, K-12 ELL Specialist and ELL Professional
Development Trainer, Adult ESL Teacher, Assistant Principal, Principal, Lead Principal,
Executive Director, and, presently, President of The Pinecrest Foundation. These
positions afforded me the opportunity to have direct interaction with diverse
populations and multiple perspectives, ensuring high quality education and equity for
all students.

As the Principal of C.T. Sewell from 2006 to 2014, many positive education
reform efforts resulted in an increase in student achievement from 35% to 83%
proficiency in reading and 36% to 90% proficiency in math. During that time, Sewell
had the highest growth in the special education subgroup in the entire state under
one leader for four years. Due to the elimination of opportunity gaps in all subgroups,
the school was designated a Nevada and National Model School, High Achieving
School, and a National Distinguished Title | School. | presented at each of these
national conferences about important aspects in the Sewell Instructional Model. In
2008, | won the Milken award enabling me to access national network connections
and a platform to ensure educational success for all students. | worked with various
district departments to implement Sewell initiatives as well as the Clark County
Education Association (CCEA), creating a stakeholder advisory council through the
Empowerment School initiative. | wrote and received many federal grants; in fact, the
Community Block Development Grant (CBDG) allowed us to move a mobile office
building to the Sewell campus as a Parent Resource Cottage, providing training and
workforce development skills for our at-risk parent population, in areas such as:
resume writing, interviewing, computer/technology, as well as English language and
literacy classes. | testified about the success of full-day kindergarten at the legislature
and worked with stakeholders in the business community and many nonprofit efforts
to further their incredible missions of supporting not only Sewell children but all of
Nevada’s children and their families. Some examples include: Public Education
Foundation, Nevada Women’s Philanthropy, Three Square Food Bank, Henderson
Hopelink, the Basic Health Center, After School All-Stars, Communities in Schools,
CirKish from the Kish Foundation, the Kasner Foundation, and Spread the Word
Nevada.

As the Lead Principal/Executive Director of Pinecrest Academy of Nevada,
Pinecrest increased enrollment and student achievement from one struggling school
in 2014 with 700 students and a 3-star state rating (Nevada CRT) to 4 sites/8 schools
earning all 5-stars (SBAC) in 2018, serving nearly 5000 students. We rebranded the
institution in STEAM excellence and created a marketing campaign to attract students
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Start-up Lharier Scnoel Board Memher Infarmatrine

To be completed individually by each proposed charter school board member and member

-of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school's filfillment of its public
obligations and all terms of its charter. -

- As part of the application for a new charter scheol, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient. | | : 2 B

The purpose of this questionnaire is twofoid: 1) to give application reviewers a clearer introduction

to the applicant team behind each school proposal in advance of the applicant interview, in order to

be better prepared for the interview; and 2) to encourage board members to reflect individually as

well as collectively on their common mission, purposes, and obligations at the earliest stage of
_school development. :

Background
1. Name of charter school on whose Board

of Directors you intend to serve Nevada Strong Academy

Monty Coon

2. Fullname
Home Address

Business Name and Address

Phone Number
E-rr_lail address

3. Briefeducational and employm erve on the board
of this charter school. '

K1 Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school; a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your response to ltem 3, above). o
X1 Does not apply to me. [_] Yes - ‘ :

6. Why do you wish to serve on the board of the proposed charter school?
7. Whatis your underst'anding of the appropriate role of a public charter school board member?

8. Describe any previous experience you have that is relevant to serviﬁg on the charter school's
board (e.g., other board service). If you have not had previous experience of this nature, explain

Attachment-8 234



Charter School Informational Questions:
6. Why do you wish to serve on the board?

| am committed to providing an excellent school for ALL students, and want to make a difference
in a community that | cherish so deeply. | grew up here in the Las Vegas valley and appreciate
everything it has to offer. It saddens me to see that our school district ranks so low throughout -
the country, and not only am | determined to convince the rest of the United States that this
valley is full of very capable, and intelligent people, | want to convince each student to believe in
themselves and strive for greatness. They are all more than capable, without question.

7. What is your understanding of the appropriate role of a public charter school board member?

To advise and ensure that the school is academically, financially, emotionally responsible to
meet goals set in order o provide the best possible outcomes for our students and community.

8 & 9. Describe previous experience and knowlédge.

My experience with small businesses and startups in the technology field will be usefu! to
Nevada Strong as it initiates and formalizes its operations from the ground up. From lean
operating practices, to building teams, to choosing the right tech, | will be able to lend his
thoughts and make suggestions that will positively impact the school and its students.

School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs?

Our mission is to ensure that all students are college and career ready. We incorporate high
quality instruction, rigorous curriculum, character development, and commitment to community.

2. What is your understanding of the school's proposed educational program?

We will have double blocks of instruction in literacy and math, STEM focused - STREAMS 360
incorporates in Science, Technology, Reading, Engineering, Arts, Math and Social Emotional
Learning. :

3. What do you believe to be the characteristics of a successful school?

Characteristics of a successful school are as follows: leadership, safe, accountable, high
expectations, relationship based, rigorous curriculum, adaptable, proud, reflective, and agile.

4. How will you know the school is succeeding (or not) in its mission?
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Regular evaluation, pareht surveys, teacher student satisfaction, high retention rates,
climate and culture in the building - by actually going to the school and seeing for myself.

Governance

1. Role the board will play in the school's operation?

Monthly meetings to assess progress of school, advising, help on committees in areas of
expertise as needed, hands-on assistance and support, and making regular visits to the
campus. .

2. How will you know if the school is successful at end of first year of operation?

Will be able to evaluate whether or not the school is successful based on annual evaluations, -
student retention, parent and teacher evaluations, and overall culture of the school. Frankly we
should know well in advance if our school is going to be successful, and if it isn't we will need to
come up with the correct strategy and pivot immediately. We shouldn’t know if they school is '
successful at the end of the year, we should know if it's successful everyday, measured against
annual goals.

3 Hov_; will you know if the school is successful at the end of three years of operation?

We will know if it is successfui if the school is continuing to close gaps for students, academic
gains continue, the community support involvement continues, we are financial stable,

The wait list is growing, and whether or not we are able to look into opportunities for expansion.
Again, however, this starts with the corect strategy and execution, while also going through
régular evaluation and retraspectives to find opportunities for improvément. Then, with solutions
in mind, being able to pivot the strategy if needed.

4. What specific steps do you think the charter school board will need to take to ensure that the
school is successful? )

Advise and support the school's mission and values right from the start. Then closely monitor
. enroliment targets, monitor progress towards goals {(academic and financial), monitor
satisfaction surveys, school climate, monthly meetings. We will constantly be reviewing the
progress of the school, and with input from everyone (board, staff, community, students) the
board will guide accordingly.

5. How would you handle a situation in which you believe one or more members of the school's
board were acting unethically or not in the best interest of the school?

I would bring my concerns to the Chair and request that it be addressed immediately. If the

Chair was the culprit, | would go to the Co-Chair. Then, to ensure it was addressed, | would
follow-up. ' : :
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Start-Up Charter School Board Member Information

» i1y yOu Dave the capability to be an effective board member.

“-2scribe the specific knowledee and experience that vou would bring to the board.

School Mission and Program

2.
3.

4.

. hat is vour understandine of the school’s mission and guiding behefs'?
What is your understanding of the school’s proposed educational program?-
what do you believe to be the characteristics of a successfiil school?

How will you know that the school is succeeding {or not} in its mission? -

Governance

L. . Describe the role that the board will play in the school’'s operat:on

2. Howwillyou know if the school is successful at the end of the ﬁrst year of operation?-

5. How wili you know at the end of three years of the school is successful?

4. What specific steps do you think the charter school board will need to take to ensure that the
school is successful?

5. How would you handle a situation in which you beliéve one or more members of the school’s
board were acting unethically or not in the best interests of the school?

Disclosures :

i. Indicate whether you or your spouse or any relative within the third degree of consanguinity or

affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
K] 1/we do not know any such trustees. [ ] Yes

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to he a school
employee. Ifso, indicate the precise nature of your relationship.

%1 1 / we do not know any such employees. [ ] Yes

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
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‘Start-Up Charter School Board Member Information

or entity is transacting or will be transacting with the school.
K1 1 / we do not know any such persons. [ ] Yes

Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so; indicate the
precise nature of the business that is being or will be conducted.

K3 1/ we donot anticipate conducting any such business. [ ] Yes

If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the third
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents
of that provider. If the answer is in the affirmative, please describe any such relationship. -

1 'Not applicable because the school does not intend to contact with an education service
provider or school management organization.

&1 1/ we do not know any such persons. | ] Yes

Ifthe school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.

[ N/A. K7 1/ we have no such interest. ] Yes

10.

If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise nature of the business that is being or will be conducted.

[IN/A. KT 1/weor my family do not anticipate conducting any such business. [} Yes

Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, pariner or member of or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate,

K] Does not apply to me, my spouse or family. [ ] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

None. [ ] Yes
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Certification

1__ M OYHLV Coon , certify to the best of my knowledge and ability that the
information {am providing to the State Public Charter School Authority as a prospective board
member for A S}mws Charter School is true and correct in every respect. '

] B 7-n-19

Signatur,ey Date
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Start-Up Charter School Board Member Information

Statement of Assurances

Revised June, 2015

Nevada Strong
(name of charter school)

1. The charter school herein named,

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor,

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner. - . ‘

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school disirict in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall: ,
Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students; f

Submit required reports on class size averages and types of teacher assignments,
including students in programs of special education; '

e Submit separate accounting for funds received for pupils with disabilities and gifted and

talented pupils, per NRS 387.047 and 388.520; E )

-+ Submit required accounts of furds from federal sources, per federal reporting and audit
requirements; .
Submit reports regarding student truancy, iransiency, attendance and dropout rates;
Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of
disabled students including the development and implementation of Individual
Education Plans (IEPs) for disabled students. '

5. Permission js bereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
- Bureau, and the local school district to visit the school and inspect the premises and operating

~ procedures of the school during business hours. ol R R et
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6. The charter school and its Governing Body,shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Prowszons

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or afﬁrm) that the mformatlon set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or makmg false statements in
the detailed application for operation of 4 charter school shall constitute valid grounds for

refusal or revocation of permission to operate said school. The undersigned also affirms that the

charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to ﬁnancxal and other records relatmg tothe .
operation of the charter school. : -

Signature of ing Charter School Official ' Name Printed -

Bosrd Mewlper - T7- 19

| Tlﬂe N o ,_..Datg;

Subscribed and sworn to before me

H‘"" dayof\&)\u\m QO

date month year

(Nom Public Seal) ) |
‘"ﬁaiéﬁéifé HERNANDEZ
X, M Public Stale of Nevads

No. 18-2018-1
19, 2022

r\rvvvvvvvr" W

-

Attachment-8 241



Fart.dly Chankans Coahnal Daasd A mh s e
Lal -t Jﬁj viidlier 5>Cnooi pboardad viemoer in '& il H?A_IU I

To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background
1. Name of charter school on whose Board
of Directors you intend to serve Nevada Strong
2. Full name Ronald Lindsey Dalley
Home Address

Business Name and Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the board
of this charter school.
Educated K-12 & College in Nevada. Graduated Dental School in 1986 from the University
of the Pacific in San Francisco. Practiced cosmetic dentistry in Las Vegas from 1988 till
present. Active in education for over 20 years and chaired Moapa Valley Community
Educational Advisory Board for several years, and currently serve as an elected board
member of our community’s water District. Founding member of the Moapa Valley
Education Foundation, a 501c¢3 non-profit.

Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your 1esponse to Item 3, above).

[] Does not apply to me. Yes
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6. Why do you wish to serve on the board of the proposed charter school?

Contribute to education and serve the at-large community through innovative public
schools.

7. What is your understanding of the appropriate role of a public charter school board member?
Oversight and assist goal achievment in both education and finances.

8. Describe any previous experience you have that is relevant to serving on the charter school’s
board (e.g., other board service). Ifyou have not had previous experience of this nature, explain
why you have the capability to be an effective board member.

Publicly Elected member of Moapa Valley Water Board, chaired our Community
Educational Advisory Board, and serve currently on the Mack Lyon School Organizational
Team.

9. Describe the specific knowledge and experience that you would bring to the board.

Familiar with Nevada open meeting law, worked with legislator committe on large
school educational reform, and founding member of several non-profits.

School Mission and Program
1. Whatis your understanding of the school’s mission and guiding beliefs?

Prepare students for college and/or careers through equitable and quality
instruction that developed character and commitment to community.

2. What s your understanding of the school’s proposed educational program?

Incorporate Science, Technology, Reading, Engineering, Arts, Math and Social
Emotional Learning to benefit the entire child with double blocks of instruction in literacy
and math with a STEM focus.

3. What do you believe to be the characteristics of a successful school?

High expectations within a positive concerned setting that connects the student with
their community through staff and teacher relationships.

4. How will you know that the school is succeeding (or not) in its mission?

Results shown by grade level testing and improvement for all subjects. A full student
application list and high teacher satisfaction which speaks to good school culture & climate.

Governance
1. Describe the role that the board will play in the school’s operation.
advisory, accountability, monthly meetings to assess progress of school, help on

committees in areas of expertise as needed, all hands on deck willing to help with what
is needed

2. How will you know if the school is successful at the end of the first year of operation?
Financial and academic goals are met. Students & teachers retention.

3. How will you know at the end of three years of the school is successful?
Continued community support combined with academic improvements and gap

closure.

4. What specific steps do you think the charter school board will need to take to ensure that the

school is successful?
Satisfaction surveys of parents, students, and teachers to monitor school climate.

Monthly meetings to hold administration accountable for academic & financial goals.
5. How would you handle a situation in which you believe one or more members of the school’s

board were acting unethically or not in the best interests of the school?

Make the Board Chair aware and if it was the chair notify the vice-chair.
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Disclosures
L. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
[ / we do not know any such trustees. Yes

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.

E I / we do not know any such employees. Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
or entity is transacting or will be transacting with the school.

< 1/ we do not know any such persons. [] Yes

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so, indicate the
precise nature of the business that is being or will be conducted.

E I / we do not anticipate conducting any such business. [] Yes

5. Ifthe school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the third
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents
of that provider. If the answer is in the affirmative, please describe any such relationship.

[J Not applicable because the school does not intend to contact with an education service
rovider or school management organization.
Fﬁ I / we do not know any such persons. [] Yes

6. Ifthe school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.
] NyA JZ I / we have no such interest. Yes

7. If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise nature of the business that is being or will be conducted.
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] N/A. E I / we or my family do not anticipate conducting any such business. [_] Yes

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have

rovided this information in response to prior items, you may so indicate.
Does not apply to me, my spouse or family. ] Yes

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

IE None. [ Yes

Certification

L, R. Lindsey Dalley, certify to the best of my knowledge and ability that the information I am
providing to the State Public Charter School Authority as a prospective board member for Nevada
Strong Charter School is true and correct in every respect,

D=, 7/ =/ 19
Signature / Date

Attachment-8 245
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Statement of Assurances

Revised June, 2015

1. The charter school herein named, NEVADA STRONG,
(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

* Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

e Submit required accounts of funds from federal sources, per federal reporting and audit
requirements:

 Submit reports regarding student truancy, transiency, attendance and dropout rates;

e Submit reports of weapons and violence incidence;

e Describe suspensions and expulsions; and

e Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

%’—" é—f‘ & 6(3’7' 0;‘ /(.-97—

Signature of Certifying Charter School Official Name Printed

[foetd PAanter 7/ 17

Title Date

Subscribed and sworn to before me

KATIE VAN NESS
Notary Public, State of Nevads
Appointment No. 12-6526-1

This lQPA dayof'j'(/\l\j[ 2019

date month year

(Notary Public Seal) v, &e/fvv \/Q E—
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R. Lindsey Dalley Biography

Lindsey Dalley’s roots are buried deep within southern Nevadan. Literally born in
Overton, Nevada, sixty miles east of Las Vegas, his Nevada roots extend back to
his grandfather who mined in Pioche, Nevada and later used his mining skills on
constructing Hoover Dam.

Lindsey Dalley’s K-12 education took place entirely within the close knit
Logandale/Overton community now called Moapa Valley. He had a diverse
college experience beginning at BYU, extending to Southern Utah University, and
finally UNLV before attending University of the Pacific Dental School in San
Francisco. After graduating with honors, he returned to Las Vegas and set up
cosmetic dental practice. As a dental professional, he enjoys meeting diverse
individuals from CEQ’s of major casinos to retired Nevada Test Site workers who
worked on top secret projects.

While he and his wife of thirty-five years raised their 4 successful children, he
founded 2 non-profits to help the community engage in natural resource
conservation by acting as a conduit between government and communities so
individuals can participate in wise public land use. His most recent non-profit,
making this his third, devotes it’s efforts to funding local education in his rural
community. His interest in building up the Southern Nevada community remains
high because he currently has 7 grandchildren living here and wants to ensure
they’ll have sufficient opportunity.

He enjoys working with the youth and Southern Nevada’s rich history and
spearheaded a two day historical trek of over 300 youth for fifteen miles that
culminated at the previously submerged town of St. Thomas where the
community celebrated their historical heritage.

He chaired the Moapa Valley Community Educational Advisory Board for several
years and then chaired their task force to reorganize CCSD to provide input to the
State Legislative Committee as they held their advisory committee meetings.
Currently he holds several community positions. He serves as the Community
Member of the Mack Lyon Middle School Organizational Team and as an publicly
elected Board member of the Moapa Valley Water District where he oversees
their natural resource development.
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To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview: and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background

1. Name of charter school on whose Board _ S_
of Directors you intend to serve /“I‘CU AR DTk <

2. Full name A{Z;TT-}U B Aw:}d_{»’bu Horery
Home Address

Business Name and Address

Phone Number
E-mail address

AN

3. Brief educational and employment history and discussion of qualifications to serve on the board
of this charter school. SeE o tteny

!ZT Resume and professional bio are attached.
5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your response to Item 3, above).
Does not apply to me. [_] Yes
6. Why do you wish to serve on the board of the proposed charter school? %<& AxrAcuc 6
7. Whatis your understanding of the appropriate role of a public charter school board member? $€& #TMéder)
8. Describe any previous experience you have that is relevant to serving on the charter school’s

board (e.g., other board service). If you have not had previous experience of this nature, explain
QEE ATALYED
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start-Up Charter School Board Member Information

why you have the capability to be an effective board member.

9. Describe the specific knowledge and experience that you would bring to the board.g.fG s -

School Mission and Program
1. What s your understanding of the school’s mission and guiding beliefs? ~ SEF  A-trt cves

2. Whatis your understanding of the school’s proposed educational program? SCE€ Amacwen
ATracden

3. What do you believe to be the characteristics of a successful school? See

4. How will you know that the school is succeeding (or not) in its mission? $€€ MTACIED

Governance .
1. Describe the role that the board will play in the school’s operation. STE AR Cyen

2. How will you know if the school is successful at the end of the first year of opera%ion? e Atvacien
3. How will you know at the end of three years of the school is successful? S€¥ Awacuen

4. What specific steps do you think the charter school board will need to take to ensure that the
school is successful? 4LEE PR et

5. How would you handle a situation in which you believe one or more members of the school’s
board were acting unethically or not in the best interests of the school? - LEE AatieD

Disclosures
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship. ‘
I / we do not know any such trustees. (] Yes

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.

[“4"1/ we do not know any such employees. [ ] Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
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Start-Up Charter School Board Member Information

or entity is transacting or will be transacting with the school.
Er I / we do not know any such persons. [ ] Yes

Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so, indicate the
precise nature of the business that is being or will be conducted.

L1 / we do not anticipate conducting any such business. [_] Yes

If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the third
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents
of that provider. If the answer is in the affirmative, please describe any such relationship.

[] Not applicable because the school does not intend to contact with an education service
provider or school management organization.

[“T 1/ we do not know any such persons. [] Yes

If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.
[] N/A. 7 1/ we have no such interest. [T Yes

If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise nature of the business that is being or will be conducted.

] N/A. I/ we or my family do not anticipate conducting any such business. [_| Yes

Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate.

Does not apply to me, my spouse or family. [ ] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.
[Zﬁ:lone. (] Yes
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Certification

I, Ao diyegn e —, certify to the best of my knowledge and ability that the
information | am providing to the State Public Charter School Authority as a prospective board
member for Nevana nag M?arter School is true and correct in every respect.

@L"&; Q %ﬂ* 'll\le"!?

S?gnature ' Date
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Start-Up Charter School Board Member Information

Statement of Assurances

Revised June, 2015

gvina Stha e r‘rtkoe"“‘]

1. The charter school herein named, N _ J
(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAQC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

 Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

e Submit required accounts of funds from federal sources, per federal reporting and audit

requirements;

Submit reports regarding student truancy, transiency, attendance and dropout rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

(e Q "‘fﬂ“Z@A fewoe A~ doeen)

Signature of Certifying Charter School Official Name Printed

C HrAneMan) Sy [y 2019

Title Date

Subscribed and sworn to before me

W‘N/’%

This ‘A day of \’j_bdlAU( //‘?0/%

date month year

(Notary Public Seal)

NOTARY PUBLIC
A STATE OF NEVADA
County of Clark
LT e Ko M. LAWRENCE
NECZ 7)) Appt. No. 14-14723.1 .
LG5 My Appt. Expires Aug. 15, 2022

- s
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Background
1. Name of charter school on whose Board of Directors you intend to serve

Nevada Strong Academy

2. Full name:  Arthur Andrew Hafen

3. Brief educational and employment history and discussion of qualifications to serve on the board of
this charter school.

FB! Clerk 1973-1978

BS Bus. Admin majoring in Accounting 1976
Sunrise Hospital 1977-1978

LVMPD License Investigator 1978-2002
Henderson City Council 1987-2017

4. Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district, another
charter school, a non-public school or any not-for-profit corporation (to the extent not otherwise
indicated in your response to Item 3, above)

Does not apply to me.

6. Why do you wish to serve on the board of the proposed charter school?

As Mayor of the City of Henderson one of my priorities was Education. After being term limited | wanted
to find a way to continue my commitment to Education. Serving on this Charter School Board helps me
to fulfill that personal commitment.

7. What is your understanding of the appropriate role of a public charter school board member?

't would be Board members responsibility to advise and give oversight to see that school is meeting it's

goals-financially and academically, make sound decisions that improve outcomes for students, and over
see the Charter School’s Execuitve Director.
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8. Describe any previous experience you have that is relevant to serving on the charter school’s board
{e.g., other board service).

| believe my 30 years on the Henderson City Council will give great insight serving as a Board member of
this Charter School.

Also my tenure on the Valley Hospital System Board of Governors will be beneficial.

9. Describe the specific knowiedge and experience that you would bring to the board.

My knowledge of government, budgeting and the contacts | have made through out the State of
Nevada.

School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs?

The School Mission is to educate all students to be college and/or career ready. Make sure every
student succeeds, and has access to high quality instruction and a rigorous curriculum.

2. What is your understanding of the school’s proposed educational program?

it will have doubie blocks of instruction in literacy and math, a STEM focus. It will us a STREAMS 360
approach which incorporates Science, Technology, Reading, Engineering, Arts, Math and Social
Emotional Learning-

3. What do you believe to be the characteristics of a successful school?

A Sound School design, exceptional Leadership, insuring Accountability and a Joyful, Safe, Warm Caring
Environment. It will include high expectations of staff. Weil expect the staffto know their students, and
adjust instruction to see that students are learning what they need.

4. How will you know that the school is succeeding {or not) in its mission?

Outcomes, are the students showing growth on grade level for all subjects. Does the schooi have a
robust wait list, do surveys show parent, teacher student satisfaction and are retention rates high.
Governance

1. Describe the role that the board will play in the school’s operation.

We'll act in an advisory capacity, insuring accountability, holding monthly meetings to assess progress of
the school,

2. How will you know if the school is successful at the end of the first year of operation?

Attachment-8 256




If we are meeting academic goals and are the school financials sound.
Parents, students and teachers survey results are positive and plan to return following year.

3. How will you know at the end of three years of the school is successful?
School is continuing to close gaps for students, academic gains continue, community support
involvement continues. We are financially stabilized. If we continue to have a wait list. Does expansion

make sense.

4. What specific steps do you think the charter school board will need to take to ensure that the school
is successful?

Closely monitor enrollment targets, monitor progress towards goals- academic and financial, monitor
satisfaction surveys and schoof climate.

5. How would you handle a situation in which you believe one or more members of the school’s board
were acting unethically or not in the best interests of the school?

I would share my concerns with board chair. If the board chair was involved I'd bring it to the co-chair,
then follow up to see issue is addressed.
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ANDY A. HAFEN

Skills Sumnmry

(.‘mmnuni!y leader with three decades of experience in ocal government, most recently leading the City of
Henderson as it Mavor fir two tenms,

Education

Degree / Date of Graduation
University of Nevada Las Vegas

Beehoior Pegree, Businesy Adnrinistration
Expericnce

City of Henderson

Mavor 2009-201

As Mayor, | oversaw the continued cxpansion and development of the City of Henderson through the Great
Recession. This included significant development in West Henderson. As Mayor, Henderson continually was
canked as one of (e Nation"s safest communities.

As Mavor, ereated the st municipally-formed Community Education Advisory Board (CEAB) and led the City
Council in aflocating over a million dollars to Henderson schools through the CEAB. 1 also served on county-
wide commiitees implementing the state mandated reorganization of the Clark County School District.

City of Henderson
City Councilman, 1987-2009
Served as a member of the legislative body of the City of Henderson, voting on proposed ordinances and

development plans.

Las Vegay Metropolitan Police Department

Special divisions department,

Federal Bureau of Investiputions
Clerk

Sunrive Hospital
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While serving the Henderson residents as mayor for | have seen our community grow
into the second-largest city in Nevada and excel into being one of the top safest cities
in the U.S. Students at the Nevada Strong Charter will experience those same
qualities of safety and security. | also have a strong belief in excellence in education

as well as in serving those around you.

| graduated from University of Las Vegas with a bachelor’s degree in business
administration. | was a member of the Las Vegas MPD special divisions department for
10 years, former clerk for the FBI, accountant for Sunrise Hospital and long-standing
City Council member for five years, and operating in Henderson overall for more than
30 years. Currently | am a board member for Nevada Strong Charter School.

Andy A. Hafen
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Start-Up Charter School Board Member Information

To be completed individually by each proposed charter school board member and member
of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2) to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background

1. Name of charter school on whose Board
of Directors you intend to serve Nevada Strong

2. Full name Kurt Harris i
Home Address -

Business Name and Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the board
of this charter school.

Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation (to the extent not
otherwise indicated in your response to Item 3, above).

Does not apply to me. [ ] Yes

6. Why do you wish to serve on the board of the proposed charter school? 1 have a firm belief in
the power of an education and believe that much can be accomplished when an education is
available.

7. What is your understanding of the appropriate role of a public charter school board member?
Manage and monitor the goals and objectives of the School. Review the key objectives and
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document results. Seek accountability with regard to meeting the educational objectives of the
school.

8. Describe any previous experience you have that is relevant to serving on the charter school’s
board (e.g., other board service). If you have not had previous experience of this nature, explain
why you have the capability to be an effective board member. 1 have run a law firm and
currently own and operate a private firm. 1 additionally own a manage a small business in

North Las Vegas.

9. Describe the specific knowledge and experience that you would bring to the board. I am an
attorney and have knowledge and experience in the legal arena.

School Mission and Program

1. What is your understanding of the school’s mission and guiding beliefs? To educate all
students and to promote potential college and career objectives in students. To promote the
success of every student and provide high quality instruction promoted by a rigorous
curriculum. Additionally, the promotion of character development of students and the
commitment to the community.

2. What is your understanding of the school’s proposed educational program? My
understanding is that there will be twin blocks of instruction, literacy and math. There will be a
STEMP focus. My understanding is that STREAMS 360 incorporates Science, Technology, Reading,
Engineering, Arts, Math and Social Emotional Learning which will benefit children and promote
development.

3. What do you believe to be the characteristics of a successful school? A sound structure and
design of leadership, accountability, safe, caring, commitment environment with high expectations.
Ideally, the staff will know the students and will have educational relationships which will promote
the adjustment of instruction to meet and exceed the Students’ needs with ongoing assessments.

4. How will you know that the school is succeeding in its mission? Student Outcomes will be
measured to see growth at each respective grade level, for all subjects. If the school has a long
waiting list that would be an additional measure, parent surveys, parent-teacher surveys and high
retention rates may be additional measures.

Governance
1. Describe the role that the board will play in the school’s operation.

It is anticipated that the Board will provide advisory, accountability, monthly meetings to assess
progress of school, help on committees in areas of expertise as needed, with suggestions,
recommendations and participation to aid and assist what is needed

2. How will you know if the school is successful at the end of the first year of operation?

It is anticipated that if academic goals and criteria are met and the School achieves financial
independence or is near, and there is a list of students and positive reenrollment, there would be a
plan to return the following year.

3. How will you know at the end of three years of the school is successful?

It is anticipated that if the School continues to close gaps for students and that students are making
academic gains, with community support and involvement, financial stability will follow. Most private
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organizations desire to donate and contribute to other private educational ventures if progress and
commitment can be demonstrated.

4. What specific steps do you think the charter school board will need to take to ensure that the
school is successful?

Progress will need to be closely monitored. Enrollment targets will need to be monitored and
student/Parent satisfaction will need to be measured. Financial objectives need to be closely watched and
serious discussion and concern should be devoted to these items at monthly meetings to hold all
responsible parties responsible.

5. How would you handle a situation in which you believe one or more members of the school’s
board were acting unethically or not in the best interests of the school?
Report conduct to board chair if the board chair was involved bring it to co-chair, follow up to see issue
is addressed and do not let up until addressed satisfactorily.

Disclosures

1. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
1 / we do not know any such trustees. [_] Yes

2. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.

& 1/ we do not know any such employees. Yes

3. Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether
as an individual or as a director, officer, employee or agent of an entity). If so, indicate and
describe the precise nature of your relationship and the nature of the business that such person
or entity is transacting or will be transacting with the school.

4 1/ we do not know any such persons. [] Yes

4. Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so, indicate the
precise nature of the business that is being or will be conducted.

[X] 1/ we do not anticipate conducting any such business. [] Yes

5. Ifthe school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative within the third
degree of consanguinity or affinity knows any employees, officers, owners, directors or agents
of that provider. If the answer is in the affirmative, please describe any such relationship.

XI Not applicable because the school does not intend to contact with an education service
provider or school management organization.
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Start-Up Charter School Board Member Information

B 1/ we do not know any such persons. [ ] Yes

If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed description.
N/A. 1 / we have no such interest. Yes

If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate
the precise nature of the business that is being or will be conducted.

3 N/A. [J 1/ we or my family do not anticipate conducting any such business. [_] Yes

Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
rovided this information in response to prior items, you may so indicate.
Does not apply to me, my spouse or family. ] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

D None. [] Yes

Certification

1, Kurt Harris, certify to the best of my knowledge and ability that the information I am providing to
the State Public Charter School Authority as a prospective board member for Nevada Strong
Charter School jgtrue and correct in every respect.

7-8-11

Date
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Statement of Assurances

Revised June, 2015

1. The charter school herein named, f\] evada Slc Vo oy ;
(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal andit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

¢ Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

¢ Submit required accounts of funds from federal sources, per federal reporting and audit

requirements;

Submit reports regarding student truancy, transiency, attendance and dropout rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

e e o 9

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

2

- . i H
T K_ver HARRAS
Signature of Certifying Charter School Official  Name Printed

Bozid Memlnen 7/&1/!‘?

Title Date

Subscribed and sworn to before me

This ZQM day of (\\‘Jl"} 2019

date month year
DEBORAH J KUSIAK
NOTARY PUBLIC
STATE OF NEVADA
My Commission Expires: 02-12:20
(Notary Public Seal) Cortiicate No- 08-6534-1
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To be completed individually by each proposed charter school board member and member of the
Committee to Form (including prospective employees or consultants).

All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary responsibility. As a
board member of a public school, you are responsible for ensuring the quality of the school program,
competent stewardship of public funds, and the school’s fulfillment of its public obligations and all terms
of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction to the
applicant team behind each school proposal in advance of the applicant interview, in order to be better
prepared for the interview; and 2) to encourage board members to reflect individually as well as
collectively on their common mission, purposes, and obligations at the earliest stage of school
development.

Background
1. Name of charter school on whose Board
of Directors you intend to serve NEVADA STRONG ACADEMY
2. Full name David Alan Jones

Home Address

Business Name and Address
Phone Number

E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the board of
this charter school.  See attached Resume

X Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district, another
charter school, a non-public school or any not-for-profit corporation (to the extent not otherwise
indicated in your response to Item 3, above).

X Does not apply tome.  Yes
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6. Why do you wish to serve on the board of the proposed charter school?

I want to continue making a difference in young people’s lives through education and
opportunity. I have the background and skills to continue doing this.

7. What is your understanding of the appropriate role of a public charter school board member?

To guide, advise, counsel, and oversee school Management to accomplish its/our/the student’s
educational and financial goals.

8. Describe any previous experience you have that is relevant to serving on the charter school’s board
(e.g., other board service). If you have not had previous experience of this nature, explain why you
have the capability to be an effective board member.

I have volunteered in educating young people through Boy Scouts, UNLV, and NAIOP for
many years. Further, I have a strong financial and banking background that will provide
needed oversight and audit skills to the Board.

9. Describe the specific knowledge and experience that you would bring to the board.

See #8 above

School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs?

Excellence in a quality education; focus student’s goals and education on college and/or careers;
developing personal integrity and character; strong course curriculum.

2. What is your understanding of the school’s proposed educational program?
Double blocks of instruction in literacy and math, focus on STEM, fluency in math and reading.
3. What do you believe to be the characteristics of a successful school?

Part of the local neighborhood/community; strong Leadership; knowledgeable, caring staff and
educators; meeting each student’s learning needs.

4. How will you know that the school is succeeding (or not) in its mission?

Student performance and advancement; student and parent satisfaction

Governance
1. Describe the role that the board will play in the school’s operation.

High-level governance, advisement, oversight, and ensuring accountability.

2. How will you know if the school is successful at the end of the first year of operation?
Student academic goals are met and financial solvency.

3. How will you know at the end of three years of the school is successful?

Continued enrollment demand and growth in enrollment; continued student academic success;
parent and student satisfaction.
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Start-Up Charter School Board Member Information

What specific steps do you think the charter school board will need to take to ensure that the
school is successful?

Oversee financial management; oversee enrollment targets; oversee academic success of students.

5.

How would you handle a situation in which you believe one or more members of the school’s
board were acting uncthically or not in the best interests of the school?

Confidentially engage the Chairman of the School Board (or co-chair); ensure action is taken to

investigate, and resolve or mitigate.

Disclosures

i

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows the other prospective board members for the proposed school. If so, please indicate
the precise nature of your relationship.

I/ we do not know any such trustees. X Yes, my wife and I have known Annette Owens for
many years through Church and the neighborhood. My wife and I have known Kurt
Harris for many years through Church and the neighborhood. I have known of, Andy
Hafen, as Mayor of the City of Henderson, but I have not had a personal or professionally
relationship with him.

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows any person who is proposed to be or you anticipate will apply to be a school
employee. If so, indicate the precise nature of your relationship.

X -No I/we do not know any such employees. Yes

Indicate whether you or your spouse or any relative within the third degree of consanguinity or
affinity knows anyone who is doing, or plans to do, business with the charter school (whether as an
individual or as a director, officer, employee or agent of an entity). If so, indicate and describe the
precise nature of your relationship and the nature of the business that such person or entity is
transacting or will be transacting with the school.

X - No I/we do not know any such persons.  Yes

Indicate if you, your spouse or any relative within the third degree of consanguinity or affinity
anticipate conducting, or are conducting, any business with the school. If so, indicate the precise
nature of the business that is being or will be conducted.

X - No I/we do not anticipate conducting any such business. Yes
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5. If the school intends to contract with an education management organization or other education
service provider, indicate whether you or your spouse or any relative within the third degree of
consanguinity or affinity knows any employees, officers, owners, directors or agents of that
provider. If the answer is in the affirmative, please describe any such relationship.

Not applicable because the school does not intend to contact with an education service provider or
school management organization.
X -No I/we donotknow any such persons. Yes

6. If the school contracts with an education management organization or education service provider,
please indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity have a direct or indirect ownership, employment, contractual or management interest in the
provider. For any interest indicated, provide a detailed description.

X -No [I/we have no such interest. Yes

7. If the school plans to contract with an education management organization or education service
provider, indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the provider. If so, indicate the
precise nature of the business that is being or will be conducted.

X -No I/we ormy family do not anticipate conducting any such business. Yes

8. Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated with,
any organization that is partnering with the charter school. To the extent you have provided this
information in response to prior items, you may so indicate.

X - No Does not apply to me, my spouse or family. Yes

10. Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist should

you serve on the school’s board.
X -No None. Yes

Certification

I, DAVID ALAN JONES, certify to the best of my knowledge and ability that the information
am providing to the State Public Charter School Authority as a prospective board member for

NEVADA ST G ACADEMY Charter School is true and correct in every respect.

02/11/309
Date/ / B
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Statement of Assurances

Revised June, 2015

1. The charter school herein named, NEVADA STRONG ACADEMY,

(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

* Account for the total number of students, per NRS 387.123 and NRS 387.1233;

* Submit accountability and progress reports throughout the academic year;

* Conduct and report on required examinations of students;

* Submit required reports on class size averages and types of teacher assignments,
including students in programs of special education;

* Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

* Submit required accounts of funds from federal sources, per federal reporting and audit

requirements;

Submit reports regarding student truancy, transiency, attendance and dropout rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.
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6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the

operation of the charter school.

Signature of Ceptifying Charter School Official Name Printed

Troasur 075/ [ //aozc;

Title Date

Subscribed and sworn to before me

This \\ﬂ- day of d‘khg %lq‘

date month year

. e e YESHIM KORKMAZ
(Notary Public Seal) 7z <8 Notary Public, State of Nevada
v ¢ Appointment No, 14-13915-1

My Appt. Expires Apr 21, 2022
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David A. Jones — Brief Bio

David Jones works as a Wealth Management Banking Advisor for The Northern Trust Company providing banking &
financing advice and services to wealthy individuals and families. David has been a banker in Las Vegas for over 25
years, with over 11 years at Bank of America. He is experienced in commercial banking, equipment finance, SBA
lending, commercial real estate, construction finance, and jet aircraft financing.

In August 2008, David graduated from the Pacific Coast Banking School held at the University of Washington in
Seattle. He distinguished himself by being selected as “the best of the best” and was asked to join the faculty and
return as an Alumni Associate Director. David has lived and been educated in Mexico, Israel, and England, He
holds a B.A. degree in English Literature and an M.B.A. degree from Brigham Young University, where he also
served as a Student Body Officer (Vice President of Athletics) overseeing the finances and activitics of the BYU
Cheerleaders.

Throughout his banking career David has managed his own commercial, small business, and real estate portfolios as
well as successfully managed other bank employees. As the Real Estate Division Manager at Nevada First Bank, he
oversaw and managed the growth of the Bank’s commercial real estate portfolio during the dramatic 20032006 real
estate boom immediately prior to the Bank being sold to Bank of Nevada. He also helped open a de novo bank: as a
founder and shareholder of Servicelst Bank of Nevada, which was capitalized with $50 million in 2006 and opened
in Jan 2007.

David was bom and raised in Las Vegas, NV. A graduate of the original Las Vegas High School, he boasts of being

a3td generation southern Nevadan. David has been married to his wife, Sandi Taylor (also a native Las Vegan) for
over 22 years. Together David and Sandi have three (3) children: Sara, Johanna, and Taylor.

David has spent much of his career giving back to the community in which he grew up. David has been an active
member of the NAIOP Education Committee. He served three years as the Southern Nevada NAIOP Chapter’s
Education Committee Chair. Throngh NATOP David provided weekly mentoring to college students as a UNLV
Student Mentor. David has also contributed his time to the UNLV Lied Institute of Real Estate Studies as a Real
Estate Finance Instructor, Prior to accepting the position of Associate Director of the Lied Institute for Real Estate
Studies, David served on the UNLV Lied Institute Executive Committee. For 2-consecutive years David has been
the Construction Finance Instructor for NAIOP’s Developing Leaders Institute, David also worked as the Associate
Director of the Lied Institute for Real Estate Studics, College of Business, at UNLV working with professors,
students, and community leaders for the betterment and improvement of the real estate profession, David also
enjoyed teaching the Real Estate 334 Investment class (formerly Finance 434) in the College of Business.

David continues to play an active role in the Boy Scouts of America, Las Vegas Area Council. He served as an
Assistant District Commissioner overseeing the activities and programs of other Scout Troops. For over 5 years he
served as the Boy Scouts of America “Banking & Finance Explorer Post” Advisor providing high school young
women and men first-hand exposure to behind-the-scenes looks into many Las Vegas businesses, He’s also served
twice as a Varsity Scout Coach. Currently he serves as the Scoutmaster for Boy Scout Troop 463.

David’s community involvement extends to other areas as well: for 6 years he served as a volunteer teacher
providing early-morning religious education for local high school students. He also volunteered for the Prison
Ministry at both the men’s and women’s Nevada State Correctional Facility/Prison in Jean, Nevada.

David Jones looks forward to working to improve the business, banking, professional, and educational communities
in the Las Vegas valley.
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DAVID A, JONES

EDUCATION:

PACIFIC COAST BANKING SCHOOQL, Graduated: September 2008

- Selected by Faculty & Administration to return as an Alumni Associate
Director M.B.A., Brigham Young University, Provo, Utah (April 1988)
B.A. English Literature, Brigham Young University, Provo, UT (April 1986)
STUDY ABROAD, Mexico 1979, Mexico 1980, Isracl 1980

WORK:
NORTHERN TRUST BANK (November 2014 — Present)
» Wealth Management Banking Relationship Manager
- Work with high net worth families, individuals, and their companies.
- Develop comprehensive banking and financing solutions to meet each client’s unique goals and
objectives.
- Work as part of an integrated team of professionals who are focused on providing clients with dynamic
financial strategies, unique to their individuat and family needs.

- Collaborate with Northern Trust’s investment, trust, and banking professionals in the wealth
management industry to provide knowledge and expertise needed for innovative wealth management
strategies.

MUTUAL OF OMAHA BANK (August 2011 — November 2014)
» Commercial / Real Estate / Corporate Lending
- Developed new business with clients, underwrites loan approvals, and manages a loan portfolio.
- Performed accurate portfolio monitoring, maintenance, and financial reporting,

UNLYV College of Business (Aug 2010 — May 2011)
+ Associate Director, Lied Institute for Real Estate Studies
~ Oversaw continuing education for business professionals, student/business internship development,
student-to-industry mentoring activities, and community outreach.
- Initiated “The Lied Research Report,” providing analysis and commentary of current economic and real
estate issues to the public,

UNLY College of Business (Aug 2010 — Dec 2010)
* Real Estate 334 Investment Decision Analysis Full-time Instructor (3-credit hour course)

- Instructed, tested, and graded approximately 40 UNLV upper-division (Junior/Senior) college students
during the Fall 2010 semester.,
-~ Many student evaluations indicated; “One of the best [classes/professors] I’ve ever had at UNLV.”

NEVADA REALTY CAPITAL (Feb 2010 — Aug 2010)
* Principal

- Provided real estate consulting services, property identification, selection, and financial analysis for a
Private Equity Group (Del Mar Partnership, San Diego, CA) investing in Bank-Owned Commercial
Real Estate.

- Provided development assistance and in-depth due-diligence in planning specific use for raw land to be
purchased by Private Equity Group.

- Provided consulting services in the purchase of a discounted bank note secured by Commercial Real
Estate.
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NEVADA STATE BANK (May 2007 — Feb 2010)
= Senior Vice President and Real Estate Team Leader
- Generated new business prior to the Las Vegas real estate decline.

- Perscnally managed a real estate portfolio, including Troubled Debt Restructures, accurate disbursement
of construction loans, negotiating short-sales, and providing timely Bank reporting requirements.
- Managed a team of (5) personnel and their lending/work-out activities.

SERVICE1st BANK (Sep 2006 — May 2007)
« Chief Lending Officer, Executive Vice President
- Founder & Shareholder of Servicelst Bank of Nevada.
- Raised capital, participated in strategic planning and Board of Director meetings.

- Set-up the Lending Division of Bank: loan committee approval authority, hired staff, implemented
processes and systems, including developing multi-user software for deposit and loan pipelines.

BANK OF NEVADA (formerly NEVADA FIRST BANK) (Oct 2003 — Sep 2006)
« Manager Commercial Real Estate Division, Senior Vice President
- Managed the day-to-day operations of a Real Estate Department of 10 associates.
- Worked as an approval-authority member of Senior Loan Committee.
- Provided annual strategic planning and implementation of process improvement.
- Managed growth during Las Vegas real estate boom.

COMMUNITY BANK OF NEVADA (Feb 2001 — Oct 2003)
» Real Estate Loan Officer, Senior Vice President
- Assisted in managing the operations of a Real Estate team of 12 associates.

- Personally underwrote and managed a portfolio of construction, term, and participations loans for Reat
Estate including Industrial, Office, Retail Centers, Apartments, & Land.

BANK OF AMERICA (Las Vegas, NV - Jan 1990 — Feb 2001)
= Real Estate Construction Loan Officer, Vice President

- Managed and underwrote the construction of Apartment Complexes, Office & Industrial buildings, and
Anchored Retail Centers.
» SBA Real Estate Team Leader, Vice President

- Managed a team of thirteen (13) Real Estate Specialty Associates.
- Managed an SBA Real Estate Team Portfolic of over $175 million and 120 individual borrowers:
§ Oversaw approximately $110+ million in SBA Ioans under construction.
» Home Builder Division Account Officer, Vice President
- Underwrote and funded the construction of For-Sale Residential Homes/Condominiums.
* Relationship Manager, Commercial Business Banking Division, Vice President

- Managed and vnderwrote Revolving Lines of Credit, Real Estate Term Loans, Construction Loans,
Equipment Financing, Trade Financing, and Standby, Commercial, and International Letters of Credit.
* Senior Equipment Leasing Credit Officer (Credit Analyst/Underwriter)

SECURITY PACIFIC BANK (Las Vegas, NV - Apr 1989 — Jan 1990)
» Commercial Loan Associate (Credit Analyst)

DURHAM & COMPANY (Phoenix, AZ - Apr 1988 — Apr 1989)
» Account Executive
-~ Created, managed, and administered worker productivity and incentive plans and consulting for clients.

EAGLE MARKETING (Provo, UT - Apr 1984 — Aug 1984)
= Sales Representative
- Sold educational books door-to-door in Houston, Texas
- Awarded Hawaii Trip for Top 5 Salesmen
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PROFESSIONAL TRAINING COURSES:
- Managing Inclusion
- Management, Industry & Business Evaluation
- Commercial Real Estate Lending Seminar
- Home Builder Division Training
- Multiple Real Estate Entity Cash Flow Analysis
- Individual Tax Analysis
- Real Estate Enterprise Cash Flow Analysis
- Cash Flow Analysis & Forecasting

CIVIC & COMMUNITY:
IMPACT NEVADA (Nevada’s Sustainability Alliance)
- Board of Director, Sept 2013 — June 2018
LEADERSHIP HENDERSON GRADUATE, Class of 2006 (Henderson Chamber of Commerce)
- Voted Class President
- Class Graduation Speaker
NAIOP of SOUTHERN NEVADA, Education Committee Membet, 10/05 - Present
- Committee Chairman, 2008 & 2009
- Co-Sponsored Navigating the Municipalities Workshop Series, 2006
- Organized the Municipal Water & Power Workshop, 2007
TUNLYV Lied Institute of Real Estate Studies
- Executive and Advisory Committee Member, Jan 2010 — May 2011
- Homebuilder Finance Instructor, May 2001 — May 2006
- Student Mentor, 2006 - 2009
BOY SCOUTS OF AMERICA

- Eagle Scout Service Project Reviewer / Approver, LVAC BSA Black Mountain District - Present
- Advancement Chair, LVAC BSA Silverado District - Present

- Boy Scout Scoutmaster, Troop 463, Nov 2015 — Jan 2018

- Varsity Scout Coach, Team 6463, Aug 2012 - Nov 2015

- Assistant Scoutmaster, Troop 463, Apr 2009 — Aug 2012
- Assistant District Commissioner, LVAC BSA Silverado District, 2007 — 2008
- Unit Commissioner, Troop 463, Jan 2006 — Dec 2007
- Explorer Post Advisor (Banking & Finance), Bank of America, Oct 1995- Feb 2001
- Varsity Scout Coach, Troop 152, 1998-1999
- Woodbadge, June 1998
- Assistant Scoutmaster, Troop 64, 1988-89
TOASTMASTERS INTERNATIONAL, Las Vegas 1989-2000
- Distinguished Toastmaster (DTM)
- District 33 Treasurer (Southern Nevada & Central California)
- Club President
CHURCH OF JESUS CHRIST OF LATTER-DAY SAINTS
- Jean Nevada Prison Ministry (Male and Female Correctional Facilities), 2007 — 2008
- Volunteer Seminary Teacher, Coronado High School, Henderson, NV Aug 1999 — June 2005
- Missionary, England Manchester Mission, Northern England, Mar 1981 — Mar 1983
STUDENT BODY OFFICER, Vice President of Athletics, Brigham Young University, Aug 1985 — Apr 1986
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yChnool Board Member Information

To be completed individually by each proposed charter school board member and
member of the Committee to Form (including prospective employees or consultants).
All forms must be signed by hand.

Serving on a public charter school board is a position of public trust and fiduciary
responsibility. As a board member of a public school, you are responsible for ensuring the
quality of the school program, competent stewardship of public funds, and the school’s
fulfillment of its public obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each
prospective board member respond individually to this questionnaire. Where narrative
responses are required, brief responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer
introduction to the applicant team behind each school proposal in advance of the applicant
interview, in order to be better prepared for the interview: and 2) to encourage board
members to reflect individually as well as collectively on their common mission, purposes,
and obligations at the earliest stage of school development.

Background
1. Name of charter school on whose
Board of Directors you intend to

serve Nevada Strong Academy
2. Full name Beatrice T. Soares

Home Address

Business Name and
Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on
the board of this charter school. Educational history, employment, and qualifications
are attached.

[X] Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation
(to the extent not otherwise indicated in your response to Item 3, above).
[] Does not apply to me. [ Yes

6. Why do you wish to serve on the board of the proposed charter school? 1 would like
to serve on the proposed charter mainly because there’s a growing need in our
community to provide our students with a quality education. I'm committed to
working toward that goal.
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Start-Up Charter School Board Member Information

7. What is your understanding of the appropriate role of a public charter school board
member?
I feel very strongly that my role would be to provide guidance and oversight to ensure
the goals, (i.e, academics, financial, community outreach, etc)are met. Make sure the
charter is following all the state, local and federal laws as written.

8. Describe any previous experience you have that is relevant to serving on the charter
school’s board (e.g., other board service). If you have not had previous experience of
this nature, explain why you have the capability to be an effective board member. See
my attachment. I have been involved in education for over 40 years. I've been on
committees at my son’s preschool, providing expertise on curriculum, parental
involvement, staff training, etc.

9. Describe the specific knowledge and experience that you would bring to the board.
As a teacher, elementary counselor, assistant principal, principal I feel I possess the
knowledge, experience and background is needed to ensure the charter is a
successful one. I've conducted workshops for teachers, parents and the community
for many years.

School Mission and Program
1. What is your understanding of the school’s mission and guiding beliefs? The mission
of Nevada Strong Academy is to educate all our students so they will be prepared to
attend college, and be able lead in the world in which they live.

2. What s your understanding of the school’s proposed educational program? The
school’s proposed program is to meet the individual needs of our students which
would include their academics, emotional and social needs. A program that will
address students’ with disabilities as well as our second language population.

3. What do you believe to be the characteristics of a successful school? A successful
school is one where a culture and environment is created and maintain that will
promote high standards and a positive feeling of all those involved. A place where
students, teachers and parents want to be everyday. A successful school must have
strong leadership. If the academic goals of our student are achieved.

4. How will you know that the school is succeeding (or not) in its mission?I will know
the school is succeeding by the results of assessements administered to our students..
If students are on track and made enough growth to move on to the next grade level.
If the school finances are in order and through positive feedback from students,
parents and the community.

Governance
1. Describe the role that the board will play in the school’s operation. The board’s role
is critical. They are there to communicate and interact with all the charter’s
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Start-Up Charter School Board Member Information

stakeholders to ensure that school is ran professionally, orderly and productively.
They are there to advise, conduct regular meetings with various committees to
determine progress, needs and or/concerns.

How will you know if the school is successful at the end of the first year of
operation?We will know if the school is successful at the end of the first year by
analyzing student data, whether growth was achieved, fiscal responsibility and
positive input from students, parents and staff.

How will you know at the end of three years of the school is successful?We will know
if the school is successful after three years if we show continued academic growth, if
we show increase student enrollment, stability in staff and positive feedback from
parents and the community.

What specific steps do you think the charter school board will need to take to ensure
that the school is successful?The steps we need to take to ensure that the charter is
successful is to closely monitor(maybe monthly reports)progress in all aspects/goals
outlined. If we find concerns, the board must address and offer solutions. Also,
listening to the concerns of all stakeholders.

How would you handle a situation in which you believe one or more members of the
school’s board were acting unethically or not in the best interests of the school? Ifa
board member was acting unethically, it should be immediately given to the board
chair and if the concern involved the chair him or herself, the entire board should be
made aware. The board should follow the guidelines outlined in our charter.

Disclosures

1.

Indicate whether you or your spouse or any relative within the third degree of
consanguinity or affinity knows the other prospective board members for the

Pproposed school. If so, please indicate the precise nature of your relationship.

I / we do not know any such trustees. [ ] Yes

Indicate whether you or your spouse or any relative within the third degree of
consanguinity or affinity knows any person who is proposed to be or you anticipate
will apply to be a school employee. If so, indicate the precise nature of your
relationship.

I / we do not know any such employees. [ ] Yes

Indicate whether you or your spouse or any relative within the third degree of
consanguinity or affinity knows anyone who is doing, or plans to do, business with
the charter school (whether as an individual or as a director, officer, employee or
agent of an entity). If so, indicate and describe the precise nature of your relationship
and the nature of the business that such person or entity is transacting or will be
transacting with the school.
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m I / we do not know any such persons. [_] Yes

Indicate if you, your spouse or any relative within the third degree of consanguinity
or affinity anticipate conducting, or are conducting, any business with the school. If
so, indicate the precise nature of the business that is being or will be conducted.

X 1/ we do not anticipate conducting any such business. [ ] Yes

If the school intends to contract with an education management organization or other
education service provider, indicate whether you or your spouse or any relative
within the third degree of consanguinity or affinity knows any employees, officers,
owners, directors or agents of that provider. If the answer is in the affirmative, please
describe any such relationship.
m Not applicable because the school does not intend to contact with an education
service provider or school management organization.

I / we do not know any such persons. [_| Yes

If the school contracts with an education management organization or education
service provider, please indicate whether you, your spouse or any relative within the
third degree of consanguinity or affinity have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest
indicated, provide a detailed description.

(Xl N/A. [] 1/ we have no such interest. [ ] Yes

If the school plans to contract with an education management organization or

education service provider, indicate if you, your spouse or any relative within the

third degree of consanguinity or affinity anticipate conducting, or are conducting, any

business with the provider. If so, indicate the precise nature of the business that is

being or will be conducted.

(1 N/A. [ 1/ we or my family do not anticipate conducting any such business. [_]
Yes

Indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity are a director, officer, employee, partner or member of, or
are otherwise associated with, any organization that is partnering with the charter
school. To the extent you have provided this information in response to prior items,
ou may so indicate.
Does not apply to me, my spouse or family. [_] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you serve on the school’s board.
None. [ ] Yes
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Start-Up Charter School Board Member Information

Statement of Assurances

Revised June, 2015

S e A s

(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and
all applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply
with all provisions therein during the term of the agreement upon approval by the
Sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the
sponsor in a timely manner.

4. The charter school shall keep such records and provide such information in the time
and manner prescribed in NRS and NAC that the sponsor, the school district in which
the charter school is located, the Nevada Department of Education, the State Board of
Education, and the State Public Charter School Authority require, as needed for the
purpose of fiscal audit, and program evaluation and reporting, including, but not limited
to, the following. The charter school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

* Submit separate accounting for funds received for pupils with disabilities and
gifted and talented pupils, per NRS 387.047 and 388.520;

* Submit required accounts of funds from federal sources, per federal reporting
and audit requirements;

e Submit reports regarding student truancy, transiency, attendance and dropout

rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding

instruction of disabled students including the development and implementation

of Individual Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School
Authority, Nevada Department of Education, the Nevada Department of Taxation, the
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ertify to the best of my knowledge and ability that the
infébrmation I am proyidingto the State Public Charter School Authority as a prospective
27 Charter School is true and correct in every respect.

otz bosor  ry/9

Signature Date
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Start-Up Charter School Board Member Information

Legislative Counsel Bureau, and the local school district to visit the school and inspect
the premises and operating procedures of the school during business hours.

6. The charter school and its Governing Body shall comply with the provisions of NRS
Chapter 281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information
set forth in the forgoing application is true and complete to the best of my knowledge,
and that failure to disclose pertinent information or the concealment of information or
making false statements in the detailed application for operation of a charter school shall
constitute valid grounds for refusal or revocation of permission to operate said school.
The undersigned also affirms that the charter school herein named is obligated to enter
into an agreement concerning the methods and procedures for the sponsor to monitor
the progress of the charter school herein named. The undersigned affirms that the State
Public Charter School Authority, Nevada Department of Education and the sponsor are
entitled to access to financial and other records relating to the operation of the charter
school.

=2 [= .S

Signature of Certifying Charter School Official Name Printed

Wi ce @%ﬂf/
Title Date 7'“ /| [ "/ 7

Subscribed and sworn to before me

FEEN DEANDRA LOPEZ
\ \ W\ { ‘% Notary Public, State of Nevada
: 35 o d \ GB7rat/y  Appointment No. 17-2000-1
ThlS t day Of \A \gf,‘_,'ﬁj My Appt. Expires Mar 30, 2021
U

date month year

Siee oF Wuuada .
QDOM\{\ o O lLAttachment—S 282
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(Notary Public Seal)
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Beatrice T. Soares—Resume

e

Education: B.S. in Elementary Ed. 1974 University Nevada Las Vegas

Residence:

Telephone:

Master’s Guidance and Counseling. 1978 University Nevada Las Vegas

Post Education Administration. 1984 University Nevada Las Vegas

Work Experience:

Elementary School Teacher: 1974-80

Elementary School Counselor:1981-1987

Assistant Principal: 1988-1992

Principal: 1993-2007

SCORE of Las Vegas(Resource for the Small Business Administration)2007-Present
Educational Membership and Office Held:

Former Treasurer: Clark County School Administrators Association

Former Member of the Clark County Counselors Association

Former Member and school representative the for Clark County Education Association
Lifelong Membership in the Parent Teacher Association

Former member of the CCSD’s Superintendents’ Advisory Committee focusing on-Low
Achieving Schools

Former member of the CCSD’s Contract Negotiations for Support Staff
Community Involvement:

Former Vice President of HACA(Present name Hope Link of Henderson)Assist families with
low income housing, employment, clothing, children needs, etc)

Presently a member of the Les Femmes Douze Organization: A 55 year old community

program preparing high school girls for post graduation decisions(i.e. college, vocation, etc)
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Actively involved in my parish(St. James the Apostle Catholic Church)former member of the
parish counsel,

Served on the following committees:
Curriculum Development

Testing Analysis

Interventions to improve instruction
Teacher Coaching

Teacher/Suport Staff Evaluation
Parent/Community Involvement

UNLYV Student teacher supervisor
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Start-Up Charter School Board Member Information
To be completed individually by each proposed charter school board member and member

of the Committee to Form (inclading prospective employees or consultants).
All forms must be signed by hand,

Serving on a public charter scheol board is a position of public trust and fiduciary responsibility. As
a board member of a public school, you are responsible for ensuring the quality of the school
program, competent stewardship of public funds, and the school’s fulfillment of its public
obligations and all terms of its charter.

As part of the application for a new charter school, the SPCSA requests that each prospective board
member respond individually to this questionnaire. Where narrative responses are required, brief
responses are sufficient.

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer introduction
to the applicant team behind each school proposal in advance of the applicant interview, in order to
be better prepared for the interview; and 2} to encourage board members to reflect individually as
well as collectively on their common mission, purposes, and obligations at the earliest stage of
school development.

Background
1. Name of charter school on whose
Board of Directors you intend to serve _Nevada Strong Academy

2. Full name Amy Trombetti
Home Address

Business Name and Address

Phone Number
E-mail address

3. Brief educational and employment history and discussion of qualifications to serve on the
board of this charter school. Please see attached resume for employment history and
qualifications. Qualifications also discussed in question 8 and 9.

Resume and professional bio are attached.

5. Indicate whether you currently or have previously served on a board of a school district,
another charter school, a non-public school or any not-for-profit corporation {to the extent
not otherwise indicated in your response to Item 3, above).

[} Does not apply to me. X Yes

6. Why do you wish to serve on the board of the proposed charter school?

I believe in the mission and vision of the school. I also feel that the founding group is strong
and this will be a strong school, as stated in the name.
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7. Whatis your understanding of the appropriate role of a public charter school board member?

To govern and oversee policy and finances. Also hold the school director accountable.

Describe any previous experience you have that is relevant to serving on the charter school’s
board {e.g., other board service). If you have not had previous experience of this nature,
explain why you have the capability to be an effective board member.

I have served on a charter school board in Utah and currently serve as the board chair on a
non-profit Arts Council board in Park City Utah. I have also been a Principal responsible for
reporting to a board. I believe I bring experience to this board from both perspectives being a
board member and being a school director.

Describe the specific knowledge and experience that you would bring to the board.

I have worked in charter schools for 13 years. I have worked with different states and with
the National Center for Special Education. I have attended charter trainings, conferences and
read charters for approval. [ have also been a charter monitor in Utah. 1 have 23 years'
experience in special education and started my career in Nevada and am a UNLV graduate. I
am very familiar with the challenges that charter schools face with special education and feel
I can support a proactive approach to systems and policy that will help the school excel with
their special education program.

School Mission and Program

1

3.

What is your understanding of the school’s mission and guiding beliefs?
To teach all students as they prepare and transition to college and how they can make an
economic impact.

What is your understanding of the school’s proposed educational program?

The educational program will have high expectations to educate the whole child recognizing
emotional learning while teaching core subjects. The education will also focus on STEM and
double blocks in literacy and math.

What do you believe to be the characteristics of a successful school?

Leadership, accountability, retention and safe environment. Building relationships between
staff and student and instructional safety, which provides individual needs as well as staff
awareness of Jearning styles and how to best support students for success. Also recognizing
and embracing the community connection and teaching core values.

How will you know that the school is succeeding {or not] in its mission?
Student success and data outcomes. Also, retention of staff and students.

Governance

T

2.

Describe the role that the board will play in the school’s operation.
Governance role focusing on policy and budget.

How will you know if the school is successful at the end of the first year of operation?
Finances are sound, enrollment and report on student success from the Director.
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3. How will you know at the end of three years of the school is successful?
If the data shows we have made a difference for students. Graduation rate, retention of staff
and students, waitlist and school climate and culture.
4. What specific steps do you think the charter school board will need to take to ensure that the
school is successful?
Good Governance and let the school director DIRECT.
5. How would you handle a situation in which you believe one or more members of the school’s
board were acting unethically or not in the best interests of the school?
Follow policy and procedure. Also make sure our policies include systems for ethics.
Disclosures
1. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows the other prospective board members for the proposed school. If so, please
indicate the precise nature of your relationship.
B 1/ we do not know any such trustees. [ ] Yes
2. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows any person who s proposed to be or you anticipate will apply to be a school
employee, If so, indicate the precise nature of your relationship.
1/ we do not know any such employees. { ] Yes
3. Indicate whether you or your spouse or any relative within the third degree of consanguinity
or affinity knows anyene who is doing, or plans to do, business with the charter schoo!l
(whether as an individual or as a director, officer, employee or agent of an entity). If so,
indicate and describe the precise nature of your relationship and the nature of the business
that such person or entity is transacting or will be transacting with the school.
1/ we do not know any such persons. [ ] Yes
4. Indicate if you, your spouse or any relative within the third degree of consanguinity or
affinity anticipate conducting, or are conducting, any business with the school. If so, indicate
the precise nature of the business that is being or will be conducted.
1/ we do not anticipate conducting any such business. [_| Yes
5. Ifthe school intends to contract with an education management organization or other

education service provider, indicate whether you or your spouse or any relative within the
third degree of consanguinity or affinity knows any employees, officers, owners, directors or
agents of that provider. If the answer is in the affirmative, please describe any such
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relationship.

(] Not applicable because the school does not intend to contact with an education service
provider or school management organization,

1/ we do not know any such persons. [_] Yes

If the school contracts with an education management organization or education service
provider, please indicate whether you, your spouse or any relative within the third degree of
consanguinity or affinity have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, provide a detailed

description.
[] N/A. X4 1/ we have no such interest. [ | Yes

If the school plans to contract with an education management organization or education
service provider, indicate if you, your spouse or any relative within the third degree of
consanguinity or affinity anticipate conducting, or are conducting, any business with the
provider. If so, indicate the precise nature of the business that is being or will be conducted.
[J N/A. [ 1/ we or my family do not anticipate conducting any such business. [] Yes

Indicate whether you, your spouse or any relative within the third degree of consanguinity or
affinity are a director, officer, employee, partner or member of, or are otherwise associated
with, any organization that is partnering with the charter school. To the extent you have
provided this information in response to prior items, you may so indicate.

Does not apply to me, my spouse or family. [_] Yes

Indicate any potential ethical or legal conflicts of interests that would, or are likely to, exist
should you serve on the school’s board.

None. [ Yes

Certification

i romy Trombers: , certify to the best of my knowledge and ability that the

infoermation I am providing to the State Public Charter School Authority as a prospective board
member for Zevada Stung AeademyCharter School is true and correct in every respect.

@""/ o7ii2| 209

Signature Date
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Statement of Assurances

Revised June, 2015

1. The charter school herein named, Hevada Sthong tcademy

(name of charter school)

shall be organized and administered in accordance and compliance with all applicable
provisions of Nevada Revised Statutes (NRS), Nevada Administrative Code (NAC), and all
applicable federal statutes and regulations.

2. The charter school shall enter into a written agreement with the sponsor and comply with all
provisions therein during the term of the agreement upon approval by the sponsor.

3. The charter school shall report any and all substantive changes in personnel, facilities,
schedules, and other pertinent components of the operation of the charter school to the sponsor
in a timely manner.

4. The charter school shall keep such records and provide such information in the time and
manner prescribed in NRS and NAC that the sponsor, the school district in which the charter
school is located, the Nevada Department of Education, the State Board of Education, and the
State Public Charter School Authority require, as needed for the purpose of fiscal audit, and
program evaluation and reporting, including, but not limited to, the following. The charter
school shall:

Account for the total number of students, per NRS 387.123 and NRS 387.1233;

Submit accountability and progress reports throughout the academic year;

Conduct and report on required examinations of students;

Submit required reports on class size averages and types of teacher assignments,

including students in programs of special education;

s Submit separate accounting for funds received for pupils with disabilities and gifted and
talented pupils, per NRS 387.047 and 388.520;

¢ Submit required accounts of funds from federal sources, per federal reporting and audit

reguirements;

Submit reports regarding student truancy, transiency, attendance and dropout rates;

Submit reports of weapons and violence incidence;

Describe suspensions and expulsions; and

Comply with state, district, and federal statutes and regulations regarding instruction of

disabled students including the development and implementation of Individual

Education Plans (IEPs) for disabled students.

5. Permission is hereby granted to any member of the State Public Charter School Authority,
Nevada Department of Education, the Nevada Department of Taxation, the Legislative Counsel
Bureau, and the local school district to visit the school and inspect the premises and operating
procedures of the school during business hours.
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Start-Up Charter School Board Member inforination

6. The charter school and its Governing Body shall comply with the provisions of NRS Chapter
281, Public Officers and Employees, General Provisions.

Notarized Statement

I, the undersigned, do consent and do solemnly swear (or affirm) that the information set forth
in the forgoing application is true and complete to the best of my knowledge, and that failure to
disclose pertinent information or the concealment of information or making false statements in
the detailed application for operation of a charter school shall constitute valid grounds for
refusal or revocation of permission to operate said school. The undersigned also affirms that the
charter school herein named is obligated to enter into an agreement concerning the methods
and procedures for the sponsor to monitor the progress of the charter school herein named. The
undersigned affirms that the State Public Charter School Authority, Nevada Department of
Education and the sponsor are entitled to access to financial and other records relating to the
operation of the charter school.

m( A Amy Trnboedts

Signature of Certifying Charter School Official ~ Name Printe

boodl  Meandeod O1Z -9

Title Date

Subscribed and sworn to before me

This lath day of j&.&ﬂ:\' QO \G\

date month year

Chaoaw, QL Qasdon

(Notary PubMc Seal)

Y A CARTER
CIND N # G054987

B ;}u';-b' .
4 TE vy commissio
YETE EXPIRES February

* g

\.’:,‘.\"' ke

19, 2021
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Amy E. Trombetti

Employment

Special Education Consulting Services (SPEDCO) Park City, UT
CEO/Special Education Director 2010 to present

Special Education Consulting Services (SPEDCO) was established to assist Charter Schools who were having concerns with
compliance, inappropriate identification of students with disabilities, difficult parents, team meetings and retaining Special
Education Directors and Teachers. SPEDCO is able to offer the following services to schools at a substantial savings.

LEA Special Education Director

Compliance and monitoring to meet all federal regulations, services and funding
Hiring Special Education Staff

Training.

Leadership team for at risk schoals

Due Process and Mediation.

RTI Training and Implementation

State Reporting

Program and Curriculum Analysis and Training

Attend complex IEP meetings

Oversee budget and purchasing

Assist teachers and Para-professionals with resources and materials
Trainings

e @ o

Utah State Board of Education (USBE) Salt Lake City, UT
IEDA Compliance Monitor/Mentor/Coach 2010 to present

The Utah Special Education Program Improvement Planning System (UPIPS) is the USBE Special Education Services
(SES), as required by the Individuals with Disabilities Education Act (IDEA), Part B, conduct a continuous improve-
ment monitoring process. The process is designed to focus resources on improving results for students with disabili-
ties through enhanced partnerships between charter school and district programs, USBE-SES, the Utah Personnel
Development Center, parents, and advocates.

The UPIPS team analyzes data and assess’ the school in five areas to ensure compliance. General supervision, parent
involvement, free and appropriate public education in the least restrictive environment, transition and dispropor-
tionality.

As part of the team | provide assistance to the Compliance Monitor at the Utah State Board of Education in mentor-
ing and coaching. | have worked as a team leader on Strong Start, a mentoring program for first year Charter
schools. | have also working with the Compliance Monitor as part of the Results Driven Accountability plan, Im-
provement plans for LEA’s, Self Assessment and Tiered Monitoring Support.

Utah State Office of Education (USOE) Salt Lake City, UT
Charter School Monitor 2012 to 2016

The Utah Charter School monitoring is an accountability process conducted by the USOE to ensure that approved
charter schools are following the goals, mission and vision that they established when they were approved and open.

e Pre-read the Charter Agreement applicable performance report(s), and any additional available data
provided by the Utah State Office of Education (USOE).
e C(Create draft reports using available charter school data
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e (Create visit schedules

* Attend all on-site monitoring team meetings and scheduled activities

e Accurately review selected data for compliance with the Charter Agreement and Utah State Board of
Education Administrative Rules.

* Accurately conduct interviews, as assigned, with governing board members, school staff, and parents
Summarize concisely and accurately data collected from data reviews and interviews

George Washington Academy Saint George, UT
Director 2007 to 2010

Strategic Planning and Budget
* Create annual budget
e Provide appropriate accommodations for faculty and staff

* Long range planning regarding the number of students for future years, space and personnel requirements
* Track classroom achievement and test scores for comparison with District, State and National results
e Maintain current knowledge of State and National Educational Requirements and track legislation proposing
changes
Staff

s Hiring and development of teaching staff
¢ Hiring and overseeing the Office Manager and other related staff
¢ Creation and maintenance of Employee Manual

Curriculum
¢  Ensuring curriculum continues to meet ali local, state and national standards
s Responsible for ensuring all Special Education students receive proper instruction
s Evaluate how effectively |IEP goals and objectives are communicated to teacher, aides and parents

Communication
* Regular contact with teachers, support staff, students and parents regarding all pertinent information,
including policy, facilities and any and all areas of school operation
* Serving as an Ex-Officio Member of the Board of Directors. Responsible for updating the Board on school
accomplishments/shortfalls and recommending needed policy changes
¢ Providing accurate and timely information to the PTO to assist in facilitating the achievement of the PTO

goals
George Washington Academy 5t. George, UT
Assistant Director 2006 to 2007

Assist the Director in the following areas; Implementation of Strategic Plan » Achieve AYP through teacher training
Curricufum « Assist the Business Administrator with annual budget « Maintain current knowledge of State and
National Education Requirements » Teacher development » Oversee Special Education Department = Attend
trainings and board meetings ¢ Hiring and firing of staff » Communication « PTO Board Member » School supervision
« Discipline.

George Washington Academy St. George, UT
Special Education Director 2006 to 2007

Ensure that all children with special needs are being assisted appropriately throughout the entire Special Education
process, including but not limited to, referral, intervention, testing, diagnosis and development and maintenance of
the IEP. Provide parents and teachers with support training. Keep GWA in compliance with the Utah State Office of
Education through the UPIPS and monitoring process.

Foothill High School Henderson, NV
Special Education Teacher Facilitator 2004
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s Assured students with disabilities received a free and appropriate education {(FAPE) in the least restrictive
environment (LRE}.

e Assisted parents in problem solving and acquiring the necessary knowledge/skills to support the
development and implementation of their child's IEP.

¢ Provided technical information to school personnel regarding federal, state and lacal mandates pertaining to
disciplinary procedures.

e Prepared IEP's and paperwork related to referrals to alternative settings for behavior,

® Monitored confidential folders and IEP's for compliance and completeness.
Assist IEP Teams in the development of transition plans.

Education
Master of Arts in Education Administration & Supervision May 1998
University of Phoenix, Las Vegas
Bachelors Degree of Science in Special Education May 1996
University of Nevada, Las Vegas
Certifications

Certificate in Medication/Conflict Resolution
Professional Educator License Utah, Level 2

Core Knowledge Leadership Institute

High Functioning Autism and Asperger Syndrome Trainer
Eye Mentor Certification

Professional Affiliations

USOE — Mentor for New Special Education Directors

CCBD - Council for Children with Behavioral Disorders, Executive Board Member, Vice President
CSPED — Charter Special Education Directors, Member

CEC - Council for Exceptional Children, Member

CASE — Council of Administrators of Special Education, Member

UAPCS — Utah Association of Public Charter 5chools, Former Member

CHART Right -Legislative Dissemination Project 2010, Team Member

Western Regional Middle Level Consortium, Former Member

Served on Senator Steve Urquhart’s Legislative Education Cabinet, 2008 — 2010

NASAA — National Association of Student Activity Advisors — Former Member

Special Recognition

Utah Charter Network, Charter Association’s Charter Champion of the Year, 2017
Clark County School District “New Teacher of the Year” nominee, 1997
New Teacher of the Year Award, Mack Lyon Middle School, 1997

Grants & Funding

2018-2023, Award, $420,000
State Personnel Development Grani {SPDG)
Multi-Tier System of Support (MTSS) grant for multiple charter school

2018-2019, Award, $55,000

State Systemic Improvement Plan (SSIP}
This is an I-8 grant written for math improvement in Middle School and High School
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2018-2019, Award, $108,000
Aggressive Behavior Grant
Multi-school grant to train and supervise Registered Behavior Technicians (RBT) with a Board- Certified
Behavior Analyst (BCBA)

2017-2018, Award 545,000
State Systemic Improvement Plan (SSIP)
This is an I-9 grant written for math improvement in Middle School and High School

Special Projects

Nevada, National Center for Special Education in Charter School{NCSECS)

SPEDCO was selected by NCSECS to lead the State of Nevada Department of Education

grant with the charter school authorizer department to provide monthly professional development and a special
education summer beotcamp.

Memphis, Tennessee Achievement School District Program Evaluation and Technical Support

SPEDCO was selected by the Fraser area charter schools to conduct an evaluation of the specials education programs
and services, and to follow up with professional development and coaching for teachers based on the resulting
program improvement plan.
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Attachment 9 - Board Bylaws, Code of Ethics and Conflict of Interest
Policies

The Nevada Strong Academy Board is patterning bylaws, code of ethics,
confiict of interest and other governing policies after Coral Academy of
Science, whose website is listed below and other school resources.

http://www.caslv.org/governing-board/
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Attachment 10-Incubation Year Planning Table
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Attachment-10: Incubation Year Planning Table

The following table below outlines a detailed start-up plan as well specific organizational goals for the
planning year (SY 2019-2020) to ensure that the school is ready for a successful launch in fall 2020.

2019-2020 Planning. -+ ... 0 ol o Peircomaa]. . Milestone -
“Year Milestones = s 2 Personnel U Date(s).
INSTRUCTION _ ; 2 1 B
Curriculum Development: Curriculum CMO team CDT by Jan.
Development Team (CDT) members members and 2020
will be identified. School
Leadership and | Phase-1:
Phase-1: Under the supervision of one board 1/2020 -
EMO’s CAO, the CDT will review 9 core | member 2/2020
elements.
Phase-2:
Phase-2: Royal Teaching and Learning 2/2020-
Framework will be developed. 6/2020
Phase-3: STREAMS-360 integration will Phase-3:
be aligned to the core subjects. 2/2020-
7/2020
TALENT
Phase-1: Training the School board CMO team Phase-1:
members regarding HR policies and members and 1/2020
procedure and approval of Staff the proposed
Handbook. school leader Phase-2:
2/2020 -
Phase-2: Identifying high quality 3/2020
leadership team and training
‘ Phase-3:
Phase-3: Posting and interviewing 3/2020 -
teacher and support personnel 5/2020
Phase-4: Mission and vision driven PDs. Phase-4;
7/2020 -
8/2020
OPERATIONS ,
NSA board will engage the CMO to The CMO and Phase-1:
oversee the operation of the schools the school 11/2019 -
starting with the followings. leader. 3/2020
Phase-1: Advertisement, recruitment,
and application Phase-2:
1/2020 -
Phase-2: Acquisition of facility, 6/2020
furniture, and non-instructional
services (food, custodial, etc.)
TECHNOQLOGY
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Creating technology need assessment Board 3/2020 -
and school/building safety measures members, the 6/2010
school leader
and the CMO
FINANCE _ _
Forming a finance committee and The School 11/2019
fundraising team and developing giving | Board Finance
guidelines Committee, the
CMO, and the
school leader
PARENT & COMMUNITY
ENGAGEMENT . .
Phase-1: Forming a Parent and School Phase-1:
Community Engagement committee Leadership 1/1/2020
team with the
Phase-2: Developing a mission-driven | support of CMO | Phase-2:
Parent and Community Engagement 2/1/2020
plan
Phase-3:
Phase-3: Creating a communication 2/1/2020
plan
Phase-4:
Phase-4: Building a social media 2/1/2020
platform
SCHOOL SYSTEMS &
CULTURE
Phase-1: Development of School CMO team Phase-1:
Protocols and procedures. members and 1/2020 -
School 2/2020
Phase-2: Creating an institutional Leadership and
language. one board Phase-2:
member 2/2020 -
6/2020
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Attachment 11-College University/Dual Credit

This is not applicable to Nevada Strong Academy
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Attachment 12-Operational Execution Plan
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Attachment-12: An Operational Execution Plan

The timeline table listed below indicates calendar of activities for successful school start-up and
ongoing operation:

TIME TABLE AND TASKS FOR IMPLEMENTATION 2019 2020
A | CATEGORY |

Application Process

Possible interview
Prepare for public
Meetings

Oversight

Finalize terms of
charter

Set up reopening
system

Obtain certifications

Complete all opening
requireme_nts

Establish Legal Board Entity
Revise by-laws, if
needed
Form Board
Committees

Develop Procedures

Develop Board manual

Develop Board
calendar

Define communication
methods

Develop evaluation
plan

Develop transition
plan

Curriculum Planning

Identify curriculum
planning team

Refine target grade
level
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Define content
standard per grade

Define performance
standards/grade

Refine Core Knowledge
sequence

Define units per grade

Coordinate for
interdisciplinary inst.

Define mini-course
contents

Select textbooks and
materials

Verify and order
materials

Assessment

Investigate online
assessment options

Create performance
assessmernts

Develop Character Program

Refine Core Values

Refine discipline policy

Create student
covenants

Create weekly
performance cards

Create weekly
performance reports

Special Education

Discuss services with
cooperative

Review Sped discipline
policy

Secure counsel and
review policies

Enrichment and Remediation

Define enrichment
program details

Define remediation
program details

Operational Programs

Finalize schedule

Finalize calendar

Develop weekly
progress reports

Create all necessary
intake forms
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Set-Up

Open bank account

Secure accountant

Create budget

Create controls and
fiscal policies

Set up financial system

Establish/ modify
payroll system

Refine budget

Input specific costs as
known

Refine pre-opening
budget

Refine operating
budget

Refine 6-years rolling
plan

Obtain Insurance

Investigate options

Obtain quotes

Select vendors

Set up food services

Investigate options

Obtain quotes

Select vendors

Contracted Services

Trash removal

Custodial services

Purchasing

Develop procedures

Investigate donated
options

Furniture

Technology

Instructional materials

Office materials

Administration

Procure school
management system

Create/modify master
database

Communications
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needs

Define phone, internet,
fax, and social media

Investigate options

Obtain quotes

Select vendors

Installing lines and

Facility

equipment

Identify sites

Identify possible sites
(as a backup options)

Continue monitoring
alternatives

Plan for selected site

(Done)

Submit letter of intent

{Done)

Negotiate contract

study

Conduct feasibility

Review codes
Jordinances

Obtain permits

Contract with architect

Preview with
regulatory office

plan

Develop architectural

cost

Finalize renovation

Renovate Selected Site

Hire contract(s)

Hire project manager

Required code changes

Major construction/
renovation

Plumbing

HVAC

Wiring / Lighting

Windows / Safety glass

Kitchen Facility

area

Locate / design play

Landscaping

Signage

Acoustics

Final building
inspection

Obtain certificate of
occupancy
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Safety Plan

Identify all safety
needs

Fire safety inspection

Fire drill policy

Drinking water

Drinking water test

Cafeteria Health
Inspection

Traffic management

Traffic signs

W

ite Set-Up

Technology installation

Move in furnishing

 Personnel

Set up classrooms

Personnel Policies

Determine exact
benefits package

Modify salary schedule

Modify performance
assess. Sys.

Develop / modify
contracts

Develop / modify staff
handbook

School Leader

Search (Done)

Begin search in the
system

Develop criteria

Develop process
details

Advertise position

Screen resumes

Interview candidates

Offer position

Teacher and O

ther Staff Search

Begin word-of-mouth
search

Develop criteria

Develop Process
Details

Advertise position

Screen Resumes

Interview candidates

Observe in classroom

Hiring Process
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Call references

Background check

Offer position

Hire and make at-will
agreement

Professional Development

Plan programs

Identify / obtain
trainers

Obtain space

School orientation

PD for Curriculum

Core Knowledge

Direct Instruction

First Aid and CPR

Recruitment an

d Enrollment

Develop materials

Undertake mass
mailing

Follow-up to mailing

Coordinate with
community partners

Train volunteer

Speak at designated
meetings

Advertisement

Receive applications

Hold lottery if
necessary

Announce the lottery
results.

Mail out letter for
winners

Registration deadline
for winners.

Mail out letters for
waiting list

Receive intent to enroll
forms

Collect student records

Policies
Develop student
policies
Develop instruction
policies

Develop policies about
school finance

Develop school
operation policies
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Develop employment
policies

Orientations

Hold summer
orientation

Hold fall orientation
Parent Involvement

Define volunteering
roles

Refine parent buddy
details

Draft PTO Organization
bylaws

 Fundraising =~
Create Materials
Re-define logo

Create sch. website,
reserve the name
Format explanatory
materials

Revise and Develop
website

Set up fundraisings

Develop fundraising
strategy

Research individuals
Talk to individuals
Research foundations
Write grant proposals
Hold large fundraising
event
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Attachment 13-Proof of Facility Commitment or Attestation

Nevada Strong Academy has secured a facility in an area of need that will
work with our budget and serve our students.
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Letter of Intent

Between ELV 1 Associates, LP AND Nevada Strong Academy

Nevada Strong Academy
Telephone: (702) 336-5159

July 14,2019

Attn: Annette Dawson Owens

Dear Annette,

ELV-1 Associates, LLC is pleased to submit the following Revised Letter of Intent for
your Academy to lease space at La Plaza Business Center. Please initial below to exhibit

Nevada Strong’s intent.

Thank you.

Lease Premises

Rentable Square Feet:

3) Term:

4} Occupancy

5) Base Rent:

5) Rent Escalations

4220 South Maryland Parkway

Las Vegas, Nevada 89119

Building-B, first and second floor, excluding
Suite 300 and the first floor common space

Approximately 25,000

One hundred eighty two (182) months commencing
June 01, 2020, and expiring July 31, 2035

Available 6/01/2020

6/01/20- 05/31/21; $1.20 per Rentable sq.ft per Month; or
$14.40 per Rentable sq.ft per annum,

Increasing $.05 per Rentable sq.ft per Month; or

$.60 per Rentable sq.ft per annum on the June 01
Anniversary year two thru year nine,

remaining at $1.60 per Rentable sq.ft per Month; or
$19.20 per Rentable sq.ft per annum for year ten;
Increasing 3.5% years eleven, thirteen, and fifteen.
Exterior land use $0.55 per useable sq.ft.

3.5% every two years commencing 06/01/30 - 7/31/35
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Attachment 14-Insurance Coverage
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Attachment 14 - Insurance Coverage
As recommended by A and H Insurance

Liability — Liability coverage for premises you rent or own.
© Recommendation: $1M Limit
Property — Coverage for building or personal property you own.
o Recommendation: Dependent on building value, ownership structure,
and personal property included within
Professional Liability — Coverage for teachers and professional educators
o Recommendation: $1M Limit
Workers Compensation —~ Coverage for injury or accident for employees.
o Recommendation: $S1M Limit
Automobile — Coverage for any owned automobiles by the school.
© Recommendation: $1M Limit
Directors and Officers — Coverage for any director or officers of the school.
© Recommendation: $1M Limit
Employment Practices Liability — Coverage for school for losses due to
discrimination, termination, harassment.
© Recommendation: $1M Limit
CyberLiability — Coverage due to loss if computer systems hacked.
© Recommendation: $1M Limit
Accident Insurance — Coverage for volunteers or students due to an accident
while at school.
© Recommendation: $250k Limit
Umbrella — Coverage due to claim that has exhausted your Liability fimits.
© Recommendation: $3M Limit
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Attachment 15-Budget Narrative
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Attachment 15 — Budget Narrative

As Attachment 15, present a budget narrative including a detailed description of assumptions and
revenue estimates, including but not limited to the basis for revenue projections, staffing levels,
and costs. The narrative should specifically address the degree to which the school budget will rely
on variable income {e.g., grants, donations, fundraising, etc.). There is no page limit for budget
narrative in Attachment 15. Include the following:

(a) Per-Pupil Revenue: Use the figures provided in developing your budget assumptions.

We have used funding figures as provided.

DSA funding has been auto populated based on our selection of Clark County and our projections of our
Special Education population. Title |, Title Il, IDEA, and NSLP funding sources are not considered, and we
believe those federal funding sources of revenue will provide a significant increase in our revenue each
year.

(b) Anticipated Funding Sources: Indicate the amount and sources of funds, property or other
resources expected to be available through banks, lending institutions, corporations,
foundations, grants, etc. Note which are secured and which are anticipated, and include
evidence of commitment for any funds on which the school’s core operation depends.

Projected Revenue outside of DSA funding and Special Education Weighted Funding:

e Private fundraising (Foundations, corporate)
o Year 0 - $10K; Given their rich ties to the community, the Nevada Strong team is
confident that this is an achievable goal. (anticipated)
O Years 2-6; As noted above, this is an adjustment to more accurately capture the
projected EMO Management fee. (secured per EMO terms sheet)
e Private fundraising (individuals)
o Year0-$100K, Years 1-6 - $200K; Given their rich ties to the community, the Nevada
Strong team is confident that this is an achievable goal. (anticipated)

(c) Anticipated Expenditures: Detail the personnel and operating costs assumptions that support
the financial plan, including references to quotes received and the source of any data provided
by existing charter school operators in Nevada or other states.

Staffing levels have been built out specific to the number of projected sections of students. PE and
Elective teachers have been identified according to enrollment; Special Education teachers and ELL
teachers have been identified according to the projected student population. Projected salaries were
determined by examining the salary schedule of the Clark County School District. Line item expenditures
are well defined in the budget; anticipated expenses are based off of experience that the School Leaders
has in shadowing new charter schools during the past two years and based on the decades of
experience Royal SS has in operating high quality charter schools.

Hard guotes have been received for the management fee and facilities lease rate. Other expenses are
projections based on actual expenditures at other charter schools.
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{d} Discuss in detail the school’s contingency plan to meet financial needs if anticipated revenues
are not received or are lower than estimated, including both the scenarios identified in
subsections e and f,

Subsections e and f contemplate scenarios where revenue projections are missed in year 0.

Subsection “e” is not directly applicable to Nevada Strong as we do not anticipate any state revenue or
local revenue in advance of opening. Should the 5B Charter Startup grant be available, we will be apply
with the intention of offering a more robust year O staffing plan. The response below addresses
scenario “e” should state and local revenue projections not be met during year 1.

{e} Year 1 cash flow contingency in the event that state and local revenue projections are not met
in advance of opening.

Once in operation, under enrollment is the greatest budget risk, but we believe that risk is mitigated
given the combined skillset of our Founding Team and Governing Board. Additionally, Royal SS brings an
established track record of improving education, building a stable community, demonstrating success,
and achieving enrollment targets.

In the unlikely event that we do significantly miss our enroliment target, we would first look to increase
revenue via philanthropy, grants, and other efforts. If those efforts are insufficient, we would reduce
our contingency budget and available cash reserves. From there, reducing staff is often an option
because an under enrolled school will have fewer sections of students. Budget cuts can be made to
many line items to minimize impact in any one area. To further reduce payroll, one of the Academic
Dean positions could next be eliminated. We will monitor our enrollment goals along the way and
ensure our hiring is aligned with met enroliment targets.

A reduction in the per-pupil state funding is a budget risk that is beyond our control. In that event, we
anticipate increasing class size proportional to the amount of funding that was reduced.

Scenario 1: Missed enrollment by one full section (7%; 28 students)
Projected surplus (deficit) decreases from +5$31,979 to ($109,876)

Possible Actions

1. Reduction in teaching staff by one teacher
¢ Annual Net surplus {deficit} = (-47,046)
2. Cut field trip budget by 60% ($10,800), decorum budget by 75% ($7500), gifts/awards by 75%
(9,150}, two sports {$10,600), and increase class size on Saturday school by 50% {$10,000)
o Annual Net surplus (deficit) = +$1,004

Scenario 2: Missed enroliment by two full sections (13%; 56 students)
Projected surplus {deficit) changes from +$31,979 to ($233,713)

Possible Actions

1. Reduction in teaching staff by two teachers
o Annual Net surplus (deficit) = (-108,071)
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2. Cut field trip budget by 60% ($10,800), decorum budget by 75% ($7500), gifts/awards by 75%
($9,150), two sports ($10,600), and increase class size on Saturday school by 50% ($10,000)
o Annual Net surplus (deficit) = (-$60,021)
3. Reduction in management staff by one Academic Dean
o Annual Net surplus {deficit) = +521,864

These action plans don’t account for the initial efforts to increase revenue. This includes considering the
likely receipt of Federal funds (> $200,000 in each scenario) or an increase in philanthropy.

(f} Year 1 cash flow contingency in the event that outside philanthropic revenue projections are
not met in advance of opening.

Year O
Subsection “f* anticipates missing our philanthropic projections, which are the sole source of funding,
available in year 0. In this scenario, Year O expenses would need to be almost completely eliminated,
unless another revenue source was secured (such as the startup grant). In this unlikely event, the
School Director would need to enroll students and staff the campus without any outside budget or
support until State funding is available in July.

Year 1

if Philanthropic projections are not met in year 1, we will first compare this deficit with any increase in
revenues due to federal funding (Title I, Title II, IDEA, NSLP) and 5B charter startup grant funds. If this
increased revenue does not offset the lower than projected philanthropy, then we would first reduce
our contingency budget and available cash reserves. Our next consideration will be to temporarily
increase class sizes to 29 in order to cover this shortfall. Once we are no longer operating at a deficit,
we would reduce max class size back to 28; this would have no impact on students who were enrolled
during the increased class size window. Should we not have the capacity to increase class size, then we
will reduce expenses per the same considerations as scenario “e”.

Scenario 1: Missed philanthropic projections by 75% in year 1
Projected surplus {deficit) changes from +531,979 to ($118,021)
Possible Actions

1. increase class size to 29

o Annual Net surplus (deficit) = (-42,032)
2. Increase class size to 30

© Annual Net surplus (deficit) = +533,957

This action plan doesn’t account for the initial efforts to identify any increase in revenue. This includes
the likely receipt of Federal funds.

In addition to the specific questions posed and answered above, the following notes, organized by each
worksheet, further explain our assumptions.

School Inputs
s Rows 19 and 20 {9* and 10" grade enrollment)}
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©  While 9 grade is often a natural breakpoint for enrollment changes, the experience of
the Royal S5 team has been that students in their model commit for 9* grade, but a
small number of students transfer back to traditional public schools for 10* grade. That
is accounted for by adding an additional section of 9* grade students and then
anticipating that a section of students transfers out before 10 grade.

Rows 33-37 {various Federal funding sources)

o0 Nevada Strong has every expectation that our campus will be eligible for these sources
of Federal funds. Excluding these revenue sources has underestimated revenue across
all years. As a reference point, we would anticipate the following revenue sources:

= Title IA - $380/FRL student
e 380*.85=$323/student
a  Title llA - 573/FRL student
e $73*85=562/student
Title fIl - S80/ELL student
e S$80*.4=532/student
IDEA - $1600/Special Education student
e $1600%.12 =5192
Total projected student revenue = $609/student; $255K given our year 1
projected enrollment
Row 40 (5B startup grant)

o Asdirected, Nevada Strong has not anticipated the Federal Startup grant. We expect
this to be a viable funding source to further support our budget during planning and
implementation {Years 0-2).

Row 43; Columns J-N (Private fundraising - corporate)

o Projected Management fees (row 1274) are calculated as a percentage of revenue that
also includes Special Education Weighted Funding (row 32). The management fee
decreases as a percentage as student enrollment increases.

Because the expense in row 1274 is hard coded as a singular set percentage of only DSA
funding, Row 43 is used to adjust Row 1274 to reflect both the inclusion of the Special
Education funding and the decreasing fee percentage.
Cell E62 (Payroll expense)
o Asshown in Column F, this is recorded as a yearly expense. The “Instructions” tab asked
that this be entered as a monthly expense.
Rows 116-120
o Elective teachers were added here as there was insufficient room at the bottom of the
staffing list.
Rows 1309-1314 (Food Program)
© Column D is locked and there is no mechanism to indicate that Nevada Strong will
qualify for NSLP reimbursements. As such, we've set the projected cost to “$0.00”
because we are confident that our NSLP reimbursements will be sufficient to cover the
cost of food given our student population. This solution allows for a more accurate
analysis of overall revenue and expenses.
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*  We expect breakfast to cost ~$1.75; lunch to cost ~$3.00; snacks to cost ~$.50,
and our reimbursements to exceed those figures.
* Rows 1444-1452; Column E {Active Program)
o The “Active Program” input appears to be mistakenly locked, so we cannot account for
the projected expenses for two of the extra-curriculars. The impact on the overall
school budget is minimal.

Facility and Technology Inputs

¢ Row 9 {Square Feet Leased)
o Projected at 60sf/student beginning in year 2.
¢ Row 13 (Capital Outlay)
o This row was used to adjust for expenses that required calculations more specific that
the hard coded formulas allow
*  Column F (Planning)
The General Liability insurance will be significantly lower in the Planning year as
we don’t yet have staff, students, or a building. This is used to adjust that line
item from $25K to a projected $5K.
"  Column G (Year1)
~ We expect our landlord to offer at least 3 months of free or deferred rent on
the front end of our lease to help with cash flow for a new school. This accounts
for that $90,000 credit in year 1.
= Columns H-L {Years 2-6)
Our draft terms sheet anticipates a $.60/year escalator in ease rate per square
foot. The budget locks the lease rate at $14.40/sf per year; these cells adjust for
the projected rate escalation.
e Row 67; column D {Cost of Capital)
o Classroom technology is recorded as the average expense per classroom over 5 years.
The campus would not need to purchase new technology each year for the classroom.
The budget impact is that this expense will be incurred in earlier years as the expenses
will be realized at once for each “new” classroom. The overall impact is minimal.

Budget Summary

* Row 37 (Total Expenses)
o Inthe out years, we expect these expense to be significantly higher as inflation is not
considered in the future year calculations.

Sandbox-Expense Cashflow inputs

* This tab was created by Nevada Strong to further define cashflow projections for all components
of the rolled up operating, facilities, and technology line items. These monthly projections
allowed for more accurate entries in the Cashflow tab.
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Attachment 17- EMO/CMO/Replication School Financial

This is not applicable to Nevada Strong Academy

Attachment-17 322




Attachment 18- EMO/CMO/Replication School Achievement

This is not applicable to Nevada Strong Academy
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Attachment 19-Regional Job Director

This is not applicable to Nevada Strong Academy



Organizational Chart Year 1

Nevada Strong

Governing Board

I 9 Membersl

Board
Committes

5 Committes

Royal S.S.

2 staff

School Leader #

Dawson Owens

Academic Deans

18 teachers




Organizational Chart At Capacity

Nevada Strong

Governing Board

| 10 Membersl

Board

Committes
5 Committes

Royal S.S.
|

Business
Administrator

School Leader @

Dawson Owens

63 teachers




Attachment 21-Budget for Operator at Regional Level

This is not applicable to Nevada Strong Academy
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Attachment 22-EMO Audits and Historical Financial Documents

This is not applicable to Nevada Strong Academy
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Attachment 23-EMO Services Contract
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MANAGEMENT AGREEMENT
Between
Nevada Strong Academy and The Royal School System

This Management Agreement (the "Agreement”) is made and entered into as of the day of

, 2019, by and between The Royal School System {"RSS"), and the Nevada
Strong Academy (the "NSA"), an Nevada non-profit corporation and its public charter schools
organized under the Nevada Charter School Law.

RECITALS

WHEREAS, the NSA has been granted a charter (the "Charter") from the Nevada Public Charter
School Commission (the "Authorizing Body") to organize and operate a public school(s), as defined in
the Act;

WHEREAS, RSS was established, among other things, to manage schools and to provide assistance
and expertise, including regulatory, financial, facilities, and other advice, in connection with the
organization and operation of schools;

WHEREAS the NSA desires to develop educational excellence based on RSS's school design,
comprehensive educational program and management principles;

WHEREAS, subject to the terms of this Agreement, the NSA agrees that it is in its best interests to
enter into this Agreement with the RSS; and

WHEREAS, the NSA 's Board of Directors (the "Board™) desires to engage the RSS to perform certain
services related to its all campuses as set forth below.

THEREFORE, the parties mutually agree as follows:

ARTICLE L
RELATIONSHIP OF THE PARTIES

1.1 Status of the Parties. The Authorizing Body has granted a charter to the NSA to organize and
operate a public charter school(s), together with the powers necessary or desirable for carrying
out the Educational Program set forth therein. The NSA is authorized to contract with RSS to
provide the Educational and Administrative Services provided for herein. RSS is not a division or
any part of the NSA. The NSA is a body corporate and governmental entity authorized under the
law and is not a division or a part of RSS. The relationship between the parties was developed and
entered into through arms-length negotiations and is based solely on the terms of this Agreement
and those of any other agreements that may exist from time to time between the parties. Nothing
herein will be construed to create a partnership or joint venture by or between the NSA and RSS
or, except as provided in Section 3.2.i.(4) C,, below, to make one the agent of the other. Neither the
NSA nor RSS will otherwise hold itself out as a partner or agent of the other or state or imply by
advertising or otherwise any relationship between it and the other in any manner contrary to the
terms of this Agreement. Neither the NSA nor RSS has, and neither will represent that it has, the
power to bind or legally obligate the other. No employee of RSS will be considered an employee of
the NSA by either party for any purpose whatsoever.

1.2  RSS Attendance at Board Meetings. RSS shall receive notice from the Board of any regular, special,
or executive session meeting of the Board and shall have the right to have its designee present at
any such meeting, provided, however, that the RSS representative shall have no right to attend a
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properly constituted executive session except upon invitation by NSA Board chair or one of its
members, it being understood that the parties intend to work together as transparently as
possible, subject to this Agreement, the Charter and the Charter School Law, and consistent with
preserving their legal rights.

Qther Schools. The parties acknowledge that this arrangement is not exclusive and that RSS will
have the right to render similar services to other persons or entities including other public or
private schools or institutions ("Other Schools"). RSS will maintain separate accounts for
reimbursable expenses incurred on behalf of the NSA and Other Schools and only charge the NSA
for expenses incurred or consideration earned on behalf of the NSA.

ARTICLE I1.
TERM

Jerm. Subject to ARTICLE Vi below and Section 2.2 below, this Agreement will become effective
as of the date hereof (the "Effective Date"), cover six academic years and end on at the end of sixth
academic year (the "Termination Date").

Renewal. Upon the expiration of the Term defined in Section 2.01 above or a Renewal Term
defined in this Section 2.2, this Agreement will automatically renew for a period of six years, each
renewal term to run from July 1 to Jjune 30 of the fifth succeeding year (a "Renewal Term") unless
{i) written notice of an intent to terminate or renegotiate is given by either party notless than 180
days prior to the Termination Date or the end of a Renewal Term, or (ii) this Agreement is
terminated pursuant to ARTICLE VI below.

ARTICLE IIL
EDUCATIONAL, ADMINISTRATIVE, AND OPERATIONAL SERVICES

3.1 Educational Services,

a. For the Term (as defined in ARTICLE I above), RSS shall implement the educational goals and
programs set forth in the Charter and established by the Board, including but not limited to
methods of pupil assessment, admission policy and criteria, school calendar and school day
schedule, age and grade classifications of pupils to be enrolled, and methods to be used to
monitor performance towards targeted educational outcomes (collectively the "Educational
Program"). In the event that RSS determines that it is advisable to modify the Educational
Program set forth in the Charter, RSS will provide written notification to the Board specifying
the changes it recommends and the reasons for the proposed changes. No changes in the
Educational Program shall be implemented without the prior approval of the Board and the
Authorizing Body. RSS shall provide the Board with periodic written reports specifying the
level of achievement of each of the campus’ educational goals set forth in the Charter and
detailing its plan for meeting any educational goals that are not being attained. These reports
will be submitted to the Board on a quarterly basis, and at such other times as mutually agreed
time period as the same may be changed from time to time. The Educational Program shall be
in compliance with applicable state and federal laws, rules and regulations.

Under the policy direction of the Board, RSS shall be responsible for the aforesaid educational
services (the "Educational Services") to be provided to the NSA and its students, such
Educational Services include, but are not limited to:

(i) Curriculum Development.
(A} Monitoring and reviewing; evaluation of assessments accountability systems

(B) Coordination of standardize testing;

Page 20f 12

Attachment-23 332




{C) Update and revise policies and procedures in accordance with amendments to
(D) laws, regulations and/or policies,
(E) Monitor develop of gifted education, special education, and ESL plans

(if) Instruction. Oversight and coordination of the services to be provided by instructional and
administrative personnel, including the Principal (and/or executive director), the
building principals, if any, and the rest of the leadership team, the teachers and support
staff;

(iii) Special Education. Oversight of special education services by the school to its students in
conformity with the requirements of state and federal laws and applicable regulations and
policies;

(iv) Instructional Toals. Oversee the selection of instructional tools, equipment and supplies,
including textbooks, computers, software and multi-media teaching tools and such other
tools as are appropriate and commonly used in public education;

(v) Extra-Curricular and Co-Curricular Programs. Oversee the development and monitoring

of appropriate extra-curricular and co-curricular activities and programs; and

(vi) Additional Educational Services. At the request of the Board, oversee and monitor such

other services as are necessary or expedient for the provision of teaching and learning at
the campuses as may be agreed to in writing between the parties.

RSS will be responsible and accountable to the Board for the management and oversight of
the Educational Services, provided that such obligations, duties and responsibilities are
limited by the NSA's annual Budget, and RSS will not be required to expend funds on such
services in excess of the amounts set forth in such NSA Budget unless approved by the Board
and RSS.

3.2 Administrative and Operational Services.

a.

For the Term (as defined in ARTICLE II above), RSS will provide to the NSA and its campuses
the following administrative and operational services (the "Administrative Services"):

Human Resources/Personnel Management. Make recommendations to the NSA Board

regarding staffing levels and selection and hiring of all campus personnel, including the

building principals and administrators, make recommendations to the Board regarding the

selectionandhiring of all other campus personnel; prepare job descriptions and employment

contracts for approval by the Board; direct and guide the supervision and evaluation of staff,

i.  Update and revise position descriptions,

ii. Prepare employment contracts

iii. Imterviewing all employees and providing list to the board hiring and firing of employee roster
for approval;

iv. Maintaining all such teaching permits, licenses, approvals and authorizations in full force and
effect and following local, state, and federal, laws.

Professional Development for School Administrators and Teachers.

In coilaboration with campus administration, oversee all mandated training for campus
employees, orientation and training for new campus employees prior to the commencement of
each academic year and as needed, and professional development programs for campus
employees on staff development days in accordance with the charter.

i.  Coordination of staff development and teacher certification,

ii. Coordination of establishment of new teacher mentoring plan,

iii. Coordination teacher training with respect to technology,

iv. Training of employees, including the principal, administrators, and teachers,

v. Training non-instructional personnel

Technology Support and Database Management.
i. Integration of technology into the school program,

ti. Overseeing selection of Web design and hosting,
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iti. Overseeing selection of student information system

e. Marketing and Advertisement Materials

i Drafting of operations manuals, forms (including teacher contracts, applications, enrollment,
and similar forms) to be printed by the school.
ii. Oversee draftingand designing marketing and advertisement materials (brochures and fliers).

f.  Grant Writing. ,

i.  RSS will assistance in identifying and applying for grants;

ii. In coordination with school administrators, RSS from time to time hereafter, may apply for
available grants in the name of the School, which will (A) provide additional funding to the
school, (B) aid the school in fulfilling the terms of the contract and/or (C) provide additional
services and programs to the students;

iii. Prior to the application for any grant funds, the NSA shall review and approve any grant
application in timely manner including any fees to be paid to the RSS

g. Facility Operation and Maintenance. Coordinate and aversee the operation and maintenance of the
NSA’s campus facilities (the “Facilities™) to the extent consistent with any and all leases or other
documents pertaining to the Facilities, including oversight and management of any repairs and
renovations undertaken by the NSA with respect to the Facilities.

h. Food Service. Recommend to the NSA Board a qualified food service management provider and
appropriate terms of a food service management contract; supervise administrative serviceson
food service program to beincompliance withfederal and stateregulations.

i Busi Admini ;

RSS will interview and select an individual (subject to the NSA Board approval)
appropriately qualified and certified to serve as the campus Business Administrator, who
shall perform, or oversee the performance of, all services necessary and appropriate for the
proper performance of the School's business functions, including budget and accounting
operations, general ledger management and financial reporting in accordance with this
Agreement and applicable statutes and regulations.

(0 Payroll. RSS will oversee the selection of the payroll and account payable system or such
other suitable alternative payroll provider as RSS may select from time to time with final
approval of the Board. NSA employees, including administrative employees will be
responsible for all data input. The NSA will be responsible for establishing appropriate
banking arrangements to enable accounting system to make direct charges of payroll
against the campus payroll account each pay period.

@ Public Relations, Coordination and assistance with any and all advertising, media and
public relations efforts, including community outreach programs. All public relations will
be subject to the mutual approval of both parties.

A. Coordinating development of newspaper and radio advertisement with school

administrators.
B. Coordinating and Drafting press releases in coordination with school administrators and
the NSA board of directors.

@) Budgeting and Financigl Reporting.

A. The Board is responsible for approving the final budget in accordance with the
provisions of the state public charter rule and regulations. RSS will oversee the
preparation of annual school budget by the principal and present to the Board a
proposed annual budget (the "NSA Budget™). Future annual budgets will be prepared
by RSS in the same general manner as the first year's annual budget (unless a different
format is required by the law) and will be subject to the approval of the Board,
consistent with this Agreement, the Charter and the Act. The projected annual budget
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will include, but not be limited to, the financial details relating to the Educational
Services and Administrative Services to be provided pursuant to this Agreement and
may be amended from time to time as deemed necessary by the Board,

The preparation of other financial statements as required by and in compliance with
the Charter, the Act and other applicable laws and regulations, including such
documentation as may be required by the independent certified public accountants
retained by the Board to perform annual audits of the NSA's financial statements, The
cost for preparation of the financial statements will be the responsibility of the RSS.
The cost of the audit will be the responsibility of the NSA and will be provided for in
the NSA Budget.

@ Maintenance of Financial and Student Records.

A

Attachment-23

RSS will maintain accurate financial records pertaining to its operation of the NSA
together with all NSA financial records prepared by RSS, and retain these records as
required by the Records Retention and Disposal Schedule for Nevada state laws and
other applicable laws and regulations. All the NSA financial records retained by RSS
pertaining to the NSA will be available to the NS4, the Authorizing Body, and to all
other appropriate regulatory authorities for inspection and copying at the NSA’s
facilities upon request, it being understood that in most cases such copies will be made
avaitable within thirty {30) business days.

RSS will maintain accurate student records pertaining to students enrolled in the NSA
campuses as is required and in the manner provided by the Charter, the Act and
applicable laws and regulations, together with all additional student records prepared
by or in the possession of RSS. RSS shall retain such records permanently at the
campus on behalf of the NSA, until this Agreement is terminated, at which time such
records will be delivered to the NSA, which shall thereafter be solely responsible for
the retention and maintenance of such records it being understood that such student
records are and shall be at all times the property of the NSA).

During the term of this Agreement, the NSA may disclose confidential data and
information to RSS and its respective officers, directors, employees and designated
agents to the extent permitted by applicable law, including without limitation, the
Individuals with Disabilities Education Act {("IDEA"), 20 USC §1401 et seq., 34 CFR
300.610 - 300.626; Section 504 of the Rehabilitation Act of 1973, 29 USC §794a, 34
CFR 104.36; the Americans with Disabilities Act, 42 USC §12101 et seq.; the Health
Insurance Portability and Accountability Act ("HIPAA™), 42 USC 1320d - 132004-8; 45
CFR 160, 162 and 164; and social security numbers, as protected by the federal
Privacy Act of 1974, 5 USC §552a. RSS and the NSA will maintain the proper
confidentiality of such records as required by law and the Charter, including the
provisions of the Family Educational Rights and Privacy Act (20 USC Section 1232g et
seq) ("FERPA"). RSS, and its respective officers, directors, employees and designated
agents are hereby authorized to serve as agents of the NSA, having a legitimate
educational interest in the Program and its students for purposes of the FERPA such
that they are jointly and severally entitled to access the educational records of the
Program for all purposes related to FERPA.

RSS will maintain accurate employment, business and other records pertaining to the
operation of the NSA as is required and in the manner provided by the Charter, the
Act and applicable laws and regulations. RSS shall retain such records permanently
on behalf of the NSA until this Agreement or its successor agreement (if any) is
terminated, at which time such records will be delivered to the NSA, which shall
thereafter be solely responsible for the retention and maintenance of such records (it
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being understood that such employment, business, and other records are and shall be
at all times the property of the NSA). RSS and the NSA will maintain the proper
confidentiality of such records as required by the Charter and applicable law. This
Agreement shall not be construed to restrict the Autharizing Body's or the public's
access to these records under the Freedom of Information Act or the Charter, except
to the extent permitted by law.

E. The Board shall be entitled at any time upon reasonable notice to RSS to audit the
books and records of the school pertaining to its operation of the NSA pursuant to this
Agreement.

j- Admissions. In its first year, RSS will conduct the campus admissions and enrollment process,
including recruitment, lottery process, student registration, and for maintaining and
administering the campus waiting list in accordance with the Charter School Law. Following
years, RSS will oversee implementation of the NSA campus admission and student enrollment
policy in accordance with the Charter and applicable laws and regulations.

k. Purchasing,

i. RSS will coordinate and monitors purchase or lease of furniture, computers, software,
equipment, and other properties by the NSA necessary for the operation of the School;

ii. RSS provide access to the School to obtain centralized purchasing discounts where applicable
and available.

. Additional Administrative Services. Any other services reasonably necessary or expedient for
the effective administration of the NSA campuses as agreed to in writing from time to time by
RSS and the Board. The Administrative Services will be provided in accordance with the
Educational Program, the Act, and the Charter,

m. Subjectto this Agreement, the Charter, the Act, other applicable laws and regulations, RSS may
modify the methods, means and manner by which such Administrative Services are provided
at any time, provided that RSS supplies the Board with written notice of such modifications.

Pl f Perf . Provisi f Offi
The NSA Board is responsible for the acquisition by purchase or lease of Facilities that comply
with all of the requirements of the Charter and will provide RSS with necessary and reasonable
classroom and office space at the Facilities to perform all services described in this Agreement.
RSS will provide management services at the Facilities. RSS may provide other services elsewhere,
uniess prohibited by the Charter and applicable laws.

By this Agreement, the Board provides RSS all authority and power necessary and proper for RSS
to undertake its responsibilities, duties and obligations provided for in this Agreement, except in
cases wherein such authority may not be delegated under the provisions of the Act, any other
applicable laws and regulations, or the Charter, provided further that no provision of this
Agreement shall prohibit the Board from acting as an independent, self-governing public body,
permit public decisions to be made other than in compliance with the Open Meetings Act or
interfere with the Board's obligations to exercise its statutory, contractual and fiduciary
responsibilities in governing the operation of its campuses.

ARTICLE IV.
COMPENSATION
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4.1

4.2

5.1

Compensation for Services. Commencing July 1, 2019, for the term of this Agreement, including each and
every Renewal Term, and subject to subsections below, the NSA will pay to RSS on an annual fee
calculated as follows:

i. School Year-1 {2020-2021): The annual fee to be paid for services performed between July 1, 2020
through june 30, 2021 shall be the sum of fifteen percent (15%) of all gross revenue (federal, state, and
local) received during the school year.
ii. School Year-2 (2021-2022): The annual fee to be paid for services performed between July 1, 2021
through june 30, 2022 shall be the sum of fifteen percent (15%) of all gross revenue (federal, state, and
local) received during the school year.

iii. School Year-3 (2022-2023): The annual fee to be paid for services performed between July 1, 2022
through June 30, 2023 shall be the sum of fourteen percent (14%) of all gross revenue (federal, state,
and local) received during the school year.

iv. School Year-4 (2023-2024): The annual fee to be paid for services performed between July 1, 2023
through June 30, 2024 shall be the sum of thirteen percent (13%) of all gross revenue (federal, state, and
local) received during the school year.

v. School Year-5 (2024-2025): The annual fee to be paid for services performed between July 1, 2024
through June 30, 2025 shall be the sum of thirteen percent (13%) of all gross revenue (federal, state, and
local) received during the schoo] year.

vi. School Year-6 (2025-2026): The annual fee to be paid for services performed between July 1, 2025
through June 30, 2026 shall be the sum of twelve percent {12%) of all gross revenue (federal, state, and
local) received during the school year.

The annual fee shall initially be calculated based on budgeted numbers and shall subsequently be
adjusted based on realized actual enrollment counts submitted to the state. The annual management fee
shall be paid to RSS in twelve (12) equal monthly installments beginning in july of each school year. The
exact day of the month that each monthly installment payment may be adjusted according to the state
aid payment from the State of Nevada. In months where no state school payments are to be received, the
day of the month when that monthly installment will be due will be mutually agreed upon by the parties
after taking into consideration available year-end funds and the timing of funds to be made available
from state aid anticipation notes or other sources.

Other Revenue Sources.

a. The NSA and RSS may, together or independently, solicit and receive grants and donations from
public and private sources consistent with the mission and the NSA’s Charter, in the name of either
RSS or the NSA; provided, however, that any solicitation of such grants by RSS in the name of the
NSA or which identifies the NSA shall be subject to the prior approval of the Board.

b. All funds received by RSS or the NSA for the benefit of the NSA from such other revenue sources and
programs pursuant to this Section 4.2 shall be deemed NSA funds.

c.  Nothing in this Section 4.2 will be construed to prohibit RSS from soliciting funds or grants solely for
its own general corporate purposes and using such funds or grants solely for its such purposes,

ARTICLE V.
SUPPLEMENTAL PROGRAMS

Supplemental Programs. In addition to the Educational Services and Administrative Services provided
by RSS to the NSA, RSS may, subject to Board approval (which approval shall not be unreasonably
withheld), provide additional services, including, but not limited to, pre- kindergarten, summer school,
academic camps, before and after school programs, and vocational training, to students and non-students
of the NSA (the "Supplemental Programs"}, provided that nothing herein shall require RSS to provide
any such Supplemental Program. RSS may retain the full amount of any and all revenues collected from
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or for such Supplemental Programs, and RSS will be responsible for the full cost of providing such
Supplemental Programs. The Board will permit RSS to operate such Supplemental Programs at the
Facilities without charge to RSS; provided, however, that RSS shall provide to the NSA a fee equal to 15%
of the profits (if any) derived by RSS from such Supplemental Programs.

ARTICLE VI.
TERMINATION OF AGREEMENT

6.1 Termination.

a. By the NSA. The NSA may terminate this Agreement prior to the end of the term specified in
ARTICLE II in the event that RSS fails to remedy a material breach of this Agreement within 60 days
after written notice from the Board. A material breach by RSS includes, but is not limited to: (i) a
material failure to account for its expenditures of NSA funds or for other expenses incurred by the
NSA at R8S’s direction, (ii) RSS’s failure to substantially follow policies, procedures, rules,
regulations or curriculum duly adopted by the Board which are not in violation of or conflict with the
Charter, this Agreement, the Act, and applicable laws and regulations, (iii) failure to abide by and
meet the educational goals set forth in the Charter such that the Charter will be terminated or revoked,
(iv) the employment of teachers in violation of the Act or this Agreement, (v) any act or omission that
causes the NSA to materiaily breach the Charter or any of the NSA's other material contractual
obligations in any way, or (vi) filing of bankruptcy by RSS. Termination by the NSA will not relieve
the NSA of any obligations for payments outstanding to RSS as of the date of the termination.

b. By RSS. RSS may terminate this Agreement prior to the end of the term specified in ARTICLE II in
the event that the Board fails to remedy a material breach within a period reasonable under the
circumstances, which in no event shall be longer than sixty (60) days after written notice from RSS.
A material breach includes, but is not limited to (i) the NSA’s failure to pay any fee or reimbursement
as required by the terms of this Agreement, (ii) adoption by the NSA of an Educational Program in
substantial variance from the Curriculum or the material recommendations of RSS, or (iii) an act or
omission that causes RSS to be unable to perform its material obligations under this Agreement.
Termination by RSS will not relieve the NSA of any obligations for payments outstanding to RSS as
of the date of termination or liability for financial damages suffered by RSS as a consequence of the
NSA’s breach (or of RSS’s termination as a result thereof) of this Agreement.

c. Bythe NSA Without Cause. Notwithstanding the provisions of the foregoing subparagraph (b),
the Board shall have the right (assuming that RSS otherwise has no continuing liability,

contingent or otherwise, to third parties under contracts entered into by Charter School) to
terminate this Agreement without cause, provided, however, that upon such termination, RSS
shall be entitled to Winding Down Clause, an award of damages suffered on account of such
early termination.

d. Termination of the Charter. This Agreement will terminate upon the NSA's ceasing to be a party
to a valid and binding charter. If the Charter is suspended, revoked or terminated, or a new
charter contract is not issued by the Authorizing Body after expiration of the Charter, this
Agreement shall automatically be suspended or terminated, as the case may be, on the same
date as the Charter is suspended, revoked, terminated or expires without further action by the
parties provided, however, that this Agreement will continue to remain in effect until the
Termination Date or the end of a Renewal Term (as applicable) if the Board has entered into a
subsequent charter. Termination pursuant to this paragraph will not relieve the NSA of any
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obligations for payments outstanding to RSS as of the date of termination.

ARTICLE VII.

INTELLECTUAL PROPERTY; PROPRIETARY INFORMATION AND OWNERSHIP

Intellectual Property and ownership, The parties hereby agree that for the duration of this Agreement,
each party is permitted to use the other's intellectual property, but each shall maintain ownership of
its own intellectual property.

Curriculum or other educational materials created by RSS by using the NSA’s funds pursuant to this
Agreement will be the property of the NSA.

The NSA acknowledges that RSS has created materials, programs and methods and has a proprietary
interest in the training materials, policies, processes, programs, and methodologies developed by RSS
(collectively, "RSS Proprietary Information"), and that the above RSS Proprietary Information is core
to RSS’s business, and as such, is of significant value. RSS owns and shall own all existing, and hereafter
created, copyrights, trademarks, and patents, and other intellectual property rights with respect to all
training materials, policies, process, programs, and methodologies that are developed by RSS, its
employees, agents or subcontractors. RSS shall have the sole and exclusive right to license any of its
Proprietary Information to third parties. The NSA shall take all measures reasonably necessary to
protect the RSS Proprietary Information from being disclosed to or used by any third party without
RSS’s prior written approval, which may be withheld in its sole and absolute discretion. Nothing
contained herein shall be construed in a manner that would cause the NSA to act or fail to act in a
manner that would cause the NSA to be in violation of any State open records law.

Subsequent to the termination of this Agreement, the NSA may continue to make use of RSS
Proprietary Information developed or put in place at the School during the term of this Agreement,
without any payment or penalty, but shall continue to be subject to the above requirements regarding
non-disclosure, provided this Agreement is not terminated prior to its natural expiration, including all
renewal terms.

ARTICLE VIIIL.
INDEMNIFICATION

Indemnification of RSS. To the extent permitted by law, the NSA will indemnify, defend and save
and hold RSS and its affiliates and all of their respective employees, officers, directors,
subcontractors and agents harmless against any and all claims, demands, suits or other forms of
liability (including reasonable attorneys' fees and costs) that may arise out of, or by reason of,
any noncompliance by the NSA with any agreements, covenants, warranties or undertakings of
the NSA contained in or made pursuant to this Agreement, and any misrepresentations or
breach of the representations and warranties of the NSA contained in or made pursuant o this
Agreement. In addition, the NSA will reimburse RSS for any and all legal expenses and costs
associated with the defense of any such claim, demand or suit. The indemnification
requirements of this Section 8.1 may be met by the purchase of insurance pursuant to ARTICLE
IX below.

Indemnification of the NSA. RSS will indemnify, defend and save and hold the NSA and all of its
employees, officers, directors, subcontractors and agents harmless against any and all claims,
demands, suits or other forms of liability (including reasonable attorneys' fees and costs) that
may arise out of, or by reason of, any noncompliance by RSS with any agreements, covenants,
warranties or undertakings of RSS contained in or made pursuant to this Agreement, and any
misrepresentation or breach of the representations and warranties of the RSS contained in or
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made pursuant to this Agreement. In addition, RSS will reimburse the NSA for any and all legal
expenses and costs associated with the defense of any such claim, demand or suit, The
indemnification requirements of this Section 8.2 may be met by the purchase of insurance
pursuant to ARTICLE IX below.

ARTICLE IX.
INSURANCE

Insurance Coverage. The NSA will maintain general liability insurance and umbrella insurance
coverage in the amounts required by the Charter. Such policies shall name RSS and its affiliates and
their respective directors, officers, employees, subcontractors, and agents as additional insureds under
such policies. The NSA will comply with any information requests from its insurer(s) and all reporting
requirements applicable to such insurance.

RSS Coverage. RSS will maintain general liability insurance and umbrella insurance coverage. RSS will
comply with any information requests from its insurer(s) and all reporting requirements applicable to
such insurance.

Cooperation, Each party will, upon request, present evidence to the other that it maintains the requisite
insurance in compliance with the provisions of this ARTICLE IX. Each party will comply with any
information or reporting requirements required by the other party's insurer(s), to the extent
reasonably practicable.

ARTICLE X.
DISPUTE RESOLUTION

Dispute Resolution Procedure. The parties hereto will endeavor to resolve in good faith any
controversy, disagreement or claim arising between them, whether as to the interpretation,
performance or operation of this Agreement or any rights or obligations hereunder. Any and all other
disputes which cannot be resolved informally shall be settled by final and binding arbitration in
accordance with the Expedited Rules of the Commercial Arbitration Rules of the American Arbitration
Association, except as atherwise expressly provided herein or agreed to in writing by the parties, or to
the extent inconsistent with the requirements of Nevada law. If parties are unable to do so, any such
controversy, disagreement or claim will be submitted, for final resolution to a court of competent
jurisdiction in the Clark County in the State of Nevada. Pending the resolution of the dispute, all other
obligations of the parties hereto will continue as stipulated herein, and all monies not directly involved
in such dispute or difference will be paid when due. The court will make its decision in accordance
with the laws of the State of Nevada and the United States.

ARTICLE XI.
MISCELLANEOUS

Sole Agreement, This Agreement supersedes and replaces any and all prior agreements and
understandings between the NSA and RSS.

Force Majeure. Notwithstanding any other sections of this Agreement, neither party will be
liable for any delay in performance or inability to perform due to acts of God or due to war, riot,
terrorism, civil war, embargo, fire, flood, explosion, sabotage, accident, labor strike or other acts
beyond its reasonable control.

Page 10 of 12
340



11.3

11.4
11.5
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11.7

11.8

11.9

11.10

i1.11

Governing Law. The laws of the State of Nevada will govern this Agreement, its construction,
and the determination of any rights, duties and remedies of the parties arising out of or relating
to this Agreement.

Agreement in Entirety. This Agreement constitutes the entire agreement of the parties.

Counterparts. This Agreement may be executed in counterparts, each of which will be deemed
an original, but both of which will constitute one and the same instrument.

Official Notices. All notices and other communications required by the terms of this Agreement
will be in writing and sent to the parties hereto at the addresses set forth below (and such
addresses may be changed upon proper notice to such addressees). Notice may be given by: (i)
certified or registered mails, postage prepaid, return receipt requested, or (ii) personal delivery.
Notice will be deemed to have been given two days after mailing or on the date of personal
delivery or on the date of transmission of a facsimile if on a business day during normal business
hours (or, if not, the first business day). The addresses of the parties are:

To: To:

Nevada Strong Academy The Royal School System
Attn: Annette Dawson-Owens, Attn: Soner Tarim, Ph.D.
1234 School St. 2245 Texas Drive Suite 300
Las Vegas, NV XXXXX Sugar Land, TX 77479

Fh.: 702-336-5149 Ph.: 832-641-5588
annette@nevadastrongacademy.org starim@royaltx.org

Assignment. This Agreement will not be assigned by RSS without the prior consent in writing of
the NSA (which consent will not be unreasonably withheld) or by the NSA without the prior
consent in writing of RSS (which consent will not be unreasonably withheld). It is anticipated
that RSS may utilize subcontracts to provide some of the services it is required to provide to the
NSA. RSS shall not subcontract the management, oversight or operation of the teaching and
instructional program without the prior approval of the Board.

Amendment. This Agreement will not be altered, amended, modified or supplemented except in
a written document approved by the Board and signed by both the President or other
authorized officer of the NSA and an authorized officer of RSS. Any amendment to this
Agreement shall be presented to the Authorizing Body and shall not be effective unless it has
been approved by the Authorizing Body or has been reviewed and not disapproved as provided
for in the Act.

Waiyer. No waiver of any provision of this Agreement will be deemed to be or will constitute a waiver
of any other provision, nor will such waiver constitute a continuing waiver unless otherwise
expressly stated.

Severability. The invalidity of any of the covenants, phrases or clauses in this Agreement will
not affect the remaining portions of this Agreement, and this Agreement will be construed as if
such invalid covenant, phrase or clause had not been contained in this Agreement. To the extent
that any of the services to be provided by RSS are found to be overbroad or an invalid delegation
of authority by the NSA, such Services will be construed to be limited to the extent necessary to
make the Services valid and binding. '

Successors and Assigns. Except as limited by Section 11.07 above, this Agreement will be
binding upon, and inure to the benefit of, the parties and their respective successors and
assigns.
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11.12 No Third Party Rights. This Agreement is made for the sole benefit of the NSA and RSS. Except
as otherwise expressly provided, nothing in this Agreement will create or be deemed to create
a relationship between the parties to this Agreement, or either of them, and any third person,
including a relationship in the nature of a third party beneficiary or fiduciary.

11.13 Survival of Termination. All representations, warranties and indemnities made in this
Agreement will survive termination of this Agreement.

11.14 Confidentiality. The parties shall treat all of the terms of this Agreement confidentially and shall not
disclose the terms hereof to any third party other than as required by federal and State law, or by
the Chartering Authority.

IN WITNESS WHEREOQF, THE UNDERSIGNED HAVE EXECUTED THIS AGREEMENT AS OF THE DATE AND
YEAR FIRST ABOVE WRITTEN.

Nevada Strong Academy The Royal School System

By: By:

Its: Its:

Date: / /2019 Date: / /2019
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INTERNAL REVENUE SERVICE DEPARTMENT OF THE TREASURY
P. 0. BOX 2508
CINCINNATI, OH 45201

bace. NOV 30 2017 Enployer Tdentification Number:

THE ROYAL SCHOOL SYSTEM
109 NORTH POST OAX OAK LANE STE 410
HOUSTON, TX 77024-0000

ired:

Dear Applicant:

We're pleased to tell you we determined you're exempt from federal income tax
under Internal Revenue Code (IRC} Section 501(c) (3). Donors can deduct
contributions they make to you under IRC Section 170. You're also qualified
to receive tax deductible bequests, devises, transfers or gifts under
Section 2055, 2106, or 2522. This letter could help resolve questions on your
exempt status. Please keep it foxr your records.

Organizations exempt under IRC Section 501(c) (3) are further classified as
either public charities or private foundations. We determined you're a public
charity under the IRC Section listed at the top of this letter.

If we indicated at the top of this letter that you're required to file Form
990/990-EZ/930-N, our records show you're required to file an annual
information return (Form 990 or Form 990-EZ) or electronic notice (Form 990-N,
the e-Postcard). If you don't file a required return or notice for three
consecutive years, your exempt status will be automatically revoked.

If we indicated at the top of this letter that an addendum applies, the
enclosed addendum is an integral part of this letter.

For important information about your respeonsibilities as a tax-exempt
organization, go to www.irs.gov/charities. Enter "4221-PC" in the search bar

to view Publication 4221-PC, Compliance Guide for 501({c) (3) Public Charities,
which describes your recordkeeping, reporting, and disclosure requirements.
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THE ROYAL SCHOOL SYSTEM

Sincerely,

Director, Exempt Organizations
Rulings and Agreements
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